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ABSTRACT 

The main aim of this study was to investigate the type and nature of parental involvement 

on late first cycle education and the significant involvement difference between parents of 

high achieving students and parents of low achieving students on their children 's 

academic success in the case of Gibson School System. The method used for this study 

was descriptive quantitative survey method. In all 64 parents of the two groups (parents 

of high achieving students and parents of low achieving students) were respondents. The 

statistics used for analysis were the total mean scores and the t- scores. The findings are 

particularly helpful in that they indicated which kinds of parental involvement are 

abundantly used and influence academic success and which one didn't. Most notably 

parental expectations, reading and parental style each demonstrated a strong 

relationship with scholastic outcomes. Thus, it 'was not a particular action such as 

attending school functions, and checking student homework that yielded a statistically 

significant effect on students ' academics. Rather, variables that reflected a general 

atmosphere of involvement produced the strongest results. Parental expectations and 

style may create an educationally oriented environment, which establishes an 

understanding of a certain level of support and standards in the child's mind. Moreover, 

it would be better if qualitative researches also supplement the findings of the current 

study by ascertaining the ways teachers, parents, and students perceive that which 

parental involvement benefits students the most. 
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CHAPTER ONE 

INTRODUCTION 

This chapter deals with the problem and its approach. It begins with a brief background 

explanation of the study and states the problem. It also contains objectives, basic 

questions, and significance of the study, scope of the study and organization of the study. 

1.1. Background of the Study 

An individual ' s success in academics is influenced by many factors. Scales and Leffert, 

(2004) have divided these factors contributing to an individual's successful development 

into internal and external assets. External assets are the relationships and opportunities 

available in one's environment. Internal assets are psychological factors like motivation, 

maturity, competencies and values that an individual develops within him or her. Both 

the internal and the external asset playa role in success as they contribute in different 

ways. 

Examining these factors that contribute to the presence of certain assets is a continuing 

area of research. Restrictions or obstacles created by the stated factors may be related to 

an individual's academic success by hindering the presence or proper functioning of 

essential assets. However it is very important to look at external assets because, while 

these factors are beyond the control of the individual student, they are likely to influence 

academic success. This study differs from other studies in the context and the objectives 

that it approaches on, where only the external asset parental involvement was addressed. 

Most children have two main educators in their lives, their parents and their teachers. 

Parents are the prime educators until the child attends an early years setting or starts 

school and they remain a major influence on their children 's learning throughout school 

and beyond (Department for Children, Schools and Families, 2007). According to Bitsko, 

Phipps, Roehrs & Barnheiser (1997) the single most significant factor in predicting 



whether a child will be successful in his or her educational process is the level of 

involvement of his or her parents in that process. 

In 2000, as Brooks-Gunn ,Berlin, Leventhal & Fuligni revealed that the origins of the 

significance of parental involvement concept stems most certainly from the (language) 

compensation programs implemented in the 1960's and 1970' s in the US and Europe. 

Then it was no wonder that parents' involvement with the schools had become a major 

educational issue in the 1980s. This was an era of increasing concern about the quality of 

education in these countries. Moreover, through the process all stakeholders started 

taking a greater role in monitoring and maintaining academic standards. 

Parents always want assurance that their children will receive adequate preparation to 

lead rewarding adult lives. They also contribute in assisting their children and supporting 

the school environment too. Jarolimek and Foster (1997) in Tekaligne (2006) said that 

parents could participate in decision making and advising regarding school policies, in 

the development of individual instructional programs of their own children and serving 

on school wide curriculum development committees. 

Despite the ambiguity in measuring the academic impact of parental involvement, various 

in-depth studies have established a relationship. Henderson and Berla (1994) synthesized 

over sixty studies regarding the effects of family involvement on student achievement. 

Their work that include higher grades and test scores, increased homework completion, 

improved school attendance, more attitudes that are positive, fewer discipline problems, 

increased high school completion rates, decreased school leaving rates, and greater 

participation in postsecondary education were resulted from active parental involvement. 

Studies conducted among specific grades and subject areas support the contention that 

parental involvement can influence students' academic achievement regardless of the 

student's age or subject. For example, Wirtz& Schumacher (2003), Stegelin (2002), and 

Hertz-Lazarowitz and Horovitz (2002) focused on early childhood education and literacy; 

noting a link between families who engage in literacy activities at home and their 

children's success with reading and writing. Strategies such as reading with the child, 
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discussing stories, and creating a book-friendly environment contribute to the 

development of children's literacy skills and positive attitudes toward reading (Stelmack, 

2003). 

In addition, according to the Department for Children, Schools and Families research 

report (2008), parental involvement with children from an early age has been found to 

equate with better outcomes (particularly in terms of cognitive development). What 

parents do is more important than who they are for children ' s early development - i.e. 

home learning activities undertaken by parents is more important for children's 

intellectual and social development than parental occupation, education or income. Eby 

(I997) in Tekaligne (2006) argued that parents are the children ' s first teachers and 

children respond better when they know their parents are behind them . 

In Ethiopia, the new Education and Training Policy supports the involvement of parents 

at large. MoE, (1994), article 3.7.5 permits the involvement of the community, different 

organizations and individuals in the teaching learning process . As far as the policy is 

concerned, the participation of the community is necessary in designing and 

implementing the education and training programs. However, there is nothing stated 

about the specific aspect of parental involvement that matter each individual child ' s 

academic success. 

Previous researchers have developed a number of models to define and describe parental 

involvement. For example, Epstein (1987) in Terrinieka and Bernadette (2012) proposed 

a theoretical framework of six types of involvement(i .e., parenting, volunteering, 

communicating, learning at home, decision making, and collaborating with the 

community) to represent different categories of partnerships that support student 

development and academic success. Elements of the above model can be grouped as 

external assets because almost all of them are external influences exhibited in a child ' s 

school life, which are conveyed through parent' s intervention and students' invitation for 

involvement. At the same time, they have a triggering power to build up courage (an 

internal asset) expected from a student and represent different categories of partnership 

that support the students development and academic success. The model of parental 
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involvement that is used by Terrinieka and Bernadette (2012) incorporated the number of 

influences on parental involvement (e.g., parent/family characteristics, neighborhood, 

parent/teacher beliefs, and parent/teacher practices) along with potential Child outcomes 

(e.g., achievement, values, persistence, and self-perception). 

Apparently, parental involvement refers to parent behaviors related to the child's school 

or schooling that can be observed as manifestations of their commitment to their child's 

educational affairs. For the purposes of the current study the researcher will use the 

specific parental involvement variables, defined below, which were identified by 

educators as most frequently practiced by parents, examined by researchers and 

hypothesized by theorists as the most fundamental aspects of parental involvement. These 

are Communication, Homework, Parental expectations, Reading, Attendance and 

participation, and Parental Style (Jeynes, 2005). 

1.2. Study Context 

Gibson School System, formerly known by Gibson Youth Academy is currently one of 

the well-known schools in the capital. Since its establishment 1999 E.C, GSS introduces 

a new approach in our schooling system, "The whole child approach". The whole child 

approach is the way of teaching children the basic life skills that will last a life time in all 

aspects of development; using all the available human and material resources for the well 

fair of students. Currently the school has five campuses in all directions of Addis, 

except north. Based on the central office data the number of students, Pre-kg to grade 12, 

is more than 8000. The teaching and supporting staff is also exceeding 1000. A survey 

made by the central office shows nearly 4600 parents were partners of the school. 

The number of subjects given in the first cycle classes of GSS is twelve, of these; the 

"self-contained" teachers of each class teach Math, social, science, reading, spelling, Art 

and Handwriting. And the other subjects: Amharic, English grammar, English 

composition, Sports science and Computer Science are taught by the subject area 

specialized teachers. Every subject has equal value to guarantee the passing mark. 
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Each academic year in GSS has two semesters and two quarters in each. Moreover, the 

assessment method exercised is a "continuous assessment" method, in which the teachers 

use worksheets, quizzes, projects and bi-weekly tests in addition to the exercises found in 

the workbook to evaluate how much the students understand the lesson conveyed through 

each period. The sum of all daily activities will take 20% of the total and the bi-weekly 

tests have a portion of 40% while the final quarterly test takes the rest to give the grand 

total mark (100%) of that specific quarter. The grading scale in GSS is shown in Table I. 

Table 1: The grading system in GSS 

Possible Marks Grades Remark 

100-90 A Excellent 

89.99-80 B Strive for excellence 

79.99-75 C Needs improvement 

74.99-70 D In danger of falling 

<70 F fall 

Regarding the school parent relationship, GSS has two fixed annual programs namely the 

Open House Programs (at the end of each quarter) and Parents Annual Conference, where 

parents can make a face to face contact with teachers concerning the students ' behavioral 

and academic development and parents' discussion with top level management body 

concerning the overall structure and flow of the school's system. 

In addition to the above annual programs the school provides a means to communicate in 

a daily basis; and that is through 'Communication Book", it is a book in which the school 

sends message and notifications through letters and slips; and teachers write comments 

and offer advices for parents concerning the students schooling. 
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1.3. Statement of the Problem 

It is widely recognized that if pupils are to maximize their potential from schooling they 

need the full support of their parents . Moreover, the school and parents have a crucial 

role to playas one. (Desfoges and Abouchaar, 2003) 

According to Aggarawal (1985) in Tekaligne (2006) the needs for united efforts on the 

part of parents and teachers who are the custodians of the welfare of children include the 

following: from the point of view of teachers and schools, they seek maximum 

information from the parents, get help in the regular attendance of the child and in 

regular supervision of homework of the child, provide the child with necessary 

equipment at the proper time, secure funds and gifts for the school(such as on the days of 

book and seedling donation days) and carry out various projects and plan. On the other 

hand, parents need information regarding the progress of their children, want sufficient 

notice regarding expenditure on books, need information about problem situations before 

they become serious, want schools to give assignments of the right type for their children 

and they want to know as to how they could employ the efforts and the development of 

their children. In general , children do better in schools when parents talk often with 

teachers and become involved in the school. 

Nowadays, parents are trying to compensate the time and energy that they need to spend 

on their children's schooling after appointing somebody else, like a home tutor, even 

though it cannot fill the space left only for parents. In addition, most of the time home 

tutors ' responsibility is not beyond helping on homework and tests. So that, there is a 

space left open for parents. This is really, what a community needs to show its concern 

and deal with. 

For instance, our new education and training policy states the general role of parents and 

the community as whole in the education process. Though it was not clearly and 

specifically stated, it could be interpreted in the way that parents can involve starting 

from performing as a co-policy maker to being an actor in almost all school activities in 

addition to the home based supports given to children. However, when we come to the 
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practice like nothing is known how parents get involved and work cooperatively with the 

academic and administration of schools on the problem of children's ' learning. Thus, it 

leads us to give the primary and prior responsibility to the advocacy of schools in 

assimilating this concept in . to the school community and parents mind with their 

expectations for an active involvement. 

According to (MoE, 1994), article 3.2.2 primary education especially first cycle classes 

offer basic education, such as literacy and numeracy, which prepare students for further 

general education and training. So that, the student researcher believes a community that 

needs to build a strong base for the children's academic success should start the effort 

right on this stage. 

Yet, there are numerous issues to be addressed under and related to parental involvement 

very few researchers in our context conducted studies simply as the overlook to an 

overall practices of parental involvement in the form of comparative studies specifically 

on secondary school students' education, for example, Tekaligne, (2006). And these 

studies which are valuable but very limited in scope and insignificant in number didn't go 

to the very detail components; like types and nature of parental involvement and their 

relation with the students' academic success in first cycle primary education classes. 

In any formal education, a community or parents send children to school after expecting 

the basic domains of personality development to be seen in their children ' s life. 

Moreover, most of the time parents want to evaluate this expectation specifically through 

cognitive and psychomotor development that can be measured using continuous 

assessment tools like tests and exams computed in numbers to figure out the actual 

progress and status of the child's learning, which is literary the "academic success" of a 

child. Therefore, understanding the core relationship between academic success and 

parents' involvement is very helpful for every stakeholder who takes part in the education 

system to meet personal, organizational and national goals. 

Moreover, it is done not by neglecting the influence of other variables on students' 

academic success/performance besides parental involvement instead it is because of the 
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complexity of the interaction between a number of factors (and only some of which have 

been taken in to account in the analysis) it is difficult to prove that one causes the other. 

On the basis of this fact, this study will investigate only the nature and type of parental 

involvement on late first cycle education and the sio-nificant involvement difference 
b 

between parents of high achieving students and parents of low achieving students on their 

children's academic success. 

To examine these issues, the researcher raises the following basic questions. 

I. What are the major types of 'parental involvement' exercised by parents of the 

selected group? 

2. What is the nature of involvement practiced by parents? 

3. Is there any significant involvement difference between parents of high achieving 

students and parents of low achieving students on their children ' s academic 

success, in late first cycle education? 

1.4. Objectives of the Study 

1.4.1. General Objectives 

The major aim of this research is to assess the nature and type of parental involvement on 

late first cycle education and the significant involvement difference between parents of 

high achieving students and parents of low achieving students on their children 's 

academic success in the case of Gibson School System. 

1.4.2. Specific Objectives 

1) Investigating the major types of parental involvement exercised by parents of the 

selected group. 

2) To find out the nature of involvement exhibited in the given population. 
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3) To investigate the signifi t· I· . Ican mvo vement dIfference between parents of hIgh 

achieving students a~d parents of low achieving students on their children' s 

academic Success. 

1.5. Significance of the Study 

This study will have a contribution in identifying; the major types and nature of parental 

involvement, especially those practiced on late first cycle education of private schools 

like GSS, the significant involvement difference between parents of high achieving 

students and parents of low achieving students on their children ' s academic success, the 

means and ways that teachers and schools need to invite parents for discussion and 

cooperation regarding the students' learning, the areas and ways that parents are 

implementing to fill the gap that falls between them and their children ' s surrounding that 

might affect their children ' s academic success and to recommend corrective measures. 

And if so it will be a supportive material which lets the policy makers to revise the 

documents they prepared concerning parental involvement. It can also be an ice breaker 

for further studies on the same or in a much related topic. 

1.6. Scope of the Study 

This study's focus is on parents' involvement on grade 4 students ' education and the 

significant involvement difference between parents of high achieving students and 

parents of low achieving students on their children ' s academic success , in the case of 

Gibson School System. The rationale behind selecting this school was as a student 

researcher I have a fertile background of the school. I have been teaching in this school 

since 2008/09 academic year. So it helped me to see the problems regarding parental 

involvement in relation with the students' academics in a very close perspective. In 

comparison with any other school GSS is the nearest environment; where I can 

administer the date collection process easily and with less cost. In addition the school is 

one of the private schools in Addis Ababa, where many top economic class people of the 

capital send their children for education. So, the student researcher believed that parents 
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of this school can represent at least parents of all private schools in Addis Ababa in the 

way that they get involved on their children's education. 

1. 7. Limitations of the Study 

The major limitations of this study were; the very limited researches done on related topic 

(in number and width of their content) was the first challenge of the researcher, the time 

which was spent to get the permission of the president and owner of the school, to 

distribute the questionnaires was very though to pass through and finally very few 

parents' late responses pushed the study in time and those who couldn't respond the 

questionnaires at all pushed the researcher to resend questionnaires and restructure the 

system of data collection too. 

1.8. Organization of the Study 

The study is divided in to five chapters. The first chapter deals with introduction. Under 

introduction, background of the study and the study context, statements of the problem, 

objectives, significance of the study, scope of the study, limitation of the study and 

organization of the study were included. Chapter two briefly explains the review of 

related literature. Chapter three provides research design and methodology. Chapter four 

states the data analysis and finding. Finally the last chapter includes summary of the 

findings, conclusion and recommendations. Moreover, the reference and as appendices 

the sample questionnaires are attached to the last part of the thesis. 

1.9. Key Words 

"Parental involvement" 

For the purposes of the current study, the student researcher found that the term ' parental 

involvement' encompasses a number of quite different forms of activity some which take 

place at home and some at school. Activities that parents involve themselves iniat home 

include: talking with their children, enhancing their child's self-esteem, modeling social 

and educational aspirations and values, monitoring out of school activities (supervising 
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homework etc.).And Activities parents participate inl at school include: attending events, 

such as open days and school fairs, working in the school in support of teachers (for 

example, helping with activities in the classroom, on trips and with sports activities) , 

assisting in the governance of the school, Meeting with teachers to discuss their 

children's progress etc. 

"Academic success" 

GSS has also its own grading systems by which students are going to be ranked, but this 

study will use that criterion by considering the changes in the students ' academic 

competence which has seen specifically in this academic year right after the 

implementation of the new sY,stem of assessment. The researcher used the next table as a 

guide and reference to consolidate the gaps created among students' academic results and 

to treat the population fairly on the basis of the remarks given. 

Table 2: Total possible grades of the students that are used to group respondents of 

this study 

Possible Marks ~ 85 84-81 ~ 80 

(%) 

Remark High achievers Middle achievers Low achievers 

"Late First Cycle" 

The phrase "Late First Cycle" is to refer grade 4, which is the last grade level subjected to 

the first cycle education and the last stage for basic education. 

'Nature of Involvement' 

It is to refer the extent to which parents habituate practicing a specific parental 

involvement character. And it can be measured using adverbs of frequency, like always, 

often, sometimes, rarely and hardly ever. 
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, CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This chapter involves the systemat' 'd t 'fi " . IC I en I IcatlOn, locatIOn, and analYSIS of documents 

that contain information related to the research problem. The documents include articles, 

dissertations, reviews and other research reports, 

2.1. The Emergence of the Concept of Parental Involvement m 

Educational Research 

Although not a commonly used term in those days, the origins of the significance of 

parental involvement stems most certainly from the (language) compensation programs 

implemented in the 1960' s and 1970's in the US and Europe. These programs aimed 

among other things to encourage the active engagement of mainly low Socio Economic 

Status (SES) and so-called ethnic minority parents to prepare their children for a more 

successful school career and to prevent educational delays on the part of their so-called 

children at risk (Brooks-Gunn, Berlin, Leventhal , & Fuligni, 2000). 

In this way, federal and governmental policies artificially tried to create parental attitudes 

and behaviors' which seemed to occur spontaneously in white middle-class families and 

which guarantee to a certain extent the school success of their sons and daughters. 

Especially in lower class families, parents and their children seemed to suffer from the 

gap between family and school cultures, which could only be overcame by activating the 

involvement of parents with their children ' s schooling. The need for connectedness, even 

complementarities, for families and schools gained popularity, considering the increase in 

the number of programs in the US and Europe to improve parent involvement (Joep and 

Eddie, 2007). 

Indeed, policy makers and educators tend to present parental involvement as a solution 

that will overcome nearly all educational inequalities traditionally or naturally attributed 
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to social class differences. In 2004 J h W . 
,on herry, president of 'The Parent Institute ' in 

Fairfax Station, Virginia presented . . . 
' . In a newsletter of hiS Institute that the benefits of 

parental involvement as : students fr f: ·1 · · . 
om ami les with above-median parental involvement 

showed success rates 30% higher than those firom ~a ·1· . h bid· 1 
1. miles Wit e ow-me Ian parenta 

involvement; reading scores grew at a rate of 50°/ 11·lgh th . h 1 h h 
/ 0 er an In sc 00 S were teac ers 

reported low levels of parent commitment; students with involved parents earn higher 

grades, pass their classes, earn credits, show good behavior, etc. Although representing 

research based findings makes it easy to understand, one is likely to forget what exactly is 

meant by the term, or concept, or construct ' parental involvement'. (Wherry, 2004) 

2.2. Meaning of Parental Involvement 

When we consider several definitions of parental involvement, it becomes clear that 

parental involvement, as it finds its roots in the history of the debate on educational 

inequalities. Mainly pertains to model-behaviors of typical white middle-class parents 

that have proved to effectively contribute to children' s school outcomes and well-being 

by showing these types of behaviors. 

Like many other concepts in the social sciences, parental involvement is a value-loaded 

term. It is quite remarkable that among the vast amount of literature about parental 

involvement, only a few texts reflect on its origin, nature, and connotations (Desimone, 

1999; Lareau, 1992; Lightfoot, 2004) in Joep and Eddie, (2007). For example, In 1992, 

Lareau, focusing on parent-teacher conferences, illustrates in a striking way how schools 

privilege certain types of (middle class) family culture and discourse, leading to the 

construction of an 'ideal type ' of parental involvement, which almost by definition 

exclude other, mainly lower class parents, who are missing the required social and 

cultural capital to comply with educators' vision of the ideal parent role. In addition, 

Desimone (1999) defines parent involvement as a set of group-specifications, beliefs, and 

attitudes that serve as an operational factor in defining categorical differences among 

children and their parents from different racial-ethnic and economic backgrounds. 

Moreover, Patrikakou, (2008) stated that parental involvement in education has many 

faces and assumes varying degrees from the simple question asked at the dinner table: 
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"How was school today?" to the daily checking and signing off on homework 

completion, to regular visits to the library, museums, cultural and art events, to 

participating in program evaluation and other decision making activities. 

To summarize the vision of most critics, much of the literature about parental 

involvement is not about parent involvement as such, but about parents who are not 

involved yet, or who are not involved in the right way, but can get really well involved if 

they accommodate to the invitations to involvement from school and its members 

(Hoover-Dempsey 2005). Unnecessary to state that this must happen on exclusively 

school defined terms. Most striking is the ideological perspective in the parental 

involvement programs, in particular in the family literacy programs on what is lacking 

and missing in children ' s families. According to Lightfoot (2004) such programs are 

generally structured around the assumption that there is one best, or one so-called normal 

path for child development and that some group of so-called experts, such as educational 

psychologists or program instructors, know better than participating parents how to make 

children following this path'. Notwithstanding pleas to respect parents ' home cultures 

and habits (loep and Eddie, 2007); many authors nevertheless ignore the ways in which 

parents may express their spontaneous involvement with their children ' s schooling. 

More recently, researchers have recognized that the concept of parental involvement is 

multidimensional and includes a multitude of parental activities regarding children's 

education (Epstein 200 I). After consulting different literatures the student researcher 

categorized the concept "parental involvement" into two broad strands. And these are; 

parents' involvement in the life of the school and their involvement in support of the 

individual child at home. 

2.3. Types of Parental Involvement 

Types of involvement described by Lopez (2001) for example, with which parents try to 

instill on their children the value of education by exposing them to the tough and hardly 

prospective labor in the fields, usually fall outside the scope of school and teachers, 

although the effects of such forms of engagement are not necessarily of less value than 
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those of the more recognized forms. A I 
c ose look at empirical studies on parental 

involvement yields a similar picture. 

Sixteen years ago, Georgiou (1997) po· t d t .. . . 
ll1 e a some problems ll1 the empIrIcal literature 

that should be tackled. One has to do with the conce t' I·t d th fi · P s comp eXI y an e con USlon 

that has been created among the professionals in the area because of the absence of a 

clear definition. In 1997, Georgiou suggested that 'obviously, one needs to know exactly 

what something is before one can say what it can do ' . Now, sixteen years later, this 

situation still seems to persist. In spite of its conceptual and definition vaoueness 
b , 

according to Fantuzzo, Davis & Ginsburg, (1995) the term parental involvements refers 

to a variety of parental behaviors that directly or indirectly influence children's cognitive 

development and school achievement. Illustrative examples of these parents' behaviors, 

presented in the empirical literature, are: attending parent-teacher conferences; being a 

member of a PTA, volunteering in school, helping in the classroom, helping with 

homework, discussing school activities with the child, monitoring child' s school 

progress, encouraging and rewarding good grades, reading to/with the child, modeling 

reading behavior, taking the child to the library, contacting the school in case of 

problems, monitoring the child' s out-of-school activities, and talking regularly with the 

child (Fantuzzo, Davis & Ginsburg, I 995). 

Apparently, parental involvement refers to parent behaviors related to the child' s school 

or schooling that can be observed as manifestations of their commitment to their child' s 

educational affairs. This means that a parent who shows these behaviors in a larger 

extent, can be regarded as higher involved than a parent who shows these behaviors in a 

lesser degree. According to Joep and Eddie (2007) apart from these school- or schooling 

related behaviors, some authors suggest that other behaviors, that are not directly related 

to school or schooling, should also be in corporate in the conceptualization of the 

construct of parental involvement. Among them are: limit TV watching time, following a 

specific set of rules to discipline the child, being home when the child returns from 

school, limiting the amount of time for going out with friends, watching the child in 

sports, and taking the child to cultural events. 
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In making it more complex, Joep and Eddie (2007)stated the followin o details from 
. 0 

words of dIfferent scholars ' · apart fr b b . , om 0 serva Ie behavIors, parent involvement has 
also been conceived as a set of parental beliefs attitudes d I .". I , an va ues, varymg Irom sImp y 

knowing where the child is, and knowing the child's friends (Georgiou, 1997) to parents ' 

enthusiasm, parents ' beliefs that they should take an active role in their children's 

education, educate their children to good citizenship (Desforges and Abouchaar,2003), 

have high aspirations for their children (Sui-Chu and Willms, 1996), and have a positive 

sense of efficacy for helping the child learn, besides their(adequate) perception of 

invitations to involvement from the school, teacher and the children themselves (Hoover­

Dempsey and Sandler,2005). In addition, DC SF (2008) revealed that there is evidence 

where the attitudes and aspirations of parents (and of children themselves) predict 

children's educational achievement. 

Though the association between parental aspirations and a child' s attainment is complex 

and affected by interrelationships, having higher parental education is significantly 

related to having higher expe"tations of children's achievement. However, it is also likely 

that parents with higher education have higher attaining children for whom they have 

higher expectations. Parents ' perceptions of their child ' s skills and ability also influence 

their aspirations for them. Studies from U.S.in (DCSF, 2008) have found that parents 

with high aspirations are more involved in their children ' s education. 

In an inclusive way of most of the above parental involvement types, Jeynes,(2005) 

structured his study using a frame work whose genesis is raised from frequent practices 

of parents which were identified by educators, examined by researchers like (Deslandes, 

Royer, Turcotte, & Bertrand, 1997; Epstein, 2001) and hypothesized by theorists as the 

most fundamental aspects of parental involvement. These are Communication, 

Homework, Parental expectations, Reading, Attendance and participation, and Parental 

Style. 
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Communication 

It is the extent to which parents and th· h·ld. . 
elr c I ren commuOlcated about school acttvities 

and reported a high level of commun· t· II . . . 
Ica Ion overa . CommuOlcatlOn IS the key element 

that shapes parent involvement activities at home and at school and enhances school­

family collaboration (Patrikakou, 2008). 

Especially having an oral or verbal communications with children have a great 

contribution in developing the trust and occasional reliance of students over their parents 

perception and advice . More recently, researchers have focused on parent-child 

interactions, usually with the mother, that foster or inhibit cognitive development. In 

Bempechat, (1992) has proposed that difference in parental distancing strategies may 

account for difference in cognitive development. Distancing refers to the psychological 

separation of an individual from the immediate present, and it is critical in the parental 

distancing strategies, which vary along a continuum from less to more demanding, active 

children's representational thinking processes. For example, observing and labeling are 

considered as less demanding tasks than proposing alternatives and resolving conflict. 

Distancing strategies have been shown to measures of cognitive skill. 

In a related vein, in Bempechat (1992) Barbara Rogoff and her colleagues have proposed 

that the important aspect of the adult-child interaction is the way in which adults bridge 

the context of novel problems with more familiar ones. Rogoff and Gardner, (1984) 

argues that the structuring of information serves as a scaffold for the leamer, providing a 

framework as the learner searches for a problem solution. Children can use the scaffold to 

support the performance of new aspects of a task that they may not have been able to 

handle alone. 

Homework 

It refers to the extent to which parents checked their children 's homework before the 

child handed it in to his or her teacher. There is mixed evidence about whether or not 

parental involvement in homework affects pupils' achievement at school. Some 
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researchers suggest that the type and amount of parental' I t b' rt t mvo vemen may e Impo an 

in increasing pupils' achievement. A study from the United States; made by (DCSF, 

2008) has explored the effects of different types of parental involvement in homework 

and found that different forms of support (e.g. support for children ' s autonomy) are 

associated with higher test scores, whereas others (e.g. direct involvement) are associated 

with lower test scores. 

How often a parent helps with homework is strongly tied to the school year of the child. 

It increases student academic success and builds self-esteem. According to the DCSF's 

research report (2008), pupils tend to hold positive views about homework, seeing it as 

important in helping them to do well at school. 

Studies like (DCSF, 2008) suggest that there is a positive relationship between time spent 

on homework and achievement in all grade levels. This does not necessarily mean that 

the more time on homework the higher the achievement; as some international studies 

suggest that pupils doing a great deal of homework and also those who did very little 

tended to perform less well at school. Early works in this area such as in Bempechat 

(1992) showed that children ' s general level of achievement is associated with such 

factors as the degree to which.parents provide tutoring when it is needed. 

As 'homework' is another area of the educational process where parents can play an 

instrumental role, Patrikakou (2008) also provided a "getting started" guide that can help 

parents start building healthy homework habits. 
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Table.3. Getting started on bUilding he lth h a Y omework habits 

Parent Guide 

Building Healthy Homework Habits 

Getting Started Checklist: 

Use an assignment notebook. 

Set daily time for homework. 

Have your child sit at a clean, weH-lit table. 

Have the necessary supplies in place. 

Quiet! No television. 

Check that homework is complete. 

Put assignments in book bag. 

PRAISE child for his/her effort. 

Talk with teacher as needed. 

In addition, Patrikakou (2008) advice parents the foHowing basic points concerning on 

the parents role on homework. Here they are:-

./ Let your child know that homework is important. 

./ Agree with your child upon a set workspace and time for homework . 

./ Ask to see homework,. and talk to your child about what he/she learned each day . 

./ Check to make sure your child has finished aH assignments . 

./ Know what to do or whom to contact if your child does not understand an 

assignment. 

./ Be careful of the line between helping your child and doing the work for your 

child . 

./ Talk to the teacher about a problem your child is experiencing with homework . 

./ Praise your child for good effort. In addition, he stated that parents can:-

./ Ask the teacher how much time their child should be studying each night . 

./ Have their child write down assignments in a special "assignment notebook." 

./ Read to or with their c)1ild every day. 

19 



./ Set a good example by doi th' "h 
ng elr omework" (e.g. , paying bills, making a 

grocery list, reading, etc.) at the same time their child does homework. 

As Patrikakou (2008) stated commu . f d h 
' mca Ion an omework are two major ingredients to 

student success and connectino links between sch I d f: '1' 
I:> 00 S an amI les. 

Here the student researcher also believed that tl1e ab t f I ove wo components 0 parenta 

involvement are the primary stepping stones for parents to be an active role players in 

their children's academics . They can also be guide lines to parents to start up and to 

perform well in the other involvement types, like in parental expectation, attendance and 

participation, and even it might affect the parenting style of parents. 

Parental expectations 

It is to refer the degree to which a student' s parents held high expectations of the 

student's promise of achieving at high levels. In Fan and Chen's (200 I) meta-analysis of 

the literature concerning the connection between parental involvement and students' 

academic achievement finds parents' expectations and dreams for their children 's 

academic achievement are the strongest factor influencing students' school performance. 

When parents set an achievable academic goal according to their child's grade and age 

level, students will have a great possibility to succeed. Most notably parental expectations 

and style each demonstrated a strong relationship with educational outcomes; Jenyes, 

(2005) stated that parental expectation and parental style may create an educationally 

oriented ambience, which establishes an understanding of a certain level of support and 

standards in the child's mind. In 2003, Stelmack suggested that parents' expectation 

would affect their child's performance and aspiration. That is, when families expect a 

child to achieve well in school they will do their best so as to not disappoint their parents. 

Positive Parental expectations; like my child would score best grades, my child would 

read and write correctly, he/she would speak or communicate in Amharic and English 

fluently, and compute mathematical operations easily. Negative Parental expectations; 

are all the opposite outcomes which they don't like to see on/from their children at all. 
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Reading 

It is to show the extent to which parents either have in the past or are in the present 

reading regularly with their children. Strategies such as reading with the child, discussing 

stories, and creating a book-friendly environment contribute to the development of 

children's literacy skills and positive attitudes toward reading (Stelmack, 2003). 

The Effective Provision of Pre-School Education research project in England (DCSF, 

2008), has examined the relationship between children' s home learning environment and 

their reading attainment. Factors that positively influenced attainment included: 

The frequency with which parents reported reading to the child is highly 

associated with higher scores for 'pre-reading' , ' language' and ' early number' 

attainment. 

Frequency of alphabet learning made a bigger difference on pre-reading 

attainment than the mothers' highest qualification. 

Frequency of library visits showed a smaller but significant positive impact on the 

above outcomes. 
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For more reasons why parents need to read to th· h.ld 
elr c I ren, see figure I. 

Figure.I. Ten Reasons to Read to Your Child (Ad t d f 
op e rom Parent Involvement: 

Strategies for Success) by Bitsko, Phipps, Roehrs and Barnheiser, (1997, p. 77). 

10 Reasons to Read to Your Child 

I. Because when you hold children and give them this attention, they know that you love 

them. 

12. Because reading to children will encourage them to become readers. 
I 
I 

:3. Because children's books today are so good that they are fun , even for adults. 
I 
I 

:4. Because children's books' illustrations often rank with the best, giving them a lifelong 

: feeling of good art. 
I 
I 

:5. Because books are one way of passing on your own moral values to children. Readers 
I 
I know how to put themselves in other shoes. 
I 
I 

:6. Because until they learn to read themselves, they will think you are magic. 
I 
I 

:7. Because every teacher and librarian they ever encounter will think you. 
I 
I 

:8. Because it is nostalgic. 
I 

:9. Because for that short space of time, they will stay clean and quiet. 
I 
I 
I d. 110. Because, if you do, they may then let you rea In peace. 
'-

Attendance and participation 

It is whether and how frequently parents attend and participate in school functions. 

Patrikakou,(2008) stated that two-way communication between home and school helps 

b ·Id . d ctl·ve and trusting relationship between parents and educators, UI an on-goIng, pro u , 

h· h· t art·lc·lpatl·on in learning activities both at home and at school. w IC Increases paren p 
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Evidences such as (Henderson, 1994) suggested th . 
. , ' . at parental Involvement programs have 

a posItive Impact on children"s achievement Ph' . 
. . arents w 0 maintain frequent contact with 

the school have higher achieving children than t I I . 
paren s w 10 lave Infrequent contact. And 

schools that are well connected with the com 'ty d . .. 
mUIll ten to have higher acillevlng 

students than schools with fewer ties. Parents who beco . I d ' h' h'ld ' me InVO ve In t elr c I ren s 

schooling tend to develop positive attitude towards th' h'ld' h Th elr c I ren s teac ers. ey rate 

teachers higher inter personal and teaching skills, perceive them as wanting them to help 

their children and as very helpful in suggesting ideas for home activities (Bempechat, 

1992). She also stated an argumentative point that parent involvement might be 

facilitated if the relationship between parents and teachers become a true partnership 

based on the mutual shares, help and accountability. In addition, when teachers and 

school administrators are strongly committed to drag parents into their children's 

education, the academic outcomes for children can be very positive (Bempechat, 1992). 

Besides academic information, schools need to provide parents with social information 

about their child. Conferences need to give an opportunity for parents to hear about each 

and every thing; such as their child's friends , classes (physical condition), and the culture 

and politics of the school. Parents should also use conferences ' time to share information 

about their children and their family culture that will help the teacher to be more effective 

with the child. 

Attendance and palticipation of parents can be grouped in to two. These are either those 

which are made by self-motivation of the parents themselves or an invitation based. The 

invitation could be from the school or their children. Here the student researcher believed 

that all the characteristics under this involvement type could be covered by other family 

member and/or any other person who has given the responsibility to do it so. Usually 

"Attendance and participation" needs only their physical presence and is simply a matter 

of having information regarding the students' learning environment in general. The 

exceptional character here which is mostly practiced by parents is "attending parent -

teacher conferences", according to the GSS culture. 
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Parental Style 

It is to refer the extent to which a parent d d . 
. emonstrate a supportIve and helpful parenting 

approach. Most frequently, this referred to a simultaneous ability to be loving and 

supportive and yet maintain an adequate level of discipline in the household. It also 

includes styles in which the parent demonstrated such qualities as trust and being 

approachable Jeynes, (2005). 

Parents need to establish some basic rules and routines for their children and the earlier 

they start, the better effective it to be. Research studies suggest that involved parents who 

are warm, supportive and consistent in their behavior and style of discipline can 

effectively support the child and adolescent development. Here are some examples given 

by Bitsko, Phipps, Roehrs & Bamheiser, (1997): Turning off the television during 

homework time. Parents should not expect their child to focus on study if the rest of the 

family is laughing and enjoying a favorite TV-program in the next room. Moreover, 

keeping in mind that children are in school a long time--let them play, watch television or 

a video, talk with friends and relax. This is especially true for young children but all ages 

can benefit from a little time for unorganized activities. 

In addition, though they are almost similar with Bempechat's model (1992); Epstein 

(1992) in Michigan Department of Education, (2001) had also revealed that families 

whose children are doing well in school exhibit the following characteristics to show 

their interest and involvement in their children's education. 

1) Establish a daily family routine. Examples: Providing time and a quiet place to 

study, assigning resp~nsibility for household chores, being firm about bedtime 

and having dinner together. 

2) Monitor out-of-school activities. Examples: Setting limits on TV watching, 

checking up on children when parents are not home, arranging for after-school 

activities and supervised care. 
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3) Model the value of learning If d. . . 
. . ' se - Isclphne, and hard work. Examples: 

CommunIcatmg through questionin . 
. g and conversatIOn, demonstrating that 

achIevement comes from working hard. 

4) Express high but realistic expect f f . 
a Ions or achIevement. Examples: Setting 

goals and standards that are appropr·late ~ 
. . lor children's age and maturity, 

recognIzmg and encouraoing s . I I . . 
I::> pecla ta ents, II1formll1g friends and family about 

successes. 

5) Encourage children's development/ progress in school. Examples: Maintaining 

a warm and supportive home, showing interest in children's progress at school, 

helping with homework, discussing the value of a good education and possible 

career options, staying in touch with teachers and school staff. 

6) Encourage reading, writing, and discussions among family members. 

Examples: Reading, listening to children read and talking about what is being 

read. 

2.4. The Relationship of Parental Involvement and Students' Academic 

Performance 

Different researches overwhelmingly demonstrate that parent involvement in children's 

learning is positively related to achievement. Further, they show that the more intensively 

parents are involved in their children's learning; the more beneficial are the achievement 

effects. This holds true for all types of parent involvement in children's learning and for 

all types and ages of students. 

After looking more closely at the researches like (Kathleen and Karen, 2003), there are 

strong indications that the most effective forms of parent involvement are those in which 

parents engage in working directly with their children on learning activities in the home. 

Programs which involve parents in reading with their children, supporting their work on 

homework assignments, or tutoring them using materials and instructions provided by 

teachers, show particularly impressive results. 
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Along similar lines, researchers have found th t h . 
ate more actIve forms of parent 

involvement produce greater achievement benefits th th . . . 
an e more passIve ones. That IS, If 

parents receive phone calls, read and sign written com . . ~ hId 
mUnlcatlOns Lrom t e schoo , an 

perhaps attends and listens · during parent teacher co ~ h· nlerences, greater ac levement 

benefits accrue than would be the case with no parent involvement at all. However, 

considerably greater achievement benefits are noted when parent involvement is active-­

when parents work with their children at home, certainly, but also when they attend and 

actively support school activities and when they help out in classrooms or on field trips, 

and so on. 

fn their research (Kathleen and Karen, 2003) also added that the earlier in a child' s 

educational process parent involvement begin, the more powerful the effects will be. 

Educators frequently point out the critical role of the home and family environment in 

determining children's school success and it appears that the earlier this influence is 

"harnessed," or "tie together'~ the greater the likelihood of higher student achievement. 

Early childhood education programs with strong parent involvement components have 

amply demonstrated the effectiveness of this approach. 

Another review of the impact of parental involvement on pupil achievement Desforges 

and Abouchaar, (2003) shows research on parent involvement to yield quite diverse, even 

contradicting, results. One main reason for the diversity of results of studies on (effects 

of) parent involvement is the complexity of the concept of parent involvement. Apart 

from the complexity of the concept, a variety of research methods has been used to assess 

levels of parent involvement. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

The main objective of this chapter was describing the th d It' I d h h me o. InC u es t e researc 

design, the research, population and sample, sampling techniques, instruments of the data 

collection, methods of data collection, methods of data analysis. 

3.1. The Research Design 

This study used a descriptive survey design , where a quantitative method was 

implemented. A descriptive survey design studies the sampling of individual units from a 

population and is undeltaken with a view towards making statistical inferences about the 

population being studied. The researcher uses descriptive survey design for its main 

advantage that it can record a situation or distribution of data without any analysis of 

cause and effect or hypothesis testing. And also one can "simply" observes that one 

statistics varies as another varies, for example, in this study the academic success of a 

student varies as the nature or type of involvement varies. Also cause and effect may not 

be inferred. In addition, it emphasizes on describing the principal or most interesting 

features of a set of data. For example, two sets of data may be related one another. In this 

study the two sets of data are those from the two groups of parents (parents of high 

achievers and parents of low achievers). 

3.2. Population and Sampling 

The population of this study was parents of grade 4 students in Gibson School System, 

specifically those in Sarbet Lower Primary Division Campus. According to the updated 

name list of the students, at the beginning of 2013/2014 academic year, the total number 

of grade 4 students in this campus was 166. The samples for this study were selected 

using probability sampling methods. 
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3.3. Sampling Technique 

For the purpose of this study the student researcher used stratified sampling technique. 

The target population consists of 166 members, then it was divided into 6 groups and 

these are those six sections of grade 4 in Sarbet Lower Primary Division Campus. In the 

sampling process the researcher first decided to take 72 samples (43%) of the target 

population using proportionat~ stratified sampling technique, which is nearly equal to 12 

students from each stratum. Then on the next phase, only top six and last six ranking 

students of each section were taken using simple random sampling technique where they 

can represent their academic groups directly and samples (their parents) indirectly. Here 

either a mother or a father of a student was taken as a sample. Table 3.1.shows the 

number of students found in each section and the questionnaires distributed to and 

returned back from respondents. 

Table 4. Questionnaires distributed to and returned back from respondents 

No. sections No. of Distributed Returned 

students in questionnaires Questionnaire 

the class 

1 4A 28 12 10 

2 4B 28 12 12 

3 4C 27 12 10 

4 4D 30 12 8 

5 4E 26 12 12 

6 4F 27 12 12 

Total 166 72 64 
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3.4. Instrument of the Data Collection 

The researcher decided to collect its data us· .. 
109 questIOnnaire because relatively it is 

possible and ease to get the relevant and full inDo t· b " . 
rma Ion a out parental mvolvement" 

characters of parents of the target population. 

The questionnaire consists of two parts The first part I·S d f h· h . compose 0 tree Items t at can 

reveal the respondents ' bio-data. The second part is formed from 31 items that are 

prepared to know the type and nature of parents' involvement of the samples, where the 

scales range from 0 to 4, here the numbers represent verbal frequencies O(Hardly 

ever), I (rarely),2(sometimes),3(often) and 4(always). All items were extracted from the 

reviewed related literatures. The specific parental involvement characters tl~at are used in 

the questionnaire were identified by educators, examined by many researchers and 

hypothesized by theorists as the most practiced and fundamental aspect of parental 

involvement (Jeynes, 2005). Items of the questionnaire of part 2 were grouped in to six 

major categories. And the types of parental involvement items against their distribution 

are as follows; about communication (2 items), homework (3 items), parental expectation 

(6 items), attendance and participation (10 items), reading (5 items) and parental style (5 

items). The characters in attendance and participation were twice or more of the other 

involvement types. And it is ·assumed that the difference is resulted from the scholars ' 

belief and depth of the study they made on that specific type of parental involvement. In 

addition many people believe that academic success of a student is fostered when parents 

make a very strong contact with the school and teachers than any of the parental 

involvement type and it might be one reason for researchers to dig more about it instead 

of others. 

3.5. Methods of Data Collection 

The researcher used the quantitative data collection method because the quantitative data 

II t· I d m sampling and structured data collection instruments that can co ec IOns re y on ran 0 

fit d· .. to predetermined response. It produces the results that are easy I Iverse expenences 1TI • 

to summarize, compare, and generalize. Respondents were handed over the 
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questionnaires through their children's 
communication book. Obviously, parents are 

expected to check and sign daily in this book and I 
on any etter sent to home from school , 

so that the researcher got it to be the best way to sample parents easily. Having this, 72 

questionnaires were distributed to the target populat' " h' h I 64 lon, Jrom w IC on y were 

returned back with full data. But the rest questionnaires were either without basic and full 

information or not returned back at all. All the relevant data were collected through 

questionnaire within three consecutive weeks (from November 4 to November 25 , 2013). 

Detail quantitative figures are shown in table 3.1. 

3.6 Method of Data Analysis 

To make the collected data ready for analysis, the questionnaires were checked for 

completeness, the data were classified and tallied carefully, and the assembled data were 

arranged and organized in tables, and computed using the statistical tools frequency, 

percentage, and mean score. First the demographic records of the samples were presented 

using frequencies and percentiles to reflect their personal bio-data and at the same time to 

check whether these characters affect the variables or not. Next, the type and nature of 

parental involvement of the samples were presented in the way that they can give an 

answer for all research questions in order. To make the figures clear and very simple to 

understand, tables were used with corresponding total mean scores of each character to 

represent both parents of high achieving students and parents of low achieving students. 

And the operational meaning to the total mean scores of each group is given in table 3.2. 

In addition to answer the third question and to draw conclusion easily t-test was also done 

using the total mean scores and standard deviations of both groups. 

Table 5: The total mean scores/ Likert scales/ and their corresponding operational 
meanings 

Likert scale Meaning 

4-3.51 Always 

3.5-2.51 Often 

2.5-1.51 Sometimes 

1.5-0.51 Rarely 

0.5-0 Hardly ever 
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CHAPTER FOUR 

PRESENTATION OF DATA ANALYSIS AND 

INTERPRETATION 

In this chapter numerical figures of the responses gathered th I th . ·11 b roug 1 e Instrument WI e 

interpreted and given a meaning so as to answer the basic research questions. And the 

main purpose of this chapter is to present the data gathered from sample respondents. The 

specific purpose of this research was to answer the following research questions: 

I. What are the major types of ' parental involvement' exercised by parents of the 

selected group? 

2. What is the nature of involvement practiced by parents? 

3. Is there any significant involvement difference between parents of high achieving 

students and parents of low achieving students on their children ' s academic 

success, in late first cycle education? 

The analysis and interpretation of the data are presented in the following order. The first 

part deals with the demographic information of respondents. The second part describes 

the findings for the basic research questions in order. 

4.1. Demography of the Respondents 

The target population mainly consists of parents of PH and PL. Both of them were 

selected, first, using proportionate stratified sampling to be able to include proportionate 

participants from those six sections of grade 4. Then, those included in the sample were 

chosen using simple random sampling method. There were 72 questionnaires distributed 

to the targeted population, and of those 64 or 88.9% of the questionnaires were returned 

back. 
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Table 6: Demography of the respond t . 
en s and theIr children 

Parents of high achievers Parents of low achievers 

Parents' bio-data Total possible number-32 Total possible number-32 

Relationship with the child:-

Father 19(28.7%) 8(12.5%) 
Mother 13(20.3%) 24(37.5%) 

Education level:-

Illiterate - -
Literate 4(6.25%) 7(10.9%) 

Primary education - 3(4.7%) 

Secondary education 16(25%) 18(28.1%) 

Diploma or above 12(18.8%) 4(6.25%) 

Occupation:-

Employed 6(9.4%) 2(3.1%) 

Private business 26(40.6%) 30(46.9%) 

Table 4. I reveals the occupation, education level and relationship with the child of 

respondents. Out of the 64respondents, 27 or 42.2% of them were fathers and the rest 37 

or 57.8% were mother respondents. And it might reflect that mothers are more active in 

following their children's' communication book and responding to any kind of message 

sent from the school. Here all sample respondents 64(100) were found to be literates. 

Fifty or 78.1 % of them had either a secondary or tertiary level of education. And when 

we try to see the difference among the two groups 28 or 43 .8% of PH and 22 or 34.4% of 

PL took their portion ranging from a diploma to doctoriallPH/degree. Thus it is assumed 

that educational background of samples would not have a significant contribution on their 

children's academic success. Moreover regarding the occupation of the samples 56 or 
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87.5% of the total population . were runnin h ' . 
. . g t elr Own business while the rest 8 or 12 .5% 

were employed In different organizations A d h 
. n w en we try to see the difference amona 

the two groups of parents, the figures show th . e> 
ere IS a very close numeral and percentile 

difference. And the impact of parents' 0 f 
ccupa Ion up on the students ' academic success 

which is shown through the time the s . 
y pent on each parental Involvement character is 

very low. 

4.2. Descriptive Statistics 

In this part, responses from samples are presented I'n th t bl . h I e a es uSing t e tota mean 

scores of each character. And it shows the type and level of t ' . I . h' paren s !nvo vement In t elr 

children ' s education. 

Table 7: Total mean score of parents 'communication' items 

Item PH PL 

I. To communicate with your child through questioning 3.34 3.75 

and conversation. 

2. To ask your child what he/she has learnt in the school. 3.44 3.31 

As can be seen from the above table the mean score of parents of high achieving students 

and parents of low achieving students reflect that they all do communicate with their 

children through questioning and conversation. However parents of high achieving 

students seem to communicate less often than parents of low achieving students. 

Similarly both parent groups do always ask their children about what they have learnt at 

school. 

In 1992, Bempechat has proposed that difference in parental distancing strategies may 

account for difference in cognitive development. But the figures above don't support this 

concept because all parents of the two groups do "often" ask their child what he/she has 

learnt in the school. In the first character parents of low achieving students do 
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communicate with your child throuoh questio . d . 
b Ding an conversatIOn more often than what 

parents of high achieving students actually do. 

Table 8: Total mean score of 'homework' items 

Item PH PL 
3. To provide time and quiet place to study at home. 3.56 3.34 
4. To help your child in homework. 3.38 3.31 

5. To tutor your child for quizzes, tests and exams. 3.38 2.97 

As it can be seen from the above table the mean scores of both parent groups show us that 

PH do always provide time and quiet place to their children to study at home and help 

their children in homework while and PL did it often. But in the next two characters 

parents of high achieving students seemed to tutor their children for quizzes, tests and 

exams often the same as that of parents of low achieving students. 

How often parents help with homework is strongly tied to the school year of the child. It 

also increases students ' academic success and builds their self-esteem (DCSF, 2007).But 

figures from sample respondents showed us that an insufficient difference is existed 

among the mean score of the two groups. Verbally except on the first character, where 

PH act more often than PL, almost all parents of the two parties helped their children in 

homework "often" with a very narrow gap in between. 
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Table 9: Total mean score of 'parent' . s expectation' items 

Item PH PL 
6. To set academic goals arid standards together with 3.25 2.84 
your child, which are appropriate for his/h d er gra e and 

maturity. 

7. To demonstrate for your child that achieve t men comes 3.56 2.91 

from hard work. 

8. To see the academic report card. 3.69 3.22 

9. To follow and signing on all quizzes and tests. 3.44 3.17 

10. To recognize and encouraging special talents and 3.84 1.88 

academic achievement. 

II . To inform friends and family about your child's 3.31 2.5 

success. 

As per the mean scores in the above table parents of both groups do often set academic 

goals and standards together with their children, which are appropriate for their grade and 

maturity, in the next two characters ph seemed to see the academic report card and 

demonstrate for their children that achievement comes from hard work more often than 

parents of low achieving students. The mean score of the next two characters reflect that 

parents of both groups have shown similar practice where all of them always see the 

academic report card and sign on all quizzes and tests. But in the next two characters of 

homework the mean scores show us that parents of high achieving students always 

recognized and encourage special talents and academic achievement, while parents of 

low achieving students do this character sometimes. The same with the first two 

characters in the above table 4.2.4, parents of high achieving students seemed to inform 

their friends and family about their children success more often than parents of low 

achieving students. 
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Parents' expectation and dream for their children ' s academic achievement are the 

strongest factors influencing students' school performance (Fan and Chen, 200 I). At the 

same time, in this study the difference in the total mean SCore of parental expectation 

characters has shown an obse!"able and a very significant impact of parents' expectation 

on the students' academic success. Moreover, characters of parental expectation, like 

setting achievable academic goals to children were exercised by parents of high achieving 

students "often" and by parents of low achieving students "sometimes" respectively. 

Table 10: Total mean score of 'parents' attendance and participation' items 

Items PH PL 

12. To contact to your child's teachers and school 2.5 2.44 

administrators. 

13 . To discuss with teachers on your child' s academics. 2.28 1.94 

14. To use materials and instructional procedures 3.5 2.47 

provided by the teacher, while tutoring your child. 

15. To attend parent -teacher conferences. 3.25 2.38 

16. To receive phone calls from school and responding 3.59 2.66 

properly. 

17. To read and sign all the written communications 3.53 3.63 

from the school. 

18. To watch your child in school activities like, Sports, 2.94 2.53 

Science Fair, Spelling Bee Competition, etc. 

19. To help in the classroom as a real model, guest 2.34 2.13 

lecturer and as an assistant teacher. 

. .. rk teachers and 20. To volunteer in school activities I e, 2.88 2.53 

parents appreciation days, book donation day, 

environmental conservation day, etc. 

. unity events and 21. To take your child to different comm 
1.97 2 

special places like, Exhibitions, festivals, seminars and 

museums. 
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As table 4.2.5 .shows us that parents of high h' . 
ac leVIng students often contact to their 

children's teachers and school administrators tt d 
, a en parent -teacher conferences use 

materials and instructional procedures provided b th '. ' . 
y e teacher, whIle tutorIng theIr 

children, when parents of low achieving students do pract'lc th h . 
e ese c aracters sometImes. 

And in the next character of parents' attendance on sch I b d .. . f 
. 00 ase actIvItIes, parents 0 

high achieving students do sometimes discuss with teachers on their children ' s 

academics, help in the classroom as a teaching aid, guest lecturer and as an assistant 

teacher take their children to different community events and special places like, 

exhibitions, festivals, seminars and museums. At the same time, parents of low achieving 

students do sometimes practice this character. On the next characters of parents ' 

attendance and participation on school based activities the mean scores show us that 

parents of both groups do often watch their children in school activities like, Sports 

events, Science Fair, Spelling Bee Competition, etc. ; and volunteering in school 

activities like teachers and parents appreciation days, book donation day, environmental 

conservation (Earth) day, etc. Next, parents of high achieving students do always receive 

phone calls from school and r~sponding properly, when parents of low achieving students 

do often practice this character. The only character in which both parent groups always 

practice is reading and signing on all the written communications from the school. 

Though there is a considerable difference seen on the total mean score of the two groups. 

Parents of both groups do 'sometimes', 'often ' or 'always' attend and participate in 

school activities and contact school administrators and teachers, but it is not constant 

when we go from one character to the other. And it is somehow a little apart from what 

scholars stated. Parents who maintain frequent contact with the school have higher 

achieving children than parents who haven' t (Henderson, 1994). 
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Table 11: Total mean score of 'reading' items 

Items 

22. To take your child to the library. 

23. To create book friendly environment at home. 

24. To be a model by reading books to/with your child. 

25. To listen when your child ·reads . 

26. To discuss with your child on stories and facts of the 

books you read together. 

PH PL 

1.97 1.06 

3.06 2.16 

3.09 1.94 

2.78 1.97 

2.94 1.94 

As the mean scores in the above table show as that, parents of high achieving students 

practice the reading character better than parents of low achieving students. On the first 

character parents of high achieving students sometimes take their children to the library 

when parents of low achieving students rarely practice it. In the next four characters the 

mean scores show us that parents of high achieving students do often create book friendly 

environment at home and being models by reading books to/with their children, listen 

when their child reads and discuss with their child on stories and facts of the books they 

read together often while parents of low achieving students do "sometimes" practice 

them. 

The findings are in support of what Stelmack, (2003) stated as : strategies such as reading 

with the child, discussing stories, and creating a book-friendly environment contribute to 

the development of children's literacy skills and positive attitudes toward reading. 

Though parents of both groups have not a remarkable experience up on this involvement 

type, the difference seen on the mean score of the characters of reading among the two 

groups seemed significant to bring a visible difference on the scholastic outcomes of the 

students. 
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Table 12: Total mean score of 'parental styl ' . e Items 

Items 
PH PL 

27. To follow a specific set of rules to disc· r 
3.34 Ip me your 2.47 

child. 

28. To check up on your child when you are not home. 
3.41 3 

29. To arrange for after school activities. 
3.25 3.06 

30. To set limits on TV -watching and playing time. 3.19 2.47 

31. To know and determining the type and number of 3.16 2.69 

your child's friends . 

As can be seen from the above table the mean scores reflect that parents of high 

achieving students ' often ' follow a specific set of rules to discipline their children and 

set limits on TV-watching and playing time when parents of low achieving students do 

'sometimes' practice these characters. But for the rest three characters both parents' 

groups often check up on their child when they are not home, arrange for after school 

activities and determine the type and number of your child ' s friends. 

The finding about the parental style characters goes with what Bitsko, Phipps, Roehrs, & 

Barnheiser, (\ 997) stated as: parents need to establish some basic rules and routines for 

their children, so as to desirable outcome, especially on the academic success of the 

children. 

The t-test 

In the next part, the mean scores and standard deviations of the two groups are compared 

so as to see the significant involvement difference found between the two sample groups. 

At the same time it would help to see which parental involvement type affects the 

academic success of students ~ore. 
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Table 13: The t-score 

No. Item Groups Mean SD S(xi-x) t-score 
PH PL PH PL 

I Communication 6.69 6.06 1.04 .51 .20 3.15 

2 Homework 13.6 12.41 1.82 2.79 .59 2.02 

3 Parental expectation 17.1 14 2.37 2.74 .64 4.84 

4 Attendance and 28.72 24.3 5.14 4.1 1.16 3.18 

participation 

5 Reading 13.8 9.7 3.39 3.69 .89 4.61 

6 Parental style 16.31 13.22 2.79 2.95 .72 4.29 

As can be seen from table 4.2.7. at u=O.OS and Z=±1.96, other than the mean and 

standard deviation scores of parental aspiration components the total means and standard 

deviations of all parental involvement characters exercised by parents of high achieving 

students and parents of low achieving students are significantly different from one 

another. Especially the difference in the involvement types like parental expectation, 

reading and parental style seem to be a bit strong even to affect the students ' academic 

success. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMM 
ENDATION 

In this chapter the figures shown by the tabl d h ' . 
. . es an t elr Interpretation given in the 

prevIOus chapter wIll be rolled in to the way th t th '. 
a e research questIons are gOIng to be 

answered one by one. Thus, general summary f th I . 
o e researc 1, conclusIOn and finally 

recommendations will be stated. Therefore this cha t . f C' • 
, p er consIsts 0 lour sectIons : the 

findings /summary/, conclusion and recommendation. 

5.1 Findings based on the Order of Components of Parental 

Involvement 

5.1.1 Summary 

The primary purpose of this study was to verify the nature of parents ' involvement and 

on the way to explore the extent to which components of parents involvement really 

relates with students' academic success. As per the discussion in chapter four, the total 

mean score of each component of each parental involvement and the t-test results will be 

summarized as follows:-

The findings of the study reve'aled that educational background of parents would not have 

a significant contribution on their children's academic success and the impact of parents ' 

occupation lip on the students' academic success which is shown through the time they 

spent on each parental involvement character is very low too. But a thing that one can 

notice is that mothers are more responsive to any notification or latter sent home through 

the communication book than fathers. 

The data depicts that all respondents of the two groups do 'often' believe in making 

conversation and an open discussion with their children concerning their school day, 

though it doesn't produce a remarkable difference in the cognitive development among 

children 's of the two groups. 
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The finding also showed that an insufficient differenc . . 
. e IS eXisted among the mean score of 

the two groups, In the character 'homewo k' P 
r . arents of the two sample groups helped 

their children in homework 'often ' with a v . 
ery narrow gap 10 between. Therefore, it is 

possible to say that parents' involvement on th· h·ld 
elr c I ren' s homework hasn' t a big 

impact on students' academic Success. 

It was found out that the difference in the ttl 
o a mean Score of ' parental expectation ' 

characters has shown an observable and a very sign·lficant . t h d ' Impac on t e stu ents 

academic success. Especially, characters of parental expectat·lo I·k d t· fi n, I e emonstra 109 or 

their child that achievement comes from hard work recognize and encouraging special 

talents and academic achievement and setting achievable academic goals to children 

seemed to be very crucial. 

The other thing which was observed from the findings of the study is that, there is a 

considerable difference found on the total mean score of the two groups on parents' 

' attendance and participation'. Parents of both groups do attend and participate in school 

activities and contact school administrators and teachers . 

Concerning on the ' reading' characters, the difference seen on the mean scores of the two 

groups was significant. Here parents of high achieving students do practice the characters 

more often than parents of low achieving students. And the gap in-between of the two 

groups would bring a visible difference among them though all the respondents have not 

a strong experience up on this· involvement type. 

According to the findings of the study on the mean scores of 'parental style ' with in the 

two groups, one can say that parental style would result a desirable outcome, especially 

on the academic success of the children who have parents with a better practice of the 

'parental style' characters. And here parents of high achieving students had a better 

practice than parents of low achieving students. 
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5.1.2 Conclusions 

Based on the major findings of the study the fi II ' . 
, 0 OWIng conclusIOns have been drawn .. 

Though the differences exhibited on the level of t , . I 
paren s InVO vement between the two 

aroupS were insignificant and were not as strong a h I h 
b S SC 0 ars t ought them to be; and 
perhaps it couldn ' t bring up a remarkable difference on th d' e aca emlc success among the 

students, it is undeniable that parents' involvement had truly affected the academic 

outcomes a bit. For instance, parental style, reading and parental expectation had a clear 

foot prints up on the students' academics which were seen through different characters 

that can influence one or more involvement types directly or indirectly. 

In spite of the insufficient data collected through the questionnaires concerning the means 

and ways where children got extra-help on their academics, an informal conversations 

made with parents and teachers seemed to reflect that, providing children with an After 

School Program (ASP)and hiring home tutors or assigning any family member to cover at 

least parents' basic responsibilities like (reading, homework, communication and 

sometimes participation) had a great deal of impact on children ' s academic success. And 

it works either to up lift or maintain students' academic success. 

The third question of this research need to know the significant involvement difference 

between parents of high achieving students and parents of low achieving students on their 

children's academic success; to answer which involvement type shows a better change or 

difference on the students ' academic success. 

Nearly all of the individual components of parental involvement were positively and 

significantly related to educational outcomes. Naturally, the specific components of 

parental involvement were not correlated with school results as strongly as parental 

. I I I Nevertheless the fact that the various aspects of parental 
IOVO vement as a w 10 e. , 

involvement yielded statistically significant results highlights the extent to which parental 

involvement influences student achievement. 
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Much of this study examines the specific as ect f . 
, , . p s 0 parental mvolvement. These findinos 

are partIcularly helpful In that they I'nd' t h' . '" 
Ica e w Ich k' d f , m s 0 parental involvement 

influence academIc success more, One definite 
pattern that emerged is that some of the 

most powerful features of parental involvement 
are some of the more subtle aspects of 

family support, Most notably parental expectations d' 
, , ' rea mg and parental style each 

demonstrated a strong relatIOnshIp with scholastic 0 t Th' , 
u comes. us, It was not a partIcular 

action such as participating in and attending school f ' , 
unctIOns and checkmg student 

homework that yielded a remarkable effect on students' ad' R h . 
ca emlcs. at er, vanables that 

reflected a general atmosphere of involvement produced th t 
e s rongest results. Parental 

expectations and style may create an educationally orl'ented amb' h' h bl' h lence, w IC esta IS es 

an understanding of a certain level of support and standards in the child's mind, 

In two ways this finding is encouraging, First, some parents likely influence their child's 

educational achievements to a greater degree than they realize. Through their 

expectations for success and a style of parenting, they establish an atmosphere conducive 

to strong achievement. Second, to those parents who inquire about how to become more 

involved, the answer may be easier than teachers and commonly believe. 

In contrast, it should be noted that parents' high aspiration over their children's 

academics, having daily communication with children and checking on student 

homework did not yield statistically significant results. This does not necessarily suggest 

the practice's ineffectiveness, Rather, it may be that the study'S measurement was only 

the parents' active first hand role, Namely, the students whose homework was most likely 

checked by their parents we~e those who most needed it, that is, challenged students, 

However, this may also suggest that checking on children's homework may not be an 

effective expression of parental involvement as many educators currently believe. 

Because home tutors can easily accomplish all responsibilities regarding homework, 

It should also be noted that parental attendance and participation did not yield large effect 

as one might expect. Indeed, they were generally slightly greater than reading and smaller 

than other parental involvement variables. This study, therefore, questions current beliefs 
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about parental support mechanisms consid d 
ere exemplary (e.g., checking homework, 

attending school functions and reading bo k /. 
. 0 s to with children). The most important 

aspects of parental Involvement, at least for rad 4 
g e students, appear to be simple and 

clear. 

Partnership as a priority: the School (GSS) is with . . 
mission statements that highlight the 

importance of home-school relationships But eft! t· . I . 
. ec Ive Imp ementatlOn of the mission 

statement requires the necessary resources like the .. , communicatIOn book, as well as 

training to support the school personnel who put parent· I . . mvo vement mto practice. 

Schools also should find ways to systematically recoon·lze add . . I I '" n rewar positive sc 100 -

family partnership efforts by both school personnel and parents. 

5.1.3 Recommendations 

Therefore, based on the major find ings and conclusion stated above the followino , to 

recommendations are forwarded:-

The student researcher recognizes that the family is the first line of support for all 

children. So that GSS shall provide parents with orientation/training in different forms, 

from providing written directions with a send-home instructional packet; to programs in 

which parents receive extensive training and ongoing supervision by school personnel. At 

the same time with in these program parents of high achievers will use the platform to 

share the basic areas of their involvement and the characters of their parenting style and 

expectations, which they were using to influence their children' s academics. 

As different international researchers have found that schools with the most successful 

parent involvement programs are those, which offer a variety of ways where parents can 

participate. Recognizing that parents differ greatly in their willingness, ability, and 

available time for involvement in school activities, so that GSS has to provide a 

continuum of options for parent participation, from shared responsibilities for decision 

making for their individual child' s education, health and well-being, to parent 
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participation in organizations that address com . b 
. . mumty- ased needs for all children such 

as, councils, school committees and building-spe·fi d· 
CI IC a VISOry and advocacy groups. 

Although parents are diverse in culture ed f 
. ,uca Ion and economic status, child rearing 

practices, and needs ; they share the schools commitment t th d . 
o e e ucatlOnal success of 

their children. So that education bureaus and schools · II b . . 
, m co a oration with the parents, 

shall establish and develop programs and practices afte ·d t·f· d . . r I en I ymg an mtegratmg 

resources and services from the community to strengthen sch I I 00 programs, parenta 

involvement and reflect the specific needs of students learning and development. These 

activities can be expressed in the form of sport events, seminars, panel discussions, and 

through different educational competitions. 

In fact, now days the ministry of education is trying to advocate parents ' participation in 

children's schooling loudly and proudly through the mass-medias. But the student 

researcher believes that the ministry of education shall first state all the basic points in its 

legal documents, regarding the concept and meaning of parental involvement with its 

broad parts in addition with the basic points that parents must be informed of: such as, the 

importance of parental involvement; how and when to assist their children in and support 

their children ' s classroom learning activities; techniques, strategies and skills to use at 

home to improve their children's development as future responsible adult members of 

society. 

At the same time it is better if the ministry of education will provide and enforce all 

governmental and private schools to have the same guide line for 'Parental Involvement' 

and to work on it with all their maximum expectations. 

Social scientists also need to undertake more studies to determine which parental 

involvement types work best and why. Qualitative research can also supplement the 

findings of the current study by ascertaining the ways that teachers, parents, and students 

perceive that parental involvement benefits students the most. Especially, on parental 

. . .. ·cation with their children homework mvolvement types lIke parents practice In commUnI ' 

and participation and attendance in school based events. 

46 



REFERENCES 

Alex,M.(2007). Parent's involvement in children" I . 
oS er, ucatlOn. Term papers corner Inc 

51,569. ' . 

Baker, A. J. L., Kessler-Klar, S., Piotrkowski C S & P k FL' , .., ar er, . . (1999) Kmdergarten 

and First-grade teachers' reported knowledge of t ,. I " paren s InVO vement In their 

children's education. The Elementmy School Journal, 99, 367-380. 

Bempechat, J. (1992).The Role of Parent Involvement in Children's Academic 

Achievement. The School Community Journal, vol. 2, no.2, Fall/ Winter. 

Berthelsen, D and walker, S. (2008). Parents' involvement in their children 's education. 

Australian Institute of Family Studies. Family Matters. No. 7934-41. 

Bitsko, S., Phipps, D., Roehrs, A. & Barnheiser, M. (1997). Parent Involvement: 

Strategies for Success. Education Systems Change Project. The University of 

Dayton and the Ohio Developmental Disabilities Planning Council. 

Blok, H. & Leseman, P. P. M. (1996) Effecten van voorschoolse 

stimuleringsprogramma' s: een review van reviews [Effects of preschool 

programmes: A review of reviews]. Pedagogische Studien, 73, 184-197. 

Brooks-Gunn, J., Berlin, L. J., Leventhal, T., & Fuligni, A. (2000) Depending on the 

Kindness of Strangers: Current National Data Initiatives and evelopmental 

Research." Child Development, 7], 257-267. 

Desimone, L. (1999) Linking parent involvement with student achievement: Do race and 

income matter? The Journal of Educational Research, 93, I-3~. 

DCSF, (2008).The impact oj parental involvement on children's education. England: 

DCSF Research Report-00924. 

Desforges, C. &Abouchaar, A. (2003). The Impact of Parental Involvement, Parental 

on Pupil Achievements and Adjustment: a 
Support and Family Education 

47 



Literature Review. Department fi Ed 
or ucation and Skills, Research Report No. 

433. 

http://www .d fes .gov . uk! research! data/u p load fi les/RR 4 33 . pdf 

Deslandes, R ., Royer, E. , Turcotte, 0.,& Bertrand R (1997) S h I h' 
. ". c 00 ac levement at the 

secondary level: Influence of parenting style and t' I . . paren mvo vement m schOOling. 
McGill Journal of Education, 32(3), 191-207. 

Desimone, L. (1999) . Linking Parent Involvement with Student Achievement: Do Race 

and Income Matter? The Journal of Educational Research, 93(1), 11-30. 

Epstein, J. L. (200 I). School,family, and community partnerships: Preparing educators 

and improving schools. Boulder, CO: Westview. 

Fan, X., & Chen, M. (2001). Parental involvement and students' academic achievement: 

A growth model analysis. Journal of Experimental Education, 70,27-61. 

Fantuzzo, J. W., Davis, G. Y.,.& Ginsburg, M. D. (1995) Effects of parent involvement in 

isolation or in combination with peer tutoring on student self-concept and 

mathematics achievement. Journal of Educational Psychology, 8 7, 272-281 . 

Francesco A,Bruno B, Nina G. (20 I 0). Parental Involvement in School: A Literature 

Review. Paris School of Economics. General Teaching Council for England, 

2006. Parental involvement in their children's learning. 

http://www.gtce.org.uk!research/romtopics/rom teachingandlearning/parentalrom/ 

Georgiou, S. N . (1997) Parental involvement: Definitions and outcomes. Social 

Psychology of Education, 1, 189-209. 

Gonzalez-De Hass, Willems, 'and Holbein. (2005).Examining the Relationship Between 

Parental Involvement and Student Motivation. Educational Psychology Review, 

Vol. 17, No. 2. 

48 



Harris, A. and Goodall, J. (2007). Engaging Pare t . R . . 
n s In alSlng Achievement Do Parents 

Know They Matter? University of Warwick R of· DCS 
. e. F-RW004. 

http://www.schoolsnetwork.org.uklredirector.aspx?i 125065&1= I 

Henderson, A.T., & BerIa, N. (Ed.) (\ 994). A new generatl'o if'd T.'h " 
n 0 eVI ence: e family IS 

critical to student achievement. Washington DC' C t ~ L d ' . 
, . en er lor awan EducatIon. 

Hertz-Lazarowitz, R., & Horovitz, H . (2002) The impact oif scho I fi'l h' 
. 0 ami y partners Ip 

(SFP) on parents ' attitudes and children reading and writing in first grade. Paper 

presented at the Eleventh International Roundtable on School, Family, and 

Community Partnership, New Orleans, LA. 

Hoover-Dempsey, K. V. , Walker, J. M. T ., Sandler, H. M., Whetsel, D.,Green, C. L., 

Wilkins, A. S. , & Closson, K. (2005) Why do parents become involved? Research 

findings and implications. The Elementary School Journal, 106, 105- I 30. 

Hoover-Dempsey, K. V. & Sandler, H. M. (2005) The social context of arental 

involvement: A path to enhanced achievement. Paper presented to : Project 

monitor, Institute of Educational Sciences, US Department of Education. 

Jeynes.W.H. (2005).A Meta-Analysis of the Relation of Parental Involvement to Urban 

Elementary School Student Academic Achievement, Urban Education: 40: 237. 

Retrieved from http://www.sagepublications.com 

Joep, B. and Eddie, D. (2007). The concept of parent involvement. Some theoretical and 

empirical considerations: International Journal about Parents in Education, I, I 88-

199. 

Joep, B., Eddie D., Dorothee P., and Guido W. (2012). Linking Research, Policy and 

Practice to Promote Quality in Education:The case of the Dutch National 

Knowledge Centre for Mixed Schools. Paper for the EIPPEE Conference, The 

Hague, The Netherlands. 

49 



John H. Wherry. (2003). Ten Thinas AnlJ S h I C 
b' .T C 00 an Do to 

Involvement .... Plusfive Great WalJs to Fa'/l Th P . 
.T I. e arent Institute. 

Build Parent 

http://www.parinst.com/educator/resources/ 10th ings/ 10th ings.php 

John H. Wherry. (2010). Parent Involvement· Nine Truths Yi M K AT Th 
. 1, ou ust now JVOW . e 

Parent Institute. www.parent-institute.com. 

Kathleen,C. and Karen, R.W. (1989). Parent Involvement in Education. School 

Improvement Research Series. Office of Educational Research and Improvement 

(OERI). U.S. Department of Education. 

Lightfoot, D. (2004) "Some parents just don't care. Decoding the meanings of parental 

involvement in urban schools. Urban Education, 39, 91-107. 

Lopez, G. R. (2001) The value of hard work: Lessons pm parent involvement from am 

(im)migrant household. Harvard Educational Review, 71, 416-437. 

Marjorie A. Shapiro. (2009). Parental Education Level: Academic Involvement and 

Success. A thesis submitted to the College of Literature, Science, and the Arts in 

the University of Mic~igan. 

McLeod, S. A. (2007). Social Psychology. Available on: 

http://www.simplypsychology.org/social-psychology.html 

Michigan Department of Education. (200 I). What research says about parent involvement 

in children 's education in relation to academic achievement? 

MOE (1994) . The New Ethiopian Education and Training Policy, Addis Ababa. 

National Children's Resource Centre. (2006). Parental involvement: A handbook for 

childcare providers. www.barnardos.ie 

Patrikakou, E. (2008). The Po,wer of Parent Involvement: Evidence. Ideas, and Tools for 

Student Success. Center on Innovation & Improvement. DePaul University. 

50 



Rogoff, B. and W .. Gardner. 1984. Adult Guidance of everyday cognition. In everyday 

cognition: Its development in social context, ed'lted by B 
Rogoff and J. Lave. 

Cambridge: Harvard university press. 

Scales, P.C, & Leffert, N. (2004). Developmental Assets M'I I' . S h . 
. nneapo IS. earc InstItute. 

Stelmack, B. (2003). Parental involvement A research brl'e,r£o t 't' 
. :I J' r prac .I loners. University 

of Alberta. 

Stegelin, D. (2002). Early li.teracy education: First steps toward dropout prevention. 

Effective strategies for school improvement and dropout prevention. ERIC 

Document No. ED472 I 88. 

Shuk, A. (1993) Parents encourage pupils (PEP): An mner city parent involvement 

reading project. Reading Teacher, 36, 524-528. 

Sui-Chu, E. & Willms, J. D. (1996) Effects of parental involvement on eight-grade 

achievement. Sociology of Education, 69, 126-141. 

Tekaligne, GIS. (2006). A comparative study of parents ' involvement in governmental 

and Non- governmental schools. A thesis presented in Addis Ababa University. 

Terrinieka,T.W. and Bernadette,S.(2012). School Parental Involvement (and Un­

involvement) at an Imler-City High, Urban Education, 47: 625. 

Tokac, U. and Kocay6riik E. (2012). Exploring Effects of Parent Involvement on 

Student's Achievement.International Journals on Social. Science. & Education. 

Vol. 2, Issue 2. 

Wherry, 1. H. (2004) Selected parent involvement research. The Parent Institute, Fairfax 

Station, VA. Available at: 

www.parentinstitute.com/educator/resources/researchlresearch.php. 

51 



White, K. R., Taylor, M. J., & Moss, V. D. (1992) Does research support claims about 

the benefits of involving parents in early intervention programs? Review of 

Educational Research, 62, 91-125. 

Williams, B., Williams , J. & Ullman A., (2002). Parental Involvement in 

Education, from BMRB Social Research Report, RR332 . 

Wirtz, P. & Schumacher, B. (2003). Menufor successful parent andfamily involvement. 

ERIC Document No. ED475174. 

52 



Appendix A 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

COLLEGE OF EDUCATION AND BEHA VIORIAL STUDIES 

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT 

Dear parents, 

Do you know that you are your child's first and most important teacher and nobody can 

make changes in his/her academic success without your right involvement? Here, I would 

like to get some basic information about your overall involvement in your child' s school 

life. This survey is conducted as part of a research which shall be submitted in partial 

fulfillment of master of art degree in Educational Leadership and Management. The 

information you give will help me to investigate "parental involvement on late first 

cycle education and students' academic performance: in the case of Gibson School 

System". The data gathered through this questionnaire will be used only for academic 

purpose as part of a graduate program with an asset of confidentiality. Your truthful 

response has a great value for my study. Therefore, I kindly request you to fill this 

questionnaire patiently. 

Thank you in advance for yo.ur participation and contribution to the completion of this 

research. If you have any question, suggestion or any comment regarding this survey, 

please contact me through the following address. 

Tele 110.-0913-569-768/ E-mail:gebrealt@gmail.com 
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pART ONE: - DEMOG~HY OF RESPONDENTS 

1. Relation with the child: 

a. Father: __ _ 

b. Mother: __ _ 

c. Guardian: ---

2. Level of education: 

a. Illiterate: --- d. Secondary education: ---
b. Literate: --- e. Diploma and above: 

------------------
c. Primary education: ---

3. Occupation: 

a. Employed: __ _ 

b. Private business: ---

PART TWO: RESEARCH QUESTIONS (Types of Parental Involvement) 

.:. The activities given below are elements of the basic types of parental 

involvement. For your response put a "...J" mark inside the alternative boxes . 

• :. How often you take time:-

Questions Always Often Sometimes rarely Hardly 

ever 

I. To communicate with your child 

through questioning and 

conversation. 
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2. To ask your child what he/she 

has learnt in the school. 

3. To provide time and quiet place 

to study at home. 

4. To help your child in homework. 

5. To tutor your child for quizzes, 

tests and exams. 

6. To set academic goals and 

standards together with your child, 

which are appropriate for his/her 

grade and maturity. 

7. To demonstrate for your child 

that achievement comes from hard 

work. 

8. To see the academic report card. 

9. To follow and signing on all 

quizzes and tests. 

10. To recognize and encouraging 

special talents and academic 

achievement. 

II. To inform friends and family 

about your child's success. 

12. To contact to your child' s 

teachers and school administrators. 

13. To discuss with teachers on 

your child's academics. 

14. To use materials and 

instructional procedures provided 

by the teacher, while tutoring your 

child. 
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15. To attend parent teacher 

conferences. 

16. To receive phone calls fr?m 

school and responding properly. 

17. To read and sign all the written 

communications from the school. 

18. To watch your child in school 

activities like, Sports events, 

Science Fair, Spelling Bee 

Competition, etc. 

19. To help in the classroom as a 

real model, guest lecturer and/or as 

an assistant teacher. 

20. To volunteer in school activities 

like, teachers and parents 

appreciation days, book donation 

day, environmental conservation 

(Earth) day, etc. 

21. To take your child to different 

community events and special 

places like, Exhibitions, festivals, 

seminars and museums. 

22. To take your child to the 

library. 

23. To create book friendly 

environment at home. 

24. To be a model by reading books 

to/with your child. 

25. To listen when your child reads. 

26. To discuss with your child on 
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stories and facts of the books you 

read together. 

27. To follow a specific set of rules 

to discipline your child. 

28. To check up on your child when 

you are not home. 

29. To arrange for after school 

activities. 

30. To set limits on TV-watching 

and playing time. 

31. To know and determining the 

type and number of your child ' s 

friends . 

NOTE: If you have any comment or suggestion regarding parental involvement and \ or 

students' academic success, please mention it here -------------------------------------________ _ 

------------------------------------------------------------------------------------------------------------
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