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ABSTRACT 

The purpose of this study was to assess the role of the regional government and the current 
practices of pre-school education in three selected Weredas of North-western Zone of Tigray 
Region. To conduct the study, descriptive survey method was employed. To effect this, out of two 
Zero-classes and 13 KGs in the three selected Weredas, two private KGs were selected by 
purposive sampling technique due to the presence of large number teachers in Endaselassie 
Wereda. Moreover, three Kindergartens were selected from Endaselassie Wereda using simple 
random sampling technique (lottery method) of which two were private and one government 
Kindergartens. Besides, out of the two Zero-classes, one Zero-class was included in the study 
using 10llery method ji-om the mentioned Wereda. Furthermore, Two Kindergartens ji-om 
Sheraro Wereda and one Kindergartenji-om Medebay Zana Wereda were selected by available 
sampling technique as sample pre-schools. All teachers including principals thirty-nine in the 
sample pre-schools were used as subject of the study. In addition to this, 18 children's parents 
(ll'ho h(!uq Jmoq-schoo! age ~hi!dren er~.1"D!!ed .i,'; pre-scl:DO!) were selected by accidental sampling' 
technique and 9 parents (who have pre-school age children but not enrolled in pre-school) were 
selected by purposive sampling with the guidance of principals. One Regional and three Wereda 
level Education office experts were selected on purposive basis. Four types of data gathering 
ir.struments (questionnaire, interview, observation checklists, and document analysis) were 
employed. Pilot test was conducted in ten pre-school teachers and the reliability of the 
instrument (questionnaire) was computed using Cronbach's alpha. Accordingly, the pilot test 
result was 0.77. Based on this result fo ur items were modified. Finally, quantitative data were 
analyzed using percentage and the qualitative data were presented in words to supplement the 
data obtained through quantitative methods. Findings made clear that almost all the studi€d 
pre-schools have adequate indoor and outdoor equipments as the standards set by Tigray 
Education Bureau; most pre-schools (91.2%) have moderate conduciveness of classrooms for 
teaching-learning processes; 82.6% of teachers have trained in pre-school teaching; the 
involvement of parents in pre-school were moderate (55.9%). These all encourages the 
practices of pre-school education. However, pre-school education was not practiced as stated in 
the policy due to lack of separate school environment, poor sanitmy facilities of pre-schools; 
poor organization of materials and equipments in classrooms; low opportunities of in-service 
training of teachers (100%); scarce of assistant teachers as well as lack of training (67.8%); 
less allention and support of regional governments. Thus, the RBE, WED, pre-school owners, 
pre-school teachers and parents need to give high allention tv enhance the practice of pre­
school education in the three selected Weredas 0.( North-Western Zone of Tigray. 
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CHAPTER ONE 

INTRODUCTION 

1.1. BackgnHIIHI of the Study 

·Pn.>school ~dllcalioll i~ a crucial stage in the life span ol'humall beings needing care and prope l" 

innuc llcc (f"liall.ln.:nt. 1i.)7b). The \Hller also cxplain:-, thai thi:-. is nut \\j!hlllii r_'i\~(lrl. tillS 1:-. 'I!t' 

stagc a l IIhich rapid ph)sical Wid 111 c ilia I dClcloplllcnl lakL's ,,1'lcc Childrcil .\11 s<lld I" 'L 

i.Ichic\ 'cd hall"-adlilt stHllll't.' and greatest dcn.: loplllcnt dLJrin~ Ihis stage. III line \\ ilh Ihl:-'. nl OUlll 

(I ()()~) suggested that the re is also 11JLlCIJ d C\ 'C!Ojlllll.'Jll III till: InlL'llccludi gr{\\\ Ih in the lirsl !'uur 

or II\c -,car" \)j" I Ill.' ,\" the lll''\l thirt~:cll .' Cdrs I hl' ~Itlthnr ;d"o L'\p laincd lil:l! Onl third (II I .~. 

school. 

III addlilllJl ~t~ clJldl n~ td Sui\d llt C?:l){)()J carl) Icarl1m!!. l'.\pcnclln.:s ,1I\; t l"l1l'lai!o l1lL' fL1turl" \\I't! 

hL!I1~J 01 children, alld establish the !i.HlI1ciaLioll !()r thL' dCl]ui ~I UUll l l! kllo\\ kdgc (lnd sk ill s ikil 

\\ill ~!rli..'L! !ah.:! 1t:(.lrni!l~.1 :I nti !x.:ha\Jour. Ikrul"l' they!!.o to ~chi.)()I. childrl'li :W\\,' h X:l k,lI"llll1ty. i;l 

an'in.' Lll sehoul \-\ llh dj !"! cr~nt huckground~ and l.'\ pcri L'Jlc\'~ :l11 d al dllkn .. ::ll \tagc~ \: 

a~ '( )ur n<.I1II.111 ' .... rutUl"l' its prospcrI t ~ or pcn c rt ), s\ rCIl!-!th or \\ cak Ill';,"; dCi'l L: I~ds \ l! I till' L~;rl' \: 

-----..... ------------------......... ---~ ...... -... .-... .... -''''-,,----''' ... 
\ \ \ I \Ilk!,..: "I I "'.1:,,1,,"111 i ".,.111.11,' \11I,h,' Ik,'alill III ,j {un".I:I:I\n ,\ 1'_',1,:1 .. (' I':.,',' '1'1.1 , .'\1. "III', II .... h!'~:v ""'----.-....... -.... .. ""-----



Ihe ('urrelll l'raClice or i're-Sehooll ',ducalion 

I'rum an economic perspccti\c. prl'-~c h\lol educ{ltioll l:(\11 It.'duee u\erall co-.;I" hI selHlpls ...lilt! 

socict~. It can reduce retention in hn\t:r grad es or primal") education, drupping out oj" schouls. 

phicelllent in SPCCi dl education. ddinquenc) r<.llc:-.. an c\I1L'ndiIUrc 011 \\l'II~Jrl' and soc.-II 

II Gill also rl'sult in Illorc \\OI-kll1~ m()lher~ alld Increasc thc ahll1t~ lu lUllClH,lll 

successl'ull) as all adull (,\tIoL. 20(J5: Milter and Mcll(l\\ellc. I ')'n ), 

,'\s a resull. pre-school ed ucalioll hecoilles a poilll or co III III on concern ill hUlh del el\lped .I"d 

dc\ clopilljl COllntnc~. /\ssumptions about its importance ha\c led to rapid ,-'x pansioll of Jll'l' 

sehuul insliluliulb and in qualil) of' I'lcili lics and scn' ices (Olalull.ii. 1')')0), i\ceordingl). III 

I uropc ((i'-TIll'Ll I:. Britain. , \ustria. S\\cden. J·](.llll:l'. etL) and l ' Ilitcd St:ltc or '\mericci it look 

signilicant step l{ lr\\arded in I X()()'s. \0\ hcrci.I~, ill lk\duping \\orILi . IIlalllh III ~lIh· sahat II 

/\I'riean cou nlrl CS il is or reecnl origin (1 luscn and posiclhllui lc. 1\)\),»), 

III l'lili\'p ia. till' pre-seil,,,,1 cduc;)\lon lias cSiabl ished ill I')O() ill 1)lrl I)alla 10 pr<" I 

i.lllachL'd to thl' lhL'n ex isting cducation \\cre institutloll s slIch as J'ngllsh se houl Ihl' (JCrI)', 

..;clHhll. I \ C,-'L' (icbre ,\,lariam and the likv started. gl\ ing. SL'l"\ icc:-. I'DI' l'hildrcll \,1' !'Jch parcl11:-- ill 

,\ddl ' \haha. nul. PI',-'-:-\chooi a~ a gcneral connnunit) sen i cc~ began III \ugusl 19()] \'.( ' .. \\ Illl 

Peac e ('orp \o]untccr:-, rall lhese Ci,.;l1ters \\ hCll IlIes,-' \uJunll'L'[':-' ki, 11.11 1111,.'11 ,,\1I11111"\. 

program \\as takell O\LT h.\ \\0I11,-'n \·ilb.ljlC lc,c! \\()J'kers \,\ho \\L'rC not spL'cilicall:-- trained fdr 

.\hilha arl'a: <:111(../ ")0 Pl\ .. '-:.;chon]s 111 hoth rllnd <l lll.! urht.lIl area.., -.;pon.;-'d rL·d !': th,-' \11111'11'\ 

':t1I{)llal l'lllilllllllld\ ~1lJ(1 Sou;!! . \t'i~i ! r~ (l\I NC IJ~ l\) and Ill"Lhicd h\ \'dlil~!C il,d \\ork·. 

(I lclllclc. !()(,' I. 

--------------~~------------~----------------.., \ \ I l "lIl'l'.\..' III J 11111..':1,1,)1\ I. '1:I\1uall' .... IUllll· ... 1>0..'['.1111110..111111 ( ,lIlh"Hilllll ,\ lel(/;,'f' I';,~ "11,11.,, 1o'1;r1, I,' '111,110 



I he Current Practice of Pre-School I:ducation 

h'ol11 190X-1 l!7 1. on" 77 kindergartens \lere estahlished. I'hese progralm alllll\ed spael' Illr 

UII" 7,)13 out (11 ' .1.) million children age -I -C) (NCe. ci ted in l)e l11e ke, 2DD7). ,\Ithough the 

largest population orchildrcn Ii\!.: in rural dn.:as urlhe coun in . th t..'SL' kllllkr~ar[l'lh \\ere Illl1il l'd 

10 urban arC(lS 01 ' ]'. thiopia and \\cn.~ run h) iVlissionarics. Prt\atL' kltllkrt!<-.rtclls nr~alll/jJlli llh 

and M ini str) of Nat ional COl11lllunit) l)clelopment and Social 1\I"I"irs. 'iurpnsingl l Mol', did 

not pa) l11ueh allentlon during thl' perilld (NCe. cited ill i)ellleke, 2tJ ( 7) 

Ihc' 'i lle la lis t rell)lutlnn of I'J()() I· C. \las it tUlning [lulnt in the hlStol"\ o f l'h Idhoutl c'duu: 

in I,thiopla (Ikllleke, 2(07), The author also explains that in I l)7., 1·,,(' . an Intlepelld l'di 

commission called ' ]·.thiopian chi ldren's commission' \Vas establ isbed \.\ llh a task of caring ,HId 

ed ueat!ng I:thiopian children. ~/lol"col·e r. in 1974 1' .. (', I'm the lirst tlille in the htstor) 01 thl' 

Cll Ulllr) , the (ol1l1lltssion (National Children's Cnmlnission, cited in l)el11e,," , 2(07) produced a 

I'rolll I ')75- 1l)()O pre-schools gre\\ i't'Otn, 77 to l) 12. hlrther. pre-school e t1r()lmcnt s gre\l frulll 

7.'i7' I () ~. tltJ() I )lIrlllg this tillle , Il)r the lirst tinle in Ihe histul"\ of thl' Ullttltl"\, pre-sehu(:1 

ctitlt:atiu rJ hCC:1I11l' pari ,)f the :'\alinnul " .dllcatll>ll Pu la.:: ' -ul hl\\ing thl",. tilL' lir:--l Ildll0 ! ld] I' 

schlh)l ltItTIl.:ululll \\..J~ dc\~lilpcd In adt!itlon to IhL'SC ma.ltll \"Jl:!tlgl..'~;. lillCC ~L'r' < ll 

lkpanll k'JllS \\ \"'''1 \,.' c" ti.lhlisllL'd \\Jt hlrt the Ile\\ ]\dil11slr~ 01" I'dllnllion :d SUPPllr! thl..' sJ1L'ci,dL 

tralllln g or lCdc llL'rs, cur riculum dnd textbooks ilpproprJi.llc 1()J \ L'J") ~ ollng cll1Jdrcll. <.1 

su pcn isiun and c\'a luiJLio!1 ill' pre sc hoo! L'duC<..I(IOn programs (J)c lllckc, '~() ()7 J. 

!\eeording 10 ~ Io l ('(lO'i) eurren tl). there 1·lelT 1-1')7 prc sc hoo" Itt llie e()(.ntt'l Ilith the to l"i 

[ll I <)1) I l hL' gO \ I..:nI llI elll ul I IhlUpi~! aciopkd :1 111..'\\ Id tiealillll an,! I ral'" W Polic} ( /( ii . ]1/'; 

\~ ithlJl the rraIl1L' \\u rk 0 1' the h..ll1calioll :11111 I r:\lllin g potl C} Ih .... glH ','t'Il!lH'n: jHcp,m .. 'd ~11U 

stndc~ } JlldiCdli\ 'c li\L'-\CLlr plan dOClIlll e 1lt called I·. du(, ~ lliun SCCl l'1 l.k",.:II )J)1l1L'llt Pru~ '1 11, 

, 
.1 \ \ \ \ "tk'~'l' ,01 I \111 .. ;l[lIlIll'I;[, llIal,' \1U1IK'-. Ikp;JrIIll~lll lin 1If1ll1l11ll11 A 1\';1.:11.:,-. ]'1111,',,1\:1:11 ])",d"I'I1\\,'lil .... II!,];~ 



I he l 'urrenl I'raelice "I ' hc-School I':ducalion 

(I'SllI', 10 impfcl11c'nllhe polic) (Mol ' , ~ ()() 2al , /\lllhe Ihree I'Slll' , Ihal \\ elc' pre pared 1'r,1I11' 

)e,H 1'I97 /'1X to 2()()9 /10, education Ii)r children netl,leen al"es.j to 6 hall' !lot been got spec JI 

alieni ion except" sil11ple statcl11e nt orthe recognilion , 1:01' cxample, in the lirsll-.SIJI' doculll eni 

\\ ith regard to the prl' - prllll'.lr ) educati un is conce rned. the document SllggC!) t s thaI C\ en thOll~h 

Ihe illlPortance 01' pre-schoo l education is believed to be trel11endous, it 111,1\ lIot be an absolute 

ncccssil: Ii..) )' children tn pass through il. Pre-primal') schoo! is 11 0 1 :1 pri ll r ll~ (II t il l' !l0\ c rlltl"ll'1l1 

ull(.kr the c urrellt LTollo m ic stat us lli' the coulltr> . In the other 1\\\1 I \1 ) 1>:-, <IS \\L'II prc- prll lld '\ 

eci lic at ion does not l"c t the proper att ention (Mol:, 2007. a: Mol':. 200:i I I hc role 01 gOl'crn mcllt 

in pn_'-school education i~ pulic: dc\ Cl0PIllCIlt. curricululll desigtl . o..,wndard sellin!! ~1I!d 

supen ision (~1ol , 20()2a I 

In addition, IJcrcjc (1'1'1·)) studies made in pre-sehools 01 ' ,\ddis I\balu IHl lllleLi ou t tl,l 

tcarll1n ~ ell\ ironmcnt (the physical sc t-up or the kindergartens i n gCllcral and lllL' class rOll l llS 11 

particu lar) \\ i.\ .... llll \ e {)lId!lci\\~ I(H proper implemcnta ti on or the prL'-sL' hoo ! L'd UGH hllL bd .... JL 

I~lcilitics and elluiplllents \-\e re considerabl y lacking: the tnunin !-! us well a~ clllllpctcncic .... ol" lhc 

lcachers \\ere inadequute . 

In sum. pre-schou I educa tional prugrams in I-.thH)pia there ~ II\: IlI11tt <.l t lOIb til tlll'l'tmg delll'-ln lb II 

tilL' gn)\\ til !! 11l11l1 11l'r p ! prc-sc hon] -u!!c childrcn ill thl' CUlllltr \ pan;L· IJl "rh ' Jl the ru ral ;11 J 

proper implclllcllIation till' Jl rc-~chlloi cducation due \u l a c ~ l ) t" rC."ll)lj!",",.·~ L!··l ::ul llunld!1 l' 

and llHli cri a is) . 1 hus. lhi~ stud) \\as ultcmplL'd to a .... scs the rule oj" I"Cld!\HI ::'~ll\L' IIl!l1l' n[ II ! ;·'i 

schou i l \ .lucal ll)\l ;tnd tilL C ll ITl' nt j1racllcc:-. or pre-school cdLIL'atio t1 !1l thrce Selc ll'll \\ CIL .Li 

\l urt l l \\ ,,'sterJl / Ulh .. ' 1.1 1' l ig!;!) . 

1.2. StateOll"nl of the Prohlem 

In r ·. !hIUpi u . prL'-schoul CdUGlllOll pro~nl1ns \h:rL' LS1 ~ lbI IS II\.:d I(H) \ ~ ' dt S df:.lI ( ])CI1I L·"l. 

---..... ---------'---.... --.... -,-------.... -~-.--.-.-~ .. 
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I'he Current I'ractlce or I're -School hlLieation 

access or prl' --.;choo] education to the socid) is \Cl') li m ited l ll llil rece]}!l) I he lind ings al;-..u 

n,' \'cllkd that thl' go\crnrnCl11 h<l~ IlO 'ilratq.~~ ror th e c\panSiOll ()r pre-schools. /\llhuugh 111 ... 

(1',S I)l's) rnlill the Icar 1997I'JX-200'J; I(), educatioll Il)r children bel\\ec'll "t!cs·1 to l> hale" 

gOl spec ial allcn til)t1 c.\ccpt a s imple statement or recogni ti on (J)cl1lckc.20U7). ]{cgardin g pt" 

prilllal'l eriucall()ll, thc' I',S I)I' - III docuillent indi ca ted thai Ihc Llhiopian glll emnlenl polic) r'llill 

the' I c'ar 01' ," (10) ()('- ~() IJ'J lO is not to establ ish and run pre -school s (I'I'1.)L, :)(lI)'i), 

I kl\\C\ 'L'l". Sl)lll C N(JOs. rl'ligltHls nrgani/atiullS and comllnmitil'-'; nl11 k\\ prl' schools in the 

country : t hCSL' arc limi ted to urban areas. 111 addition . \\jlh the L'\l:t,:pllun ul \C1'> Il' \\ rL'li~]( ';I~ 

and NGOs, prc-,choo ls all charge ICes that arc too hi gh Ic)r Imln) I-:thiopian lamilies 1,1 ho eall lH>! 

ar!():"l.l :U'piJ: IlL-riel. the !lld]Orit.' u l"populUlitJll \\ho li\l' in lhc rural ,!rl'll an d thn~c frol11 P(l!l\" 

1 ~llnilics do nul hll\l' L1Cll'SS 10 prL' -primliry cciucatHJ!l. I )Ul' tu thi S. tllLTl' i'-i Itl\\ t'!1\"ulinli..'ii. i: 

child rl'll ill Pi\, ...;cil hHl ] L'LiU Caliol1 inlhc coulltr .' III <.;UPJl0r1 ()I ·thl~. ' \l11 hilrll" 1~(ll~)rll"r \l'\\"P~I .". 

('10\ :27C OO'1. I . l ') ('Pl;li!!....; thl' l:-~.r () s.-., enrolment rale o!'p rc -pl"llllan Cd UGltioll is curren th () 

f'v lorc()\er. till' p!al"t i c~' 01 till: {!\ailah1c prl'-:.;;choo ]s ~lrL' sullc ring 1"1'0111 d if"l lTUJ\ prohlem:-; . It] 

<..;Llppurt 01' thiS .. \llll.'l c\\or], (~()07) III her research lindint!- (unduLled in 1·.a~l ShOd i.Utll 

i!1lpkmentLl li lln or pre"Sc!h)()! cu rnculld11. 1 Ill' prC:)L.:H CC or !l!-L'l]uip]1l'd c!assnHHl ls alld pi 

groUild \\ ith llel"e<..;sar.\ cL]uipnlL'11l S and Il1CIlL'ria:s: thai teachers had either traill in ~ 1'01' :'!hllrt 

duration or no tr<.lIninl:-' hl l.'tiu c(" lk' In till' "-illl:L' rganL'll : l in!ltcd paren t 111\ ()l\C llll.'lli in clllld .. 

at dilfcrCll{ 1L'\TI:'"l ha\'c discuurag in g impact III lh\.' illlpkllh ... 'nl~H I ()n 01 Pl\ ... \c h(l(lj ":1!tTlvuIUI), 

C\IWl.'{l.:d h, ) llrWl1 ,lilt! rUll JlIT ·schocd institutio!ls. il i~ I\.:quircd lO t.k'\ ·vlop ~;(i l'cti\(~ s{ralcgy ;.~; 

) \ \ I l "Ik!'t' ,11 I Lllk·.!llLlIl l, I;ltlll:IIL ..... llItiI L , ~kpanllh':ill (Ill Wlll'lIllIlll ,,( ~ L: idl ~' I ' J>1,d~""lI"d ill" '~' hl PIlI<':II ' ~. llIdI L· 



in addition to detdil S lr<lIL't~I\': :-' and ~'ullkllnl.'s . the partlClpiil i {lll II I ~1(l\erll l lh'ln \\'111 LI)J)n'11 

hodies has mentioncd, Hased 011 these stra tegic;., alld gUldeIIl1L's_ ill _:OO ~ I: (' . \dllis , \h;li 1a 

I·.ducatiun 13urc<lu has \)pellcd _10 !!()\crnlllcntal pn.:-schoo!:-. rur those urchildrcn ' s 1~llll ili cs \\ hl) 

cannot alford 11K' schlhll ICc I hL' I~ureilll also has a plan tp l' ()nslruCI i {) p rL' "chuul " PL']" ~ C;:l 

1.3. Objective of the study 

I'hl' ohjeCli\c ol"thc stud} \\t\:-, to assess the rok of regional ~()\'Ct'llment ill pre-schoo! CdtlGllh ) I 

and \0 iIlH::-.tiv,atl: tlK' curren! praLtice 01' pre-school education in thrL';..' SL-k ct l:d \\ct'l'das \ ,1 

'\Iorth - V\ estcrn /\)JlC o( I i!-! t'd: 

1.4. Research questions 

, , 

IlllII " 11ll.' prc' scholl I eduCali()11 illlplclllcl1lcd',' 

11l)\\ lar arL' the I1rL'-SCl1oob \\l'Il eLJulpp~d \\ ltll ll1alcri ;.d" lI lld h~!\ L ;H ic '_lU <-Hl' ..,pacL' ''' 

I () \\klt L",lClll teachers arc adequate and h;.I\'c the reLJuired Ljll(lllllGllion [l~ [L'llCIl 111 lih' 

pre-sch()o I <, 

! he pl"e-sc!II")o! s? 

:'I \\hal l:]1l.':-' PI' .... lIppnni\l' .... enice:-, (11\' rendered lit pt\~ -:-;Ch( ' l)h b\ lhl.' rqll o llai rCll lllJI 

F O\ L'l"IltJ1l'llt,' 

_ ... ________ • ____ .... ________ ..... _______ ........... . ~·k"'_" .... " ..... . . _ .... 4 " _ •• ,..,_ ... _o: __ ~ 



1.5. Significance of the Study 

'\sscssing. the practice or pre-school education IS vcr) important pari or education al process t( l 

ohtain C\ i d cncc~ rllr impl\)\'ing the drm,, 'oacks. li enee. this research \\(Hild be signilicant in til L' 

Il)lIu\\ing \\iJyS ' 

I. j{ ) ..... ug!!CSI SOIlIL' p\lSSlhk 1llC~lStlIC:-' tu all gU\lT!1I11L' lJt hud lc", I\\crcti<l 1I.'\l'b ~I!ld I. 

Regional Ie, 'c ls) so as 10 illl prmc and l'lC il ila lc tile qllalil~ 01' pre-sc hool Lducal lon 

CLl UGlliOll O!"l iCL' to ensure thc qual it: \0 be maintained ill Pll'-scflllOI L'dll~:;ltillll 

J. I () Increase tile ~I\\arcncss 01' 0\\ IlLTS ~)r pre-school Ihrou~h \, L'l"cda Il'\ l'J I d·.ILtll 

Unicc l'.\pcrts to Cljlllp pre-schoo ls \., Itb essential human and l1l:1tcriallTsoulTl'S rctj UtI (I 

10 cl'kcll\ e h run pre-sc hool educalion: 

-L 10 impnHc the cl)lIah()rali\\.~ and intcrac l in; efforts and responsibilities or tcachcl"\ all~1 

parents to assist children 's learni ng by the hLlp o!' concerned rLT i{)l l~il go\crnlll cll!: lI 

1.6. Delimitation of tht, Study 

Ihc rcsL'arcll pnlhlel1111ltlSl he I..k ll lllltcd III Slllpl as \\ei l .l~ ,11 ,-l":pU: ) 1,-' ":,,.,~~""Ihll' 11,._" 

pan:ni schoul rc!.lIlOnship~. and rule region al gO\C rnlllCI1I in p n :-:.;;!ldO]:-- Ld lIc .:.ll 1011. IsslIl.'s 

Sllll". ()nl~ n l llL' pn.:-schlHlls oul or ,Ill.' 1.) prL'-~cIH)oL.., i ll th L' !I I I'''~ ' \' ,'I ·d<l~ \ I 1ll 1:J ~lla~)":' 

,-)hL"I"arO .. mel \kdcha\ /.ana) o!,\J\)rlh - \H~SlCnl /dlll'\lj' !'i!!l'iJ.' \\Cl\. l llU ill._kd ill tile stlld\ 

______________________________ ~ _____________________________ ~~~~~N«~ _______ _ 

7 \ \ i l "Ik!'~ 1>11 d U': .llhu l llladu;!1;; \!Wlh':'- Ikp;!fll11 ... nlI1f lllflh.:ulul11 ,\. I"::h.:hn, l'IUk-'''"''I ,1I " ,j,I!"I"Yi '-.l ml,~ 
-----..-~~--



I he Currcnt Practl cc or Pre-School I',ducallon 

1.7. Limitation of thc study 

I he rC'l""l'h I""tld h,"l' bCl'II Inure reliable alld ii' all prl',ch'H,ls 1)1 thl' thrl'l' .'l'lectcd \\ LT'."' 

IIcre Includcd, I'hcrc ltll'c, this lias thc Illaiorlilllitation orthc stue" 

1.8. Opc,-ational Ddinitions of Tc,-ms 

Children' , pal-c nts :-p"rcnls 1,lll' halc prc-school age childrcn cnrolled in pre school 

Implement atio n. plliting the pulic) lHl (0 inqilcllleJlIathHl III (lrdcr In hrlJI~ ;q!.tll!i .... <1111 PU"I I: 

chan~,cs to thc C<lLIII II') and thl' socic ty as a II hole (MoL, "tit)},,) , 

Indoor equipments: - rclCrs to mater ial s such as chairs, tables, shcll es etc 

Indoor matcr'ial~: -rcll:rs to malcrials Stich a:-, pli//Ics. huuk:-,. Jlull \()\" p1<-1.\ Lards. block:-.. 

huildJI1~ sclS etc, as instructional material s. 

Outdoor pla ~ in~ cquipllll'nts : - rckrs to malL'rials s lich as s\\ inglll8-. !lICIT\ -go roullLL slitk. 

b'.tI'lIlel' cte 

()utdoor pla~ ing mHh.Tials: - rerers to lllatC'rials sLlch as foothalls skippIng ropes . lrll')clc"" ,-'!! 

1\ 1\ .. • ..... ,:IC. 

ParclIIS - parLllh \\111.1 h<1\\..' prc-:·;chooi a~c ch i ldn':l1 hut !lot cllrn lll'd in prl'- .... chnnl 

PI'c-schools , pl 'c- prllna r~· ~Ind Kind ('q!,arlcn ~tr(' dilh:n.:1l1n;ltl\c., 1·(1 ; l·dlh..alH'il ul"l·hildn.:ll 

hL'li)rc d~(, 7 . the <:.I!!(' I·ur prim:"lJ"\ .... c!lonl (,!1lr~ dlld used IlltL:rellant!,_·abk IJllill' stUll, 

Z('I'o-das~ :-i ..... pn.>sclll)ol ed ucational program ~i\Cll Ie)] chihl]L'1l S 1)1 <lgL· () Dnh I II gO\crtHlh":lll 

prlll!<lr ~. :)CiH)(): .... 

1.9. O"ganizatioll uf thc Stud.\' 

Ihls .... Iud~ \\a .... \}I'g:..ltli/t~d ill 11\e cila ptlTs. I he li rsl part ollhc .... Itld: \\itS lllll'lll .• uctlllll C() J ~tr.Il!lI!l 

the h;\L-kFJ"lHll1\.L .... \dk·]lIc!l\:--· l)j' lht' pl\)hkrtl. -.;iglll I1CilllCC '.ll" lhl ";luli) dclillllt~ll1(111 .t I .. 

l)!l:T~:tl\)n(il dl...·tiiltliOn [d· krlllS. tile sL'cond chapter (iL-als \\ ilh ill\...· l\~\ ;L'\\ or I"L·L!tl·d literal til ,: 

dhnut pre .... Clllhd cliucaliun implclllcntalinll and SIi..l!Hlard.... JhL til ;." Lii;l!'!~·; ~ll nt (I!IIS I I:~ ' 

n..::-.carch desi gn and tlll'lhodoiug.\ ~)r till: stud) . \\hlch inL'llldL':-' 1/1 ... dl..· '1I~JI . 01 Illl' '1ltH.h . 

sourccs, sample and samp ling lcchlliqll~s. in:-.trlllllcrJt oj" data collec!iull. pdnt lC:\.1 nll:lh(l.j~ ; ,! 

X \., I ,.11 .. ·'·. 

I 



rhe lurrenl !'rucllc" Il !' !'rc-Schoo! !':ducaliol1 

data amd:'s is and l1rcSl'lltalioll . I he collected data \,\CI'L' PtTSL'llt l~d ~lI1 d IIllL'rprl'ILd III lilt' f(l II rdl 

chapler. Finally. the findin gs ',ven,: SLJ Illtllari/.cd. conclusitms \·\eTC dn.t \\ll and rCCOnltllCJHlaLJU II~ 

\\ere f()r\\arLil'd at the lil't h chap ter MOI'Ct)\cr. rL' lcrcnccs. LJ lI l'Sli()llllalrcs. rllKl S(lI11C IlCCl'SS:\I'\ 

docu!llcllt'; \\L'I'L' • .ttlc.u:llcd to the 1,1:-.1 part (lrlhc l hl'~l S .IS appcndicL's 

I 



I hc CUllcnt l'Iactice 01' Pie-School I:dueation 

CHAPTF:R TWO 

I~EVIEW OF RELATED LITERATURE 

I'hi s pari treat s rc\ ie\\ or lelated literature includes the developmcnt or pre-school education In 

Ihe \\odd as \\cll as in J-thiopia. standard required to the prOllralll in dillcrcnt counlries and III 

Lthiopia. and SigllilicdllCL' pre-school L'ducati on r(H prc-school -ag.L' children. arc prcsL,tllcd lIlHILr 

here . 

2.1. Emergence and lIistorical development of pre-school Education 

I'he usc of the tcrm "pre -school" (and equi valen t names in IHm- hlglish speaking countries) [0 

denote organi/.ed education outside home lor ch ildren belo\\ school age. is or quite recent date 

(Ilarnell cited nl Ilusen. 19'15). lie also adeled that bel<lle the nmldle olthe I\\,'nlleth cenlnl'. 

such educational arrangement \\(l S called "nurser) SC hdO ]". " kltltkr~'-lrlL'11 . and :-i~l on l'hn ."iL' 

more spccilic krms arc still COllllllon than "pre-school" ill man: countries. 

Chll\\dhun anti Chou ldhun (20(1::» stated thai pre-school edneation IS Inl<lrInal etlueatlon ,J 

thl' child bct\\ccl1 the age group 01'3 to 6 years, carri ed uut in !()t'Ill;.11 institutidllS hcl~ln.~ the d, ',1 

Joins the primar) education, 

I'a r" childhll"d ,'ducatilln as:1 distinct discipline had its beginlling \\ ith .lIlhall I'e-,talo//i (I].i i , 

I X~ 7) as tlte nincieenth ecntm, began. Then. it can be said that em" childhlloc\ cdueati un " :1 

I' lill, ne\\ lield. Ihough il has old roots. II has de\'eloped ,,"t o r a lon~ historical trildition. Ma", 

of thc signiliul11l aspects and prucllccS rou lld in 10U(I: S J11\)g.L-UIl~ \\I.:1l "'lIg~cs(L'd ~ 

philosophers. \.\ ritels. and teachers 01' the past (MeCanhor) and IlouStllll. IllX(): I:een". 

Christensen. and MIl,..i\cike!. II)X7) . 

. Iohn ,\nlOS ('llll1elliu, (1:i 1)~ -1(170) , Iressed Ihe importance oredllc"llIi~' ,'hilclrl,n \\hlle Ihe, ' 

.\ oung alld ac.h (H.:dlCd learning h: dning and Icarning through pl(\~ (I'cellc:. c1 al.. I ')X7). 



Thc Curren t Practice or Prc-School I-.ducation 

I'cstalo//i dc \ otcd hi s Ii Ie to cduca ti on, particular ly lilr thc orphancd and pOllr: hc dcvcloped a 

IHlInc liH the POll)" and a school lill" re rugees , li e bel ieved that cducatioll should be bascd Oil the 

Ilatural dc\ clopment or ehildrcn and that ever child was capable or learning: he rejected the 

rracticc or memoriJ:ation and rccomme nded that sensor) cxplorution and ohsel"\'ation is the 

has is ol'learn ing (McCarthy and Ii ouston, I ')XO: I'cene), ct aI., Il)X 7 ). 

I' ricdrieh Wilhelm I:rochc l ( 17X ~ I X 5~) a (icrtnan philosopher, likc Pesla loui and so man\ 

othcrs hclllrc him, \\as decpl) c'"lcerned \\ ith the cducation or children thrce Ihro ugh si, age. 

11\ opcnlng the lirsl kindcrgartcn (child ren's ga rdcn ) in I X1 7, hc crcated a \c r) grcal chan!'e 

\\ il h the emerg ing licld oj" ea rl ) childhood cd ueati on, I:roebcl unders to",1 and rcspeelcd II,e 

na ture or \ oung childrcn: he accc pled and believed Ihal c hi ld rcn learned hcsi through aeli \ l" 

in\ ohcl11cnt. So. he c.ks igncd special play materials and introduced the it!L't.l 01' assoc i i.ltil l~ 

acti()l1~ \.\ ith SlIl g ll1g sOllg~. I'rocbe]' s contributi ons to the C\'OiUliull or Kindergarten. as \\ ~ 

kno\\ il toda) , h'l\c becn extremel ) signilicanl ( J:dige r. I')XX), Thereillre, pre-schoo l cducati oll 

!i-olll it~ bl'~innin g (in the time or I"rocbc!) l'lllP io:cd acti\l~ lcarnill~) - lL'ulJl1ng Illl,thods ill II" 

practice and the im plemc nters used this mcthod or teaching , SOlllC ol 'the eduea ll onal prine ipl:s 

and practices I()ulld ill today's kindc r~artc n arc outgro\\ths .o! ' J:ro11l.X s thinkll1g and tcaclull~ . 

"l!pporiln" Ih " idea , Ilrllcc (I ')l) I) dcsnihedlhal I'roebc:l's cnl!,has" Oil karlllll" throu" h pl" \ I' 

strong]: :'I LlJlpllrt cd and Jlllh !C. ~\(l r!c~ . and gam cs hl.!\ L' been Cll llt!!llI L'd In he "iignlli L I, \ P 

eumponct1ls ul" ki lldcrgarte11 prugnullnli11g. 

Othcrs I(lllll\\~d I:rochcl and contrlhuled to the c\oluti"nan proc"ss and the concepl ,I 

kindcr"Cll"Icn, I'm Illstancc, Mari" ~ lontcssori (I X70- 1 ')5:') bL'GllllC a speci,ti lSt in the trail1ln" ) 

tli""d, "ntagcd childrL'1l and those \'\ ith ,pLTial Ilccds, MOll tessori as cikti in I 'c~ n") et ai, (I 'JX I I 

bcilc\ed, that cducalion ought tll be dc\cill plllentally-orie]]tcLi and cach chil ,1 ,h,)}dd dC\L'I"jl ,,, 

s cll~d iscipline, Independcnce, and ,c ll '-di reclion, 

Oil the ~"rth 1\11lcrican continL'1l1. John I)e\\ey ( IX S ') - I'J~ 2 1 clllltrillulL'd ill thc e\lli utioll II I 

kindergarten . Ik'\ \c} 's \i c\\ included tilL' suggcstions lilat 

• I ducatio]] ,I",ulel IIl \ oh ~ bo th t h~ hands and Ihe l1lillds 01' c hild "~ll' 

J 



Ihe Current I'raetiee or Pre-School hlucation 

• Ihe aim oredueation is to teach children hmv to think and l1(m to learn: and 

• ]·,ducation involves a continuoLis recons truction or livin!l experiences that go hc\'ond t!k' 

",tlls ol ' thc classroom (I :eene) et aI., 19X7) 

.lean I'iaget', (IWJ(,- I'iXO) work demonstrated that children in kindergarten learn through 

lllanipul,llion 01' their physical "orld, arc pereeptuall) -orientcd, and makc j ud gmcnh on the 

basis or' the VIa) things IOllk to them, It also provided the basis 1'01' the identilieation and 

description 01" a dc vc!opnlcntal growth sequellce in children \A/here each stage is charactcri/cd 

b) special modes oj' thinking about and rcspondin~ to the L'llvironmcnl. Ik'CClLlSC concepts UI\.~ 

delelopcd rrom sensing and acting upon the environment. children should he invo"ed "ith r,',tI 

and relevant <J.cti\ 'itics as orten as possible. Since de"elopment. proceeds I-rum thL' concrete l~' 

the symbolic, then it ShllUld 1()lIoVA that clirricula be structured to mm e l'rolll the concrete to the 

symbolic, Since teachers understand the progression 01' logical thought. they arc in a position to 

prmilk actiliti,'s that arc apprupriatel y challenging I(lr the child' s delelopmental Ie ll'l 

(" hithread, I ()'!(,), 

I he aho\c ai{)rcmcntiotl cd people and othe rs in histur) lli.l\c S i~tlj j lCHl ll ru lL- In thL' d l,,' \cIUPIll I.:!ll 

or carlv childhood education programs, Philosophers, wrilers, and teachers or the past created 

man~ oj"the practIces l"OUlld intoda)"s programs" 

2.2 . Obicctivl~s and Significance of !',·c-schoo) Education 

!-'tH" cjh~cti\e implementation or aJl~ program. its objcctin"' must be statl.'d tirsl. Like\\isc L~' 

objecti\ c~ and signi fiGl!lee or pre -school education are presented under tili" topic 

2.2, I. Ohjcc1ivcs of !',·c-school Education 

I\ceorciin" 10 till' "Jallonal Councilor I'dlleation Research and I'ra ining t "J ( I," I') 0 1' Indi" eil l'll 

in Ch[)\ldhurI and Cbolldhul'l (200::>:9::», the objectile, oi'pre-Seil(Hll cd ul"t",,, ,,;',' 

• To dc\'elop in the child a good ph ys ique. aciequalC muscular cuortiination and ba S l l' 

1110\or skdl.\. through Ihe \ariuus acti\ ities ol"thc pre-schools : 



rhe Current Practice of !' re-School led ucation .--

• To dc ve lop in the child good health habits and to build up bas ic skills ncccssar) t," 

personal adjustment. such as in dressing. toilet habits. c~lling. \\-ashing. clcanin~ etc: 

• 10 dc\ clop desirable social alliLudcs and manners. to encourage hL'alth) gru t!p 

parlicipatlon and 10 make the child sensiti\ c 10 the ri ghts and pri\ i1L:gcs 01" others: 

• 1'0 dcn:lop emotiona l maturity. by guiding the child to express. understand. accept. alld 

control his/hcr reeling and emotions: 

• j 0 Cllclluragc and stimulate aesthetic appreciat ion. 

• 1'0 stimulalc intellectual curiosi ty and to help him/her unde rstand thc "orld in which 

he/she liycs. and I"osler neVi in teraction by giving 0pp0riunilics to c'\pl()rc .investigate 

and experllllen!: 

• To enco urage independence and crcati vity by pr()\ 'iding the chi ld \\ ith sui'licielll 

oPPoriunitles I,)r scii'e\prcssion: 

• I () de\clop the chi ld' s ahilit\ to l'\preSS his though ts and teelings in 11uenl. corl\'d 

.clear speech: and 

• ]'0 dcn::lop moral values sLlch as l~lith in god. respect to cIders and yo unger. prollHl I 

ci" ic concepts and other human values. 

10 sum up, pre-school educalion ai ms at a ll devclopment 01' thc child-physical. social. 

emotional. and Intellectual de\ciopmenl. It incu lcates in the ch ild' s good health ilabits. proper 

Clui tudes. desi rahlc soc ial sk i II s. emot ional stahi lit \ and mat uri 1 \ . lTl'atl \ II \. dl''lthl'l'l 

apprec iat ion and sciulti lic outlook to cope hellcr \.\ ith lite and learning allead, 

2.2,2 , Significancc of Prc-School Education 

rhe]"e is a \\orlc.h\ide consensus among the ps)chologists . sociologist:--; ~ll1d hioloi-!-ists . that pi 

school age is the critical period in whic h /(HlIldation ror all latLT de\elopl1lClll I~ ,~!I~~ 

(Cho\Hlhur) and Ch()udhury. 2(02), The ch ild is hi ghl) rccepti\e to all that pre\'ails in hIS I,er 

en\'ironmcnt and his her learn ing potentials arc at the ir peaks, Once high Ie\ clot' stahilit) IS 

reached in the cognili\·e. alfecti\l' and hch:"l vioLlral cii mensions. significant change is difficult to 

OCCLlr lalL'r 011. [)allldgL' on irnpo\ crishlllcllt sufkred at thi~ stagl.: i:-; likel .\ Il) lx' !!TL'parahk. 
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Child ren unde r Ihe age of:; de\ 'e lop mo re rapidly th:111 al an\ olhL'r period of Ii k . The hr;lIn 

grov\ s most rapidl) dur ing this li mc \\hen \crbal and motor skill:-i Ilecessaril: (0 aillalcr kUrlllI !)' 

arc heing ITliJsh:rcd. 1 here is no question that these carl) : car~ arc impOrlanl to jail..:!' 

de\el,)pl11""1 ('\1ilkr and ~ lcl)l)\\ ellc. 199:». 

Ch()\\d hu r) and Choudhur) (2()02) Ilm·\ardcd Ihal pre-se h"o l edUl'all"" is importanl Inr 

fi)llo\\ ing reaso ns: 

I. The pre-school age is the mosl impressionable age in onc' s lik. "helher is learnl at IllIs 

a!le !lets deeph emhedded in a chi ld that it bceomes c1iflieultto charge later on 

I)ul..' tu lh~.' economic pressure. spread oj' \.\omen 's education and social d Ulies. ma ll) 

mothers arc (1\.\'-1) from the home during the day- lime fin career and 111(\\ he to 

suppicmcl1l the ""11i1) incol11c. 

3. Thc trcmendo us V\astage and stagnati on thai ~lre seen in grade olle and 1\\0 ill schuu ls 

e:111 he reduced and a\"{)i decl if Ihc ch ild ren \,\110 join these classes arc prepared II I 

a< .. hallCl' 1'01' 1{ll'llla! schnn lillg 

-I . I he pre-sehuul lea r i, Ihe periud nl s"eiali/ alion. Childrel1 1<I \e t" pl <l ) "iliJ Ill i , ' 1 

children, " hieh Ille) ma\ nOI get at home. 

5. Among lhl..' ed ucated mothers. even vcr) lev, mothl..'rs arc able h) understand til.' 

signilicHncc orearl) chi ldhuod years and accordingl) treat th eir child ren . 

6. I·.arl) stimulalion and cduca lional enric hmcnt can promote creat i\ it) in )oung children 

Similarl). Peak (1<)')1) . Mille r and Mcl)()\.\elic ( I')')]) . Simmllus (I'IX() ). ;11111 \\'i1 1 (I'!? :; ) .II," 

arg ued that the pre-school years arc important ,mes in child dc\clopnlCIII. Mal1\ people Ihlnl, 

th at childrell hclo\\ the age or 7 ca1l nul learn much . J'hi s is not true. I t is \cr: important timl' 

\\ hen the hrain is !2. I"O\\ illg rapidl :. 

IVlorell\l'l". aec,mlint! 10 Ilurruta-Clc111enl el "I (II)X-I) Cited 111 i-.nC) c llll'aedia 01 I·.ducal,, ' 

(I ()()5). the) pl'rl()r IllCd cx pcrimcllt on 12.1 children h: assigning l'llntl'l)I alld L'\Jl(rlmcntal g.rOI "OJ 

and c.\tcllsi \l' ji)l lu \\ lip tn 19 a~L's. and they concluded thal in PI'L'-schunl educa tion . suhStall 1 II 

J 
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elkcts \le re l(lLll1d \I ith regard to specia l ed ucation pl accmc llL high schoul graduation. po'l 

sL'cundar: educa tlOll . employment and earnin gs. and usc o!' puhl ic \\ (;1 t ~m:. 

l·rol11 the abm·e al(lremcnt ioned ideas. it can be said that on the \I hole. ,anous rcsearch 

c\ idcnccs haH,' suggested the crit ical importance oj" pre -school \cars It i{)stcrs soclill 

el11 otiona l. intellectual and ph)sical dc,·clopment ol·pre-se hool ehildrcn. ,\bmc all. Itla!s a 1;1111 

IClLll1c1ation l(lI" ch ildren \I ho arc the I·uturc eiti/.ens 01· the eou ntn to benellt thernsch"es. their 

parents and 11lL' slllicl: 

2.3. Curricululll of Prc-school ":ducation 

I·he de\,elopmental characteristics oJ" children oJ" pre-schoo l age ca ll J"or the currieulul11 that 

ill\ 01\ L'S a \ 'a riel: and halancc of activities that can lx: provided in tilL' context or project \\011 

(Kat/ and Chard. l lJX')). I"he) I·urt her noted thaL a good curriculum providcs activitics that 

include: 

.. Opportuni ties 1(1I· chi ldren to lea rn by obse rving and e.\perlmenting \I ith real objects: 

4. Ilalanec o l" child- and tcacher-ini tiat ed acti,·ities: 

~ Group projects in \\ hich cooperatioll C(J1l OCCllr tlalUrall}: 

i- .\ rangl' uf'ilcll\·ilil...·s rl'ljuiring Ihe u~c oJ·la rge and sl1lalllllLlsclcs. 

4.. j ·,.\posurc ttl ~ulld lilLralul'l' and music oj' childn:Il's 0\\11 cul1Ul\':S alld d[' oll1L'r cull i 

represented in the cia,;s: 

.l.. Authentic as,;essl11ent 0 1" each child 's dc\·e lo pll1ental progress: 

4. OppnrtunitiL's I(lr children "it h di,erse backgrounds and de\ cl,'pmcn tal 1c\c1s ,ll 

parti ci pate in the whole-gro up acti v ities :ancl 

.. lime 1(1I· indl\ iduals or sl11all groups 01· children to Illed \I ith till' tc"cher [·or speeille 11<"lp 

III acquiring hasic reading. \\ rili ng. nHllhelllallc:.il. <llld uth".;r skdb '.1:-. lIeed, 

Similar". \1iller ;1I111 Mc l)o\lelle (1 ')<)3) sugges ted that qllality curricuilim in pre-seh" ,,1 

~dllcalion lk!llonstralc~ the fnllu\\ itlg: 

,. II i:-; ol"!!i.lni/cd around ccnlrallhcl1lc:-, urabjli ti c~ and pcrSOlldiltlCS. 
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,. ]-. mplo: ;-; ,",ollnd and consistent asscsSIlH,:n l and docllment atioll prOCt:Jun.:s. and 

,. Intcgratts ohjccti\ CS. methods. IlHltcri cIls as \\LlI a:-. impiclllclllCd h} teachers \\ III) 

ha\ L /(lrmul training and C\ j1LTi cllCL'S. 

2.4. Training and Adequacy of Pre-school Teachers 

2.4.t. Training of tH'c-school Teachers 

I' re·sehool wachers pia) a crilieal role In Ihe deleloplllcni or Ihe children I here " ~cnelal 

agreclllcni Imlay that teachers or yo ung ch ildren need to be illl 'o"ni in all areas Ol'l he chil d's 

del 'eloplllc nt (soc ili i. eillo tiona i. in tellec tual and ph\'sieal) (h:eney el ai, IYX7) I'hi s is due III 

the EICl thai th e roks 01 pre-school teachers urc Illall). hn instance. <IS Ilc llcrnan and ! (Hid 

(IY(,O;.I·6 ) e~plail1 Ihe leaeher pr(lI'ides children lIith a sense 01 ' ps)ch()lo~leal collllcJI! cll',1 

~cc llrit ). I he teac her organil.cs and maintains an en, ironnh.:nl in \\ hich chi ldren li\i..: and lew 

rhe teacher plans fCJr dail) activities which arc part or a broader eu rri culllill design and the 

teacher mediate relationships between child ren, In thi s respecl. I:eene) el al. (I ()X 7) IIldiealed 

that in u Sill!!-k da) thL' kachcr ma) he fi-icnd . mother. colk:agllc. nurse. janitlJL counselor. alld 

Illstructul. 

Similarl y, according 10 Suil'anl (~006 ), the pre·school teachers pert(Jrll1 a CO ll1 ple,\ and 

muilldimensi onal role, I he) are re sponsible Itll' implcmen li n~ a pro~raJ11 that is thoughtru ll\' 

planned. cha l lcngin~ . cngagi1lg. interpreted and dc\ciopl1Jenta!h ~Iprr()prlalc. tha t prolll !)! '~, 

positilc outcollles I(Jr all children, On IhL' ot her hant/. (IH\lIdhul" allli (houdhul" 1"111 - , 

e.\.plai ll Ihat the rule of p rL'-sdH)~)1 teachers and othcr care gi\ L' r~ 1!1I1Ul'!lCC the dL'\ clopmelll I I 

childt"I..'n !1l~ ) rL' than an) specillc curriculum or educational nlethllC.!o]og:. 

l'ccnc I el al. ( I ()X7) indicated Ihat the .ioh 01 ' prc·school teach ers is 1m) ing and cha llenging, 11 

demunds ~n(\\\lcdgc , skill, sensiti"it), and crcmivi tl , I.ik ellise, Miller and Mc J),\\\cllc (I'J'n ' 

fllrther e\. plained the need 1i. )1" basic kno\\ ledge ill the arL'~l ur Ill'alth .I!ld illl~l"]tlill1 pL'd:I,I.l'! ' 

curricululll de\ c1opmClll. handling o j' inl lTpcrsllnu ] and IlllL'r ~ 1\ll I P n:l.lll\llh \\ 1111 cll!I~I1"I.: 
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parcn ls. special isis and colleagues. On Ihe saille 1 ein. \~ o"dlicld ('()()~) slressed Ille !>Iel lilal 

pre-schoolleac hers need 10 hal e kno\\ ledge and underslanding or: 

• ,\11 ilspL'ch oJ"c hiidren dc\cloPlllcllt induLiillg theories and approaches to Icanllll!-!: 

• 110\\ III CUIll hi ilL' <Jlld appl) pedagogic kno\\ ledge and lItltk'rsland ing. 

• f\~ulti -sL' ll so r} learning and tcaching approaches 1'01' )oLlng children.and 

• SakI) issues and application in practi ce . 

In addili"n \(1 Ille ahOl e poinis Margua rila and Cohell (I <)X~). csrlaincd 111m Ihc rrol"cssi"l hd 

trainin~~ 1Il pre-sc hool education incl udes: curri cul um conten t and Illcthods. school -parcllt 

relationships. Illalcriul s and equipment cxpcr it..:llcL's and rcsourcL':"-.. Cllrl"l .. 'nt prohlems. hlstur\ 

philosoph) or educa lion and the administralion and organi/alion "I schoob 

l 'hL' train1l1g ui' prl' -schoo]lcHchc rs \ aries i'n)!l) COLilltr) to count !") .. rhe training ranges l"r0 I111\\U 

years or mon.: III dip lulll(\ and de~rL'L: lc\ds to kss than one )ear in cL:nilicate j'or IllSI(lnL'L It 

j'rancL: till..: lr;'linill1..~ I;.\sls It)]" t\\() years. in S\\edell 1\\0 )Gl rS plus prcllllll11ar\ pr~lcllcdl \\()li" 

sc hoo l ~. i ll NOr\\L1). \\\0 yea rs \\ ith eighteen momhs in -sen icc training. 111 Ii oliand. II last " k,r 

Ihrec ) car, kssa ( I 'nl ) 

In ~eneral. Ihe lraining or prc-schoo l leachers is critical 111clor Illr Ihe prc-school program 

implcl1ll.:nlatiol1. l1eCLIlISC it is \\ hat t!ocs in the training institutioll or pn.'schonl tL'i..Ichcr~ Iha1 's 

practical ill cla~sruolll that linall) alleCb chddrell':-, karlllllg III prL ~LjHH)h 

2.4.2. Basic Requirements for !'r'e-sc hool Teachers 

r'he tr(\inill~ n!" pre-schnol teachers is Ilot the onl) critical for thL: pre · ... c hlH)1 CllrriClIl, 

implcmen\lItlon hut also the charactcri;-,lic~ or lh~: tcache] 1;-, tkt(Tlllll!anl ur' thl..' qlt,ti!l\ il 

clkelllenc" "rille pre-school progralll In linc 1\llh this. l:eel1c') <:1 ,d (jlJX71 <:,\pl alned II., 

the L"..:lClll 10 \\hleh the te ~lc hcr has the capaci!) to he au thentic. uJlcn. sL'II-a\\art'. c arJlI~ ,1111! 

gellui ncl) respectf ul uj" others arc so me o r the most essential aspects or thL: ahility to nurl UlL 

children and support thci r del 'cl opllleni. 
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Rcgard ing thcsc basic rcquircmcnts of' prc-school tcachcrs. Cho\\dhul'l and Choudhl'l (:2()(/"j, 

point nul thnsc prc- school tcacllcr, :-

• Should bc at least I X) ca rs old-maturcd cnough to handle )OLll'lg childrcn: 

• Shou ld bc Ilealthl cnough to pcrl()]'m all dU li cs sa ret) and shoul d hal'c no discasc Ihat 

co ul d bc cOlllmunicatcd 10 the child rcn: 

• ~v l l1st bL' \\ il1ing and ahle In GIlT) OUI the acti\ ilies required h: thL clIrr il'ululll: 

• Must be able to \\nrk \\ ith child rcn \\ ithout using physical or pS) chologLcal punisluncLI: 

• lie \\ illing and able In incrcasc her/his skills and compctcncc th rllugh espc ri cnce' s. 

training. and supc!"\ ision : 

• Ik Icrl progrcssilc and cn thus iastic. ah,a),s to work I()l' the dClclopmcl1l and \\'cll'Lrc 01' 

thc childrcn: 

• lie acadcmical" \\cll traincd and Ljualilicd Prckrab" tLLIlIlIlf! ilL cal''' childl" 

education. or child c!cl c lopmenl. or child ps)chulogy: 

• li c prekrahl) \\omcn to deal "ith the yo un g children II ith the ir soft and Lllothnh 

aj"tL'Ctl(}n: 

• n c a good "hou:-,c KcqH.:r'· hoth indnors and olilliuors so that tilL' SclH1UI 1:-, al\\d\:-' ck,1 

and a ltract l\ C: and 

• Ilc ent huSlas tLc and enlO) being II Ith thc children-relax and sn l1 le 

On the 1,1 hole . personal characte ristic s or pre-school teachers eithcr enhancc or dimi nish tile­

implementa ti on nrt hc preschool cd ucation as il1lcndcd , 

2.4,3, Tcachcl'-Ch ild Ratio 

0U<llit) PJ"L'-schulli cLiucat iun i:-. cilaraclcri/L'd h) apprupriate child [ClicheI' ralins and ~nlllil 

sil.cs. Supporting this idea. thl' ,\.la tional Association ror the 1·ducatHl1l or )uung chi ldn 1 

( 1991 :7) stated. "Sui'lici cnt tc'acher "ith primal'l rcsponsibilit) 1(1I' childrcn arc alailah le' , 

pn)\ ide frequenl personal CO lllraCl: meaning l'L11 learning aCll\itics: supen isinn: and to 01 il"1 

illllllcdii.lk carc ~IS IlcL'licd". I il L' author also added that srn aikr group si/.cs and ]o\\L'r il'<.tchl'l 



The Curren l Praclicc 1ll' I're-Scholll I'ducalion 

child ralios ha\ e becn I(,und 10 be slrong prcdiCiors or compliancc \\il ll indicalms 01' qu;d" 

such as positi\c interactions among leachers and ch ildren alld dc\ c]optllcntall) approJlrl i.l ll" 

curri culum, Simila rl) , I:ecnc) el ai, ( 19X7: 157) exprcssed IhaL " ~lan) children ;Ire 

disad\antag.cd \\il h lTO\\dcd class as they arc dc:pri vcd or space. pl"1\'UCy and time 1"01 

cxplnration. interaction and di sclissio ll,, " 

In Ihe samc \ ie\\ , lirpoli ciled in /\l11e!c\,\ork (2007), argued Iha l small ~~r()up silc can h'l\c 

hCllc lits to prolllote chil dren's attending and cng(lgclllc llt in task~ . l~lCtlit~ll('s their suv ial 

interactions. and rosters independence as \\ell ~I S kt..:lill¥ o j" COlllPCIl'Il ' ... :c 11 pnl\ ides a pJc; IS;I!l1 

atmosphere ror blllh ch ildren and tcaChL:L eILer-cases the liJ...clihoud ul OCCLlrrCllC C:-' u! 

misbehavior. and increases opporlunit) !<H practice and k<lrning al'ro~:-. dilrcr~' l1t acti\ itl l:s \\1 11 

large class sill' limits learnin g opportun iti es. create ten sion s. and i"oster social nggn:ssiollS. 

I he slandard lilr group si /,e and leacher-child ralio varies li'om counlry 10 eoullln and depends 

on Ihe age ol'lhe children , In linc wi lh Ihis, Ch(l\\dhury and Choudhurv ( l O(!::') suggl'sled Ihal 

t ilL' ratio o\'lL'achl:l -ehildrL']1 \\111 \~II') lkpcnJlllg un thl: agc u i" illl ~~I\lI ' 1 Il" '.\!,l·llrpl·()t~r 

aClivil\ , the number children enrolkd, charaCierist ics orchildrcn and ,)Iher laClors, "ccordin!' 10 

thL' ~atinn al /\~s{)ciatinll It)!' the education 01" )ollng children (1 <)l) I). tem:her chil\! ralio ran gl'''' 

l'rom 1:3 10 1, 1-1 

2.5, Mcthods ofTcaching in Prc-school 

Chil dren an i\ e al school \\ilh dil'!'e rcnl backgrounds, e,spcricnces and al dilkrelll Slilges "I 

de\ciopmenl. I u gi\e each studenllhe beSI possible start. II is esscnlial lhat pre-school progr;II '" 

pro\ Ide a \ ariel) 01 mdhod o f teaching and instruuionaJ e.'\ pericnces. 

Saracho ( 199,) L'\plains that one oj" the \\ a)s the kllH.k'rgartl'n or prL' ";l'iluul IL'i.ll" lll' r Gill 11. 

children to achic\l: the prog ralll guals and :-.pccilic llhJccli\es. slich a~ dc\duplllg cOlllidcll CL III 

tl1clllschcs and co llahorLlling \\iIh others Il) s()hc pruhlems. is h) hL'COlllJrlg ill\ol\'ed in alld 

e.s lending children', pla\ Sincl' pla\ is Ihc lilundCllion It)r children ', hl'<llth\ de\l'loplll ,'n l 

( l{ogL' rs & Sd\\\ L']"S. II)gg citLd 111 Sa\\\crs I ()<)-l) Pld\ 'iho \\s u:- 11.)\.\ \ \ ~! l ( hil drL'! 
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de\clopin!, and is also a Illeans Il)r furthcr dc\ clopment. I'la\ helps children de\ clop kn()\\ kd"c 

soc ial skill s, "nu m,)lm skil ls. II also heirs Ihel\) cxpress leclin!,s appropriale" (Sa\\)e rs, 19'),: 

I' urthcrmorc, Ihc process ol ' pla \' is a catal)'" 10 children producing merl products oflhc COIll CIlI 

Icarncd in rcprcscnlat ion, h umm and games ( Ilrucc. I <)<) I ), (j ross ( I <)~ ~) c i tcu in Il ruce ( 19') I ) 

also hclic\cd Ihat pLI) helps children 10 prcpare Il) r adull lile b) leltin!, Ihcm, in a nal ural \"" 

practice and cxp lore \\ hal lhe\ \\ ill nccd 10 be ablc 10 do as adullS . i\ccording 10 i\ggar\\ all 

eOO(): I :,-,) , "play IS Ihc purcst. mosl spi rilual aCliv il ), of Ihe ch ild and !,i\'cS jO), l'recdol1l, 

conlenlmcnt. inner rcst and peace inlhe \\orili. II is Ihc source ol'ailihal is ,,~od. 

Similarly, Chowdhur) and Choudhl,) (200~ : I '27) ex plaincd Ihe sign i licancc of pia) as "II is part 

and parcel of <I child's lik. Pia) is fun, Children \\ ilho ul fun , childrcn \\ ilh'>111 pla\, arc childr,'n 

\\ilhoul a child holld," I'he ri ghllo pia) is Irul) a basic righll()r cach child, \\h~lIe\ ' er Ihe soclill 

or economic situation ma\ he. Inc.k'L'd !()stcring 01" pia} is clearl} a part dl prl'\'l~llti\'l.~ mcd iclIlL 

I:urtherntme, ~a rac h o (19<)3) cx plained Ihal by provi ding an clwironlllcni in \\ hieh ch ild ren <11\' 

I'ree III pia) \\ Ilh each '>lhcr and \\ ilh a \\ ide rangc o f carcfull) selected malcrials, Icachel', 

l'lCililale ch ild ren's dc\eloplllenl and Icarning. 

I knee . I1h)S1 schular:-. agreed that pIa) is the IiI'S! and must apprn]1n<lIl .. : lllClillld III tl'achll1!' 1Ii 

kinderga rten or pre-scl",ol (Saracho, 1993: Cu rt IS, I <J9X: I:ecne) Cl al" I ')X7: Ilruce, 1991: \/, all. 

1')7S) 

I here arc olher appropriate methods 01 Icach ing suilable I()J' lactllla"n" pre'seh,)()1 (htl 

dc\ elOpntenl and learning besi dcs 10 pia). ( 'hildren enio\ and henelil fn>11l shon ~I'()IlP sess\(' I 

during which the) k'arn to listen 10 each other and the teac her. singing together. lisll'r1 to stOl'l t>;. 

and dc\dop a ~L' nSL' ortimc b) re memhering \\hat the) han; done and plannin!-! ahead. l.earn H1g 

centers a 1"\.:: s() ll1dilll CS designed to IC)CllS ch ildren' s attention on concept. process or sk ill alld 

prO\ ide 0ppo riUllil ) l(lI' sell ~iniliatcd ill\ 'eSligalion and practice, Children benclil li'om \\ell 

planned lickl trip s and learn Illllch li-nn1 sLlhscqlll'ni !-!llided di"cl!:-, ..... I~\I' ! hl 1111, ... 1 pIy[; ... rl 
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approaches arc Ihose thai huild on the children ' s In leresls and selt '- III1I1< llet! ,Ielll ili es I\alacl ill 

199:1}, lie sUl11mmi/,cs method ol'teac hing in pre-schoo l as f()llo\\s: 

2,5.1. Brainstol'ming 

I'his large or smull group aClivit ) t:ncouragcs children to !()CUS 011 a topic and contnhute to 1 II 

f'ree 110\\ or ideas, I'he leacher may begin by pos ing a question or a problem . \ )1' h) inlr()(llICII 1~ ' " 

topic , Studcnls Ihen c~press possible ans\\e rs, relc"anl words and ideas , Contributions arc 

accepted \\ ithoul criticism or judgl11enl. Initial ly, sOl11e students ma" be reluctant to speak out In 

a group sellin g. hut hrainstornling is an open sharing aCli, ity \\ hich cllcour,lgcs all children tn 

participate. B) c.\prcssing ideas and listening to \\ hat uthcrs sa \ . stud cllIs i.ld.l usl tlll' l l" Pl\:\ il 'L:. 

kno\\']cdgc or understanding. accommodate Ile\\' ini()rmation and increase their lc\cls I ) l" 

(:1\\ arcness. 

2.5.2. Categorizing 

C'alcgorizing il1\nhcs grouping ohjects or ideas according to crik:ria that ucscrihc CUlll llli )]1 

kalures or the rclationships alllon~ all members of' that ~roup , Th is procedure enablcs stlldenls 

to sec patterns and connections: it dc"clops students' abijitics to manage or organ i/.c 

in r'o]"m(l t i on. 

2.5.3. Choral Speaking 

In Ihi, aeti, il), silidenb arc il1111lled in IhL' oral il1lerprClaliol1 or li tL'ra t li rc Cholal ' peak II ' 

rL'kr~ to c:q1l.: ricnces in \\ hich student:-, recitc p{\ssa ~,l' S rrD!1I 1llL'll1llr~ 1 Ill S ;\cti ,· it\ aliI)'" 

studen ts to deepen their understanding and clljO) Ilh..: 1lt or ill c l"c.llure h~ l'\ peri ml'nl ll1g \\ 

clcmcnts or \ nice (tempo. \ oluJ11e. pitch. :-\trcss and jUllclUrc). 1ll()\CIllCllI an., ] ~cs tllr\..'s \\ I t l ll l' I 

SliPpUr! 1 \ l ' l ' ll\ I rP l l n H.: nt 
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Students arc L'llcollragcd to interpret poems and stories by exploring the clements or , 'oice lind 

InO\ CIl1Cnl Ihc support 01' addill()nal yo ices. all sludenls experience sucecss. 

2.5.4. Conferences 

Conkrl.':)1ccs pnH 'iLic opponunitics for students and teachers In discll ss a <.Ira\\ int!o c '(j1cricllcL' or 

proJecl. and 10 plan !'u!urc karlllllg 1..'",j1cricnccs. As lcachcr~ "cunll:rcllcc' \\ llh in<.ii'l t!u:d 

sl udcnl~ or silla ll grullps. other clas:-. memhers cont in ue \\ ilh their dcl!\ HlCs. 

I cachcrs !carn a !lrcat dca! about students and their learning in conlCrcnccs. As st udents discu" ..... 

their S Ll C('L'SSCS and dil"licul ti cs. I('achers can guide studen ts to resources rc!t.;'i::lnl to their 

interests and needs. or to more ehal knging acti viti cs. 

2.5.5. Cooperative Learning 

Coopcrali\ c k'arnint! in\'uh'l's studellts \\ollillg together to compk te u task or project. Pell]"S 

usuall~ \\ork hest 111 Kinderga rtcn . I he task IS structurcd in slich i.l \\;J\ th;1t In\OhCIllL'1l1 pl· C IV Il 

mcmher COll!ribulL's to complctlon oj' the \ask . Success is hased Oil tilL' jll'!"ilH"lllanCC or the !Ie 

rath~r Ihall Oil thc pcrl(Jrlllallec 01' cae h imii \ idual. 

(lI11pcrilti\ L' kanll ll t! stresses interdependence and promotes cooperat ion rather t Il I 

cOl1lpetlti o ll. J·.stablishing and maintaining cooperati"e group norm s dc\ell)p~ the concept pi i.l 

comllluni!) of learners. 

2.5.6. DisclIssions 

.\ dl .... clls:-.ton IS .. Ill dral e\ pl oratloll or a topic . ohjcct. cOllcept or c\pCriCllce '\11 kame]" nud 

frequent llppurtullitil' .... lu ~eneratL' Lllld share lllL'll" questioll s and id ea:-. III small and \\ llOk C !;l"~; 

setlillg:-o I eachers \\ 110 enCIHl r:l~C and accept students' qucsliol1:-O and cumments \\ Ill! , d 

j udgment and ciani ) understandings b) paraphrasing. dinicul! ter J11:-. .... lilllulatL' thl' l:.\l:h .. lllf l' 

idcao. 
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2.5.7. Guided Discussions 

• (iuidcd discussions begin \'\ ilh Icacher-poscd qucstions Ihal proll1ole Ihe exploration or a 

particular thelllc . topic o r isslie. 

• ]"hrough di~Cllssioll. stulicl1b should dcll lC\ c a dccper LlndL'rSla lltli!l~ pl"lh .. : tOpIC 

• Arter some lime is spent on teacher-directed questioning. student ..... should he encouraged 10 

l~lCililalc discussions h) continuing to formulat c and ]1nsc qLlestio!ls appropriate to the top ic 

or Slud), 

2.S.8. Reading Envinlllll1cnt:JI Print 

Through thL' Incorporation or this stratcg). students and teachers c\.plnrc print and its III all \ 

functions Llsing materials Ihm arc readily available in the imlllediate cll\i rollmcnt. Studenb 

should be cncouraged to add to col lccl ions and classrooll1 d isp la\ 's "r ell\ imnll1cn tal prinl. ThL'se 

di sp l a~s should change and expand to illCludL' materials lvl:llcd Ii) -.;pl'ldll :hL'tlh.::-' o r stU~,\ 

slllc.ktllS· itlterests and (':'\pcrienccs. and cnllllllllnity C\ L'nt s. 

! !encc. it can be saI d Lhal pIa:. cah..:gori/ing . environtllental prtnt. hralnstlJrtllin~., clldr,tI 

speaking. conkn.:nccs. eoopcrall\e karning, di scussions gUided dl"Cll~""I\lth arlO some III 

teaching ll1e lhods in pre-school cd ueati()n , 

2.6. Physical Sclling of p,"c-School 

II is ~eneralh accepled that the richcr and ll10 re plcasalll pre-school environll1c nl prm'ides l110re 

opportunities for a chi ld tu (':'\l1lol'e. l·\pcritllelll. "Ian and tll~lk L' lkelsloll" lur theI11 .... L·h 

thereby enabling thel11 to progress in their learning and dc\c\opmcnt (Protllot lng ( juod praC ltl":, 

no da le) .. \ ~()()ll L'n\ 'il'OllI1IL'nl 1,)1' childrcn ll1 ust be sak ph)sieall) :IS "cll as ps)ehologicalh 

( I'cene\ c1 aI., 1')X 7) In I !IlL' "illl Ihis, ( 'urtis ( I')\)X) also e'plained th," children arc aell', 

learners 111 \\l·ll~p rCp'lrl'd. saiL' ~l!1d seclire learning et1\irollment. \'!)LTS (Il)l){)) \\llb the 'i~l'J; 

2} \ \ I l \1lk~I\: ,' I I dU,;IIIt'1i (,r,ul ll;lll' .... lildlo Ikp<UlIIll'Hl \l l l (llTu.:ulum (I.. 1';,llhl 'h 1'I\lk ... HIlI,li j)L\d"I'III"lll .... lu.!IL 
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concept strengthened this idea h) slating lhut the cognili\L' dcu,;l0t1mcl1l o!' in!~\rlts li\'ill !2, III 

en\ irollmcnts \\ ilh lillie ,"a ri et\ IS generall} 10\\cr than that 01' inl~lnts l i \lll~ in en\ irOlll1lL' 1l1.., 

that cO llla in \ ariel) . 

,\ccording In Chn\ldhu l') and Choudhury (2002), SOIllC or- Ihe crileri a suggesl~d 1(11' Sile and 

building or prL' ·scil()ol arc Ihc loll(m ing: 

I. Site 

• The pre-schoo !. mLis t he located m.\uy ,'rom the lTO\\lkd arL't1~ Ill' til L' cit\ 'ItH\tl. hurial 

ground and main lrarii l: areas 1()1" thl' pu rpose ol' ch ildrL'Jl 's SakI) . 

• The \ icinit ) must also he as to permit an ) future ex pansion: 

• !\ raised area . dr) and ha\ (' natural drainage ,'reL' from nater logging: 

• C\can, pleasanl and \lc ll l1lainlain~d bu il ding, 

I n line \I i Ih Ihis, Curlis ( I ')<)8) eA plai ncd lilal a basic necd 0 I' a II ) oung chi Idren IS space, I'he 

space to move I'rL'd) \\ ithll1 the cllyi ronlTlcnl is oC particular importance leH' children li"int! III 

urball ar~as \\ here man) arc huused in high-ri se flat s or in cramped condi tions \\ ith lil lIe or Il () 

outduor pIa) "pace . 

2, Building 

i) Th~ building shou ld be planned 10 cnillirill siri clh In Ihe l'l\\s 01 sanlldll on, llI!!. ie"e 

\ eilliialioll and lighling: 

ii) ,'\ Slngle-slon building IS prekrablc Illr cOlllen iencc and Sakl) I(lr Ihe sillall 

children: 

iii) I'he building should ru lli ll Ihe minimulTl requiremcnls ,>\ ph"rt'Onls, lalalo,., ,' 

\'\ ash room s. and storag.e spac~ :and 

il) Thcre musl be somc opcn j(Jr lh~ oUldoor pia) acli vi li cs around Ihc school ouildJl1g 

3, ClaSSn)(lIn Physical Envi ronment 

I'he ph) sical L'llI'ironlllenl 01' c lassroom has a profound crIcel on indi vid ual ch ild, Ih~ group as 'I 

\lbolc, and on IhL' ol he rs, I'he ph)'s ical elll ironmcnl includ~s the Sl/e nl Ih,: roOI1l , Ihe color 01 

the \\all s_ thc t) pc or !1oorin!l. the nlllllher 01 ' \\ indo\\:-. (thl..' creal!\ L" LdITI~ 1I11lll1 lUI Jllt.. "Llli 

no date) , Furth c: nnorc. I:ccnc) ct al. (19X7) sugg.ested Ihat classroom C I l\ inmmellt includes 
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(lrgani/cd "ipacc into inlL'rcs\ centers. Ihis Illay inciutk <.I1TdS (II' aI'\. SCil'Ill'l' hlocks. hon], '-'. 

dramutic pia). sensor) materia ls. music. \\ood\\'orking. and lIlC.ltlJ]llilall\C (0) ~ and ga 111 c:-,. III 

addition to these. library. discon;r~ _ Sand and Vlater. cook in!! and computers arc componenls or 

classroom en\ inHlIllcnt (!'he cn:ati\l' ClIITlcuiulll for pre-schooL no dale) 

Morcover. Chll\\dhur) and Choudhur), (2002) c\plained that 111 a presehlHll equalh illlPOri dllt 

arc the I'act"rs t" bc lCl~en care Ilr \I ith regards to the I,[Hlllls, Iloors, \lalls and dODrs, sanl\;\ 1"\ 

1;leilities, and ,elltilation alld the) rurther SOIllC rcquire lll ents I(lr ph)sieal cll\ironlllcnt ol'the 

cla:-.srooll1 as 1{)I1()\\~ 

• Rooms : Rectangular pia) roOIllS lend thelllseives Illore rcadih to aCli, itles or Ihc ehildrclI a 

sq uare OIlC:-'. It pnn illc:-. cllDugh space fnr children III I;\c and \\01'1.... 1{)~Clhcr I'reel) "ilholJl 

reg illlen tatioll ICl r space, I'he alllount or spaec should bc adequate III relation to the nUlllber 

01' children to 1110\ e about rreel) at I,) square Illeters per child, Ihc roOIll sl1l)uld be rree 

from hidden areas 10 f~j(.: ilitalc proper SLlpcryision. [)ust-!"rcc cross \·l'luilillioll tll!"ough {JIll.! 

\\ido\\"s is dcsirabk. lkpcnding upon the climatic conditions or·thl· ~!\\.'ll t11"1':.l 

• Wa lls: I'he \I,dl space should lx' I'unclional and lend itselr to rronlllte aeti, itics, I'nough ,Ii 

spuee Ill! pinning the pictures. pos ters elc. at the l'.\C k\ cluj" the child is d\..'~i rahlc in order tu 

ha,e picture huards, I hc \lalls should be coated ", it h a suitable ",,,shablc, porous material to 

SLOp nOISL:S CtHll lllg in or going. out. rvlon:o\,cr. the \\alls should Ill" painted \\ ilh attracl i\"l~ 

pic tures and posters Il)1' the ehildrell, l ise or hl'lght culors is lkSlrabk as clllid rell II~I It 

, 'cry Ill uch, 

• Floors · 1111." !lll(lrS arl' be ller t(l hl' CL'tlll'tlICd as the children ma} ha\\..' at limL'''-, to dn.l\\ 1..)()ll1l' 

plcturcs 1)11 the !luor, It should be (lr such Illaterials that call he ckancd casil, (u,1I 

maIntained in a !luud sanitary condition. Since. Illall) urlhe child' s acti\ilies arc conduct\. 

on till' Ilnor. 1\ is ncccssan tha t \\al"ll1 lh. and rrccdom from dusts ~Irc ensured. 
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• \~I indo",s and Doors: I'he doors and" indcms arc equall y important in prOl iding conduclIl' 

learning cnv ironment lor the yo un g children, Thcrcfc)rc. thc ir placements need carci'ld 

CO il S idcra t i on . 

I he \\indO\ls should be 10\\ enough to enable a child to lookollt Illl betle r Ile\\ alld 

undcrstanding or the outs idc \\o rld in dilkrcnt scasons. dil'J\;rent time o r the da) and 111 

dincrcnt occasi nl1 s. MOrC{)\l'L \\indo\\s should ha ve thl' 1 ~ICililic s for cas) operation by the 

children such as lo\\ -Ie lel hillges. ,,) that children call usc than \\helleler IUl ulr,'d, ·\11 

\\indo\\ s need to be litted \\i th gua rds. screens or bo th, At thL' scu ne tinle . all doors should he 

light in "eight so thai children can handle thcm eas il), I he heights 01' doorknobs should I" 

\\ ilhiu eaSl reach or children 

• San ita ,')' Facilities: Water lileili ti cs arc essen ti al 1'01' the cl caning lip or ac tivities in the pre­

school , I'he toilet and \\ash ,ng lilci liti es should bc easil ) acccss ible Il)r chi ldrcn rrom both 

the induors and uutdulll's. loilet should be prol ided lor ch ild ,ell ,nld "dllit separate il 

moreO\ cr. one toil et j()r every ten ch ildren is esscntial and the si/,es llluSI be suitcd to the 

si/c or the chi Idren 1,1 h" \\ i II he usi ng them (C ho\\ dhun & Choud hu n . ~ ()O~: I 11- I 15), 

4. Equipments and Materials 
" 

i-.quipmcll ts unt! materials make the honc~ oj' pre-sc houl cliUl'atHl1l pllll!ralll. II ~t\ C" 

ch ildren lirst-hand experrcnces, Il ence. to promote children's social. cmoti onal. intellect ual 

and physical dCI e lopmen!. it IS necessan to prOl ide appropriat e equiplllL'nts aud materi"ls 

lUI" ,ancl\ or clCII\itic:-. . It sholi id be \\ide ran ging \\i1h natural i.1 nd Ill tlll UI ~lc lurcd object:, 

(1 Iruce. 19971. 

Accordin g Il) Isenherg and .lalongo (I 99l). al1long the major GIlc~urics l)1 11Iatt:rials 01' grl'at 

signilicancc Il)r pre-school child ren include skill and concept Illat erials (simple cur games. 

hook:-. l'j' "andll"l t~ PL'S and pu/./ks): frolll v.ros:-, I1lutor Illalcrl~ds (h,-dls. pull l{)~ s, rIdll1!!. l{)\ "" 

etc): Illtinipuld l l\L' l1l<Itlrials (hlll ldin~ ... t:ts. markers. pencils ..... l' lssnrs. l'IL'\: constrUL"I!' 11 
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dress-up clothes. housekeeping to} s. and musical inslnnncnls) and Iwtural matcl"lals (stJvk~. 

\cc-l\cs. rncks. sand. mud. \\aler. etc) . 

or indoor equ iplllcnts. chairs must bc or such weight and dcsign thai can he carried out easd) 

and saki) abnut thc room by childrcn, It shDuld pcrmit the child to sit comi'Jrtabl) in relaxcd 

position, I abies. which arc square and "idc cno ugh to alloll children to I.\()rk oppositc each 

other. encourage COIl\ 'cTsation and appreciation or the \\orh.. ul" oth cr:-, rcquirL'd. ('hild -si /cd dilL! 

open shelles make it cas I I"l' children to hal e tn) s and book s thc) nl'cd II hen thc, necd thell1 

(1l elTernan and Tndd. 1960: I:oster and IlcacJlc). 195'», 

In general. it is accepted and a~rccd that the richer and rnorc pleasant prl'-schoo] CI"l\ irollll ll'll! 

pro vidcs more opportunities I"l' childrcn learning. Thcrerore. the pre-schonl sll()uld rulii bl' 

leas! minimulll required standard of' en\ iroJ1mcntai condi tion (sile. building. physical selling (Illd 

the equipment as \\L'lI a:-. materials) in order to achic\'c the desired result \\hich 1:-. c,x-peeled \/ 

prc-schun] age children. 

5, Outdoor Icar'ning environmcnt 

The physic,,1 ell\'ironlllent orprc school has a prurouilli el'Jl;li Oil Indiliclual ciltlclren kartllllg II 

Support l)I' thi s. Curti s ( I 99X) sta ted that thc ph) sical organi/,a tioll 01' the indoo!' spacc IS 

import<ll1l hut 110 pre-school ell\ irlmmel1t is completc \\ ithollt takin!! into ~tCColl nt the outt!por 

arca ",i nce In~cth('r the) Illake a lOla I learnlllg ell\ I nHl IllCIl 1. \\ hlch Lalcr .... Ill\" L'\ cr) child 

intercsts and prlll'lties Illaterials that will he appro priate I"l' the Ielel "I' deleloj1lllcnt or e<l,i) 

child. Man) or thc skills and cOlllretencies IIhlCh del clop during these carll Icars arc learn,.! 

frol11 the outdoor natu ral en\ ironment. Children "\'i11 gain more from digging in the garden and 

\\atchlllg \\()nns and insL'cts than they \\ ill li'om looking at pictures. 

MoreOler. Studer (1'!9X) explains that thc outdoor enl ironl11ent can "ITcr rich karnlllg 

cxpC1'!CnCL'S not Illlllld illLiullr ..... . rhL' pia: :ard is rull 01' \\ullckrhd lillll!'.S luI' L'hildrcn 'll 

e''1x:riIllCIll. disco\(:r. and cxplnrc. In a \\dl-planlled uutdoor ell\ IrOI1l'nCIH. ~hildr('n do Illu lil 

Illurc than rUIl. cl imh. and ride hikes I hc: notice the \\cathcr. insects. plant~. and c\'crythill~ 
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!!llin~ Oil arollnd thl'lll. rheir curios!l) is stimulated as the) scc~ anS\\l:rs to their Ljll\,-'stiollS ahlHll 

1lL'\\ disco\ cr ic:-:.. 

mess\ to do indoors. Sensor: c:\pcricnccs slich as measuring nour or llIi.\.!ng sand and \\'.IICl 1 . .'.lll 

bc nlurc I'ulh e,\plored \\ nhoul Ihe limils ol'the indoor elaSS1'()01T1, 1-<11 II,e prc school child, 1'1,' 

un(icrstandinu (Sluder. I ')l)X), I,ike\\ ise, Curtis (19')X: II I), su~~,ested .. I Ill' main requi relllcllls ,. -.'-

or an outdoor play area to t~\( . .:i liti.ltl' ka)'nill~. primal'iI: it Illu~l llL' Silk :ltld ')l'~'llrL' \\ 1111 an'l'+" 

space for the children to pIa) fred)_ prckrabl) "jlh 1n:..:s. Ilat grass areas and husl1c:-, \\I1L l\' 

children can hide-and sed and pla\ in the Illud", II' the pre-school is allaehed tu an eicmcntal'l 

Dr sL'collLian schoo1 thell It is most imporlant that the pia: arL'i.l i" "iCparalc\J 11\)111 the rL':-.1 or II.: 

schoul so lhal Ihe children Gill 111me l'rL'cil \\llhout rcar "I' intrllsi"" 11(1111 the oldcI ehild,\, 

tIlL' UlittiOOt' CQUiPllH:1l1S should prlHidc chlldrell \.\llh a \\Ilk \and: 1,)1 dppurllllllllCS lor ~IC\! 

ph\ sieal experience, W"",!. buxes, crates, planks, and so "n \\ ill enahle children to Ill" " 

inlen:sling slruUurl'S \\ hich \\ ill sen L' as Iriggl'rs 10 illlaginali\ c pIa: 

!\ minimulll area or 1\\0 square Illder or pia: space per chi ld is desirahle. II' se\cral group:-, dr· 

childrcn usc thL' atea alld the Sp~ICL' is limited. ,] :-,cheduk rur u:-'lll~) tlh" plcl\ ~~]"lHl!1(..1 should \;' 

pro\ idcd so Ihat 11(11 all ehildrcn dr,' outdums al 11lL' same 111l1C tl 'IH,\\dhul'l and ( h()udh" , 

2(02). Concerning Ihe pia: groulld saICI:. Sa\\: L' rs (199-1). Suggested :""IC\ ell poinls as 1()llo\\s. 

t Pla: ~roLllld elJulpmellt shou ld hL' st\ reet a\\<.!: I·rom knees dlld huikling:..;: 

2.. 1>lac(' "hock. ahsorhent tnaterialumkr equipllll'lli and !:\tL'lldin~1 si\ Il"vi he\onLi: 

? (ralc;o; shold,] ha\ L' a s:llL'!\ 1;l1ch: 

+ Retllo \ e POISOllOU:-' plan ts. liller and Illseet nets: 

('{ Check equlpl11L'tlt l'or sharp edges. missing or loss parts. or detL'rior~llL'd. spl illtered \\lll"·\ 

0. ("lHL'r;.J S<ltldbo\ \\hellllOl in lise: and 

~ \ mlnllllUllI O!"!\\ll tl."'\LIlL'rs he Oil the pli.l:~rolllld at all timL':"'." 
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1'0 ensure the sakty or the children Cho\ldhur) and Choudhur) (2002) rec'"ll111ended a nurSeT\ 

school or pre-schoo l must hm e a pia) [-, round close to the bu ilding, I'he oLl td 'H)), pla\ space alhl 

pia) ground J1Just be sak and see ure I()r the child rcn to pia) li'eel l', It should be rree li'om nail s. 

rocks. brok en parts and edges. and glass pieces. I'he area sho ul d be \lell-kneed. drained. and 

S llrl ~ICC lllalLTials should he appropriat e 1'01' the acti\ 'iti cs in tIll' area. 

Simila rl ). Sa\l) ers (I <)')4) indica ted that saiCt) is Ihe main eoneern or Ihose \I ho const nJc, 

operate and maintain (.it::\ L']oplllcntall) appropriate playground ell vironments. rhe author rurl h,,'! 

explained thai unnecessary ha/ards und risks can be ci iminated through alieni ion to dcsign and 

location or equ ipment. 

Surwys sho\l thai most pla)grou nd inju ries res ult rrOJ1J lidls rrolll 01 Ollt,) til,' equipment. hils 

li'om s\\ ings. slides. and climbers acco unt I(H 87')-(, or a ll injuries, I'hus. in scicc ting cq uipment. 

one IIlUSt Glrdull) cons ider Ihe potential risks and determine \lhether the equipmcnt \lill meet 

the neelb or the chi ldren , 

I)e\elormentalil approrriate pla) gro unds include a \'arict)' or equlpJ1Jents and matella l , 

I.)ckctcd onlhc basis l)rlhc age characteri st ics and indi,'idual dirlCrCIlC CS III i.thililics ~)rtlll' U 'J 

Selectcd materials and equipment must support the t) pes or pia) \Ie ohsCJ've in childl 'n 

(Sa" \ ers. 1 <)')4) . 

Moreover. outs idc' rlay ,dll"'s i(Jr more acti vc play "ith k\ler restrictions on noi se and 

mo\cmcnt. and greater freedom \.,jth natural mater ials like \ \ ateL -;and. SJ1U\\. and -;oil. \Iso 

children re"el in the "ariel) inherent in th e seasonal chang~s. I he hcnclih or outdoor pia: arl' 

J11R.\iJ11il.cd when de"elopme nta ll) appropri ate eq uipment and material s arc cOJ11b rned "ith adllit 

sUpeJ'\ is ion to support ehi Id initiated learning (S,,,,) ers, 1')<)4), 

III general. the oLltdoor learning en\ ironment plays u !In.: ~ll role j'(H" till chdd in the p\,~'! 

dc\elopJ11 cnt "hl'n the pl'l\groLlnd dcsign is dc\cloplllcntaliv appropriat c' and adul t !\l ll ol\ LIp', 

continuo us I()I' C\ en acti vilics or eVen chi ILl. 
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2.7. Assessment and Record Keeping 

l, tTCC\l\C as:-,cSSlllcnl techn iques and proper record keeping have paramount importance 111 pre­

school education, Detail importance and utili/,ation oJ'thesc tcrills arc as 1(,llo\\s' 

2.7.1. Assessment 

/\SSCS~lllcnt gi\cs u:-' cssclllial in l{)rllla tion about \\ h'll Ollr stulknts an.: Icarlllng and about till.' 

c\ ICI11 to \\h ieh \\12 arc meeting our leachi ng goab. I) irkrcnt \\rilCrS define !IlL' tcrm ~SSCSSl1 ll'l1! 

in dilfcrcnt \\a) s \\ith the same mcaning, I'm instance. Sui"",t e()()(,:')) deli ned thl' ler,1I 

assessment. as "Assessmen t is the ga theri ng 01' inrormation through ohscnahlc c\'idcncc of' \\ hell 

a child can dll , sa\. and apph" , 

I'hc author e"plained Ihal \(lu ng ch il dren sho\\ their understuncl ing b) doing, sho\,\ in!,. and 

lctling. Teachers need to L1SC assessm ent stralcgiL's ut' ohsc1"\ ing. Ils\cllin!2. .. !lId Cl skln~ plllhl lll' 

questio ns in order to assess children 's achievement. 

or all Ihe lllan\ ehalknging runctlo ns perl,)I'Illed b) Ihe pre-school le.h:hers prohabl) n,\1 

rL'qLllrc more L'llc rg) and skillthall that ul"assess ment. /\ss\..?ss rn cnl is COJ1!tIJUuth. cOlllprChCll sl 

and inICgral tu the teaching-learning process in dc\ c lo pmcntal l) apprdPrl<lk' program (L~l rh 

Ikginnings Kintkrgane n eu rri cul ulll guide. no dale), 

('unl' (I')<) X,II <!) expla ined Ihal "Assess lllent has al\\a) s been pan oj' Ihe pre-schoo l ed uc.lli llil 

proc .... 'ss. h UI Ila!'l in most instances been l()rlllati\l~ no1 sUllltllati \ c. hased \.Hl j udgment s 1101 

stali :-; li cs . and huilding on ch ilciren's "i trcngths rather than idcntil\ ill~' tilL'!! \\C,tI ... nl'''''·· 

~d{)st assessmellt takes place through naturall ) occurring classroo Jl1 cn.: nt s. Oh:-.cn ali Oil. as \\eI! 

as the dOCUlllclltalil)/l S o! nhsen alio n s. is the most ir11port~lIlt Illl'lhod fo! ~)d lllill~ aSSL':-'Sllll'IH 

informution ~Ih()llt :oung child as slw/hc \.\orks ~I ll d inlLTllch in 1111..' cl:tssruum. Ohscn illl ' 

should bc thl' prltllar) a~Sl'SSllll'nl "itratcg) Llscd In prc -schuu!' I c<lciwl's slluuld rllCll:-. II 
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obSCl'nllions Oil spccific skills. concept s. or c haractcnsti c~. i1:-. tk'scrdll'd ill the kanll J\~' 

c:\pcctations. anJ record their ohsl'n"ation:-.. I here arL' \ ari()u~ \\(1\ s or dOClIIllCIlIt I'.: 

ohscnalions. such as llsing anecdotal nolcs. chccklish. iJllU rating scales. ,\sscssll1cnt s lra!C!.')l· ..... 

and 1001, l1li ~h l Iliciude Ihe 1(,110\\ ing: 

I'orl/(,Iio, 

• DCI doplllcntal con linua 

• Age and stage-of-dc\ doplllclll chart ;., 

• Vidcotapcs and/or photographs 

• Records uf rcadin~ he lla\ iOllrs 

• (llll ICn..: ncc:-. 

• Sci f-assessment and peer assessment 

• 'A 'riling sam ples. 

(Sui\ 'ant. 200(,) 

OhscrI 'liion is Ihe i110st direct Illethod o/'bccoming Illmiliar \\ith \\hat children think. kno\\. alill 

arc ahle to do . Children reveal what thc) th ink and kno\\ through their wlk. ' I hro Ll~h 

obscrlation the prc-school teac her can ge t to knol·1 all children a, UlllqUI uldlliciuals (hrl, 

I~cg innill g:-.- killdcrgartcn curriculum guide. Illl date) 

2.7.2. Rcconl Kreping 

I>ropcr record keeping hu\ c t!-I'cal importance ill pre -school educatIOn lllllcct'!l1n g I\;CO I " 

Neal11 and / allaek (199 7) indicate that reco rd keeping is important to huild up a picture .lI 

indil idua l chi ld. to monitor ind il idual progress. to plan /(lI' the /'uture progress. and I" 

eO lllnluni eate achicI ements and progress to paren ts. Curtis (I <)')X ) added that a rceord kcc pl!lg 

schedule is highl) ~llec ti\C' (()I'm ol"monitoring ch ildren' s progress on the pr{)~ rat1l. 

I:unhermore. Ch(lIIdhurl and Choudhur\ (2002). desel'lhL' th'lt record, help thL' teacllLT tll kn ,1 

the chi ld 's 111lllill backgl'llund. homc cnl ironlTIent. developmental hi,tor\ . he,lIth status. necds 

and ah ilities lI /' the child. Reu)I'(i keepillg is illlportant in under,tanding thL' Illdil idual ch il d. Il 
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determining the rL'L\(.Iin ~ss or the child ren : in guiding the teacher \0 achic\ c the goab ur pre 

school education and as a \alllahle resource Illr researchers. 

Acwrtl ing to Chr isti ne and .lill (I ()l)9) to keep all the Inlllrmation abuut the children and th, 'I 

bac kground. pre-schoo ls need to maintain difTc rcnt records like: 

• I'ersonal record orthe child: 

• Il ollle hack~r'lund orlhe child: 

• Ilcalih rccords : 

• Attendance n:cord~ : 

• Parent - teacher meeting records: and 

• Records or admission rorm and progress report of' the ehildrcn 

(iencrall:. pn.> school teachers shou ld assess child's 1c~lrning on ongoing pnlCCS\ Llslng \-ari l'l 01 

aSSL':"'SI11Cllt stn..tlcgJc~. In additinn to thc:-,c pre-school teachers shou ld rcclH-d the ildlHnlc.ttiotl i th t llli 

the children and their background report to paren ts. management commIttees and organi/.aliull :-; :n 

de\Tlop the r ro~ralll rurlher. 

2.8. Parent PI-e-School Relationship 

I'he goat orpn.:-schlw ] prograrll C<.lnnot hc achic\cd il'\\c CantHlt takL' parent.", tlHu cl)!l"ilil:Htlt UIl 

The pa renls plll\ a signilicanl role in children's educalion. As deserlhed 1\\ ( ·IHl\\dllllr) alld 

Chouclhur\ (::>002: 169) " I'an:l1ls playa major role in a sucecssrul pre-school education Ihrough 

pn)per understanding or their children ~lI1 d assisting. thcm as and \,\,hell rcquin .. :d. " Parents mu,, [ 

II') 10 understand the ehild's natural curiosit) and accordingh alloll I,im/her 10 e'plol 

in\ L'sli~(\IL' and k:i.tr!l li'cel) 

Re~arding parent Ill\oh emcl1t in pre-seho,,1 education. Sui \ ant (:\OJ)() I no led that chtld rn 

per/(lrlll hCllcr III pn'-school irthcir parellis arc invol\ ed in their cLiucaliull , Pan:nls can do ma n) 

Ihings 10 support and be ill\ oln:d in thei r child's learning. l(lI" example. Ihey can pr'" Id,' 

cncouragL'lllCtlt and e"'prL'ss interest in tileir chitd's l!dLtc~ltion, ThL' Dtll l']' must impnrtant Olll' l~; 

participating III lileir childn:Il ' s literal') skill dl.'\\ . .' loPIllCIlI. \\ L'lllbcr~u .l ~ Ll kd 11\ ~ urtt :-. ~ !\J (",' 
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sh(lIIed in his stud, that parent s pia) a critical role in children's litenlc\ del'elopment 111 

pn)\ 'iding resources and opportunities It)!" access 1u print h\ actlll!! H:'l tllodcb Iiterae) dill! 

literacy practi ces . 

CIHlIIdhurI and Choud hur) (2()()2) also esplained that home and seh(Jol arc tllil lIorlds I(,r piL' 

school children. \\ here tOlal dC\ 'ci uplll L'll l takes pl ace. Parents and teachers must \·\OJl lO!lCl lllT 

j{)r helie!" understanding of each uther. guidi ng the children ClH )pL'rali\t~I: rnr more illlprO \ :tI 

wellilre 01' them, Il ome-schoill relationship can be il11pro ved through, hOl11e I isits, parents 

intcn ic\,\ s and meetings. paren ts participation in school programs and de"e1oping material s lor 

parent:--.. 

In addition. pre-school teachers rccognil.c that parents arc thL' lirst and mus t InllllL'llliai kaclll ' r...; 

or ch ildren and invitL: thclll to he parlllcrS in the teaching karning prucc:..,s. jlrc-~chool LLachcr~ 

must w ork conpcrati\ c l) \-\i th parents to estab lish c!Tcctivc cOlllllluni catiun links bct\-\ecn hOllll' 

and the schoo/. Open cOllllllunication 1,1 ith thc p"rents ahout the child is essential throughout the 

)car, Ci!'lH\lh and de\l'lopmcllt of children's share In parents through a \ariel: ol'lllcthods : 

• Notes 

• I'e/cphonc calls 

• Sending home \\urk samples 

• I n llH"mal con\ .:orsatiotls 

• ('lasSr01l11l \ isitation~ 

• ('on Ccrctlccs 

• Report ca rd 

(I.arl) Ikginning~- k i n clcrga rLcn curri culum guide. no dale) 

IloII CI'cr, Chmldhurl and Choudhllrl (2002) stalcd that not aI/ parent ' knO ll ah"ut thc SpU" I 

nccds. or their child, llencc, the prc-sehool tcacher should prcparL' IlilIIsc" hcrselr lor p,"'cn' , 

coun seling and hel p parL'l1ts understand the impact 01· their thinkillg and l'eelings Oil \'1'.· 

dnelopment and bel"" ior or the child, 

'" ,'.J \ A L <.. \l!k!~.: pI" l·dllLal\()\l (, raduak Slll(h.:~ DCpar[llH.:ll[ Il l" l·l\ IT\Cullll\\.'\: Il.'ilc!lCI·\ I'rp' ... ·\\i! \1];)1 1),,:\ d\)Pllll'll[ '-;[11111<':, 
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1\lon t! II ilh thc I arious Illeelings. prograill s in the pre-school to deldop th c hOlllc-seh", I 

n.: lat l0ns. tll alil ta in ing \\r i ltcn diar) ror each child 10 cOllllllunicate \\ith the parents is l!SSClll l<tI . 

An) message or information regardi ng thc child's progress ill the school to be gin~n to 1hL' 

parenls e~l n hc II rillen in the diary and senl hOlllc lI'ilh childrcn , Thc pa relli s call rcturn Ihc 

diaries noting the inicHIll<:llion). Nc\\s!cUcr IS an C\cL'lknl \\rittcll malcrt~d I~ )I · kee pllIg till' 

parcnts inl\)rlll cd child (kvc loplllcn l. nCII Irends in education 01' -'(lung childrcn . ClaSSl'(lOlll 

deli, itics. spcc ii.1l e\ents. parent -teacher meetings and other important inforl1lHtion (C'ho\\Llh ul': 

and Choudhul'l. 2002, 

I kncL'. III enhance the program or pre-school education cllcCli\cI :. slroll!!. cooperation dilL! 

clreCli\!.,; comlllunication bcl\·\cCIl pre-school teachers and parents is crucial. 

2.9. Rolcs of govcrnmcnt in p,·c-school Education 

rhe roles oj' gO\ ernment In pre-school ~ducation \ 'ar)' considcrahl: (ru llI coun tr: tn countr: . In 

many undcrclc\ c:lopcd countries. go\'crnment docs nul pro\ H,le prc- ~Chl h)1 cduca\Jun \" hll e 111 

de\'l~lopcd cOU!1triL'S the pnn ision 0[' pre-school educatioll b: gO\'crn1l1 e1l1 ITccnth introdll cl...·d 

al'lcrlhel achl l' \ cd uni l cr"l1 primarl cducallon (Mol , .. 2002a ) 

l or I tl ~ lanC L'. 111 l'!'ancL' till' gO \ crlllllCll1 rlln ~ pre-schuo l CdUC:ltl01l III thL' :"Il.\lllJ..' \\a\ 

cicmental') school S) slcm (I cssa. 1'17 I ), Ilul in Kcn ) a. prc-sch",,1 CdUCall<Il1. " prll\ ll lcd 

pril 'alc bodics. religious and non- gOlcrnmcnwl organizatiol1s (II)CR. 1')X1 cltcd in ,\ll1Clcll ork . 

20(7 ), In India, pr i \ (ttL' bodies and au tonomous gO\ 'CrllIllCnlal organi / .al lo!b pn l\ ide pr~ -SCh (!l) 1 

education, In all cases. the gO\ crnll1ent ~rfort is focused mainl) to certain strategIc areas such :ts 

1raining or teachers. c\'oh ing suitahle tcaching tcchniques. production or leaching matcria ls, 

pn)\ iSIU!l l )f :"I UpCr\ is iun. enstlrl ng stanLii InJ ..... clHltro lling and l ' \'Llll!Llt!n ~l. It'IH )\\dhu1'\ ;)' t 

Choudhllr), 2()U2), 

In gc ncral. go\crll l11cnt has a c rill cdl tll pia : III poli c: dc \ eio jllllcn!. Ltl rn nillllll dc~ i gn . :"I lanliar 

sellin g.. supcn i~i ()n <J nd l'.\ p(ll1si llll,nr ~o\'(.: rnllH': l1tal pn:-schuols es pccl , d l~ Inl til L' (hlldrl' ll S 

poor 1~lll1ilie s 



I he Currcnt I'raetiec or Pre-School hiueation 

2.10 Prc-school Education In Eth iopia 

In ]:l hiopian co ntext pn.>primar) schools. kindergartens. pre- schools arc dilfcrcnl names lor 

cduullion orehildrcn bcl 'orc age 7, the age lilr primar) sclwol entr) (l)clTlcke. 20(7). 

I'he govcrnmcnt or Lthiopia in ils hlucation and Trainin[.' I'olie ) (I(il·. I()')' I:I~) swtcs. 

"Kindergarten \\ill I'oeus on all-rmilld (social. cillotionai. nllcllcetual. and plwsie: i1) 

dcvdopment or the child in preparation of IClrmal schooling." I~ascd on this aim, thc general 

objceti\cs 01' prL'-school education adop tcd in I igrd) I·.tiucalion Ilurcau ( 1111 ' , 19'n 1 .. ( ,(,) 

highlighllhc ](.)Ilu\\ing: 

v' 10 enrich thc child's espcricnee so as to enable him/ Iler cope bclter \\ ith prin l":'\ 

school I i!C. 

v' I" lllakc it possible i"r the child to enjoy living and learning Ihnlugh play. 

v' '1" indicatc ami initiate ii)r Ihe children's LlIlli1) t) pc 01' care should the) takc . 

if ]'0 rninimi/.c the lillllily's l ime lost l()r child care and to lISC this lime to maxilll l/.c 

then iIlCUIllC . 

./ 10 dc\ clop the ehild's mcntal capaci ties and his/her ph\ sieal gn)\\ tho 

./ 1'0 enable the chil d to build good Iwhits Ie))" clTcctivc living as an individual and a 

Il1clllhcr or a group . 

..; I () cnahk the child to appreciate and len (' naturc. ,-me.! llriS or Illnll~ln hL'infl . 

../ 1"0 dc\clop lhe child"s imagi nation. sell"reiiance and thinki1lg ski l l:-. . 

./ 1'0 dC\ 'clop thc child's scll~conlidencc. 

'1,) S UI1l up. thc ailll or prc-seho,,1 education in I·.th iopia is not cseeption the \\orld . I lie 

objeeti\es 01 ' prL'-school education In the country addresses ehildren's .,< )eial. e1l1otiona l. 

intellectual and ph\ sieal de\ el,)plllen!. 

i\ee(lrdll1~ to ICI)R (1')06), the type "r subjects designcd in thL' Ile\\ CciUC'dtioll dllli tralll lll c' 

polic: \0 be tllLly-hl lit kindergartens is I(Hlr in nu mher. These arc Jll~l} in pre-schools. l.al1gLli.!~ l'. 
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i':11\ 'ironmcntal and I ,abor cd ucation. Mathcmatics. Aesthctics and Physical education. hn these 

subjects. tentilti,e S) Ilabus \las prepared in /\mharic that would hc illlprOlul through tilllc and 

c:\pcctcd tu IlL' dc\ eloped \\ hell translmed into regional media or instructional languages ha~l'll 

Oil the tangihle sItuation ol'the rC'~i()!l. In addit ioll. the kindergartC'1I teachers arc also e-"pecled (l\ 

preparc books based on the syllabus by eonsidcring the real el1\ 'ironlllcntal conditions '111<1 

childrcn's background. Thc total wcckly pe riods al lottcd I,)J' thc I'll ir subjccts arc 25. Amolle' 

thcsc I () periods arc Illr play in prc-school: 6 periods I'lr I,ane'uagc. 1:11\ imnn lelltal and I.abur 

education: ] periods i'{)l' rVlmhcmLllic.:s and () periods !()1" Aes thetics and PIl\ sical education. 

Conccrning the training duration or pre-school teachers Mol'. (I ')X7 1':.(' .) ,tated that the trainil1,' 

of' pre-school teachers lasls lor tcn mo nths at certilicate le ve l h) olkring courscs that include 

I're-school pedagog\ . Child psychology. Nutrition. Mathcmatics. I,anguagcs. Mcthod or 

teaching Sk i 11 oj' ch ildren language lk\ clOplllcnt. Social stud). lvlusic . A rt and [>h\ SiLdl 

L'ducal io ll 

I'he Minisli') 0[' Lducatiou also statcd standards 01' prc-sc hool cdueatiull such as lhc tcaclllT 

children rati o should be 2:40 (a main leacher and an assistant tcacher in a class): a pre-school 

must have outdoor pia) matcrials like diflcrcnt si/.c balls. skipping ropes. Illam javelin 

g) lllnaslic mat. multipurpose mats . large and small mobile toys. tricycle and small car tires . In 

addition. a pre-sch()o] necd ttl ha\'c oUldnor pia: cCluipments nnmL'I .\ s\\ ill~),I!I!.J_. IIlCIT\ !lo-rlHl1ld 

slide . balance. bo.\cs. crimling tunncls and climbing. lurthel'. a pre-school need lu haIL child 

si/cd tables and chairs and other indoor cquipments and materials (Mo l,. 1')8 7 L .C.). 

lienee. in order to CWT) on ellecti\ e leaching- Icarning procc ss. tIll' pn'-schools nL'L'd tn h;'i\~: 

trained and ~llkL]ui.lle hU1Jli.lrl po\\cr and indoor and outdour !'ucliltil's ~ l ccllrdiJ\g to the ahl \ l' 

staled standards. 

3() \ \ l l (lIk'''_l' (l( I dllt:all\\l1 (II ,ldll:llt: \l l1dl ~ ~ ) kp,lnlllL'lll (II ( II I I IL'IIItllll ,I;. j l': I ~h t:I ' i'I,IIL'"I\ II I; !I I kl t'h'Pllll'lll \llltlll':, 
, 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1. Design 

rilL' majur purpose uj't his research \\as LO assess th L' ro lL: oj'regi onal re'lollal Fil\Crnmcnl in )11 \' 

school educatiun and thl' current practice 0 1' pre-sc hool CliUCilli oll in thrL'I.,' sL'iL,t'tcd \\ L'rCd~I S III 

North ~:cstc rn / onc ur lignl) . 10 achic\c (hi!', purpose a Lieseriptl\ L' Sll! \ L') lksign \\ 1:-' 

el11plo) cd, 

II \\cIS inlemkd \\ ilh Ihe assulllPtion Ihal il cou ld help 10 assess th e role o r reg ional reion,,1 

gO\ Cnl lll L'll\ in pI"I.:-school education and to inves ti ga te the current practice 01' pre-schuo l 

educa lion In Ihe se lecled Wcredas o r Ihe /one , I'he Illelhod has h,TII prp , 'd "1'1"'''1111'11'. '" 

such kind or sludies in educalion (Ilorg and Ciall. I ')71): Cohen el ,ii, I ')X (): SIII~h, 20(7) 

3.2. Data Soul-ces 

I"he pl"ll11 "l"\ sources or data ',ll thL' Slud ) \\er,' " I) pre-school le"ehers ,lIld prill l'i p;d s ,­

children ' s parcilis (\,\h" have pre-sc hool age children enrolled in pre-schools), II parenls I,' ' 

haL e pre-school age children bUI nOI enrolled in pre-schoo ls), and pertinenl I lZe~lonal allLl 

\~ ereda Ie\e l eduea lion o!"lice ex pert s, pre-schoo l elass roolll s and ouleioor pla\ areas , In 

addition to thi s. rclcnillt nat iunal and reg ional education poli c) docLlmcnts alld guidelines \\ erc 

used as secondary sources 01' inl'ormation , 

3.3. Sample and Sampling Techniques 

I"hl' ared chosen In ellndllel Ihe sllld\ C<lnstil uled pre-schools 01" Ihrel' \\ eredas (I'ndasilds,,,,', 

Shcraro , and 1\1cdchd) /ana) 01" Norlh- \\cSlcrn lone or I'igra), II \"" "elected as Ihe 'illich , I, 

because it is IcHSI tLluch~d in research work and d UL' 10 the researcher has \\urkcd ~I."" a leacher t II 

StHn,.: ~l:~lrS in the area and it \\as bclie\ed lhal da ta collection could he eas~. Parlit:u l arl~ I ~' 

Ih,-e,' \\ ered'h li""ll Ihe lone \\erc se lecled purposi\ elL due 10 prcsellce 01" n'lali\cl\ lar c 
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nLimber or pre-schools in Ihe 1110 Wercdas and Ihc Ihird Wereda lias scleCied in order tll 

represenl Ihc rural areas. \.\ hich hmT Ihe access 01' pre-schools . In these Ihree sclccted We[nlas 

ur !\nrth- v\ ~:-,Ic rn /.OIlC 01" I'ign.l). there arc l\\O I .ero-c lasses and thirteen Kindergartens. Out or 

Ihe 1110 I.ero-c lasscs and th ir teen Kinde rgartcns in Ihe Ihrce sekeled Weredas o l'the I.one . Ihe 

\\\-o pri\ 'UlL' K(JS \\ere selected h) ]lurpo:-.j\c sampling iL:c hniquL's dUL' III tIll.' prc ...... cllcL \,\1 I,-II:'L' 

nLllllber leachers in I':ndasilassie Wereda. 

f\1on..:o\L'r. thrcl..' Ki ndergartens \\ere selected I'rom ]'. ndasilassic \\ 'cn:da lIslng simple random 

sampling techniques (Iolter) method ) of \\h ich two \\ cre pri,atc and one gO\CrJll1lL'llt 

Kindergarten s. Iksides. oul or the I\\'O I.ero-classes. one I.ero-class lias included in the stud\ 

uSin g IOller) l1lethod li'o lll the mc ntioned Wcreda. 

i'L[ rthe rlllorc . I IIll Kindergartens I'rolll Shcraro Wercda and one Kindergarten rrolll Mcdel"l\ 

lana Wercda lIe[T sc lected by ava il able sal11pling tech niques as sa mple pre-sc hools . /\ 11 

leachers incluLiin [.! direClms Cl')) inlhe sample pre-school s lIere uSc·d 'IS subleel ollhe Slu th 

In addllion 10 thIS, I X chil dre n's paren ls lIere sdeCied based on accidental sampling teehni quc' 

alld <) parents (v.hu ha\c pre-schOll I agL' children but not en ro lled in prc-")ch(h)l) \\CI\..' SL'kClu! 

b\ purpos i\ e mc,thod or sampling II ilh Ihe g uidan ce or principals. ()ne Re[.!lllilal ,[ lid Ihr 

"'ereda Ic\el I·ducation Office ex pcrt s lIere selec\cd 01 1 purposi\e has" III securc' rel,,\ 

Inlilrlllllli on. Iks idc:s. in each sample pre-schools. a classroom lias selected randollll) [n orde[ 

colkt:l inl(lI"ll1ation aholl t the teaching learn ing process in the cl assroom 
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T able 3.1: Summary of Population and the Number of Samples of Teachers and Principals 

Total Number of Number of sample taken 

Name of pre-
Wereda 

Ownership of 
Principals Teachers principal Teacher' s school pre-school 

M F M F T M F M F 

Vision Mcdcbay Private - I - I I - 'I - I 
Zana 

Model Endasi lassie Government - I - 3 3 - 'I - 3 
Embeba Endasilassie Private - I - 3 3 - 'I - 3 
My8aby Endasilassie Private I - - 8 8 I - - 8 
Betel Endasi lassic Private I - - 7 7 I - - 7 
Hcwan Endasi lassie Private I - - 3 3 I - - 3 
Denagil·Fikry Endasilassie NGO - I - 3 3 - - - -
Friends Endasilassie Private - I - 2 2 - - - -
S~lam Endas ilassic Private I - I 3 4 -~ - - -- -M ubard; Endasilassic Private - I - 4 4 - - - -
Family Endas ilassic Private I - - 4 4 - - - -
*Tsehaye Endasilassic Government I - - 1 1 1 - - 1 

- Enda-aba- Endas ilassic Government I - - 1 1 - - - -
wcyanc-tsinat 
Eden Sheraro Private - 1 - 3 3 - *1 - 3 
K idam:-~1 ih rc l Sheraro NGO - 1 - 5 5 - 1 - 5 

Total 3 15 7 8 I 5 1 52 4 5 - 34 
, . 

· the two govern menta l pre-schools arc allowed only for children S o r age SIX and the names arc termed as Zero-classes. 

• I persons acl as principals and teachers in the pn::-schools 

3.4. Instruments of Da ta Collection 

T 

I 

3 

3 

8 

7 

3 

-
-
-
-
-
1 

-

3 

5 

34 

Both quantitat ive and qualitati ve instruments of data collection were employed to achieve the 

research purpose and answer basic' research questions. Thus, in order to collect appropriate 

evidences about the research questions, the study used different data gathering instruments, The 

data gathering instruments, which were employed in thi s study, include questionnaire, interview, , 

observation check lists, and document analysis, 

3.4.1. Questionnaire 

Thc qucstionnaire had bo th closed-ended and open-ended and consisted of ( I ) 7 items on 

teachers demographic characteri sti cs, i.e, sex, age, years in teaching, number of periods they 

39 A :\ . U. Collcge ur EJ llcallon Graduatc SnuJics, Lkpart llh:n l uf Currin llu m & TC:lch~' rs Profess ional 1"k\'dopmclIl Sttldies 



I he ('urrent Practice ol'Pre-Sehool hlueation 

implemented in the pre-sc hoo ls. ( III ) ') ite ills II hie h deals II ith the learning enl inlnment 01 pre 

schools. adequael oJ' indoor and ou tdoor equipillen ts and ma teria ls and thei r organi;lat iona!. (I V) 

12 ih:lll s focllsed 011 trai ning. and adcquac~ 01' tcachcr:-. ill the prL" schools. (\') 1 ~ i k l ! l~ 

concerned II ith the e\tent 01 ' parent-school relationship to assist children', Iearnint-!. and (VI I 'i 

itcm:-. IlKlISCS on the kind or rcginnal gO\ crnmcntal support in pre-schuol cducat ltH1 (sec ~lI1n l· .\ 

3 Illl·the compicte vCI's ion). 

The qllcsti~)Ilnairc \\clT prepared in Lnglish language and translated in to ]'igrigna in order Lo 

<.\\ 'oid language barril'r . ]'he postgraduak student language departmen t ill Add is Ababa 

l tni I ersitl did till' translation (sce anne\ -(,). 

Gcnerali y. the resea rcher has prepared 3·1 co.pies o r ques ti onnaires and these lIere d istr ib uted to 

the perSDns ac t as iL'Llchcrs and principal:-.. tint! the IcachL'rs. 1-1'0111 the l-t qucstionnain.'s 

distributed to the re'pondenb. all 0 I' them II ere rdurned to the researcher 

3..t.2 . Interview 

In- Depth intcn ie\\ \\as nne ur the ex tens ive ly lI sed t11 cthuds or gathering in rorlllatH lll. 

,\ccordlng to I'rall (I ()XO) . intcr\' icws a li ()II ex ploration or issues in depth in 1~lce-to-I~lee 

counter. t\IIorcO\~r. it helps to lind out detail inl(>rlllation ahout the LaSe under the slul h 

j·\ lrther111ore. Stake (199)) c.\plaills. as "" !'hl' intcn"ic\"\ is the main i"l)<Jd \{) nlulllp1L' !'l'alitl., ,,, 

tvluch 01" \\hat \\e cannot obsene Ie) ]" ou r selves has hcen or is hClI1g ohserved b: others. 

Similarl). llest and Kahan (I !)(J3) cxplain in tcn iCII as it is the central " '1) in II hich a research"r 

i:lchic\cs 10 PlTCC!\l' the ll !HkrSl anding. kc lings. and kno\\"1cdgc or pcuplc III a clTt' lin progr;ll i l 

is through il1 -<icplh. intcnsl\'c illlcn il'\\ ing" 

I kncc. inlcn iL'IIS "erc held II ith the I<cinnal and Wcreda education ,,!'lice C\perts. pre-scllC ", 

principal s. p:m'nts unci children parents to collect add it ionanl inllll'll l:ltl lln, Ihs lias done 1I S1'I~' 

guided inICn"Il'\\ questions r hc intcrvic\\ guidcs \\lC tT prepared sl'P;'lri..ttcl) li)r parents alld 

childrcn paren lS Ilut it lias the same I()\' WI·.O and 1< 1-: 11 cs pcrts . and pre·school pri ncip:lls 



I'hc ('urrcnt Practi cc or Prc-School I':ducation 

c.\ccpt 1,:\1 points (sec annex-4). I'he intervicI\ lias held In Ti gril!na to minimi/e 

COllllllUnicmiul1 harrier and the responses oj" I\\{) \\crcda education ol'licc C.\PL'rtS i.lnd 1\\0 

principab 1·lere rccorded with tape recordcr. One \~ creda eduea ll on oniee c . .\perl and .\elen Pi' 

school principals werc not II illing to bc recorckd: children's parents. parents and one Regional 

hlueation IlulcaLi expcrt also IIcre not recmded duc to the unl~1\ ourable condition in the 

en, ironment. J hcrc\"OI"L'. thei r responses \\cn: taken in the !I:Jrlll ur nolL's \\ ril1cll as accuratel: llS 

possible h,l the rescarcher. 

3.4,3, Observation 

Ohscn al ioll helps tn gather necessary data frolll natural se lling because some information can 

be obtaincd through practical activities. Kumar (19')(" I 0')) e"plains ohsen ation. as "It is Dill' 

\\i.I) to collect prirnar) data . OhsCnatlllll IS a purpu...,cru1. ')~StCll1~111l :llld 'iCiLTil\L \\d;' 11 

\\(IH.:hing and listening 10 an interactio11 or phenomenon as it Lakes place," lhus. tilL rcscarchLT 

eillploved Ilo n-participant observation h, dcvelopill l! checklists. 

In the s I Lld~. three t)PCS l)!' checkl ists \\lTl' cmp lo) cd. lhcsc \\cre learn ing Cn\lt'on!l1l'I, 

ohsc1'\ 'atil)l1 checklists containing 27 itell\:-,. indoor and llutdoor CqUiplllC!ltS and mater!, 

<"1<.iL'quac) ;Jnd their llrgani/ation obscn ,Ilion checklists ha\ ing 2:2 items alld nhscn alll 

checklists I{)!' dssessing classroom inst ruction containing X items (sec appcndix -) ). I he IOrllle r 

II<" IIsed io cxplore the appropriatencss or the si te 01' pre-school s, co ndit ion 01' pre-scl"h)1 

building. sta tus nj" sanitar) facilities. and appropriat eness or classroolll :-' It)J' lC<lchi nll Icartli ll~J. 

process. The sccond v.-as cmplo)l.'d 10 !n\'csti!!J:.Ite thc I!ldour a III I (H!!litHH cL]uipmenls ,l1ld 

materials. oulcioor play eq uipmcnts and oJ'f!.uni/.ation or cquipmcnts and 1l1i.\lcnals. I he lIl!ld 

obscn atiotl chec klists !{KlISCS on classroum instruction to collect in!{)!,lllalion about tcach lll~ 

methods. lISC l)!'teaching aids. a\ailabillt) 01 l'Orlll'r rnatcrlals and 111L'ir orV-ilninllion. 10 el'lt-cl 

thi s. each sclcct...:d classronms hel\e becn OhSl'J'\cd 1\\ icc. 

., 
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3.4.4. Document Analysis 

I)oeulllent anall SeS we re elllp lo, ed as a secondary source in the stud). /\ t th is point pre-school 

recmds (allendanec. admission records. rosters etc.) . nUlllber of stalT and thei r qualifications. 

kLll:hcr-child rcn ratio \\ere assessed to ohtain \aluahk inrorlll'-liinn ror thl,.: stud\ 

3.5. Pilot-Test 

!\Jtcr the fin al ,'crS IUIl I{)I' the ques tionnai re \\as dc\ d upcd. it \\as 11CCC SS<.II',' to ha\c a pi llli t "i: 

I<l!' \alidaLioll and rcliHbilit) purpose. 10 Lest the interna l cunslslclll' ) 01 ' ljllcS\10 Ilml!rc. II \\ t 

administered 10 I () pre-school teachers or Mubarek . hiellcls. and I'am " ) pre-primar, seh(lol 

\\h ich an: locaiL'd in J-ndasilassic ""(,retia of orthcrn-\\ 'cs lcrn /.OIlC or I igra) th at \\lTl,' Ill)! 

incl uded In the SUi llPIc rre ,ehoo ls. I he reliabilit) 01· the instrumenl "as cOlllputed lISI Il~ 

Cronbach's alpha . I he coei'liei en l of reliabilit) re"ea led tha i the ills ln,me nt hael s t roll~ 

reliabili tl. I.,h ieh is () 77 . llased ollthl' pilot sl ud)' s result.lllur ilelllS \\C'I\ ' 1l1l ..J 1i·,L·d 

3.6. PI·cse ntation and AnHlysis of Da tH 

In t!.cIlL'ral. the c\.) lkctcd dLlla \\ LTC ~\lli ll ) ~cd and illl l' rprctcd U~I!I ~)_ holll LjuLl1l1illlli\ e II I 

LJua l ilal i\c {Jp prouch l'he qU~lnlitali\c d a la tha i \\ CI\: Ohlilillell Ihnlll~ d'l I..ltlC:-iIIOllll:.l1re \\!'[" 

tabulated and described lIsing pcn.:el1tagc, Besidcs. the qualilali\c data \\CrL' dlli.ll) sCli 

:-iUllllll ari /. ill~ till' I(ka~ or in tcl'\ ie\\cd responses and the resliits 01' obscl'\ alions through \\ ~Ird 

dcscript iun dn L! narration, 
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CIIAPTER FOUR 

PRESENTATION AND ANALYSIS OF I)AT;\ 

In this chapter. the collcctcd data wc re presented and analysed in the "a) to ,Ichiel'e I", 

res~arch oh.iccti\~s through ans\\c rin g 01' the basic research questions , /\:-. IllL'lltioned ill till' 

l11ethodolog) pan the purpose or thi s stud y was to assess the role or regional govern ll1 ent in pre 

school education and to inves tigatc the current practice 01' pre-scllool eduealinn, I'herelilre, d:l la 

"ere' co llecled rrOI11 prc-scllool le:lchcr" pri ncipHls, II 'H) esperb, I{I 11 "'l'eTl child:,., 

parents. parents . pre-school indoor and outdoor ell\ 'ironlllen ts. I'hc co llccled daw i'rom dillercr11 

sources \\ ere nrgani :t.ed. presen ted and anal ysed sequenl ial!) in a way to unS\Acr each research 

questi on ur the slud: ,/\!! the names lIsL'd 1Il thi s research arc pseudo 11) 111 It)!" dhl' II 

consideratiolb , I'he fil e-li ken scale questionnai re in ( I'ahle ,1.7. ·IX -1,1 ·1) "ere ir1lerpralcd 

comhining the tv\l) points aho\ 'c and helo\\ the CJ \ 'l . .: rage and knned (IS L'nCOUra!!1!1!! .II 

discou raging n:spcct i \'C I ~. 

4.1 . Ge ne ral Cha l'actc ristics oCthe IZesponden ts 

I able 4,1 shows the characteristics o r teachers and princ ipals nl ' the sa mpled pre-schools in 

t~rm s or sC.\. age. qualification . sen 'ices and 1l1ll11bcr uj' periods tllL'\ kilt'!1 pL'1' \\cl..'k( ')1 

teac hers). 

Tahk 4. 1: C haraderistics of Kin dcr~arte n teachers and Principals 
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I \ S indicated in the lirsl item 01 ' I able ~ , I , all or the leacher responden" )"1 (I OOUu) \lL'lL 

k nHd es and mOSI or the princ ipal respondents 5 (55,(,'\'u) \lelT Icmales, I'hi s shows that 

I~JlHlks' participatlon in tcac h1llg f~)1" the p rc-prillwr~ schoolch ildren is in ~()od conditioll'" 

\\ hich lead to conclude thallhcrc l:-'l'llcouraglll!! inllucllcc un childrcll'~ Icarnin!! since all \)1'1 1 t. 

teachers and most or the principals in the studied pre~sc hool s Me klllaics \I lin arc ahle to ,'" C 

Illotherl, 101 e il)r chi Idrcn (( ' ho\l dhur) and ( 'houdhur), ~ ()() 2: l\ggaJ'll all. 1')9(,), 

I'he second ilem in I'ahle ~ , I reI eals the Bge of' respondents: the majorit ) or th e teachers. that IS. 

] I (<J 1. 2(YtJ) and J n3.:V~ () ) or the principals \\ere in the ran ge of' I X-30 )Tars. rhe rcma inin!! 1 

(S,Xu/u) or teachers and (, (66,7'Y.,) 01' princ ipal s 1'l elT abO�e .10 ,cars, '\innl Ill' thl' respondenls 

,·\·as bcl(l\\ I X years. j'his Shl)\\S that the age categori es nl most IcacJlcrs \If tilL' :-. ludlcd rll. 

sc hools arc 1'1'0111 I X-3U years that implies an active \\olling age. 

I·hus. Ihe teachers and principals me malured enough and thel I'ull i l one nr the ha ',,'~ 

requiremenls or the pre~ sc h ool leal' hers in Iheir a~e aspecl. Supp()J'lill~ Illis idea. Ch'l\l dh ur, 

and ChoudhUl,) (2001) point out Ihose pre~schonl teachers should he at kasl I X veal's nl.1 

matured enough In handle the vo un g children. I knee. it could possihh he ,aid that thL' stal us ,)1 

age "I ' leachers and prJncipa" in thc sludied prc-sc hool s SeCIllS bcnclicia l to prl' ~school children, 

I cachers' \\ork c:". pcricncc is nile or th e most rwccssar)t i ss ll L'~ Ihal could inlluL:llcc cO lllmitment 

01' teachers and princ ipal s to their prolCsS!on, , \ee()J'din~I ). Ihe Ihird Jll'J)' II. l,d'l, I I pre'sL' 

the worki ng experience of the sampled teachers and principal s. As to tilel r \\(lI-klng CXPCrlUHT 

in pre ~ sc hool. 16 1~7,1%) . and 12 (35 .3%) leaehers h", 'e e~re ri ence rrom (J ~ :2 )cars and 

hC\\\L'l' J1 J-) .\car:-. rc spcc ll\c1: I IlL' n.~ l n~lillln g equal!) ] (X, xo (d o !"lh L' lCdc llcrs kl\l' scncd \"1 ! 

()- IO ) cars and abu\c 11 :c(lrs. \~ hcrL'as ::; (J3 .l n/h ) . ~ l nd ~I (-14.-lo()) \)1' the prtncipi.lls l1a\c U 11 

years and abO\L' 11 ,\cars ufc.\pcriellcc rcspcl' ti \ci) 

fVlan; rc-;ciln.:h linLiings indi cate that C'~pcriL'nccd teachers \\oldd ha\L' \\ell dC\L,hlp ... :P 

' no \lledge Illa l 11()((ld he Illore reinalllt" the leaching silualiontha ll heglllncrs (C·a lilods. IIJX L) . 

hrller I ')X7. and I.ehman c ited in Iksla . 20()(" I <J). 
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Thus. it \.q)uld be possible to inler that most tcachcrs in the studi cd pre-schools lack the 

oppnrtllnit) to dc\ clop good c \.pcricn cL' i ll teach ing: DlIli g chll drL'1l 1'01' the li lel 1h<l1 mus t PI" II 

teachers and principals in the stated pre-schools huq: less \.\orking c.\]1L'ricllcc. 

I he' Jllurth item or I ahle ~ . I illustrates the leaching load oJ' teacher respondent s. /\ccordingh , 

3~ (100'%) oJ' thc teacher respondents hlll e ~5 periods per li ed (.'i periods per da) ). Out 01' tins 

numhcr. Ji\ 'c tcac hers teach lIith stated load and act as principal s thai ar,' addll i"nal hurd "1 

This illlplies Ihm all of the teachers and most oj" the principals had thc Illasillluill loael . .') 

periods pcr lI ee~ . Such helll') lIorkload 01' tcachers and principal s c"uld di sc" uragingl) a rte et 

the practices 01' pre-,cho,,1 cducation in thc studied pre-schools. 

4,2. Thc I;:xtcnt to Which thc Prc-school I;:ducation IS implcmcntl'd In the 
Prc-Schools 

In order to knOll the estent to \\hicb the pre-sc hoo l education was illlplemented in the slud,cd 

prL' - ~choi.lls dillcrcl1t ques tioll s rel ated 10 ohjccli\ L's o r pre-sc hool ed uca tion . si!2. lIili cancL' o r prl' ­

school education. (:l\ ailahilil) of curricululll materia ls. preparation and ul i l1 / atioll or lCHCh itlt-!. 

aids. method or teachin g. assess ment techniques. and rec ord keepi ng \ ,IL :1' \\ .. : 1' \,' ~hkl'd ,lIh~' 

rL':-.tllh arL' ~ H1i.1h ,",cd i.t ,", I\Jllu\\<., 

-t.2.1 , Significance of Pre-school Education 

Teacher respondents were asked to rate about the degree or signi flcancc or pn.::.,schoo l education 

1<,,' all late r de\elopll1ent of children. rhe resliits arc Sllll1lmlrl/Cd as full ull .' in I ahle ~. 2. 

Tahle -t,2: S ign ificance of pre-school cducat ion 
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,\s sho\l n in I abk 4.2. 25 (73,5"0) or tbc tcachcrs respondcd that thc signi licance 01' prc-sclh It >I 

cducation Ii)]' '" crall dCl'clopmcl1l laid is VCI') hi gh. Whcrcas 5 (14,7"0) and ,I (I I,g'yo) of'thclll 

rcpllcd that thc significance of' prc-sc hool cduca ti on Ii)]' all later dC\'clopmcnt is high and 

lllodcratc rcspcctivcly, I hi s indica tcs, abovc 75':;', or the tcachcrs agrccd about thc signili cance 

of' prc-sc hool cducat ion li)r all later developmcnt is \er) high. Iksicks, intel'\ i,'''' h", 'c het' n 

eonduc1ed \lith children' s pa rcnts and those parcnts \,\ho hmc a pre-sc hool age child hut 1101 

cnrolled in prc-school. 

I he intc\'\ 'lc\l resulls 01' childrcn ' s parents indicated that most or thcm scnt their childrcn to pI" 

school" ithout ha\ 'ing knm,\ ledge about thc objccti\ cs or prc-sehool c'ducation and ilS critl l.tI 

importancc lill' ch ildrcn , Regarding this issuc, Sacd)'a (onc or childrcn's parcnts) sa id , "I ha te 

sent 111: child 10 plT-schoul in order to make safe from dirt) materials and unncccssar) places " 

Ilut nO\l I am satislied, as m) ch ild has developcd reading and \I riting lellers to some C.stcIII 

(Sacd\a I:chruary 2.J12(10) . The second inlervicl\cc, TesfilY (onc 01' childrcn's parents) also 

said, " I sent In) child to pre-school in order to be intelleclual allLl to hL' dISCiplillcd" (1\larch 

312(10), Thc third con tcndcr. I sadikan, has sa id, " I do 1101 belie\e thdl prc-school ceiucali')]l it as 

illipurtancc to children because they arc nOI matured enough. Ilo\\cycr. 111) child is inspIred h: 

ncighhol!l' stll,kl1ls ,mel rCljllc'sted us to he se nl to pre-scitool." I I sadik;\l!. ,\pril ') ~1J1 (i) 

I'rolll the intLT\ le\\ l"l;sults. \\C call undcrslallu that the chddrL'Il· .... parellt:-. do nOI ha\L' ._~ ~ J'. 

kno\l ledgc about thc objceti\ cs and importancc "I' pre sc hool educalloll ft )r the ch iklren ! I 

chil drc n's parcnts "ho ha\c knO\-\kdge about objccti\cs and importancc III pre-scit !>,.1 

education " ,erc limited to onl) knc)\\ ledgc aspects, 

Intcl'\ iC\l rcsults or most parcnts "ho were nol scn l Iheir ehild rcn to prc-schoo ls shm\cd titat 

the) did lllH ha\L' (;I\\arcncss ahou! the objectives and signilicancc 01' Pl\:-,-;chool educa tion !tlr 

chi ldren and the number of J1arcllt~ \\110 cannot afl(nd {he schonl lcL' \\<l S Ilul Jl) . ...,I~!l!! 'I Gl11l ~ I II 

Ihis isslle, Assci'a (one of the parent s) said, "I did not send Ill, child to kindergartcn, I think 

kill(,krgartcn is essential for those 1~II11i1ics \\ho do nnt h,l\e carcgi\·crs,'·( /\sse la. IVlarvh 

222(110). On the othcr haml. II iii I't) said, "I ha\ e strong intnesl to send n1\ child I" prc-sch",, ! 
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as her rriends Ilut the sc hool ke IS high, it is impossi ble li)r nK to an()rd It." (Ililin\, " pi'll 

7 ' ~ ()1(J) 

Generall), IllUSt or the intcl'\ 'ic\\ee parcnts \\ho h,l\e childrcn in pre-school and ha\c noL th,'\ 

lacked a\\areness about the objcctivcs or pre-school cd ueation . i':vcn thc parents \\ho had kno \\ 

hu\\ about the ohjeeti\'cs and signilicanee 01' pre-school education do not kno\\ be)ond thL' 

cognitive devclopment. Ilut cognitivc dcvclopmcnt is a si n~ 1c objccti\'c or prc-school education. 

In "lcL cven though somc parcnts arc intercsted to send thcir children to prc-sc hooL the) ma) 

not amml the school Icc. 

4,2,2. The Objectives of Pre-school Education 

I he gmerl1ll1cnt ,)1' I'. thiupia in its cducatlllli and trainin~, pulie\ II (i l 1')')-1 I-n ,t<lt , 

"Ki ndcrgartcn \\ill I(Jeus on all -roundcd (social. emotional. intellectual and ph)si c,ti) 

dcvclopmcnt 01' the child in prcparation or l(lrImti schooling", Ilere to scc thc teachers' 

a\\ aren~s."i ahuut these objecti \ es, teacher respondents \'\ erL' asked 10 identi l'y the nWlIl 

ubjecti\es 01' pre-school edueatiun I'rolll thc givcn lilLn' options (co~niti\e , pll)sieal. emotional 

and sucial dc\clupmcnt). I'he rcsults arc sUlllmari/.ccl in I able -11, 

Tabk -l.J: Objccti\TS of pre-schuul educ'ltiun 

I What is! an.' objective/s of IHl'-school 
;\ It l' rn a tin's 

Rcspondents 

cducation'! (MOlT than OIH' Cl IIS\\CI" is possihil-') "10 

1\ ( 'I"ldren e()~niti\ e de\ ciopnlent :14 

Il I 'hi Idren ph) sieal de\ elopnlcnt I ' " 

t 
(' ( 'h i khe n clllo!i ona I dc\ ci op llle nt I" , -1-1, I 

I) Children social dC\ 'ciopmcnt IX I 5~.') 

,\s sho\\ n In I able -L3. all or thc responde nts 34 (100%) in the studied pre-school s agrccd that 

the main objcctiH~ nr pre-school ed ucati on is eogniti\c de\'elopment 1·: ighlcCll ()~ qUed. ; "'1 

(4-1. 1",,) , and 13 (3X.2"',,) ol'thL' respondents rcplied that. thc III a II I uhlc:L't"L" "rprc-scIHlClI 
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education arc 1'1.)]" chi Idrcn social. cmo ti onal and ph} ~ica l dc\eloplllClll rcspL'c ll \ d} . 1 Ill s SIH H\ S 

that eognitile and social developme nts or child ren I\ere more targeted at in Illost pre-school s . 

Whereas. ph) sieal. and e illotional del 'el0plllents or children arc \east eillp hasi/ed. 

In SUIll. th~ e\ idences Shll\ln in I able 4.J Shl'" that Illost or pre-selll)o l teac hers recogni/e th, t 

th e main ohj cc!i\\~s llr pre-sc hool education an.: cogniti, 'c and social tlL'\ duplllcnt onl: . I~lll 

sOllle teac hers ]ll'rcci\c that the main ()h.icC li \'(~s 01' pre-sc hool ctiucatinll ~I!T cognilivc. sOl.:i~\1 

eillotional and phlsical delelopillenl. I:urth erillorc. the in tel'lie\\ cond ucted \\ith pre-schl llli 

dir~etors a nd We red a h lucation Ol'lice ex pert s concerni ng thc Illain objectives or pre-sehoul 

education conlirl1led that most or them hal 'e no perception about the Illain objeeti les or pre-

school (;ducation. Majori!) or directors h<.t\l' kllO\\ ho\\ ahlHII thl" 111'-1111 ph.Jl'lIl\L'~ or p 

schoul ~ducation. hen ir most of the pre-school educatioll dircetors hal e I-n,,\\ -hOlI about tile 

objectil 'cs 01' prc-school education. the l(lUr o b jt:c ti ves or pre-school educat ion "crc not 

practISed ~qualh in thcir sehullis. Regardin~ this issuc. l)csta (till' Intel'l'ic\\ed director' s '( ' 

llel\ an pre -school) said. " I're-sehools 1110SlI) (lCUS on eognitile (1;'l<lIlled~'.e) aspects th ,,,, 

enllltinnai. physical and social delelopillent in order to rullil till' Interest ul ' parl'nts. I'arellts '"' 

I11n re se nsiti I'e on this issue ." ( Dcsta. I:t:bruar) IlJ /20 I 0). 

It is c lear thal. the Illain ohjeetiles nl' prt: -sehnol t:d ueation arc children ' s cognitile. social. 

physical and el110 tinnal delc lopll1 t:nl. \\hieh goes inlinc \\ith the vie\\s urSehnlars (C'hoIHlllur) 

and Cllo udhul'l. 201J:l). Morcover. the NCI\ I':dueation and Trainillg puli e ' Ill)l) .. I ) set I(mh th e 

object il cs or pre-se huol cducation ill th~ countl'l as a ll-nllilided (social. ellll1tillnal. int e llect " ,,1 

a nd ph)sieal) deve lopment or the child ill pre paration li lr 1()J'lllal schooling. Ilnl'lelcr. as the 

"l lud) IT\'calL'd. the actual practices in thL' st udied prc-school:-, \\ere incllngrLH .. :llt \\ ilh the 

ohjccli\cs o!'prl'-school education due to lack o l'kachcrs' krH ) \'vlcd~!L' and lllllucncc orpan:l1ts 

4.2.3. Issues Related to C urricululll Materials 

l ndcr lhi~ ~uh- topic thL' researc her \\anlS to assess the Iype ol'curr iclI!ulll materials. \\hleh l'­

li>LlIld in the -';;Jlllptcd pre-school s. I'he a\'i.lilabill1) uf curriculu!1l materials \\as assessed uSing 
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different types 01' data gaillc ring instruments s llch as questionnaire. obscnation. and document 

anall'sis, I'he results are presented as i(J II (l\\s: 

Tahle .4 ... : The Availahility o)'ClIrrielllum Ma teri als o)' S lIhjeds , 

C urri l'u iu lIl A\ai la hll- Not A, ailahh.' Total 
1\0 

M,llcria ls 
No Iyu No 'XI No (~I 

S: Ilid)u~ 2S X~. I I (, 176 1 I 1011 

1 c\\booh.s 0 0 3,1 100 11 100 

["Ci\cl1cr' .... 1!lIldl' (I 0 3- 1 lOll 3-1 100 

(),Ilcr rL'lall'd llIah:nab "7 79,,1 7 :>tl.(, :; 1 100 

/\s sholl n in 1,i1)1c ~A, the great major it) 01' the re sponden ts i2X (X2,4"/rJ)i confirmed the 

," ailabilit) or the sy llabus, and 27 (7<),~",,) or the respondenh repllrtcd thai ,,,her rL'lat' .I 

ma teria ls I\ere available, Othcr related matc nals rclCr to dil'i'crent kinds or children's "r pre' 

school age books out o r textbooks and teaehcr 's guide, rhe a\ ailablc other rclated material s in 

the pn,'-:-.cho{)!s \\C rL' fe\\ purchased childrell's b~)()ks \\hich \\LTC \\1"111cn in thl.-' Ilutional and 

regional language and some hooks supplied I'rull1 j"l)rclgn cOllntries I hirty-four (1 0{)00) oj \!1 

respondents ass urcd the abscnee 0 1' tes tbooks and teacher's guide, I'urthennorc, as tilL 

researcher conducted obse rvation. intLT\'ic\\ and document anal)s ls. it \\as round lhal lill 

",'ailable S) Ilabus I,\as not prepared in the Re gional lan gua~e, Lxeept in I',den kinde rgarten, tin: 

rest or thL' prc-schools usc S) lIabus prepared in Am haric languagc. In contrasting to thi~ i:-'sllL' 

It'I)I{ (I ')l)(,) e\plain, that Ill]' pre-sc hool subjects, tent at i\'<' ~yI11i)u s I"IS prepared in Amharic 

that \\ould be illlpr()\ed through time and es pected to he de\clopeLi I\lwn transla ted inl" 

regional media oj' instructi onal languages based on the langibk silU:llHHl or the Region. In llll' 

casc or rigra) Region as indicated abo \ e. the S) Ilabus \\as trans lalL'd into lhe Rcgiollal 

langua~e : h{)\\ L'\L'r. oh\illUsh this s)llahu"i has not hL'L'1l j'ullctiullill!J, as conlirmcd In 

OhS<...T\ alidrl. 

I knee , in the studied pre-schools there \\ere problems or alailahilit) "I' eurl'lcululll matel'l .: 

J hen,: \\l' I\': no tcxlhulJks and teacher·s guide prepared (1) regiunal or national languHge. Jill' 
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S) [tabus. ",hich \·\as translated by [ [l[·:. was not avai[able except inonc pre-se houl . [n addill llil 

thL' m<.l.iorit) or the (\\ 'uilahk l)thL'r related materials were \'\ rittL'Il in I<:)!"cign langLla~L'. IllliS. 

teachers \\ere [()reed tll scleet topics [l)r the subject the) teach based on their interests. but Ilot 

based on the eurricu[um guiele duc to language prob[ cms they [~lce. 

Regarding this issue. i\ mleset (Vision pre-school pri ncipal) eluring the inte r\ le\\ said : 

/11 0111" IJrl!-sc//()(J/. lhere is u IJl"ohleJll Il cllrriclIll//JI IIwter/uf.\' . l<'-'"fho(}ks uJ/d 

l ew . her" gllidC',\. / hey lire /luI ( lI 'uf/uhf!' {II Ii/I. Flw (/1 '(/i/uhl1' II/((/el"io/..., ure /Jill\' 

, ... 1'1/0/111.\ (/1/(/ nt/wI' Fe/ulec.! II/UIl'I'IU/.' '/'0/ lire Irrilfl'lI ;11 1:'lIglisll /U/I,l.!,lIu ,!!,e. Ih" 

(/\'ai/uhll' ,\ylluhlf,\ t.'" olso /JI"(:'IJUred III .lm/lUrtc, /Jlle /0 'he /UII,l!,lIU,!.!, e j )roh/ f.!Jw 

Ire IlUl'e, the OIl 'lIe/" f!(t!W pre-schoo! SII/'/N)r!.\' IfS ill {rUIIs/ofill,f!. 'he . ,,~ \"//(/h lf.\ IJ/ 10 

ligrigllo ill order 10 fJl'epure I J1111 I/{/! uml f)oi(r lesson /)/(/11. (, IIII/ese( . 

i\pri5 ]()/()) 

Similarly. Iksta (principa[ 0(· [1c"Hn pre-school) has the ()I[owing to say: 

117 ()llr 1;r{ '-.\cI/()()!'~ . {here i.\ high sl!ortuJ!,e dnd u/lsf.!lIce oj ( IIroe llllflll 1l1U1t,r;1I!.\ 

IJ/le If) 11/1.\. 11 (' lise II,£, ((fill/wi 1)/011. lrlJfc h 11"(' had 1)f"('I}((r('c/ II! I he' 1"'(' sclluol 

I{'aillin,"!. inSlillilioll Hlllell 11'(' were trainee.\. {Illcl H'e tcach hllsed 011 thut. ( I )CSlfl, 

Fe/Jrllun If.) ~()I()) 

(h er,!I1. ill the studied prl'-,c hoo[ s therl· \\ 'h a prohlem in CUITlcu [u m materials . [e.\ thol,b .1, J 

teacher's guide \\ere not ~l\ailahlc at all. \·.vel1 if" sy llahus \\as adaplL'u in to regiona l lang u,j· .. 

except ill one pri\ atc pre-school. it was not availab[e illc[uding in the ~()\ enlmelll pre-scholl [s. 

rhe anlilab lc s) Ilabus lIas not ill usc due to language problems. rhesl' sholl that thcre \\ crc 

prohlems in di.';trihutioll 0[· materials alld (d lcJ\\ -up practice 0[· pre-sehoo[ cducatioll in most 0 [· 

the \ isitcd pre-schools. 

4,2..t, Supplier's of Curricululll Mater-ials 

rhe gO\ erl"lmcnl indirect!: supports and initiates pri"a tL' pre-sc hool s h) llrL'p ~lt" i llg Curriculum nl 

pre-school educatioll (MoL. 20(J2h). [·h,' document also states thal ll nil [,,,,enlillellt appnlll',.i 
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curri culu m shuu ld bc used in a ll sen icc dcliler) modes, Thus. in nrder to knull the supplins ,I' 

the anli lablc cu rriculum material s. respondents \\cre relJuested somc related questions. I hl\ 

IIcre gi\ en op tions (l'Il l':. Mo l'" NCi(h, and an) others) I'rom IIhich to ehuose, III I ahk ~ :i till' 

rcsults arc summarizcd as lo ll,JI.\ : 

Table -t,S: Suppliers of curriculum materials 
I~CS1)O I 1t1l'n l 

\llc rnali\' l's From w hen .. do you (II/lain th e fllrric ulL1 I11 materials'.' 
\" %, 

IS 'i~ \) 

U ~Illi ...,() 

l' NGOs ; xx 
t) '\11) olh~1 It ~ :u 

/\s rel'caled III I abk ~, S, most or thc respondents I X (S ] ,')",,). and II (>",1",,) repli ed the 

curriculul11 materia ls (\\'aiiabtc in their schoo1 V\crc obtained !'rolll j'igra~ ]-ducationai l hl n~i1u 

and an) others respectivciy, rhe remaining small number or respondents '1 (X,X'X,), allli ' 

(5.')%) responded that the ava ilable curri culum materials we rc obtained I'rom N(JOs and I\1,d ' 

re specti lcl l', I'hi s implies that ' I igra) Ilurcau or l':ducat ion suppli ed the majnri t)' oreurrieululll 

materials al "liabfc in the studied Kindergartens, 

Iksides, obsenati on made b) the researcher and inten iCII 01' prineip"l , le rilicd thell II ,-LI, 

Ilu rcau or I',duemion supplied curriculul1l m"tcrial s to thc prc-schools. but most oj' tilcm lIere 

not local matcrials and the Pre-sc hools IIc re I()reed to photocop\ thc Icr) lim 1lcd Inlll 

curri cu lum materials rrom their V, ercda hlucatiol1 Oi'li ccs , 

I'herell) re, based on the el'idenees o\lt"ined I'rom thc rl'sf1onden ts and ohscn atinns malk " 

lIould be possible to coneludc th"t most or prc-school s obtaincd thc curriculum m"tcrials l'rom 

the Regional Ilurcau 01' Lducation, Ilut thc majorit) or the cu rriculum materials do not relkct 

the children 's enl ironmcnt and IIcre nol <lpproprimc I()r the \cachn 10 Icach <lnd li)r Ihe childrcn 

to learn S1110()[hh , 

5 I I I I ( """'e "I I ",","'"'' I "',,,I,,,,,, S""I,,, I "I""'''''''' "I , "" ""1,,,,, " I ""h,,, I'","'",,,,," I ,,,,1,,1'''''''' ,,,,,I,,, 
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4,2,5. Prepar'ation and Utilization of teaching aids by Teachers 

Children tend [0 rCIl1CmhL'r \"hal the) arc told if the teaching learning process is supporlL'd h} 

tcaching aids. J caching aids ha\l' great \a!lIc to make Jhe lesson mure co ncn .. 'tL' and llltcrcsil l'U 

I'or children. Such heing the casco the researcher \vHnls to assess thl' c:\tL'nl 01 ' teaching ah!s 

prepara li on and ulil i/alion by pre-school lcaehers, 1:01' lhi s purposc, lhe respondcnls were asked 

11,1() queslions concerning 10 lhis issue, The resul ls arc sUIllJllari/,eci in lable 'I'(" 

Tahle -t.6: Preparation and Utilization of Tcaching aids hy Tcachers 

\'0 

2 

Ilem \- 1 H:Ol!ra~~ lilt-! 

No 

The C\lelll [0 which prcpi!ralioll ur h:::achinv. ,lid:. h~ 1I.:achcr:. 27 

from iocalh ,1\ <III <I 11 k' miJ!o..:riab i,l lite pn.: -"cIHlOI I" 

I Ill' degree Ill" lllili/clliOll (II lC,IChlllg ,lid" b~ t..:ac!lcr" ill the 2X 

" " 

l~c ,,,pOl1dl'llts 

\Inlltlill 

\Ill u" 

X.X 

117 

I II,X 

In ilem I 01' I'ahle 4,6, lhe maJorily or lhe responclenls 127 (79.4'1,,)1 replied lhal Ihe e.xlenl 01 

t~aching aids preparation by teac hers !i'om locally ava ilable mat.criuls \\US encouraging. rhl' 

remaining -+ (11,8%) and ~ (8.8%) replied respeelivel y cliscouraging and medium, ['hi s impl ieS 

lhal Ihe maiDril) Dileachers were commilled ID prepare leaching aids I'rum locally availahle raIl 

materials in the studied kindergartens. Ilowc"cr. thL' oi1scnLllioll shu\\cd thaI in 1l10s1 or lhl~ 

classrooms. there \\as shortage 01 ' tcachlllg aids prepared b) teachers from locall) <J\ailahk 

malerials exeepl in llelel pre-schoo\. 111 Iklcl. classrooms were decoralcd h) leaching aids 

prepared b} lcach~rs. Hut thl' researcher ohscn'l.xi that there \\ere ]lllrchasl'ci lL'aching ~l1ds )11 

most or the prc-sclH,ob: in most pre-schoo]:..,. there \\ere Iln scpan.lk' pedagogica l cellters Iha l 'il 

!Las! L' llCUUr~l gl' prcparatlon or tilL' materials h} the lcacllcr~. 10 sum up. !i'Olll tile illl()nll dlll1i'; 

gained through di!Tel'ellt data gathcrlllg instruments. it scem~ that preparation u( tcachin t1, ~11!.~ 

from the ,Hail~lhk local materials h) teachers was discouraging. 



The Current I'raetice ol'Pre-Sch"ol I':ducation 

lis indicated in item ::> or 'I able ..JJl. the majority 01' respondents In (g:1.~{%)1 rcplied that t!Jc 

ut ilization ol'teaching aids by teachers "as cncouraging, On thc other hand , 5 (1~ ,7%) and I 

(2,9%) o r thelll rcplied that the utilizati"l1 or tcaching aids h, tcachel" '\CIS mcdiul11 '1I1e1 

discouraging rcspcc l ivcl). In addition to the data gathered through qlles tionnaire. ohservation 

was madc in thc sampled schools , During thc obscrvation time, mos t teachers were «llilld using 

di Ilerclll kinds ol'teaching aids, \\ hich \\ ere tcacher made and purchased , I':specially, Vision and 

/3ck l prc-schou!s \\ere u~ing audio-\ iSLlal~ teaching aids {Videos) (lr di !lL'rL'nt ani mals and till_I t 

sou nds and di Ikrent gamcs to attract the attention ol ' the childrcn, I knce , rrolll thc rcsearche r s 

observation. utili/.ation of' leaching aids in most pre-schools \\as at good status that enhances 11K' 

tcaching- icarning process, In support 01' thi s Cutis (199X) e.\plains that utili/ation "r 

instructional Illaterials increascs the quality or education and enables teachcrs and students tll 

aChlC\C CdllGllional ob,iccti\cs b) making learning more concn.'-~1l: and !llc~llli n gJLl1. which tilL' 

visited pre-schools arc doing \\e11 in this regal-d. 

4,2,6, Most Commonly lIsed Methods of Teaching 

I caching lllU:-'t 11L' child ..:cntrcd \\ Ith children hL'ing aClin:l: ill\'oh\:ll ill the learning prol.' c';" 

(Mol .. 2UuX). 1'or children ,IC!l\C leaching IllLthod is enju:ahk tn SII<.I l'l' their l'X \lLTic rlces. \"I t,] 

each other and thcir teacher's, Ihus, il is thc concern ol' this stulh to illlcstigate tl,c li'cqucn .: 

01 ' using dilkrcllI Illcthods 01' tcaching, Responclents "ere pro\'ided \\ilh the lisl ol'leachi n~ 

methods and ,dlCllvcd to indicate onc Dr Illorc Illethods that thc) usc e<lnllllonh, the results C1rc 

sUllllllarizcd in I able ~,7: 

- , 
)) \ \ I t ullu'L u l l dU(ill'llll ~ ir:1tlu;lIl' \llldIC~ i)l'parlllll'lll III <- 'urnculllill & I ('acheI''''; I'ndl'~:~dlillal 1)('\ l'\Ujlllll'lli ..... llIdll·~ 
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Table ·t7: Commonly used teachin~ mcthod/s 

I I RCSP()l1dt.'l1t~ 

No Item j -. ncollrag ing SOllie! i 111 ~S I)i~coura~ill~ 

No I "" No 

I ;," 7 ~O(, () 

No " " 
Ihaill !'-LOrlning n 79.11 

I 
I I ' ') ~6 'I II ~ Pla~ basl.:d inslnlClloll I I ' " 

'-

3 J) iSCLISSIO II IX 53 7 20.6 ') 26'() 

I Calq!ori/ill1-'- X 23.6 X 23.) IX 52.9 , C"oopcratl\c Icarnllll!- 'I 1>1 X ,I II X ') ~6.) 

" I I '/ I> I 7 () 
I 

(, Choral Slll': ilkjll~l. ,- I (, 7 (, . ,' 
7 I . C(lI"1l1l1 ~. b) dOIIlP. 211 'X X 7 ~ (J(J '/ ~ (J() 

X I.<':C\III<': :~() x ).) , X.X I 
, 

." .1) 

/\ s can he seen in I'ahle 4, 7. the teaching mel hods ,.,hich \\ere reponed as lhal had been 

cm pltl)cd encollragingl) \\ere lectu re method or leaching } 9 (X.5 .J 1hl). bra instormin g VI 

(7(!.4°o). chora l spcClki ng method 21 (6 7 '(,"1,,) . coopenlli\'c learning 2 1 ((,I ,X",,). and learning b, 

doing 20 (58.Xo ·0) and discussion 1 X (5.V}-o) rcspcct i\'cl} rhe L'\CCPll (l I! '-, \\C l l ' l ' illL'guri lilll) 

method or teaching and pia) -based inslruelulIls, \\ hi ch \\crc reported 11, (·1·1.1"" aud 41, 2",,1 ,,[ 

respondent s as. had heen employed discouragingl:. 

J'his sh()\\~ thaI I~'cturc. brainstorming,. choral speaking IllL'lhnti. c(l0]1L'r:ltl\I. ' learnlllg. karJllP' 

b) dOing. di:-,cu,-;slun \\elT the most cOll1 monl ) llsed tl'ac!llng rncthO(.b 111 IlHht ul the slLILilcd III 

:-,choob. '" hLTCClS. pia) based Instruction and calcgori /.ing method or Icachlllg \\CIT lI sl'd 

discouragingl} . 

Obscrvalion resilits ind icated lhal the majority oJ' the teachers could nol use aC li, 'c tcachi ng 

J1\ethuds such as calcgori/.ing and piu: -basL'd instruction. Other Ilh.:thl.h.b nj' Icachillg \\ere 111 11 

also pn.lcticcd L'tlcnu rag.ingl:: thL' most cncd urag ingi) u:-,cd mdhod 1,) 1" tLaClilll g \\:J:-, lecture. 

Morco\cr. must il!lcl'\ ·ic\\cd I..\irce\o rs agreed thai usc or pla)-hascd instruct ion \\as h.' ~;'-I 

practlecd in their pre-schoo ls sincc children 's parcnls ilHeresi '''IS I"r IIHelkct"al de , clopn h'lIl 
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nf children I{q .. cllding thIS issue, \smelash, (a principal of (\1) Ilab\ prL'-schL,,,I) I"r l11stall c' 

has till' !()llo\\ ing to sa): 

there is high com/Jelilion al'lw}'/<i!, pre-schools in 011 aspects 10 of//'oc/ Ihe 

ol/emio" 0/ children ',\ "orem,l, Ilence, iii cope "17 u-i/II (J1lwr,1 lie lire 

ig,}}orill.!!, s()me IJrillciIJ/(,S o/pre-SCh()o/le£lching,. l'he IJriPUle /,re -sc//(}o/.\ ({Iso 

ill/illence /h" gorel'll/llen/ul pre schools, (/\slllclash, March I ()'~O I 0 ), 

I-rom the ah()\ 'c pnints. \\c unLlcrs\(tIld that there is parent dominancl' In tIll' Jl\"l'--.;chuob hL'l:,Il : ';l' 

Illostl) the) arc business centres except three pre-sehnol s, In this regard, the perception "I' 

teachers on teaching Illethod \\as not as intended because the) frcquenth employ lecture since 

their emphasis \\as L)Jl inte llect dClelopment. Ilo\\e\er, children call deL clop their intelku 

elketi\el) through pla\ -hased instruct inn , 

Most scholars agreed that pia) is the lirst and Illost appropriate lllL'th"d nf teaching " 

kindergarten ('iaraeho. I ')'n: I'cnne) et aI. , 1987: Wall. 197'5), lienee, pla\ has illlpnrtant role in 

pre-school I,)r childrcn's learning, In line \L ith thi s Sa\\)'crs (1')')·1) noted that pia) helps 

children de\clop kn()\\kdge, sncial skills, and Illotor ski lls and it helps thelll to cxpress I'eelin ~s 

approprialcl: \\ hich \\,IS Ics-.; ClllphHSi/L'Li in the \'isi\l,:d prc- \choo]s 

4.2.7. Assessment Techniques in Pre-schools 

!\ssesslllcnt 0/ children shnuld bc holistic: I<)cusing nn all aspects ,,/ de\ elopn1L'nt (!'vI ,,1 

2(10),1 he dLll:ui1lenl further noted that continuous a"eSSlllcnts shlluld he conducted usn,,' 

dPprup rr at" nlelhods One ol'the minimull1 standards or the polie\ stllted liS "I 'he re has tll h,' 

ClllltlllllO lIS ilSSCSSlllcnl ror each chi ld llsing the obscn"ing methods."' rhll~. lCltcher responde] h 

\·\\..'IT asked to shu\'. the practIces or assessment techniques used in tlwir pre-schools. Icac her 

respondent s \ \cre gi\cn opportuni ties to choose one or more possible ans\\crs from the gi\cn 

altcrnati\,cs i.l!ld their rcspo ll st..:S arc sUI111l1i..lri/.cd as I()th)\\ 111 lahle -I.X. 
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Table -Ul: Frequene~ of Assessment Techniques used hy teachers 

I I I 
l{cs pontil'lIts 

I'\'O Itt.'111 I Jlcollra~ill.\-'- ML:diUlll [)Isc()ura).!in!! 

~ \ l " " "" " " "" " " 
i 

11.:,,1 2X go 

I 
0 ... _1) .-

2 Obwr\ '-Ilion t·, )X.~ () II , 
I 1.8 

~ I (J! .X 

1 Class roU1l1 parlicipalioll 29 8.').3 ,I II .R :l X,X 

I Practil:.11 activit> 17 50 -; 11.7 12 ]).3 

.5 I C li.l ~s \\ or" n 7'H ,I 1 I.X :; 8.8 

(, Ilolllc \\ or" 2· ' 70.1, 7 20.(' .1 X.8 

7 I .,\<tlll i nat ion 12 )"1, .J I (>I X , 'i 

As depicts in J'ablc -1.8 . the assessment tec hniques . II hich wc rc reported as empl Ol'ed 

h,mle\,\ork 2-1 (70,6%). and pract ical aCli\ il} 17 (:;0";,). On thc nth,'!' ham!. nwn} " I' II,,' 

rcspo ll(knts (()I.WYu) eqllall) rL'p li cd rcspcct l \L'I) that c.\l:Imina tillll and ~)hSL'r\ali () tl V.l.· I\ 

cmplo)cd molieralel) and discouragingl) . 

I"hi s indi cates that classroolll participat ion was the most cncollr:Jgingl: used assCSSIll L'lll 

lechnique 1(,II,m ed h) test. class lIork. homework and practical aCli\ it)'. 

ohscn 'atioll \\ ;.!s the least Llsed il:chniquL's u! ' asseSSl1l ent in the tlli.llu nt\ or the studied prl' 

, \ SSL'SSIllL'!l1 o! prl'-:,>e huul children shou ld hl' hc[sed \)]1 conti nuuus uhsenalion in the cla."lSrOlllYl 

and ou td"or childrcn's ael i,i tie,. allitudes and em"'IS thall a sill t'k pencJ!-dlld-papcl 1(",1 

Sui\anl (~O{)(») c\plai ns that 1ll0S1 ... iSSCSS lllcnt lakcs phlCL' th rough naturall) \)CCUrrlllg clas:-'f\h l; I 

and uUlduor L'\ L'llb . Ohscn alHlll . CI S \\ell a s dOclIlllcntatll)rJs or OhSL'n"d tl0ns. is the 11:( 

important lllClhud fi..)r g:"l!ning assessment information about young child she he \'\'orks ~llid 

interac ts in the prL" ""c hoo l cn\ 'inml11cnt. Observa tion should be the prinHlr) assessment slratql: 
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used in pre-school. Teachers should IClCUS thcir obse rl 'ations on specilic skills, concepts. or 

charac teristic s. as described in the learning expectations. and record their observa tion s. 

The resea rcher conducted document analysis (mark li st and rosters) and inte rvie"ed prtneipals 

0(' each pre-school in Dreier to check (c rosscheck) the results given by the teac her respondents 

about the applicat ion oj' the assessment techniqucs listed in 'I able .J,X , I'he rcsults obtaincd h, 

observa tion and inlen ic\\s \\LTC al m ost similar \\ ilh the respon ses or teacher r('s ponLi l' IlI S C\C L'ld 

Ihe I(ll lo"ing some points , In thc studied pre-schools. l(lrl11al examinations hal e becn used ,h 

assessment techniques except in Kidane-Mihret pre-school. I'hc val ue oi' thc linal examinat ill n 

ran ges from 25°0 - -15{Y() (the least "'lJ uC (2Yy()) f(Jr examination v.as gi ven in Vision pre-schul)]) 

In Vision pre-schoo l. ])lX) marks \·vas covered by continuous ohservat ioll. J'hi s is a gnod 

practlec. In Kidane-Mihrct pre-sc hool. final cxamination was givcn in order to practice lelr the 

ch ildrcn I'ulurc (/( )rma l schooling). Ihe mark had not laille alld 1I0t rq.~ls lcred al all. In this prc 

sc hool continuous assessment techniques v\as lIsed to jdentil) the highest I (J scon: rs or childn": l! 

onl v felr the matter 0/' pri;!'e althe li nal school c losing ce remony, 

Rq.wrd in g thl' assessment process 1·L't )en. one nf the interviewed P<llTl!lS had strong bad 1i.:cl1! lg 

in Mv n ab, prc-school , lle r i'celing I"IS staled b) her "lords as I',llo" s. 

In .liI /Juhl ' I))'('-.\cho()I, Ihere i.\ II prohlell7 hI ' u.\.\e.\,\'/I)el1l upplicUlioll in leucha.\ sil7 (,( 

Ihel ' did Iwl i.'I!lJsider children pi/rlieipolioll und olher excepl lI'rillel1 e,wminulion or 

exercise,\: all sllfden!s ,I,!,()! equal lJlurks )l 'he/17er /he child is ue/h'e I){Jf /icipul1/ or /luI . 

7hesI! !.lPI.!S or assessl1u! /l1 lechnique" disc()/{ru}!,C! children \ /)( (I'l ic i/)({Ihm. (I:d ) en. 

March 11 12( 10). 

lIenee. hased on the l'\ idences obtained from the respon dents. observi.ltions. docllment ani:tly sis 

and intcn iL"\\s it \\ ould be pussihk to cunclucie Ihm tIll' IlH'1l1C:lti \e means of aSSl'SSllll'!1l 

lechniques arc nul properl) used in thc studiL'd pre-scllool s, 
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4.2.8. The Commonly Used Record Keeping in the Pre-schools 

In order to kn()\\ the most commonly used record keeping s) stem in the: studied pre-schools. 

teacher rcspondents IICI"e asked ahout record keeping system used by them. Respondents lIere 

given op tions to sctect olle or more possibk l:lns\\·crs. The rL'sults arc SUtlllTl:II' j/L'd ill l'uble -I () 

Table 4.9: The most commonly used pre-school rccord "ceJlin~ systems 

Altcrnati, cs 
Whirh of the following n ::ro nll.:cc ping s~'s ll'm do YOll I 
comlllonl~ II SC in ~()llr schoo l? No 

1\ J\n~cdo\al i l5 
11 ;\dlllIS'iillll r~c\)rd I" I 
c I)ail) allcndancc 3· 1 

LJ l)arLI11 - ICacilLI" rccurd ') 

Ihspondcnts in 

" " 
\' I. I 

(,.\ 7 

1110 

Tahle -1.9 re\ e,tled that 34 (I OO'Yi» or the rcspondcnts eOlTlmonly usc daily attendance. 22 

(6-1.7%» ol'thelll replied thm the\ ' eOJ11 ll1onl , usc adlllission record . I ) ('4-1 .1 0 0) or the teachers 

responded thaI the) usc ~lnc(;dul~ll rcc()rd and onl) ') (~~(L5u/()) or them rqHlrtcd that tlll..') h:l \l' 

Llsed Parent-teacher record system in their pre-sc hools. I'his impli1..:s thal the most COl1llll lln 

recording used in prc-sch\)ol~ \\u:-. dail) allendance rollo\\ 'cd b\ ~Idlllissioll record. 

pre-schools. there \\CIT allendanee and admission records. In addition to Ihis . in all "I U:C' 

stndiet! pre-school, (e~ecpt in Kidane-Mihret pre-school) msters used to record ehildrCl , 

results. 

Appropriate record keeping is llscd as a rcf'crcncc to kno\" the progress. strength and \\cakncss 

01' the ilH..li\ idual child and hl'lp:-. teacher;.. to as:-.(:ss theIr tl'~l chi Jl g IllL·t!1lldl)ll!~.' III ,>uppurt 'i 

this. Curtis (I <)l)X) indicates thlii. continuous records \\·ith briel' descriptions ,-,buut the children s 

pcric)t"lllal1 CC hlHh indoor and oul L1tHlr ["rolll \car tu )ear pro\ 'idc \alid inll)rtnatioll about thc 

child . 

5X A·\ L- ( ', dk¥,,: "II dllcatloll (Iradllal,,· "\tlldl":~_ Ikpallllll'!H uf( lIlTlo.:lIl111l1 ,I'... I<':ildh.:r~ l'n)k~~I! \Il,!I ])<.:\<.:](,])111<.:111 'illllll<':~ 
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I'hcrcl'on:. based on the ab()\'l~ gi\cll inrormalioll It \\oulL! hL' Jlossible 10 C()IlCI ULiL' lhal 

appropriate record keeping S) s\em that can sho \\ inlii\ 'iLiuul chiltr s academic pcrrorl1lanc ~' LInd 

progrcss, f~lI11ily back ground, develop lll cntal his lory, hcalth status , Iweds abilities or the chilLi 

were not used and kept rropcrl), 

4,3, Learning Ln v iron mcllt or Pre-schools 

In orde r (0 kIlO\\ lhe stalllS or pre-school s learning cn\<irolll1lcnt. ~Idt'quac, ul" indoor and (Hit 

door cquiplllcnts and materials and their organi l.atiolls. kachcr respondents \\crc asked SO llle 

related questions and Ihe result s arc sUllllllari /,ed as [()lIows in Table 4,1 0, 

Table -t 1 0 : Learning environment of pre-schools 

Is s ue.\ 

I he \11,- (II p h.:-<;l'honl IS dPproprl<llL lor Iht.: practice nl rrl'­
-.CIHH)] Cdll Ci I\lllll 

NO 

1~('.,plllldcll1 , 

I
"" 
\1)(1 11 11 

Disagrcl' 
No U(I 

11 11 

1. I hl: pre - schoo] hllildill~~ ful ti ls Ihc malll l".:quin::l1lcll! 

(l.d\dilHIC''', II;tSIIIUOIll . Oll itl tlt)l 11<11\ dlCil. \)rt i t:c) 

1)7 I 11 11 "J 
-; r\dcqUilll' '.illll!ill": J'<lcili l l,-' \ ill"C illilililhk ill Ill": :-..:lill\1 1 

1)7 I I ) Ii 

i lie cia:-.. .... nIlIJlb illY conducl\\.' fOI" 1l'(lchil1J-!-IL:allllll~" pnlcC\:-

31 () I 1 11 11 

.'I \tll'qUi.lIV Il ll IIII )1" Cq .llplllCIII\ i tl",' ,j\<li l it h lc Ill lhe \chuIII 

7 

'J 

I (H) 11 " " \I 

' \ dCqllilll' Ilillduol" ..:qUIj1111":llb al"': (1\ :ltlilhk 

I), ) I , 
.... 1) (J 

I" 11 

I X X 
l-q l t lptIlC III:- , llId 11 1:! l o.:l"l:l l" i tl" , ' \\1.:' 11 OI }.C iltll/Ctl tlllhe cla:-sroulll\ 

1)7 I : 'J () 

I ' fJ 

11 () I) 
1

'11
,'" 

,As depiClc'd in item I or I able ·1.10, all or teacher respondenls -; ,1 (100':'-0) agreed Ihal Ihe si le 01' 

pre-school is approprtate for the practicL'S or pre-schoo] educati on, ... ()b 'i l T \ ation rc SU]h a]-.:u 

eonfirllled Ihal I'mlll the \ isilcd pre-,cll()()I, all 01 IhcIll are lucalc ti ' ilia) l"rmll tilc' 

crovvdcd/ lrarJic arl'as . the vicin it ) or most pre -schools an,: good J()l' J'uturc expansiun cxcept (i\ I.' 
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Ilab) and Il etel pre-sc hools 1\ hich hal\: cnlllcled school CIII ironlllcnt : Vision pre-school ,,1 1Ieh 

is ncar to rivcr and dirt) arca and Tschayc /.cro-elass is attached to prilllary school) . Most oj' 

them we re Icnced and rrec llJ' non-splinting Illaterials e.scepl Vision pre-schllol in 1.lhich thl' 

fence vvas damag.ed which llla: cause acciden ts nn children: all the pre-schools sites arc i.l nl1 sl'd 

area. ell': and ha\c natural drainage free I'rol11 lAatcr logging. In planting aspects. most orthl' prl" 

schools were pom (My Bab) hal 'c only onc big tree: Vision. 1·.lllbeba. I Ie II an and Mudci pre 

school s hale eucalyptus trees only. in Lden and Kidane-Mihret. there "erc somc old aged trees. 

\\ hich arc at good status but in Ik:tcl. the env irollment was suriicicntiy green and vcr) 

attractive). Regarding the attraetivencss or class rooms and cOIllPounds. Kidanc-Mihrct pre­

school has neat and lVell-I'cntilatcd classroollls. Hctel pre-school \I ' IS hi gh" decorated \I it h 

leaching aids inside and outside the classrooms \.\ ith brig\lI cnhHlr:-. . \'\ Ilt ch atLraCl s the atl cnll ut1 

of chi ldren and have green area. \\"h ich gives spiritual saljsl~lctjon !()\" c\ 'cr) one. On tilL' 

con trary. Vision pre- sehoul has unattractive classruoms as Vvell as compound (lc)]" details sec.: thc 

pictures on dnnc\: - !) . I hc outer \\ ails of' classL's or thi s pre-school \\ us rough. pi clurl's Ij'om thl' 

inside and outside do not decorate' the walls at all. 

;\ppropriate pre-school site Iliust be located away rmlll t.hc e\'(lIIded areas or the City/tlll' lI . 

burial ground and Illain tra J'i,c areas I;lr the purpose or children's sakl): the I ielnit) IllUS( ab'l 

hL' a~ 1O permit an) future cxpans ion . a raised area, clean and well maintained huildi llg 

(( 'huwdhur) and Choudhur). 20(2). 

Ilased on the answers or respondents and observation conducted by the researcher il is possi hle 

tll wind up that the site or Illost 01' the studied I)\'e-schools were appmpriate I"r (he practice o r 

pre-school education . 

In itelll :2 Ill' Table 4.10. teacher respondents were asked to indicate IIhcihcr the building' "I 

pre-school rull" the Illinilll um requireillents. liased on this. JJ (l)7.1{~o) or the respondell h 

agreed that the pre-schools buildings l'ull,1 the Illlnl!l1U!l1 requireillents. According to 

Ch(lIIdhul'\ and ( houdhul'v (200:2) the mini!l1u!l1 requirements 01' pre-schools buildings ili l' : 

la\ alnrics, hathrooms, outdoor play area, and office . One o!' the minimum rcquircrncnh o j' 

60 \ :\ l. i. ('(l llq,_..: Il f l- dlll,:alhlll t,r,lduml' \llldIC~ I )..:parlllll'll l III t un l(lIlllIll ,,( I Cil(ilCh l' I"k \ ~I(III,ll I k\~'l nplt\l' \tI \. Iildi~" 
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building or pre-school is to rullil latri ne I"cilitics f,"' childrcn and slafr I'he observa tion rcsults 

in thc visi tcd pre-schools indicate that the latrine/c hildren ratio was 1'<10 in Vision: I :38 in 

Model: I :21 ill I',mbeba: I :')0 ~1) Il ab) : 1:73 in Iktef : I :3 (, ill I k\\an: I 1'111 I'dell: and I '7 n 

Kidanc-M ihre l. 13ut in I schaye therc \'\as no scparatc to ilet I'll" children: the) usc together "'lIh 

thc priman school studcnts. Thus. in the visitcd pre-schools. thc latrinc I"cil iti cs wc rc not 

adequate \\ ith the nUlllbcrs 01' children especialh in I Illbeha, M) Ilah), V"ion and I seh,,,e pre 

schools. 

I he other requirement or pre-school is to ha\'c bathroom. Lspeciall) in the st udicd arcas du , til 

thc hot ",cather condition bathrooms arc criti cal I"r children, Il o\\c\cr. Kidanc- Mihrcl. MOlkl. 

and Ilc\,\ an prc-schools only ha\e 3, 6. I bathroolll respectivcl) , though thcy "crc not 

runctioning due to the abscnec of' \\aler. The bathrooms arc present 1(11' nOlllinal. Thus, children 

ha\e sufkred rrom sulhlcmions in allthc \ isitcd pre-schools. 

1\ 11 the pre-schoo ls have outdoor play area (but in My Ilab)" was strongly crowded and in 

I seha)e there ",as no separatL' outdoor pla\ area li'om the primar) school students). 1\11 thc flre 

SChllllls ha\e building onices e.\cept Iktel. lilr \\hich the onice \\all s as \\ell as thc roor \\iI' 

const ructed frolll corrugated irun \\h ich \\'-IS found around Ihc gale dUL lu lac h UfSpi.llL'S. 

llenec . based on the data obtained li'om thc respondents and (lbsen ation rL'sults, it is possible to 

deduce that most or thL' buildings 01' the studicd prc-schools havc rullilled thc minim um 

requiremcn ts cxcept k\\ prc-sc hools though tlK\' \\eIT inadequatc. 

I\s shm·\n intlw 3nl item or lahle ,llO, th,: maJorit) orrc,pondenl> I" 1'0 1"011 agln:d thai 

alkquate sanita ry lilcil it ics \'\CIT ava ilable in their prL'-schoo l. Obsen'ation \\as also conduct ed 

h} thL" rL'sc(lIT iH:r and thL' rL':-iuih indicate that in the :-itud icd Kindergartens therc \\ere separate 

toiicts ror ellildren ,w,1 adult, lin Model. Iletel and Kldanc-Mihrct prc-sclHlol s ). therc \\L'r,' 

sepUl'mc toi Ie" lill' m" les and km" les (i 11 rv]odel. Ilctcl. hlen. l'lll hel",- allli I( id"nL'-M i hrct PI''' 

schools), prO\ is io l"l 01 \\ater "'''s en ailable (in I·mbeba. Model, 'vl\ I,,,b) , Ile\\dl1, Ilctel. I sell, 

and I':dcll pre-sc hools). In a ll ,)1' tile \' isitcd pre-schools, thc toilets \\cre \\ashable alld Ii', 
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sl ippery. Il0IVel'er, these we re vc ry [illli teci in nUlllbcr anclthcse !;lci[ities IVcre not acecssible 1m 

children I'rolll both indoors and ou tdoors in allllost a ll or thc pre-sehoo[s except in Kida ne­

Mihre\. Ilh ich. was [(,und in a better status. [[c"an pre-sehoo[ children [1<IIC been using 1,Ia ter 

li'0111 the prepared container when thcy re turn li'om latrine. The researcher observed thi s good 

sanitati on habit in the Kida ne-Mi hret and I lei-Ian pre-schools on[l'. 

[n [inc wit h the sanitary lilc i[iti es. Chowdhury and Choud hur) (200:!) suggest tha t IVater 

facilities arc essential Ill!' the cleaning up of acli, ilics in the pre-school. I he toi let and ,,\ashing 

Illci[ities sho uld hc easily accessihle It)r children Ii-olll hoth the Ilidoms crnd outdoors. ["i kt 

should he provided [()l' ehi[dren and adu[t separatc[): MO I'COI\T onc t(Hiet [(". el'LT) ten chi [d r'_' II 

is essent ial and the sil,es Ill ust be suited to the sile 01' chi[drcn IIho Ilill he using t!Jen l. 

i\IIoreOl'er. Nt' YC' (I 9X5) states that one toi [ct tt)r an average or 20 children IS nCCCSSiIl'). In 

addition to this. the toi [et should hale" ash roollls It)!' hands as "el [ as Itlr bod). 

Thc ohtained resu[ ts rrolll teacher respondents and observation results kad tel inkr that the­

sani U.lr) hlCilitics L1 \ 'ailab1c in the prC-"lCh00I s \-vcre inadequate. unlikL' to the literat ure g1\ en 

abOl c. even to the standard or[,:thiopia (NCYC '. 1985) . 

/\s relulled hI itelll 4 or ['ah[e 4.10, the Illa[orit)' or respondents ~ I () [ .2",,) agreed that tllC 

cl assrooms arc conduci\c 1'01' teaching-learning proces s. [~ cgardillg this point. ohscnatl (Hl 

resu[ts shOl-l cd th at in Mode[ and Kidane-i\IIihret pre-sehoo[ s the c1assl'<1onls hal e enough space 

nearl y equa [ to th c standard stated by NCye and '1'1.1[ ': (classroolll sil,c 7\9 (>3 n/) Other pre 

sc hools [lClI 'e ler) congested c[as"'oollls .The classrooills in Iktcl. M) Ilab). ancl Kidane-Mih l'el 

lVere beautirull) decorated "ith charts and pictu res on the walls and tid)'. Others [ike Vision. 

He"an. and hlen. '[sehaye . and 1'.l1Ibeb" pre-schools wcre not well decmated, /\11 of the noors 

of vis ited pre-sc hool s "'CIT CClllcntccL ciust-li-ce. casil) cleanahle. and lll~l!lllclillcd in a g(l(\d 

sanitary condition. In Model pre-school the II indolVs 1,1 ere I{)\-I enough to enahle a child to look 

out I,)\, beller l'il'II and uncierstandin!" or the ou tsidc world and easy operation bv children. ['he 

other prL' - ~ch()lll ~' \\cre uppnsilc to this one. ,\11 doors \\Crl' li~hl in \\ e ight so that children call 

6} .'\ \ I I Clllkgc (I f L dlU,:;tlUlil (,r,l(llI<ltc ')llltih.:"_ Ocpmlllll':JI[ uf ( 'lIrnclIllIlll 8.: I cadle I ~ i'rlll\:V-.1! IIlill I)c\ d1pllh':111 ",llldlc:. 
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handle them easi l) and thc heights or door ~nobs \\C1'e in easil, relleh 01' children in all 01 thL' 

\'Isi ted rre-sc hool s. 

It is ~vid(: nl that classroom s or pre-schools have an in fluence in tc:ach ing-kaming procL";s 

ChlmdhurL ' and Choudhur) (2002) e-'rlain tha t in a pre-school equlIll) importllnt arc the !>KtorS 

to be tllke Cllre ur \\ ith regards the mums. ll oo rs. \\alls and dou rs, hlrthe r. the) list SUIllC 

requirelllents or elassrooll1s as: the amou nt or srace should be adequate in rela tion to thc nUlllbcr 

01' chi ldren to mOL'e about I'reel) at I ,) 111 ' rer child, 

I:rom the lIbm e resu lt s. it is poss ible to sa) that the majori t) or the classrooms or thc visited 

pre-schools ha\ C J11udcralc conduciveness ror th e tcaching-learn ing process and in f ~ICl. \\CrL' 

belm\ the , tallL!ard stated b\ NCYC as \\ell a, 1'111 , 

In itel11 ) and (, or I able -1,1 O. 3 ~ (100')'0) and :r~ (lH, 1 ";',) 01' the rcspondent s agreed that t ll' 

a\ailahitil) ur ad ... 'Ljuatc indoor cquipmcnts atl d materials rcspccti, 'c!). Hl?s ilil:S. uhscn ati l,)t1 

Illade b) the rL·,e:lreher \erilied that. child-si/,cL! easil) and saiC l) mobile ch:lirs \'\ere avai lahle 

in a ll thc \ iS llc'd pre-schools, Kidane-Mihret uscs somc dcsks and Tseha)e pre-school uscs only 

desks, Child-s l/,ed tables \"crc :I\ailablc in Vision,I':mbcba, I k\\an. IktcL M\ Ilab\. I\ ludel '1I1(! 

pa rth Kidane-Mihret prc-sehoo ls but I'.den used l11ediul11 si/,e tahle \\ Ilh I " 1,IlI(L ()pcn sheh " 

\\ ere a\ ':lilable in I\ lodcl, IleteL IIe"an. I'.dcn. Kidllne-l\ lihret. i-.mhchll . lInL! ~h Ilab) In \ 'IS\<ln 

prL' - ..... chnut. the IlpC ll .... ll el!" \\~h jOll l!d 111 lihran . rhe a\c.ulahlc "hL'hL'S \\cre no! sultabk I ~ )r till' 

hL'i!!ht 01 eh llLlrL'n, Cupbuards \\elT not lI\lIilllhle ill the \ iSltcd pre-,clH)ols at all. I knee, tl,,' 

illdoor equipillents in the maJorit ) 01 ' pre-schools \\CI'e relati\el) adequale ('()]leel'llin!! thL 

indoor Jll ate rials. it "as a problcm in mosl 0 1' the prc-scltuols, to sUllle e,qe lll Kidane-lvI ilm·,. 

hlen pre-se huols han: so me concep t. and skill s materials (punlcs. book . alld phi) card) and \h 

nah) !1t"l' -Sl h{\\)! has ~ro .... s lllotor material s. cI)t1struclion materials and ITHl1,ipulati, c matcri;!l~; 

Othel pre-,ehuol, hit \ e no indo()1 lllalL' rials at all. I'ltus. the Indoor mdteria ls in the visited pre­

schoo ls \\ere hardl) adelJuate. 
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If \,\e compare the \ ie\\s 01' scholars in the lield and the findings. It \\lluld he possihle tll ill l'c-r 

that indoor equipments in most of thc pre-schools were adequate. h 'en if indoor materia ls are 

crucial Ic)!" pre-schoo1 education program. the} \\ere hardl) (;\\ 'ailabk in the \isitL'd pre-schools. 

Regardin g the adequaC) of' outdoor pia) equipments and 111aterials, .,] ('n.1 0 0) 01 ' the 

respondents agreed that there \\,ere adequate outdoor play equipments In the pre-schou" 

Whereas. 25 (n.s'X,) of them agreed that there were adequate outdoor pla\ materials in the P'C 

schools. In adclition. ohsen ation made h) the researcher eonlirmed that all (lutdoor pl a\ 

cquip!l1L'llts like s\\ inging. merry-go-round. slide. balance and climbing l'ranKs \-vere available in 

most of" pre-schools e-,cep t in Tsehaye and Vision pre-school. Vision prc school lacks merry-gll­

round and S\'\ illging but others. ou tdoor pIa: cquip!l1cn ls arc j'LlllClJOnal dunll!:! the \ isit. 111 

Tsehave pre-school. the outdoor pia)' equipmc nts \,\e'l"e not al'ail ahle at all. According to Ti ll: 

(1 ()()7) . tIll.' ptT -Sl"!Hl01s need lo have oll llionr pIa: cq\JiPIllClllS name!: s\\inging. Illcrry-go­

round. slide. halance. and climbing !'rulllcs. I"he Bureau j'urthcr c'\.plaillcd that prc-schnpl.·;, 

should ha le one ['rom each the ou tdoor pia) equipments. '1 hilS. the a\ailahle outciom pl;l\ 

equipmcnts in the pre-schools were congruent with the stated standards b) I'igra) Ilurea ll ,)[ 

Lclucation. Mol-. (2004) cited in Amelcwork (20D7) also stated that a prc-school 111 ust ha l L' 

tllllLlllllr pi d) ll1;ltl'rials like dillcrcnl sil.c halls. skipping rllpc~ _ !<)('I111 jU\ ...:Iin. I/.} Illnastic !l1dL 

lllult lPurpose mat:-.. large and smull mobile toys. lric)clc and small car (ires . I~llt in the \ isi kd 

pre-school s eXCe'p l limited number 01' ba ll s. small to)S and small car tires oj" thc outcloor 

materials \\ere nO I ~l\uilablc. 

Therei')I"C. i"ro1l1 the ahove results. it would he saf'e to inlCr that the visited pre-schools \\ ere 

equipped \\ it!) !1L'l'L'~:--ar:, utlldtHlr pia) l'lluil1l1Jl' llts thnll~_d l ~l)ll1L' illlPOrtUlll outdour r'l, " 

material s \-\CIT ainHlsl IHll1 - l:xislcnl. 

In item ') oi"l able 4.10. ::'5 (73 .5%) "rthe respondents agreed that equiplllL:nlS and mate ri als .. I'. 

well organ i/cd in thL' cLlssrool1l s or thL' pre-schoo ls. l.'ro1ll the ohscrvatillil Illade. il v,us assllred 

that in HII \ 'isitl'd pre-schoob, thl') \"CIT poor in cqLl ipmcnts Hnd materials orgalli/.ations. I ur 

C.\a!11pk. in the c ]as...;rlJllnl:-.. lht.:rc \\as poor she-king and utili/.<.llio!l ol'hook:-. . l~c<..; idc s. the small 

~ 
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number 01' books \\ere not proper! ) arranged or displayed in the manner that children can sec 

and usc , I'he books \\ ere pil ed in a single shell' in each pre-sc hool. Children cannot access tlie 

books by their o"n: it is when the teacher gives and allo\\s Ihemto usc thL' books, In addi tion 10 

thi s. there "as also poor arran gement or chairs and tabks. rh~ arrangement or chairs and tab 1c~ 

do not encourage group aCli, itics. like higher grade \cH!ls chairs and tahks \\C IT arranged tn 

1'(1\\ s \\ hi ch do not I'ullil \\ hat I(ead ( I I)'))) pOints OUI. 

Accord ing to Read ( 1995), booksheil'es or rack oi' books" ith plent) oi' tabks, space and clia"" 

adjustments makes it poss iblc 1'01' a child to look at books coml()I' tabl ) I()J' the teaching-learni ng 

processes , I' .. 'tending the idea the author argued that a heap oi' picture books piled on a small 

tahle can onl ) \cad to mi suse ol' lhe hooks, 

As it has been "hscrled in the lisited pre-schools, \\halthel actualil prdeli ee IS dillerent i'n -Il 

"hal is expected to he because Ihe books arc nol arranged on lhe she ll 'table to att ract Ihe 

att ention and inlerest 01' children's, The arrangcment 01' chairs and tables were al so not suitab le 

j()r cIfel l i, c Il'achin~ - l..:arnillg procc~~. 

4.4 Adequacy and Tt'aining of Tcachers in the Pre-schools 

In order to ass,;ss issues related to adequaC) and training o l' teae hers, dillelent questions relal!'ti 

to lrainint! or teacher", suitanil it) or cluss si/.c. a\ 'ailabilil) of assistant teachers \\LTC asked tu 

the respondellts and the resul ts arc ana lysed as loll()lls, 

4.4.1 , The nalll rc of T raining 

In on.kr 10 kllO\\ Ilk' 1) pc or 1ri.lining teachLT:-i ha\ c taken to lCJ.ch pre school education. the 

rcspnnLknlS \\cre rL'quL'stL'd In scicci the I: pI.' or traming the\ ha\\.' taken rrl)!ll the ~J \L'q 

altnnatil cs, I he results arc Slllllmari/.cL1 in I'able "[,11, 
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Table -l.ll : The type of t raining the teachers have to tcaeh III pre-school. 
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As rcvealed in I abl c 4,11. Illost or thc respondents 23 ((,7,6'X,). and <) (26,5'X,) in thc studied 

pre-school, replied that the) h,," e been trained in pre-school tcachin~ and 1','1,1. ce rt ificate 

respeeti\el\, I he ,'('nwnllng, each elJuall) I I(~(J'~''')I ol' lhe respondents indicated that th n 

ha\ 'L' been trained in clllkgc dipltmUl in academic subj ects and a month lrallling in \11'111 1,11:, 

school teaching . 

;\dl'quatel) trained leaehers arc crucial to ensure lJualit) 01' cdueation, "Whale\ er the curricul ulll 

Chall~L'S itllroduccd and \\"hatc\ 'cr rci()rllls arc made. all \\ ill be oC lil11c: or no ava il without 

t ra i ned leac hers" (;\)'a I C\-I, I 'J'J I : 1 ), l:rol11 th i s po i nt () I' \' it", the co I keted data ill ust rate that the 

majorilY oj' pr<.: -sc hoo l teachers h,1\ L' been lrainLd \'\ ith pre -sehoul kClehin g SOllle l) r thcm hi~\\ 

T. 1'.1 ccn ilication. on I) one tcacher has a diploma L] uali Jicat ioll in HGJdcl1lic sub.iec ls. and OrJl' 

teacher \\as l ~lh grade completed . (lelk'raJh . the training seems J ~ljr to lL'ach prc-sLho()! 

chi Idren 
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I'he second ilcl11 In I'able "1.11 sholls Ihe dura li on 01' the Irainint!, Ihe leaehers "ere asked 10 

indi eatc , Thus, I') (X :Z, 6'!-'(» ) o!' Ihe l')I"e~se h()ol teachers lVere tralncd 1\)1' lell Illonlhs and -, (I, " ,I 

and I (4.4')\») lIe re traincd i(,r () l11 0nths and 3 1110nlhs respeeti\el) , I'his Indicate, thai aho ' (' 

hal!'o!'the IOlalleaehers In the sludied pre~sc hoo l ha\'e trained Ic)r len nH>nlh s, 

h 'idenees shOll that the Iraining dura ti on 01 ' pre~se hool teachers varies !'rol11 country 10 eO unli ), 

I cssa ( I 'n l) explains Ihat Ihe training 01' prc~se hoo l leaehers ranges I'rom 1110 yea rs or ll10re in 

diploma and degree I cn~ls to lcs~ than onc )car in certi ficate . . \cl'llrdiIlF Il \hd ( Jl)f.P 1,, ( 

in !ethiopia, Ihe Irai ning o!' pre~sehoolteac he rs lasts lilr tenl110nths al eeru lieale lelcl. 

In Ih is case , Ille cl idcnccs ohtall1cd \\ould cnahle one to inkr thai elen il'IIl0S1 "I 'lhc sludil'd 

pre-school leaehe rs I'lere Irained li)l' len Illonths in line \\ ilh Ihe I " thiop i~", scandanl. there 11 ,'1' " 

some leachers \\ ho \\ ere trained under the standard . 

As indicated in Ihe Ihi rd itclll 01' 'I able "1.11 , respondenls were asked 10 .iud~e the aclequael <>1 

COLl r~cs tak ell duri ng thei r trainin g I~H' all - rounded tasks 01' the current practices in th e prc 

schl)o ls, Acco rdi ng l), 20 (87%), and 3 (13'10) of' the respondents respeel il'elv replied thai the 

courses the) took dUrlng the training \\as \cr) highl) and highl) adcLJLlilh.: I()]" all- ruunded tasks 

in the pre-school teaching , 

llence, based on Ihe rcsponses ohl",incd, il \\ oLlld be possible In deduce Ihat Ihl' courses Ihal Ille 

tL'achcr~ had taken during thL'ir trai ning \\ere adequate It)!' all-rounded ;Jcli, iucs in the p:" 

~ch()ul cducati un. 

I'he t(llIrth ilelll 0 ;' I'ahle ~,II , lhe Irained teacher respondents were askcd "boul the rnediun l 01' 

bnguage the , I""..: heen Irained in, ih , the l abk shol" 19 (g~,6",,) nl' Ihl' respollci..:nl , h.l<I 

trained in ['igng.na lunguagl' \\ hile thc rcst '"' (1 7,'~%)1 or the respondcnts had tralllcd in 1\lllharll: 

I his Indi ca tes th ,H almost all lcachers cxccpl Ie \\ had trained in rq!iOllal l~dl~LltlgC (Ti gri!ln:lj , 

which agrl'cs \\ ilh the eurrcnl hilicalion alld I rainint! I'nl,c) ( I (ii ,,, I ()(),i) 
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Therefore. thc ll1ajorit) or teachers in the studied pre-schools had traillcd In the rc~ional 

language (l i~rigl1a). I his could hL' essen tia l /()J" helter teaching-lea rning process and goes in line 

lIith the National as IIcll as Regional stated standards. 

I'he fil\h item in I able 4.11 rcveals thc inter"al "I' prc-sehool tcaehcrs. IIhieh havc ~ot III ~ 
scrv iec traini n ~ on pre-school cdueation to del elop their proll:ssion. i\llthc teaehcr rcspondl'llt.; 

lIerc as,ed "nthis iSSllC ~Illd thc lllajorit) o rthc rcspondents Ill) ('i'i.')°0)1 rep licd thatthel dul 

Ilot gel nillil nOli. II (3~.-1'}·0) or thc rcspondents allSIlCred that tile) got onec In a ycar. II1c 

re l11aining -I (II.WI/o) respondents got once in two years. 

Ilcsides. the intcrvi ewed principa ls cxpressed the absence or in-scn icc tr~linlng prOl ided 1m 

teaehcrs. by all) rcsponsible body. I.eta). (principal of" Model pre-school) 11110 has 23 years 01 ' 

c'pcrh .. ' !lCL' said . "1 hough in-sen icL' training is criti cal lor pre-school leacllLTs. I htl\ L' not t~lH 

an) ill-scn IL'C training sinec Il)l)!) 1· .. (" .. (I'cbrllar) ~N '20 I OJ 

I'his shOl-IS lack 1I1 ' thc opportunit ies liH in-serv ice training I(lr thc lllajorll) ol'the teachc rs in t'll 

stud icd pn:-se hools. I his is against the bcl ielS o r NCal11 and Tallack (11)'!7) that cxplains In 

sen'icL' training Ill! kitHkrgarwn teachers \\ ill aI10\\ them to look criticall) at their ()\\ n pn.II.:1iu.: 

and iLicntir) 'iiICIl!! th s and \\cakncssc~ In it along "ith wa)s ofmo\'ing r{)rv.ard. which in a\'\<I) 

cnable tcaehcrs to up-datc their kno wledgc and ski ll s. 

10 sum lip. in-sen'icc training for teachers is vcr) \ ital to lip-date their existi ng kno\\ Icd !:-l.c 

I'hi :-, means. lI1 -scn'icc trainin~ equips teachers \\ jlh !lev, and Illodern method or tcachin!l that 

lIould hclp thcmtn implement the eurrieululll cllcctilcl). It. hOl\clcr. lIa, ahscill inthc siudied 

prc-sehools . 

4.4,2, Ollll-ses Taken hy Respondents during Their Tnlining 

Rcspondcnts IIh" had trained in pre-school teaching 1'1 C\"e asked to indicate thc courses thcI 

have c\)\ 'crcd dUring their train ing. Ihe results arc summa ri/cd as 1'0110\\ III I ahk -L I:' . 

J 
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Table -1.12: Courses covered by teachers during their per-service Trainin~ 

A!tunali,l's Course .... 

/\ Child dcvc!nplllcrll 

H Child P"': l'holo~: 

( I kalth dlld nutritIon 

J) I\:da~()~) 

j . i\·lu'dc 

II 

K 

I. 

~oclal ~cit:JlcC 

",11\ rrolllllcntal Scicllce 

Methods of' I)rc-schooltcachin ,\!. 

Ih.:or) of cducal illil 

IIISIOI") 

\ lathcllIill its I Child ren ski lls nj" language devcloplllctl\ 

1 ~l'!oop(JlI{klll .... i ll 

Nfl 11., 

r .. , 100 

" ~, 100 

'1, 100 

" ... ' 100 

I () X ~! () 

7 ~O I 

19 X~.6 

" M.) 100 

(, 26 .1 

(, 26.1 

19 X2 .6 

" .. , 100 

As il lustralcd in I'ab le -I.I ~. courscs such as Child development. I kallh and NU lrition. 

Pedagog). Method 01" pre-school leaching. and Ski ll oj" ch il dren language dCI"C lopmcnt 1·IL'rc 

taken 11\ all Ihl' r('spondents (100" ',,): Music. 1-:111 ironmental science and ~ la t!wlllatics had tak en 

hI 1<) (iC.i>",,) ol'lhe leacher resp(>ndenls Iks ides. 7 (.lO . ..j",,1 01" leaeh,'rs I(ll>k Social SCIeI 

a nd equa ll) 6 (~().I (0) 01' the n . .:-spnndclll :-' hud takel1 lllcllr: 01' i'.ducalllHl and Ilislnr: du n11: 

their Ira ining. Th is indi cates Ihat the majorit) 01" teachers had taken the requircd courses 

appropri ate il,r rre-school ed ucati on. 

I"Ilere arlO el idences Ihal ind icalc "hal the prc-school Icachers should cover during lheir 

lralll ing. In support of" thi s. i\~argllarila and Cohn (1 ()X~) Silg1-!csl 111,11 prulL·"s;u ll; d I r~lillitl .~' n 

pre-school ed ucalion includes Curricululll contents and ~leth()ds. Seh"ul-parenl relalionsl"l". 

Malerial s and I':q uipilleill experienccs and I{esources. Currenl probleills. Ilistor). I'hi losoph) 01 

!-:clucalion and Ihe ,\dlllinis irati on and Or~an i /at i o n or schools. 

In 1·.t hlLlpia. the prc-sehool leaehers arc ol"iCn.:d courses lhal include pre-sl"hool I'edagog). ('Inki 

ps)cholog). Nutrition. iVla thelllat ics. Method o r teaching. Skill or chi ldren lango,! . 

dClcloplllent. Sucia l stud). Music. Art and Ph)sical ed ucation (Mo l, .. 1()X7 I· .. C.). I his ""u ld 

J 
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kad 10 "inc! up Ihal Ihe Illajo ril ) or the teac he r respondents in the sl udied pre-schools had la, ,," 

Ihe required courseS I(,r pre-school eduea li on. 

4.4,3, IsslICS Related to Assistant Teachers 

T he MoL se t standards or pre-school educa tion such as the leaeher child ral io shoul d be 2:40 (a 

main teacher dnd an ass ista nl leaeher in a c lass}. llased o n Ihis. teacher respondents \\ere asked 

to indicate the numher ur assistant teachers in their schoo! and \\ hethel" or not the assistant 

teachers ha\ l' been trained. I'he results arc slIllll11ari/.cd in Tabk -J. I] 

Table .t,I3 : The number (If assistant teachers 

s" I hi' IIUlllhl'r ufassis tanllt':ll'litrs i ll ,\U ll r ~ dllj()1 is: 

.\ \Ill!\ L tlw "talHlard 
H Ha~l'd 1111 th.: ~l;IIHlafd ( \d..:quall'1 
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I '\n a ...... I~l;Illt:l' h.::ach..:r ... al ,III 

): II "lllo.:ro.: ,II'L' ,1 ...... bl,l llCl' ll'achl'r~ 11111H,: \ell\)\I!. are Iho.:\ 1(;1111<.:d (Ill pr.: '>.:1111(11 
t..:;I(.:llIlIl~ ((I l tnpkllll.:1ll 11'1 

\ h:: ... 
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. ~ I.J 
11 7 
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, \ s reI ealed in item one "r ' l able -1.13. I X (.,.2.')'X,) 01 the respondents reported that there arc no 

assistant leachers ill Iheir pre-sc hools al all. len (2,) . .)",,) . .'i (1-1.7",,) and I (2')"u) 01' lill 

respondenls rlplled Ihat the numbCJ' or asslstanl leaehers in their pre-,chonl IS ili~hll hel,," Ik 

standard. ru.:arh adcquate a nd based on Ihe sta nd a rd (adequate) respec llI l'h. I his implies Ihell 

Ihe nllmher or assislant leachers in the I is ited pre-school \\as insil'niiicani 

Inlel'liells n r prilleipals also eo nlirilled that in Ihe s ludied prc-schon!s. e~ee pl in lelUr prc 

se h""ls (VISion. Ilclel. I.den. and Kidane- Mihrel) there lICJ'e no assistalll kae hL'rs al all. I he 

I1Umbl..T u! a~Slstunt teachers in ViSIOII. Iklcl. I .den and I'lc.itllll.:-l\ I dl 1"L': I prl..' .'il'lloul~ \\c rc I. 

and "I respee ti vel) . T he ratio or assis tanl leaehers 10 classes in the pre-schools '''IS (Vision 

Iklci I ·(l. hlen I .. ) and KidanL'-I\lihrel 2:) J 1· .. \Cepl Ihree assislanl leacilers I'rom Kida ne 

~Iihrcl. all "rthe assislanlleachers II,the sludied pre-seh"ols \\CI'e lll'lrail'ed. '1 hIS implies 11 "1i 

Ihe Illajo rit ) nr the studi ed pre-schoo ls hl,, 'e "" assislanl teachers at all. OJ) Ihe olher hand. Ik 
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assistant teachers c.\\ 'ailah!c in some pre-schools \\ere inadequate and onh 3 ( .:.~2.WX)) or th CSl' 

assistant teachers have becn trained in pre-school tcaching. 

Obviously, this condi tion stood aga inst the standa rd se t in the region, Tljl,: (1997 L, ( ' ) 

l\~C()tl1lllCllds that pre-school should have one main teacher and one assistant teacher both \\ ho 

arc Imined 10 leach pre-school education Ii)]' a gro up sil,e 01' rorty childrcn in a class , 

Practical evidences indicated that pre-school cduca liull could he cnccti\ c \,hell the number or 

childrcn is sma il in a c lass and whcn there arc competenl teachcrs and adequate in the mea to 

teac h children, In supJ10rt or this. Mccarth) (19XO) indicates. till: importance ol ' tlYo teach L'rs 

for one classroolll ror the clTcCli\c implementation or pre-schoo] CLiUGl1101l program. Similar! \ , 

Smith (I ')9(») points out that hc"'ing smail class sil.e has the ad vanlages o r increcN'" 

indi"iduali/,atioll or instruc tio n make the ins truc tion sludcnt-ccntrL'cI \\ ilh invoh ing gnHi p 

part icipation. mClxill1i/.ation 01' oral cOlllmun ication \\l ith in the classroom !"rom learner to !canll' l 

and/or to teacher and prac tical vvorl-.:. 

I hereJ()re. hased on lhe ol"en ation. interv iewed principals and Ihe el'idences obtained l'rom the 

respondent lcachers. it lIould be possible to IIrap up thal e,cepl in Visio n and Kida ne- \1 ih rc l 

pre-sc hools. there were al most no assislant tcache rs who maleh with the number or sections In 

the studied pre-schools . Rcgardin~ training. not all 01'1he assistant teachers were lrained except 

three assistant teachcrs in l(idl.1lle -t'v1ihrct pre-schoo!. I !ence. the prac tice u l- prc-sch (H11 

programs \-\ ithout adequate and tra ined assistant teachers \\as a critical prohlem in lllost of tilL 

studied pre-schools, 

.. ,s. Parent-school Relationshi ps 

In mder to klll)ll parent-school re lat ionsh ips in pre-schools. teacher respondents "'ere asked 

ahnul issue:-- related to the degree of' parent illVO]YCtllCnl in pre-schools. U1 L' L'"\ ICIl I oj" te~ l c]ll.'r :--. 

recogn ition tn eSlHhl i:-.h respectl'u] partnership \\ ith parellh. the dcgrl'c or pa rent:--. t.H':C ql t t.tl1 C~; 1\ ) 

the in, 'itations or the pre-school. cOlll ll1only used Illeans or cOJlllllunication 01" parents to 
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part ici patc in pre-school education , and type or parents' support to their children, I he res ult s arc 

sUlllllla rifnl in I'a ble ',1,14, 

4.5.1. Iss lies related to parent-school relationships 

Resca reh c1earh indicaks th at good school s beco illc better sehoois \\ hcn there is a stro m~ 

connecti on v, il h parents as part or the learning comm un ity. In th is sub topic. teacher 

respondents \\c re <Jskcd I l) assess the parclll schoo l rclati()nship~. the resLilt s arc s lIlllll1ari/Cd ,h 

Tahle 4.14 : Issues related to parent -school re la tionships 

No I tl' JJJ 1 ·. ll co llragi n ~~ 

Wllill i:-. the dc~rcL: urparc lll < 111\ohclllL:Jlilll ~our pre 
,-;(;hooll( ) enhallce chlldrcl1 ' ~ ]1crl'ornmncc' ) 

1 110\\ do ~ou L'Xpitulllcaclicr,, ' n:n)~IlItIi)n \u establish 

respectful part nershi p \\ il h pa rents',) 

-; What b the th.;grcc or j1<11\.:nts· acccptann: 10 11H: 
ill\ lIa1ion<., oflhc prL' -c;;choo1" 

Nu 

I .... 

29 

II 

I u n 

I I. " 

X5 .3 

-11,2 

I 
i{csponticnt!o. 

Medium 

I 
f)iscourag,ill~ 

i'\, ll " No 
I 

uti 
" , 

10 tC) "'1:'1 l) () 

, I I 7 () I) 

I 
17 ,'0 I ,1 X.X 

I able -+,1,) 01' item I is relatcd to the deg ree of' parents' il1\olvcment in pre-school to enhanec 

ch ildre n's learni ng, According l), 19 (55,9'%) ol'teacher respondents n,llec\ that the degree 01' 

parents in\uhl' lll cnl in the prc-sc h ool ~ to enhance ch ildrell 's karnill g \\d S llll'd llJ!n . ()nlhc olh l' r 

halld , 15 (-I I . ~ 'Yo) nr Ihem reported that pLlrcnt inH)l\ Clllcnt in prl'- schuol \\ as l' llculi ra gln g. I"lll:-' 

indicates that Ihe parent in vol vcmenl in Ihe studi ed pre-schools was m,)dcrate, 

The researcher fuc llsi ng on parcnt - in\ ol\cmcll t in the pre-schonl s h<l :-' u)Jlductcd uhscnuliolls. 

I"he researcher sta:cd not less lhan -+ da:s in each studil'cJ pn.:-schoul s d UrJn~1 tht' data l'olh-ellon 

and :.I I thai limc. the parent -in \ oh Clllelit in the pre-sc hool s has hecn lu\\ as compared il ) l.:i. 

nUll1ber o j' children ItlLlI1Li In the pre-school s, I.im ikd nUll1bers 01 ' parem, halc l1Iade cont "Lt 

\\ ith the leaehcr, about their children's learni ng, 
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Inten'iews 01 ' prc-school children ' s parcnts and principals also conlirlllcd that thc parcnt­

involvement in the pre-schools \\ 'as discouraging. Rq!arc.iing this isslle . I(in/'u (olle or the 

intervicwed pre-school chi ldren 's parenls) has sai d, " I)ue to Ill) \\mk eonditioll I hale hardl ) 

contac t with Ill y ch i Id teaehc r at school." (March 11120 I 0), 

Accordin g III the intcn ic \\cd principals or pre-schouls. their responses \\cre: similar \\ ith till' 

responses or teac he rs . Ill)\·\ C \Cr. I II Kidanc -fvtih rd prc-schnul !1i..Ucnls · invnl\'L'lllcnt \\l'I,' 

in signi fi cant. The limited number or parent -in vo lvement was explained b~ th e words or the 

principal s. 13r ikti as follows. -'Ill our 1xc-schoo l parent -in vo lvetllent i ... \ CI) li1l1ilcd. I>an: nl s d() !lol 

acc ept nul' il1\ italions positivel). L\ ell If"\\c ha ve around 250 chi ldren. c\·cr) )car but 11 01 11l0l'C lilan 100 

parcili s pan ic ipate illthc school ec relllOIl)," (13rikti, March 26/2 01(10), 

Parents" in volvement in pre- school is crucial I'or the c hildn.:-n "s better lJl:rronll~1I1cc. :\s nukd h\ 

Suivant (2006), children PCri(lrI11 bctter in prc-school il' thcir parents arc involved in the ir 

education , \\hich implies th e goal 01' pre-schon] prO!!rd111:--. could not he ach ic\cd if \\e cannol 

take parents In to consideration , In linc \\itll this . Cholldltlll'\ and Cholldhul'\ t~0():) : 1 7'1 

e.\plain that hOll1e and schoc)ls arc t\\O "orlds I(lr pre-school children, \\ herl' to tal dc\'elopmenl 

takes place . Parents a nd teachers Ill ust \\ork together lor heller Ul1tlL'rs!i.llldillg oj" each {ltlt~T 

guiding tltc children coopera tivciy I(ll' ll10re improved "cllcne 01' them, I'his. h(mevcr, II ,; 

ll111derllle the s ludied pre-schook 

I'hc second item, ' I able 4,14, re\ 'ca ls teachcrs recogllitilln to cs tah li,h rcspcctl'ul partncrsh ip 

\\ith parL'nls. thl..: pre-school tcac hL'r."'; \\lTL' asked to ra ted tilL' (' \tCIl! ni' IL'achcr:-. rL'l'PSllitlllll \( 

cstah li sh respectl'ul partnership \,\ith parent s, Accordi ngl), 2C) (X).3 ""J c)1' lhe teac her 

respondents reported tha t their recognit ion \vas encou ragi ng 10 estahli sh respectful partnership 

\\ith parel1ts \\]lilc :) (1·1 70 (lj 01' them hd\c mediulll recogniti on . I his implies that teacher." 

recognition to l'swh!ish respect/ 'u] partner-ship \\ ith parents \·\as ellCllllragillg. 

Pn:-schnol teachers recogni:;,c that parents arc the fIrst and most inll uclIt ial u,:achcr :--. <I!' 

children's and ill\itc th!.~rn to he r artncrs in the teac hing learning process (I. arl) 13 cgjllnil 1!~ 
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kindergarten eu rrieuluJ11 guide. no date) . lienee. pre~sc h ()o l leaehers shou ld ha ve hiUh 

recognition to pa rents and J11ust work cooperat il 'ci ) II ith parent s to establi sh clrectil e 

eOJ11J11u ni ea tion links betll,cen parents and the school s. Accordi ng to the data thercic)J'C. it 1I00dd 

be poss ib le to concl ude that teachers' recognition to establi sh respeetl'ul pa rt nership II ith parents 

Vias Cllcouraglllg 

The third itern in I'a ble -I. 1-1. Ihe pre~se hool teachers lIe re asked to raIL the degree of parent s' 

acceptance to the illl 'italions of the pre ~sehoo l s . Aeco rd ingl), 17 (:iO",,) 01' the teacher 

respo ndent s replied that the degree of parent s acceptance tl) the illl itation , or the p re~sch()lIl s 

lIere mediuJ11 . On the other hand. 14 (-11.2 "Ill) and 3 (8.X'!,,) or IheJ11 nolLd that the parenh 

accep tance 10 the i l1\'i tatiollS o r the pre-schools \\-CIT cncoLl rag jng and di scollragin ~ rcspt.:cti, d}. 

I'hi s data c~)Il l irll1 s lhat the parenls" acceptance to the invitatio ns or lhe prL'-schDoh \\ /.IS mediu lll 

in the studi ed pre~sehoo1s. 

4.5.2. Most C ommonly Used Mea ns of Co mlllllnication s 

I ~achcr rcSpOt1(klH ..... \\eTC asked \0 indicalc the mea ns or cOlll lllunication the} liSe \\ ilh parell t:-.. 

OpportunitIes \\ere gi\L'1l tu chullse one ur lll on.: iJns\\cr"i frl )1ll the gi\cll opl idl1 S. [he rcsu lh 

arc slI mmari/cti as I<.l l lu\\ in I able --1 .1:;. 

rahle -1 . 1 S: The mos( commonl~ used means of communication hct" ccn PJ'r~schoo l 

teachers and pan'llts. 

t\ it c..' nltlI h cs 1 11.' 111 S 
RC~p(Jlldl'lIt ill 

No '% 

II Meet ing and di:-,cllsslon.'" :~9 S:\J 

Il [ l: kpholh: ca)1:-. II I I , 

(' WrilICll k Uel""" I~ ):" -; 

tJ COlll lll un icatloll boo~.., , X X 

I· Verba l Ml'ssa~c" 7 20 (, 

/\ s dep icted in I ahle -1.15. ~<) (X 5.:l 'lo) (II ' the respondellls replied thai the) L1,e 111eetings ,Jnd 

di sc ussions as means or cOlllmUlil catiull \\i th parents. \\ 'hcrcas. 1-l tIl '° 41 J .12 (1).3°0). 

7-1 \ \ I (\)Ik!~l' (If 1- dll';a!ltllll;r aduale <"llIdll':~ I kpar !rllcnl nf lUrrlculllll1 l\. Il'adler~ f'rnk~~l!lnal I k\ elllpllll'lll t.;ludle" 
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(20.(,00) and " (X ,XOo) ur the responden ls respunded respectively that lhe) usc lelephone calls, 

\\r ittcn lellers. \crbal message and c.olllllluni cation books as means or cOIll1l1u ni cation \\l'h 

parcn ts, I'hi s ind icates that the l11ajority 01' responden ts usc meetings and discussions as l11 e:Ii1S 

or cOllll11L1llicalillll \\ ilh parents. 

Inlcn'icv\ results indicated thai the means or coml11unication teachers L1SC \\ ilh parents \\ere 

meetings and discLissions once in a semester (in most pre-schouls) . Ll)llIlllL l nic~ltion hlHl ks 

(teache rs writc rel11arks \I ith in a week, 1\10 \leeks, or ll1onthl,) and parenh respond back Ih,'n 

ansVl~r. but thi s is not done in Mod~1 pre-school since the children's e"ercise books \lere 

al\lays in the hands 01' Ihe teachers 1,,,. the lTlalier "I' salCl) , llence, pre-schoo l teache r' s 01' 

Modcl contact parenls month I) during the school ICc, According to the researcher obser"'ltions 

tcicphone calls \I~re used cOl11mon l, in Iktel pre-prilllal'\ sc hool \lhen Ihe child is abscnl or I, 

'IS' the hcalth slaLus or sick chi Idren' s, 

I're-schuolteachers must Vlork coo perati,el ), "ith parents 10 eSlablish elkcli,e collll11unication 

links bcl\\'cen homc and thc school. Opcn cO I11l11unication with thc parcnts aboul thc child is 

essential throughout the year though mLlhod of comilluni cation \ ari es tlsed to cOllllllunicate 

teachers and IXlfl.'t11S . !\s 1-:a1'J: ncginl11l1g- ~ln<.krgartcll curriculum !luldl..: {IHI d<l1l:) l.: .\pl;lln~. 1111.: 

gro"th and dcvelopmcnt 01' childrcn's sharc to paren ts through a ,ariet) or methods: NoicS, 

tclephonc calls. ~c llC..Iing homc \\011 sampics. inl()rmal co n\'l~rsatiolls . classroom visitations. 

cOllkn.:nccs. repo rt cards and etc. 

Ilencc. hasco on thc obsen alions. ill\Cn ie\\ s and responses or tCdcher rcspol1til:nts. it ! .... 

pos>iblc to ,kduec Ihal in mosl o['the studicd pre-schoo ls, teachcrs-parenl s Cl1ll1l11Unication '"'' 

done b) the lise Dr mcctjn~s and discllssions ano communication houks: in 1~lct. till'l l 

cOllllllunication \\(1'" 1I1crficicnt 
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4.5.3. The TYIlC of Parcnts' Support to Facilitate Thcir Child"cn's 

Learning 

In order lu assL'S~ the sort 01" support gi\cn h.' ch ildren" ... parents in tilL' sludiL'd prc schooL,_ 

tcacher rc,;ponden t,; \'\CIT askcd dilkrcnt qucstions related to the ISSUC. 

summari/cd as f(l II Il\\ s in Tahle 4. I (l. 

Tablc -t.16: Parents' SUIlP(lI·t in Childrcn's Education. 

ncspontlcllt~ 

No Itl'1ll l ·lH.:()llra~l ll g IVI ( )Lk: r;J !l: 

No un i\jll " 

S(.: ]"vicc in school committe!.:!'! II '') .1_- ~.<) 

2 Pr{)\'idc !llalenals J()]" thcu" t.:hildrcn 
2X X~ . 2 ".9 

3 1))"0\ ide m<lh.'riab j{)r the )(hoob 
0 II II X 

., 
llelp c.:hild n.:n [0 do their ilDllW \Vor!,. ')' _.> 07.7 10 "H) 

I'he results .Ire 

1)ISCtHlragill~ 

"'-Ill ,I u 

~~ (,.1.7 

6 17.7 

30 HX > 

I ::.9 

.\S re\ealed In lahle 4.1(1. 28 (82.1"0) and 13 (67.7%) orthe tcaeher respondents n:specti \ch 

indicate that parcnl s support in rrm'iding materials lilr their children and thc sort of' support 

given b) parents in helping their children 10 do their hOl11c\vork \\as cncourag.ing. On the other 

hanl!. most orthc respondents IlO (XX.2'Y(,)1 and 122 (C,··1. 7"io )ln"ted thallnal l'rJ"ls ''' 1'1'01'1 to) lI 

schoo ls and sen'icc gi\cn h) pan":lll~ in schuol Cl)lllrntttcL'S \\as discoura~IIl~. f\S Illtiicalcd f'nHII 

the respondenls' resronses. the sort 01' support givcn b~ 1l10st parents to their children to do theIr 

hOlllcvvork and in g l\ ing materials l()r them \\as encouraging. 13ul the support or the parclll s II,) 

pre-schouls IJll('rll1~ urmutcrial and sen itT \\a~ discourilgitll!. 

In1cn ie\" rcsult:-, or principals abo confirmed lhal parents \\en .... ' not gi\ II1g :-;C1'\ iCL':-' in scll( 11 

COll1llllt tees In the stlldied pre-schools except in Ilctel pre-school. III Iktel prc'-school children 

parents \\ere parlicipanl ill management aspects to enhance their children's education. 
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]>an . .: nl s can partic ipat e ill dirkn.:nt pre-school educati on acli"itics slich as in fund rasing. in 

c hil dr~n's literac ) d~\LlllP Ill CIlL in suh-col11mi ucc:-,. and in deci sions CO IlLCrn ll1t!. pre-schoo! 

ed ucation prog ra ms. in !Jro\ 'iding resources and opportunities for au.:css III prinlll1g materi als 

suc h as nc\\spapcrs. maga/.ines. and books (Curtis. 19'!X). In the sludi cd pre-sc hools. however. 

the re is lack ol'cITecti\e parenls' participation in dilTercnl pre-school acli\ 'itics and managcmen t 

aspects to assist their children's learning. 

4.6. Goycrnment's Support to Pre-school Education 

In the pre\'ious lime. the govern lTlent's support to pre-school education \\as limitcd onl) I() 

polic) dc\ dOPlllCI1t. curricululll design. stan dard se uin g and supervision. Ilo\\c\'c r. recent! : II I 

addilion thc sort or supports gil en above. the participat ion or govern ment in the ex pans ions o r 

pre-schools \.llth c()nce rn ed bodies has menlioned (Addis /.el11cn N,' \\ spaper. i)cc .26/200'C 

1-..(',). llencl'. in order to kno\\ the sort 01 ' "i lipporl gl\CII b) the rqllUIl i.Jl hO \L' rnlll L' lll 10 pre 

schoo l ed ucatinll . tcacher respondents \\CI'C askeel about Ihese issucs. I'hc results are gil cn in 

'able ~ . 1 7 and -1.1 X. 

Tahlc 4.17: Support of regional gov('mrnent in pn'-school education 

H.l'spondent .... 

1\0 Item 
lIigh Medium 1.0\\ 

No un No U o No (Xl 

CiLlidi ll ~ ho\\ 10 pr~pare H.:aching aid~ frolll 
100:all) (l\'ailablc mall:r!ah 2 ). 9 II 0 ' , ,- 9,1. 

2 Guiding I1m\ to usC' modern l1letliod nrtcacllll1~ 
2 :'. <) II II ,:) 9.>1 

3 (;I VL' Jlill ~ In ~ serviCl: lrainillg t()r tcaclli:r:-. 0 0 II 0 .1 /1 100 

I'rm i til l l ~ ,> lIpt:n I"" Ion :2:'1 71 :.; ) I I 7 ·1 II.K 

, 
St:1! 1Il ~ qand,l!'t'" 29 x ) . ~ X.X , ) [ ) 

I> MOllllorill~ prL'~ .... cliool~ h,beLl 011 th...: .... li.Illdarcb 

:2·1 70.6 ') Yl."'\ :2.9 
7 D i .... lrlbuling cu rrlcululll materials 10 prt:-schoob 

,I II.K 13 ' X.~ 17 :'iO 
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As indicated in item I Dr Table -1.17, the majorit), or tcaehc r respDndent s .1::' ('I,l.t'X» noted tilat the 

guidance given b) the regional g()\crnlll cnt concerning the preparation ol'tcaching aids frol11 loud!) 

availa bl e mater ials was 10\\, Whereas, 2 (5,'1%) 01' respondents reported that the sort or support 

gin:n 0) regional government concerning the preparation or tcachint!. aids j'n)11l loca ll y 1:1\ ailahk 

materials \\ as high. 

/\ eeordi n[' to the data obta ined rrom the salTle I'able item 2, ,12 (9·1.1%) 01' the respondents 

replied that the guidance !!i,'cn b) the regional go\crnmcnt cOl1ccrning.lhc Lllilil.alioll Ormo(iL'rn 

me thod ol'teachin ~ lias lOll, ",hile 2 (:i,')",,) ol'the teacher respondellt s replied thatlhe gui dancl' 

given by the regional government ahout utilin:ltion oJ'modcrn method ortc(lching \\as high. 

Regarding the in -service training or tcache rs (item .1), '14 (100%) or thl' respondents reportl'd 

that ill -sen icc Irai :lin!! ol'lcachcrs gi \'C1l b) the regional government \\as 10\\. 

As revcaled by iwm -lor l able -1,17, most or the respondents 25 (n,)",,) reported that the 

support or SUpCI'l ision gi,'cn b) regional gO\ ernment lias high: 5 (11.'''' 0) and 4 ( II,X"'o) ol'tlie 

respondents rcplic ,J that the support of' slIpcn'isioll gl\ ell b) regional ~()\'C rll Il ILnt \\as. mediulll 

and 10\\ rcspccli\'\,:I~ Il o\\c\cr. the 1Il1l'r\'ic\\cd prim':lp,tl oj V ISIOIl pre school. /\Illlcsct. sa](1. 

" I'vell thoLi gh SUp~rI is'')lI is earriL'd OLit b) the Wercda hlLieatioll Ol'lice e,'perts, it dOl" Ii< t 

help to solvc our prnblen)s," (i\pril 5/2(10), 

Concerning. the "citing standards o/" pre-schools b) regional go\'(.~rnlTlcnl. majlH'il) :2<) Pb Yri,) or 

the n.:spondcll h noted that the setting standards o!' pre-schools b) regioni.!! go\\~rn1l1Cnl \\US hirh 

Whereas, the reillainillg .1 (X,WX,) and 2 (5,9%) 01' the teacher respondents replied the selllll,U 

standards llrprl'-schuols b) n..:gioncl1 g()\'(~rnlllcn l \·\as 111dliuI11 and It)\\ rcspL'cti\(']: 

As ind icatcd in the 6'" item or I able 4,17. respondents \\ere asked to 1I1dic~lle the degree 01 

tllonitorintt pn.:-<..;c hoo]s h) I'c ~ ional gO\l~rnlllcnl based Oil tile standards . Aecurd ingh , ., ~ 

(70.6° ll) 01" the rcspllnticnls noted lhal tlll' dcgrcL' or Illonitoring prl-' ·schuols b) re!liu ll:ll 

government hased nil the standards \\i.lS high. ['he n:lllailllll~ <) (~6")\lo)" and [ (2.()U o) nt" !h~ 
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re spondents rcpOrl<.:d that the degree or llIonitoring pre-schools h\ rc t'-i ol1a ] ~()\CrnlllClll \\ ;\'). 

mecliulll and 10'\ rcspecti, 'e l)" 

In it ern 7 01' ' I ah le 4,17, leaeher respondcnts we re asked ahoul Ihe degree o r distribution 01' 

curriculum malerials to their pre-school by regional gove rnmenl. Ilased on this, 17 (50'X,), I,~ 

(38,2%), and 4 (I 1,8%) or the responclents replied that the distribution 01' cu rri cululll matcrial s to 

the pre-schools "as high, medium and I()\., respeetivcl y, 

The interview results of' Wereda Ldueation Oniee ex perts indicate that the Wereda 1':c1ueation 

Office experts had not got an)' trai ning that help thelll to give supenis ion and support to the pre-

school progrull1. but. the) gi\ c supcn ision and SLlpport from the c.\Jlcricncc the} 11 ,1\ c. 

The i nten'ie\\ cd W 1,:0 ex perts almost agreed wi th the respon ses 0 f' teacher respondents 

concerning the so rt 01' support given by the regional govCl'nlllent (particularl y WLO), that is , all 

01' them indicated that the absence or lack or supporti vc SC I" ices to en hance pre-sehonl 

education in pre-schools excep t s up~rv isin g pre-schools. giying stan dards and moni toring the 

pre-school s practice based on the given standard s. The supervision sen icc \\<lS !2.ivcn 1-4 times 

III a year. Regarding thi s. the inlcn-ic,\cd \~/crcda I ndasilass iL l.'dl!l..'alid Jl l) l f icc C \ lll'rj 

.uclscgcd said: 

/I (' ,i!,il'c Slt/Jt!ITisiol1 setl'icc .Ii )}" p/'e~sch()()ls ollce u yeo/' alld II'" foclls on {he 

ollfdoor /ucili{ie,\' since II 'C /7(/\'(' flO knOl l' f/(JI !' UhOlll hUI1 ' 10 Sli/Jen ';,\e pl'e 

school,\ , il ,\'(! L'1I1S 10 liS disl/ll'hiJ1p. 1l'if/70l(f kn()\\'~h()l! ' "1f/H' IT;sill,i!, (hi.\ / )I'(),i!,f'(/!}/ 

10 SO/lh' (,Xlcnl , II f' see Ihe dOCli/I /(! IlIUlion uml Slulislin' f r olJ/ 1/7(' /l w IJU,f.!, el'wl 

tusk. ( ft! !7erul/.\ , \1 '(' !JUI' (! no pion 17 ()I 1' , 11'17('17. h01 1 milch ! (}\lflll'ITiSt) IJI''' 

schools dlli! to Ihe hllrdell li e hu\'e, ,l/oil1l )" lI 'e joclIs 011 prilllU/'I " c!Joo!., ol1d 

Ihel1 if lie hm'e lil1l(, il is flossihle /0 sllpe/'l'ise Ihe pre-schools ( I,uclsegcd , 
March 17!2(10) 

;\eClll'lling to the obwlned daw rrum the teacher respondents ol'the pre -schools and inter\'ie \\ed 

pnneipals anc! "V \'O ex perts, the sort or support given b) the regional government "as hi gh in 

standard seILing. monitoring th e I1rL' ~ schools prugrams hascd 01 1 the sl;lled sl dndards <llld 

pro\'iding supcn isioll (especially in th e out dour <.lSpcclS ), I~ut therL' \ \as ahSCll CL' ()!' 

go ve rnmcntal support in giving guidance abou t the preparation o!' teaching aids from loca lh 
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available materials . utili/.alion or modern Illdhods of teaching and in pnn iding Ill-Sen ICC 

training !()I' pre-school teachers . There was no linancial and mate ri al govern lll en tal support 

g i\ 'cn to pre -schools except Ollt dated cu rr iculum matenals. ]". \LOn the go\crlllllclltal pre-school s 

did not get linaneial and material support rrom the gO\erl1ment except salaries Illr three PI" 

school \,\orkers (one principal and t\\O teachers), Salaries 01 Model pre-schoo ls "orkers \\ erC' 

paid directl) 1'1'0111 the region Workers and Social Amlirs Ilureau, I'his sIHl\\S the contaCi "I' 

these \\'ollers \\ ith WI-:() was minimum and the WI':O gives least allention and support Il)r the 

pre-sc hool" 

4,6.1. I':xpansion of Pre-schools by Regional governlllent 

I cache I' respondellls \-\crc requested to indicate the c:\pansion or pre -sc hools h) n.:giol1 c.1I 

go\\~rnl11c nt in these 1\\0 :car~ and the results an.: listed in rable 4.1lL 

Tahle .J.18: Expansion of pn'-schools by regional go"ernml'nt 
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As SIIO\\ n in I ahle -+ , 1 X. the l11ajorit) of the respondents ~(, (7(',5%) rcplied th at there was no 

l,;xpansioll ui' prc-school~ b) regional govcrnment in these t\\() :ears. I"he rcmaining 6 (17Jl(J o) 

and ~ (5.')'%) or the respondcnts noted thll1the expansion orprc-school s 11\ regional gll\elTltllL'ltt 

in thesl,; t\\O )cars \\as \"er) poor and poor respl,;c ti \ "c1 )" I"his sho\\s that therl,; \\as no L'X1X.lllSh lll 

or pre-schools 11) regional go\'e rl1lll ent in the three Wercdas (Medeba) /.an", Lnclastlassie ,ltld 

Sheraro) in tlll'~e t\\o years. 

gO \ \ l' {(llk!'L' .111 dU':,llh.tl (,r;ldu:l1L" '1lutill:" IkpMlrHL"(1I (Ill U(rtl:Ullllll &: Il:.ldl..:r, l'nlk""IlHl.(II )..:\..:I"11I1IL"111 "lu,IIL"~ 
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rh e nu m bcrs of pre-sc hoo l age (4-6 ages ) ch ildre n arc 11 567.3(, ')2. anc! 1466 in the three 

st ud ied Weredas: Meekba)' ,ana. Lnc!asclassie. and Sheraro respectileh (Populat ion ami 

ho us ing census. 1')<)<) I· .. C. ci ted in 1·lll ·, . 2002 I·"C.I, l'raClieall, the lIul11hers 01 ' child,clI 

enrol leel in the pre-sc hools arc 40. 11 85. and 127 in the three Weredas as mentioned the in order 

abm 'e. O ut of 15 pre-schoo ls l(lLInd in the three Weredas. 12 werc fClLlI1d in the main city of' the 

/.One. I'.ndasilassie INereda. I'he ll1 a jurit) 01' c hil d ren " ,C)'e not enrolled in pre-schools due to 

lac k of' access anc! econo m ical prob lems o f parents. especiall, ill the rural areas . 

fn tel'l iel,l res ults ol'the W lc:o and RI , ll expe rts indica ted that there lias no expans io n of pre 

schoo ls b) regio nal government at recent ti me in th e zo ne a t a ll and there is no plan about the 

expansion. Regarding th is. S hi ll:rall (the Regional Fc! uca ti o n Officc I': xpert) said: 

H'e hod no! expanded pre-,\'choo!s ;/7 Ihe pasl (11 '() yeors ond also \1'{' hore n()1 

plan 10 0'jJ1II,,1 pre-schools h.l' allocaling hll,~~els froll1 117" lillre({11 /1'(' 
aimed 10 so/re pl'ohlell1s oj pre-.\cl/(Jo! edllcCllioll in fhe re,!.!,iuJI h1 III It/II I,:';' 
donors, ('wrenll.l' i ';\!( '/-.F is helfJill,~ 11.1 ill F({rl)' ( 'hiM ( 'el7l('r I:dllnllwlI 

111111 child· lo-child "dllcal/ol1. Ihe /3l1reall has olso ,I'turled Ihe /em· elosse,l' 
in 11,i.1 ,I'e(l/' (Jill!." I,', C 'J I" Ihe ill(ll1el/ce o( i ',VIC I.I /em-c/i/s,1 l'mgl'UlI/ is 
c(//'/'ied on (II /ell,I'1 in IlI'o l)ril11U1T I'clwo/.I' il7 eoell o('lhe In lJ'('I'ed{/.\ o( Ihe 

re,{!,HJJ1 in ,hi,\ ,,'ear und Ihis Irill he expanded .flirt her in the ('()Jllill,':!, yeu,. 
(S hill:nJl\ . . III/'il - lOfll) 

Regarding teachers. classrooms and other f~l eilities of I.ero classes. Shill:rall added that: 
I "i/chL'l'.1 ore cerlijied /11 I'rill1111T schoo/ le({ching (1'1'1) Ihe /em-c/{/.\s 
c/(/\.\}"()OJ}1,\ arc wTul1,e,ed hy pI'imwy school IJrincipu/s. !!oll ·erer. Ihe clussro()ms 
£Ire imide Ihe 1)I'il/",r) ' .Ichoo/s £lnd Ihey ure n(l l sepurUied ('ol/cel'l7in,~ jilcilil ie.l, 
Ih('\' ore shoring Ihe uI'ai/able I1IUleriuls in Ihe primurl ' schools (Shil'cral,l . . Ipri/ 
- lUlU) 

Similarl y. Dalli t. We rec!a Medeba) I.a na h lucation O I'liee e"pe rl. has said: 

!lter(' IS 110 e.\!'UfI\I()}! uf/wl - ,ct/(JO/' (1/ ull hi l"e,l!.lIJlI({1 ':!,()I'enlllfl'lIf ur ({II.I olher 

hu(IIn 'lilt·" _'()(Jt) r:.( ' 11111 lJlfJ"(,lII( oj !:'d/(("u//o// Iw.' IIIjol'lI/ed IfI, II) ,'/lIrl ::I'J"O 

cl(f.\s fJl /J/"Ill/O/"!" schoo/.\ (lJ/(/ II'/' 111.11'1' !"('uclled UII 1I)!,J"l'eJII('l/f H'i/h /}/"Illci/JU/.' ()j 
prillulJ"\" \·c!W(}!., Iu '/UI'/ ill ,III' /II:'.\"/ re(/. !!OI1 '(,I'er. 11"(' ("11111/01 decide Iht ' lIulIlhel" 01 

/.ero -dll.\Sr.!.\ IIUIi Ire .\!f(Jldd c(llIsu/er ollr IIIfIII(/1/ ulld IIhlferiu/ r(',\O If/·C('.\ jinl. 

(f)UlI fl. I/)I'i/.1 ]() I (}) 
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;\s \\c can understand from the intcrviL'\\L'cs. th e regional go\crIllllcnt did not L':\ pand Pl\' 

sc hoo ls in the pas t t\\O ycars and has not planned to expand prc-sc hools ror the I·utu re. I'he 

liureau \"'I it s the ha nds or donors and onl y two I.cro- classes ha\'e heen runctionin g in the three 

studied Wcredas by th c inlluence or the UN ICI T. Ilut the I.cro-c lasscs that ha vc been 

functioning cu rrcntl) arc suf"fcring from lack 01" tra ined pre-school teachers. or playing materials 

and equipments and other school I'leilities . 

i\ceording to 1111 · ( I <)<)7). some or the stated s tandards or pre-sc hool educa ti on arc : a teacher or 

pre-sc hool must be qual illcd in prL'-sc hoolt eaeh ing. th e numher orehildren in a class should not 

go hcyond 40. I()I' I(lrly c hildren in a class 1\\0 teachers arc needed (main aile! assistantteaehnsl. 

pre-schools should I'ullil pia, cquipments and mate rial s. pre-school sho uld ha\e enough indo"l 

and out door spaces a nd milxilmlm number or c hildren in a pre-school should not exceed -11)(1 

and so on. Ilo\·\L'n:r. according to thL' intcrvic\\cc education o!'fi cL' cx pert or \}icrcda 

Endasilassie. I.ue lseged. the teachers or thcse I.e ro-c lasscs ha vc cCrli lieate in primar) school 

teaching. the re v\LIS no an ) assis tan t teachers at all. th e number 01' students in each class \\as 

lift). thcre \\as aJI) outdour pia) equ ipm(;nts and matemlb Il,r the ehlldrL'n', III the school> 

These I.cro-classcs usc th(; con tent kindergarten 3'd le ve l (K(i-3) rrom the pre-school s) Ilal" " 

for th e lcachill1:-1.- lcurning pnK'CS:"'l. h'oll1 this. \\L' undersland th at thLTl' \\cre no !~lci!ilies that sui! 

\I ith the pre -schou I set I(mlt b) Ilgra) Ilureau llr hlucation. 

According the I': dueation Scc tor I)evelopment I'rogram III (I':SI)I'- III ) (:200'i:5). th..: I-:thiop i;lll 

go\,c rt1mcnt flolic) I'rom the) car or 2005/06-20011 0 is not to cstablish and run pre-schUll Is 

11 0\le\ cr. it has a crrtieal role in the polic) de\'elopmcnt. curriculum design. s tandard sett llig 

and su pel'l isiun. ilut. in the )ear u I'2UUI I·: .C. the gmernmelll has prepar..:d ne\\ polic) i'ran1<: 

wor' . (insc ribed rrom i\ddis /.emen Nn,spapcr. on I)ecembcr. 26/2002 1'''(')' 

rhe newspaper al so stated that in the prc\'iuLis lime. thL' gO\ ernnlenl bus gi \ ell lillk atknl ioll lor 

pre- prtmar: education. I'his sub-seet\ll' or ed ucation has kcn kli to th(; attention 01' 

CO m!llUllit\ . Ilo\\c\L'1". in thl' nL'\\ ly prepared polic: In addilinn to dL'tail strategies ant! 

guideline ..... tlK' p .. !nicipalitlll ill ' gO\ el"lllllL'n! \\ Ith concerned hll<.Iics hu:-: hCL'tl !l1entioned. Basl·I.1 
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nn thesc strategies and !!uiddines in 2002 1",('. {\ddis i\baba Ilureall 01" hlucati,)Il has ope llL'd 

30 gove rnmcntal pre-schnols I(lr those 01 ' children 's or "Illli lies ,,11<) cannot ai'f(ml the sch",,1 

kc , ['hesc 30 prc-schools buildings are const ructed b) thc expense or i\ddlS Abaha Ilureau "I' 

I',dueation, and the equipments and lllaterials 1,Ierc rullilled b) lJN IC I'Y, I'he Ilurcau has a plan 

to construc t 20 gO\ crnl11cntal pre-sc hoo ls every year. 

I'hi s, IH)lI CI'er. is not happen ing in No rth -Westc rn I.onc 01' Ti!!ra)" The responscs or the 

respondent s confirm that there \\L're no pre-schools constructed b) rc!-!iollal .!.!.O \L'rn111Cnl in th c:-ic 

tlYO years in No rth - Western /.one 01' Tigra), I"he /.ero-c1 asses started b) the e.\pense or the 

regional gon:rlllllcnt an: \"c I" ) limited in number: onl) two Icro-classcs had stancd from the 

three Weredas II ith teachers " ,ho had not trained in pre-school teaching and II it hout required 

school 1~lcilities, 
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CIIAPTER FIVE 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

5.1. Summary 

The main objectil e or this studl lias to ass~ss the implementation or the nell poliel 01' pr~ 

school education and current practice or pre-school education in sOllie selected Weredas In 

No rth -W~stern I.on~ " I' Tigra) Regional State, 

In order to mcet thi s objectil'C, data collected rrom dirrcren t rcspondcnts through va rious dala 

collection inslruments welT analysed and inte rpreted in chapter 1i1Llr , I'he analysed and 

interp reted data led to summari/e the main lindings or Ihe stuth indicat l'd Ihal 

5.1.1. Th e exten t to which the pre-school education is implemented in the pre­

Schools: 

,- I"huugh mu,1 (n,5",,) urteaeher respundents understand th~ I mportane~ orpre-scllllol 

c:dllC(l1ion as important. hov,c\cr. parents' aiJoul11"lL' importance and ob.Jccti\cs ol'P I"C 

schuol educati on I"IS I(lund to be minimal: 

,- 1\11 (IOO'X,) or the teacher respondents understand thc main objeclile 01' pre-schlllil 

edu~ation as child ren eogn iti I e devclopment II llil e majorit) (52.'),Yo, ~4,1 % and 

3X,2%) of' thcm reported that the main objectil'es or pre-school education arc l(lI' 

children social. emolional and ph) siea l del elopnl~nl: 

, I'" (100",,) or the teacher respondents confirmed the absence or curricul um materials 

(lL'xtboo" and teacher's guid~) lI·hile S) IIahus and other related mat~lials II LTl' 

d\ailahk e\en tr lhe\ \\crL' not \\rittL'1l ill the rcgiunallan!!uagL' 

, Most (52.')%) ol'th~ al 'ui lable eUITlculum materials in th~ p r~ - schools lIer~ suppll"" 

b) Ilgra) Ilur~au ul' h lucation, hut. the) do IHII relkct eh"elren ",; ('III ironn ll'n! 

cultures: 
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,. hen ir not wn lirmcd du rin g obse rvation . the Icacher respondenls helic"e thai Ihe 

extent oj'teaching aids preparation h) teachers ['rom loca lh a\'ail'lhk 111:!1Lrials \\.1" 

I"(Hl nd encouraging (79.--t%)): \\,hich have been utili/.cd b) the lcachcr~ cilcourangigl). 

,. I.ect ure (X).Y' t,, ). brainstorming (79.4'V,,).choral speak ing ((,7.0%) . coopcralil 'c 

learning (()I.Xu;)). karning h.\ doing (5 X.W~()). discussion ())o()) \\ere cllcourangin!_I,I ) 

lIsed meth ods of teaching. \\hcrcas pia) -based inslrllCli{)lIl ~~1 ~ ()id and catcgori /in~ 

(5~')%) wc re used discouragingl y: 

,. rhc assessll1enttcchniques. Classroom parti c ipalion (85.3%,). tes l (82 .4 °{,). c lass lIork 

(7l)~ ° 0). hO lnclI mk (70 .6'Yo). practical acti I i ties (50'X.) 1-\ c re used cncourangingl). 

I lowcvcr. examination was Llsed sometimes (() I .X(X)) and ohSc 1"\'alion '·,as used 

disco urang ingly (61.8%) accordin g to Ih e leachcr respondents. Ilul c"'lllinalion ""S 
not practiced as illdicalL'd b) the teachers: the docLimellts and IlltL'r\ ic\\ resu lt:-; 

indicate that formal examination \<\as used as assessm~nt tech niques in most or 111L' 

sludied pre-sc hools. IIhich had Illa ., illlu ill load or "IS Illarks. 

,. I he record keepings used b) Ihe pre-schoob "ere altendance (I()()",,). adilli ssil 

record (6"1. 7'X.). anecdotal record (44.1 %) and parenl-lcac he r record (2() .~" , 

Ii ollel·er. the documcnt analysis cnnductcd by the researcher shol-\s thai e~ecpt dail ) 

attendancC'_ admission reco rd_ and ro sters_ there were no other records keeping S) stem 

in all "rthe I'isited prc -sc hoo ls: 

5.1.2. Learning Environlllent of Pre-schools 

Regarding thi s top ic. the stud) indicates thai : 

,. /\11 or the teacher respondenl s (100%) agreed thai the s iles or pre-sc hoo ls arlO appropriate 

1(,1' the practice or pre-school edueali on. Ohserl'ation results also conlirl1led Ihal 1"''''11 

the \ i,iled pre-school s nll,,1 "r them lI,ere ap propriale I(Jr Ihe practice 01' prc scho,,1 

education and I(Jr I'utu re ex pansion. I loweler. some pre-schools hale cnllldeci sclll ",1 

cm·ironment. at inappropriate place and combined II ith c1clllenta r) sc hoo ls: 
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r Almosl all leacher respnndenls (97.1 %) agreed on lhe pre-schools huildings I'ullilmcill 

Gl'll1inilllUIll n .. :quircl1lcnls sLlch as lavatories. hathrooms. oUldnor area. and oflicc: 

r Nearly lhe IOlal leacher respnndenls ('n.1 'X,) agreed lhal adequale sanilal'l " Icililies \\ere 

anlilable in lhe pre-schoo" lhal has been conlirll1ed h) nhsel'l alioll III sanile"') 

lilcililies. " hieh was beller III Kidane-IVlihrel bUI poor in Visinn. iVl) Ilab) and i'sehell c 

pre .. schoois: 

, rhough con<.iuci\cncss ofclassrool11s Ill!" tcaching- lcarninp. process \\1.1:-. agreed upon h.' 

(91.:2')u) or leachers. ohsel'lalinn reslill sho\·\S lhal lite nlainril) or \'isiled pre-sc!wols 

cla:-,srllollls have moderate conduciveness si nce 1110st of th e classrooms ha\\; 110\ enough 

space. \\el'C nol deeoraled \\i lh charts a"d piclurcs eseepl Iklel and Kidane-Mihrel pre 

schuo!s. and prcsL'ncc or large class si/.c: 

rAil ol'lhe leacher respondenls ( IOIIUu) agreed "houl Ille adequ,,"\ ,, ( IIHloor equipi ll elli s 

Iha l \\ as pn)\ cd by the researcher's obscnation: 

,. \1ost lcuchL'r rcspolltlcnts (~)-L lOu) agrced ahout tilL' lILkqu<.!L': d l' lndoor rnatcri;!ls ill \)H 

pn.: -schunb. \\hleh. in 1;..IC1. \\as dlspnncd h: research ' s OhSLT\utIDn. 

r I'he melJOril) 01' respondents (97. I'YcI & 7:1.5'%) respecli\el) agreed upon the adequac\ ul 

oUldoor pic" cquiplllellls and llIalerials thai has been pnl\'ed by researcher's obser\'ali un . 

Ilo\\e\ er. Ihe researcher prm'Cd lhal alillosl all the visi ted pre-schools \\erc eq ui pped 

\\ ilh neccssar) oulLioor pia) equiplllcnl s. ll owc\'cr. illlportani uUldoor pia) malerial s 

\\ LTe almost nol (.l\ ai lable: 

,. rile Illajorit ,\ (7.1.5(X)) nr Ihe teacher respond en ts agrcL'd to the equipillents and malerial s 

organi/,ations in the classrnnm~ but \\(.l ~ dispro\ cd h: the researcher equipments and 

materials \\ere poor!: urgani/.cd. 
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5,1.3, Adeq uaq' and Training of Teachers in the Pre-schools 

About adcquac) and training ortcachers ill the pre-schools. thL' stud) sho\\s that: 

r Majorit) (67.6'!;.») or the sampled pre-school teachers in the \ isitecl prc-school s arl' 

trained in pre-school teaching and the rcmaining arc trained in primary school teaching 

(1.1.1) \\htle k\\ or them have college diploma and I~'h gradc complete \\ith shllrt 

term training in primary school teaching: 

r i-:xeept \ er) them thm ha\ e becn traincd () and 3 Illonths. IllOSt or thesampled pre-scholl I 

teaehcrs ( X2.6°;(») \\CIT traincd lilr tcn months in prc-schoolteaching: 

,- Most 01" the prc -schnol teachers (X2.()oo ) h1.1\ L becn Lramed ill I igri!-!na (the rc~i llnal 

language ): 

,. I hc maj()rit) or prc-sehool teachcrs (55.'!%) do not hmc in -sen icc tr"inin~ on prl' 

,ch()()ll'ducatillJ) t() dc\ clop thcir pro!'cssion until no\\ : 

,. I'he C()lIrsco ()''!crcel ttlr thc pre-school tcachers includc (,htlel dl''''i()I'llIl'J)t ''''"Ith :lIlel 

Nu trit Ion. l\-datlug: . ~vkthod nr" prc-schi.lo1 tcachin!-!. ,\Ild 'Ikrll ,Ii" chdd rcl! ILln!-!lla:.'!~ 

dc\ ci()plllcni. 

,. ,\ssislant ICdChLTS \\CIT not (.1\ adahk 111 live or the \ isitcd prCSC IHH)ls at all lhll LllIll 

there \\en: lIladcqudtc Il1Imhcr:-. or assistants in the three \ iSlll:d pn.> schools. \\ hlch \\L'r\ 

not traillcd at all. 

5,1.4. The Extent of Pat'ent-School Relationships to Assist Children'S 

L('al-ning 

ConcernIng the c,\tcnt oj' parcnt -st:hools relationships to assist children's Icdrni n ~. the lindi tl~s 

or thc stlJ(h indicates thaI: 
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r Above hall· or (55.'!':;'» "I· the tcachcr respondcnt s llotcd that thc degrcc or par,·1l1 

inlollcmenl in the prc- school 10 cllhancc childrcn·s peri(lrl1l<lI1ce lias mcdiull1: 

, iV lost ol · lhe rcspondenls (X:;']",,,) nOled thai Icachcr< rccogllltion to establish respccl illi 

partncrship \\ ith part.:llh \\as ~ncouraging: 

, Il alr or thc Icachcr respondcnts reportcd thm thc degrcc 01· parcnts' acceptancc to tile 

in\'itatHlIls oj' the pre-schools \\as medium. h "nl11 the ['t.'searcher "s ohscn'ation and 

illicniell results or parents and principals. the lkgrce of parents· inl oll'elllent is beller in 

prilate pre-scllools. I l0llcl'er. in NGOs and rcional gOl·c ri1ment pre-schools Ihc parmi 

ill\'uhcllll:nt \\as poor. l'his probklll '''as c\ idcnt L'spCClalh [11 ~ldilJlL' :'\ Ilhrc\ pr~ 

school . 

,. I"hl' iL'Hchcr [\.'spOlllknlS \ X5Jo 0) usc ll1cclings and di~;LLlssi()tls as meHIlS n! 

C~ll1lJ1lunIGHIl)n \\ ith parents. II \\as also cOlllinned that prc-. ...,lhool teachers \JSl 

communication bonks as means or COmllHl!1icatiull \ \ilh pan:n1s \\hlCh. in 1~ICl. \\:1.'. 

inclTic icnt : 

, I'"renl s' support in hclping children to do the ir honlcllork (67.7'Y,,) and prol'isioll or 

llIaterlals lor thcir childrcn';, (X2.'I'V.,) lI·erc cncouraging. Il o"c\cr. parcnts support ami 

panicipalioll tu prl'-schools in terms ol'llIatcrials ,Ille! s~n iCl' \\~IS di .... t'OLlnLgin~~ 

5.1.5. Rcional government 's SlIpport to Pre-Schools 

l~qwrdin g rcinnal gO\'ern1ll~tlt's support to pre-school ~dueation. the tindil1!! Indicates that: 

,. I cacheI' re~pondents noted that the rciollal gO\L~ rnlll ent's support ttl pr('-schuol CLiUCD IIPIl 

i:-, L' 1ll'lIl1ra ~i ll g III "ictlln!! standards. ll1'o\,lLiing slipen Isiull . and monitoring pn:-schc ){li 

(XS . .l° II. TLSo o. & 70.()IL
O ) rcspcctiH.: I). I JO\\ C\'CL the guidance gi\ en h\ reiol1i11 

g~)\ernlllellt ahout preparation lli' teachi ng aids from locall~ I.\nulablc lllakriai s.L1sL' Ill' 

modern method oi'kac i1ing, and the in-sen'ice training gi\cn to pre -school teachers \\.t~i 

di sco uraging, 
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,. Inten iell results or Wereda I':d uca ti on Ol"llec expcrts indicatcs that they had not got an) 

training that helps them to gin: s lIpcn is ioll and support to pre -scholll program. bllt thl:, 

supe rl' ise rrom the expcrience thcy ha vc: thc)' superv isc pre-schools rangi ng h'om 1-4111 

a )car. and the: I()cus on outdoor I'lc iliti es. documentation and stat istics fi'ol1l the 

manl.lgcrial la~"s since the) do not ha\ c kno\\ ledge h(H.\ III supen isc pre-schools: till' 

Wcrcda Lducation Ollicc expcrts hal e no plan hOIl. II hen. hOIl llIuch to supen ise prL' 

schools duc to the workload thc) hal'c and mainl) the) I()cus on primar) schools: alld 

supcn isc the pre-schoo ls ir tllC) have timc: 

,. I he rq:ion has not expandcd gOl'ernmental pre-schools since 2001-2002 1,:.('. and has 

no t plancd to expand pre-schoo ls in the ruture. I'hc Ilurcau l"lits thc hands or donors 

and onl) two I.cro-c1asscs han: bccn runctioning in the three sludil'd Wercdas hI lliv 

inllucncc or the lIN ICLI ·. Ilul lhe I.ero-classcs that h,\le becn I'unet ioning cur rcntl) mL' 

sufferi ng I'rom lack or trained pre-school teachcrs. play ing Ill ate ri a ls and cq uipments and 

other sch()o l I'lcilities. 

5,2. Conclusions 

13ascd 011 the analysis. interpretation Hnd Slim maries made. Ihe follo\\ IIlg conclUSions \\'CrL 

dra\\n : 

,. h en though the utili:r.ation or teac hi ng aids by teaehcrs in Illost or the rre-schools IS al 

good condi ti on. the pre-school ed ucat ion was not implemented in the studied pre-schools 

as rccommendcd in the policy duc to teachers' lack or allal"l'neSS (percepl ion) on the 

objccti\l':-' or prl'-schooi educatiun. una\ailahilil\ .1I111 illappropnalCllL'S:-i u( ,Ill 

curriculum materi als and other lac tors. I'his arkcts the appror nate child ren ', 

del eloplllent: 

,. \11 the I l'iited pre-schll()ls h,\lC adequate Indoor eLJIllpments :ll1d allliost all orlhe I lSI ! ,t 

pn:-schouis \\ere equipped \\ ith adequate outdoor play equipmcllh as I i~ra: l~lIrL'all 

I ducaillm sIHndanJ-;. I ' hc~c equipments arc some or the important I~H,:ilitics in pr-.: 

sc hool s Iha1 L'llcouragc children's learning. Ilo\\c\cr. k\\ numbcrs or pre-schools h,l\L' 
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el"(lIIcied school environment. inappropriate ancl dirty place school en\ ironment. a III I 

combined \\ ith elementary schoo ls. Mort:O\'er. important outdoOl" and indoor pi ,,, 

materials \\ere almost 11l)[ anlilable in the \ isited pre-schools. the inadequate a\ ailahk 

indoor material s and eq uipme nts we re poorly organi/.ecl in the classrooms. lienee. this 

all alfects the practices oi" pre-school eciucation: 

, Most teachcrs or thc visited pre-schools have trained in the pre-school teaching with the 

rq.!ional ,anguagc. ,,,hleh han: included the Ilcccssar: courses as \\cll as IdSl s till' 

rcquin..:d duration of the training. 111I \\C\ 'Cr. the opportunities n\' ill - sen icc training \\ l'l'l' 

vc r, limited. Iksides. there \\ere scarce oi" ass istant teachers. I he \"r, limited assi sta II 

teachers in son IC pre-schools \\ere un trained. \\hich inturn halllpercd thc practices lI i" 

pre-schoo; ed ucat ion: 

, .In the studied Wcn;das. the ch ildren's enrolment in the pre-schools range, li'om O.:l ~I"" 

I II Vvcrcda Nkdcba) I.ana 10 :-LV~o in \~/ crcd(l ]':ndasilassic Ihl s limited enrolment d r 

children in the pre-schools particularl) in the rural area (V, ereda ~kdeha\ lana) is due 

to lack of ~kar t\\\ arcncss or parents about the sign i iicClncc alld ohjccli vcs or pre-schoo] 

etiueatllln. aeecss or pre-school eduealion as " ,ell as th e e,eonomie pl"Oblems or the 

parents. I:\'en thosc parcnts. who have children alread, enrolled in the pre-schools. dId 

not ha\ l' clear pcrccpti(Hl regarding the main hcnclil 01' the program. I ike\\ isc. I h~":l 

parcnh \\ho ha\c kno\\ ho\\. pen . .:ci\c the sig!lifica ll c~ oj·pn.:-schuoll'ducatio!l onl) [\ll' 

co!"niti\ e dc\ ciopmenl. I{cgarding thc parents participations in the pre-schools. it \ "IS 

limited to :.mnuaL hi-annual and occasional meeting and discussions as well as 

comlllunica tion hooks. This inconsistency parcnl -school relationship discourages 

pnrcticL's or prc:-school ed ucat ion: 

r RClDnal government roic s Clncl slI ppnrti\'C services to en hance the pre-scho()! education III 

the studied area \\ere \cr) limited and insigni!icarll in relation to \\hat recommended in 

Ihe plllic\ ))1" the pre-schuul education and this stnrngl, al"ku s the prae'liees ul' pre 

school education. 



I he ('u,.rent I'raeliee or I',.e-Sehoul hluealion 

5.3. Recommendations 
Hascd Oil the lilldillg~. the follo\\ ing n:Lnmmcnc.ialions arc pnn idcd : 

I , The "XI"nl or praeliee llr pre-school educalion depends ~,.eatll on rre-sehool trai llL'd 

tcach"rs si nce the job or pre-school teach"rs is man) and challenging: it dClllands 

kno\\ 'kdgc. skill. SCllsitivi l). and creat ivity. In-service training is one \\0:1) to improve the 

proICss ional cOlllpe tenC) or teachers, llence. RI : ll Ilu reau and WLO lllight organ i/e 

lntcnsi, c trainings on the concept of pn.>schonl education. especial! ) to IL'Clc hcrs in tIlL' 

form or seminars. '\orkshops. conlCrcnccs and c.\pcriCtlCL' sha]"]n~ prngrall1s In equ !p 

thelll \I ith nC\I approaches o/' rre-school education: 

Teaching- learning process is impossible II ilhout curriculul1l malerials, Therclc)]'e. Ihc 

RIJl cou ld rrepare and distnbule Ihc currieululll materials particularl) the lexlbooks ,md 

teaehL'''- s guide Ic)J' pre-school educalilJn and Ihe "TO mi~hl creale conlroll ill" 

mechani sm aboul the ulili/.alion lli' curriculum malerials prepared 0\ th e Ilurea ll ,I 

I ':d ucation: 

3, I're·sch",,1 child rell need sak and sccured pre -sc hool e ll\ ironmenl \lith ample space lor 

child ren to pia) li·eel) . a nd to PCri()I'Ill d ilTerent activitics. llence. concerned bod ies 

could sol\'e and initiate the pre-schoo! owners' by gi\'ing uc.kquatc spaces as mentioned 

in Ihc 'I:tmlartisor !'Ill ': 

4, l' lJI' th" rre-scho"ls allachecllo prin"lr) schools. il i, imporialll thai the pla\ arca ,huuld 

hl'sqxmllL'd Irom the r rimar) school so Ihalth" children can 1110\C and usc oUldoor pia) 

tnlllenab li'cel) \lithuu! kar 01 ' illlrusiull I'l'lllll Ih" ultler childrl'n , I'licrcior,', Ihe 0\1 1' '[' 

or slich lype or prc~school s might make SpL'Cla! arrangement ill tile ~cho{)1 cOIllPound 

5, I'rc-schuols, \I hich arc equippcd \\ ith adcquatc equipments and m,llena"- prO\ ide nil 

dp(lOrilin ilie, I,ll childr"n icannng, I herelorc. Ihe u"ncr, or prl'-sc llllol , cllLlld rull 'I1 ,ill 

ncccs~a r) indoor :'lIld outdoor cquipmcnls and materials: 

(). Pre-sehonls that ha\ ewell or-ganil.cd cl assroom cquipll1cnls c11ld materials hlghl) attract 

Ihe alieni Ion or children, I'hcrcl'orc. pre-sc hool tcachers and prinCipals need to organ i/L' 

Ihe elassrolll11' 01' c hildren, 
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7. Implementation oj- pIT- sc hool c<.iw.:alioll in tlK' absence oj ~Issistant tctlchcl's might hL' 

dil'licull. lience, the o\lners or pre-sc hoo ls might c l11plo) pre-sc hool trained assi stant 

teac hers in their schools: 

X, In \lrder to impr\l\e children enrolment a nd parents' il1\ \lhement in prc-schnols, 

co ncerned budies parti c ularh WLO and 1{!:Il could participate in all arc ness creatioll t<> 

parents about the objCCli\cs and sign ilic£lI1cL' ui'prc-school ed ucation inlhc same Ill,H11 ICr 

as the mobilization carried on lilr lilJ'l11al sc hoo ling, Iksicies, the RLllmight hmc mas, 

media programs r(H ,l\o\arcncss creat ion ahout the importance oj' prc- school educa ti on: 

'l, Children under the age of' li vc de ve lop rapidl y than o th e r pcri ods of' li fe, There is no 

question that these ea rh )ea rs are il11port ant to laller dele lopmenl. I hereli)l'e , the WI':O 

and RI-.Il l11ight include chi ldren's or ages I(lur and file in the /.enl-classes educatl ()n 

prog ram , MoreOl'e r, th ese /.ero-classes co ul d be expanded throughout the schools 

partieularh in thc rural areas lil r the sncietl II ho hal 'c no access of' pre-schoo l ed ucation 

and cann ot ai'lilrd th e school fcc, llesides, conce rned bodies I11lght f'ullil the neees", r) 

mate rials and equipmc nts lilr these /.c ro-classes and not to hal e the sal'lle pial 111g m c,,, 

II ith the pril11ar) sc hool stud ent s: 

10, I're-sehno ls arc not gelling adequat e proless ional support l'rol11 the 1{I':1i as \lell as til: 

W I':O, I'he WI',O experts nnl) vis itcd thc prc-schools to lind nut i I' tile) meet till' 

standard or 11 11" or not b) interviewing principals si nce th e experts had limited concept 

about pre-school ed ucat inn, This is done if' the expert s hal'e al"ple time bceause it is not 

their ~ pL'Cilic rcspo!lsihilit:. I knee. till' !()I!()\\ ing puinlS arc J'L'l';,lllllllL'lllkd 

!\. I'he RLll might hal'e se pa rate Department responsible liJl' pre-schnol educati on as 

stakd in 1'111 ' stanclards: 

II, I hl' RI II cou ld train tlte \~ 1,, 0 e,sperts concerning th e eonCl:pt ol'prc-schnol educatli ll 

(, I'he 1{I',11 cou ld Ill rec the \\, 1',0 experts tn hale plaJi about prl' school ed ucall on and I" 

supcI'I'ise and gil 'c support th e pre-schoollcachcrs, 
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Some Pre-School Buildings 

Model Pre-school, J 
Enda Selassie 

---~l~ ____ ' ________________________ L-___ _ 

'1lJ~ ~n. 
~ a .P. tJ~CJ If, 

My Baby Pre-school, 
Enda Selassie -.------

Kidane-Mihre! Pre­
school,Sheraro 



Vision Pre- school 
Medebay Zana 

Children playing at outdoor in the 

School environment 



Eden Pre-school, Sheraro 
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Annex-2 
Teacher-child ratio, number of classes and assistant Teacher in the sample 

pre-schools. 

Name ", No of No of No of No of Teacher-
children classes teachers asst. children 

• teachers ratio 
Vision 40 I I I 1 :40 
Model 143 3 3 - 1:47 
Embeba 85 " 3 - 1:28 ~ -
My baby 90 8 8 - 1 : II 
Betel 290 6 7 I 1:41 
Hewan 134 3 3 - 1 :45 
TseiJaye 50 1 I - 1 :50 
Eden 71 " " 1 1:27 ~ ~ 

Kidane-mihret 256 5 5 4 1:51 
T otal 1159 33 34 7 



Annex-3 

Addis Ababa University 

School of Graduate Studies 

Depal·tment of Curricu lum and Teachers Professional Development Studies. 

Questionnaire to be filled by pre-school teachers 

Dear respondents, thi s questionnaire is prepared to assess the role of government in pre-school 

expansion and practice of pre-school education in some selected Weredas of the North Western 

Zone of Tigray. It is simply used to conduct a research, which is used for the requirements of 

master's Degree in curriculum and Teacher professional development stud ies at Addis Ababa 

University. 

Having thi s general purpose in mind , you are kindly requested to give your genuine responses 

for the given items. 

N.B 

o Your responses wi ll be kept very confidential and L1 sed for the research purpose only. 

• Please, give your responses based on the directions given to each part of the 

q uestionnai reo 

Thall k YOII for YOllr cooperation. 

1. Yo u need not IVrite your name 

2. After read ing the questionnaire carefully, put a "/" mark in the appropriate box that 

corresponds to you r choice. 

3. For the questions having no alternative response, YOLl are kindly requested to gIve 

short answers in the space provided . 



Part I: - Demographic C h a racteris tics 

Followings are lists of qu~s ti o n s concern ing yo u. Please give your responses by putting a tick 

",t'" mark in one of the boxes of the alternat ive responses listed against each of the items, or 

write what you are asked to write in the boxes. 

No Items Iquestions Responses IAlternatives 

I Name of the pre-school 

2 Wereda and town rcspective ly 

3 Ownership D Government 
D Non-governmental organization 
D Public 
D Private 
Others specify 

---
4 Teacher's age D Years 

--~.---~---~-. 

5 Sex D Maie D Female 
.. w _____ 

6 Teaching expGnencc (total no of serv ices as D Years 

teacher or director in pre-school 

7 Number of peri ods you teach per week c::=J 
Periods 

Part II: - T he extcnt to which the curriculum is implemented in the pre-school 

I . Which of the fo llowing is lare the main objective/s of pre-school curriculum? (more than 

one answer is poss ible) 

A) Chi ld ren cogni ti ve deve lopment D 

B) Children motor skill s deve lopment D 

C) Children emotional development D 

D) Chi Idren soc ial development D 

2. The degree to which the signilicance of pre-school education fo r children development laid 

IS: 

A) Very high D B) High D C) Medium D D) Low E) Very LowD 



3. Indicate by putting a tick "/" mark for the availabil ity of curricu lum materials for the subject 

and level you teach. 

No Curriculum material s Avai lable Not avai lable 

I Syllabus 

2 Tex tbook 
, 

Teacher's gu idc .J 

4 Other related mate ri a ls 

3. 1. If the curnculum matenals are <wadable 111 your school, from where do you do you 

obtained? 

A) Tigray Education Bureau 0 B) MoE 0 C) NGOs 0 D) Any otherD 

3 .2 Write your response, if yo u have any additional idea concerning this issue 

4. The ex tent to which instr uctional materi als preparation by teachers from locally available 

material s in the pre-schoo l is: 

A) Very high 0 B) High 0 C) Medi um 0 D) Low 0 E) Very low 0 

5. The degree of instructiona l material uti lizat ion by teachers in the pre-school is: 

A) Vcry hi gh 0 B) High 0 C) Medium 0 D) Low 0 E) Very low 0 

6. Ind icate the fi·equcncy of the most commonl y used methods of teaching in your school by 

ticking "/" on the provided space: 

c: c: 
" '" . - » .... 
:l :l .... -.; os 

" C g- 0' a en ... .... 
~ ~ " OS c_ 

~ ~ ....... c a cz:: :z-
No Methods of tc:!£I1il.Ig .. ~ <J rn os 

I Brainstorming 

2 Play based instruction 
, 

Discussion .J 

4 Categori zing 

5 Cooperative lea rning 
. 

6 Choral speaking 

7 Learning by doi ng 

8 Lecture 



7. Indicate the frequency of assessment techn iques used in your pre-school by ticking ( / ) on the 

provided space 

.0 .0 '" - - '" -c: c: .5 OJ 
'" '" .0 ::l ::l - -eg' 0" '" '" '" No Assessment Techniques '" 8 .... -'" .... .... 0 '" 0 ,."" "" '" ~ Z 

I Test 
-

2 Observation 

" Classroom participation J 

4 Practi cal acti vities 

5 Class work 

6 I-lome work 

7 Examination 

8. What are the most commonl y used children 's record keeping systems in the pre-school? 

(More than one answer is poss ib le). 

A) Anecdotal [] C) Daily attendance [] 

B) Admission record [] D) Parent-teacher record [] 

E) Others specify _____________ _ 

9. Please, suggest the solutions you think fo r further improvement of the implementation of the 

pre-school program 

-------.-----------------------------



Part III: Learning Environment of Pre-schools, Adequacy of indoor and outdoor 

Equipmcnts and Materials and thcir Organizations 

1. Indicate your ag reement concerning the following issues by marking "v''' under the given 

table below. 

No Issues Agree Undecided Disagree 

I The Si te of pre-school is appropriate for the practice of pre-

schoo l education 

2 The pre- school bui ldings fulfil s the malll requirement 

(Lavatories, washroom, outdoor paly area, office) 

3 Adequate sanitary f~c i l iti es arc available in the school. 

4 The classrooms are conducive for tcaching-Iearning process, 

5 Adequate indoor equipmcnts arc available in the schoo l. 

6 Adequate indoor materials arc available in the school. 

7 Adequate outdoor equipmcnts arc availab le. 

8 Adequate outdoor play material s are available. 

9 Equipmcllts and materials arc well organized In the 

classrooms 

Part IV: Training and Adequacy of tcachers in the pre-school 

1. What type of training have you taken to teach pre-school education? 

A) TTl 0 B) HC 0 C) Pre-school teaching 

D) If any other, Specify ______________________ _ 

1.1. If your answer to quest ion number I is ' C' (Pre-school teaching), how long was the 

duration of training? 

A) less than 3 months 0 

E) above 1 () rnonlhsD 

B) 3 months 0 C) 6 month 0 D) 10 months 0 

2. To what extent the courses you took during the training is adequate to your all round task in 

the pre-school at present'l 

A) Very high 0 B) High D C) Medium 0 D) Low 0 E) Very low 0 



2. 1. If yo ur answer for question number 3 IS low or very low, why do you think IS 

that? _______________________________ _ 

3. In what language have you been trained? 

A) Tigrigna 0 B) Amharic 0 C) Engl ish 0 

4. The interval you have refreslU11ent courses on pre-school education to develop your 

profess ion is: 

A) Two times in a year 0 C) Once in two years 0 

B) One time in a year 0 D) I have not got till now 0 

4.1. If you do not have, w hy do you think is that? 

5. Which subjects were covered during your training in the institution _________ ? 

A) Child development 0 

B) Child psychology 0 G) Environmental science 0 

C) Health and Nutrition 0 

0 ) Pedagogy 0 

I-I) Methods of pre-school teaching 0 

I) Theory of education 0 

E) Music 0 J) History 0 

F) Social sc ience 0 K) Mat hematics 0 

L) Children skill s of language development 0 

6. The number of ass istant teachers in your school is 

A) More than the required standard 0 B) Adequate 0 

o 0) Highl y below the standard 0 E) not at a 

C) Nearly adequate 

6.1. If there are assistallt teachers in your schoo!' are they trained on pre-school teaching to 

implement it? 

A) Yes 0 B) No 0 

6.2. If there no at all assistant teachers in your school, please indicate the problems you have 

faced due to the absence of assistant 

teaehers ____________ ________ _ 



7. If you have additional comments, suggestions or recommendations regarding adequacy and 

qualification oftcachers, please write it __________________ _ 

Part V: The extcnt of parent-school relationship to assist childrcn's learning 

I . What is the degree of parent involvement 111 your pre-school to enhance children's 

performance? 

A) Very high 0 B) Hi gh 0 C) Medium 0 D) Poor 0 E) Very poor 0 

1.1. If your answer for qucstion number is poor or very poor, why? 

2. How do you explain teacher' s recognition to establish respectful partnership with 

parents? 

A) Very high 0 B) High 0 C) Medium 0 D) Low 0 E) Very low 0 

2.1. If your answer [or question number 3, is low or very low, why? _ ______ _ 

3. What is the degree of parents' acceptance to the inv itations of the pre-school? 

A) Very high 0 13) Hi gh 0 C) Med ium 0 D) Low 0 ) Very poor 0 

3.1 . If your answer [or question number 3, is low or very low, why? _ _ ____ _ _ 



4. What are the commonl y used means of communication for parents to pati icipate in pre­

school educa ti on with the school? (more than one answer is possible) 

A. Meetings and di scuss ions D 

B. Telephone call s D 

C. Written letters D 

D. The use of communication books D 

E. Verbal message D 

F. Other, specify ~~~~~~~~~~~~~~~~~~~~~~_ 

4.1. How is the efficiency of the comll1unication? _______________ _ 

5. Please rate the follo wing items by putting a "./" mark in the appropriate column 

No Parents involvement ill their Very Good Average Poor Very 

chi ldren 's learning good poor 

1 Service in schoo l committees 

2 Provide materials for their children 

3 Provide materials fo r the school 

4 Help to do their homework _. __ ~_._._ .. ____ ._._~_L 

6. If you have additiona l commcnts, suggesti ons or recommendations regarding parent-school 

relationship to raise here ,pleasc write it ____________________ _ 



Part VI: Support of Government in Pre-school Education 

1. Please, mark in the appropriate box of your response the governmental sort of support 

(Wereda or Educational Bureau) 

High Medium Low 

No Items 

I Guiding how to prepare teachi ng aids li'om local 

materi ~ I s 

2 Guiding how to use modern method of teaching 

3 Giving in-service trai ning of teachers 

4 Providing supervision 

5 Setting standards 

6 Monitorin g pre-schools based on the standards 

7 Distributing curriculum materials to pre-schools 

8 If any other please mention turn by turn 

2. How is the expans ion of pre-schools by government in these two years? 

A) Very good 0 B) good 0 C) poor 0 D) very poor 0 E) No change at all 0 

3. If YOli have additiona l comments, suggestions or recommendations YOli would like to give 

regardin g governm ental support to enhance pre-school education to raise here ,please write 

it,, __________________________________ _ 



Annex-4 

Addis Ababa University 

School of Grad uate Studies 

Departmcnt of Curriculum and Teachers Profcssional Development Studies 

Intuview Guides Objectives 

The main purpose of thi s interview is to co llect information regarding the practice of pre-school 

education in NOlth western zone ofTigray. Thus, your direct participation has been found 

essential and you have been se lected fo r the interview. So, kindly you are requested to give 

information honestly. 

• It is assured that the co ll ected information will be kept confidential and used for research 

purpose only. 

Thallk you! 

A. Interview Guide for children's Parents 

I . Why do you send yo ur child to pre-school? 

2. What are the object ives of pre-school education? What is the critical significance of pre-

school educRtion for children? 

3. How do yo u involvc in your child ren's learning in pre-school? 

4. !-low is daily information about chi ldren shared 

5. What significance has parent involvement in pre-school fo r child ren's learning? 

B. Interview Guide fOI' Parcnts 

I . Why do you send your ch ild to pre-schoo l? 

2. Do you have knowlcdge about the significance of pre-school education? 

C. Interview guide for Regiona i Education Bureau and Weredas Education Office 

Experts lind Pre-school Directors. 

I. What do you think that the main objectives of the pre-school education? 

2. Do yo u havc a:1)' training thar helps you to give supervision and support to the pre-school 

education program? 

3. Do you provide supervision and support in the pre-school education program? 

• If yes, 



• How many times in a year? 

• What do you superv isc? Indoor, outdoor or both of them? 

• What sort of problems do you think the pre-school face in its practice? 

• What al ternative solutions do you suggest for further improvement? 

• If not, why? 

4. Do you think that the adeq uacy of teachers, principals and their qualification is suffic ient to 

the program? If not why? 

5. How do you evaluate the cquipment and materials avai lable in the pre-school regarding to 

the adequacy with the number of children 's? 

6. How many children are there between the age of 4 and 7 in your Wereda? (for Wereda 

educat ion office experts) . 

• How many of them are enro lled in the pre-schools? 

• If the pre-schoolls is/are non-governmental, wou ld you explain the maXUTIum and 

minimum tuition fee? 

• Is every parent can afford thi s tuition fee? 

• If not, how do you explain the problems in your wereda ? 

• What solutions do you suggest for the problems faced? 

• What sort of support the wereda provides for the pre- school? 

• I-lave you a pbn to expand pre-school education programs by allocating regular budget? 

If yes, at what stage are you now? (1'01' Wereda education office experts and Regional 

education Bureau expcrt). 

If not why? I-low do you solve the problems of pre-school education in your wereda 

especially for the disadvantaged children? v 
7. I-low do you explain parent-school partnersh ip to assi st children's learning? 

• Do you th ink that children 's parents have know-how about the objectives and 

significancc of pre-school education? 

• If not, what is yo ur role in creating awareness and understanding about the objectives 

and sign ificance of pre-school education fo r the ch ildren's parents? 

8. If you have any comments, suggestions or recommendations for further improvement of the 

practi ce 0 f pre-schoo: educat ion programs. 



Annex-5 

Addis Ababa University 

School of Graduate Studies 

Department of CUlTiculllm and Teachers Professional Development Studies. 

Observation checkl ist 

Name of pre-school ______ _ Date of observation ______ _ 

I. Observation check list to assess learning environment of pre-schools 

No Items Yes No Needs 

A) Site of pre-school improvement 

I The pre-school is located away from the crowded Itraffic 

areas 

2 The vicinity is good for future expansion 

3 fenced and free of non-splintering materials 

4 The pre-schoo l site is a raised area, dry and have natural 

drainage free from water logging 

5 Planting of trees are available 

6 Classroom and compound are attractive 

B) Pre-schoo! building 

I The rooms are constructed for the purpose of pre-school 

2 There are attractive pictures in the walls 

0 The building fu lfi ll the minimum requi rements of: J 

• Play rooms 

• Lavatori r.s 

• Wash rooms 

• Outdoor play arc,! 

• OHice 

C) Sanitary facilities 

I There are separate toi lets for children and adu lts 2.Ther 

is separate toil ets for male and female 



3 Adequacy of chi ld-sized toil et faci li ties for the children 

4 Adult-si ze toilets for the staff 

5 Provision of water 

6 The toilet and washing fac iliti es are easily accessible for 

children from both the indoo rs and outdoors 

7 The toilet floor is washab le and not of slippery 

D) Classrooms 

1 Provides enough space for children to li ve and work 

together freely wit ho ll t regimen tation fo r space 

2 Classrooms are beautifull y decorated and attractive with 

charts and p ictures on the walls and tidy 

3 Dust-free cross ventil ation through open windows 

4 The walls space is functiona l and lend itself to promote 

activities 

5 The Iloors are cemented 

6 The floor is eas il y c leanable and ma intained in a good 

sanitary condition 

7 The 1100r is warmth and free ti'om dusts 

8 The window is low enough to enable a child to lookout 

for better view and understand ing of the ou tside world 

9 Windows has the lilcilit ies for easy operation by 

children 

10 All doors are light in weight so that children can handle 

them easily 

II The heights or door knobs are in easily reach of children 
. 



2. Observation checkl ist fo r indoor and outdoor equipment and materials adequacy and their 

organi zation 

'" 
., -- eo -No Items eo = , = = 0"' = ., 

0"' 0 ..... ., 
'" ., 

'0 Z '>; '0 eo ., 
< = ..... 

A) Indoor equipmen ts 

1 Child sized easily and safely mobile cha irs 

2 Child sized table that can be easil y carr ied by chi ldren 

3 Open and closed she lves and cupboards that are 

sui table for the chi ldren height to use as they want 

B) Indoor materials 

Concept and ski ll materials (puzzles, books, play 

cards) 

1 Gross motor materials (Balls, pull toys, Rid ing toys) 

2 Construction materi als (Blocks, builcJing sets .... ) 

" Self express ive materials (do ll s, Dress-up clothes, . .. ) ~ 

4 Manipulati ve materials (Build ing sets, markers, pencil) 

5 Natural materi als (st icks, leve ls, rocks, sands) 

C) Outdoor play equ ipment 

Swinging 

1 Merry - go - ro und 

2 Slide 

3 Balance 
_._-

4 Climbi ng ii·ames 

D) Outd oor Ilia:; rnntcr ial s A Vililablc Not Need 

availabl improve 



c mcnt 

I Availabi li ty of play materials (footbal ls, giant balls, 

etc) 

2 Availabi li ty of skipping ropes 

3 Avai lab ility of gymnastic mat 

4 Availability of mll itipllrpose mat 

5 Avai labi li ty of large and mobile toys 

6 A vailabi I i ty of tricycles 

7 Avai lab il ity of smal l car tyres 

E) Organization of equipmcnts and materials Very Good Poor 

good 

I Children's materials are displayed at child eye-level 

2 Materi als and cquipmcnts are access ible, easy to use 

and invite se lf-servicing approach 

3 Arrangement of play materials and equipment 

3. Observation checklist for asscssing classroom instruction 

Yes No Need 

No Hems improveme 

nt 

I Brainstorming 

2 Play based instruction 

3 Discuss ion 

4 Categorizing 

5 Cooperati ve learning 

6 Choral speaks 

7 Learning by doing 

8 Lecture 
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