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ABSTRACT

The purpose of this study was to assess the role of the regional government and the current
practices of pre-school education in three selected Weredas of North-western Zone of Tigray
Region. To conduct the study, descriptive survey method was employed. To effect this, out of two
Zero-classes and 13 KGs in the three selected Weredas, two private KGs were selected by
purposive sampling technique due to the presence of large number teachers in Endaselassie
Wereda. Moreover, three Kindergartens were selected from Endaselassie Wereda using simple
random sampling technique (lottery method) of which two were private and one government
Kindergartens. Besides, out of the two Zero-classes, one Zero-class was included in the study
using lottery method from the mentioned Wereda. Furthermore, Two Kindergartens from
Sheraro Wereda and one Kindergarten from Medebay Zana Wereda were selected by available
sampling technique as sample pre-schools. All teachers including principals thirty-nine in the
sample pre-schools were used as subject of the study. In addition to this, 18 children’s parents

technique and 9 parents (who have pre-school age children but not enrolled in pre-school) were
selected by purposive sampling with the guidance of principals. One Regional and three Wereda
level Education office experts were selected on purposive basis. Four types of data gathering
instruments (questionnaire, interview, observation checklists, and document analysis) were
employed. Pilot test was conducted in ten pre-school teachers and the reliability of the
instrument (questionnaire) was computed using Cronbach’s alpha. Accordingly, the pilot test
result was 0.77. Based on this result four items were modified. Finally, quantitative data were
analyzed using percentage and the qualitative data were presented in words to supplement the
data obtained through quantitative methods. Findings made clear that almost all the studied
pre-schools have adequate indoor and outdoor equipments as the standards set by Tigray
Education Bureau; most pre-schools (91.2%) have moderate conduciveness of classrooms for
teaching-learning processes;, 82.6% of teachers have trained in pre-school teaching; the
involvement of parents in pre-school were moderate (55.9%). These all encourages the
practices of pre-school education. However, pre-school education was not practiced as stated in
the policy due to lack of separate school environment, poor sanitary facilities of pre-schools;
poor organization of materials and equipments in classrooms; low opportunities of in-service
training of teachers (100%), scarce of assistant teachers as well as lack of training (67.8%);
less attention and support of regional governments. Thus, the RBE, WEQ, pre-school owners,
pre-school teachers and parents need to give high attention to enhance the practice of pre-
school education in the three selected Weredas of North-Western Zone of Tigray.

VII A.A.U. College of Education Graduate Studies, Department of Curnculum & Teachers Professienal Development Studies
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CHAPTER ONE
INTRODUCTION

1.1. Background of the Study

Pre-school education is a crucial stage in the life span of human beings needing care and proper
influence (Mialarent. 1976). The writer also explains that this is not without reason: this s e
stage at which rapid physical and mental development takes place. Children are said 1w be
achieved hall-adult stature and greatest development during this stage. In line with this. Bloom
(1964) suggested that there s also much development in the mitellectudl growth in the first four
or five yvears of hife as the next thirteen years. The author also explained that One third of the
child’s school attainrent potential has been determined by the time she/le cnters pring

school.

In additton. accordmg 1o Suivant (2000) carly learning experiences are crucial 1o the future wetl-
being ol children. and establish the foundation for the acquisition of knowledge and skills tha
will affect Later learning and behaviour. Belore they go to school. children have been learning in
a varicty ol coviromments-in their homes and in childcare and comimuniy scivnas, Chidoe
arrive at school with different backgrounds and expericnees and at ditlerent stages !

development. Positive carly  experiences with school arc ol pdaramount important o voune

children.

Similarly. Chowdhury and Choudhury (2002:90) explaimn the importance ol pre school educ

as “Our nation’s future. its prosperity or poverty. strength or weakness depends on the care wi 5
which we build the character and habits of our children™ Phe authors also added that -
pre-sehool vears of the chitdd 1s the period of its maximum leaming and intellectual developiicit
and henee ol gross powential educational significance™. The above weiters showed that pic

]

school program s important tor mentul and physical deselopment or conddeen o b cards st

— — e r—— R — - = 2 b
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IFrom an cconomic perspective. pre-school education can reduce overall costs 1o schools and
society. It can reduce retention in lower grades of primary cducation. dropping out ol schools.
placement in special education. delinquency rates. an expenditure on welfare and social
services, It can also result i more working mothers and increase the abihty o function

successlully as an adult (Mol:. 2005: Miller and McDowelle. 1993),

As a result. pre-school education becomes a point of common concern in both developed and
developing countries.  Assumptions about its importance have led to rapid expansion ol pre
school mstitutions and in quality of facilitics and services (Olatunji. 1990).  Accordingly. in
Furope (Germany. Britain. Austria. Sweden. France. cte.) and United State ol America it took
significant step lorwarded in 1800°s.Whereas. in developing world. mainly o sub-saharin

Alrican countries it 1s of recent origin (Husen and poslethwaite. 1995).

In lthiopia. the pre-school cducation was established in 1900 i Dire-Dawa o provide
necessary caring serviees for the children of the Freneh consultants who were assisting in

building ol first railroad in lithiopia (Demeke. 2007} Theno a number ol private pre-scho

attached 1o the then existing education were institutions such as nglish school. the Gernen
school. yeee Gebre Mariam and the like started. giving services for children of rich parents in
Addis Ababa. Bul. pre-school as a general community services began in August 1963 1:.C .. with
few pilot projects established in the major towns of the country under the Ministry of Natiosial

Community Development and Social Aftairs. Foreien national maindy Secdish and Am

CTIL
Peace Corp volunteers ran these centers. When these volunteers el tor then country .
program was taken over by women village level workers who were not specilically trained for

pre-schooi (MNCDSAL cited i Demeke. 2007).

By the vear 1972, there were more than 30 privately owned pre-schoois mosthy i the \¢
Ababa arca: and 30 pre-schools in both rural and urban arcas sponsorced by the Mimstry
National Community and Social Aftamrs (MNCDSA) and headed by village devel workess

(Demeke. 206G7).

S0 A AL Callege of Bducaton Craduate Stucies. Depariment of Curnicolum & Leachers Proessionar s clonmant b
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From 1908-1974. only 77 Kindergartens were established. These programs allowed space lor
only 7.573 out o’ 3.5 million children age 4-6 (NCC. cited in Demeke. 2007). Although the
largest population ol children live in rural arcas of the country. these Kindergartens were limited
to urban areas ol Ethiopia and were run by Missionarics. Private Kindergartens organizations
and Ministry of National Community Development and Social Affairs. Surprisingly Mol did

not pay much attention during this period (NCCL cited in Demeke. 2007)

[he Socialist revolution of 1966 1-.C. was a turning point in the history ol childhood educat

in Lthiopta (Demeke, 2007). The author also explains that in 1973 1.0, an idependent
commission called “Lthiopian children’s commission” was established with a task ol caring and
educating Ethiopian children. Moreover. in 1974 15.C. for the first tme in the history ol the
country. the Conmussion (National Children’s Commission. cited in Demicke. 2007) produced

manual tor kindergarten education i Ethiopia.

From [975-1990 pre-schools grew from. 77 to 912, Further. pre-school enrolments grew from
7875-102.000 During this time. for the first time in the history of the country. pre-school
education became part of the National Education Policy. Following this. the lirst national p
school curriculum  was developed. In addition o these major changes. three  sepa
departments were established within the new Ministry ol Education 1o support the specializ
training ol wachers, curriculum and textbooks appropriate for very yvoung children. .

supervision and evaluation ol pre-school education programs (Demcke. 2007).

According 1o Mol (2005) currently. there were 1497 pre-schools i the country with the total
enrolment of about 153, 280 or 2.3 percent oul of 6.647.796 unpropriaie Kinderearten
children (4-6). This ligure indicates that the gross enrolment ratio ol Fthiopia pre-school is vory

low, ¢

In 1994, the government ot Ethiopia adopted a new Education and | raneng Policy (TG 194
Within the framework of the bducation and Traming policy - the governmen: prepared spuece
stratepy indicative five-year plan document called Fducation Sector Development Progroon

s S = S e 2 = = = =

3 . 1 .
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(ESDP) to implement the policy (Mol 2002a). All the three 1ESDPs that were prepared from e
vear 1997798 10 2009/10. education for children between ages 4 1o 6 have not been got special
attention except a simple statement of the recognition. For example. in the [irst ESDP document.
with regard to the pre-primary education is concerned. the document suggests that even though
the importance ol pre-school education is believed to be tremendous. it may not be an absolule
neeessity lor children to pass through it Pre-primary school is not a priority of the government
under the current cconomice status of the country. In the other two FSDPs as welll pre-primary
cducation does not get the proper attention (Mol 2002a: Mol 2005). 'The role ol government
in pre-school cducation is policy development. curriculum  desipn. standard  setting and
supervision (Mol 2002a).

In addition. Dereje (1994)  studies made in pre-schools of Addis Ababa pointed out tha
lcarning environment (the physical set-up of the kindergartens m general and the class rooms m
particular) was not conducive for proper implementation of the pre-school education: basic
lacilities and cquipments were considerably lacking: the training as well as competencies ol the
teachers were inadequate.

In sum. pre-school educational programs in Fthiopia there are hmitations in mecting demands ol
the growing number of pre-school-age children in the country particularty in the rural wrea
Morcover, the fearnmg eovironment ol pre-schools of Addis Ababa was not conducive
proper implementation the pre-school education due to Jack of resources (eamed human p

and materials): Phus. this study was attempted to asses the vole ol retonal government ay pi
school education and the current practices ol pre-school education in three seleted Weredu

North-Western Zone of Tigiay .

1.2. Statement of the Problem

In Lthiopia. pre-school  cducanion programs were  estublished 160 vears ago  (Demeke.
2007:181). However. the research findings of 1 TEC (2000) and Tirassew (2007) indicated that

due to the absence o special emphasis o the Bducation and Teaining Pobiey (FGEHL 1994

-l AN L ooy ol Bducation Craduite Stadies. Departinsent vl armcihom & feaciers Protussionmd Pres chmmee ot Stgdne
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access of pre-school education to the socicty is very Iimited until recently The findings also
revealed that the government has no strategy lor the expansion of pre-schools. Although the
povernment was prepared specific strategy  indicative plan documents for cducation sect
(ESDPs) from the year 1997/98-2009/10. cducation for children between ages 4 o 6 have 1
got special attention except a simple statement ol recognition (Demceke.2007). Regarding i
primary education. the ESDP-111 document indicated that the thiopian government poliey {rom
the vear of 2005/06-2009/10 1s not 1o establish and run pre-schools (Mol 2003).

‘iluw:\'cr. some NGOs. religious organizations and communities run lew pre-schools in the
country: these are limited to urban arcas. In addition. with (he exeeption of very few religious
and NGOs. pre-schools all charge fees that are oo high for many Lithiopian families who cannot
afford o pay - Tenee: the majority of population who live in the rural arca and those from poor
familics do not have access o pre-primary education. Due 1o ths. there is low enrollmen! of
children in pre-school education in the country. In support of this. Ainharie Reporter Newspirs
(Nov. 2772002 L.y explains the gross enrolment rate of pre-primary education is currently o

3.9% in the country’and 2% in Ligray Region as a whole.

Morcover. the praciice ol the available pre-schools are suflering from different problems: in
support of this. Amelework (2007) i her research finding conducted in fast Shoa Zonc
indicated that the physical set-up. classrooms und outdoor spaces were not helplul Lo effect

miplementation ol pre-school curriculum. The prescnce of ill-equipped classrooms and pioo
ground with neeessary cquipments and materials: that teachers had either training (or shor
duration or no traming to educate in the Kindervarten: linnted parent involvement in childees
hiteracy development: and insignificant superyisory service provided by the sovernment bod..

at different levels have discouraging impact in the implementation ol pre-school curriealun,

ETEC (2006} and Tirussew (2007) recommended that even i the government should tod b
expected to open and run pre-school institutions. it is required to develop elicetive strategy o

FCCTE Based on the recommendations given by these rescarchers. the sovernment has prepared

Ty

new policy ramewaork. strategies and euidehnes for carly childhood 2are and Slacanon i 20
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Fhe Current Practice ol Pre-School ducation

.C (mseribed (rom Addis Zemen Newspaper. Dee. 26/2002 1.C). In the newly prepared policy.
in addition o detail strategics and gwdelines. the parucipation ol government with concerned
bodics has mentioned. Based on these strategies and guidehnes. in 2002 F.CO Addis Abuba
ducation Burcau has opened 30 governmental pre-schools lor those of children’s families who

cannot alford the school fee. The Burcau also has a plan to construct 20 pre-schools per vea

the future.

1.3 . Objective of the study

I'he objective of the study was 1o assess the role of regional government in pre-school education
and to investigate the current practice ol pre-school education in three sclected weredas ol

North-Western Zone ol Tigray.

1.4 . Research questions

With the aboeve objectives. this study will find answers for the Tollowmye busie rescs
questions
1. How is the pre-school education implemened?

2. How tar are the pre=schools well equipped with materials and have adeguate spaces”
PF ;

el

I'o what extent wachers are adequate and have the required qualilication te teach in the

pre-schools?

4. To what extent is parent-school relationship maintained to assist chitdoon™ Leamiig
the pre-schools?

S What tvpes of supportive services are rendered in pre-schiools by the regional rewonal

government!

e 8 A i L L 10 L SR
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| he Current Practice of Pre-School ducation

1.5. Significance of the Study

Assessing the practice of pre-school education is very important part ol educational process 1o
obtain evidences lor improving the drawbacks. FHenee. this rescarch would be signilicant in the
following ways:

1. Lo suggest some possible measures 10 all government bodics (Wereda levels and .
Regional levels) so as to improve and facilitate the quality ol pre-school Iiducation
implementation:

2. To enhance the awareness ol dilferent levels of education olfices. mainly Woreda
cducation oltice to ensure the guality to be maintained in pre-school education:

3. Lo increase the awareness ol owners ol pre-school through Wereda level Bducation
Ollice experts w equip pre-schools with essential human and material resources reguiied
to eflectively run pre-school education:

4. o mmprove the collaborative and interactive ciforts and responsibilities of weachers and
parcnts Lo assist children’s learning by the help of concerned revional governmental

bodies.

1.6. Delimitation of the Study

Lhe rescarch problem must be delinnted 1 scope as well as in depir to oo aageable. Fleo
the researcher de-limited the study Lo assess the extent ol pre-school educaton nplementa
(including the use of teaching method. preparation and utihizaiion of waching aids by teachor.
avatlabihty of curriculum materials. the assessment techigues used by teachers and e
Keeping systems ). adequacy and traning of teachers. learning cuvironment ol pre-schoois.
parent school relationships. and role regional government in pre-schools cducation. Issues
related 1o the admmistration ol pre-schools and other stall reguiremenis were sotnchuded e
study. Only mme pre-schools out ol the 15 pre-schools in the tinee Weoeredas (ndastiass

Sheraro, and Medcebay Zana) of North-western Zonce of Tigray were inciuded i the study.
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1.7 . Limitation of the study

[he rescarch would have been more reliable and if all pre-schools in the three selected Weredn

were included.  Therelore. this was the major limitation ol the study.

1.8. Operational Definitions of Terms

Children’s parents:-parents who have pre-school age children enrolled in pre-school.
Implementation: - putting the policy on w implementation m order to bring signilicant posi
changes o the country and the society as a whole (Mol 2002a).
indoor equipments: - refers 1o materials such as chairs, tables. shelves ete.
Indoor materials:-refers o materials such as puzzles. books. pull tovs. play cards. blocks.
building sets cte, as instructional materials.
Outdoor playing cquipments: - refers to materials such as swinging. merry -go-round. shide.
balance ete
Outdoor playing materials: - refers to materials such as footballs. sKipping ropes. trieveles. ¢
yres ele.

Parents: - parcnts who have pre-school age children but not enrolled in pre-school

Pre-schools, pre-primary and Kindergarten are different names for education ol children
betore age 7. the age for primary school entry and used interchangcable i the studs

Zero-class:-is pre-school educational program given tor children’™s ol age 6 only i governmeni

prinary schoaols

1.9. Organization of the Study

Fhis study was organized in five chapters. The first part ol the study was introduction contami
the background. statements of the problem. significance of the study. delimitation and
operatonal defimuon ol terms. he second chapter deals with the review of related literature
about pre-schoal cducation implementation and standards. The doed chapter contams i
rescarch design and methodology of the study. which mmcludes the desien ol the swads . ¢

Mt

sources. sample and sampling technigues. instrument of data colicction. pilot iest. methods o

e L el
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data analvsis and presentation. The collected data were presented and interpreted m the Tourth
chapter. Finally. the lindings were summarized. conclusions were drawn and recommendations
were forwarded at the fifth chapter.  Morcover. references. questionnaires. and some necessary

documents were attached to the last part of the thesis as appendices
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

his part treats review ol related literature includes the development of pre-school education in
the world as well as in Lithiopia. standard required to the program in different countries and in
I:thiopia. and significance pre-school education for pre-school-age children. are presented under

here.
2.1. Emergence and Historical development of pre-school Education

I'he use of the term ~pre-school™ (and equivalent names in non-linglish speaking countries) 1o
denote organized education outside home for children below school age. is of quite recent date
(Barnett cited 1 Husen, 1995). He also added that before the niddle ol the twenueth century.
such cducational arrangement was called “nursery school ™, “kindergarten” and so on. Those
more spectlic terms are still common than “pre-school™ in many countrics.

Chowdhury and Chouldhury (2002) stated that pre-school education s mlormal education i
the child between the age group of 3 to 6 years. carried out in formal institutions betore the ¢hild

Joins the primary education.

Farly childhood education as a distinet discipline had its beginning with Johan Pestalozzi (1746
1827) as the mineteenth century began. Then. it can be said that carly childhood education 1s 2
lairly new ficld. though it has old roots. It has developed out of a long historical tradition. Many
ol the signilicant aspects and practices found in today s programs weie suggesied b
philosophers. writers. and teachers of the past (McCarthory and Houston. 1980: Feene.

Christensen. and Moraveiket. 1987).

John Amos Comentus (1592-1670) stressed the importance of educating children while they

young and advocated learning by doing and learning through play (Feeney. et al.. 1987).
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Pestalozzi devoted his life to education. particularly for the orphanced and poor: he developed o
home for the poor and a school for refugees. He believed that education should be based on the
natural development ol children and that ever child was capable of learning: he rejected (he
practice ol memorization and recommended that sensory exploration and observation 1s the

basis of learning (McCarthy and Houston. 1980 I'eencey. ctal.. 1987).

Friedrich Wilhelm Froebel (1782-1852) a German philosopher. like Pestalozzi and so many
others before him. was deeply concerned with the education ol children three through six ages.
By opening the lirst kindergarten (children’s garden) in 1837, he created a very great change
with the emerging ficld of carly childhood education. I'rocbel understood and respeeted the
nature of voung children: he accepted and believed that children lcarned best through active
involvement. So. he designed special play materials and introduced the 1dea of associating
actions with singing songs. Frocbel’s contributions (o the evolution of” Kindergarten, as we
know it today. have been extremely significant (Ediger. 1988). Therelore. pre-school education
from its beginning (in the time of Frocbel) employed active learning-teaching methods in s
practice and the implementers used this method of teaching. Some ol the educational principles
and practices found in today’s kindergarten are outgrowths-ol Frobel’s thinking and tcaching.
Supporting this idea. Bruce (1991) described that Frocbel’s eniphasis on learning through play is
strongly supported and music, stories. and games have been continued to be signilica

components ol kKindergarien programming.

Others followed IFroebel and contributed to the evolutionary process and the concept ol
kindergarten. For instance. Maria Montessort (1870-1932) became a specialist in the traiing ol
disadvantaged children and those with special needs. Montessort as cited in Feeney et al. (1987)
believed, that education ought to be developmentally-oriented and cach child should develop in

scli=discipline. independence. and sclf-direction.

On the North American continent. John Dewey (1859-1952) contributed to the evolution ol
Kindergarten. Dewey's view included the suggestions that
e |ducation should ivolve both the hands and the minds ol children:

11 A« ollese of Education Graduate Studies. Department of Curniculum & Teachers Protessiomal Development Studies
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e [he aim of education is to teach children how to think and how to learn: and
e liducation involves a continuous reconstruction of living experiences that go beyond (he

walls of the ¢lassroom (Feeney et al.. 1987)

Jean Piaget's (1896-1980) work demonstrated that children in kindergarten learn through
manipulation ol their physical world, are perceptually-oriented. and make judements on the
basis ol the way things look to them. It also provided the basis for the identification and
description of a developmental growth sequence in children where cach stage 1s characterized
by special modes ol thinking about and responding to the environment. Because concepts are
developed from sensing and acting upon the environment, children should be mvolved with real
and relevant activities as often as possible. Since development. proceeds from the conerete (o
the symbolic. then it should follow that curricula be structured to move from the concrete o the
symbolic. Since teachers understand the progression of logical thought. they are in a position to
provide acuvitics that are appropriately challenging for the child's developmental level

(Whitbread. 1996).

['he above alorementioned people and others in history have signiticant role i the development
of carly childhood education programs. Philosophers. writers. and (cachers of the past created

many ol the practices found in today's programs.
2.2. Objectives and Significance of Pre-school Education

For clfective implementation ol any program. its objective must be stated first. Likewise the

objectives and significance of pre-school education are presented under this wpic.
2.2.1. Objectives of Pre-school Education

According to the National Council of I-ducation Rescarch and Training (NCER'T) of India cited
in Chowdhury and Choudhury (2002:92). the objectives of pre-school cducation aiv
o To develop in the child a good physique. adequate muscular coordination and basic

motor skills. through the various activitics ol the pre-schools:
N P ———— E
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o lo develop in the child good health habits and to build up basic skills necessary [or

personal adjustment. such as in dressing. toilet habits. cating. washing. cleaning ete:

e Jo develop desirable social attitudes and manners. o encourage healthy  group
participation and to make the child sensitive to the rights and privileges of others:

e Lo develop emotional maturity. by guiding the child 1o express. understand. accept. and
control his/her fecling and emotions:

e o cencourage and stimulate acsthetic appreciation.

e lo sumulate intellectual curiosity and to help him/her understand the world in which
he/she lives, and foster new interaction by giving opportunitics to explore .investigate
and experiment:

e T'o encourage independence and creatvity by providing the child with sullicient
opportunitics for sell’ expression:

e 1o develop the child's ability w express his thoughts and feelings in [Muent. correct
«lear speech: and

e o develop moral values such as faith i god. respect to elders and vounger. promoics

civie concepts and other human values.

Fo sum up. pre-school cducation aims at all development of the child-physical. social.
emotional. and intellectual development. It inculcates in the child’s good health habits. proper
attitudes.  desirable  social  skills. emotional  stability  and  matarily . creativity, aesthet

appreciation and scientific outlook o cope better with life and lcarning ahead.

2.2.2. Significance of Pre-School Education

There is a worldwide consensus among the psychologists. sociologists and biologists. that pre
school age is the critical period in which foundation for all later development s bl
(Chowdhury and Choudhury. 2002). The child is highly receptive to all that prevails in his/her
environment and his’her learning potentials are at their peaks. Once high level of stability is
reached in the cognitive. affective and behavioural dimensions. significant change is difficult w

oceur later on, Damage on impoverishment suffered at this stage is likely to be irreparable.

] . =
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Children under the age of 5 develop more rapidly than at any other period of life. The brain
grows most rapidly during this time when verbal and motor skills necessarily o all Tater learning
arc being mastered. There is no question that these carly years are important to lawer

development (Miller and McDowelle. 1993).

Chowdhury and Choudhury (2002) forwarded that pre-school cducation 1s important for |
following reasons:
I. The pre-school age is the most impressionable age in one’s life. whether is learnt at this

age octs deeply embedded in a child that it becomes diflicult to charge later on

2 Due to the cconomic pressure, spread of women's education and social duties. many
mothers are away [rom the home during the day-time for carcer and may be to
supplement the family income.

4

3. The remendous wastage and stagnation that are scen in grade one and two in schools
can be reduced and avoided il the children who join these classes are prepared in
advance lor tormal schooling.

4. The pre-school year is the period of socializatuon, Children love o play with othe
children. which they may not get at home.

5. Among the educated mothers. even very few motbers are able 1o understand 1

significance ol early childhood years and accordingly treat their children.

6. lLarly sumulation and educational enrichment can promote creativity in young children

Similarly. Peak (1991). Miller and McDowelle (1993). Simmous (1986). and Wall (1975) also
argued that the pre-school years are important ones in child development. Many people think
that children below the age of 7 cannot learn much. This is not true. It is very important time

when the brain is growing rapidly.

Morcover. according 1o Burruta-Clement et al. (1984) cited i Eneyclopacdia of Bducation
(1995). they performed experiment on 123 children by assigning control and experimental gronp
and extensive tollow up to 19 ages. and they concluded that in pre-school education. substantil

stz W L xE AT Eom s
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effects were found with regard to special education placement. high school graduation. post

sccondary education. employment and carnings. and usce of public welfare.

From the above alorementioned ideas. it can be said that on the whole. various rescarch
evidences have suggested the critical importance ol pre-school vears: It losters soctal
emotional. intellectual and physical development ol pre-school children. Above all. it lays a tirm
foundation for children who are the future citizens ol the country to benelit themselves. their

parents and the socicty

2.3. Curriculum of Pre-school Education

I'he developmental characteristics of children of pre-school age call for the curriculum that
involves a variety and balance ol activities that can be provided in the context of project work
(Katz and Chard.1989). They further noted that, a good curriculum provides activities that
include:

+ Opportunitics lor children to learn by observing and experimenting with real objects:

+ Balance ol child- and teacher-initiated activities:

4+ Group projects in which cooperation can occur naturally:

+ A range ol activities requiring the use of large and small muscles:

4 Lixposure w good literature and music ol children™s own cultures and ol other culiui

represented in the class:

+—

Authentie assessment of cach child’s developmental progress:

& Opportunitics for children with diverse backgrounds and developmental  levels 1o
participate in the whole-group activities and

& lime lor individuals or small groups of children to meet with the teacher for specilic help

in acquiring basic reading. writing. mathematical. and other skills as need.

Similarly. Miller and McDowelle (1993) suggested that quality curriculum in pre-school
cducation demonstrates the following:

~ ltis organized around central themes ol abilities and personalities.

m—— = —
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» LEmplovs sound and consistent assessment and documentation procedures: and
~ Integrates objectives. methods. materials as well as implemented by teachers who

have tormal training and experiences.
2.4. Training and Adequacy of Pre-school Teachers

2.4.1. Training of pre-school Teachers

Pre-school teachers play a critical role in the development of the children. There 1s general
agreement today that teachers ol young children need to be involved in all arcas ol the child’s
development (social. emotional. intellectual and physical) (IFeeney et al.. 1987). This is due 1o
the fact that the roles ol pre-school teachers are many. For instance. as Helternan and Todd
(1960:4-6) cexplain the teacher provides children with a sense ol psychological comfort and
security. The teacher organizes and maintains an cnvironment in which children live and lean

Ihe teacher plans for daily activities which are part of a broader curriculum design and the
teacher mediate relationships between children. In this respeet. FFeeney et al. (1987) indicated
that in a single day the teacher may be [riend. mother. colleague. nurse. janitor. counselor. and

Instructor,

Similarly, according to Suivant (2006). the pre-school teachers perform a complex and
multidimensional role. They are responsible for implementing a program that is thoughtfully
planned. challenging. engaging. interpreted and developmentally appropriate. that promotes
positive outcomes for all children. On the other hand. Chowdhury and Choudhury (201

explain that the role of pre-school teachers and other care givers influcnce the development o

children more than any specific curriculum or educational methodology .

Feeney et al. (1987) indicated that the job ol pre-school teachers is varving and challenging: 11
demands knowledge. skill. sensitivity. and creativity. Likewise. Miller and McDowelle (19951)
further explained the need for basic knowledge in the arca of health and nutrition. pedagoy:

curriculum development. handling of interpersonal and inter group relations with childeen

T e GRS D e e T T
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parents. specialists and colleagues. On the same vein. Woodlicld (2004) stressed the fact that
pre-school teachers need to have knowledge and understanding ol

o Allaspects of children development including theories and approaches to learming:

e [low to combine and apply pedagogic knowledge and understanding:

o  Multi-sensory learning and tcaching approaches for young childrenzand

e Salety issucs and application in practice.

In addition to the above points Marguarita and Cohen (1984). explained that the prolessional
training in pre-school education includes: curriculum content and methods. school-parent
relationships. materials and equipment expericnces and resources. current problems. history.

philosophy of education and the administration and organization ol schools.

I'he training of pre-school teachers varies rom country to country. The training ranges from two
vears or more in diploma and degree levels to less than one year in certilicate. For imstance 1
France the training lasts for two years. in Sweden two years plus preliminary practical work

schools. in Norway. two years with eighteen months in-service training, in Holland. it lasts 1o

three years Tessa (1971) .

In general. the training ol pre-school teachers is critical factor for the pre-school program
implementation. Because it is what goes in the training institution of pre-school teachers that s

practical in classroom that finally aflects children’s fearning in pre-schiools,

2.4.2. Basic Requirements for Pre-school Teachers

The training ol pre-school teachers 1s not the only eritical for the pre-school curriculon
tmplementation but also the characteristics of the teacher is determinani of the quality o

clfectiveness ol the pre-school program. In line with this . Feency et al. (1987) explamed (.
the extent to which the teacher has the capacity to be authentic. open. self-aware. caring wiu
genuinely respecttul of others are some of the most essential aspects ol the ability to nurtie

children and support their development.
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Regarding these basice requirements of pre-school teachers. Chowdhury and Choudhry (2002).
point out those pre- school teachers:-
e Should be at least 18 years old-matured enough to handle young children:
e Should be healthy enough o perform all duties safety and should have no disease that
could be communicated o the children:
e Must be willing and able o carry out the activities required by the curticulum:
e  Must be able to work with children without using physical or psychological punishmen
e B¢ willing and able to mcrcase her/his skills and competence through experience:.
training. and supervision :
e Be very progressive and enthusiastic. always to work for the development and wellare ol
the children:
e Be academically well trained and qualified. Preferably  taining o carly  childho
cducation. or child development. or child psychology:

e B¢ preferably women to deal with the voung children with their soft and motherly

allection:
o D¢ a good “house keeper™ both indoors and outdoors so that the school 1s always clean
and attractive: and

e Be enthusiastic and enjoy being with the children-relax and smile.

On the whole. personal characteristics ol pre-school teachers cither enhance or diminish the

implementation ol the preschool education as intended.
2.4.3. Teacher-Child Ratio

Quality pre-school cducation is characterized by appropriate child-tcacher ratios and groop
sizes. Supporting this idea. the Natonal Association for the Fducation ol young children
(1991:7) stated. —Sufhcient teacher with primary responsibility for children are available o«

provide Irequent personal contract: meaninglul learning activitics: supervision: and o ollv

immediate care as needed™. ‘The author also added that smaller group sizes and lower teache
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child ratios have been found to be strong predictors of compliance with indicators of qualii
such as positive interactions among leachers and children and developmentally appropriaic
curriculum.  Similarly.  Feeney et al. (1987:157) expressed  that. “Many  children  arc
disadvantaged with crowded class as they are deprived of space. privacy and time lor

exploration. interaction and discussion.”

[n the same view, Zirpoli cited in Amelework (2007). argued that small group size can have
benelits to promote children’s attending and engagement in tasks. lTacilitates their social
interactions. and losters independence as well as feeling of competence. It provides a pleasunt
atmosphere  [or both children and teacher. decrcases the likelihood o occurrences  of
misbchavior, and increases opportunity for practice and learning across different activities whil

large class size limits learning opportunitics. create tensions. and foster social aggressions.

The standard for group size and teacher-child ratio varies [rom country 1o country and depends
on the age of the children. In line with this. Chowdhury and Choudhury (2002) suggested tha
the ratio of teacher-children will vary depending on the age ol the gioup. the bpe ol progr

activity. the number children enrolled. charactenstics of children and other factors. According o
the National Association for the education of voung children (1991). tcacher child ratio ranges

from 1:3 10 1:14
2.5. Methods of Teaching in Pre-school

Children arrive at school with different backgrounds. experiences and at different stages ol
development. o give cach student the best possible start. it is essential that pre-school programs

provide a variety of method ol teaching and instructional experieneces.

Saracho (1993) explains that one of the ways the kindergarten or pre-school teacher can help
children to achieve the program goals and specitic objectives. such as developing confidence i
themselves and collaborating with others to solve problems. is by becoming involved in and
extending children’s play. Sinee play s the foundation for children’s healthy development

(Rogers & Sawvers. 1988 cited in Sawyers 1994). Play shows us how well childie

. P
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developing and is also a means for further development. Play helps children develop knowledge
social skills. and motor skills. 1t also helps them express leelings appropriately (Sawyvers. 1994
Furthermore. the process of play is a catalyst to children producing overt products ol the conten!
learned in representation. humor and games (Bruce. 1991). Gross (1922) cited in Bruce (1991)
also believed that play helps children to prepare for adult life by letting them. in a natural way .
practice and cxplore what they will need o be able to do as adults. According to Aggarwall
(20006:153). “play is the purest. most spiritual activity of the child and gives joy. freedom.

contentment. inner rest and peace in the world. [t is the source ol all that is good.”

Similarly. Chowdhury and Choudhry (2002:127) explained the signilicance ol play as “It1s part
and parcel ol a child’s hife. Play is Tun. Children without fun. children without play. are children
without a childhood.”™ The right 1 play is truly a basic right for cach child. whatever the social

or cconomic situation may be. Indeed fostering of play is clearly a part of preventive medicine

FFurthermore. Saracho (1993) explained that by providing an environment in which children e
free to play with cach other and with a wide range of carclully selected materials. teachers

facilitate children’s development and learning.

Hence. most scholars agreed that play is the tirst and most appropriate method ol wachmg
Kindergarten or pre-school (Saracho. 1993: Curtis. 1998 Feeney et al.. 1987: Bruce. 1991: Wall.

1975).

Ihere are other appropriate methods of teaching suitable for facihtating pre-school chils

development and learning besides to play. Children enjoy and benelit from short group sessicis
during which they learn to listen to cach other and the teacher. singing together. listen o storics
and develop a sense of time by remembering what they have done and planning ahead. 1.carming
centers are sometimes designed to focus children’s attention on conceplt. pmccés or skill and
provide opportunity for scl=initiated investigation and practice. Children benelit from well

planned ficld trips and learn much {rom subscquent guided discussion The most prefen
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approaches arc those that build on the children™s interests and seli-intiated actyiues (Saracho

1993). He summarizes method of teaching in pre-school as [ollows:

2.5.1. Brainstorming

I'his large or small group activity encourages children 1o focus on a topic and contribute (o the
free flow ol ideas. The teacher may begin by posing a question or a problem. or by introducing a
topic. Students then express possible answers. relevant words and ideas. Contributions are
accepted without eriticism or judgment. Initially, some students may be reluctant to speak out
a group sctting. but brainstorming is an open sharing activity which encourages all children 1o

participate. By expressing ideas and listening 10 what others say. students adjust their previous

knowledge or understanding. accommodate new information and increase their levels of

awarcness.

2.5.2. Categorizing

Categorizing involves grouping objects or ideas according to criteria that deseribe common
features or the relationships among all members of that group. This procedure enables students
o sce patterns and  connections: it develops  students™ abilitics (0 manage or organize

information.

2.5.3. Choral Speaking

In this activity. students arc involved in the oral interpretation ol literature, Choral speaking
refers to experiences in which students recite passages [rom memory. This activity allow
students 1o deepen their understanding and enjoyment ol hierature by experimenting
clements ol voice (tempo. volume. pitch. stress and juncture). movement and gestures within

supportive enyironment,

£ VAL College of Educaton Graduate Studies. Departnient of Curricadum & eachers Protessonal e fopmens Studie
D




I'he Current Practice ol Pre-School Fducation

E—— —— e T e

Students are encouraged to interpret poems and stories by exploring the clements ol voiee and

movement the support ol additional voices. all students experience success.

2.5.4. Conferences

Conferences provide opportunitics for students and teachers to discuss a drawing. experience or
project. and to plan future learning experiences. As teachers “conference ™ with individuad

students or small groups. other class members continue with their activities.

Teachers learn a great deal about students and their learning in conferences. As students discuss
their successes and dilficulties. teachers can guide students to resources relevant to their

interests and needs. or to more challenging activitics.

2.5.5. Cooperative Learning

Cooperative learning involves students working together to complete a task or project. Pairs
usually work best in Kindergarten. The task is structured in such a way that involvement ol cach
member contributes to completion of the task. Suceess is based on the performance of the pu
rather than on the performance of cach individual.

Cooperative  learning  stresses  interdependence  and  promotes  cooperation  rather  than
competition. bstablishing and maintaining cooperative group norms develops the coneept ol

community of learners.

2.5.6. Discussions

A discussion s an oral exploration ol a topic. object. concept or experience. All learners necd

frequent opportunitics to generate and share their questions and ideas i small and whole claes
settings.  leachers who encourage and aceept students”™ questions and  comments withoud

Judgment and clanly understandings by paraphrasing difficult terms stimulate the exchange o

tdeas.
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2.5.7. Guided Discussions

o  Guided discussions begin with teacher-posed questions that promote the exploration ol a
particular theme. topic or issuc.

e [hrough discussion. students should achieve a deeper understanding ol the topic.

e Afler some time is spent on teacher-directed questioning. students should be encouraged 1o
lacilitate discussions by continuing to formulate and pose questions appropriate to the topic

of study.

2.5.8. Reading Environmental Print

Through the incorporation ol this strategy. students and teachers explore print and its many
functions using materials that are readily available in the immediate environment. Students
should be encouraged to add to collections and classroom displays of environmental print. These
displays should change and cxpand to include materals relaied o specilic themes ol studs

students™ mmterests and experiences. and community events.

Hence. it can be said that play. categorizing. environmental print. bramstorming.  choral
speaking. conferences. cooperative learning. discussions guided discussions are some ol

tcaching methods in pre-school education.

2.6. Physical Setting of Pre-School

Itis eenerally accepted that the richer and more pleasant pre-school environment provides more
opportunitics for a child to explore. experiment. plan and make decisions lor themsceh

thereby enabling them to progress in their learning and development (Promotng Good practice,
no date). A good environment lor children must be safe physically as well as psychologically
(Feeney et al. 1987) In hine with this. Curtis (1998) also explained that children are acunve

[carners in well-prepared. sale and scecure [earning environment. Myers (1990) with the s

s
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coneept strengthened this idea by stating that the cognitive development ol inlants living m
environments with little varicty is generally lower than that ol infants living i environments

o

that contain variety.

According to Chowdhury and Choudhury (2002). some of the criteria suggested for site and

building of pre-school are the following:

4

1. Site

o Ihe pre-school. must be located away from the crowded arcas of the city /town. burial
ground and main traffic arcas for the purposc of children’s salety:

e T'he vicinity must also be as to permit any luture expansion:

e A raised arca. dry and have natural drainage free from water logging:

e (lean. pleasant and well maintained building.

[n line with this. Curtis (1998) explained that a basic need ol all young children is space. The

space to move freely within the environment is of particular importance for children living in

urban arcas where many arc housed in high-rise flats or in ¢ramped conditions with little or no

outdoor play space.

2. Building
) The building should be planned to confirm strictly to the laws ol santtation. hy gicne
ventilation and lighting:
i) A single-story building 1s preferable for convenience and safety for the small
children:
i) I'he building should fullill the minimum requirements of playrooms. lavatorics
washrooms. and storage space :and
iv) There must be some open for the outdoor play activitics around the school building
3. Classroom Physical Environment

I'he physical environment of classroom has a profound effcet on individual child. the group as a

whole. and on the others. The physical environment includes the size of the room. the color of

the walls. the type of flooring. the number of windows (the creative curricutum tor pre-school.

no date). Furthermore. Feeney et al. (1987) suggested that classroom” environment includes

T = - i — ~ =
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organized space into interest centers. This may include arcas ol art. science. bloeks. books
dramatic play. scensory materials. music. woodworking. and manipulative toys and games. [n
addition 1o these. library. discovery. Sand and Water. cooking and computers are components ol

classroom environment ( The ereative curriculum for pre-school. no date)

Morcover. Chowdhury and Choudhury. (2002) explained that in a pre-school equally important
arc the lactors 10 be taken care of with regards to the rooms. floors. walls and doors. sanitary
facilitics. and ventlation and they further some requirements for physical environment ol the

classroom as follows

¢ Rooms: Rectangular playrooms lend themselves more readily to activities ol the children
square ones. [t provides enough space for children to live and work together freely without
reeimentation for space. The amount of space should be adequate in relation to the number
ol children to move about freely at 1.5 square meters per child. The room should be free
from hidden arcas to facilitate proper supervision. Dust-free cross ventilation through opon

widows is desirable. depending upon the climatic conditions of the given arcu

¢  Walls: The wall space should be functional and lend itself to promote activities. Bnough ol
space for pinning the pictures. posters cte, at the eye level of the child is desirable in order 1o
have picture boards. The walls should be coated with a suitable washable. porous material Lo
slop noises coming in or going out. Morcover. the walls should be painted with attractive
pictures and posters for the children. Use ol bright — colors is desvrable as children hike il
very much.

¢ Floors: |he Hoors are better to be cemented as the children may have at times to draw some
pictures on the floor. It should be ol such materials that can be cleaned casily and
maintained in a good sanitary condition. Sincc. many ol the child’s activities are conducic!

on the tToor. it is necessary that warmth. and freedom from dusts are ensured.
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¢ Windows and Doors: The doors and windows are equally important in providing conducive
lcarning environment for the young children. Therefore. their placements need carclul
consideration.
I'he windows should be low cnough to cnable a child to lookout for better view and
understanding ol the outside world in different scasons. dilferent time ol the day and m
dilterent occasions. Morcover. windows should have the facilities for casy operation by the
children such as low-level hinges. so that children can use than whenever required. All
windows need to be litted with guards. screens or both. At the same time. all doors should he
light in weight so that children can handle them casily. The heights ol doorknobs should b

within casy reach of children.

¢ Sanitary Facilities: Water facilities are essential for the cleaning up of activities in the pre-
school. The toilet and washing facilities should be casily accessible for children from both
the indoors and outdoors. loilet should be provided for children and adult scparately
moreover, one toilet for every ten children is essential and the sizes must be suited to the

size of the children who will be using them (Chowdhury & Choudhury. 2002:113-115).

4. Equipments and Materials

A

bquipments and materials make the bones ol pre-school cducaton program. It give

children first-hand experiences. Hence. to promote children’s social. emotional. intellectua
and physical development. it 1s necessary to provide appropriate equipments and materials
for varicty ol acuvities. It should be wide ranging with natural and manulactured objects

(Bruce. 1997).

According to Isenberg and Jalongo (1993). among the major categories ol materials o greal
signilicance lor pre-school children include skill and concept materials (simple car games.
books ol various types and puzzles): trom gross motor matenals (balls. pull wys. nding wys

cte): manipulatve materials  (building  sets. markers. pencils. scissors. cte): construction

matcerials (blocks. building scts. and wood working materials): self=expressive materials (dol
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dress-up clothes. housckeeping toys. and  musical instruments) and natural materials (sticks.

leaves. rocks. sand. mud. water. ete).

Ol indoor equipments. chairs must be of such weight and design that can be carried out casily
and safely about the room by children. It should permit the child to sit comfortably in relaxed
position. lables. which are square and wide enough to allow children 1o work opposite cach
other. encourage conversation and appreciation ol the work of others required, Child-sized and
open shelves make 1t casy for children to have toys and books they need when they need them

(HefTernan and ‘Todd. 1960: Foster and Headley. 1959).

In general. 1t 1s aceepted and agreed that the richer and more pleasant pre-school environmen!
provides more opportunitics lor children learning. Therclore. the pre-school should fulfils o
lcast minimum required standard of environmental condition (site, building. physical setting and
the equipment as well as materials) in order to achieve the desired result which is expeeted o
pre-school age children.,

5. Outdoor learning environment

The physical environment of pre-school has a profound effect on individual cinldren learning. [n
Support of this. Curtis (1998) stated that the physical organization ol the indoor space 1s
iportant but no pre-school environment is complete without taking into account the outdoor
arca since together they make a total learning environment. which caters or every child s
interests and provides materials that will be appropriate for the level ol development of cuach
child. Many ol the skills and competencies which develop during these carly years are learncd
from the outdoor natural environment. Children will gain more [rom digging in the garden and

watching worms and insects than they will from looking at pictures.

Morcover. Studer (1998) explains that the outdoor environment can offer rich learning
experiences not found indoors, The play yard s full of wonderful things for children 1o
experiment. discover. and explore. In a well-planned outdoor environment. children do muci

more than run. chimb. and ride bikes. They notice the weather. insccts. plants. and cvervthing

~ I i
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eoing on around them. Their curiosity is stimulated as they seek answers to their questions about

new discoveries.

The outdoor is also the ideal place to provide experiences that are sometimes considered oo
messy o do indoors. Sensory experiences such as measuring Hour or mixing sand and water can
be more fully explored without the limits of the indoor classroom. For the pre-school child. the
freedom to use materials without restriction. always leads o greater levels ol ereativity and
understanding (Studer. 1998). Likewise. Curtis (1998:111). suggested = The main requirements
of an outdoor play area 1o facilitate learning. primarily it must be sale and sceure with ample
space for the children w play freely. preferably with trees. Tat grass arcas and bushes where
children can hide-and-scek and play in the mud™. If the pre-school is attached to an clementary
or sccondary school then it is most important that the play arca is separated from the rest of the
school so that the children can move (reely without fear of intrusion trom the older childre
'he outdoor equipments should provide children with a wide variety ol opportunities lor act
physical experience., Wood. boxes. crates. planks. and so on will enable children o buii
interesting structures which will serve as triggers to imaginative play.
A minimum arca of two square meter of play space per child is desirable. I several groups ol
children use the arca and the space is limited. a schedule for using the plaswround should be
provided so that not all children are outdoors at the same time (Chowdhury and Choudhur
2002). Concerning the playveround salety. Sawvers (1994). Suggested seven points as follows:

{. Playeround cquipment should be six feet away from [ences and buildings:

Q. Place shock. absorbent material under equipment and extending six teet beyond:

3 Crates should have a salen lateh:

,2"/ Remoyve posonous plants. litter and inseet nets: .
\‘g Check equipment for sharp edges. missing or loss parts. or deteriorated. splintered woon
@}. Cover a sandbox when not in use: and

:9' \ minimuni of two teachers be on the playground at all times.
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1o ensure the safety of the children Chowdhury and Choudhury (2002) recommended a nursery
school or pre-school must have a playground close to the building. The outdoor play space and
playground must be sale and sccure for the children to play freely. It should be free from nails.
rocks. broken parts and cdges. and glass picces. The arca should be well-fenced. drained. and

surface materials should be appropriate for the activities in the arca.

Similarly. Sawvers (1994) indicated that safety is the main concern ol those who construct
operate and maintain developmentally appropriate playeround environments. The author furthe
explained that unnecessary hazards and risks can be eliminated through attention to design and

location of equipment.

Surveys show that most playground injurics result from lalls from or onto the equipment. Fulls
from swings. slides. and climbers account for 87% of all injurics. Thus. in seleeting cquipment.
one must carclully consider the potential risks and determine whether the equipment will meet
the needs ol the children.

Developmentally  appropriate playgrounds include a variety ol” equipments and materials
sclected on the basis ot the age characteristics and individual differences in abilitics of the users
Selected materials and equipment must support the types ol play we observe in children

(Sawyers, 1994),

Morcover. outside play allows lor more active play with [ewer restrictions on noise and
movement. and greater [reedom with natural materials like water. sand. snow. and soil. Also
children revel in the variety inherent in the scasonal changes. The benefits ol outdoor play are
maximized when developmentally appropriate equipment and materials are combimed with adult

supervision to support child mnitiated learning (Sawyers. 1994).

In general. the outdoor learning environment plays a great role for the child in the ovel
development when the playground design is developmentally appropriate and adult follow up 1

continuous for every activities of every child.
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2.7. Assessment and Record Keeping

Fflective assessment techniques and proper record keeping have paramount importance in pre-

school education. Dectail importance and utilization of these terms are as [ollows:
2.7.1. Assessment

Assessment gives us essential information about what our students are learning and about the
extent to which we are meeting our teaching goals. Different writers define the term assessmen!
in different \\-a)'s with the same meaning. For instance. Suivant (2006:9) defined the e,
assessment. as “Assessment is the gathering of information through observable evidence ol whil

a child can do. say. and apply™.

I'he author explained that young children show their understanding by doing. showing. and
telling. Teachers need to use assessment strategies of observing. listening. and asking probing.

questions in order to assess children’s achievement.

Ofr all the many challenging functions performed by the pre-school teachers. probably non
require more energy and skill than that ol assessment. Assessment is continuous. comprehens:
and integral 1o the teaching-learning process in developmentally appropriate program (luarl

Beginnings  Kindergarten curriculum guide. no date).

Curtis (1998:119) explained that “Assessment has always been part of the pre-school education
process. but has in most instances been formative not summative. based on judgments nol

statistics. and building on children’s strengths rather than identifying their wenkness”

Most assessment takes place through naturally occurring classroom events, Observation. as well
as the documentations ol observatons. is the most important method for gaining assessment
information about voung child as she/he works and interacts i the classroom. Observatio

should be the primary assessment strategy used in pre-school. Teachers should focus th

2 { . *ga .
U A AU Callese of Uducation Graduate Studics Department of Curnieulum & Teachers Professional Development Studies
e




I'he Current Practice ol Pre-School Education

observations on specific skills. concepts. or charactenistics. as deseribed in the Tearnmge
expectations. and record their obscervations. There are various ways ol documenting
observations. such as using ancedotal notes. checklists, and rating scales. Assessment strategies
and tools might mclude the following:

Portlolios

e Developmental continua

o Age and stage-of=development charts

e Videotapes and/or photographs

o Records ol reading behaviours

e (Conlerences

e Sclf~assessment and peer assessment
e  Writing samples.

(Sutvant. 20006)

Obscrvation is the most direet method of becoming familiar with what children think. know. and
ar¢ able to do. Children reveal what they think and know through their talk. Through
observation the pre-school teacher can get to know all children as unigue individuals (Farly

Beginnings-kindergarten curriculum guide. no date)

2.7.2. Record Keeping

Proper record Keeping have great importance in pre-school cducation. Concerning record-
Neam and lallack (1997) indicate that record keeping is important to build up a picture ol
individual child. to monitor individual progress. to plan for the future progress. and o
communicate achicvements and progress to parents. Curtis (1998) added that « record keeping

schedule 1s highly elfective form of monitoring children’s progress on the program.

Furthermore. Chowdhury and Choudhury (2002). deseribe that records help the teacher to know
the child’s family background. home environment. developmental history. health status. needs

and abilitics of the child. Record keeping is important in understanding the individual child: in

2 ‘
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determining the readiness of the children: in guiding the teacher to achieve the goals of pre-

school education and as a valuable resource for rescarchers.

According to Christine and Jill (1999) o keep all the mformation about the children and then
background. pre-schools need to maintain different records like:

e Personal record of the child:

e [llomce background ol the child:

e [llealth records :

e Auendance records :

o Parent-teacher meeting records; and

e Records ol admission form and progress report of the children

Generally., pre-school teachers should assess child’s learning on ongoing process using varicty of
assessment strategies. In addition o these pre-school teachers should record the mformation aboui
the children and their background report to parents, management committees and organizations 1o

develop the program further.
2.8. Parent Pre-School Relationship

'he goal ol pre-school program cannot be achicved il we cannot take parents ito constderation
The parents play a significant role in children’s education. As deseribed by Chowdhury and
Choudhury (2002:169) ~“Parents play a major role in a successtul pre-school education through
proper understanding of their children and assisting them as and when required.” Parents must
try to understand the childs natural curiosity and accordingly allow him/her to explore

investigate and learn freely.

Regarding parent involvement in pre-school education. Suivant (2006) noted that childeen
perform better i pre-school if their parents are volved in their education. Parents can do muainy
things o support and be involved in their child’s learning. for example. they can provide
encouragement and express iterest in therr child’s education. The other most important one 15

participating in their children™s literacy skill development. W embcerger as cited i Curtis (1995

il . - " 3 “
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showed in his study that parents play a critical role in children’s literacy development by

providing resources and opportunitics for access o print by acting as models literacy and

literacy practices.

Chowdhury and Choudhury (2002) also explained that home and school are two worlds lor pre
school children, where total development takes place. Parents and teachery must work together
for better understanding ol cach other. guiding the children cooperatively lTor more improyed
wellare of” them. Home-school relationship can be mimproved through. home visits. parcnts
interviews and meetings. parents participation in school programs and developing materials [or

parents.

In addition. pre-school teachers recognize that parents arc the [irst and most mfluential teachers
ol children and invite them to be partners in the teaching learning process. Pre-school teachers
must work cooperatively with parents to establish effective communication links between homie
and the school. Open communication with the parents about the ¢hild 1s essential throughout the
vear. Growth and development of children’s share to parents through a varicty ol methods:

e  Noles

e lclephone calls

e Scnding home work samples

e [nformal conversations

e (lassroom visilations

e Conlerences

e Report card

(liarly Beginnings-Kindergarten curriculum guide. no date)

However, Chowdhury and Choudhury (2002) stated that not all parents know about the speciinl
needs. of their child. Hence. the pre-school teacher should prepare himscllhersell” tor paren:
counscling and help parents understand the impact ol their thinking and feelings on e

development and behavior of the child.
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Along with the various meetings. programs in the pre-school o develop the home-school
relations. maimtaining written diary for cach child to communicate with the parents 1s essential.
Any message or information regarding the child’s progress in the school to be given to the
parcnts can be written in the diary and sent home with children. The parents can return the
diarics noting the information). Newsletter is an excellent written material for Keeping the
parents informed child development. new trends in education of young children. classroom

activities. special events. parent-teacher meetings and other important information (Chowdhury

and Choudhury. 2002.)

Hence. to enhance the program of pre-school education effectivelyv. strong cooperation and

effective communication between pre-school teachers and parents is crucial.
2.9. Roles of government in Pre-school Education

['he roles of government in pre-school education vary considerably trom country to country. in
many underdeveloped countrics. government does not provide pre-school education while m
developed countries the provision ol pre-school education by government recently introduced

after they achieved universal primary cducation (Mol 2002a)

For instance. o France the government runs pre-school cducation i the same way s
clementary school system (Tessa. 1971). But in Kenya. pre-school education. is provided |

private bodies. religious and non- governmental organizations (IDCR. 1983 cited in Amelework.
2007). In India. private bodies and autonomous governmental organizations provide pre-school
cducation. In all cases. the government effort is focused mainly to certain strategie arcas such s
training of teachers. evolving suitable teaching techniques. production ol teaching materials,
provision of supervision. ensuring standards. controlling and cvaluating  (Chowdhury

Choudhury. 2002).

In general. government has a critical to play in policy development. curriculum design. standard
setting. supervision and expansion of governmental pre-schools especially for the children s

poor families.

e ——————
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2.10 Pre-school Education in Ethiopia

[n Lithiopian context pre-primary schools. kindergartens. pre-schools are different names for

cducation of children belore age 7, the age for primary school entry (Demceke. 2007).

The government of Lthiopia in its Education and Training Policy (TGl 1994:14) states.
“Kindergarten  will  focus on  all-round  (social.  emotional.  intellectual,  and  physical)
development of the child in preparation of formal schooling.”™ Based on this aim, the gencral
objectives of pre-school education adopted 1n Tigray Liducation Burcau (1'BLL 1997 F.C:0)
highlight the following:
v' To enrich the child’s experience so as to enable him/her cope better with primiar
school life.
v'To make 1t possible for the child to enjoy living and learning through play.
v londicate and initiate for the children’s family type of care should they take.
v Lo mimimize the lamily™s time lost for child care and to use this time (o maximize
their income.
v lo develop the child’s mental capacities and his/her physical growth.
v To enable the child to build good habits lor effcctive living as an individual and a
member of a group.
v"lo enable the child to appreciate and love nature. and arts ol human being.
v To develop the child™s imagination. self reitance and thinking skills.

v To develop the child’s self~confidence.

To sum up. the aim of pre-school education in lthiopia is not exception the world . The

objectives ol pre-school education in the country addresses children’™s social. emotional.

mtellectual and physical development,
According to ICDR (1996), the type of subjects designed in the new cducaton and tramning
policy to be taught at kindergartens is four in number. These are play in pre-schools. Language.
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Fnvironmental and Labor cducation, Mathematics. Acsthetics and Physical cducation. For these
subjects. tentative syllabus was prepared in Amharie that would be improved through time and
expected to be developed when translated into regional media ol instructional languages bascd
on the tangible situation of the region. In addition, the kindergarten teachers are also expeeted to
prepare books based on the syllabus by considering the real environmental conditions and
children’s backeround. The total weekly periods allotted for the four subjects are 25, Among
these 10 periods are for play in pre-school: 6 periods for Language. Environmental and Labor

cducation: 3 periods tor Mathematics and 6 periods for Acsthetics and Physical education.

Concerning the training duration ol pre-school teachers Mol (1987 15.C.) stated that the training

of pre-school teachers lasts lor ten months at certificate level by offering courses that include

Pre-school  pedagoey. Child psychology. Nutrition. Mathematics. Languages. Mecethod ol

teaching . Skill of children language development. Social study. Music. Art and Physical

cducation.

The Ministry of Lducation also stated standards ol pre-school cducation such as the teacher
children ratio should be 2:40 (a main teacher and an assistant teacher in a class): a pre-schoal
must have outdoor play materials like different size balls. skipping ropes. loam javelin
gymnastic mat. multipurpose mats. large and small mobile toys. tricyele and small car tires. In

addition. a pre-school need to have outdoor play equipments namely swinging. merry-go-round

slide, balance. boxces. crawling tunnels and climbing. Further. a pre-school need to have child

sized tables and chairs and other indoor equipments and materials (Mol 1987 1..C.).

Hencee. in order to carry on celfective teaching-learning process. the pre-schools need to have
trained and adequate human power and indoor and outdoor lacilitics according o the aboyve

stated standards.

S
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CHAPTER THREE
RESEARCH DESIGNAND METHODOLOGY
3.1. Design

I'he major purpose of this research was to assess the role of reeional reional covernment in pre-
. | b3 ¢

school cducation and the current practice ol pre-school education in three selected Weredas off

North  Western Zone ol ligray.  To achicve this purposce a descriptive survey design wis

employed.

It was intended with the assumption that it could help to assess the role of regional reional
government in pre-school education and o investigate the current practice of pre-school
education in the sclected Weredas of the Zone. The method has been proved appropriate Ton

such kind of studies in education (Borg and Gall. 1979: Cohen et al. 1980: Singh. 2007)

3.2. Data Sources

The primary sources of data for the study were 39 pre-school teachers and principals
children’s parents (who have pre-school age children enrolled in pre-schools). 9 parents (v
have pre-school age children but not enrolled in pre-schools). and pertinent | Regional and
Wereda devel education office experts. pre-school classrooms and outdoor play arcas. In
addition to this. relevant national and regional education policy documents and guidelines were

usced as sccondary sources ol information.

3.3. Sample and Sampling Techniques

'he arca chosen to conduct the study constituted pre-schools of three Weredas (bndasilassic.
Sheraro. and Medebay Zana) of North-western Zone ol Tigray. 1t was sclected as the study sin
because 1t is least touched in research work and due to the rescarcher has worked as a teacher fon
some vears in the arca and it was believed that data collection could be casy. Particularly i
three Weredas tfrom the Zone were sclected purposively duc to presence of relatively laruse

Bl 1 . v
37 A allege o T ducaton Gradeate Studies. Department o Carnenlum & Teachers Protesstonal Developient Studies




[ he Current Practice of Pre-School Education

B = e

number ol pre-schools in the two Weredas and the third Wereda was sclected in order 1o
represent the rural arcas. which have the access of pre-schools. In these three selected Weredas
of North-Western Zone of Tigray. there are two Zero-classes and thirteen Kindergartens. Out of
the two Zero-classes and thirteen Kindergartens in the three selected Weredas ol the Zone. the
two privatle KGs were selected by purposive sampling techniques due (o the presence of Jaroe

number teachers in indasilassic Wereda.

Morcover. three Kindergartens were selected from Lindasilassic Wereda using simple random
sampling techniques  (lottery method) of which two were private and one  government
Kindergartens. Besides. out of the two Zero-classes. one Zero-class was included  in the study

using lottery method from the mentioned Wereda.

Furthermore. Two Kindergartens from Sheraro Wereda and one Kindergarten from Medebiy
Zana Wereda were sclected by available sampling techniques as sample pre-schools. All

teachers including directors (39) in the sample pre-schools were used as subject ol the study.

[n addition to this. 18 children's parents were selected based on accidental sampling technigue
and 9 parents (who have pre-school age children but not enrolled in pre-school) were selecied
by purposive method of sampling with the guidance ol principals. One Regronal and throe
Wereda level Education Office experts were selected on purposive basts 1o sceure relevan
mformation. Besides. in cach sample pre-schools. a classroom was selected randomly in order 1o

collect information about the teaching learning process in the classroom
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Table 3.1: Summary of Population and the Number of Samples of Teachers and Principals

Total Number of Number of sample taken
Nm::h‘;z:"e' Wereda 0;'::::;':);’ J Principals Teachers principal | Teacher’s
M |F M |F T M [F M|F |T
Vision Medebay Private = 1 @ 1 1 - *] = 1 1
Zana
Model Endasilassie | Government & 1 - 3 3 = *1 A 3 3
Embeba Endasilassie | Private z 1 - 3 3 - *] - 3 3
My Baby Endasilassie | Private 1 = - 8 g 1 3 2 8 8
Betel Endasilassic | Private 1 = _ 7 74 1 = = 7 7
Hewan Endasilassie | Private 1 = - 3 3 1 = - 3 3
Denagil-Fikry Endasilassie | NGO = 1 - 3 3 = 2 = = =
Friends Endasilassie | Private = 1 - 2 2 - s = = &
1 Selam Endasilassiec | Private | = i 3 4 - 5 & & 5
Mubarek Endasilassic | Private [ I = 4 4 = - - o "
Family Endasilassie Private 1 - - 4 4 - - = - -
*Tsehaye Endasilassic Government 1 - i 1 1 1 - = 1 1
*Enda-abq- Endasilassic | Government 1 = _ 1 1 % = = = -
weyane-isinat
Eden Sheraro Private = 1 = 3 3 = *1 - 3
Kidane-Mihret Sheraro NGO - | = 5 5 . 1 - 5
Total 3 15 7 |8 1 51 |52 (4 ] - |34 |34

*the two governmental pre-schools are allowed only for children’s of age six and the names are termed as Zero-classes.

* | persons act as principals and teachers in the pre-schools

3.4. Instruments of Data Collection

Both quantitative and qualitative instruments of data collection were employed to achieve the

research purpose and answer basic research questions. Thus, in order to collect appropriate

evidences about the research questions, the study used different data gathering instruments. The

data gathering instruments, which were employed in this study, include questionnaire, interview,

observation checklists, and document analysis.

3.4.1. Questionnaire

The questionnaire had both closed-ended and open-ended and consisted of ( 1) 7 items on

teachers demographic characteristics, 1.e. sex, age, years in teaching, number of periods they
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implemented in the pre-schools. (111) 9 items which deals with the learning environment of pre-
schools. adequacy ol indoor and outdoor equipments and materials and their organizational. (IV)
[2 items focused on training and adequacy ol teachers in the pre-schools. (V) 13 items
concerned with the extent ol parent-school relationship to assist children™s learning. and (V1) 9
items locuses on the kind of regional governmental support in pre-school education (see anncx

3 for the complete version).

The questionnaire were prepared in English language and translated in to Tigrigna in order 1o
avold language barrier. The postgraduate student language department in Addis Ababa

University did the ranslation (see annex-6).

Generally. the rescarcher has prepared 34 copies of questionnaires and these were distributed to
the persons act as teachers and principals. and the teachers.  IFrom the 34 questionnaires

distributed 1o the respondents. all ol them were returned to the rescarcher

3.4.2. Interview

[n-Depth interview was one ol the extensively used methods ol gathering  information.
According to Pratt (1980). interviews allow exploration ol issucs in depth in face-to-face
counter. Morcover. it helps to find out detail information about the case under the studs

Furthermore. Stake (1993) explains, as ~The interview is the main road o multiple realities

Much ol what we cannot observe for our selves has been or is being observed by others.
Similarly. Best and Kahan (1993) explain interview as it is the central way in which a researcher
achieves to pereeive the understanding. feelings. and knowledge of people in a certain program

15 through in-depth. intensive interviewing.

Henee. interviews were held with the Reional and Wereda education oflice experts. pre-schioo
principals. parents and children parents to collect additionan] information. T'his was done using
guided interview questions. The interview guides were prepared separately for parents and
children parents. But it was the same for WEO and REB experts. and pre-school principals
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except few  points  (see annex-4). The interview was held in Tigrigna 0 minimizc
communication barrier and  the responses ol two wereda education office experts and two
principals were recorded with tape recorder. One Wereda education oflice expert and seven pre
school principals were not willing to be recorded: children’s parents. parents and one Regional
I'ducation Burcau cxpert also were not recorded due to the unlavourable condition in the
environment. Lherefore. their responses were taken in the form of notes writlen as accurately as

possible by the rescarcher.
3.4.3. Observation

Observation helps to gather necessary data from natural setting because some inlormation can
be obtained through practical activities. Kumar (1996:105) explains observation. as It is onc
way 1o colleet primary data. Observation is & purposclul. syvstematic and selective way ol
walching and listening to an interaction ol phenomenon as it takes place.”™ Thus. the rescarcher

emploved non-participant observation by developing checeklists.

In the study. three types ol checklists were employed. These were learning environmuid
obscrvation checklists containing 27 items. indoor and outdoor cquipments and materi.
adequacy and their organization observation checklists having 22 items and obscrvation
checklists Tor assessing classroom instruction containing § items (sce appendix -3 ). The lormer
was used to explore the appropriateness ol the site of pre-schools. condition of pre-schooi
building. status ol sanitary facilitics. and appropriateness of classrooms for teaching learning
process. The second was employed o ivestigate the mdoor and outdoor equipments and
malcrials. outdoor play cquipments and organization ol cquipments and materials.  The third
observation checklists focuses on classroom instruction to colleet information about teaching
methods. use ol teaching aids. availability ol corner materials and their organization. To eflecl

this. cach sclected classrooms have been observed twice.
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3.4.4. Document Analysis

Document analyses were employed as a secondary source in the study. At this point pre-school
records (attendance. admission records. rosters cte.). number of stalt and their qualifications.

teacher-children ratio were assessed to obtain valuable information for the study.

3.5. Pilot-Test

After the final version for the questionnaire was developed. it was necessary 1o have a pilot (es!
or validation and reliability purpose. To test the internal consistency ol questionnaire. 1w
administered to 10 pre-school teachers of Mubarcek. IFriends. and Family pre-primary schools.
which are located in lindasilassic Wereda of Northern-Western Zone ol Tigray that were not
included in the sample pre schools. The reliability ol the instrument was computed using
Cronbach’s alpha. The coellicient of reliability revealed that the instrument had strong

reliability. which is 0.77. Based on the pilot study s result. four items were modified

3.6. Presentation and Analysis of Data

In general. the collected data were analysed and interpreted using both quantitative
qualitative approach  The quantitative data that were obtained through questionnaire wers
tabulated and deseribed using percentage. Besides. the qualitative data were analysed |
summarizing the ideas of interviewed responses and the results of observations through word

deseription and narration,

——

5 . . - ;
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CHAPTER FOUR
PRESENTATION AND ANALYSIS OF DATA

In this chapter. the collected data were presented and analysed in the way to achieve the
rescarch objectives through answering of the basic rescarch questions.  As mentioned in the
methodology part the purpose of this study was to assess the role of regional government in pre-
school education and 1o investigate the current practice of pre-school education. Therefore. data
were collected from pre-school teachers. principals. WEQO experts. REB expert children s
parents. parents. pre-school indoor and outdoor environments. Fhe collected data from dilfercm
sources were organized. presented and analysed sequentially in a way to answer cach rescarch
question ol the study. All the names used in this research are pscudonym for ethical
considerations. The five-likert scale questionnaire in (Table 4.7, 4.8, 4.14) were interprated

1

combining the two points above and below the average and termed as cncouraging wic

4
s 5

discouraging respecetively.

4.1. General Characteristics of the Respondents

l'able 4.1 shows the characteristics ol teachers and principals ol the sampled pre-schools in
terms of sex. age. qualification. services and number of periods they teach per weekitor
tcachers).

Table 4.1: Characteristics of Kindergarten teachers and Principals

| | Respundents

|
No | Ltem | !
| Heachers L Prmeipals ‘
| ' '
| ' Na | i .
- 5 | I I | |
I Sea ‘ \ale i [ [ ' |
Fonie | " T {
Fatal V) 1) [
{ | i | :
1 5 b | ;
L) Ay | 1830 vears | ¥ g1 2 | 2 | i |
‘ Above 30 Yams i 48 | 1 iy
Tl ‘ 3l | 1o | o | (it
1 ‘ { { | 1 {
(S TY S BT IO NI TR I N Loy and Below ‘ [ | -2l | I !
| Tydars 1} | 3 |
i t 10 vesns ‘ NN | { 1a |
VL venrs and Above 3 | & L ’ I |
| ! Tord boad | oo " | 10
: o l | .
i | Number of pernsls they teach pe Mo peniids 3 Tl !
werk I Tinal il ik

2 '
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As indicated in the first item ol lable 4.1, all of the teacher respondents 34 (100%) were
females and most of the principal respondents 5 (55.0%) were lemales.  This shows that
females™ participation in teaching for the pre-primary schoolchildren is in good conditions
which lcad o conclude that there 1s encouraging influence on children’s learning since all of the
tcachers and most ol the principals in the studied pre-schools are females who are able to give

motherly love for children (Chowdhury and Choudhury. 2002: Aggarwall. 1996).

['he second item i Table 4.1 reveals the age of respondents: the majority ol the teachers. that 1s.
31 (91.2%) and 3 (33.3%) ol the principals were in the range of 18-30 years. The remaining 3
(8.8%) of tecachers and 6 (66.7%) of principals were above 30 vears. Nane ol the respondents
was below 18 years.  This shows that the age categories ol most teachers of the studied pic

schools are [rom 18-30 years that implics an active working age.

['hus. the teachers and principals are matured cnough and they fulfil one of the busic
requirements ol the pre-school teachers in their age aspeet. Supporting this idea. Chowdhury
and Choudhury (2002) point out those pre-school teachers should be at feast 18 years old
matured enough to handle the young children. Hence. it could possibly be said that the status o

age ol teachers and principals in the studied pre-schools seems benelicial o pre-school children.

Teachers™ work experience is one ol the most necessary issues that could influence commitment
of teachers and principals to their prolession. Accordingly. the thivd ftem o Table 401 preseis
the working experience of the sampled teachers and principals. As to their workmg experience
in pre-school. 16 (47.1%). and 12 (35.3%) teachers have  cxperience from 0- 2 years and
between 3-5 years respectively . Phe remaining equally 3 (8.8%) of the teachers have served 1o
0-10 years and above 11 years. Whercas 3 (33.3%). and 4 (44.4%0) ol the principals have 610
vears and above 11 years ol expericence respectively.

Many research findings indicate that cxperienced teachers would have well developed
knowledge that would be more relevant to the teaching situation than begimners (Calliods. 1989:

Fuller 1987: and L.ehman cited i Desta. 2006:19).

44 4 a College of Lducation Crraduate Studres. Department ol Curerendum & Teachers Professioral Developnent Studie




['he Current Practice ol Pre-School Education
Jertee et ar T T T T T T B A T S0 T (30 = S0 = T T Ll T s EE SRR Lo IS T

Thus. it would be possible to infer that most teachers in the studied pre-schools lack the
opportunity to develop good experience in teaching voung children for the fact that most ol the

teachers and principals in the stated pre-schools have less working experience.

I'he fourth item of Table 4.1 illustrates the teaching load of teacher respondents. Accordingly.
34 (100%) ol the teacher respondents have 25 periods per week (3 periods per day). Out of this
number. five teachers teach with stated load and act as principals that are additional burden
This implies that all of the teachers and most of the principals had the maximum load. >
periods per week. Such heavy workload ol teachers and principals could discouragingly aftec

the practices of pre-school education in the studied pre-schools.

4.2. The Extent to Which the Pre-school Education is implemented in the
Pre-Schools

In order to know the extent to which the pre-school education was implemented in the studied
pre-schools dilferent questions related to objectives of pre-school education. signiticance of pre-
school education. availability of curriculum materials. preparation and utilization ol teaching
aids. method ol teaching. ngscssmcm techniques, and record keeping system were asked and

results are analvsed as tollows:

4.2.1. Significance of Pre-school Education

Teacher respondents were asked to rate about the degree of signilicance ol pre-school education

for all later development of children. The results are summarized as follows in Table 4.2,

Table 4.2: Significance of pre-school education

Alternatiy ‘ The degree to which the significance of pre-school education Tor ] Respondents in ‘
s children development taid is: | |
[ Nuo W [
\ NViery haeh | 23 ]
4 '
B | High § I wr |
| |
¢ | Muderate T
\ | | |
i I |
[ Low 0 | ]
| 1 |
l i Very low ‘ 0 ’ Il ‘
—— X - TN T S W O
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As shown in Table 4.2, 25 (73.5%) ol the teachers responded that the signilicance ol pre-school
education for overall development laid 1s very high. Whereas 5 (14.7%) and 4 (11.8%) ol them
replicd that the significance ol pre-school education for all later development is high and
moderate respectively. This indicates. above 75% of the teachers agreed about the significance
of pre-school education for all later development is very high. Besides. interviews have been
conducted with children’s parents and those parents who have a pre-school age child but not

enrolled in pre-school.

[he interview results ol children’s parents indicated that most of them sent their children to pre
school without having knowledge about the objectives ol pre-school education and its critical
importance for children. Regarding this issuc. Saedya (one of children’s parents) said. =1 have
sent my child to pre-school in order 1o make safe from dirty materials and unnceessary places.”™
But now [ am satisfied. as my child has developed reading and writing letters 1o some extent.
(Sacdya February 24/2010). The second interviewee. Tesfay (once ol children’s parents) also
said. I sent my child to pre-school in order to be intellectual and to be disciplined.™ (March
3/2010). The third contender. I'sadikan. has said. =1 do not believe that pre-school education has
importance to children hucausc' they are not matured enough. THowever. my child is inspired by
neighbour students and requested us to be sent o pre-school.”™ (Tsadikan. April 572010)
FFrom the interview results. we can understand that the children’s parents do not have po

knowledge about the objectives and importance of pre-school education for the children. [
children’s parents who have knowledge about objectives and importance of pre-school

education were limited to only knowledge aspects.

[nterview results of most parents who were not sent their children to pre-schools showed that

they did not have awareness about the objectives and signilicance ol pre-school education for

children and the number of parents who cannot aflord the school fee was not msigniticant. O
this issue. Asscla (one of the parents) said. | did not send my child to kKindergarten, | think
Kindergarten is essential for those familics who do not have carceivers."(Asscfa, March

22/2010). On the other hand. Hilifty said. =] have strong interest to send my child to pre-school
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as her friends. But the school lee is high. it is impossible for me to afford it.™ (Hhilifty. April

7/2010).

Generally. most of the interviewee parents who have children in pre-school and have not. they
lacked awareness about the objectives ol pre-school education. iven the parents who had know
how about the objectives and signilicance of pre-school education do not know beyond the
cognitive development. But cognitive development is a single objective of pre-school education.
[n fact. even though some parents are interested to send their children to pre-school. they may

not afford the school fee.
4.2.2. The Objectives of Pre-school Education

[he government ol Lithiopia in its education and training policy (TGLL 19940 14) stat

“Kindergarten  will  focus on  all-rounded  (social. emotional. intellectual and  physical)
development of the child in preparation of formal schooling™.  IHere to sce the tcachers’
awareness about these objectives, teacher respondents were asked o identily the main
objectives of pre-school education from the given four options (cognitive. physical. emotional

and social development). The results are summarized in lable 4.3,

Table 4.3: Objectives of pre-school education

. | What is/ are objective/s  of  pre-school | Respondents
Alternatives ! , .
cducation? (More than onc answer is possible)  Ng A
b ' : 5 - |
| A i Children cognitive development 1 34 [ 100
_ ] b |
13 | Children physical development | 13 | 38.2
| ]
]‘ ¢ ‘ Children emotional development ‘ e | 44.1 I
| |
|
D | Children social development | 18 ! 529 |
| | |

As shown in Table 4.3, all of the respondents 34 (100%) in the studied pre-schools agreed that
the main objective ol pre-school education is cognitive development. Fighteen (52.9%). 13

(44.1%). and 13 (38.2%) of the respondents replied that. the main objectives ol pre-school
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education are for children social. emotional and physical development respectively. This shows
that cognitive and social developments of children were more targeted at in most pre-schools.

Wherceas. physical. and cmotional developments of children are least emphasized.

In sum. the evidences shown in Table 4.3 show that most of pre-school teachers recognize (hal
the main objectives of pre-school education are cognitive and social development only. But.
some teachers perceive that the main objectives ol pre-school education are cognitive. social
cmotional and physical development. Furthermore. the interview conducted with pre-school
directors and Wereda liducation Office experts concerning the main objectives of pre-school
education confirmed that most of them have no perception about the main objectives of pre-
school education. Majority of  dircctors have know- how about the main objectives ol p

school education. Even if most ol the pre-school education directors have know-how about the

objectives of pre-school education. the four objectives of pre-school education were not

practised cqually in their schools. Regarding this issuc. Desta (the interviewed director’s of

Hewan pre-school) said. “Pre-schools mostly focus on cognitive (knowledge) aspeets thin
emotional. physical and social development in order to Tulfil the mterest ol parents. Parents are

more sensitive on this issuc.™ (Desta. February 19/2010).

[t 1s clear that. the main objectives ol pre-school education are children’s cognitive. social,
physical and emotional development. which goes in line with the views of Scholars (Chowdhury
and Choudhury. 2002). Morcover. the New Education and Training policy (1994) set forth the
objectives ol pre-school education in the country as all-rounded (social. emotional. intellectual
and physical) development of the child in preparation for tormal schooling.  Towever, as the
study revealed. the actual practices in the studied pre-schools were incongruent with the

objectives ol pre-school education due to lack of teachers™ knowledee and imfluence ol parents

4.2.3. Issues Related to Curriculum Materials

Under this sub- topic. the rescarcher wants 1o assess the type of curriculum materials. which s
found in the sampled pre-schools.  The availability of curriculum materials was assessed using
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different types ol data gathering instruments such as questionnaire. observation. and document

analysis, The results are presented as follows:

Table 4.4: The Availability of Curriculum Materials of Subjects.

| | | |

_ | Curriculum ' Available Not Available | Total
| Materials |
No Yo No Yo No | Y I
| Syllabus | 28| 824 1 6 | 176 | w100 !
2 Fextbooks 0 0 34 100 3 | 100 |
3 Feacher’s guide 0 0 RE! 100 54 | 100 :
| Other related materials 27 ‘ 794 7 20.6 3 | 100 |

As shown in lable 4.4, the great majority ol the respondents |28 (82.4%)] conlirmed the
availability Of the syllabus. and 27 (79.4%) of the respondents reported that other related
materials were available. Other related materials refer to different kinds ol children’s of pre
school age books out of textbooks and teacher’s guide.  T'he available other related materials in
the pre-schools were few purchased children’™s books which were written in the national and
regional language and some books supplied [rom loreign countrics. Thirty-four (100%) of the
respondents assured the absence ol textbooks and teacher’s guide.  Furthermore. as (e
rescarcher conducted observation. interview and document analysis. it was found that ihe
available syllabus was not prepared in the Regional language. Fxcept in Liden kindergarten. the
rest of the pre-schools use syvllabus prepared in Amharic language. In contrasting 1o this issuc.
ICDR (1996) explains that for pre-school subjects. tentative svllabus was prepared in Amharic
that would be improved through time and expected to be developed when translated inio
regional media ol instructional languages based on the tangible situation of the Region, In the
case ol Tigray Region as indicated above. the syllabus was translated into the Regional
language: however. obviously this syvilabus has not been functioning as contirmed b

observation.

Hence. in the studied pre-schools there were problems ol availability ol curriculum materia

[here were no textbooks and teacher’s guide prepared by regional or national language.  |he

49 A AL Collese of Fdueation Graduate Studics Department of Curniculum & Teachers Prolessional Development Studies
P TRy . S




I'he Current Practice of Pre-School Fducation

syllabus. which was translated by TBL. was not available except in one pre-school. In addition
the majority of the available other related materials were written in foreign fanguage.  Thus.
teachers were forced to select topies for the subjeet they teach based on their interests. bul not

based on the curriculum guide due to language problems they face.

Regarding this issue. Amleset (Vision pre-school principal) during the mterview said:
I our pre-school, there is a problem of curriculum meterials, textbooks and
teacher s guides. They are nor available ar all. The available materials are only
svllabus and other related materials that are wreitten i lnglish language. The
avatilable svllabus is also prepared in Ambaric. Due 1o the language problens
we have, the owner of the pre-school supports us in translating the svilahus i to
Ligrigna in order 1o prepare Annual  and  Daily lesson plan. (Amleser.

Aprid 2010,

Stmilarly. Desta (principal of Hewan pre-school) has the following to say:
I our pre-schools. there is high shortage aned absence of curricalum niaierials
Due to this, we use the annual plan, whicliovwe had prepared i the pre-school
traiming institution when we were trainees, and we teach based on that. (1)esta,

fehruaey 19 20100

Overall. in the studied pre-schools there was a problem m curniculum materials.  extbooks wird
teacher’s guide were not avatlable at all. Even if syllabus was adapted in to regional langua:

except in one private pre-schooll it was not available including in the government pre-schoo!s.
I'he available syllabus was not in use duc to language problems. These show that there were
problems in distribution of materials and follow-up practice ol pre-school education in most ol

the visited pre-schools.

4.2.4. Suppliers of Curriculum Materials

I'he government indirectly supports and initiates private pre-schools by preparing Cuarriculum of

pre-school education (Mol 2002b). The document also states that only gosernment appros cd
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curriculum should be used in all service delivery modes. Thus. in order to know the suppliers of

the available curriculum materials. respondents were requested some related questions. They
were given options (I'BI. Mol NGOs. and any others) [rom which to choose. In Table 4.5, 1he

results are summarized as follow:

Table 4.5: Suppliers of curriculum materials

| ) Respondent
I Alternatives | From where do you obtain the curriculum materials?
| No Yo
. : . !
T A Figray Burcau ol Education i nicde S
{ | i |
} B Mol 3 2 i3
¢ NGOs 3| 88
i
‘ D Any other 1 324

As revealed in Table 4.50 most of the respondents 18 (52.9%). and 11 (32.4%) replied the
curriculum materials available in their school were obtained [rom Tigray Fducational Burcau
and any others respectively.  The remaining small number of respondents 3 (8.8%), and
(5.9%) responded that the available curriculum materials were obtained from NGOs and Mol
respectively. This implies that Tigray Bureau of Education supplied the majority ol curriculum
malterials available in the studied Kindergartens.

Besides. obscervation made by the rescarcher and interview ol principals verified that Tigray
Burcau ol Eiducation supplied curriculum materials o the pre-schools. but most of them were
not local materials and the Pre-schools were lorced o photocopy the very hmited local

curriculum materials from their Wereda lducation Oflices.

Therefore. based on the evidences obtained from the respondents and observations made. 1
would be possible to conclude that most of pre-schools obtained the curriculum materials [rom
the Regional Burcau of iducation.  But the majority of the curriculum materials do not reflect
the children’s environment and were not appropriate for the teacher to teach and for the children

to learn smoothly.,

51 mad olleye of ducation Graduate Studies. Department of Curmieulum & Teachers Professional Development Studies
e n 2 e




I'he Current Practice ol Pre-School Fducation

..... e e = . -

4.2.5. Preparation and Utilization of teaching aids by Teachers

Children tend to remember what they are told i the teaching  learning process is supported by
teaching aids. l'eaching aids have great value to make the lesson more concerete and interesting
tor children. Such being the case. the rescarcher wants to assess the extent ol teaching aids
preparation and utilization by pre-school teachers. For this purpose. the respondents were asked

two questions concerning to this issue. The results are summarized in Table 4.0.

Table 4.6: Preparation and Utilization of Teaching aids by Teachers

Respondents
No Item Encouragimg | Mediun } | Hsciraging
No ' Y No | % No | % |
| The extent to which preparation of teaching ards by teachers | 27 | 79.4 i 8.8 | 1.8 ‘
from locally available materials in the pre-school s ‘ ‘ |
‘ | | '
2 | The degree ol wtilization of teaching aids by eachers in the | 28 | 824 |5 | 17 [ 29
.
| pre-schools s | | ‘ {
i 1 !

In item 1 of Table 4.6. the majority of the respondents |27 (79.4%)| replicd that the extent ol
teaching aids preparation by teachers [rom locally available materials was cncouraging.  |he
remaining 4 (11.8%) and 3 (8.8%) replied respectively discouraging and medium. This implics
that the majority ol teachers were committed Lo prepare teaching aids from locally available raw
matcerials in the studied kindergartens.  However. the observation showed that i most of the
classrooms. there was shortage of teaching aids prepared by tcachers from locally available

materials except in Betel pre-school. In Betel. classrooms were decorated by teaching aids
prepared by teachers. But the researcher observed that there were purchased teaching aids in
most of the pre-schools: in most pre-schools. there were no separate pedagogical centers that. af
least encourage preparation ol the materials by the teachers. o sum up. from the information
gained through different data gathering instruments. it scems that preparation ol teaching wils

trom the available focal materials by teachers was discouraging.

3
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As indicated in item 2 of Table 4.6. the majority of respondents |28 (82.4%)| replied that the
utilization ol teaching aids by teachers was encouraging. On the other hand. 5 (14.7%) and |
(2.9%) of them replied that the utilization ol tcaching aids by teachers was medium and
discouraging respectively. In addition to the data gathered through questionnaire. observation
was made in the sampled schools. During the observation time. most teachers were found using
dilterent kinds ol teaching aids. which were teacher made and purchased. Especially. Vision and
Betel pre-schools were using audio-visuals teaching aids (Videos) of different animals and then
sounds and different games to attract the attention ol the children. Henee. from the researcher s

observation. utilization of teaching aids in most pre-schools was at good status that enhances the

teaching-learning process. In support of this Cutis (1998) cxplains that utilization of

instructional materials increases the quality of education and enables teachers and students o
achicve cducational objectives by making learning more concrete and meaningful. which the

visited pre-schools are doing well in this regard.

4.2.6. Most Commonly used Methods of Teaching

Teaching must be child centred with children being actively mvolved in the Tearning proce:

(Mol 2008). For children active teaching method is enjoyable 10 share their experiences. wilh
cach other and their teacher’s. Thus. it is the concern ol this study to investigate the frequen:
ol using dilferent methods of teaching. Respondents were provided with the list of tcaching
methods and allowed o indicate one or more methods that they use commonly. The results are

summarized in lable 4.7;
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Table 4.7: Commonly used teaching method/s

‘ Respondents
| Noo | ltem Encouraging Sometimes | Discouraging
| i No E Y% No i Y No % I
| Brainstorming. 27 794 |7 | 20.6 [0 0 |
{ { { |
2 Play buascd instruction I I 32.4 9 | 26.5 e 11,2
| [
3 Discussion I8 33 7 20.6 9 20.0
4 Categorizing, 8 23.6 8 2338 18 52.9 |
| 5 Coopurative learning 2] 618 4 LS 9 | 26.5
6 | Choral speaking 23 676 |5 4.7 | O 17.6
| i | |
7 Learning by doing ‘ 20 8.8 7 20.6 | 7 | 20.6
|
- | ;
| Leeune 29 853 |3 J 8.8 3 [ 59

As can be seen in Table 4.7, the teaching methods which were reported as that had been
employed encouragingly  were lecture method of teaching 29 (85.3%). brainstorming 7
(79.4%). choral speaking method 23 (67.6%). cooperative learning 21 (61.8%). and learning by
doing 20 (58.8%) and discussion 18 (53%) respectively, The exceptions were categorizing
method ol teaching and play-based instructions, which were reported by (44, 1% and 41.2%) ol

respondents as. had been emploved discouragingly .

This shows that lecture. brainstorming. choral speaking method. cooperative learning, leamin:
by doing. discusston were the most commonly used teaching methods in most of the studied pio
schools. Whercas, play based instruction and categorizing method ol teaching were used

discouragingly.

Obscrvation results indicated that the majority ol the teachers could not use active teaching
methods such as categorizing and playv-based instruction. Other methods ol waching were not

also practiced encouragingly: the most encouragingly used method ol teaching was lecture,

Morcover. most interviewed directors agreed that use ol play-based instruction was less

practiced in their pre-schools since children’s parents interest was for imtelicetaal development
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ol children. Regarding this issue. Asmelash. (a principal ol My Baby pre-school) for mstan

has the following o say:

There is high competition among pre-schools in all uspects to atiract the
attention of children’s parents. Hence, to cope up with others we uare
ienoring some principles of pre-school teaching. The private pre-schools also

influence the governmental pre-schools. (Asmelash, March 10/2010).

From the above points. we understand that there is parent dominance in the pre-schools becaus

mostly they are business centres except three pre-schools. In this regard. the pereeption of

o

teachers on teaching method was not as intended because they frequently employ lecture sinee

their emphasis was on intellecet development. However. children can develop their intellect

cllectively through play-based instruction,

Most scholars agreed that play is the first and most appropriate method ol teaching

kindergarten (Saracho, 1993 Fenney et al.. 1987: Wall. 1975). Hence. play has important role in

pre-school lor children’s lcarning. In line with this Sawyers (1994) noted that play helps

children develop knowledge. social skills. and motor skills and it helps them 1o express feclings

appropriately which was less emphasized in the visited pre-schools

4.2.7. Assessment Techniques in Pre-schools

Assessment ol children should be holistic: focusing on all aspeets ol development (Mo

2010). I'he document further noted that continuous assessments should be conducted usin

appropriate methods. One of the minimum standards ol the policy stated as ~'Ihere has to be o

contimuous assessment for cach child using the observing methods.™ hus. teacher respondernts

were asked to show the practices of assessment techniques used in their pre-schools.  Teacher

respondents were given opportunities to choose one or more possible answers from the given

alternatives and their responses are summarized as [ollow m Table 4.8,

et e = an,
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Table 4.8: Frequencey of Assessment Techniques used by teachers

' ‘ I Respondents

No Item Lncouraging | Medium Discouraging ‘

| No %o | No | Yo ‘ No | Yo

| el |28 &4 |2 |59 |4 1.8

E | Observation s |32 o 0 } 1 |els
|
‘ 3 Class room participation 29 853 | 1.8 3 ; 8.8 i
| 4 | Practical activity 17 50 5 47 |12 353 |
E | Class work 27 794 |4 ns |3 88
6 | Home work 24 706 |7 206 |3 8.8
I 1 Fxamination | 12 35.3 [ 21 618 “ 09 |
L .

As depicts in Table 4.8. the assessment techniques. which were reported as emploved
encouragingly. are classroom participation 29 (85.3%). test 28 (82.4%). class work 27 (79.4%).
homework 24 (70.6%). and practical activity 17 (50%). On the other hand. many of (he
respondents (61.8%) equally rephed respectively  that examination and  obscervation were

employed moderately and discouragingly.

[his indicates that classroom participation was the most encouragingly used assessmeni
technique followed by test. class work. homework and practical activity.  In contrast.
observation  was the least used techniques of assessment in the majority of the studied pre

schools.

Assessment ol pre-school children should be based on continuous observation in the classroom
and outdoor children’s activities. attitudes and cfforts than a single pencil-and-paper 1es
Suivant (2000 explains that most assessment takes place through naturally occurring classioos
and outdoor cvents. Observaton. as well as documentations ol observations. is the mo:
mportant method for gaining assessment information about young child she/he works and

nteracts in the pre-school environment, Observation should be the primary assessment strateos

i
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used in pre-school. Teachers should focus their observations on specilic skills, concepts. or

characteristics. as desceribed in the learning expectations. and record their observations.

The researcher conducted document analysis (mark List and rosters) and interviewed principals
of cach pre-school in order to check (crosscheck) the results given by the teacher respondents
about the application ol the assessment techniques listed in Table 4.8, The results obtained by
obscrvation and interviews were almost similar with the responses of teacher respondents execept
the following some points. In the studied pre-schools. formal examinations have been used s
assessment techniques except in Kidane-Mihret pre-school. The value of the final examination
ranges [rom 25% - 45% (the least value (25%) for examination was given in Vision pre-school)
In Vision pre-school. 35% marks was covered by continuous observation.  This is a good
practice. In Kidane-Mihret pre-school. final examination was given in order to practice for the
children future (formal schooling). the mark had not value and not registered at all. In this pre-
school continuous assessment techniques was used Lo identity the highest 10 scorers ol children

only for the matter ol prize at the final school closing ceremony.

Regarding the assessment process Fetyven. one of the interviewed parents had strong bad feelhing

in My Baby pre-school. Her feeling was stated by her words as [ollows:

In My Baby pre-school. there is a problem by assessment application in (eachers since
they did not consider children participation and other except written examination or
exercises, all students got equal marks whether the child is active participant or not
These nypes of assessment techniques discourage children's participation. (Fetven.

March 11/2010).

Henee. based on the evidences obtained from the respondents. observations. document analysis
and interviews it would be possible to conclude that the formative means ol assessment

techniques are not properly used in the studied pre-schools.

L
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4.2.8. The Commonly Used Record Keeping in the Pre-schools

[n order to know the most commonly used record keeping svstem in the studied pre-schools.
teacher respondents were asked about record keeping system used by them. Respondents were

given options to select one or more possible answers. The results are summarized in lable 4.9

Table 4.9: The most commonly used pre-school record keeping systems

[ . - - . . .
Which of the following recordkeeping syvstem do vou l Respondents in I
Alternatives ‘ ) ;
commonly use in your school? [ No ' e
j ) i
A ' Anecdotal | 5 [ 441
| |
| ] | {
13 [ Admission record [ 22 647 j
| | |
! b |
C ‘ Daily attendance [ 31 100 ‘
|
1
D | Parent-teacher record Y 26.5

Table 4.9 revealed that 34 (100%) of the respondents commonly use daily attendance. 22

(64.7%) of them replied that they commonly use admission record. 15 (44.1%) of the teachers
responded that they use ancedotal record and only 9 (26.3%) ol them reported that they hasve
used Parent-teacher record system in their pre-schools. This implics that the most commuon

recording usced in pre-schools was daily attendance followed by admission record.

Furthermore. the document analysis carried by the rescarcher contirmed that in all the stud
pre-schools. there were attendance and admission records. In addition to this. in all of the
studied pre-schools (exeept in Kidane-Mihret pre-school) rosters used to record children s

results.

Appropriate record keeping is used as a reference to know the progress. strength and weakness
of the individual child and helps teachers to assess thenr weaching methodology . I support

this. Curtis (1998) indicates that. continuous records with bricl descriptions about the children s
perlormance both indoor and out door from year to year provide valid information about the

child,
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Therefore. based on the above given information it would be possible 1o conclude  that
appropriate record keeping system that can show individual child’™s academic performance and
progress. family background. developmental history. health status. needs abilities ol the chifd

were not used and kept properly.

4.3, Learning Lnvironment of Pre-schools

[n order to know the status ol pre-schools learning environment. adequacy ol indoor and ot
door cquipments and materials and their organizations, tcacher respondents were asked sone

related questions and the results are summarized as follows in Table 4.10.

Table 4.10: Learning environment of pre-schools

Respondents
| ! |
No Issues Agree : : : !
- Undecided I Disagree
) O No Yy | No Yy
No
! | |
| Ihe Site ol pre=school 1s appropriate for the practice of pre- | |
. ; 34 100 0] () {) 0
school education
2 Ihe pre- school buildings  fulfils the main requirement
(Lavatories. washroom. outdoor paly area. olfice) [ ‘
13 47 1 I 0 [0 I 19
- . .pe - r 1
3 Adequate sannary Tacilities wre avatlable in the school | | [
33 97,10 |0 0 [ 1Y
. . : f { J i
4 Fhe classrooms are conducive tor teaching-learning process [
[ il [ %1.2 ‘ 3 [ 8.8 0 () |
) } ) i | ¢ I
3 l Adequalte mdoor equipments are available v the school | ‘ i ‘ ‘
| | |
| R ‘ 100 0 0] | 0 i (!
. ! { \ |
O ‘ Adequate indoor materds are available i the school : ‘ j \
32 ‘ VAN ? | 38 | b (
4 . i {
7 | Adequate outdoor equipments are available ‘ l
33 971 |1 2o [0 o
8 ' Adequate outdoor play materials are avatlable. ! | i | \
|
| 25 | 73.5 0 178 | 3 | 8.8
Y | Fquipments and materials are well organized in the classrooms | | [
| 125 |75 |0 o |y %6.5
‘

12

As depicted initem 1ol Table 4.10. all of tecacher respondents 34 (100%) agreed that the site of
pre-school 15 appropriate for the practices of pre-school cducations. Observation results al<o
conlirmed that from the visited pre-schools all of them are located away  from e

crowded/trallic arcas. the vienily of most pre-schools are good for future expansion except (M
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Baby and Betel pre-schools which have crowded school environment @ Vision pre-school which

is near to river and dirty arca and I'schaye Zero-class is attached to primary school). Most of

them were fenced and free of non-splinting materials except Vision pre-school in which the
lence was damaged which may cause accidents on children: all the pre-schools sites are a raised
arca. dry and have natural drainage free from water logging. In planting aspects. most ol the pre
schools were poor (My Baby have only one big tree: Vision. Embeba. Hewan and Model pre
schools have cucalyptus trees only, in Eden and Kidane-Mihret. there were some old aged trecs.
which are at pood status but 1 Betell the environment was sulficiently green and wvery
altractive).  Regarding the attractiveness of classrooms and compounds. Kidane-Mihret pie-
school has ncat and well-ventilated classrooms. Betel pre-school was highly decorated with
tecaching aids inside and outside the classrooms with bright colours. which atracts the attention
of children and have green arca. which gives spiritual satisfaction lor cvery one. On the
contrary. Vision pre-school has unattractive classrooms as well as compound (for details sec the
pictures on annex-1). The outer walls ol classes of this pre-school was rough. pictures from the

inside and outside do not decorate the walls at all.

Appropriate pre-school site must be located away [rom the crowded arcas of the city/tow i,
burial ground und main tratlic arcas tor the purposc of children's salety: the viemity must also
be as  permil any luture cxpansion. a raised arca. clean and well maintained building

(Chowdhury and Choudhury. 2002).

Bascd on the answers ol respondents and observation conducted by the rescarcher it is possible

to wind up that the site of most ol the studied pre-schools were appropriate for the practice of

pre-school education

In item 2 of Table 4.10. teacher respondents were asked to indicate whether the buildings of
pre-school fulfil the minimum requirements. Based on this, 33 (97.1%) ol the respondents
agreed that the pre-schools buildings  fulfil the minimum  requirements.  According 10

Chowdhury and Choudhury (2002) the minimum requirements ol pre-schools buildings aic:

lavatories. bathrooms. outdoor play arca. and office. Onc of the minimum requircments ol

r s s ey
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building ol pre-school is to fulfil latrine lacilities for children and staff. The observation results
in the visited pre-schools indicate that the latrine/children ratio was 1:40 in Vision: [:38 in
Model: 1:21 in Embeba: 1:90 My Baby: 1:73 in Betel: 1:36 in Hewan: 1:12 in Eidenz and 1:37
Kidane-Mihret. But in T'schaye there was no separate toilet lor children: they use together with
the primary school students. Thus. in the visited pre-schools. the latrine facilities were not
adequate with the numbers ol children especially in 'mbeba, My Baby. Vision and I'schaye pre-

schools.

I'he other requirement ol pre-school is to have bathroom. Especially in the studied arcas duc (o
the hot weather condition bathrooms are critical tor children. However. Kidane- Mihret. Modcl.
and Hewan pre-schools only have 3. 6. 1 bathroom respectively. though they were not
[unctioning duc to the absence of water. The bathrooms are present for nominal. Thus. children

have suftered from suflocations in all the visited pre-schools.

All the pre-schools have outdoor play arca (but in My Baby was strongly crowded and in
I'schaye there was no separate outdoor play arca (rom the primary school students). All the pre-
schools have building offices except Betel. for which the office walls as well as the rool was

constructed from corrugated iron which was found around the gate due to lack ol spaces.

Henee. based on the data obtained from the respondents and observation results. it is possible o
deduce that most of the buildings of the studied pre-schools have fulfilled the minimum
requirements except few pre-schools though they were inadequate.

As shown in the 3 item of Table 4.10. the majority ol respondents |33 (97 1%)| agreed tha
adequate sanitary facilitics were available in their pre-school. Observation was also conducted
by the rescarcher and the results indicate that in the studied Kindergartens there were separate
toilets for children and adults (in Modcel. Betel and Kidane-Mihret pre-schools). there were
separate toilets for males and females (in Model. Betel. Eden. Embeba. and Kidane-Mihret pre
schools). provision of water was available (in Embceba. Model. My Baby. IHewan. Betel Tseha

and liden pre-schools). In all of the visited pre-schools. the toilets were washable and o
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slippery. However, these were very limited in number and these facilities were not accessible for
children from both indoors and outdoors in almost all of the pre-schools except in Kidance-
Mihret. which. was found in a better status. Hewan pre-school children have been using water
from the prepared container when they return from latrine. The rescarcher observed this good

sanitation habit in the Kidane-Mihret and Hewan pre-schools only,

In linc with the sanitary facilitics. Chowdhury and Choudhury (2002) suggest that walter
facilities are essential for the eleaning up ol activitics in the pre-school. The toilet and washing
facilitics should be casily accessible Tor children Irom both the indoors and outdoors. Totlel
should be provided for children and adult separately: Morcover. onc toilet for every ten children
is essential and the sizes must be suited to the size of children who will be using them.
Morcover. NCYC (1985) states that one toilet for an average of 20 children is necessary. in

addition to this. the toilet should have washrooms for hands as well as lor body.

The obtained results (rom teacher respondents and observation results lead to infer that the
sanitary facilities available in the pre-schools were inadequate. unlike (o the hiterature given

above. cven to the standard of Ethiopia (NCYC. 1985).

As revealed by item 4 of Table 4.10. the majority of respondents 31 (91.2%) agreed that the
classrooms are conducive for teaching-learning process. Regarding this point. observation
results showed that in Model and Kidane-Mihret pre-schools the classrooms have enough space
nearly equal to the standard stated by NCYC and TBI: (classroom size 7x9 63 m’) Other pre
schools have very congested classrooms The classrooms in Betel. My Baby. and Kidane-Mihret
were beautifully decorated  with charts and pictures on the walls and tidy. Others like Vision.
Hewan, and Fden. I'schaye. and lkmbeba pre-schools were not well decorated. All of the [loors
of visited pre-schools were cemented. dust-free. casily cleanable. and maintained i a pood
sanitary condition. In Model pre-school the windows were low enough to cnable a child 1o look
out for better view and understanding of the outside world and casy operation by children. The

other pre-schools were opposite to this one. All doors were hight in weight so that children can
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handle them casily and the heights of door knobs were in casily reach ol children in all of the

visited pre-schools.

It is evident that classrooms of pre-schools have an influence in teaching-lcarning process
Chowdhury and Choudhury (2002) explain that in a pre-school equally important are the factors
o be take care of with regards the rooms. floors, walls and doors. Further. they list some
requirements ol ¢lassrooms as: the amount of space should be adequate in relation to the number

- . ~ ~ 1 .
ol children to move about frecly at 1.5 m™ per child.

IFrom the above results. it is possible to say that the majority of the classrooms ol the visited
pre-schools have moderate conduciveness for the teaching-learning process and in fact. were

below the standard stated by NCYC as well as T'BI-.

In item 5 and 6 of Table 4.10. 34 (100%) and 32 (94.1%) of the respondents agreed that the
availability ol adequate indoor cquipments and materials respectively. Besides. observation
made by the researcher verified that. child-sized casily and safely mobile chairs were available
in all the visited pre-schools. Kidane-Mihret uses some desks and ‘I'schaye pre-school uses only
desks. Child-sized tables were available in Vision. Embeba. Hewan. Betel. My Baby. Model and
partly Kidane-Mihret pre-schools but Fden used medium size table with 1:3 ratio. Open shelves
were available in Model. Betel. Hewan. Eden. Kidane-Mihret. mbeba. and My Baby. In Vision
pre-school. the open shell was Tound i library. The available shelves were not suitable for the
height of children, Cupboards were not available in the visited pre-schools at all. Henee. the
indoor cquipments in the majority of pre-schools were relatively adequate. Concerning the
indoor materials. it was a problem in most of the pre-schools. to some extent Kidane-Mihret,
I'den pre-schools have some concept. and skills materials (puzzles. book. and play card) and My
Baby pre-school has gross motor materials. construction materials and manipulative materials.
Other pre-schools have no mdoor materials at all. Thus. the indoor materials in the visited pre-

schools were hardly adequate.
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If we compare the views of scholars in the field and the findings. it would be possible o inler
that indoor cquipments in most of the pre-schools were adequate. Even il indoor materials are

crucial for pre-school education program. they were hardly available in the visited pre-schools.

Regarding the adequacy of outdoor play cquipments and materials. 33 (97.1%) ol the
respondents agreed that there were adequate outdoor play cquipments in the pre-schools
Whereas. 25 (73.5%) of them agreed that there were adequate outdoor play matenals in the pro
schools. In addition. observation made by the researcher conlirmed that all outdoor play
cquipments like swinging. merry-go-round, slide. balance and ¢limbing [rames were available in
most of pre-schools except in ‘I'schaye and Vision pre-school. Vision pre school lacks merry-go-
round and swinging but others. outdoor play equipments are funcuonal during the visit. In
Tsehayve pre-school. the outdoor play cquipments were not available at all. According to TBE
(1997}, the pre-schools need o have outdoor play cquipments namely swinging., merry-go-
round. slide. balance. and climbing (rames. The Burcau further explained that pre-schools
should have one from cach the outdoor play equipments. Thus. the available outdoor play
equipments in the pre-schools were congruent with the stated standards by gray Burcau o
Education. Mol: (2004) cited in Amelework (2007) also stated that a pre-school must hiy e
owtdoor play materials like different size balls. skipping ropes. foam javelin, gymnastic mat.

multipurpose mais. large and small mobile toys. wievele and small car tires. But in the visited

pre-schools except hmited number of balls. small toys and small car tires ol the outdoor

matcrials were not avatlable,

Theretfore. from the above results, it would be sale to infer that the visited pre-schools were
cquipped  with necessary outdoor play cquipments  though  some important outdoor play

materials were almost non-existent,

[nitem 9 of Table 4.10. 25 (73.5%) of the respondents agreed that equipments and materials ar
well organized in the classrooms of the pre-schools. From the observation made. it was assurcd
that in all visited pre-schools. they were poor in equipments and materials organizations. o

example. in the classrooms. there was poor shelving and utilization ol books. Besides. the small

~
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number ol books were not properly arranged or displayed in the manner that children can see
and use. The books were piled in a single shelf in cach pre-school. Children cannot access the
books by their own: it is when the teacher gives and allows them to use the books. In addition 1o
this. there was also poor arrangement of chairs and tables. The arrangement ol chairs and tables

erade levels chairs and tables were arranged in

b=

do not encourage group activities. like higher

rows which do not fulfil what Read (1995) poimnts out.

According o Read (1995). bookshelves or rack of books with plenty of tables. space and chaiis.
adjustments makes it possible for a child to look at books comlortably for the teaching-learning
processes. bxtending the idea the author argued that a heap of picture books piled on a small

table can only Iead to misuse of the books.

As it has been obscrved in the visited pre-schools. what they actually practice is difTerent from
what is expected to be because the books are not arranged on the shellZtable to attract the
attention and interest of children’s. The arrangement of chairs and tables were also not suitable

tor elfective teaching-learning process.

4.4 Adequacy and Training of Teachers in the Pre-schools

In order to assess issues related o adequacy and training of teachers. dillerent questions related
to training ol teachers, suitability ol class size. availability of assistant teachers were asked 1o

the respondents and the results arce analvsed as follows.
4.4.1. The nature of Training
In order to know the type ol truining teachers have taken to teach pre-school education. the

respondents were requested 1o seleet the type ol training they have taken from the given

alternatives. The results are summarized in Table 4.11.
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Table 4.11: The type of training the teachers have to teach in pre-school.

Respondents
No ltems
No Yar
| What type of traming have vou taken to teach pre-school education?
AT 9 263
B TTC | 10
( Pre-school teachmg 3 | b |
D Any other I Y]
2 I you have taken Pre-school teachimg. how long was the duration of raiming”
A 3 months | 1
3.t months 3 13
¢ 10 months [l 82.6
3 Toowhat extent the courses vou ook during the Pre-school teachmy tramimg are J
; dadequate 1o all “rounded task m the pre-school al present™ | :
| A\ Very hagh | 20) 8710 |
I3 Theh i 130
| L Muedium i () { {
Do Low {1 ‘ (l
B Very low 0 {)
4 In what language have vou been tramed pre-school teaching”
A Tangna |9 8§26
14 mharic | 174
( Inghish 0 {}
|
3 t\ e miterval vou have got m=service traming on pre-school education to develop vour
profession 1s;
A One nme m a year 11 324
| B, Once m two vear | I8
| o have not got Gl now | ] 350

As revealed in lable 4.11. most of the respondents 23 (67.6%). and 9 (26.5%) in the studicd
pre-schools replied that they have been trained in pre-school teaching and T.1.0 certificate
respectively.  The remaining. cach cqually 1 [(2.9%)] of the respondents indicated that they
have been trained i college diploma in academic subjects and a month traming - prin

school teaching.

Adequately trained teachers are crucial to ensure quality ol education. “Whatever the curriculum
| 2 ] )

changes muoduced and whatever relorms are made. all will be of little or no avail without
trained teachers™ (Ayalew. 1991:1), From this point of view. the collected data ihustrate that the
majority of pre-school teachers have been trained with pre-school teaching. Some of them have
1.1 certification. only one teacher has a diploma qualification in academic subjects. and one
1 ~1h

tcacher wus grude completed. Generally. the training seems fair to teach pre-school

children
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I'he second item in Table 4.11 shows the duration of the training. the teachers were asked 1o
indicate. Thus. 19 (82.6%) ol the pre-school teachers were trained for ten months and 3 (13%0)
and 1 (4.4%) were trained for 6 months and 3 months respectively. This indicates that abo e

half of the total teachers in the studied pre-school have trained for ten months.

ividences show that the training duration of pre-school teachers varies [rom country 1o country.
[essa (1971) explains that the training of pre-school teachers ranges [rom two vears or more in
diploma and dcgree levels to less than one vear in certificate.  According te Mol: (1987 1.(

in Lthiopia, the training ol pre-school teachers lasts lor ten months at certificate level.

In this casc. the evidences obtained would enable one to infer that even il most of the studicd
pre-school teachers were (rained Tor ten months in line with the Lithiopian standard. there were

some teachers who were trained under the standard.

As indicated in the third item ol Table 4.11. respondents were asked to judge the adequacy ol

courses taken during their training for all-rounded tasks of the current practices in the pre-
schools.  Accordingly. 20 (87%). and 3 (13%) of the respondents respectively replied that the
courses they ook during the training was very highly and highly adequate for all-rounded tasks

in the pre-school teaching.

[ence. based on the responses obtained. it would be possible to deduce that the courses that the
teachers had taken during their training were adequate tor all-rounded activities in the pre

school education.

I'he fourth item of Table 4.11. the trained teacher respondents were asked about the medium ol

language they have been trained in. As. the Table shows 19 (82.6%) ol the respondents had
trained in Tigrigna language while the rest 4 (17.4%) of the respondents had tramed in Amharic.
his indicates that almost all wcachers except few had trained in regional lunguage (Tigrigna).
which agrees with the current Education and | raining Poliey ( 1GlL 1994)
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Therefore.  the majority ol teachers in the studied pre-schools had tramed in the regronal
language (Tigrigna). This could be essential for better teaching-learning process and goes in line

with the National as well as Regional stated standards.

I'he fifth item in lable 4.11 reveals the interval of pre-school teachers. which have got

[

service training on pre-school education to develop their profession. All the teacher respondetits
were asked on this issuc and the majority of the respondents |19 (55.9%)| replied that they did
not get untl now. 11 (32.4%) ol the respondents answered that they got once ina year.  The

-

remaining 4 (11.8%) respondents got once in two years.

Besides. the interviewed principals expressed the absence of in-service training provided for
teachers. by any responsible body. Letay, (principal of Model pre-school) who has 23 years ol
experience said. ~Though in-service training is critical for pre-school teachers. T have not got

any in-serviee traimng sinee 1990 1.C.7 (February 28/2010)

This shows lack of the opportunities for in-service training [or the majority ol the teachers in the
studied pre-schools. This 1s against the beliefs of Neam and Tallack (1997) that explains in
service traming lor Kindergarten teachers will allow them to look critically at their own practice
and identity strengths and weaknesses i it along with ways ol moving [orward. which in away

cnable teachers to up-date their knowledge and skills.

l'o sum up. in-service training for teachers is very vital to up-date their existing knowledge
This means. in-service training cquips teachers with new and modern method of teaching that
would help them to implement the curriculum etfectively. It however. was absent in the studicd

pre-schoals.

4.4.2. Courses Taken by Respondents during Their Training

Respondents who had trained in pre-school teaching were asked to indicate the courses they

have covered during their training. The results are summarized as follow in Table 4.12.
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Table 4.12: Courses covered by teachers during their per-service Training
! Respondents in

Alternatives Courses
' No Y
A Child development 23 ' 100 |
|3 | Child Psychology ‘ 73 i 100 |
| ¢ | Health and nutrition ! 23 . 100
n ] Pedagogy 13 I 100 .
I | Music 9 | 8206
|k [ Social Science T . 301 |
G | Environmental Science 19 . 82.0 |
H Methods of Pre-school teaching 73 ' 100
| Iheory ol education O 26.1
! J L history [ O 26.1
| K | Mathematics e | 826
l. E Children skills of language development 73 ? 100

As illustrated in Table 4.12. courses such as Child development. Health and Nutrition.
Pedagogy. Method of pre-school teaching. and Skill of children language development were
taken by all the respondents (100%): Music. Environmental scienee and Mathematics had taken
by 19 (82.6%) ol the teacher respondents. Besides., 7 (30.4%) ol teachers ook Social scienee
and cqually 6 (26.1%) of the respondents had taken Theory of Bducation and History during
their training. This indicates that the majority of teachers had taken the required courses

appropriate for pre-school education.

Phere are evidences that indicate what the pre-school teachers should cover during their
training.  In support of this. Marguarita and Cohn (1984) suggest that professional training in
pre-school cducation includes Curriculum contents and Methods. School-parent relationships.
Matcrials and Equipment experiences and Resources. Current problems, [History. Philosophy of

Education and the Administration and Organization of schools.

In Ethiopia. the pre-school teachers are olfered courses that include pre-school Pedagogy. Child

=

psychology. Nutrition.  Mathematics. Mcthod of teaching, Skill  of children  languaoce

development. Social study. Music. Art and Physical education (Mol=. 1987 [..C.). This would
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lcad to wind up that the majority ol the teacher respondents in the studied pre-schools had taken

the required courses for pre-school education.
4.4.3. Issues Related to Assistant Teachers
The Mol set standards ol pre-school education such as the teacher child ratio should be 2:40 (a

main tcacher and an assistant teacher in a class). Based on this. teacher respondents were asked

to indicate the number ol assistant teachers in their school and whether or not the assistant

teachers have been trained. The results are summarized in Table 413 =

Table 4.13: The number of assistant teachers

1 .
No Ihe number of assistant teachers in vour school is : ‘ No chpuu(lrnlsltl
| o
| A Above the standard 1] : \
| 13 Based on the standard (Adequate) [ | 29
‘ 8 Nearly adequate £ ‘ 147
| 1y thghly below the standard L0 294
| No assistance teachers at all I8 | 529
2 I there are assistance teachers i the school. are they tramed on pre-school
teachmg o unplement it”?
A Yes ‘ 3 330
i 13 Nao | Il hiR i

As revealed initem one of Table 4130 18 (52.9%) of the respondents reported that there are no
assistant teachers i their pre-schools at all. Ten (29.4%). 5 (14.7%) and | (2.9%) ol the
respondents replied that the number ol assistant teachers in their pre-school is highly below the
standard. nearly adequate and based on the standard (adequate) respectively, This implies tha

the number of assistant teachers in the visited pre-school was insignilicant.

Interviews ol principals also conlirmed that in the studied pre-schools. exceept in lour pre-
schools (Vision. Betel. Eden. and Kidane-Mihret) there were no assistant teachers at all. The
numbcer of assistant teachers in Vision, Betel. Eden and Kidane-Mihrel pre-schoals were 101,
and 4 respectively. The ratio ol assistant teachers 1o classes in the pre-schools was (Vision 11
Betel 1:6. Iiden 123 and Kidane-Mihret 2:3). Except three assistant teachers from Kidane-
Mihret. all ol the assistant teachers in the studied pre-schools were untrained. “This implics thai
the majority of the studied pre-schools have no assistant teachers at all: on the other hand. the
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assistant teachers available in some pre-schools were inadequate and only 3 (42.8%) ol these

assistant teachers have been trained in pre-school teaching.

Obviously. this condition stood against the standard set in the region. TBE (1997 1.0)

recommends that pre-school should have one main teacher and onc assistant teacher both who

arce tramed to teach pre-school education for a group size of forty children in a class.

Practical cvidences indicated that pre-school cducation could be cffcctive when the number of

children is small in a class and when there are competent teachers and adequate in the arca o
teach children.  In support of this. Mccarthy (1980) indicates. the importance of two teachers
for onc classroom for the elfectuve implementation of pre-school education program. Similarly.
Smith (1996) points out that having small class size has the advantages ol increascd
individualization ot instruction make the instruction student-centred with involving group
participation. maximization of oral communication with in the classroom from learner to learnc

and/or to tcacher and practical work,

['heretore. based on the obscervation. interviewed principals and the evidences obtained from the
respondent teachers. it would be possible to wrap up that except in Vision and Kidane-Mihret
pre-schools. there were almost no assistant teachers who match with the number ol sections 10
the studied pre-schools. Regarding training. not all of the assistant teachers were trained except
three assistant teachers in Kidane-Mihret pre-school.  Henee. the practice ol pre-schoo!
programs without adequate and trained assistant teachers was a critical problem in most of thic

studied pre-schools,

4.5. Parent-school Relationships

In order to know parent-school relationships in pre-schools. teacher respondents were asked
about issues related to the degree of parent involvement in pre-schools. the extent of teachers
recognition to establish respecttul partnership with parents. the degree of parents acceptance o

the nvitations of the pre-school. commonly used means ol communication ol parents Lo
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participate in pre-school education. and type of parents” support to their children. The results are

summartzed i Table 4. 14.

4.5.1. Issues related to parent-school relationships

Research clearly indicates that good schools become better schools when there is a strong
connection with parents as part of the learning community. In this sub topic. teacher
respondents were asked to assess the parent school relationships. The results are summarized as

[olow:

Table 4.14: Issues related to parent-school relationships

‘ 1 Respondents
No Item | Lncouraging | Medium | Discouraging
‘ [ No | % ! No | % l No | %
! } What is the degree of parents™ imvolvement in vour pre- I I : r |
T i school to enhance children™s performance” [ 13 | 442 19 1559 [0 0
1 | | ! |
(2| How do vou explain teachers” recognition to establish . |
| respectiul partnership with parents? ! 29 t 85.3 5 \ L7 ; 0 ' 0
3 What is the degree ol parents” acceptance to  the | ! ‘ | ‘
invitations of the pre-school? 4 |412 |17 ‘ 5005 | 8.8

lable 4.14 ol item | is related to the degree of parents™ involvement in pre-school to enhance

children’s learning.  Accordingly. 19 (55.9%) of teacher respondents noted that the degree ol

parents involvement in the pre-schools to enhance children’s learning was medium. On the other
hand. 13 (44.2 %) ol them reported that parent involvement in pre-school was encouraging. his
| gl

indicates that the parent involvement in the studied pre-schools was moderate.

The rescarcher focusing on parent-involvement in the pre-schools has conducted observations.
The researcher staved not less than 4 days in cach studied pre-schools during the data collection
and at that time. the parent-involvement in the pre-schools has been low as compared ot
number ot children found n the pre-schools.  Limited numbers ol parents have made contact

with the teachers about their ¢hildren’s learning.,

[EFCS 2 s A dia e i scme s,
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Interviews ol pre-school children’s parents and principals also confirmed that the parent-
involvement in the pre-schools was discouraging.  Regarding this issuc. Kinlu (one of the

interviewed pre-school children’s parents) has said. “"Duc to my work condition | have hardly

contact with my child teacher at school.”™ (March 12/2010).

According o the interviewed principals ol pre-schools. their responses were similar with the
responses ol teachers, However. in Kidane-Mihret pre-school parents™ involvement were
insignificant. The limited number of parent-involvement was explained by the words ol the
principals, Brikti as follows. “In our pre-school parent-involvement is very limited.  Parents do not
accept our invitations positively. Lven [ we have around 250 ¢hildren, every year but not more than 100

parents participate in the school ceremony.™ (Brikti. March 26/201010).

Parents™ involvement in pre-school is crucial for the children™s better performance. As noted by
Suivant (2006). children perform better in pre-school il their parents arc involved in their
cducation. which implies the goal ol pre-school programs could not be achieved 1" we cannot
take parents in to consideration.  In line with this. Chowdhury and Choudhury (2002:172)
explain that home and schools are two worlds lor pre-school children. where total development
lakes place. Parents and teachers must work together for better understanding ol cach othe
euiding the children cooperatively for more improved wellare of them. This. however. w s

modcrate the studied pre-schools.

I'he sccond item. Table 4.14. reveals teachers recognition to establish respectful partnership
with parents. the pre-school teachers were asked 1o rated the extent ol wachers recognition o
establish respectful partnership with parents.  Accordingly. 29 (853 %) ol the tcacher
respondents reported that their recognition was encouraging to establish respectful partnership
with parents while 3 (14.7%) of them have medium recognition.  This implics that teachers’

recognition to establish respectiul partner-ship with parents was encouraging.

Pre-school teachers recognize that parents are the first and most influential teachers ol
children™s and invite them o be partners in the teaching learning process (larly Beginning-

- — , . .
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kindergarten curriculum guide. no date).  Hence, pre-school teachers should have high
recognition o parents and must work cooperatively with parents o establish elfective
communication links between parents and the schools. According to the data therefore. it would
be possible to conclude that teachers™ recognition to establish respectful partnership with parents

was encouraging

The third item in Table 4,14, the pre-school teachers were asked to rate the degree of parents’
acceptance o the invitations of the pre-schools. Accordingly. 17 (50%) of the teacher
respondents replied that the degree of parents acceptance o the invitations of the pre-schools
were medium.  On the other hand. 14 (41.2 %) and 3 (8.8%) of them noted that the parents
acceptance 1o the invitations of the pre-schools were encouraging and discouraging respectively.
I'his data confirms that the parents™ acceptance to the invitations ol the pre-schools was medium

in the studied pre-schools.
4.5.2. Most Commonly Used Means of Communications

Teacher respondents were asked to indicate the means of communication they use with parents.
Opportunities were given to choose one or more answers from the given options.  The results

arc summarized as follow in Table 4.15.

Table 4.15: The most commonly used means of communication between pre-school
teachers and parents.

‘ .
| Respondent in

: Alternatives ! Items :
| | No Y%
A } Meeting and discussions 19 85.3
13 Lelephone calls Il S U .
¢ i Written letters , 12 | 353
1 i Communication books ; 3 ’ 88
I% I Verbal Messages 7 L 206

As depicted in lable 4,15, 29 (85.3%) of the respondents replied that they use mectings and

discussions as means of communication with parents.  Whercas. 14 (41.2% ) 12 (35.3%).
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(20.6%) and 3 (8.8%) ol the respondents responded respectively that they use telephone calls.
written letters. verbal message and communication books as means of communication with
parents. This indicates that the majority of respondents use meetings and discussions as means

of communication with parents.

Interview results indicated that the means of communication teachers use with parents were
meetings and discussions once in a semester (in most pre-schools). communication books
(teachers write remarks with in a week. two weeks. or monthly) and parents respond back then
answer, but this is not done in Model pre-school since the children’s exereise books were
always in the hands ol the teachers for the matter of salety.  [Hence. pre-school teacher’s ol
Model contact parents monthly during the school fee. According to the rescarcher observations.
telephone calls were used commonly in Betel pre-primary school when the child 1s absent or 10

ask the health status of sick children’s.

Pre-school teachers must work cooperatively with parents to establish effcetive communication
links between home and the school. Open communication with the parents about the child is
essential throughout the year though method of communication varics used o communicate
teachers and parents. As Early Beginning-kindergarten curriculum guide (no date) explains. the
growth and development of children’s share to parents through a varicty ol methods: Notes.
telephone calls. sending home work samples. informal conversations. classroom  visitations.

conferences. report cards and cte.

Hence. based on the observations. interviews and responses ol (cacher respondents. it s
possible to deduce that in most of the studied pre-schools. teachers-parcents communication wis
done by the use ol mectings and discussions and communication books: in lact. their

communication was mellicient.

- . 4 , v t
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4.5.3. The Type of Parents’ Support to Facilitate Their Children’s

L.earning

In order 1o assess the sort ol support given by children’s parents in the studied pre-schools.
teacher respondents were asked different questions related to the issue.  The results are

summarized as lollows in Table 4.16.

Table 4.16: Parents’ Support in Children’s Education.

] Respondents
No Item -ncouraging Moderate | Discouraging
No Yo [ No | " No | )
[ !
| o | | I
Service in school commitiees 11 324 I 29 ‘ 22 ‘ 64.7 ‘
. o L . o8 82.1 ‘ 2 |59 6 | 177 |
2 | Provide materials for their children | | | |
1 ' 1 i b i
| 3 Provide materials for the schools q : -
| ‘ 0 0 l | 11.8 0 | 882
| L | | | |
4 ‘ | ‘ | I
| o Help children to do their home work 23 " 67.7 i 2000 | 2.9
‘
i I | )

As revealed in Table 4.16. 28 (82.4%) and 23 (67.7%) ol the teacher respondents respectively
indicate that parents support in providing materials for their children and the sort of support
given by parents in helping  their children to do their homework was encouraging. On the other |
hand. most of the respondents |30 (88.2%) ] and |22 (64.7%)| noted that materials support o pre
schools and service given by parents in school committees was discouragmg. As indicated {rom
the respondents™ responscs. the sort ol support given by most parents to their children to do their
homework and in giving materials for them was encouraging. But the support of the parents (1o

pre-schools i terms of material and service was discouraging.

Interview results of principals also confirmed that parents were not giving services in schoo!
commuttees in the studied pre-schools exeept in Betel pre-school. In Betel pre-school children

parcnts were participant in management aspects to enhance their children’s education.
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Parcnts can participate in difterent pre-school education activities such as in fund rasing. in
children’s literacy development. in sub-commitices. and in decisions concerning pre-school
education programs. in providing resources and opportunitics for access o printing materials
such as newspapers. magazines. and books (Curtis. 1998). In the studied pre-schools. however.
there is lack of effective parents™ participation in different pre-school activities and management

aspects (o assist their children’s learning.
4.6. Government’s Support to Pre-school Education

In the previous time. the government's support to pre-school education was limited only 1o
policy development. curriculum design. standard setting and supervision. However, recently in
addition the sort of supports given above. the participation of government in the expansions ol
pre-schools with concerned bodies has mentioned (Addis Zemen Newspaper. Dee.26/2002
1-.C.). Hence. in order to know the sort of support given by the regional government to pre
school education. teacher respondents were asked about these issues. The results are given in

lable 4.17 and 4.18.

Table 4.17: Support of regional government in pre-school education

\ Respondents
| No ltem g ' :
High | Medium Low
‘ ' I
i No Y No Y No % |
[ 1 Guiding how to prepare teaching aids  from |
B p - | |
l locally available materials | 2 | 5.9 |0 0 | 32 [ 94.1
2 Guiding how to use modern method of teaching
2 5.9 L0 L0 2| 94l
3 Grvening n-service training  for teachers 0 ] I 0 ! 0] 34 100
|
! f ] ) - = . I |
| - Providimg supervision k) [ 73.5 {3 1.7 Al 1.8
‘ . ‘ | |
; 1 t | [ {
| 3 Sctting standards 29 ! 85.3 | 3 8.8 ‘ ) [ 59
| | | |
| pas o ‘ | , |
‘ 6 Monitormg pre-schools based on the standards l [ . |
24 | 706 9 | 26.5 || | 2.9
- = k 1 1
I 7 Distributing curriculum materials to pre-schools ‘ l ‘ | }
| | g [ 1.8 | 13 ‘ 32 |17 | 50
e Sy = ek e e S B

2173 . = - . ¢
£7 NAL College of Education Graduate Studies. Department of Curniculum & Teachers Professional Development Studies




| he Current Practice ol Pre-School Education

I

As indicated in item 1 of Table 4.17. the majority of teacher respondents 32 (94.1%) noted that the
guidance given by the regional government concerning the preparation of teaching aids from locally
available materials was low. Whereas. 2 (5.9%) ol respondents reported that the sort ol support
given by regional government concerning the preparation of teaching aids from locally available

materials was high.

According to the data obtained from the same Table item 2. 32 (94.1%) ol the respondents
replied that the guidance given by the regional government concerning the utilization of modern
method of teaching was low. while 2 (5.9%) of the teacher respondents replied that the guidance

given by the regional government about utilization of modern method ol teaching was high.

Regarding the in-service training of teachers (item 3). 34 (100%) of the respondents reported

that in-service traming of teachers given by the regional government was low.

As revealed by item 4 of Table 4.17. most ol the respondents 25 (73.5%) reported that the
support of supervision given by regional government was high: 5 (1:4.7%) and 4 (11.8%) of the
respondents replied that the support of supervision given by regional government was, medium
and low respectively. However. the interviewed principal ol Vision pre-school. Amleset. said.
“liven though supervision is carried out by the Wereda Lducation Office experts. it does not

help to solve our problems.™ (April 5/2010).

Concerning the seuting standards of pre-schools by regional government. majority 29 (85.3%) of
the respondents noted that the setting standards of pre-schools by regional government was high
Whereas. the remaining 3 (8.8%) and 2 (5.9%) ol the teacher respondents replied the sctting

standards of pre-schools by regional government was medium and low respectively.

« . . th - 51 g : ;
As indicated in the 67 item ol lable 4.17. respondents were asked to indicate the degree of
monitoring pre-schools by regional government based on the standards.  Accordingly. 24
(70.6%) of the respondents noted that the degree ol monitoring  pre-schools by regional

government basced on the standards was high. The remaining 9 (26.5%). and 1 (2.9%) ol the

- N — ——r
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respondents reported that the degree of monitoring pre-schools by regional government was,

medium and low respectively.

In item 7 of Table 4.17. teacher respondents were asked about the degree ol distribution of

curriculum materials to their pre-school by regional government, Based on this. 17 (50%). 15
(38.2%). and 4 (11.8%) ol the respondents replied that the distribution ol curriculum materials to

the pre-schools was high. medium and low respectively.

The interview results of Wereda Education Office experts indicate that the Wereda Education
Office experts had not got any training that help them to give supervision and support to the pre-

school program. but, they give supervision and support [rom the experience they have.

The interviewed WEO experts almost agreed with the responses of teacher respondents
concerning the sort of support given by the regional government (particularly WEQO). that is. all
ol them indicated that the absence or lack ol supportive services to enhance pre-school
education in pre-schools except supervising pre-schools. giving standards and monitoring the
pre-schools practice based on the given standards. The supervision service was given 1-4 times
in a year. Regarding this. the interviewed Wereda ndasilassic cducation office expert
Luelscged said:

We give supervision service Jor pre-schools once ua year and we focus on the
outdoor fucilities sinee we have no know how about how 1o supervise pre-
schaols, it seems (o uy disturbing without kinow-how supervisine this program.
lo some exient, we see the documentation and statistics from the managerial
task.  Generally, we have no plan how, when, how much 1o supervise pre-
schools due to the burden we have. Muainly, we focus on primary schools and
then if we have time it is possible to supervise the pre-schools. (Luclseged.
March 17/2010)

According to the obtamed data from the teacher respondents ol the pre-schools and interviewed
principals and WO experts, the sort of support given by the regional government was high in
standard  sctting. monitoring the pre-schools programs based on the stated  standards and
providing supervision (especially in the out door aspects). But there was absenee  of

governmental support in giving guidance about the preparation ol teaching aids Irom locally
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available materials. utilization of modern methods of teaching and in providing in-service
training {or pre-school teachers.  There was no financial and material governmental support
given Lo pre-schools except out dated curriculum materials. Fiven the governmental pre-schools
did not get financial and material support from the government except salaries lor three pre

school workers (one principal and two teachers). Salaries of Model pre-schools workers were

paid dircetly from the region Workers and Social Affairs Bureau. This shows the contact of

these workers with WO was minimum and the WEQO gives least attention and support for the

pre-schools.

4.6.1. Expansion of Pre-schools by Regional government

lcacher respondents were requested o indicate the expansion ol pre-schools by regional

government in these two years and the results are listed in Table 4.18.

Table 4.18: Expansion of pre-schools by regional government

{ ) ! ) ) _ ) Respondents in
r Alternatives ‘ Expansion of pre-schools by regional government
i | No Yo
‘ A Very good 0] 0
I | * | |
; 13 Good 0 0
| !

¢ ‘ Poor 2 59
. | |
{ 1) Very Poor ‘ O 17.6
i I [ No change at all 0 76.5

As shown in lable 4.18. the majority of the respondents 26 (76.5%) replied that there was no
expansion ol pre-schools by regional government in these two vears. The remaining 6 (17.6%)
and 2 (5.9%) of the respondents noted that the expansion ol pre-schools by regional government
in these two years was very poor and poor respectively. This shows that there was no expansion
ol pre-schools by regional government in the three Weredas (Medebay Zana. Endasilassic and

Sheraro) in these two vears.
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I'he numbers of pre-school age (4-6 ages) children are 11567, 3692, and 1466 in the three
studied Weredas: Medebay zana. lindasclassic. and Sheraro respectively  (Population and
housing census, 1999 L.C. cited in TBE. 2002 1.C.). Practically the numbers o children
enrolled in the pre-schools are 40. 1185, and 327 in the three Weredas as mentioned the in order
above. Out of 15 pre-schools found in the three Weredas. 12 were found in the main city of the
sone. Lindasilassic Wereda. The majority of children were not enrolled in pre-schools due (o

lack of access and economical problems ol parents. especially in the rural arcas.

Interview results of the WEO and REB experts indicated that there was no expansion of pre
schools by regronal government at recent time in the zone at all and there is no plan about the
expansion. Regarding this. Shiferaw (the Regional Education Office Expert) said:

We had not expanded pre-schools in the past two vears and also we have not
plan to expand pre-schools by allocating budgets from the Bureau  We
aimed to solve problems of pre-school education in the resion by fiidimg
donors. Currently UNICEF is helping us in Farly Child Center Fducation
and child-to-child educanion. The Bureau has also started the Zero- classey
in this vear (2002 1.C) by the influence of UNICEEF. Zero-cluss program is
cuarried on at least in two primary schools in each of the 16 Weredas of the
region in this vear and this will be expanded further in the coming vear
(Shiteraw, April 7 2010)

Regarding tecachers. classrooms and other facilities of Zero classes. Shiferaw added that:
Teachers are  certified i primary  school teaching (11 1) The Zero-class
classrooms are arranged by primary school Principals. However, the classrooms
are inside the primary schools and they are not separated. Concerning facilities,
they are sharing the available materials in the primary schools. (Shiferaw. April
T2010)

Similarly. Dawit. Wereda Medebay Zana Fducation Office expert. has said:

Lhere is no expansion of pre-schools ai all by regional government or any other
hodies sinee 2000 F.C B Burean of FEducation has informed us to start zero
class i primary schools aned we e reached an agreement with principals of
primary schools to siart in the next vea. However, we cannol decide the munber of
Zero ~classes now. We should consider our human and marerial resources first.
(et Apreil 3 2010,
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As we can understand from the interviewees. the regional government did not expand pre
schools i the past two years and has not planned to expand pre-schools for the future. The
Burcau waits the hands ol donors and only two Zero- classes have been functioning in the three
studiecd Weredas by the influence of the UNICEF. But the Zcro-classes that have becen
functioning currently are sulfering from lack of trained pre-school teachers. of playing materials

and cquipments and other school facilities.

According to 1Bl (1997). some of the stated standards ol pre-school education are: a teacher of

pre-school must be qualified in pre-school teaching, the number of children in a class should not
go beyond 40. for forty children in a class two teachers are needed (main and assistant teachers)
pre-schools should fulfil play equipments and materials. pre-school should have enough indoos
and out door spaces and maximum number of children in a pre-school should not exceed 400
and so on. However. according to the interviewee education olfice expert ol Wereda
Endasilassic. Luelscged. the teachers of these Zero-classes have certilicate in primary school
tecaching. there was no any assistant teachers at all. the number of students in cach class was
fifty. there was any outdoor play equipments and materials lor the children's in the schools
These Zero-classes use the content kindergarten 3™ level (KG-3) from the pre-school syllabus
for the teaching-learning process. From this. we understand that there were no lacilities that suit

with the pre-school set forth by Tigray Burcau ol Liducation.,

According the Iiducation Sector Development Program [T (1ESDP-I11) (2005:5). the Fthiopian
government policy from the year of 2005/06-200/10 is not to establish and run pre-schools
However. 1t has a centical role in the policy development. curriculum design, standard sctting
and supervision. But. in the vear of 2001 1.C. the government has prepared new policy frame

work. (inscribed from Addis Zemen Newspaper. on December. 26/2002 1:.C).

['he newspaper also stated that in the previous time. the government has given litde attention [or

pre-primary  education.  This sub-scector of education has been lell o the attention ol

community.  However. m the newly prepared policy i addition o detail strategies and
guidelnes. the participation of government with concerned bodies has been mentioned.  Based

29 "
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on these strategies and guidelines in 2002 12.C. Addis Ababa Burcau ol iducation has opened
30 governmental pre-schools [or those of children’s of families who cannot alford the school
fee. These 30 pre-schools buildings are constructed by the expense of Addis Ababa Burcau ol
-ducation. and the equipments and materials were fulfilled by UNICELR. The Burcau has a plan

to construct 20 governmental pre-schools every year.

I'his. however. is not happening in North-Western Zone of Tigray. The responses of the
respondents confirm that there were no pre-schools constructed by regional sovernment in these
two years in North-Western Zone of Tigray. The Zero-classes started by the expense ol the
regional government are very limited in number: only two Zero-classes had started from the
three Weredas with teachers who had not trained in pre-school tcaching and without required

school facilities.

e = = — e .
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CHAPTER FIVE
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

5.1. Summary

The main objective of this study was to assess the implementation ol the new policy ol pre
school education and current practice of pre-school education in some sclected Weredas i

North-Western Zone of Tigray Regional State.

In order to mect this objective. data collected [rom different respondents through various data
collection instruments were analysed and interpreted in chapter four. The analysed and
interpreted data led to summarize the main findings of the study indicated that.

5.1.1. The extent to which the pre-school education is implemented in the pre-

Schools:

Al

hough most (73.5%) ol teacher respondents understand the importance ol pre-school
education as important. however. parents™ about the importance and objectives of pre

school education was lound to be minimal:

# All (100%) of the teacher respondents understand the main objective ol pre-school

cducation as children cognitive development while majority (52.9%. 44.1% and
38.2%) of them rcported that  the main objectives of pre-school education arc for

children social. emotional and physical development:

» Al (100%) of the teacher respondents conlirmed the absence ol curriculum materials
(textbook and teacher's guide) while syllabus and other related materials were

available even if they were not written in the regional language.

» Most (52.9%) of the available curriculum materials in the pre-schools were supplicd
by ligray Burcau ol Iducation. bul. they do not rellect children's environmen
cultures:
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~ Even if not confirmed during obscrvation. the teacher respondents believe that the
extent of teaching aids preparation by teachers from locally available materials was
found encouraging (79.4%): which have been atilized by the teachers encourangigly

»  Lecture (85.3%). brainstorming  (79.4%).choral  speaking (67.6%). cooperative
learning (61.8%). lcarning by doing (58.8%). discussion (53%) were encouranging|y
used methods of teaching. whereas play -based instruction (41.2%) and categorizing

(52.9%) were used discouragingly:

~ The assessment techniques. Classroom participation (85.3%). test (82.4%). class work
(79.4%). homework (70.6%). practical activitics (50%) were used encourangingly
However. examination was used sometimes (61.8%) and observation was used
discourangingly (61.8%) according to the teacher respondents. But examination was
not practiced as indicated by the teachers: the documents and interview results
indicate that formal examination was used as assessment techniques in most of the

studied pre-schools. which had maximum load of 45 marks.

» The record keepings used by the pre-schools were attendance (100%). admission

record (64.7%). anccdotal record (44.1%) and  parent-teacher record  (26.5%0)
However. the document analysis conducted by the rescarcher shows that except daily
attendance. admission record. and rosters. there were no other records keeping svstem

in all of the visited pre-schools:

2. Learning Environment of Pre-schools

Regarding this topic. the study indicates that:

»  All of the teacher respondents (100%) agreed that the sites ol pre-schools are appropriate
for the practice of pre-school education.  Observation results also confirmed that trom
the visited pre-schools most ol them were appropriate [or the practice ol pre-school
cducation and for future expansion. However. some pre-schools have crowded school

environment. at inappropriate place and combined with elementary schools:

I — T —— e e
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»  Almost all tcacher respondents (97.1%) agreed on  the pre-schools buildings fulfilment
ol minimum requirements such as lavatories. bathrooms. outdoor arca. and office:

~ Nearly the total teacher respondents (97.1%) agreed that adequate sanitary lacilities were

available in the pre-schools that has been confirmed by observation  in sanitary

facilities. which was better in Kidane-Mihret but poor in Vision. My Baby and Tschayc

pre-schools:

~ Though conduciveness of classrooms for teaching- learning process was agreed upon by
(91.2%) of teachers. obscrvation result shows that the majority ol visited pre-schools
classrooms have moderate conduciveness since most of the classrooms have not enough
space. were not decorated with charts and pictures except Betel and Kidane-Mihret pre

schools. and presence ol large class size:

» All of the teacher respondents (100%) agreed about the adequacy i indoor equipments

that was proved by the rescarcher’s observation:

»  Most teacher respondents (94.1%) agreed about the adequacy ol indoor materials i the

pre-schools. which. in fact. was disproved by rescarch's observation:

» The majority of respondents (97.1% & 73.5%) respectively agreed upon the adequacy ol
outdoor play equipments and materials that has been proved by rescarcher’s observation.
However. the rescarcher proved that almost all the visited pre-schools were equipped
with necessary outdoor play equipments. However. important outdoor play materials

were almost not available:

~ The majority (73.5%) of the teacher respondents agreed 1o the equipments and materials
organizations in the classrooms but was disproved by the rescarcher equipments and

materials were poorly organized.
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5.1.3. Adequacy and Training of Teachers in the Pre-schools
About adequacy and training ol teachers in the pre-schools. the study shows that:
» Majority (67.6%) of the sampled pre-school teachers in the visited pre-schools are
trained in pre-school teaching and the remaining are trained in primary school teaching
(1.1.1) while few of them have college diploma and 12" grade complete with short

term training in primary school teaching:

~ Except very them that have been trained 6 and 3 months. most of thesampled pre-school

teachers (82.6%) were trained for ten months in pre-school teaching:

» Most ol the pre-school teachers (82.6%) have been tramed in o Tigrigna  (the regional

language):

# The majority of pre-school teachers (35.9%) do not have in-service training on pre

school education to develop their profession until now:

# T'he courses oflered for the pre-school wcachers include Child development. Health and
Nutritton. Pedagogy. Mcthod ol pre-school teaching. and Skill ol ¢children languae

development:

~» Assistant teachers were not available m five ol the visited pre-schools at all thougeh
there were imadequate numbers of assistants in the three visited pre-schools. which were

not traimed at all,

5.1.4. The Extent of Parent-School Relationships to Assist Children's
Learning
Concerning the extent of parent-schools relationships (o assist children's lcaming. the findings

of the study indicates that:

) ! : . : 3
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» Above hall’ of (55.9%) of the teacher respondents noted that the degree ol parent

involvement in the pre- school to enhance children’s performance was medium:

» Most ol the respondents (85.3%) noted that teachers™ recognition to establish respectii!

partnership with parents was encouraging:

» Hall ol the teacher respondents reported that the degree of parents’ aceeptance to the
invitations of" the pre-schools was medium. FFrom the rescarcher’'s observation and
interview results ol parents and principals, the degree of parents” involvement is better in
private pre-schools. However. in NGOs and reional government pre-schools the parent
involvement was poor.  This problem was evident especially i sadane-Mihret pre

school:

#  The teacher respondents (85.3%) use mectings and  discussions as means ol
communication with parents. It was also confirmed that pre-school teachers use
communication books as mcans ol communication with parents which. in fact. wae

metlicient:

» Parents' support in helping children 1o do their homework (67.7%) and provision ol

malterials for their children's (82.4%) were encouraging. owever. parents support and

participation to pre-schools in terms ol materials and service was discouraging

5.1.5. Reional government's Support to Pre-Schools
Regarding reional povernment's support o pre-school education. the finding indicates that:
# leacher respondents noted that the reional government's support to pre-school education
is encouraging in seting standards. providing supervision. and monitoring pre-schoo!s

(85.3%. 73.5%. & 70.6%) respectively. However. the guidance given by reional

government about preparation of teaching aids from locally available materials.use of

D

modern method of teaching . and the in-service training given to pre-school teachers wis

discouraging:
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[nterview results of Wereda Education Office experts indicates that they had not got any
training that helps them to give supervision and support to pre-school program: but they
supervise from the experience they have: they supervise pre-schools ranging from -4 in
a year. and they focus on outdoor facilities. documentation and statistics from the
managerial tasks since they do not have knowledge how to supervise pre-schools: the
Wereda F-ducation Office experts have no plan how. when, how much to supervise pre
schools due to the workload they have and mainly they focus on primary schools: and

supervise the pre-schools il they have time:

The region has not expanded governmental pre-schools since 2001-2002 E.C. and has
not planed to expand pre-schools in the future.  The Burcau waits the hands of donors
and only two Zcro-classes have been functioning in the three studied Weredas by the
influence ol the UNICEL. But the Zero-classes that have been functioning currently arce
sulfering from lack of trained pre-school teachers. playing materials and equipments and

other school facilities.

5.2. Conclusions

Based on the analysis. interpretation and summarics made. the following conclusions werc

drawn:

e

Fiven though the utilization of teaching aids by teachers in most ol the pre-schools is at
eood condition, the pre-school education was not implemented in the studied pre-schools
as recommended in the policy due to teachers™ lack of awarencess (perception) on the
objectives  of pre-school  cducation.  unavailability  and  inappropriateness  of the
curriculum materials and other factors. This alfects the appropriate children’s

development:

All the visited pre-schools have adequate indoor equipmients and almost all of the visin
pre-schools were equipped with adequate outdoor play equipments as Tigray Burcau ol
Fducation standards. These equipments are some ol the important facilities in pre

schools that encourage children’s learning. However, few numbers ol pre-schools have
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crowded school environment. inappropriate and dirty place school environment, and
combined with clementary schools.  Morcover. important outdoor and mdoor play
materials were almost not available in the visited pre-schools. the inadequate available
indoor materials and equipments were poorly organized in the classrooms. Hence. this

all alfects the practices ol pre-school education:

Most teachers of the visited pre-schools have trained in the pre-school teaching with the
regional language. which have included the necessary courses as well as lasts the
required duration ol the training. However. the opportunitics ol in-serviee training were
very limited. Besides, there were scarce of assistant teachers. The very limited assistant
teachers in some pre-schools were untrained. which inturn hampered the practices of

pre-school education;

In the studied Weredas. the children’s enrolment in the pre-schools ranges from 0.34%

im Wereda Medebay Zana to 33% in Wereda Lindasilassic. This limited enrolment ol

children in the pre-schools particularly in the rural arca (Wereda Medebay Zana) 1s duc
to lack of clear awareness ol parents about the significance and objectives ol pre-school
cducation. access of pre-school cducaton as well as the cconomie problems of the
parents. liven those parents. who have children already enrolled in the pre-schools. did
not have clear perception regarding the main benelit of the program. Likewise. thow
parcnts who have know-how, perceive the significance of pre-school education only Loy
cognitive development. Regarding the parents participations in the pre-schools. it wis
himited to annual. bi-annual and occasional mecting and discussions as well as
communication books. This inconsistency parent-school relationship  discourages

practices ol pre-school education:

Reronal government roles and supportive services to enhance the pre-school education in
the studied arca were very limited and insignificant in relation to what recommended in
the policy ol the pre-school education and this strongly allects the practices ol pre

school education.
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5.3. Recommendations

Based on the findings. the following recommendations are provided:

L

(&)

‘ad

0.

The extent of practice of pre-school cducation depends greatly on pre-school tramced
teachers since the job ol pre-school teachers is many and challenging: it demands
knowledge. skill. sensitivity. and creativity. In-service training is one way to improve the
professional competency of teachers. Hence, REEB Burcau and WEO might organize
intensive trainings on the concept ol pre-school education. especially to teachers in the
form ol seminars. workshops. conlerences and experience sharing programs 1o cquip
them with new approaches ol pre-school education:

Teaching-learning process is impossible without curriculum materials. Therefore. the
RI:B3 could prepare and distribute the curriculum materials particularly the textbooks and
teacher’s guide for pre-school education and the WEO might create controlling
mechanism about the utilization ol curriculum materials prepared by the Burcau ol
liducation:

Pre-school children need sale and sccured pre-school environment with ample space lor
children 1o play freely. and to perform different activities. Henee. concerned bodics
could solve and initiate the pre-school owners™ by giving adequate spaces as mentioned
in the standards o T'BI::

FFor the pre-schools attached o primary schools. it is important that the play arca should
be separated Irom the primary school so that the children can move and use outdoor play
materials {reely without fear ol intrusion from the older children. Therelore. the owner
of such type of pre-schools might make special arrangement in the schoaol compound
Pre-schools. which are equipped with adequate equipments and materials. provide mor
opportunities for children learning. Therelore, the owners ol pre-schools could Tullil i
necessary indoor and outdoor equipments and materials:

Pre-schools that have well organized classroom equipments and materials highly aturact
the attention of children. Therefore, pre-school teachers and principals need o organize

the classrooms ol children.

Ly
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9.

10.

Implementation of pre-school education in the absence of assistant tcachers might be
difficult. Hence. the owners of pre-schools might employ pre-school trained assistant
tecachers in their schools:

In order to improve children enrolment and parents™ involvement in pre-schools.
concerned bodies particularly WEO and REB could participate i awarcness creation 1o
parcnts about the objectives and significance of pre-school education in the same manncer
as the mobilization carried on for formal schooling. Besides. the REZB might have mass
media programs lor awareness creation about the importance of pre- school education:
Children under the age of five develop rapidly than other periods of life. There is no
question that these carly vears are important to latter development. Therelore. the WO
and REB might include children’s ol ages lour and live in the Zcro-classes education
program. Morcover. these Zero-classes could be expanded throughout the schools
particularly in the rural arcas for the society who have no access ol pre-school education
and cannot afford the school fee. Besides. concerned bodies might fulfil the necessary
materials and equipments for these Zero-classes and not 1o have the same playing arcas
with the primary school students:

Pre-schools are not getting adequate professional support from the REEB as well as the
WEO. The WEO experts only visited the pre-schools to find out il they meet the
standard ot TBI or not by interviewing principals since the experts had limited concept
about pre-school education. This is done if the experts have ample time because it is nol
their specilic responsibility. Hencee. the following points are recommended:

Ihe  REB might have separate Department responsible Tor pre-school education as
stated m B standards:

Ihe REB could train the WEO experts concerning the concept ol pre-school education:
The REB could force the WEO experts to have plan about pre-school education and 1o

supervise and give support the pre-school teachers.

)
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Annex-2
Teacher-child ratio, number of classes and assistant Teacher in the sample
pre-schools.

ke ; » g *at

Vision 40 1 1 1 1:40
Model 143 3 3 - 1:47
Embeba 85 3 3 - 1:28
My baby 90 8 8 - 31l
Betel 290 6 i 1 1:41
Hewan 134 3 3 - 1:45
Tschaye 50 1 1 - 1:50
Eden 71 3 3 1 1227
Kidane-mihret 256 S 5 4 1:51
Total 1159 33 34 7




Annex-3
Addis Ababa University
School of Graduate Studies

Department of Curriculum and Teachers Professional Development Studies.
Questionnaire to be filled by pre-school teachers

Dear respondents, this questionnaire is prepared to assess the role of government in pre-school
expansion and practice of pre-school education in some selected Weredas of the North Western
Zone of Tigray. It is simply used to conduct a research, which is used for the requirements of
master’s Degree in curriculum and Teacher professional development studies at Addis Ababa

University.

Having this general purpose in mind, you are kindly requested to give your genuine responses
for the given items.

¢ Your responses will be kept very confidential and used for the research purpose only.

¢ Please, give your responses based on the directions given to each part of the

questionnaire.

Thank you for your cooperation.

N.B
1. You need not wrile your name
2. After reading the questionnaire carefully, put a “v™ mark in the appropriate box that
corresponds to your choice.

For the questions having no alternative response, you are kindly requested to give

(oS

short answers in the space provided.



Part I: - Demographic Characteristics

Followings are lists ol questions concerning you. Please give your responses by putting a tick

“v mark in one of the boxes of the alternative responses listed against each of the items, or

write what you are asked to write in the boxes.

No Items /questions Responses /Alternatives

| Name of the pre-school

2 Wereda and town respectively

3 Ownership 0 Government
O Non-governmental organization
O Public
O Private
Others specify

4 Teacher’s age O Years

5 Sex - O Male [ Female

6 Teaching cxp::ricncmg (total no of services as | [ Years

teacher or director in pre-school
7 Number of periods you teach per week Periods
i . —

Part II: - The extent to which the curriculum is implemented in the pre-school

b

Which of the following is /are the main objective/s of pre-school curriculum? (more than

one answer is possible)
a

B) Children motor skills development [J

A) Children cognitive development

C) Children emotional development [

D) Children social development !

2. The degree to which the significance of pre-school education for children development laid

is:

A) Very highJ  B) HighO C) Medium [J

D) Low E) Very Low[]




3. Indicate by putting a tick “v"” mark for the availability of curriculum materials for the subject

and level you teach.

No | Curriculum materials Available Not available
1 Syllabus

2 Textbook

3 Teacher’s guide

4 Other related materials

3.1. If the curriculum materials are available in your school, from where do you do you

obtained?
A) Tigray Education Bureau [ B) MoE O C)NGOs [ D) Any other(]

3 .2 Write your response, if you have any additional idea concerning this issue

4. The extent to which instructional materials preparation by teachers from locally available
materials in the pre-school is:
A) Very high 1 B)High[J C)Medium 0 D)Low [ E) Very low UJ
5. The degree of instructional material utilization by teachers in the pre-school is:
A) Very high [0 B) High D C) Medium OJ D)Low (O  E) Very low [
6. Indicate the frequency of the most commonly used methods of teaching in your school by

ticking “v” on the provided space:

- =
5 w o o] —
L = = ° ) <
=y o E « — —
] o L « ©
; > E B Lg@E K |ZT
No | Methods of teaching - “
1 | Brainstorming
Play based instruction
Discussion
Categorizing

Cooperative learning

Choral speaking

Learning by doing

0| | o wn| | W N

Lecture




7. Indicate the frequency of assessment techniques used in your pre-school by ticking (v') on the

provided space

No | Assessment Techniques

Frequently
Frequently
Sometimes
Rarely
Not at all

very

1 Test

2 Observation

3 | Classroom participation
4 Practical activities

5 Class work

6 Home work

7 Examination

8. What are the most commonly used children’s record keeping systems in the pre-school?
(More than one answer is possible).

A) Anecdotal [ C) Daily attendance [

B) Admission record [] D) Parent-teacher record [J

) Others specify

9. Please, suggest the solutions you think for further improvement of the implementation of the

pre-school program




Part III: Learning Environment of Pre-schools, Adequacy of indoor and outdoor

Equipments and Materials and their Organizations

1. Indicate your agreement concerning the following issues by marking “v” under the given

table below.

No | Issues Agree | Undecided | Disagree

1 The Site of pre-school is appropriate for the practice of pre-

school education

2 The pre- school buildings  fulfils the main requirement

(Lavatories, washroom, outdoor paly area, office)

3 Adequate sanitary facilities are available in the school.

4 The classrooms are conducive for teaching-leaming process.

5 Adequate indoor equipments are available in the school.

6 Adequate indoor materials are available in the school.

7 Adequate outdoor equipments are available.

8 Adequate outdoor play materials are available.

9 Equipments and materials ave well organized in the
classrooms

Part IV: Training and Adequacy of teachers in the pre-school

1. What type of training have you taken to teach pre-school education?
A) TTIO B) TTC O C) Pre-school teaching
D) If any other, Specify

1.1.  If your answer to question number 1 is ‘C” (Pre-school teaching), how long was the
duration of training?
A) less than 3 months [J  B) 3 months 0  C) 6 month [J D) 10 months [
) above 10 months[]
2. To what extent the courses you took during the training is adequate to your all round task in
the pre-school at present?

A) Very high [0 B)High [l ) Medium [J D) Low [0 E) Very low [



2.1. If your answer for question number 3 is low or very low, why do you think is

that?

3. In what language have you been trained?

A) Tigrigna [ B) Amharic [ C) English [J
4. The interval you have refreshment courses on pre-school education to develop your
profession is:

A) Two times in a year [ C) Once in two years [J

B) One time in a year [ D) I have not got till now [J

4.1. If you do not have, why do you think is that?

5. Which subjects were covered during your training in the institution ?

A) Child development []

B) Child psychology [ G) Environmental science [J

C) Health and Nutrition [ H) Methods of pre-school teaching []
D) Pedagogy [J I) Theory of education []

E) Music [J I)History [

F) Social science [] K) Mathematics []

L) Children skills of language development [

6. The number of assistant teachers in your school is

A) More than the required standard [  B) Adequate [ C) Nearly adequate

[J D) Highly below the standard [] E) notata
6.1. If there are assistant teachers in your school. are they trained on pre-school teaching to

implement it?
A) Yes [J B) No [J

6.2. If there no at all assistant teachers in your school, please indicate the problems you have
faced due to the absence of assistant

teachers




7. If you have additional comments, suggestions or recommendations regarding adequacy and

qualification of teachers, please write it

Part V: The extent of parent-school relationship to assist children’s learning

1. What is the degree of parent involvement in your pre-school to enhance children’s

performance?
A) Very high[J  B) High[J C)Medium 0 D)Poor 0 E) Very poor [

1.1. If your answer for question number 1 is poor or very poor, why?

2. How do you explain teacher’s recognition to establish respectful partnership with
parents?
A) Very high [0 B) High [J C) Medium [ D) Low 0 E) Very low J

2.1. If your answer for question number 3, is low or very low, why?

3. What is the degree of parents’ acceptance to the invitations of the pre-school?
A) Very high [  B) High [0 C) Medium [0 D) Low [0 ) Very poor (J

L )

3.1. If your answer for question number 3, is low or very low, why?




4. What are the commonly used means of communication for parents to participate in pre-
school education with the school? (more than one answer is possible)
A. Meetings and discussions []
B. Telephone calls [J
C. Written letters [
D. The use of communication books []

E. Verbal message [

s

. Other, specify

4.1. How is the efficiency of the communication?

5. Please rate the following items by putting a “v"” mark in the appropriate column

No [ Parents involvement in their Very | Good | Average |Poor | Very
children’s learning good poor

1 Service in school committees

2 Provide materials for their children

3 Provide materials for the school

- Help to do their homework |

6. If you have additional comments, suggestions or recommendations regarding parent-school

relationship to raise here ,please write it




Part VI: Support of Government in Pre-school Education

1.

Please, mark in the appropriate box of your response the governmental sort of support

(Wereda or Educational Bureau)

No

High | Medium | Low

Items

Guiding how to prepare teaching aids from local

materials

Guiding how to use modern method of teaching

Giving in-service training of teachers

Providing supervision

Setting standards

Monitoring pre-schools based on the standards

Distributing curriculum materials to pre-schools .

ol | OV W] B W] N

If any other please mention turn by turn

How is the expansion of pre-schools by government in these two years?

A) Very good 1 B) good [ C) poor J D) very poor [] E) No change at all [
If you have additional comments, suggestions or recommendations you would like to give
regarding governmental support to enhance pre-school education to raise here ,please write

it,




Annex-4

Addis Ababa University
School of Graduate Studies

Department of Curriculum and Teachers Professional Development Studies
Interview Guides Objectives
The main purpose of this interview is to collect information regarding the practice of pre-school
education in North western zone of Tigray. Thus, your direct participation has been found
essential and you have been selected for the interview. So, kindly you are requested to give
information honestly.
e It is assured that the collected information will be kept confidential and used for research
purpose only.
Thank you!
A. Interview Guide for children’s Parents
1. Why do you send your child to pre-school?
2. What are the objectives of pre-school education? What is the critical significance of pre-
school education for children?
3. How do you involve in your children’s learning in pre-school?
4. How is daily information about children shared
5. What significance has parent involvement in pre-school for children’s learning?
B. Interview Guide for Parents
1. Why do you send your child to pre-school?

2. Do you have knowledge about the significance of pre-school education?

C. Interview guide for Regionai Education Bureau and Weredas Education Office
Experts and Pre-school Directors.

1. What do you think that the main objectives of the pre-school education?

2. Do you have any training that helps you to give supervision and support to the pre-school
education program?

3. Do you provide supervision and support in the pre-school education program?

o Ifyes,



*  How many times in a year?
= What do you supervise? Indoor, outdoor or both of them?
= What sort of problems do you think the pre-school face in its practice?
«  What alternative solutions do you suggest for further improvement?
e Ifnot, why?
4. Do you think that the adequacy of teachers, principals and their qualification is sufficient to
the program? If not why?
5. How do you evaluate the equipment and materials available in the pre-school regarding to
the adequacy with the number of children’s?
6. How many children are there between the age of 4 and 7 in your Wereda? (for Wereda
education office experts).
e How many of them are enrolled in the pre-schools?
e If the pre-school/s is/are non-governmental, would you explain the maximum and
minimum tuition fee?
e [severy parent can afford this tuition fee?
e [Ifnot, how do you explain the problems in your wereda ?
e  What solutions do you suggest for the problems faced ?
e  What sort of support the wereda provides for the pre- school?
e Have you a plan to expand pre-school education programs by allocating regular budget?
If yes, at what stage are you now? (FFor Wereda education office experts and Regional
education Bureau expert).
If not why? How do you solve the problems of pre-school education in your wereda

especially for the disadvantaged children?

'\ Pl
7. How do you explain parent-school partnership to assist children’s learning? 4
o Do you think that children’s parents have know-how about the objectives and
significance of pre-school education?
e If not, what is your role in creating awareness and understanding about the objectives
and significance of pre-school education for the children’s parents?
8. If you have any commnients, suggestions or recommendations for further improvement of the

practice of pre-schoo! education programs.




Annex-5

Addis Ababa University
School of Graduate Studies

Department of Curriculum and Teachers Professional Development Studies.
Observation checklist

Name of pre-school Date of observation

1. Observation checklist to assess learning environment of pre-schools

No Items Yes | No Needs

A) Site of pre-school improvement

1 The pre-school is located away from the crowded /traffic

arcas

2 The vicinity is good for future expansion

3 Fenced and free of non-splintering materials

4 | The pre-school site is a raised area, dry and have natural

drainage free from water logging

5 Planting of trees are available

6 Classroom and compound are attractive

B) Pre-school building

1 The rooms are constructed for the purpose of pre-school

2 | There are attractive pictures in the walls

3 | The building fulfill the minimum requirements of:
o Play rooms

e Lavatories

o  Wash rooms

e Qutdoor play area

s Office

C) Sanitary facilitics

1 There are separate toilets for children and adults 2.Ther

is separate toilets for male and female




3 | Adequacy of child-sized toilet facilities for the children

4 | Adult-size toilets for the staff

5 | Provision of water

6 | The toilet and washing facilities are easily accessible for
children from both the indoors and outdoors

7 | The toilet floor is washable and not of slippery
D) Classrooms

1 Provides enough space for children to live and work
together freely without regimentation for space

2 | Classrooms are beautifully decorated and attractive with
charts and pictures on the walls and tidy

3 | Dust-free cross ventilation through open windows

4 | The walls space is functional and lend itself to promote
activities

. The floors are cemented

6 | The floor is easily cleanable and maintained in a good
sanitary condition

7 | The floor is warmth and free from dusts

8 | The window is low enough to enable a child to lookout
for better view and understanding of the outside world

9 Windows has the facilities for easy operation by
children

10 | All doors are light in weight so that children can handle
them easily

11 | The heights of door knobs are in easily reach of children




2. Observation checklist for indoor and outdoor equipment and materials adequacy and their

organization
2 & »
No Items g 2 é §
2 T |2 %
< = =
A) Indoor equipments
1 | Child sized easily and safely mobile chairs
2 | Child sized table that can be easily carried by children
3 | Open and closed shelves and cupboards that are
suitable for the children height to use as they want
B) Indoor materials
Concept and skill materials (puzzles, books, play
cards)
1 | Gross motor materials (Balls, pull toys, Riding toys)
2 | Construction materials (Blocks, building sets ....)
3 | Self expressive materials (dolls, Dress-up clothes, ...)
4 | Manipulative materials (Building sets, markers, pencil)
5 | Natural materials (sticks, levels, rocks, sands)
C) Outdoor play cquipment
Swinging o
1 | Merry —go — round
2 | Slide
3 | Balance
4 | Climbing frames | o
D) Outdoor play materials Available | Not Need
availabl | improve




ment

Availability of play materials (I‘ootl)alié;igialll balls,

etc)

Availability of skipping ropes

Availability of gymnastic mat

Availability of multipurpose mat

Availability of large and mobile toys

Availability of tricycles

Q| o w»| | w0

Availability of small car tyres

E) Organization of equipments and materials

Very
good

Good

Poor

Children’s materials are displayed at child eye-level

Materials and equipments are accessible, easy to use

and invite self-servicing approach

Arrangement of play materials and equipment

o

Observation checklist for assessing classroom instruction

No

Items

Yes

No

Need
improveme

nt

Brainstorming

Play based instruction

Discussion

Categorizing

Cooperative learning

Choral speaks

Learning by doing

| A N | B~ W N

Lecture
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