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ABSTRACT 

The major i/llen t of this swdy was to assess the currellt practices alld the illfluellce of 

school alld COllllllllllity factors 011 the level of commull ity participatioll ill the 

implemelltatioll of school improvemellt program ill govern ment prim ary schools of 

COlldar tOWII. To achieve rhese objecrives, a descriptive survey merhod was emplo,·erl. 

From a rota I offorn ' govemmellf prilllUlT schools, rell schools were selecred as a sample 

of the stud,' usillg simple ralldom r('chll ique. Data were collecred fro m prillcipals, 

teachers, parents , conllllluliry represen{{/ ri1'(!s ill Parent Tea cher Associarions (P TA ) alld 

School Improvemenr Comm illee (SIC) and education officials through questiollnaires alld 

illrerview. The surve\' quesrionnaires , .. ere distributed to 90 teachers, 264 parenrs, and 40 

PTA and SIC members. Among rhe fOral 394 distributed questionllaires, 372(94.42%) 

quesrionnaires were filled and retumed. Moreover, interviews were held with school 

principals and educational officials. The data obtained Fom quesrionnaires were 

allalyzed using percentage and fII ean scores and the data gathered employing illterviews 

and opell ended quesrions were qualiratively described. Accordinglv, rhe resulrs of rhe 

srudV have suggesred thor rhe relarionship berween school alld COllllllull ir." was nor close 

enuugh to lead ro a cooperarive e[fon rOlvards rhe implefllenrarion of school improvemellr 

programs; rhe ejJon of school admillistrators to involve the cOfllfllulliry ill rhe 

implementatioll of school improvemellr program was inadequate; finallc ial constraillts 

a ll the parr of comllllmity significanth' ajJec1ed their participation in rhe ifllp lemelltarioll 

of school improvement program; alld community awarelless on school improvemel/r 

program was low. Thus, to minimize problems related to commulliry participarioll ill 

school improvemel/r prografll , school-commullity relationship should be strengrhelled; 

traillillg should be organ ized for school administrarors on how to involve and work wirh 

th e commlmity in school ajJairs; and orientalioll should be given ro rh e commulliry to 

enhallce th eir {Il vareness all roles alld responsibilities they have to play ill the 

implementar ioll of school ifllprovemellr progra fll . 

VII 



CHAPTER ONE 

INTRODUCTORY ASPECTS OF THE STUDY 

Introduction 

Schools are the places where parents send their children so that they could be groomed for life 

and work in the society. Although such a huge task is predominant ly entrusted to the school , 

parents are also given and expected to play an essential role in the effort to be made to attain the 

school' s obj ecti ves. Other agents in the cOl1lmunity also have a respectable place in the same 

endeavor. The study, therefore, is about community participation in school improvement in the 

primary schools of Gondar town. 

1.1. Background of the Study 

One of the inputs employed for improvi ng the access and quality of education in a country is 

community participation. Besides, a school finds it difficult to adapt itself to change or make the 

necessary improvements in its program without active participation of the community in its 

different affairs. In suppOli of this, Shaeffer (1994) claims that educational programs that take 

place at school level are more likely to be more relevant, more supported, more successful, and 

more sustainable to the extent that they involve their communities in their planning, 

implementation, and evaluation. 

In agreement with the views of Shaeffer (1994), Bagin and Donald (2005) points out that there 

must be a structured, systematic and active participation of the people of a community in the 

planning, policy making, problem solving and evaluation activities of the school. When a school 

opens its doors widely to the community to partic ipate actively in its different activities, it would 

be possible for it to keep up with social change and implement needed educational change. 

Ethiopia has continued its effort to expand access of education on the one hand and improve 

quality of education on the other. Realizing these goals through government effOJis and resources 

alone would not be an easy undertaking. That is why the active participation of the community 

has been found necessary. It is primarily to tap such a resource that the education policy of 

Ethiopia gives more attention and emphasis to decentralized educational management. Power is 
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also devolved at the "Woreda", "Kebele" and school levels in order to make sure that there is a 

better level of participation of the community in decision making, implementatio!1 and 

monitoring of school activities (MOE, 2002). 

Besides decentralization, Ethiopia has taken diffe rent measures to improve the access, equity and 

qual ity of education. The General Education Quality Improvement Package (GEQIP) is one of 

these measures formul ated in 2006 and implemented since then to improve the quali ty of 

education and enhance students' achievement. The package comprised of six pillars: School 

Improvement program (SIP), Information and Communication Technology (lCT) expansion 

program, Civic and Ethical Education, Teacher Development program (TOP), Curriculum 

Improvement, and General Education Management and Leadership program (MOE, 2007a). 

The School Improvement Program (SIP) was introduced in some parts of Ethiopia in 2006 as a ' 

pilot program. Then by incorporating the best practices which were obtained from the pilot ., 

program, the SIP was promulgated at the national level in 2007 and has been implemented 

throughout the country since then (MOE, 2007b). 

As mentioned in the school improvement ti-amelVork (MOE, 2007b), the SIP is aimed at 

maximizing students' achievement and learning outcomes through improving the teaching­

learning process focusing on the four major school improvement domains: learning and teaching, 

student enviromnent, leadership and management, community involvement. 

In all efforts of the SIP, all stakeholders including teachers, parents, other corml1unity members 

and students are expected to be invo lved. This is because, as emphas ized by the MOE (2007b), 

collaboration and partnership between the school staff and other stakeholders li ke P!lrents, 

communities and other organizations are ~ssenti ?.l to improve schools and enhance learning. 

Therefore, to improve the quality of educati on and student' s achievement, community 

participation IS a vi tal component. Thus, th is research is intended to assess community 

participation II1 the implementation of school improvement program in government primary 

schools of Gondar town. 
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1.2. Statement of the Problem 

Quality of education has remained the challenge of many countries, especially developing ones. 

Owing to this, many of them have been undertaking different educational initiatives that they 

think are important to assure quality of education. In Ethiopia, in order to improve quality of 

education, different actions have been taken. School improvement program is one of the major 

educational initiatives initiated in 2007 to that effect. 

In order to bring about improvement in schools, the involvement of head teachers, teachers, 

students, parents and other community members is essential. Collaboration and partnership 

between the school staff and other stakeholders is instrumental to improve schools and ultimately 

maximize learn ing outcomes of all learners (MOE, 2007b). According to the Federal Ministry of 

Education (MOE), improving schools and student's success is not achievable unless government 

effort is supported by community participation. The MOE, in its five year plan (ESDP III) , 

specifies that the community would contribute money, labor and local materials, and through its 

representatives, the PTA, gets involved in the day to day management of schools. 

A number of studies reveal tl~at active parent/community involvement in school affairs 

consistently correlates with improved school perf:Jrmance (Deslandes, 2003; Epstein, 2002; 

Joseph, 2007). When schools work with families to support learning, chi ldren are more likely to 

succeed in the school and achieve beyond. Moreover, parental involvement in children's 

education increases level of ach ievement, improves attendance, increases likelihood for 

homework tasks to be completed, and contributes to the formation of more positive attitudes 

towards the school (Epstein, 2002). Researchers and educators have long advanced the position 

that the involvement of parents, other family members and the community in children's education 

is associated with good school programs, improved SCh001 quality and higher levels of academic 

achievement (Joseph, 2007). Even though the works of many scho lars such as those cited above 

indicate that the participation of parents and the cominunity is an essent ial element of improving 

quality of education and schools, and the government of Ethiopia has paved the way to ensure. 

that, it does not seem that schools in Eth iopia have been obtaining a lot of benefits from such a 

resource. Researchers who conducted studies on the area (A wash, 2001; Getachew, 200 I; -
Matebe, 2006; Melesew, 2005) indicate that while community participation in contributing 

money and labor were found at medium leve l, school-community relationships, community 
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participation in school management and decision - making, and parental involvement in their ' 

children's education were all at low levels. Furthermore, the Ministry of Education (2005) notes 

that although community participation in the contribution of finance and educational materials is 

increasing from time to time, further efforls are needed to improve school-community 

partnership. Thus, while the studies mentioned above considered the case in view of their 

respective areas, and the Ministry of Education put the problem at a general level, the existence 

and causes of the problem of community participation has largely remained an unstudied area 

when it comes to the primary schoo ls of Gondar town. Motivated by such a state of affa irs, the 

researcher made a preliminary invest igation of the situation and identified a researchable problem 

of low level of community parti cipation in the afore-mentioned primary schools. It is thus such 

conditions that indicated the existence of ~ap and gave background to the study, and it is On this . 

background the researcher is intending to make attempts to fill the gap not fill ed by other 

previous researches. It is also these situations that gave justification to the effort made to examine 

the current practice and possible explanatory factors regarding community participation in the 

implementation of school improvement program in the government primary schools of Gondar 

Town at this particular time. In line with that, the study was attempted to answer the following 

basic research questions. 

I) What is the current level of school-community relations in the implementation of SIP in 

government primary schools of Gondar town? 

2) Do school leadership practices affect community participation in the implementation of 

SIP in government primary schools of Gondar town? 

3) Do financial constraints on the part of the community affect community participation in 

the implementation of SIP in government primary schools of Gondar town? 

4) Does lack of awareness on the part of community regarding to school improvement 

program affect their participation in the implementation of SIP in government primary 

schools of Gondar town? 
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1.3. Objectives of the Study 

1.3.1. General Objective 

The general objective of thi s study is to assess the cUlTent practices and the inOuence of school 

and community factors on the level of community involvement in the implementation of school 

improvement program in government primary schools of Gondar town. 

1.3.2. S pecific ObjcClives 

In specific tel111S, the study is intended to 

a) Assess the current leve l of school -community relations in the implementation of school 

improvement prograJllS. 

b) Analyze the inOuences of school leadership practices on community participation in the 

implementation of school improvement programs. 

c) Examine the ex tent to which financial constraints on the part of community ' affect the ir 

participati on in school improvement programs, 

d) Investi gate the association between lack of awareness on school improvement program ancl 

degree ofparticipation in school improvement programs. 

1.4. Significance of the Study 

The importance of the stucly li es in what it does to: 

Create awareness about the problem and its magnitude among PTA members, di rec tors, 

school improvement committees, education officials, and other concerned bodies of the 

town . 

Suggest poss ible options for the improvement o f community participation in the 

implementation of school improvement programs in the government primary schools of 

Gondar town. 

Share the ex peri ences of the govel11 ment schools with o ther private ancl publi c school s 

facing similar problems. 

Serve as a step ping stone for those who may conduct further stud y on the area. 
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1.5. Delimitation (Scope) ofthe Study 

The stud y was conducted in the government primary schools of Gondar town. Private or public 

primary schoo ls of the town were not · included in the study in ord er to make the stud y 

manageabl e in view of resources and available time for completion of study. This stud y also 

examined on selected issues or fac tors (school and community) such as school and community 

re lati onships, school leadership practi ces, financia l issues, and communi ty awa reness even if 

there are di fferent factors affec ting community part icipation in school acti vities thi s is due to that 

the researcher made preliminary inves ti gations and found that these were consid.ered as the major 

fac tors by the school comill unit y. 

1.6. Limitations of the Study 

Schoo l improvement program is relati vely a new ly introduced program in Ethiopian. Thus, the 

locall y written literature parti cul arl y related to community invo lvement is scarcely avail able. Thi s 

limi ted the researcher in having suffi cient literature reviewed on the Ethiopai n contex t. 

1.7. Operational Definition of Terms 

Communi ty: represents student parents and other community members who contribu te resources 

to the operations of the school. 

Community Participation: the in vo lvement of the community in school improvement program in 

different form s (contributions in finance, materi als, labor, management and 

admini stration of schools through their representati ves, supervising students' 

learning at home and schools. etc.). In thi s study communi ty parti cipati on and 

comillun ity invo lvement was (lsed interchangeab ly. 

School Improvement: a program des igned to im prove the perfo rnl ances of schoo ls for the 

purposes of im proving students learning outcomes (MOE, 2007b) 

School Improvement Commi ttee (SIC): the officiall y organized committee wh ich consists of the 

school principal, rep resentati ves of department heads, teachers, paren ts, students, 

non-academic staff members and the community. It is formul ated to plan, monitor, 
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and evaluate school improvement program implementation In a school (MOE, 

School Improvement Framework, 2007b). 

Financial resources: money provided by the communit y to help the schools to meet its obj ecti ves . 

School leadership practi ces: strategies/acti vities that cou ld be taken by schoo l ad ministrators to 

mobili ze the comm unit y to invo lve in school activ iti es. 

Parent- Teachers Assoc iat ion CPT A): Schoo l comm ittee who are e lected by parents and teachers 

wi th ma in responsibil it y of bridging the school and the community and responsible 

to the parent teacher congruence (MOE, 1994) 

1.8. Organization of the Study 

The stud y is organi zed into five chapters. The fir st chapter encompasses in troductory part of the 

study inc luding background of the study, statement of the problem, obj ecti ves of the study, 

signifi cance of the stud y, delimitation of the stud y, limitation of the study and operational 

defini tions o f terms. The second chapter presents rev iew o f related literature. The third chapter 

dea ls with research methodo logy and procedures. The fo urth chapter contains presentatio n and 

analys is of data. The last chapter encompasses surnrtlary, conclusions and recom mendation . 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. The Concept of Community Participation and School Improvement 

2.1. 1. The Concept of Community Participation 

Many authorities such as Shaeffer (1994) and bodies such as the World Bank argue that the 

definition g iven to commun it y participation differs from country to country ancl from writer to 

writ er. Shaeffer (I 994)stated that the term parti cipation is vague, confusi ng even contradictory 

which can be put in a ' ladder ' to describe degrees of participation ranging from non-part ici patory 

to increasingly parti cipatory. Accordi ngly, it ranges from the mere use of a servi ce; to 

involvement through the contribution of resources, materia ls, and labor; to 

invo lvement through 'attendance' and the receipt of information; to 

invo lvement through consultation (or feedback); to 

parti cipation in the delivery of a service; to 

participation as implementer of delegated powers; to 

participation in i·eal decision making at every stage: identification of problems, the study 

of feasib ility, planning, implementation, and evaluation. 

The World Bank (2004) also stated that participation is a rich concept that means d ifferent thin gs 

to different people in different settings. For some, it is a matter of princi ple; for others, a pract ice, 

and for some others, an end in itself. Accordi ng to the World Bank, participation is "a process 

through which stakeholders influence and share con trol over development initiatives and the 

decisions and resources which affect them" (World Bank, 2004: I). 

The concept 'community' like that of 'participation' is an ambiguous and elusi ve concept. [( has 

. no single defin it ion. MOE ( 1998: 43) defines 'community' as "a group of people li ving together 

in a specific area and sharing similar economic, pol itica l, cultural and soc ial experience". Bray 

(1987) defines it as a group of people who share soc ial , economic and cultural interests. 
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Bray (1987) makes a distinction among three different types of communities in hi s study of 

community financing of education. The first one is geographic community, which is defined 

according to its members' place of residence, such as village or district. The second type is 

ethnic, racial and religious communities, in which membership is based on ethnic, racial or 
, 

reli gious identifications. The third one is communities based on shared famil y or educational 

concems, which include parents association and similar bodies that are based on families shared 

concem for the we i fare of students . 

Like that of 'community' and 'paI1icipation' , community participation can be viewed di fferently 

by di fferen t au thors. H alyda y in Begin (200 I) defines Community participalion as the coali ti on 

of the schoo l and the cOlllmunity members in improving the quality of educat ion. It is wo rki ng 

together with the com munity for the improvements of the educational programs. According to 

Cole (2007) as cited in Abrisham (2010) defines community parti cipat ion as peop les' 

engagement in activities within the educational system. As to Olsen (1963) communit y 
...-­

participation in an education system is the partnership of home, school and community members 

to support a child's education process. He also states that community participation is the 

constructive invo lvement of people other than adults involved as students and part time 

emp loyees , in school policy program planning and eva luation. 

Ii In the contex t of Ethi opia, community pal1icipation viewed as the invo lvement of the ./' 

communi ty in different school activities such as in management of schools through their 

representati ves, contributions of resources, supervising school activities and helping children in 

their leaming (TGE, 1994). Community participation is meaningfu l when the communi ty is 

actively invol ved in a ll acti viti es including planning, management, implementati on and 

evaluation. It is based on the contribution of community participation that the MOE des igned 

community school partnership as one of its strategies to be employed to improve school s and to 

quality of education (MOE, 2007a). 

, On the whole, although community participation has been viewed in different ways by different 

writers , it may be taken as the di versity of fom1s in which a community gets invo lved to 

infl uence the outcomes of school s such as contribution of finance, material s, labor, management 

through their rep resentati ves, maintenance of school s, construction of new school buildings etc. 
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2.1 .2. The Concept of School Improvement 

The teml 'school improvement ' is used fj'equentl y by different people who have varying interest 

in education. 'School improvement' can refer to relati vely minor changes where there is some 

change to the program without any change in basic goa ls and values; or it can refer to changes in 

the program and in the ex ist ing goa ls and va lues, which in total , could amo unt to considerab le 
" 

change(Marsh, 1988). 

According to Hopkins, et aI., ( 1994:3) school improvement is 

An approach to educational change that is concerned with process as 

well as outcomes, school improvement is about rais ing student 

achievement through enhancing Ihe leach ing learning process and the 

conditions, which support it. It is about slrategies for improving the 

school's capacity for providing quality of educoliol1. 

According to the O ffi ce o f Superintendent of Public i.nstruction (OSP[) and the Washington 

Association of School Admini strations (W'ASA, 2005) , school improvement is ' a con tinuous 

process schools use to ensure that all students are achieving at hi gh levels.' All schoo ls, in 

co llaboration of fam ilies, students, and commu ni ti es, can create beller environments so that all 

students are successful. 

School improvement is making schools better places for leaming which reli es on changes at both 

school level and wi thi n classrooms, wh ich in tu rn dependent on school being committed to 

fulfi lling the expectati on o f children and their parents. It is a systemat ic approach that improves the 

quality o f schools (Pl an lntem ati onal, 2004), -

According to Internati onal School Improvement Program (lS lP) school improvement is defined as a 

systematic, susta ined e ffort aimed at change in leaming cond iti ons in one or more schoo ls, with the 

ul ti mate aim of acco mplishing educat ional goals more effecti ve ly. 

In general, as it was mentioned above, school improvement can be viewed differentl y by 

di fferent people but when we criti ca ll y look at the defi nit ions their common theme is maxim izing 

the level of all learners' achievement and schools' capacity to manage change. 
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2.2. Rationale for Community Participation in School Improvement Program 

Education is a goa l oriented activity that requires the involvement of different stakeholders. The 

community is among those whose contribution plays a significant role in preparing children to be 

competent in the changing world. Therefore, there must be active participation on the pal1 of 

parents and community in the imp~llentation of school improvement program. It is through such 

participation that the community comes to know the school. It is as a result of SLlch partic ipation 

that the commLlnity will be able to raise questions, obtain infonnation, express ideas, consider 

proposals, and take positions on crit ical issues. It is also this that helps the commun ity to become 

part of the decision-making process and assist the school to keep up wi th soc ial change and bring 

about educational change (Bagin and Donald, 2005). 

One major benefit of strengthening parent-school bond is improved student leaming. Schools can 

make academic programs more relevant and inclusive if they recognize va lue and build on these 

cultural , soc ial and material resources from children' s everyday li ves. To this effect, they need to 

know their families (Tasmania, 2002).The greater the community involvement in the process of 

school improvement program, the greater improvements of schools in achieving their goals of 

education (Tasmania, 2002). As Chamber and et al. (1970) cited in Melesew (2005) suggest the 

rationales fo r community participation are to : 

• enable the community understand all aspects of the school operations; 

• determine how the community feels about the school and what it wishes the 

school to do ; 

• secure an adequate financial support for sound educational program; 

• help the community feel a more direct responsibility for the quality of education 

the school provides; 

• earn the good wi ll , respect and confidence of the com muni ty in professional 

service of instruction and 

• involve the communit y in the work of the schoo l. 

11 



Improv ing students' perfonnance is orie of the basic reasons fo r increasing community 

invo lvement in the school improvement program. Therefore, the schools shou ld provide a greater 

opportunity for the community to understand the complexi ti es of the learning processes in 

schoo ls. Being wel l aware of different school improvement activ ities is more li kely for 

community to be more willing to support the activ iti es of schoo ls . 

Concerning rationale for community involvement Townsend (1994; I 56)a lso stated , " th e greater 

the comm unit y involvement in the process, the greater the input of different groups within the 

community, then the more likely that what is generated will be an accurate reflec tion o f that 

communit y." Acco rding to Townsend argume nt s the rationales for inc reasing commu nity 

in'·o lvement in school s are: 

• Community participati o n will contribute to the development of school policies and 

practices wh ich cou ld be most effective and equitable for that community. 

• The capac ity of the schoo l to so lve education prob lems is enhanced if parents and 

community members are part of the problem solving. 

• Community participation can contribute both to increased usage of the resources of the 

school and improved performance of the school's comm un it y as well. This increases 

the organizationa l effectiveness of the school. 

• Community involvement can contribute to improve academic performance and fewer 

problems in schools. 

Studies of co llaborative efforts (Fullan, 1993; Padak, Peek, Borthwick, and Shak lee, 1990 cit ed 

in Schmitt and Tracy, 1996 :2) have demonstrated that increasing the invo lvement of the 

community in schools has resu lted in increasing the support of schoo ls, support by way of dollars 

and support by way of commitment. Use of community resources has the adva ntage to expand a 

new school and to fulfill the infrastructure of the school. In agreement with thi s idea, Ke ith and 

Girli ng (1991) cited in Schmitt and Tracy ( 1996 10) stated that, "st ron g communit y involvement 

in schoo ls brings imponant benefits, addit ional resources, political supports, and opportunities for 

innovation and professional development, and increasing student's ac hievement." 
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Parti cipation o f community in schools increases school resources, which enable school to fulfill 

infrastructure, which may not be covered by the govenIDlent alone . Community involvement also 

helps the school for profess ional development and student 's achievement. Regarding thi s 

Wolfilda le (1 992:57) stated the rationa le for parental invo lvement in schools as providing 

chi ldren a more effective learning envirOIiment ; providing schoo ls w ith ex tra personnel and 

human resources; giving parents new insights and understanding about their children, as they 

bu ild bri dges between home learn ing and schoo l learning; and providi ng schools with parent s 

who are knowledgeable about school needs. 

In general, the rationale for community participati on is that it is an important means of improv ing 

educat iona l relevancy, qua lity, and access by: 

• 

• 

Providing mo re resources fo r the school; 

Increasing relevance o f the school in ternlS of culture; curri culum, ,for the child and 

for the community; 

• Reducing the work burden of teachers and principa ls; 

• Increasing fee ling of ownership and responsiveness of communi ty toward schoo l; 

• Increasing the recognition of the value of education 

• Improv ing students perfo rmance and achievements 

Therefore, increasing the in vo lvement of parents and other community members and their 

respective responsib il ity in run ning the school will increase the effecti veness of the schoo l in 

responding to the needs of the loca l community. School quality also improves when 

conu11llI1ity becomes active partic ipani in school acti vities. 

2.3. Areas of Community Participation in School Improvement Program 

There are diffe rent areas that a community could participate in the improvement of schoo ls. In 

recent years, comm unity participation has received increased attent ion in intelll at ional and 

nat ional po li cy, and man y researchers and po li cy makers have docu mented areas of commu ni ty 

part ic ipation. According to Schmitt and Tracy (1 996 : 10), the invo lvement of community in 
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schools originates with a commitment at policy level on the part of schools and results 111 

programs and processes that build a commitment at the supp0I1 level on the part of the 

community. For effecti ve community participation in schools, educational poli cy makers must 

provide the impacts for community SUppOit . Regarding dimensions of community participat ion 

Shaeffer (1994) has developed the fo llowing seven ladders for anal ysis : 

I . the mere use o f a resource(such as em'olling children in the schools) 

2. Parti cipant through attendance and the rece ipt o f informati on (e,g, at parents meeting), 

implying passive attendance. 

3, invo lvement through contribut ion(ex traction)ofresources material and labor 

4. involvement through consul tat ion(feedback)on part ic ul ar issues 

5. parti cipation in the deli very of service, often as partner with other actors 

6. participati on as implementation of delegated power 

7. Parti cipation in real decision making at every stage problem identifi cation , feasib ility stud y, 

pl anning, implementation and eva luation . Regarding community participation, Muskin (200 I ) 

in Swift- Morgan (2006:347) also stated s ix Illodels of community pal1i ci pation. These 

models for community participation includes: in frastructure and maintenance, management 

and ad ministration , teacher support and supervision, pedagogy and classroom support, 

students' supervision , and students' recruitment. 

With regard to education system of Ethiopia, types/areas of community parti cipation In 

education are stated in the Guidelines for Organization of Education Management, COlllmuni ty 

Participati on and Education Finance (MOE, 2002 :45-53).The Guideline has stated the follo wing 

types/areas of commu nity participati on: 

• Financ ing education 

• Participating in school based research 

• Promoting qua lity of education 

• Pal1icipating in primary school cUtTiculum design and textbook preparation or revision 

• Increasing enrolment of girl students in school 
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• Up raising school -community relation 

• Supporting teachers 

• School management 

In this study the researcher gIves more emphasis to community participation in school 

management , contributions In resou rces ( finance, materials, and labor), suppO\ling students 

leam ing at schoo l and at honle and promoting quality of education to improve studen ts ' 

performance. 

2.3.1. Community Participation in School Management 

In a decentralized education system, the community participates in decision mak ing, planning, 

mon itoring and eva luat ing the activities of the school program. It has been conclusively stated 

that community participatio n in the management of school has a lot benefits that include: 

ownership of the school by communities, an ab ility of the communities to support the school 

financia lly and materially, and the school becoming environment where democracy is practi ced 

(Kaunda, 2005 :3). These reasons and many more made the government and the communiti es 
\ 

devise the national strategy for community participation in school management policy. In 

EthIopia, the communit y gets involved in school management through comm ittees or 

assoc iati ons, such as the "Kebe le" Ed ucation and Training Board (KETB), School Improvement 

Committee (SIC) , and Parent-Teacher Associations (PTA) (MOE, 2002). In relation to school 

management the commu niti es or their representatives can participate in the fo llowing activities of 

school management: 

a. Planning 

The partici pat ion of the community in school plann ing through their represen tat ives of PTA, SIC 

and others enab les them to fee l a sense of ownership . Their interest in working for the school will 

increase if they fee l that they wo uld be heard. Thi s may lead to the generation of ideas that might 

ultimate ly help the instructional process (Bagin and Donald , 2005). Their parti cipation at the 

stage of implementat ion wil l be ve ry high . They will also do their best to make the plan 

successful because they consider it as their own, exert much effort and fulfill the necessary 

requi rements fo r the feasibility of the plan ( King, 1966 cited in Melesew, 2005). 
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According to the MOE, regardless of the foml of participation, the school has to invo lve the SIC 

and PTA in the planning of schoo l improvement programs (MOE, 2007a). Lack of support on the 

part of the community to the implementation of plans emanates, in part, from is lack of 

participation at the planning stage. Therefore, for effective support and success of school, the 

local community needs to participate in the planning of the school activities through their 

representatives. 

0. Decision Making 

One of the areas of community parti cipat ion is dec ision making at every stage rangi ng from the 

level of prob lem identification , plann ing, imp lementation, and evaluation of the result s o f the 

dec ision . 

Community participation in dec ision making serves as a politi ca l model as well as a strategy for 

tapping add itional local resources for educati on (Kenned y, 1979). To this, Shaeffer (\994) adds 

that "When community is involved in school deci sions, it contributes more to the school, both 

financiall y and in kind". Thus, the more the community participates in decision mak ing, the more 

it provides not only more fin ancial and materi al resource but also likely to support those 

decisions than if those were simply imposed upon it. Successful implementation of any rlecision 

is largely dependent on the extent to which the community has some sense of ownersh ip of 

control and responsibility. As the result of pm1icipation, decisions become better understood and 

implementation fac ili tated (Mbamba, 1992). It is, therefore, the responsibility of schoo l 

principa ls to create a conducive environment for active participation of the community in the 

dec ision-making process of schoo l. According to Mini stry of Education(MOE, 2002) the 

community can participate in different areas of decision mak ing li ke approving the school yearl y 

budget, di sc iplinary problems, so lving immediate and urgent problems within the schoo l, etc. 

In genera l, the community needs to invo lve in different areas that need dec isions parti cularly on 

issues like construction of classrooms, supervision of school resources, and contribution of 

materi als, fund s and labor. 
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c. Monitoring and Evaluation 

Successfu l school improvement is linked to systematicall y planned and executed monitoring and 

evaluating process and fina l outcomes (S toll and Fink, 1996) One of the tasks (responsibilities) 

of the sc hoo l improvement committee and PTA is, therefore, to evaluate the performance of the 

school against its plan. In the process of eva luation, the SIC and PTA, must examine the extent to 

which the plan is implemented, what remain's and what prob lems are faced. It must be clea r that , 

more than inspectors who visit schools once or twice a year, parents and local people are better 

in formed about what is actually occurring in schools (UNESCO, 1985) . 

Genera lly, conducting monitoring and evaluation at the school level is constructive for the proper 

functioning of the school and identifi cation of its weakness and strengths so as to take co rrective 

measures. Thi s has, thus, to invo lve the community at large. 

d. Management of Discipline 

Participation in the management of discipline has vital importance for the smooth running of 

school activit ies, and for the ma intenance 'of school peace and also for the proper functioning of 

the school (Mehanty, 1990). 

In the school context, the purpose of d iscip li ne is to help boys and girls develop not only respect 

for themselves and the society at large, but also respect for school authorities ,and school 

regulations. As Mbiti (1984) indicates , the goal of di sc ipl ine is to make it possible for ind ividuals 

to succeed in their effOli . Success in school is, therefore, possible when there is di sc ip line. And, 

to maintain discipline in schools, the cooperation of the schoo l and the community is hi ghl y 

needed. It is not th e duty onl y of the school principa l but also parents, teachers, the school 

communit y, student s and the communi ty as a whole. Thus, the commu ni ty sho ul d invo lve 

th rough their representatives of PTA, KETB and S IC in the effort made to promote order and 

stabilit y in the schoo l. 

2.3.2. Commnnity Participation i"n Resource Mobilization 

When govei11ment makes effort to ex pand access, and promote the qualit y of education, its 

econom y may not allow fulfilling both the quantity and quality demands wi thout 'community 

participation . Comm unity involvement in resources is cruc ial to promote relevance, qual ity and 
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access of education. In line with thi s Comings and Nielsen (1997) in Getachew (2001:15) state 

that in difficult areas where resources are scarce and government support are unsatisfactory; 

community participation may be the most possible strategies for realizing the goals of fu ll access 

to quality education. 

Acco rdi ng to Townsend (1994:53) community part icipation in funding schoo ls implies that the 

government and educati onal system in many parts of the world are encouragi ng loca l 

communiti es to be more respons ible for the local schoo l, both financiall y and in terms of th e 

education program. An add itiona l resource from the community is essentia l to expand school and 

to fu lfil l infrastructure, which enable the schoo l to achi eve its goa ls. In add iti on expanding 

community fin ancing may encourage participants to va lue educati on more highl y, and greater 

parenta l involvement can promote the effecti veness of the school system. [n line with this World 

Bank (1995) in Rose (2003) proposes that, cost sharing with communiti es is desirabl e, 

particularly where public resources are insufficient. Local communities and parents are 

increasingly playing a ro le in educational finance especiall y with regard to sharing the cost of 

buildings, maintenance and fulfi lling infrastructure. 

[n Et hiop ia education system, to run schools effectively, financial , material and human resou rces 

are very important. Therefore, the PTA or SIC members can play roles in generating resou rces. 

The committees can mobili ze the commur1ity to contribute money, labor, etc. to build classrooms 

and schoo ls. In agreement with this idea the MOE (2002) stated that communities should 

contri bute money, material s and labor for new school bu ild ing, purchasing bas ic equipment and 

materi als, building classrooms and teachers' houses pariicularly in rural areas. This is mainl y 

because impro vi ng school s and provid ing quality educati on is possib le when the community is 

mobil ized to con tribute resources . In addition, the community can be invo lved in th e construction 

of new bui ldings, superv ision of constructi on, maintenance of class rooms, and beauti fi cation o f 

the schoo l compound . 

2.3.3. Parents Involve ment in their C hildren 's Education 

The major objective of school improvement program is to improve students' achievement. 

Therefore, parents and other community members are expected to part ici pate in students learning 

at school and at home. When parents arid other community members involved in ch ildren's 
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learning process it is more li kely that they succeed in school-attending regularly, earning higher 

grades, passing their class, graduating and going on to post secondary education. When parents 

are invo lved in their children 's educat ion at home, they do better in schoo l. In addition, when 

parents are invo lved in school , ch ildren go farther in school and the schoo ls they go to are better 

(Henderson & Berla, 1994). 

Accord ing to Sheldon and Epstein (2005: 197) parental invo lvement in a comprehensive program 

of school , fami ly, and community partnership has six forms. These include: 

I. The basic obligations of parents: parents he lp ready the ir children to learn at all ages by 

keeping them hea lthy and safe, and by superv ising, disc ip lining, and guiding them. They 

he lp children fee l good abo ut themselves and confident with others. They teach them a 

pos iti ve attitude about learning and schoo l. 

2. Co mmunications between home and school: schools provide infol111ati on to parents 

about students' progress and school programs. They provide ways for parents to share with 

school and staff inform ation important to their children' s learning (phone <;a ll s, notes, 

conferences etc.) 

3. Parent invo lvement at schoo l: parents ass ist teachers, admin istrators, and chi ldren in the 

c lassroom and school bu ilding by vo lunteering. They support their children by attending 
I 

student performances, sports and other events, or attending workshop or classes for their 

own learning as parents. 

4. Parent in vo lvement in learning activities at home: fa mi lies learn together by talking and 

li steni ng to each other, by playing gani es, reading, go ing on trips, vis iting museums, telli ng 

sto ri es, s inging and working on home work. Parents help children connect famil y learn ing 

to school lea rning. 

5. Parent involvement in governance and advocacy: parents help make decisions in the 

school through parent groups, building leadership teams, and other loca l organi zations. 

Parents work for schoo l improvements at the district, state, and nationa l leve l. 
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6. Parent involvement through community collaborations: citi zens In commun ity 

agencies, bus iness, and service groups, cu ltural organizations, government units, and other 

groups must work together Iyith schools in the best interests of ch ildren 's learning. 

Furthermore, a research conducted by' Rietbergen (1996: 124-127) indi cated that parenta l 

in vo lvement into the school ph l's ica ll y, such as attending school programs, ext racurricular 

act iviti es, and teacher conference makes a real difference in student's achievement. Assisting and 

encouraging children at home is more effective if the parents take time and meet child 's teacher 

and discuss how to help hi s or her ch ildren at home. 

In Ethiopia educati on system, parents and other communi ty members are ex pec ted to involve in 

different schoo l activ iti es such as school management , contribution of resources, helping 

ch ildren's leaming at school and at home and in genera l to improve the re levance, access and 

quality of the education system. Therefore, schoo l improvemen t program is designed to improve 

students' ach ievement in co llaborat ion with school-community and the school community is 

expected to initiate and encourage the involvement of parents and other community members to 

in vo lve in di fferent school activities. 

2.4 . Facto rs Influencing Com munity Pa rticipation in School Improvement 

Program 

Invo lving communiti es in school affairs requires facing and tacki ng a number of challenges. 

These chall enges could be examined in tenns of factors related to schools and communiti es as 

di scussed below: 

2.4.1. Factors Related to Schools 

There are many factors that influence communi ty invo lveme11l in different schoo l programs that 

stem from the school side. 

A. Sc hoo l lead ership: the principal and school comm illees head leadership played an important 

rol e in encouragi ng community paI1icipation or hindering thei r participation. The more 

democrat ic the leadership style of the principa l is the beller the pal1icipation of the 

community in school affairs \I ill be (Sathory, 1974). As Townsend(1994: (58) also noted 

that: 
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... unwillingness on the part of the principal, lack of incentives, lack of 

skills due to poor or no training regarding participation; lack of provision 

of administrative sllpport, apathy, difficulty of convincing people of the 

value of participation, reluctance are some of the factors related to the 

principal that himler to participate th e cOll1mlll/ill ' in the management ofrhe 

school. 

According to Rietbergen (1996) the leadership style of school principa ls can promote or hinder 

the participation of the community in different school activities. He also notes that the leadership 

style adapted by school principals affects the leve l of com munity participation. Furthermore, he 

claims that democrati c nature of school principals, their provision of encouragements , and th ei r 

human re lation ski ll in persuading people to parti cipate acti ve ly etc. can affect the level of 

community participation. In agreement with thi s idea, Florez et al,.(200 I )in Agbo(2007)indicate 

that the levels of community paliicipation in school decision making are dependent large ly on the 

leadership style of the principal and that it is important that the principal promotes democratic 

leadership in schools . 

Fu rthermore the study by Telem(2003) in Agbo(2007)found that the principal plays a central 

role in promoting parental involvement and limited parental invo lvement could be related to the 

governance structure of the school , the leadership style of the principal and the principals feeling 

about parents' status and power and school climate. Where schools are perceived as authoritarian 

institution , parents and community members do not feel welcome to participate in their children's 

educat ion. They are not capable of taking any responsibility in school issues and tend to feel that 

education is someth ing that shou ld be taken care of by educati onal profess iona ls at schoo l. 

Acco rdin g to Maayke(2004 :2)the principal is responsible for encouraging the participation of the 

communit y representati ves in school activ it ies and deci s ion making. School principals, therefore, 

"not onl y welcome and encourage parents to parti cipate in school management and other school 

act ivit ies, they need to be responsibl e for making sure that parents are involved and can have an 

impact." Furthermore, Maayke explained ·that com munity need to parti c ipate to learn about the 

education process, determine the purpose of the school , implement the school program, and he lp 

appraise school program, so as to serve as important two way channels of communication 

between school and community. The principal , therefore, has to let them share in plann ing, 
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decis ion making, development, implementation, and evaluation; generally in the management of 

the school and other school activities. 

For success of school improvement program, parental and other community members' 

involvement can be considered as the major asset. In th is regard, Harri s and Lambert (2003:3-4) 

in order to enhance parental and community involvement school leadershi p need to establi sh and 

maintain communication, involvement in the day-to-day running of the school to allow parents 

and commun ity some voice in key school. In agreement with th is, Hopkins (200 1 :45) has also 

described - that schools have much responsibi lity to initiate communica ti on and provide 

atmosphere which allows parents and community to involve in maki ng deci sions and academic 

matters for success of school impro'·ement. program. 

In general schoo l leaders have an impact on community invo lvement in di fferent schoo l activities 

and therefore, school leaders must initiate the community to visit schools. They must make 

known for the community what the schools lVant to do to make the child ren in school effective 

and successful and they must call for support to community members to participate In p lanning, 

implementation , monitoring, evaluation of school activities ad generating resources to run 

schools effectively. 

B. Co mmunication: the presence or absence of communication between school and 

community can influence the perfonllance of students in particular and schoo ls in general. 

Accordi ng to Bagin(200 I )communication between the school and the community has the 

pllIllose of promoting a pos itive· and chall engi ng school climate in which student 

achievement and staff productiv ity are foste red . [t also encourages max imum invo lvements 

of parents, at home and in school , in their chi ldren 's educationa l development. Bagin also 

stated that communicat ion with the community can be through meetin gs , parent-teacher 

conferences or printed material s such as report card, newsletters or bu ll etin, lettel's to parents 

and or through internet. 

Accordi ng to J ohnson( 1995: 13-14 )maintaining regu lar communi cation between school and 

parentsl communit y members through parent orientation, meeting, parent -teacher conferences 

and telephone conversations , report ca rd , paren ts news letters and other act iv iti es can enhance the 

performances of schools. Schools wh ich have understanding about communicating with all 
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parents and maintaining a vari ety of effective avenues for two way communicati on can invo lve 

the considerable number of parents and other community members. 

On the whole to invo lve communities il\ different school programs, the school must arrange 

communication plans for the school- community rel ations but lack o f communication between 

school and community affect the schoo l-community partnerships. 

C. Principals and Teachers Interest: community participation is also affected by lack of 

princ ipals' and teachers interest. The view of school principals and teachers towards ability 

of community members may al so hinder the acti ve parti cipation of the commu nity. Some 

school principals and teachers may feel that it is a waste of time invo lving community in 

school affairs. This position is contrary to what they are expected to do in the direction of 

building good under'standing between the school and community. Emphasizing on thi s, 

(UNESCO,2002) states that principals and teachers may perce ive that schoo l board and 

association members often have few decision making skill s, and because of thi s perception, 

they are reluctant to involve either the community at large or its representati ves in the 

management of schools. 

According to Jenson et al. (1967 :251) the problem of lack of interest of the community and that 

of the principal and the teachers to work together stems from different sources such as: 

unsati sfi ed experi ence on the part of staff and local conullunity; real or imagined barriers 

between parents and professionals; the problem ofreaching the ri ght people when their support is 

needed; and the feeling on the part of princ ipa ls and teachers that they need not be bothered with 

the chores of parents and their ch ildren. 

2.4.2. Factors related to Community 

A number of fac tors are assoc iated with the community itself when it comes to its leve l of 

parti cipation in school affairs. Some of them are treated below. 

A. community Interes t: not all community members are w illing to get invol ved in school 

ac tiviti es. Some have negative schooling experiences themselves. Others are illiterate and do not 

feel comfortable talking to teachers, and getting invo lved in any kind o f school activit ies. 
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When what schools do does not seem relevant to its needs, the community shows reluctance or 

resistance. As a result, schools need to devise ways by which they could deal with such 

reluctance. In their effort to suggest so lutions, Cummings and Dall (1995) note that when schools 

are faced with reluctance or res istance to their efforts, they have to make their programs 

transparent and reach the community using several mechanisms such as inviting elders, 

dignitari es, and ce lebrities to schools. Davies Kean and Eccles (2003) in Melesew(2005)also 

identifi ed comIllunities interest a ffect their parti cipation in school. 

F1Il1herIllore, there is a lso unwillingness on the part of parents due to their feeling powerl ess 

when they communicate with educators. All these add to lack of interest in school affairs. 

B. Awa reness of Community 

Community members need to know that their inputs are important for schools to accomplish their 

tasks effectively. In line with thi s Cummings and Dall (1995: 11) stated that parents and other 

community Illembers should understand that without their support schools face challenges to 

accomplish their tasks fully in order to achi eve their intended educational objectives. But at 

localiti es where schools have been establi shed and run by govelllment cOIllmunities assume that 

since governmen t is in charge their pa11icipation is unnecessary. 

As Jenson et.al (1 967) state that people have different perceptions about the support they are 

required to provide. Some look at financial support of schools program as a burden, whil e others 

see it as an impos ition. Some others who have no children in schools question 'their being 

compelled to support the education of other people. He further claimed that misunderstanding o f 

community members regarding the rol es they have in relation to the schools is one o f the 

drawbacks which affect both the school and the community. To avoid thi s misunderstanding, 

schoo ls should establi sh strong public relati ons as a means for rai sing leve ls o f understandi ng. 

interrelationships as well as suppOl1. Good relations are based on understandings of \\'hat a 

school is, what it does, how it does, and what it needs to do the job. Therefore, schoo l sta ff 

should play a good role to avo id such misunderstandings. F1Il1hermore, the principals need to 

utili ze different means to inform the conlmunity about the school's progress and integrate the 

community as members of working schoo l teams. Thi s promotes awareness of comIllunity about 

the role they can play in schools. 
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C. Community Financial Resources 

Financing education is one of the areas of community participation in schools. Therefore, the 

community is expected to contribute financial resources and their contribution depends largely on 

the resources they have. In line with thi s the research conducted in eight rural communiti es of 

SNNPR on community participation in school by Swift-Morgan(2006: 348) indicates poverty and 

poor relati onship between schoo l staff and community members are the man y factors affec ting 

communit y parti cipati on in schoo ls. Acco rding to Swift-Morgan in vest iga tion communities are 

" 'ill ing to pa rti cipate in schoo l, but the probl em is that the commun iti es are ve ry poor ancl have 

no money to contri bute for the school. 

Gubert ancl Tounkana(2000) in Kau nda(2005:9)statecl that com mun it y partici pati on in many 

Afr ican countri es is seriously hampered by povert y, illiteracy, lack of j obs fo r grad uates and 

ignorance of the concept of free schoo l. Sheldon (2000) in Jennifer D, et ai, (2007) also noted 

that parents with access to more financ ial resources are more likely to be invo lved. He also 

reported that the more financially stabl e a family is, the more time that parents have for their 

ch ildren and the more concern they have for their education. Lareau(1 996)i n Agbo(2007)a lso 

slaled that low income parents are less likely to become invo lved in their children's education. 

On the who le, M in istry of Edu cat ion (MOE, 2005), c laims that the fo llowing are among the 

facto rs that hinder community pal1icipations: 

• Tendency to cons ider education as the responsibility of the government 

• Failure to arouse moti vation in a coo rdinated manner 

• Community finan cial position 

• Inability of community representat ives to be acti vely invo lved clue to a number of 

factors such as work load, other responsibilities, engagements, etc . 

• T ime management 

• Absence of system of accountabili ty regard ing the duti es and responsibiliti es of 

communit y participation 
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• Lack of awareness and skill on the part of member of KETB and PTA to motivate 

the community 

• Focusing on the material and financial contribution of the community and 

di sregarding participation in school management 

In general community's awareness, interest, financial pos itions affect the involvement of the 

community in school affairs. 

2.5. Strategies of enhancing Community Participation in School Improvement 

Schools should deve lop strategies instrumental to ensure the ac ti ve involvement of the 

community in their vari ous acti vities and programs. The foll owing are from among the 

strategies. 

A. Building the Capacity of School Principals and Teachers 

Principals and teachers playa pivotal role in the success of the schooL [n successful schools 

princ ipals create a strong sense of mission and vision; build a strong culture of co ll aboration; set 

appropriate curri culum implementation mechanisms; posses an instructional leadership that takes 

responsibility for student achievement ; deve lop and communicate plans for effecti ve teaching; 

and nurture cooperative relationship with parents and other community members in general 

(MOE, 2005). 

Accomplishing all these requires some degrees of competence and these, in tUI11 , necess itate 

further and cont inuous training. Teachers also need to undergo similar training for the same 

purpose of enabling them create a participatory management style by invo lving the local people 

in planning, dec ision making, implementing plans, develop ing school based budget and 

monitoring and evaluation (MOE, 2002). UNESCO (2002) al so notes that school leaders and 

teachers need training in how to manage their autonomy and co ll aborati ve responsi bilities. 

Lack o f training creates problems of communication with community members. Supporting thi s 

idea , Holliday in Bagin (200 1), explains that educators communicate poorl y because they have 

little communication experi ences almost no meani ngful communication trainin g. 
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Thus, training principals and teachers on how to involve the community in the school program 

activiti es is essential. 

B. C reating a School Environment Conducive for Participation 

The school has to create an environment suitab le for the communi ty to participate in it s acti vities. 

It Illust initiate the community to participate and apprec iate its contribution. When members of 

the community or their representati ves are \velcomed and get respected in their part icipat ion , they 

would be more motivated and exert more and better effort s (Reid , 2000). Supporting thi s idea , 

Swift Morgan (2006) notes that schoo l staff and education offi cials need to respect parents and 

community members and expand their roles in school govem ance. In add ition to welcoming the 

participation of the community, schools have to adjust appropriate time and place for members of 

the community to participate on di ffe rent school activities. 

Therefore, the school principals, teachers and others should create conducive schoo l env ironment 

that invite the communities to participate in different school programs. 

C. Creating C lear Roles to Communit)' Members or their Representatives 

It is necessary for schools to create clear and meaningful roles for community members to play 

their roles in the improvement of schools and the achi evement of the overall educational goa ls. In 

order to obtain any kind of community participation , there needs to be an understanding among 

all stakeholders. Reasons and benefits of community participation have to be clearl y addressed 

and understood by peop le. Ln addition , a continu ing dialogue between schools and communit y 

members shou ld be carried on by establi shing communicat ion channels. 

One of the strategies used for success ful communit y participation In school improvement 

program is conducting a soc ial market ing and awareness creation campaign. This helps to sho w 

the community its rol es and what it needs to do in order to play the rol es success full y. Thi s could 

be can'i ed ou t employing strategies such as meet ings, parent-teacher conferences or printed 

material s such as report card , news letters or bulletins, etc. There fore, creating awareness on the 

part of the communiti es on how to support and contribute their efforts to schoo l im provement is 

considered as a prerequisite for their parti cipation in different school programs. 
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D. G iving Orientation and Training to Community Representatives 

Community members or their representatives may attend meetings passively w ithout addi ng an 

input. This could be due to lack of confidence, or knowledge and skills. It is essential to give 

orientation and training for building their capaci ty which could enable them to understand their 

ri ghts, play expected rol es, and discharge responsibili ties accordingly (UNESCO, 2002). In 

agreement with this idea, the Worl d Bank ( 1997) states that if commun ities or their 

representatives get trai ning, they will maximize their effo rt and parti cipate actively in school 

programs. Community participation can be facili tated if members of school boards and PTA get 

some orientat ion and rudimentary training in bUdget ing. planning, im plemen tat ion, monitoring 

and eva luation. 

E. Providing Co mmunity Ser vice 

The school has to design programs aimed at providing needed services in order for it to secure the 

participation of the community. Among these services are fo und community tasks canied out by 

students as part of their extracurri cul ar acti viti es, and student - teacher invo lvement in adult 

education. The schoo l can also render services such as preventing traffi c hazards, wastage 

disposa l, and c leani ng streets. Through the act ivities mentioned abo ve the school becomes a 

center of community servi ce (Aggrawal , 1.996; Bagin, 200 1) . Therefore, the schoo l has to have 

school regu lation and guidelines for comm unicati on, community serv ices and parent·teacher 

cooperation. 

General ly, the Ministry of Education (MOE, 2005) states that some of the ways which are used to 

build community participation as follows: 

• All encouraging achievements and changes must be made known to the community. 

• A forul11 of open discuss ion l11ust be prepared regarding future vision of schoo ls and 

their problel11s to initi ate the commun ity with a beli ef and cOIllll1itment to so lve the 

prob lems of schools. 

• II is necessary to create a favorabl e condi ti on for the community to participate in 

planning, implementing, managing, monitoring and evaluation educational programs. 
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• It is essenti al to give detail infoimation for the community about how schools are run, 

about the teaching learning process and other school functions by establishing fornla l 

reporting mechani sm. 

• Schools must be ab le to participate in the community development activities. 

• Schools must in,·ite the communi ty to come to school and visit school acti vities by 

arranging some programs such as bazaar, parents' day, play and sport festiva ls. 

• A program must be arranged fo r parents to come to school physicall y as a team or 

indiv iduall y, to enabl e them to eva luate and give their suggest ions about their 

child ren's academ ic progress. 

• Parents with outstanding cont ribution for the ach ievement of educati onal programs and 

those members of the community who actively participate in school affairs must be 

acknowledged or awarded a recognition that gives them value in the society. 

Therefore, the school has to invo lve the commu nity in its different programs through the 

committees or associations elected from the community. In addition to thi s, the school has to 

have planned cOlllmlinication mechanisms which enable the cOllllllunity to ass ist teachers and 

create a sense of ownership . 

2.6. Experiences of Community Pal·ticipation in Education 

Although the kind and degree of participation vary fro m country to country, comm unities involve 

in schoo l affa irs in almost all countries. And, it is important to exam ine the experiences of few 

countri es and get some usefu l lessons to improve the practice in thi s country. The experi ences of 

the following countri es are presented below in view of their relevance to the situation in Eth iopia. 

2.6.1. Other Countries 

A. The United State of America 

In the USA, several citi es (e.g. New York , Chicago, Sa lt Lake y, and St. Loui s) establi shed local 

school counci ls composed of parents and teachers. Regarding Chicago, for example, the US 

Depal1ment of Educat ion ( 1997) describe that fourteen school council s make up the govern ance 
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structure of the distri ct. Six members of the schoo l govemance council are parents, and the 

council chairperson is an elected parent. The council s also include two community 

representatives, and in the high schools, a student, the principal, and two teachers. As a resu lt, 

parents and community members in constitute the majority in the school council. 

The Chicago local school counc ils hire and evaluate principals, approve and monitor the schoo l 

im provement plan , and budget the schoo l's di sc retionary funds. As concluded by Blase (1997) , 

Chicago school reform has convel1ed parents and communi ty representati ves from being adv iso rs 

with some power into being deciders wit h ultimate authority on most issues. But after severa l 

years o f st ud ying Blase (1997) categorizes the Chicago schoo ls into four types of counci l 

govelllance operating among the 14 representative cou ncil s . These are: limited govern ance, 

moderate gove rnance, balanced govern ance and excessive governance. 

Among these types of governance, ba lanced governance is one most frequentl y employed. In thi s 

type of governance, parents and community members and school professionals cooperate to share 

influence over decision making. Schools always share with parents what they are doing. They 

send out news leUers , progress rep0I1s, and · spec ial information about events li ke wri ting contests. 

Parents serve on an active parent advisory council that makes decisions and has committees. 

The Uni ted States experiences shows that the community has a lot of oppol1uni ties to part icipate 

in different school activities such as school govern ance, raising funds, making decisions, etc 

B. India 

The governin g body that parti cipates in school management is call ed Vill age Educati on 

Com mittee (VEC). This committee has the responsibilit y of monitoring the school in ord er to 

ensure it s effective functionin g. Decentralization of authorit y and devo lution of power have given 

the comm un it y greater controlling and ad mini strative roles. The responsibi li ti es given to the VEC 

include constructing school building, managing teacher affairs, preparing school development 

plans, monito ring of student enrollment and regular attendance, and monitoring the regular 

funct ioning of schools (UNESCO,2002: 12; Indi an Department of Education ,200 I). 
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The Indian experI ences shows that the community have the chance to pmticipate 'in different 

school programs such as administrative roles, constructing school buildings, monitoring student 

enro llment and in genera l monitoring the regular functioning of the schools, 

C. South Africa 

According to S ingh, et al. (2004) the South African schools act of 1996 provides formal power in 

education to parents as we ll as comn1l.'niti es, It creates the expectation for paren ts to be 

meaningful partners in school governance, It also encourages schools to become self-managed as 

well as self-rel iant. The principal is no longer expected to CaITY the burden of managi ng the 

school alone, 

In South Afl-ica, the introduction of Outcomes-Based Education paved the way for gr'eater parent 

involvement in education_ The system expects parents to playa crucial role, They are required to 

share the responsibility of education with the state, Singh et al. (2004) also c laimed that the 

system requires the learners, educators and the community to become a single, united vo ice in 

shaping the curricu lum of the schooL As to Singh et al. (2004) , Outcomes Based Education 

Program stimulates parents to playa monitoring role on a number of issues inc luding: 

• Ensuring that educationa l outcomes are of the highest standards; 

• Identifying and aI1icuiating the values and beli efs of those who share the learning site and 

helping to develop the vision of the school, the active promotion of the culture of 

leaming tlu-ough the creation ofa cu lturall y encouraging and learner-friendly climate; 

• Assisting in the development of detelmined achievers and the construction of a positive 

learn ing environment; 

• Being agents for the gathering and utili zation of all resources avai lable in the community 

which could promote the learning process, 

The experiences of South Africa indicate that the community parti cipates in different school 

programs start ing from resources generationlo in shaping the school cUlTicu lum, 
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2.6.2. Country-Based Experiences 

Community involvement has existed in various forms in Ethiopia. It may be possible to examine 

the types and degrees of invo lvement in temlS of the di fferent political systems that existed in the 

country considering the variations in community invo lvement levels. 

A. I mperial Period 

Befo re 1974, educati onal administration was characteri zed by its being over centrali zed. 

Regardin g thi s Pankhurst (1968) states that the Ministry of Ed ucati on and Fine Art s was give n 

the responsibili ty to centrall y administer, supervise and control all government schoo ls. Due to 

this reason, parents pal1i cipated only when money contribution for ex tra c lassroom building was 

needed . In agreement with thi s idea Seyoull1 (1988: 56) explained that 

... in the earl y 1940's and 1950 's when student enrolment in elementary and secondary schools 

remained relati vely low, schools were provided with whatever they needed by the Mini stry of 

Education. Consequently, schools had hardly any need to create contact with the community. 

Thus, the school virtually remained an island into itsel f a kind of foreign body thei r community. 

In addi ti on to that , Teshome( 1998) mentioned that .. . adm ini stration was hi ghl y centrali zed , and 

local commun ity pat1icipat ion was inhibited in cUlTiculum planning, persona l and budgetary 

allocation and control. 

Report of the Education sector Review (1972) also ind icates that responsibiliti es and fu nctional 

aspects of education were heavily centrali zed at the mini sterial leve l. Supporting thi s Wondafrash 

(200 1) stressed that the MOE was responsible for every education program and there was no 

room to consider loca l conditions of the different parts of Ethiopia. Due to thi s the educati on 

system remained to be large ly alien to comm unity invo lvement. 

On the whole, in the imperi al period there was no clear education policy which provided for 

commu nity participation. Hence there was no satisfactory participat ion in educat iona l activ iti es 

and decision-making as well. 
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B. Dergue Period 

After the downfall of the imperial regime, the prov isional military Administration counc il (Derg) 

issued Proclamation No. 103 of 1976. It was entitled a Proclamation to provide for the 

admini stration and control of schools by the people. It was issued to put schools under the direct 

administrat ion and contro l of the people. And, the schoo l committee was responsible for 

supervising and controlling schoo l management (Seyoum, 1988). 

The above-ment ioned proc lamation was amended and replaced by the proclamation No. 260 of 

1984. It was entitl ed a proclamation to provide for strengthening of the management and 

administration of school s. This estab li shed "Government School Com mittee". The composi ti on 

of the Committee is from peasant association, urban dwellers association, teachers and studen ts 

and the director is vice chairman. The duties of the government school comm ittee are: 

supervis ing the school program acti vit ies and utilization o f subsidy; consulting and assisting the 

school management ; coordinating the school and the communi ty and reporting to the loca l 

representative of the ministry whenever the director fails to perform hi s duty. (Seyoum , 1988) 

Thus, the governm ent school committee's focus was controlling and monitoring the school 

management. However, the school admini strators who used to exercise independent conlrol over 

their schools did not enthusiasticall y welcome the school committee. There had been occasions of 

mi sunderstanding and confli cts between the school admi nistration and the school committee 

(Seyoum, 1988). 

In thi s period the communiti es and their representatives have some options to partic ipate in 

schoo l affairs such as making an overa!] supervision of admi ni stration of the propert y of the 

school, follow up the proper utili zati on of subsid iary or budget allocati ons to the schoo l by the 

ministry, to consult and assist the school in accordance wi th the program issued by the head 

master. However, because of the centralization system of education, community participation was 

limited and school and community re lat ionships failed to functi on properl y. 

C. C urrent Practice 

In 1994, a new education the train ing policy was made. The policy indicates that educat iona l 

management wou ld be decentralized to create the necessary conditions to improve the relevance, 
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quality, access ibility and equity of education and training. It also states that educational 

administration would be one of democratic leadership by boards or committees, consisting of 

members from the community, teachers and students (TGE, 1994). 

Based on the policy, implementation strategy was issued in September 1994. The strategy states 

that educational organi zati on and administration should be restructured in accordance with the 

devolution of power from the central govemment to regions and loca l bodies. Furthermore, it 

describes that schoo ls would be strongl y linked to the communit y. The management of each 

school would be democratized and run with the parti cipation of the community. 

The Ministry of Educati on has also publi shed a gui deline of Educati onal Management 

Organization , Community Participation and Finance, in 2002 to implement the policy. Thi s 

guideline defi ned the compos ition of the WETB, KET B and PTA as well as specified the 

responsibiliti es and duti es of boards, associat ions, education offic ials, teachers, and the 

community. Furthermore, the MOE deve loped a manual for the school improvement program in 

which the role of principals, supervisors, students, parents and the community was defined in 

detailed. In addition to thi s, the school parent and communi ty partnershi p is described (MOE, 

2005). In 2007 a frame work of schoo l improvement program was issued and in thi s framework, 

the stalldanJs, characteri sti cs and indicators for community partic ipat ion is stated (MOE, 2007b). 

As mentioned in the school improvement framework, the Regiona l, Zone, Woreda and loca l 

education admin istrato rs should des ign different strategies to enhance the rel ationship between 

schoo l and community and implement the school improvement program more successfu ll y in 

schools. 
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CHAPTER THREE 

RESEARCH METHODOLOGY AND PROCEDURE 

3.1. Type of Study 

Since the general objective of the study is to assess the current practices and the influence of 

school and community factors on the level of community participation in the implementaiion of 

school improvement program (SIP) in government primary schools of Gondar Town, descriptive 

survey type of study was employed. The underlying reason for employing this type of study was 

its appropriateness to describe present conditions and gather a large variety of data related to the 

problem (Best and Kalm, 1999). 

3.2. Sources of Data 

The sources of primary data were school principals, teachers, parents and community 

representatives in PTA and SIC members and primary education experts in Gondar Town 

education office. Books, journals, and legal documents were used as sources of secondary data. 

3.3. Samples and Sampling Procedures 

These include samples of schools, principals, teachers, parents and community representatives in 

PTA and SIC members as well as education officers. The selection procedures were indicated as 

follows: 

a. Schools 

The study area was the government primary schools of Gondar town. The total numbers of these 

schools (population of schools) are forty. Since all schools are in the town and have the same 

characteristics from these total populations ten schools were selected as samples for the study 

using simple random sampling technique. 

b. Teachers and school principals 

In the sample schools under the study, there are 457 teachers including principals. From each 

sample of primary school under the stud!' about 20%of teachers were selected using simple 
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random teclmique and 90 teachers were selected out of 447 teachers which constitute 20% <;>f 

population of teachers because for descriptive research, it is conmlOn to sample 10% to 20% of 

population (Gray, 1996: 134). Since school principals can encourage or discourage community 

involvement through their activities and have better exposure to the issue under investigation, 

purposive sampling technique was employed to include all the principals of the sample schools. 

Accordingly 10 principals were included in the study as sources of infomlation. 

c. Pal'cnts 

Parents were se lected from grade 7 and 8 students for two reasons. Firstly, to minimize the 

population to manageable size. Secondly, parents at these two grade levels have relations with 

schools for more than seven years and they are expected to provide information on what is going 

on in the schools. Accordingly, 264 students were selected from a total of 5280 grade T and 8 

students using random stratified sampling techniques because students are stratified by school , 

grade levels and questionnaires were given to students to give for their parents that could make 

the questionnaires to be filled easily and returned back promptly. 

d. Parent-Teacher Associations (PTA) and School Improvement Committec (SIC) 

Since the community representatives in PTA and SIC members expected to develop and initiate 

the interaction between school and communities, all the community representative members (3 

PTA and I member in SIC from each sample school that is a total of 40 conununity 

representatives) were included through purposive sampl ing techniques. 

e. Educational Officials 

Regarding officials, two education officers in Gondar town education office (one supervisor and 

one primary education expert) were taken purposively because the researcher bel ieved that they 

could provide more information on the issue under investigation. 

Thus, 10 principals, 90 teachers, 264 parents, 40 community representatives in PTA and SIC and 

2 ed ucational offi cials were selected as subjects of the study. 
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3.4. Instruments and Procedures of Data Collection 

Data was co llected using the fo llo\\·ing instruments and procedures. 

3.4.1. Data gathering Instruments 

In thi s stud y, questionnaires and intervi ew ·were employed to gather data fTom the respondents. 

Questionnaire 

Ques ti onnaires were des igned as both close- ended and open ended it ems and distributed to 

teachers, parents and communit y representatives in PTA and SIC members. The questionnaires 

were deve loped based on the review of rel ated literatures and were commented by the ad visor 

and two language teachers for it s relevance, compl eteness, and c larity, then, it was translated into 

Amhari c language by the resea rcher and by one MA language student in Add is Ababa Un ivers it y 

and also commented by my two co ll eagues (language teachers at Gondar College of Teachers 

Education) for the appropriateness o f the translation . 

Befo re being used for the actual purpose, the questionnaires were piloted on one of the members 

of the populatio n school which is out of the sample school and checked its appropriateness; and 

certain amendments were made acco rdi ngly. 

Interview 

In terview was conducted to gather data from educational officials and school princ ipals 

concerning the practices of community participation in the implementation of S IP. Semi ­

structured questi ons were used to guide the intervi ew. After explaining the pUl-pose of the 

interview for the interviewees and getting their consent, the researcher has conducted the 

interview. Hence, they were not volu ntary to be recorded by tape reco rd er the researcher recorded 

the information by takin g notes on the ma in themes o f the di scussion. The interview was 

conducted in Amharic language . 

3.4.2. Data collection procedures 

The researcher and hi s ass istant data co ll ectors (two student teachers from Gondar Co ll ege of 

Teachers Education) distributed the que~tionnaires to 90 teachers, 264 parents and 40 communi ty 
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representatives in PTA and SIC members. The questionnaires di stributed to teachers were 

co ll ected after two days by the researcher and his assistant data co llectors. Orientation was given 

for students about the purposes of the questionnaires and how the questionnaires fill ed and given 

for them to give for their parents and returned back. The questionnaires fo r communit y 

rep resentatives in PTA and S IC members were distributed and co ll ected through the school 

princ ipal s after a week . Very few parents we re illit erate in the sample and data were co ll ected 

from these samples by aski ng the questi onnaire orallv and fi ll ed the questionnaire by data 

collectors. 

Among the total 394 distributed questionnaires, 372(94.42%) that is 83(92.22%) of teachers, 

252(95.45%) of parent s, and 37(92.50%) of PTA and S IC members fill ed in and returned. 

3.5. Methods of Data Analysis 

In this study, both quantitat ive and qualitati ve data were used and anal yzed according ly. The data 

which were obtained through questi onnaires were tallied, tabu lated and the frequency accou nts 

were changed into percentage and mean ,·alue o f the responses of each itel11 were computed. To , 
compute the mean va lue the responses of the rating sca les that is (not at all, rarely, sometimes, 

mostl y, always or very low, low, medium, high, very high, or never at all , s li ghtl y, moderately, 

severely and very severely) were given va lues 1,2,3,4, and 5 respecti ve ly. Then, the calculated 

mean va lues were interpreted as follows: 

If the mean fall s between 0.05 and 1.49,then it scores not at all , or very low , between 1.50 and 

2.49 scores rarely, low or slightly, between 2.50 and 3.49 it scores someti mes, medium or 

moderately, between 3.50 and 4.49 mostl y, hi gh, severely and between 4.50 and 5.00 scores 

always, very hi gh or very severe ly(Matebe,2006:43; Ahmed,2009:39). The data obta ined from 

open ended questionnaires and interv ie"·s held with school pri nc ipals and primary educat ion 

experts, Were treated qua li tatively. 
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CHAPTER FOUR 

PRESENTATION AND ANALYSIS OF DATA 

This chapter presents analyses and interprets data. First, the data are presented in tables and 

analyzed and interpreted following that. 

4.1. Demographic and Educational Characteristics of Study Participants 

The demographic characteristics of sex and age are presented in Table I . 

Table 1: Study Participants by Sex and Age 

Items Teachers N=83 Parents N=252 PTA &S IC N=37 

No % No % No % 

I.sex 

a. male 31 37 218 87 29 78 

b. female 52 63 34 13 8 22 

Total 83 100 252 100 37 100 

2. Age 

a.30-35 26 10 , 
8 J 

b.36-40 6 7 42 17 7 19 

c.41-45 24 . 29 83 33 13 35 

d.46-50 32 39 68 27 12 32 

e. above 50 21 25 33 13 2 5 

Total 83 100 252 100 37 100 

The analysis shows that about 37 per cent of teacher respondents were male and about 63 per cent 

of them were female. Thus, there are more female respondents due to the fact that the numbers of 

female teachers in the schools were greater than those of male teachers. Regarding parents, about 

87 per cent were male and the remaining 13 per cents were female. As to PTA and SIC members, 

about 78 per cent were male whi le the remaining 22 per cent were female . 
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About7 per cent, 27 per cent and 27 per cent of teacher, parent and PTA and SIC member 

respondents were in their thirties respectively while about 67 per cent, 60 per cent and 68 per cent 

of teachers, parents and PTA and SIC members respondents were in their forties respectively. 

The remaining about 25 per cent, 13 per cent and5 per cent of teachers, parents and PTA and SIC 

member respondents were above the ages of 50 respectively. This indicates that most of the 

. participants of the study were in their forties. 

Table 2: Participants by Educational Level and serv ice yea rs 

Items 

I.educational background 

a. illiterate 

b. primary school completed 

c. secondary school completed 

d. certifi cate 

e. diploma 

f. first degree and above 

Total 

2. Service years 

a. below 5 years 

b. 5-10 years 

c. I I-I 5 years 

d. 16-20 years 

e. 21-25years 

f. above 25 years 

Total 

Teachers N=83 

No 

34 

44 

5 

83 

4 

17 

23 

39 

83 

% 

41 

53 

6 

100 

5 

20 

28 

47 

100 

Parents N= 252 

No 

8 

87 

94 

16 

28 

19 

252 

% 

3 

35 

37 

6 

II 

8 

100 

PTA &SIC N=37 

No 

4 

II 

5 

14 

3 

37 

% 

II 

30 

14 

38 

8 

100 

Table 2 shows that about 53 per cent of teachers, II per cent of parents and 38 per cent of PTA 

and SIC member respondents were dip loma holders. On ly 6 per cent of teachers, 8 per cent of 

parents and 8 per cent of PTA and SIC member respondents were first degree and above first 

degree holders and 41 per cent of teachers, 6 per cent of parents and 14per cent of PTA and SIC 

member respondents had certificates. The remaining 35 per cent of parent respondents and II per 

cent of PTA and SIC member respondents had completed primary school education and 37 per 
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parents and 30per cent of PTA and SIC member respondents had secondary education. The 

remaining 3per cents of parent respondents were illiterate . FUl1hermore, concerning yea rs of 

service in teaching, the majority of the teachers (47per cent) have above 25 years of servi ce in 

teaching, 28per cent of teachers have 21-25 years of servi ces in teaching, 20per cent of teachers 

ha\'e 16-20 years and the rest 5per cent of teachers have 11 -15 years of serv ice. Thus, the data 

indicate that the maj orit y of teachers are diploma holders and the majo rity of parents and PTA 

and SIC members have completed primary and secondary school education. 

4.2. Responses provided to Questions 

In this part of the stud y are presented, ana lyzed, and interpreted responses g iven in re lation to 

questi on rai sed for investi gation. 

4.2. 1. School-Community Relationships 

A link between school and community is vital for the effecti ve impl ementati on of schoo l 

improvem ent programs. The foll owing table presents the v iews held by teachers , pa rents, 

and PTA and SlC m embers o n school-community re latio nships. 
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Table3 : School Community relationships 

No Items Resp Not at all rarely sometimes mostly always Mean 

on de 
nts 

No % NO % No % No % No % 

Part ici pat ion In T 12 14 46 55 17 21 8 10 2.25 

parent-teacher P 5 1 20 97 39 66 26 38 15 2.36 
con ferences P& S 6 16 17 46 7 19 5 14 2 5 2A6 

2 Consultation with T 20 24 39 47 19 23 5 6 2.12 

teachers about the 
progress and P 32 13 129 5 1 52 21 36 14 3 2.~O 

weakness of P& S 9 24 18 49 7 19 3 8 2.12 
children 

3 Visiting ch ildren T 3 1 37 32 39 16 19 4 5 1.92 

111 school while P 62 25 107 42 57 23 26 10 2.19 

learning P&S 10 27 21 57 4 II 2 5 1.95 

4 Holdingdiscussio T 13 16 38 45 19 23 13 16 2.39 

n between school 

and communities p 37 15 116 46 52 21 36 14 II 4 2.47 

about school s' 
problems and 

P& S 8 22 14 38 10 27 3 8 2 5 2.38 

soltlt;ons 

Key: T= Teachers P=parents P&S=PTA and S IC 

As indicated under item of tabl e 3, I Oper cent, I Sper cent and 14per cent of teachers, parents 

and PTA and SIC members respectively rated the extent of community parti cipation in parent­

teacher confe rences as more frequent. On the other hand , 21 per cent , 26per cent, and 19per cent 

of teachers, parents and PTA and SIC members respecti vely responded that the ,comm uni ty 

sometimes participate in parent-teacher conferences. On the contrary, majority of the responden ts 

that is SSper cent of teachers, 39per cent of parents and 46per cent of PTA and SIC members 

agreed that th e communit y rarel y parti cipate in parent- teacher conferences. At the extreme side, 

14per cent, 20per cen t and 16per cent of teachers, parents and PTA and S IC members 

respecti ve ly rejected th e above positions and c laimed that there was no any comm unity 

participation in parent-teacher conferences. The mean scores o f all groups of respondent s 

(teachers, parents and PTA and SIC mell1bers respecti ve ly) fall between 1. 50 and 2,49 .Th is 

shows that communi ties rarely part icipate in 'parent teacher conferences. 

42 
, 
L... , 



The results obtained suggested that the' community is rarely participating 111 parent-teacher 

conferences . But, for schoo ls to be successful in achiev ing their objectives, they are expected to 

work in co llaboration with the community. In agreement with thi s idea, Bagin and 

Donald(2005: 13) state that sound and constructive relat ions between the school and the 

community are achi eved through a process of exchanging infornlation, ideas and view points 

through school community meetings and out of which common understandings are developed 

and dec isions are made concern ing essent ial impro\,ements in the educati ona l programs. 

Wilh regard to the exten t o f comm unit y consulta ti on wi th teachers abo ut the progress and 

weak nesses of children's performance, 6per cent , 14per cent and Sper cent of teachers, parents 

and PTA and SIC members respecti vely confirmed that most of the time the community consul ts 

teachers on students perfo rmance. On the other hand, 23per cent of teac hers, 2 1 per cent of 

parents and 19per cent of PTA and SIC members responded that the community somet imes 

consults teachers about students ' progress and weaknesses. However, the majority of respondents 

(47per cent , 5 1 per cent and 49 per cent of teachers, parents and PTA and SIC members 

respecti ve ly) responded that the community rarely consu lted with teachers aboL1t students' 

progress and weakness on thei r learning. Still , 24per cent of teachers, I 3per cent of parents and 

24per cent of PTA and SIC members assel1ed that the communi ty did not consult wi th teachers 

about students learning. The mean scores o f teachers, parents, and PTA and SIC members 

respect ively fa ll between 1.50 and 2.49. This indicates that the communities rarel y consu lt with 

teachers on the progress and weakness of ch ildren' s learning. In this respect, Rietbergen ( 1996) 

state that ass isting and encouraging children at home is more effecti ve if the parents take ti me 

and meet child's teacher and discuss how to help hi s/her children at home. Thi s implies that there 

is a need to communicate between teachers and communi ty members. However, the resul ts of the 

study indicated that teachers rarely interact with community members. 

With rega rd to the frequency of community visit of children while learning at school, 5per cent of 

teachers, 10per cent of parents and 5per cent of PTA and SIC members reported that the 

community most of the time visi ted the school while students are learnin g, where as 19per cent. 

23per cent and II per cent of teachers, parents and PTA and S IC members respecti ve ly repli ed that 

the communi ties someti mes vis ited the schoo l lVhi le students are learni ng. On the other hand, the 

majority of the respondents that is 39per cent of teachers, 42per cent of parents and 57per cent of 
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PTA and SIC members agreed that the community rarely visit chi Idren whi Ie leaming in the 

school. Still a significant number of respondents that is 37per cent of teachers, 25per cent of 

parents and 27per cent o f PTA and SIC members responded that the communities never visit 

children 's leaming in the schoo l. Thus, the majority of respondents indicate most of the 

communiti es either were not visiting children at school or visiting children rarely. The mean 

scores of teachers, parents and PTA and SIC members respectively fal l between 1.50 -2.49, thi s 

shows that the community have rarely visited chi ldren in the school while they are learning. 

In relation to the frequency of the di scussion between the schoo l and commu nity on schools' 

prob lems and so lutions, I Gpe r cent of teachers, 14per cent of parents and 8per cent of PTA and 

SIC member respondents agreed that most of the time the school and the community discuss 

abou t schools' problems and sol utions. However, 23per cent of teachers, 2 1 per cent o f parents 

and 27per cen t of PTA and SIC member respondents rate the discuss ion of school and 

community on school problems and so lu tion was s orad ic. On the other hand, majority of 

respondents 45per cent, 4Gper cent and 38per cent of teachers, parents and PTA and SIC 

members respectively responded that the 'di scussion between school and commllnity about 

schools' problems and so lutions was rare. Sti ll significant proportion of teachers (16per cent), 

parents (15per cent) and PTA and S IC members (22per cent) respondecl that there was no 

discussion between school and community abou t schools' problems and solutions: The mean 

., scores of all groups of respondents that are teachers, parents and PTA and SIC members 

respectively fal l between 1.50-2.49, indicating that the school and community rarel y discussed on 

schools ' problems and so lutions. Similarly, the interviewees w ith school administrators suggested 

that even though the schools faced different problems to operate their functions properly, the 

discussion between them and community to so lve the problems was not as expected because o f 

different reasons sllch as financial and time constraints, and the bel ief that the responsibility is the 

schools'. Thus, the commu nication between school and community on schools' problems and 

so lu tions was not adequate. 

In general, the findin gs of the stud y suggest that community participation in parent-teacher 

conferences, communication with teachers, discussions with school authorities ' on school 

problems seem to be at very low levels. Thus, the present status of schoo l-commu nity relation in 
'- -
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facilitating the implementation of SIP in Gondar town government primary schools does not 

seem to be at the desired level. 

4.2.2. Sch ool Leadership Practices 

School leadership is supposed to catTY out some essenti al tasks in order to involve communit y 

members in school improvement programs. These are presented here und er. 

Ta ble 4: School Leadership Pract ice relat ed to in vo lve ment of Commu nit ies in Scho ol Affa irs 

No It ems Respo No t at a ll rarely sometimes most ly always Mean 
nc1e11ls 

No % No % No % No % No % 

In vit ing the T 12 14 43 52 20 24 8 10 2.29 
communi ty to P 23 9 135 54 76 30 18 7 2.35 
partic ipate 

P& S 5 14 18 49 12 32 2 5 2.30 indi fferent 
school activ iti es 

2 Estab li shing T 6 7 46 56 21 25 10 12 2.42 
regu lar schoo l- P 26 10 154 61 48 19 21 9 0 2.29 ) 

comm unity 
P& S 6 16 17 46 I I 30 3 8 2.30 meetings 

0 Creating access T 12 14 37 45 19 23 13 16 2 2 2.47 ) 

of inform ation 
for community 

p 32 13 146 58 52 21 16 6 6 2 2.28 

members abou t P&S 6 16 16 43 12 33 2 5 0 2.35 ) 

school activities 
4 Orienting the T 45 54 17 20 13 16 8 10 1.81 

ro les of the 
community P 136 54 82 33 21 8 13 5 1.65 

regarding the 
P&S 19 5 I 7 19 5 14 4 II 2 5 2.00 

school 
i III provemen t 
program 

5 In itiating PTA T 12 14 19 23 30 36 22 27 3.75 
and S IC 

P 2 37 IS 70 27 106 42 37 IS 3.55 
members to 
mob i I ize the p &S 0 6 16 II 30 II 30 8 21 3.51 
communi ty to 

) 

invoh'e in school 
acti viti es 

Key: T=Teachers P= Parents P&S=PTA &SIC 
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Regarding invitation by the school, I Opercimt, 7per cent and Sper cent of teachers, parents and 

PT A and SIC member respondents respectively asserted that the school admi ni strators most ly 

invited the community to parti cipate in different school activi ti es, where as 24per cent, 30per cent 

and 32per cent of teachers, parents and PTA and SIC member respondents respectively be li eved 

that the school admi ni strators sometimes invited the community to pat1icipate in different school 

activities .' On the contrary, the majority of teachers (S2per cent), parents (S4per cent) and PTA 

and S IC members (49per cent) agreed that th e school administ rators rarely invited the com munit y 

to partic ipate in school activiti es. St ill a significant percentage of respondents that is 14per cent, 

9per cen t and 14per cent of teache rs, parents and PTA and SIC members respect ive ly responded 

that the school ad ministrators did not invile the community at all. The mean scores of teachers, 

parents, and PTA and SIC members respectively fa ll between 1.50 and 2.49. Th is shows that the 

school admini strators' rarely invited the community to participate in different school activit ies. 

In relation to invi tation of the communi ty by the school, one of the interviewees, principal -I said: 

The school usuallv invites the whole community in the opening alld closing 

days of fhe school sending oral messages and rarely through written lellers 

through students but most of them did not come to school alld the school have 

problems to get the community and discuss with them about the peljorllwll ces 

of th e school and the progress and weakness of students peljormance. 

However, the school meets and made decisions with commllirify 

represellfatives such as PTA and SIC members in different school activities 

(my translation). 

( 11 /01/201 1) 

Adding to thi s, ano ther school principal-2 sa id : 

The school usually invifed the community represelltatives rather than the 

whole community fa particr/Jafe in differenf school programs. However, 

fhe school invited fhe ,,·hole com111wlity in major issues of the school like 

when fhe school faced scareify of finance. reporting th e peljormances of 

fhe school. opening alld closing days of the school etc. BUf. mosf of th em 

did IIOf available when fhe school invited fh elll (lilY translation). 

(J3/0J /20ll) 

46 



From the responses of the interviewees, it could be possible to learn that the school usually 

invited the community representatives rather than the whole community to participate in different 

school affairs and even they rarely invited by the school they did not present in the school. The 

school administrators have the responsibility to have relations with the community and invite 

them to participate in different school activities. However, the findings of the study indicated that 

the school administrators' effort to invite the conununity to participate in school programs' is not 

adequate. 

Regarding the activities of school administrators, to establi slm1ent of regu lar school-community 

meetings, 12per cent, 9per cent and 8per cent of teachers, parents and PTA and SIC member 

respondents respectively responded that the school most of the time established regular school­

communi ty meetings while 25per cent of teachers, 19per cent of parents and 30per cent of PTA 

and SIC members responded that the scJ,JOol-community meetings were rare. On the other hand, 

the majority of the respondents (56per cent, 61per cent, and 46per cent of teachers, parents and 

PTA and SIC members respectively) responded that the efforts of the school to establish regular 

school-conununity meeting was not satisfactory. As contrasted with this, 7per cent of teachers, 

IOper cent of parents and 16per cent of PTA and SIC members responded that the school 

administrators did not hold regular school-community meetings . The mean scores of teachers, 

parents, and PTA and SIC members respectively fall betweenI.50-2.49 implying that the effort of 

school administrators to conduct regular school and community meetings was rare. 

The idea of the respondents was also confirmed during the interview. In line with this, principal-4 

said that: 

The school does not have regular school and community meeting days with the 

community but when the school needs the community the school invited the 

community either through their representatives or their children for parents. 

But, there is a regular meeting day with community representatives that is 

once a month (my translation). (1110112011) 
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Another interviewee, principal-6 added that: 

In our school we have a monthly meeting with PTA and SIC members to 

discuss on difJerent issues of the school but we did not have regular meetings 

with the whole community rather the school usually invited the whole 

community Mice a year in the opening and closing days of the school(my 

translat ion). (1410212011) 

From the responses of the interviewees, it could be sa id that the school did not have regular 

school and community meetings to the whole community to discuss about the overall school 

performances and students learning. Unless the school leaders conduct regular school­

community meetings and discuss on the school issues, the school improvement programs may 

not be successfully implemented and lead to the expected improvements. 

As to the effort of school administrators to create the access to infonnation for the community 

about school activities, 2per cent, 2per cent, and 3per cent of teachers, parents and PTA and SIC 

members respecti vely asserted that the school creates access of information to the community all 

the time whereas 16per cent, 6per cent, and 5per cent of teachers, parents and PTA and SIC 

members respectively agreed that the school creates access to information for the community 

most of the time. 23per cent of teachers, 21 per cent of parents and 33per cent of PTA and SIC 

members believed that the school sometimes creates access to infonnation for the community. On 

the other hand, the majority of respondents (45per cent, 58per cent, and 43per cent of teachers, 

parents and PTA and SIC members respectively) agreed that the access to information was rare. 

However, 14per cent of teachers, l3per cent of parents and 16per cent of PTA and SIC members 

responded that the school did not create access of information to the community about the school 

activities. The mean scores of teachers, parents, and PTA and SIC members respectively fall 

between 1.50 and 2.49 implying that the effort of school administrators to create access of 

information for the community about school activities was rare. Thus, the majority of 

respondents agreed that the degree of access to infonnation for the community about school 

activities was low. 
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In relation to access of information to the community about school activities, one of the 

interviewees, principal-3 said that: 

Access of information to the community was limited since it was limited to 

information passed through students and those provided for PTA and SIC 

members during meetings and the opening and closing days of the school to 

the community (my translation). (J 210112011) 

Another participant, principal -8 added that: 

The main means of communication between school and community to give 

information to the community is through their children and their 

representatives so that the communities have limited information on what is 

going on in the school (my translation). (J 410212011) 

This shows that the information the communi ty have about the school activities was inadequate. 

Thus, it may be inferred that low level of access about school activities may have affected 

community involvement in school programs. 

With regard to the school administration effort to orient the community on its roles in school 

improvement program, 10per cent, 5per cent and 11 per cent of teachers, parents and PTA and 

SIC members respectively agreed that the school administrators conduct orientation most of the 

time, whereas, 16per cent of teachers, 8per cent of parents and 14per cent of PTA and SIC 

members responded that the school administrators sometimes oriented the roles of the community 

on school improvement program. On the contrary, 20per cent of teachers, 33per cent of parents 

and 19per cent of PTA and SIC members asserted that the school administrators rarely orient the 

community on their roles on school improvement program. Furthermore, the majority of teachers 

(54per cent), parents (54per cent) and PTA and SIC members (51 per cent) agreed that the schools 

did not give any orientation to the communi ty regarding school improvement program. The mean 

scores of all respondents that are teachers, parents and PTA and SIC members respect ively fall 

between 1.50-2 .49. This shows that the effort of the school administrators to orient the community 

on their ro les and responsibilities regarding to school improvement program was rare. Thus, the 

majority of respondents agreed that the community does not obtain orientation from the school 

authorities. 
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Regarding to this, principal-9 said that: 

Our school still now did not conduct any training and orientation regarding 

to school improvement program for the parents and other community 

members rather the school gives orientation and training for community 

representatives of SIC members. But, the school plan to give orientation 

about school improvement program in this year collaborating with other 

concerned body (my translation). (1410212011) 

In relation to this, one of the educational officers said that: 

Still now we are focused on giving orientation and training for the school 

administrators, teachers, and community representatives and the other 

schaal community members abo lit school improvement program. But, the 

office tries to mobilize schools to design strategies with the community 

representatives to give orientation/training through conferences, meetings, 

etc. (my translation) 1310112011 

This shows that the effort of the school administrators to orient the community on their roles and 

responsibilities regarding to school improvement program was unsat isfactory. This also indicates 

that the school administrators did not fully di scharge their responsibilities in relation to involving 

the community in the implementation of school improvement program by creating awareness 

employing activities such as orientations, workshops etc. 

As regards the frequency of effort of school administrators to initiate PTA and SIC members to 

mobili ze the community to involve in school activities, 27per cent, ISper cent and 2lper cent of 

teachers, parents and PTA and SIC members respectively reported that the school administrators 

all the time initiate PTA and SIC members to mobilize the community to involve in school 

activities. Whereas, 36per cent of teachers, 42per cent of parents and 30per cent of PTA and SIC 

members responded that the school administrators mostly initiate PTA and SIC members to 

mobili ze the community to involve in school activities. However, 23per cent of teachers, 27per 

cent of parents and 30per cent of PTA and SIC members responded that the school administrators 

initiate PTA and SIC members to mobilize the community to involve in school activities 

occasionally. On the contrary, a significant proportion of respondents 14per cent of teachers, 

lSper cent of parents and 16per cent of PTA and SIC members asserted that the school 

50 



administrators rarely initiated the PTA and SIC members to mobilize the community to involve 

in school activities. The responses of the majority suggest that most of the time the school 

administrators initiate the PTA and SIC members to mobilize the community to involve in 

different school affairs. The mean scores of teachers, parents, and PTA and SIC members 

respectively fall between 3.50 and 4.49. This also implies that the school administrators most of 

the time initiate PTA and SIC members to mobilize the community to involve in school activities. 

The idea of the respondents was also confirmed during the interview. In line with this, principal-5 

said that : 

Our school initiates the community representatives of PTA and SICS members 

to mobilize the community to participate and contribute resources to the 

school development and to develop the relation between school and 

community all the time we have met (my translation). (1510212011) 

Supporting this idea, principal- IO said that: 

Our school has a regular school meeting days once a month with PTA and 

SIC members and during this time we inform their roles and initiate them to 

mobilize the community to participate in different school programs and to 

cooperate with the school to improve the school environment and to contribute 

their resources to the development of the school. However, the effort of these 

commillee members was not satisfactOlY because of different reasons sllch as 

lack of commitment, lack of incentives, personal problems etc (my 

translation). (151011201 I) 

From the responses of the interviewees and the responses from questionnaires, one can 

understand that the effort of schools to initiate the PTA and SIC members to mobilize the 

community to invo lve in different school activities was satisfactory even if the effort of the 

committee was not adequate. 

Generally, the results obtained on school leadership practices/activities in relation to involving 

the community in school improvement programs such as inviting the conununity to participate in 

school activities, establishing regular school-community meetings, creating access to information 

for community members, and orienting the roles of the community on school improvement 

program suggest that they were at very low levels. The effort of school leadership to initiate PTA 
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and SIC members to mobilize the community to involve in school activities was found out to be 

adequate. 

4.2.3. Community Support of School 

Regarding community support of schools, Table 5 presents the data. 

Table 5: Support provided by community 

No Type of Support Respo Very low medium high Very Mean 
ndents low high 

No % No % No % No % No % 

Financial T 25 30 40 48 16 20 2 2 1.94 

P 46 18 110 43 67 27 17 7 12 5 2.36 

P&S 9 24 17 46 8 22 
, 

8 2. 14 ) 

2 Material T 14 17 38 46 15 18 14 17 2 2 2.25 

P 36 14 113 45 72 29 23 9 8 3 2.42 

P&S 12 32 10 27 10 27 4 11 3 2.24 

3 Physical labor T 31 37 23 28 16 20 11 13 2 2 2.16 

P 52 2 1 102 40 67 27 20 8 11 4 2.35 

P&S 9 24 12 33 10 27 4 11 2 5 2.41 

4 Administrative T 13 16 38 46 19 23 12 14 2.40 
support related to 

95 38 8 16 6 2.48 students P 44 17 76 30 21 

discipline 
P&S 5 14 17 46 10 27 3 8 2 5 2.46 

5 Academic support T 24 29 30 36 22 27 5 6 2 2 2.07 
such as parents P 48 20 98 39 60 24 30 12 16 6 2.48 
helping their 
children's P&S 6 16 16 43 9 24 5 14 3 2.43 

learning at home 

Key: T=Teachers P= Parents P&S=PTA and SIC 
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In relation to support, 2 per cent of teachers, 12 per cent of parents, and 8 per cent of PTA and 

SIC members rated community contribution in finance was high where as 20 per cent of teachers, 

27 per cent of parents and 22 per cent of PTA and SIC members asserted that community 

contribution was at medium level. Contrary to this, the majority of teachers (78 per cent), parents 

(61 per cent) and PTA and SIC members (70 per cent) reported that community participation in 

finance was low. The mean scores of teachers, parents, and PTA and SIC members respectively 

fall between 1.50 and 2.49, indicating low level of communities' participation in finance. 

In relat ion to financial contributions of the community, one of the interviewees, principal-7 said 

that: 

The contribution of the community in terms of finance was velY low. For 

instance, in our school all parents who have children in the school paid one 

Ethiopian birr per month pel' student for recruitment of the school guardners. 

But, when the school faced serious financial problem the school asked them . 

to contribute money according to their capacity. The school principal was 

also described the main reasons for low level of financial contribution, the 

blame was put on the low level of income of the general community (my 

trans/at ion). (1410212011) 

This is also supported by the responses provided by other interviewee, principal-2 said: 

The community is expected to provide money to schools to run their tasks 

effectively. In our school the school administrators with the community 

representatives decided to pay three birr pel' semester pel' student to fuljill 

some materials. However, this is not sufficient and their contribution is very 

low in terms of money because of financial constraints of the community (my ' 

translation). (1310112011) 

Thus, from the responses of the participants, it is possible to conclude that there was low level 

of community participation in finance and these were due to lack of finance in the main. In thi s 

respect, Lareau(1996) in Agbo(2007) state that low-income parents are less likely to become 

involved in their children's education. This shows that financial constraints on the part of the 

community affect their participation. 
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Regarding material support, 19per cent, 12per cent and 14per cent of teachers, parents, and PTA 

and SIC members respectively rated community pal1icipation by providing materi als was hi gh, 

where as ISper cent of teachers, 29per cent of parents and 27per cent of PT A and SIC members 

responded thaI community part icipation in ·nl aterial s was at medium level. On the other hand, the 

majority of the respondents 63per cent of teachers, 59per cent of parents and 59per cent of PT A 

and SIC members responded that community parti cipation in materi als was low. The mean scores 

of teachers, parents, and PTA and SIC members respectivel y fall between 1.50 and 2.49. 

indicating low le,·el of comm uni ty parti cipati on in terms of supplying materi als to schools. 

In re lat ion to the contribution of the communi ty in tenns of materials, a ll the interviewecs of 

school principals replied that most of the ti me communities were requested to contribute money 

for schools to buy materials rather than to contribute materi als. It mi ght have been due to thi s lha! 

communit y panicipati on by way of providing materials to the school was low. 

Regard ing phys ical labor, 16per cent, 12per cent, 16per cent of teachers, parents and PTA and 

SIC members respectively reported that community participation in labor was hi gh, where as 

20per cent of teachers, 27per cent of parents and 27per cent of PTA and SIC members rated 

community pal1icipation by physica l labor was at medi um level. On the contrary, 65per cent of 

teachers, 6 1per cent of parents and 57per cen t of PTA and SIC members agreed that the 

community part ici pation in labor was low. The mean scores o f the respondents (teachers, parents, 

and PTA and SIC members respectively) are between 1.50 and 2.49, thi s implies that there is loll' 

leve l of comm uni ty pal1icipation in physical labor. 

15per cen t, 14per cent and 13per cen t of teachers, parents and PTA and SIC members 

respecti ve ly claimed that community parti cipation in solving problems related to students 

di sc ipline was hi gh where as 23per cent of teachers, 30per cent of parents and 27per cent of 

PTA and SIC members asserted that community involvement in was at med ium leve l. On the 

other side, the majority of teachers (62per cent), parents (56per cent) and PTA and SIC members 

(60per cent) repol1ed that community invo lvement in so lving problems related ,to students 

discipline was 101Y. The mean scores of teachers, parents, and PTA and SIC members are 

between 1. 50 and 2.49, th is shows that the level of parti c ipation of the communit y in so lving 

prob lems re lated to students di sc ipline was 101Y. Accordingly, the result obta ined indicates 10" · 

leve l of community participation in so lving student di sc iplinary prob lems. 
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With respect to academic support,8per cent, 18per cent, and 17per cent of teachers, parents and 

PTA and SIC members respectively rated high, where as nper cent of teachers, 24per cent of 

parents and 24per cent of PTA and SIC members claimed the academic support of parents in 

their children's leallling at home was at medium level. On the other hand , the majority of 

teachers (65per cent) , parents (58per cent) and PTA and SIC members (59per cent) rated the 

academic support of parents in their ch ildren learning at home was lo\\' . The mean scores of 

teachers, pare nts, and PTA and SIC members respec ti ve ly fall between 1. 50 and 2.49, ind icat ing 

low level of parent al involvement in helping their children's lea rn ing at home. Thus, the results 

of the study indicated that there is low level of parental involvement in helping their child ren's 

leallling at home. Research findings on parental invo lvement at home indicate that, children who 

have parent s who help them at home and stay in touch with the school do better academi ca ll y 

than those chi ldren whose parents do not invo lved in their educati on. Epstein(2002) in her 

research pointed out that students at all grade levels do better in academic work and have more 

positive attitudes towards school with higher asp irati ons, and other positive behaviors if they 

have parent s who arc aware, knowledgeable, encouraging, and invo lved. This shows that parent 

involvement at home and at school is essential for students' success in their learn ing. However, 

thi s does not seem to be done as regards parents in the area of concern o f thi s stud y. 

In general, results suggest that community support in finance, materials, labor, and admini strative 

areas such as so lving students disciplinary problems and academic support of parents at home in 

children's learn ing was at low level. However, to run schools effectively participation of the 

comm uni ty in cash and kind is very important. Covering all cost of education is beyond the 

govelllment capaci ty (UNESCO, 1985; 24). 

4.2.4. Co mmunity Awareness on Roles and Responsibilities 

In this secti on, the data co ll ected from teachers, parents, and PTA and SIC members on 

comillun ity awareness on roles and responsibil iti es regarding school improvement program are 

presented and di scussed. 

55 



Table 6: Community awareness 011 school improvement program 

Teachers Parents PTA &SIC 
N=83 N=252 

No Ite ms N=37 

No % No 0/0 No % 

I. Provision of training and ori entation 
on roles and respons ibi I ities 
regardi ng school Improvement 
program 

a.Yes 2 1 25 62 25 8 22 

b.No 62 75 190 75 29 78 

c.Have no idea - - - - -

Total 83 100 252 100 37. 100 

2. Magnitude of community members 
awareness of roles and 
responsibilities in SIP 

a.Very hi gh - - - - - -

b. High 2 10 6 10 1 12.5 

c. Moderate 4 19 11 18 2 25 

d.Low 9 43 30 48 4 50 

e.Very low 6 28 15 24 I 12.5 

Total 21 100 62 100 8 100 

Provis ion of ori entation and training on roles and responsibiliti es for the communi ty is quit e 

important. Twenty fi ve per cent, 25per cent and 22per cent of teachers, parents, and PTA and SIC 

members respective ly responded pos iti ve ly. However, 75per cent of teachers, 75 per cen t of 

parents, and 78per cent of PTA and SIC members indicated that orientation and trai ning were not 

given. Considering the majo rit y's views, it may be taken that most of the communiti es did not 

take any orien tat ion and trai ning on their rol es and responsibilities regarding school improvement 
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program. This is also verified by the responses of the respondents in tab le 4 item 4 and with the 

interview results of school principa ls and educational officers. 

Regarding to the provision of orientation and train ing on ro les and responsibilities for the communit \ 

one of the interviewees, the town educationa l officer said that: 

Vel), few schools tiT to g ive orientation for the conlmunity in addition to 

conl/nllnit)' representatives whereas III Ost schools still g ive Orielllalion alld 

[raining for CO/J/J1/l I/l; /'V represelltali\'es. Our office fwd a general meeting 

with school principals and the office oriellled all principals to give 

orientation 10 the COllllllllllity especialh' fo r stlldent parellts abollt school 

illiprovement progralll and liy to \\'ork collaboratively with the cOllnllllllit)' 

(lilY trallslation). (/31011201 I) 

Adding to thi s, one of the interviewees, pl:incipal-6 said that: 

Still lloW Ollr target \vas giving orielltatioll and trainillg about school 

improvement progralll for teachers, cOlIl/lll1nity representatives of PTA alld 

SIC members and other school COmlllllll ities bllt in this year our school plan to 

g ive oriental ion abollt school improvement program and based on Ollr plan 

the school gave orientation in the last November and also II)' to arrange ill th e 

coming semester ( lilY translation) (/41011201 I) 

To have meaningful paI1icipation of the community in the implementation of school 

improvement program, there is a need to c'reate awareness about the ro les and responsibil iti es the 

communit y have in the program , However,the findings of thi s study indicated that community 

awareness on their roles and responsibilities regard ing school improvement was low, This shows 

that lack of awareness of the community on S IP might be an obstacle for the community 

participation in the implementa ti on of school improvement program. 

As regards the degree of aware ness the community on roles and responsibilities regarding to 

school improvement program as an outcome of orientation and training g ive, IOper cen t, IOper 

cent and 13per cent of teachers, parents , and PTA and SIC members respecti ve ly rated the 

awareness of the communit \· on their roles and responsibilities is high, where as 19per cent of 
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teac hers, ISper cent of pa rents, and 26per cent of PTA and SIC members responded that th e 

awareness of the community on the ir roles and respons ibi lities in school improvement program 

was medium. On the other hand , the majori ty o f the respondents that is 7 1 per cent of teachers, 

72per cent of parents, and 63per cent o f PT A and SIC members ind icated that the awareness of 

the communit y on their ro les and responsibiliti es regarding to the implementati on of S IP was 

low . Thi s imp lies that even if orie ntation and training were g iven in very few schoo ls, the 

comm unity was no t adequately fami liar wi th th eir rol es and respons ibil iti es. 

4.2.5. Factors that Hind er Community Participation in th e Imple m entat ion of Schoo l 

Improvement Program 

Regardin g hindrances for active participation, the fo llowing resul ts were ob tained. 

Table 7: Factors hi ndering commu nity parti cipation 

No Items Respo Never at sli ghtly moderatel severely 

y 

Very 

severely 

Mean 

2 

3 

4 

5 

6 

ndents a ll 

Lack of encouragement T 

No 

2 

% . No % 
2 4 5 

No % No % 

16 19 38 46 

by school admin istrators p 

P&S 

Lack of information T 

about school activities P 

P&S 

Lack of financial T 

resources on the part of P 

communities P&S 

Lack of awa reness on 

16 

2 
3 
12 

2 

2 

6 
5 
4 

5 
5 

I 

3 

roles and re sponsibilities T I I 

on the part of the P 6 3 

communities P&S I 3 

Lack of interest on the T 3 4 

part of communiti es P 15 6 

P&S 2 5 

The belief that educa tion T 2 2 

IS the responsibility of P 9 4 

the schools/government P&S 3 
~------~-=--~-------=~~ 

Key: T= Teac hers P= Pa rents 

23 9 56 

6 

18 

67 

10 

12 

21 

5 

22 93 
5 14 16 16 

3 4 22 32 

24 9 27 96 

3 8 27 14 

2 2 15 26 

6 3 8 89 

4 II 13 12 

4 

II 

3 
8 
22 
5 

7 

14 

4 
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5 18 22 36 

4 54 21 88 

8 7 19 14 

10 41 49 17 

9 124 49 55 

13 18 49 8 

8 44 53 18 

5 136 54 52 

11 19 5 1 9 

P &S= PTA and S IC 

37 
43 

38 

38 

38 

31 

35 

32 

43 

35 

38 

20 

22 

22 

22 

21 

24 

No % 

23 28 3.92 

64 26 3.66 
8 22 3.62 

27 ' 32 3.93 

53 21 3 .61 

8 22 3.62 

43 52 4.33 

134 53 4.38 

15 41 3.97 

24 

93 

12 

14 

36 

4 

12 

41 

4 

29 

37 

32 

17 

14 

II 

15 

16 

II 

3.94 

4.00 

3.89 

3.37 

330 
3. 19 

3.37 

3.40 

330 



The majority of teachers (74per cent), parents (63per cent) and PTA and SIC members (65per 

cent) reported that lack of encouragement by school administrators has hindered the participation 

of the community in school improvement program considerably. On the other hand, 19per cent , 

22per cent and 16per cent of teachers, parents and PTA and SIC members respectively replied 

that lack of encouragement on the pm1 of school admini strators has affected community 

invo lvement in schoo l improvement program moderately. The remai ning respondents that is 7per 

cent of teachers, ISper cent of parents and. 19per cent of PTA and SIC members rep li ed that lack 

of encouragemen t on the part of schoo l administrators either does not affect or it does sli ghtly 

affect communit y participation in the inlplementation of school improvement program. The 

mean scores of the three groups (teachers, parents and PTA and SIC members) respectively are 

between 3.50 and 4.49, indi cating that lack of encouragement by school admin istr~tors highl y 

affect community participation in school improvement programs. 

In rel ation to encouragement by school adm inistrators, one of the intervi ewees, principa l-6 said 

that: 

I as a prillcipal alld other comlllittees like PTA alld SIC members are try illg to 

do Ollr effort to brillg parents and other commllnity lII embers to the school alld 

discl/ss with their children's 'achievement alld the over all process of the 

school but I did not mean that · our school did its best efforts to bring the 

community and discuss with us. Any how our school knows the importance of 

working with the community even if still have a problem of gelling the 

COlIlIlIUllity and discuss with thelll (my translatioll). 

1410 /12011 

Another interv iewee, principal-l said : 

I ca ll1lot say I and other commillee members are doing aliI' besl efforts 10 

bring the COllllllllllily to Ihe school what is th e IIs lial thillg is IIsually parellts 

are iI/ vi ted 10 cOllie to school whell their childrell sholl' IInwanted behavior ill 

the school and ill the opell illg and closing days of Ihe school alld we did 1101 

encollrage as expected frOIll au;' respol/sibilities(IIIY trallslalioll). 

1110112011 

59 



Thus, from the responses of the interviewees, one can understand that there is limited effort on 

the pal1 of school administrators to bri ng the community to the schools. But , the school 

administrators and other committees like PTA and SIC members are expected to coordinate the 

communit y to pal1icipate in school activities. 

The majorit y of respondents (G9per cent of teachers, 59per cent of parents and GOper cent of PTA 

and SIC members) reported that lack of information about school activiti es has affected 

community involvement in schoo l improvement programs hi ghly whereas, 22per cent. 27per cen t. 

and 27per cent of teachers, parents and PTA and SIC members respecti ve ly rep li ed that lack of 

in formation abo ut school activiti es has a ffected commu nity invo lvement in school programs 

moderately. On the other hand, 8per cent of teachers, 14per cent of parents and 14per cent o f PTA 

and SIC members replied that lack of .information about school acti vities have affected 

com munity involvement in school improvement programs to a low ex tent. The mean scores of 

teachers, parents, and PTA and SIC members respecti vely fall between 3.50 and 4.49, indicating 

that lack of information about school acti vities has highly affected community par)icipation in 

school program. The presence or absence of communication between school and community can 

inOuence the involvement of comll1unity. [n thi s respect, Bagin(2001)comll1unication between the 

schoo l and the cOll1ll1unity has the pu rpose of promoting a positi ve ane! chall enging school 

cl imate In which student achievement and staff productivity are fostered. It also encourages 

maximum invo lvements of parents, at home and in school, in their children 's educational 

development. Bagin also suggested that communication with the community can be through 

meetings, parent-teacher conferences or printed materi als such as report card , newsletters or 

bullet in , letters to parents and or through intem et. However, the findings of thi s stud y indicated 

th at low access of information the community has on schoo l acti vities severely affecting their 

parti cipation in school improvement program . 

A great proportion of respondents, 83per cent of teachers, 88per cent of parents, and 73per cent 

of PTA and SIC members reported that lack o f financ ial resources has affected commu nity 

participati on in school improvement programs severely. Whereas, 15per cent , 8per cent and 13per 

cent o f teachers, parents and PTA and SIC members respecti vely repli ed that lack of financial 

resou rces has affected communi ty invo lvement in school improvement programs moderately. The 

rest 2per cent of teachers, 4per cent of parents and 14per cent of PTA and SIC members 
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responded that lack of financial resources ei ther does not affect or it does slightl y affect 

community involvement in school improvement programs . The mean scores of all groups of 

respondents (teachers, parents, and PTA and S IC m embers respecti vely) fall between 3.50 and 4 

.49, thi s shows that lack of financial resources on the part of the communit y severely affect 

community participation in school improvement program. The interv iewees with school principals 

and educational officials commonly confi1l11ed that financial constraints on the part of the 

community as the main hindrances spec iall y to fu lfill fin ancial demand . Due to low economic 

background of the majority of the community, they were engaged in different da il v activiti es to 

earn th ei r bread and support their fam il y. In line with this, the Ministry of Education (MOE, 2005) 

stated that the financial posit ion of the community is one of the mai n hindrances of commun it y 

in vo lvement in education. Thus, the findin g of th is study also supports thi s idea and community 

in vo lvement in school improvement program is affected by financial constraints of the 

comm un i ty. 

Majority of teachers (72per cent). parents .(72per cent) and PTA and SIC members (70per cent) 

reported that lack of awareness on the part of the community on rol es and responsibiliti es 

regarding to school improvement program has affected the participat ion of the community in the 

implementation of schoo l improvement program considerabl y. Whereas , 22per cen t, 21 per cent 

and 19per cent of teachers, parents and PTA and SIC members respecti vely replied that lack of 

awareness on their rol es and responsibilities has affected community partic ipation in the 

implementation of school impro,·ement program moderately. On the other side, 6per cen t of 

teachers, 7per cent of parents and II per cent of PTA and S IC members repo rted that lack of 

awareness on roles and responsib iliti es either does not affect or it does slightly affect their 

involvement in the implem entation o f school improvement program. Thus, majority of the 

respondents agreed that lack of a\\·areness on their rol es and responsibiliti es affected community 

involvement in th e implementation of school improvement program highly. The mean sco res of 

teachers, parents, and PTA and SIC members respectively fal l between 3.50 and 4.49 , indicating 

that lack o f awareness on the part of communiti es on ro les and responsibili ties regarding to 

school improvement high ly affecting communi ty participation in the implementation of school 

improvement program. This is also indicated on table 6 item I and 2 and the interview results 

w ith the schoo l principals the communit y has low level of awareness on ro les and responsibilitie s 
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they have to play in school improvement program and this affects their participation in school 

improvement program. 

A great proportion of the respondent s, 49per cent , 49per cent and 49per cent of teachers, parents 

and PTA and S IC members respectively reported that lack of interest on the part of communiti es 

to invo lve in school programs and ac t"i viti es has affected community in vo lveme nt in the 

implementation of school improvement programs moderate ly. Where as a sign i fi cant proportion 

of teache rs (37per cent) , parents (36per cent) and PTA and SIC members (33per cent) responded 

that lack o f interest on the part of communi ties has affected communi ty invo lve men t in the 

implementation of school improvement program hi ghl y. The rest 14per cent of teachers, 15per 

cent of parents and ISper cent of PTA and SIC members reported that lack of interest on the part 

of comm uni ty to involve in schoo l programs and activ iti es affected their partici pation either 

sl ightl y or not at all. The mean scores of teachers, parents, and PTA and S IC members o f the 

th ree groups respecti vely fall between 2.50 and 3.49, implies that lack of interest on the part of 

the community moderate ly affect community participation in the im plementati on of school 

im provement program. 

The maj ority of teachers (54per cent), pa[ents (54per cent) and PTA and S IC (5lper cent) 

asserted that the be li ef that education is the responsibility of the school! government has affected 

community involvement moderately. Whereas, 36per cent, 37per cent, and 35per cent of 

teachers , parents and PTA and SIC members respecti vely repli ed that the beli ef that educat ion is 

the responsibilities of the school!government has affected community invo lvement in the 

implementation of schoo l improvement program considerabl y. On the other side, 10per cent of 

teachers, 9per cent of parents and 14per cent of PTA and S IC members reported that the be li e f 

that educa ti on is the responsibilit y o f the schoo ls /government ei ther does not affect or it does 

s li ghtl y affect communit y part icipation in schoo l improvement programs. The mean sco res of 

teachers, parents , and PTA and S IC members respecti vely fall between 2.50 and 3.49, indicating 

that the beli ef that educat ion is the responsibili ty of the school/ government is moderate ly 

affecti ng the invo lvement of the community in schoo l activities. The resul t suggests that the 
- -

belief that educati on is the respons ibilit y o f the school s/govenun ent has affected communiti es' 

part icipation in the implementation of school improvement program moderate ly in government 

primary schools of Gondar town. 
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From the preceding discussions one can understand that despite their difference in degree of their 

effect all the factors which are presented in table 7 are likely to affect community participation in 

the implementation of schoo l improvement program. However, according to the participant's 

response, lack of encouragemem by school administrators, lack of infol111ation about school 

activities, lack of financial resources and lack of awareness on roles and responsibilities on 

school improvement program are highly affecting factors of community pal1icipation in the 

implementation of schoo l improvement program. Whereas, lack of interest on the part of 

communi ti es to invohe in school programs and the belief that education is the responsibility of 

the schools/ govel11mcnt are moderately" affecting factors of community invo lvement in the 

implementation of school improyement program. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECCOMMONDA TIONS 

5.1. Summary 

The puqJose of thi s stud y was to assess the CUtTent practices and assoc iated factors o f 

communi ty participation in the implementat ion of schoo l improvement program in government 

primary schools of Gondar town. In order to achieve this purpose of the study, the fo llowi ng 

basic research questi ons were asked . 

I . What is the current level of school-community relati onship in the implementati on o f 
schoo l improvement program? 

2. Do schoo l leadership practi ces affec t community participation in the implementation 

of schoo l improvement program? 

3. Do financial constraints on the part of the community affect community parti cipati on 

in the implementation of school improvement program? 

4. Does lack of awareness on the part of the community regarding to SIP affec t thcir 

participation in the implementation of school improvement program? 

The study was conducted in Gondar town. Ten govelllment primary schools were included in the 

stud y. A total of 394 questionnaires were dist ributed to 90 teachers, 264 parents and 40 PTA and 

SIC members and 372(94.42%) were fill ed in and returned. Semi -structured types of ques ti ons 

were al so employed for interview with 10 school principal s and 2 educational offi cial s. 

The data gathered from questionnaires were organized and analyzed using percentages and mean 

scores of the respondents and the data foun d with interviews were anal yzed qualitatively. The 

major findings of the study are summari zed as follows: 

S. I.I. School Co mmunity Relationships 

Community participation in parent teacher conferences was low. Besides. the community rarely 

contacted teachers to di scuss about progress and weaknesses of students, and parents rarely visit 

their children at schoo l. As regards di scuss ion between school and community, res ults suggested 
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it was at a lower level to lead to a similarly low level of paI1icipation of the community in the 

implementation of schoo l improvement program. 

5.1.2. School Leadersh ip Practices 

Results of the study indicated that the efforts of school administrators to in volve the community 

in different school improvement programs were at low level s . In such areas as inviting the 

communit y to participate in school improvement program, establi sh ing regul ar school­

community meetings, creating access to information for the community, o ri enting rol es and 

responsibi li ti es of the community regarding school improvement program, the leadership effort 

was no t found out to be adequate whereas the e ffort of schoo l admini strators in initi ating 

community representatiyes of PTA and SIC members to mobil ize the communit y to in vol ve in 

di ffe rent school acti viti es was found adequate. 
~ 

5.1.3. Community S upport of School 

Community participation in contributing finance, material s, and physical labor was low. Besides, 

Admini stration support in dealing with di sciplinary problems and academic support o f parents in 

their children' s learning at home was also found out to be at low level. This is due to lac k o f 

financia l resources, weak relation between school and community, and lack of awareness. 

5.1.4. Awareness of the Co mmunity on their Roles and Responsibilities 

Outcomes of the study suggested that orientation/ training given for the communit y to have 

suffici ent understanding about thei r ro les and responsibil iti es regarding the implementation of 

school improvement program was inadequate . 

5.1.5. Factors Hinde ring Co mmunity Participation 

The results from questi onna ires and interViews revea led that: 

• Factors s uch as lac k of encouragement by schoo l admin istrators, lack of in form ati on 

about school act iviti es to the community, lack of financial resources on the part o f th e 

community, and lack of awareness on ro les and responsibilities on the part of the 

community regarding schoo l improvement programs have considerab ly a ffected 

community participation in the implementation of school improvement program. 
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• Factors such as the belief that education is the responsibility of schools/government have 

also affected community involvement in the implementation of school improvement 

program. 

5.2. Conclusions 

Based on results of the study, the following major conclusions are drawn: 

School and community relationship is not adequate to involve the community 111 the 

implementation of school improvement program in government primary schools of Gondar town; 

the effort of school administrators to involve the community in the implementation of school 

improvement program was inadequate; communities' participation in contributing resources 

(finance, materials, and labor) and other forms of assistance sllch as academic help and 

maintenance of discipline was at low level; the level of awareness on the part of community on 

roles and responsibilities regarding to school improvement program was at low level ; lack of 

encouragement by school administrators, lack of information about school activities and 

orientation on roles and responsibilities, lack of financial resources on the part of the community 

are major factors affecting community involvement in SIP. Therefore, community participation in 

the implementation of school improvement program is not adetjuate in primary schools of 

Gondar town. 

5.3. Recommendations 

Based on the results and conclusions of the study, the following recommendations are forwarded: 

Strong school-community relationship fosters better understanding and cooperation between 

them. It contributes to higher achievement of students and improvement of school climate and 

activities. Sound and constructive school community relationship will be achieved tluough a 

process of exchanging information, ideas and views. Therefore, school administrators, PTA and 

SIC and educational officials have responsibilities to furnish the community with complete and 

accurate information regarding school improvement goals and program, and community duties 

and responsibilities on school improvement program. In addition, the school has the 

responsibility to let everyone know what the school does in relation to SIP, its problems, and 

opportunities to solve the problems. Hence, to develop the school-community relationship and 
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SIC and edu cational offic ials ha"e responsib ilities to furni sh the community with complete and 

accurate informat ion regarding school improvement goals and program, and community duti es 

and responsibiliti es on school improvement program , In addition, the school has th e 

responsibility to let everyone know what the school does in relation to SIP, its pn;>blems, and 

opportunities to so lve the problems, Hence, to develop the school-communit y relationship and 

implement the SIP effecti" ely and co ll aborati vely, the school administrators, educati onal 

o fficial s, PTA, S IC and KETB should undertake the followin g acti viti es: 

• Provi de suffic ien t information about schoo l im provement program th rough meeti ngs. 

con fere nces , workshops etc, 

• Promote the understanding level of the community on the roles and res ponsibiliti es 

they are supposed to play, 

• Design programs and strategies to link school and community through various 

mechani sms such as regular contact with the community, organi zing forum with the 

c011lmunity, and organi zing community visit to the school. 

Appropriate and continuous train ing should be designed and implemented to school 

adm inistrators, teachers, and community representative members in PTA and SIC on how to 

design, implement and how jointh' create conducive environment within the school to involve the 

community in the implementation of SIP, 

School s (principal s and teachers) shou ld , rai se the capacity of parents to be involved in their 

children' s education and assist parents to know ways of ass isting their children's education both 

at home and at school and contact wi th ' parents to di scuss about students' achi evement and 

weakness indi vidual ly o r in a meetin g, Moreover, PTA members and the school staff should 

enlighten parents and other community members on their ro le to improve their childre!l ' s learn ing 

through ac ti ve parti cipation in schoo l. This could be done through parent-teacher confe rences , 

parent s ' foru11l s, etc, 

The schoo l should des ign strat egies and programs and provide different options fo r th e 

community to contribute resources according to their interest and financia l capac ity, Moreover. 

the schoo l shou ld give a chance for the community or its representati ves to participate in decision 

making process , 
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Appendix -A 

Addis Ababa University 

School of Graduate Studies 

College of Education and Behavioral Studies 

Department of Curriculum and Teachers Professional Development Studies 

Teacher Questionnaire 

The purpose of this questi onnaire IS to coll ect data on the participation of the cOlllmunity III school 

improvement program in government primary schools of Gondar Town and to provide insight about 

directions to be fo llowed in the fu ture. Your cooperation in providing relevant and accurate data will be of 

great help fo r the study. Rest assured th at your response will be used on ly fo r the purpose of the study and 

be kept confident ial. Therefore, please read each of the items and give response that corresponds to the 

situation in your school and your activit ies. It is not necessary to write your name. 

Thank you for your Cooperation! 

Part One: Persona l Data 

Direction: write the required information or encircle the letter of your response. 

I. Name of school _ _______ _ 

2. Sex a. ma le 

J. Age __ _ 

4. Ed ucational Qualification 

a. certifi cate 

b. diploma 

c. BA/BSC/Bed 

b. female 

d. if any other, please, specify ___ _ 

5. Num ber of years of serv ice in 

a. teaching _______ _ 



b. other areas ______ _ 

6. Current respons ibility in the school in addition to teaching 

a. Unit leader 

b. Department head 

c. PTA member 

d. SIC member 

e. If any other, please, specify _______ _ 

Part Two: School-comm unitv rela tions 

Direction: the fo llowing items are re lated to school-community interaction . Kindly read each of the items 

carefu lly and give your response by using "x" mark in the box. 

No Area of interaction always mostly sometimes rarely not at all 

I. Participation 111 parent -teacher 
con ferences 

2. Consu ltation with teachers about the 
progress and weakness of chi ldren 

3. Visiting ch il dren 111 school whi le 
learning 

4. Holding discussion between school and 
communities about schools problems' 
and solutions 

Pa rt Three: School Leadershi p Practices 

Direction: th e following items are re lated to act ivit ies/practices school leade rship is supposed to carry out 

in order to involve community members in school improvement programs. Kindly, indicate your response 

by using an "x" mark in one of the boxes placed aga inst each item. 

L 



No School leadership practices/activities always mostly sometimes rarely not at all 

I. Inviting the community to participate 
different school activities 

2 Estab lishing regular schoo l-community 
meetings 

3. Creating access to information for commun ity 
members about the school acti vities 

4 Orienting the ro les of th e community 
regarding school improvement program 

5. Initiating PTA members to mobi li ze the 
community to involve in school activiti es 

Part Four: Comm unity Support of school 

Direction: the following items are related to support provided by commun ity. Kindly read each of the 

items carefully and indicate your response by insening an "x" mark in the box. 

No Area of Community support Very high Hi gh Medium Low Very low 

I. Financial 

2. Material 

3. Physical labor 

4. Administrative such as 
solving problems related to 
student di sc ipline 

5. Academic such as parents 
helping chi ldren at home in 
their learning. 

6. If your response to Question 1-5 in the above table is "low and very low" what is your reason? 

QI. __________________ _ 

Q2. __________________ _ 



Q3. _ ___ ______________ _ _ 

Q4. _ ____ _______________ _ 

Q5. _ __________________ _ 

Part Five: Community Awareness on Roles and Responsibi li ties 

Direction: the following items are related to community awareness on their roles and responsibi lit ies. 

Kindly, encirc le the letter of your choice. 

1. I-lave community members taken any training! orientation about their dut ies and responsibiliti es 
rega rding school improvement program? 

a. yes b. no c. have no idea 

2. If the answer to Question No. I is "Yes ", to what extent are community members aware of their roles 

and responsibi lities in school improvement program? 

a. very high b. high c. moderate d. low e. very low 

Part Six: Factors hindering Commu nity Participation 

Direction: following are phrases about factors that hinder the community from active involvement in 

different school improvement programs. Kind ly, insert "x" mark under the number that corresponds your 

agreement in one of the boxes. 

No Factors Very severely moderately sli ght ly Never at all 
severely 

1. Lack of encouragement 

school administrators 

2. Lack 0 information about 
school activities 

3. Lack of financial resources 
on the part of the 
community 

4. Lack of awareness on 
roles and responsibi I it ies 
regarding to SIP on the part 
the commun ity 

5. Lack of interest on the part 



of communi ty 

6. The belief that education is 
the responsibility of the 
school/government 

7. What other factors hinder the community from participating in sc hool improvement programs? Kindly 

specify . 

8. What specific measures should be taken by the following stakeholders in ord er to raise the level of 

participation of the community? Kindly, specify. 

a) Gondar town Admin istration 

b) Gondar town Education Office 

c) School Principals 

d) Teachers 

e) Parents 

f) Other communi ty members 



Appendix -B 

Addis Ababa University 

School of Graduate Studies 

College of Education and Behavioral Studies 

Department of Curriculum a nd Teachers Professional 

Development Studies 

Parents Questionnaire 

The purpose of th is questionnaire is to gather data on the community participati on in school improvement 

programs. Please cooperate in filling thi s questionnaire. The data will be used for investigating the degrees 

of communi ty participati on and identifying major problems and proposing some feasible so lutions 

accordingly. Your opinion will be kept confidential and used only for the study purpose. You do not need 

to write your name. 

Thank you for your cooperation! 

Part One: General Information 

Direction: write the required information or encircle the letter of your response. 

I. Name of school 

2. Sex a. male b. female 

3. Age __ _ 

4. Educational Qualification 

a. Illiterate 

b. Primary school complete 

c. Secondary school complete 

d. certificate 

e. d iploma 

f. BA/BSC/Bed 

g. Above first degree 



5. Occupation 

Part Two: School-community relations 

Direction: the following items are related to school-community interaction. Kind ly read each of the items 

carefu lly and give your response by using "x" mark in the box. 

No Area of interaction always mostly sometimes rarely not at a ll 

I. Participation 111 pare nt-teacher 
conferences 

2. Consultation with teachers about the 
progress and weakness of chi Idren 

3. Visiting children 111 school while 

learning 

4. Holding discussion between school and 

communities about schools problems' 

and so lutions 

Part Three: School Leadership Practices 

Direction: the following items are related to activ ities/practices school leadership is supposed to carry out 

in order to involve community members in schoo l improvement programs. Kindly, indicate your response 

by us ing an "x" mark in one of the boxes placed against each item. 

No School leadership practices/activities always most ly sometimes rarely . not at all 

I. Inviting you to participate in different sch, 

acti vities 

2 Establi shing regular schoo l-com munity 

meetings 

3. Creating access to information for you ant 

other comm unity members about the schoo 

activ iti es 



4 Orienting the roles of you regarding to 

school improvement program 

5. Initiat ing PTA and SIC members to 
mobilize you and other community members 
to invo lve in school activities 

Part Four: Communi ty Support of school 

Direction: the fo llowing items are re lated to SUpp0I1 provided by you and other com mu nity members to 

the schoo l. Ki ndly read each of the items carefully and indicate your response by inserting an "x" mark in 

the box. 

No Area of Communi ty support Very high High Medi um Low Very low 

I. Financial 

2. Material 

3. Physica l labor 

4. Administrative such as 
so lving problems related to 
student discipline 

5. Academic such as parents 
helping children at home in 
their learn ing. 

6. If your response to Question 1-5 in the above table is " low and very low" what is your reason? 

QI. ____________________ _ 

Q2. _____________________ _ 

Q3. ____________________ _ 

Q4. _____________________ _ 

Q5. ____________________ _ 

Part Five: parents and othe r community Awa reness on Roles and Responsibilities 

Direct ion: the fo ll owing items are re lated to parents and other community members' awareness on their 

roles and responsibilities. Kindly, encircle the lener of your choice. 



I. Have community members taken any training! orientation about their duties and responsibil ities 
regard ing school improvement program? 

a.yes b.no c. have no idea 

d. If any other opinion, kindly specifY _________ _ 

2. If th e answer to Question No. I is "Yes ", to what extent are you and other community members 

aware of their roles and responsibilities in school im provement program? 

a. very high b. hi gh c. moderate d. low e. very low 

Part Six: Factors hindering Community Partici(lation 

Di rect ion: foll owing are phrases about factors that hinder the commun ity from active invo lvement in 

different school improvement programs. Kindly, insel1 "x" mark under the num ber that correspon(l s your 

agreement in one of the boxes. 

No Factors Very severely moderately sli ghtly Never at all 
severely 

I. Lack of encouragement 
school administrators 

2. Lack 0 in formation about 
school act ivities 

3. Lack of financial resources 
on the part of the 
communi ty 

4. Lack of awareness on 
roles and responsibi lities 
regarding to SIP on the part 
the communi ty 

5. Lack of interest on the part 
of comln un ity 

6. The belief th at educat ion IS 

the responsib ility of the 
school/government 



7. What other factors hinder YOll and other community members from participating in school improvement 

programs? Kindly specify. 

8. What specific measures should be taken by the following stakeholders in order to raise the level of 

participation of the community? Kindly, spec ify. 

a) Gondar town Administration 

b) Gondar town Educat ion Office 

c) School Principals 

d) Teachers 

e) Parents 

f) Other communi ty members 



Appendix -C 

Addis Ababa University 

School of Graduate Studies 

College of Education and Behavioral Studies 

Department of Curriculum and Teachers Professional 

Development Studies 

PTA and SIC members Questionnaire 

The purpose of thi s questi onnaire is to gat her data on the community pa.1ic ipatioll in school improl'ement 

programs. Please cooperate in filling th is questionnaire. The data will be used for investigating the degrees 

of commun ity participation and identityi ng major problems and propos ing some feas ibl e so lutions 

accordingly. Your opinion wi ll be kept confidential and used only for the study purpose . You do not need 

to write your name. 

Thank you for your cooperation! 

Part One: General Information 

Direction: write the required information or encircle the letter of your response. 

2. Name of schoo l _________ _ 

2. Sex a. male 

3. Age __ _ 

5. Educational Qualification 

d. Illiterate 

e. Primary school complete 

f. Secondary school complete 

d. certificate 

e. diploma 

f. BA/BSC/Bed 

g. Above first degree 

b. female 



5. Occupation 

Part Two: School-community relations 

Direction: the following items are related to school-community interaction. Kindly read each of the items 

carefull y and give your response by using "x" mark in the box. 

No Area of interacti on always mostly sometimes rarely not at all 

I. Partici pation In parent-teacher 
con ferences 

2. Consultat ion with teachers about the 
progress and weakness of chi ldren 

3. Visiting chi ldren m school while 
learning 

4. Holding discussion between school and 
communiti es about schools problems' 
and so lutions 

Part Three: School Leadership Practices 

Di rection: the following items are related to activi ties/pract ices school leadershi p is supposed to carry out 

in order to involve commu nity members in school improvement programs. Kindly, indicate your response 

by using an "x" mark in one of the boxes placed aga inst each item. 

No School leadership practices/activiti es always mostly sometimes rare ly not at all 

I. Inv iting the communi ty to participate 
different school activities 

2 Establishing regular school-commun ity 
meetings 

3. Creating access to information for the 
communi ty about the school acti vities 



4 Orienting the roles of the community 
regard ing to school improvement program 

5. Initiating you to mobilize the community to 
involve in schoo l act ivities 

Part Four: Community Suprort of school 

Direction: the fo ll owing items are re lated to suppo rt provided by you and other commu nity members to 

the schoo l. Kindly read each of the items carefully and ind icate your response by insert ing an "x" mark in 

the box. 

No Area of Community support Very high High Medium Low Very low 

I. Financia l 

2. Material 

3. Physical labor 

4. Administrative such as 
so lving problems related to 
student disc ipline 

5. Academic such as parents 
helping ch ildren at home in 
thei r learning. 

6.lf your response to Question 1-5 in the above table is " low and very low" what is you r reason? 

QI. ____________________ _ 

Q2. _ ____________________ _ 

Q3. ____________________ _ 

Q4. _____________________ _ 

Q5. _____________________ _ 

Pa rt Five: parents and other community members Awareness on Roles and Res ponsibilities 

Direction: the following items are related to parents and other community members' awareness on thei r 

ro les and responsib ilities. Ki nd ly, encircle the letter of your choice. 



I. Have community members taken any training! orientation about their duties and responsibilities 
regarding school improvement program? 

a. yes b. no c. have no idea 

d. If any other opinion, kindly specify ___ ______ _ 

2. If the answer to Question No. I is "Yes ", to what extent are the community aware of thei r roles and 

responsibilities in schoo l improvement program? 

a. ve ry high b. high c. moderate d. low e. very low 

Part Six: Factors hindering Community Participation 

Direction: fo llowing are phrases about factors that hinder the community from act ive involvement in 

different school improvement programs. Kindly, insert "x" mark under the number that corresponds your 

agreement in one of the boxes. 

No Factors Very severely moderately slightly Never at all 
severely 

I. Lack of encouragement 
school admini strators 

2. Lack 0 information about 
school activities 

3. Lack of financi al resources 
on the part of the 
community 

4. Lack of awareness on 
roles and responsibilities 
regarding to SIP on the part 
the communi ty 

5. Lack of interest on the part 
of community 

6. The belief that education IS 

the responsibility of the 
school/government 



7. What other factors hinder you and other community members from participating in school improvement 

programs? Kindly specify. ___________________ _ 

8. What specific measures should be taken by the fo llowing stakeholders in order to raise the level of 

participation of the community? Kindly, specify. 

a) Gondar town Admin istrat ion 

b) Gondar tOlVn Ed ucation Offi ce 

c) Schoo l Principals 

d) Teachers 

e) Parents 

f) Other community members 



Appendix- D 

Interview Guide Questions to primary school principals 

The purpose of this interview is to gather necessary informat ion for the study "community partic ipation in 

the implementation of schoo l improvement programs in Government primary schools of Gondar Town." 

So, your contributi on to the success of this study is highly val ued, you are kind ly req uested to honestly 

respond to the interview questi ons presented and th e researcher would like to assure that you responses are 

stri ctly confidential. 

Thank you in advance' 

I . Does you r schoo l invite the com munity to partici pate in different school act ivities? If so how? 

2. What strategies does the school use to participate the community in schoo l improvement 

program? 

3. What are the major activ ities that the communities involved in the school programs? 

4. What are the sources of finance for the school? Does the community help the school in money? Is 

it sufficient? If not why? 

5. Does the community prov ide different materia ls to the schoo l? What kinds of materials? Is it 

enough? If not why? 

6. Do you think the types and forms of support by the community to the school are sufficient? If not 

why? 

7. Does the school give orientation to the commun ity on their roles and responsibilities regarding to 

SIP? Is it adequate? 

8. Are there problems that affect the involvement of the com munity 111 school improvement 

programs? What are these? What are the causes? 

9. What must be done to improve the involvement of the community 111 school improvement 

program? 



Appendix-E 

Interview Guide Questions to educational officials 

The purpose of this interview is to gather necessary infonnation for the study "community participijtion in 

the implementation of schoo l improvement programs in Government primary schoo ls of Gondar Town." 

So, your contribution to the success of this study is highly valued, you are kindly requested to honestly 

respond to the interview questions presented and the researcher would like to assure that you responses are 

str ictly confi dential. 

Thank you in advance! 

I. Do you regu larly visit primary schoo ls in your town? 

2. What are the contri butions of the local communi ty to improve schools? 

3. In what ways schools do to promote community partic ipation in schoo l improvement program? 

4. Do you th ink that schools perform the ir roles in promoting community part icipation? If not w hy? 

5. Is there any training program at schoo l level that empowers the community and schoo l to do 

cooperati vely? 

6. Do you think that PTA and SIC members fun ction properly to perform their duties and 

responsibilities to mobilize the community? Ifnot why? 

7. Are there problems that hinder the community to participate in schoo l improvement programs? 

What are these? 

8. What must be done to improve the invo lvement of the community In schoo l improvement 

program? 
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?C "I·n·H· f'II 'f OJ· ,)'faJ·:: fll'l1I.U 1'\1'.("1:>"1-' h" 'lO"}- ~,O')':"6' •. :r. uo1lhtl Ouo~l1' 0<'11"/· 

OJ·t'l1' I' "X" ~tlh'} ' OO').~·l"l f'uotlh·'::: 

U·tl7.IL ~"O""r'aJ " ) ~,tlc: 0'119" "L"':" 'Ii 
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O,} '/'.<',(' :r- II!!. ~,·).<', , <'I"·9· 

uo?Ol' 
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n,-)- O')UOll'lll "I'rn'r ouout'ld-

3 fII'I ')-~UC'}- n, ./: "'''IIl':'''}' 
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\,o'/.f'77·0 ·}-') ou'}?,\'.' ou<j:mC 
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4 m'Ol'/'I'In' O-)-~UC'r n,-)- O')i'ii'if' 

ouC'1 "I'OC f'I'\OJ··) OTJ. C;C; 

,11116, ~.)- 0'1<'101')' 

5 l'aJouU (\'0I11~' ou~UC mlld') 

7,') \"r9u uC'}- n,.}- O')i'ii'if' PO').·\'· 

\' ~,llIlO . aJ··} ,),.Ol·'·I'I·O o')'ruc-} ' 
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7,·).<',,./'I'Iq,l'I· 1'\000?:l"l O')Ol;l';t-·}-

ouout,f':- \''''I.h'' ·I'\''}· 'I . .<',\,,:r- O')UOll'In' I'\')-~UC')' n,·H· hO') . .f'.I'.C'IaJ· 7,,/'1 ?C Tn·'r)· 

.('II:/:aJ· ,)'faJ·:: fII'Ilf'/~ h7,Ct'I>" 9"110 '}-,el( 111'\0)' h~')' (1;1' I' "X" 9"tlh')' oooJ,\'.·l"l 9"II'Ii>" ') 

0<'11"/· aJ· t'I l' .r t'I ,'-9" m·:: 



nnw" /1~'I';;' UDfJ/1 11<1" ,.;;, nflJS'" 

·I·t-A, 'PNP>".)·· /1~'I-;;' 1'\;;' lI~"I';;' 

1 I'1'Hlll ~-;J~ 

2 I'°Ht,I' A ("""</tfl) ~;J~ 

3 I'').t\n.}- I-" t- ~;J~ 

4 \' M · ",,;,v.t- 'C ').P,r-".)'. ~' ;Jq: 

1'\90<,\1\.:_ \' . I-dU, P> :r '} \' Jl,fl'11'\:} 

:r·'7C \""1. UD 1'\ /1. I: :)'-'7 C'".)','} 

UD~;J-·) · 

5 \"I''''l£', OJ",,<>::r 1'\ A ;0: ;f'l' OJ· 

n (\';1- 'I' OJ· OJN\' 1''''l.5' r.C1")· 

1")'9°UC')- ~';J~ /ho)-'}-A 

6. IH·t- ",'PC 1-5 ML.n+ '1'5'4:P>".)" 1'~,CflP> 9o ",'1i "1H',/-;;' OJMo OflJ9u 1t~'I'~'" /1lf~ 

9"hH')-P>'} 5'fl<I'9u m- :: 

'1'N1. __________________________ _ 

'1'N2. _________________ _______ _ 

' 1'.("1:3. ________ ________________ _ 

'1'.N5. _ _ _________ ______________ _ 

oooot,r:- \'0"1./1'1'1'\")- 7·P,r-".)·· 1''''lUOL.f'\n' ·} 0"1.'1<; ,h"'6,',.)- ('0"1001'\/1": 'J·p,\":r ;JC '?T1·'r)-

5'"",'0)' '1'1'OJ':: flt'Ilf't9 U 1'\'1' 5'4:P>'.)'- /1 'f>L. 0")' ~,"'lt-r;r.>·:r oolll1A 9u",'Iip>'} ,('))'00·') ' :: 

1. ;h·nL.·I'f'\n' O')-S"'UC')' (\,.). O?i'ii'i,r ooC'/-'7'OC "'J? I'\SL.OJ· 1''''l,11] OJ· '} "'lS'1 ,h"'6,'/')-

0" '001'\11," I'OJI'l~'I' flAm'1 M,}? 

U. ~,P> 1'\. I'l'\9u ,h. nrt.u IM5' Ut'\ 'O I'NWu 



2. /11'\.e t'I'I'tnOJ' 1'.1'1' 1 9"I'\7i9' "r,9''' /llf', (h-nt -I'M - n-}'Y"uC-}' fl,-r "'7i'ii'i.l' aoC'! 

"l-nc .I'I'\'fOJ·-} "'7SC; (M&,~ -}' 9"'} .I'ut\ .I'O}·j't'I·? 

(h . aolj/lt'l>;' 

UfJaot..I':- !,"'7. Il ·/·1'1··).') o. ~1C'T "'Jun t f'ln' -} n-/'t'\.('\'. \, -},y"Uc·}· n.·}· "'Ji'ii'i.r tTfJC'1 
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nn)y" /l <l:- / '~: aollll naorn',- 4." t-'Ii 

l' .I'·f 9' :f- /1<1:'/'>;' t'I~' {'t&9U 
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>.aot-CI''''7nL;J·;H- 1'-"lC 

M-r9"UC-)- fl,'" -1'''l11t- ·}· I'aot~ 

~\'T'L-l' =<;'C 

I'THI ·n ~\'T't+ 11/1>·/·>;' I' > •. /1,;·uoJ. 

9"-}"L" 

mflt-/-M- n'r9"UC-r n,.)- "'7i'ii'i.l' 

=C'I "lflC I'\.e .I't'IOJ--} "'7SC; 

(h"&, ~-)- -rL~'-r- I' ao -}<t,1'\ '" 11 

1~"lC ao<;'C 

n-)' 9"UC-)' fl,-r 1-.I\\" :)'- ".e 

1'1=1'\-/-<1: I'Uflt·/· f'ln - q:"1-l-

1/1'·/->;' = If-} 

1'-)' 9"UC-}' fl,l 1-.v,.e-} 1"}'9"UC-)-

n.·n·-<; \' = -} "111')- 1-.v,.e >.~·C'I 

=·/:rnC 



7. n-)'9"VC-)' (1-)' "'I7i7i,l' aoC'I-"lllC VlIl"'I'\n· 'H: -,·",h:; ~,'}.'lJ'Y.C"l aoUJ'1hA hlfH·'1 

M.e h-"lIlll';'-)' ':f·"lC':f· n-f'Q;b"'lt t\.fl·:r ':f' ''lC''' I-jfl· .e"lflO-:: 

8 . VlIl"·I'\n· n,Hluvc')' (1'r "'I7ii'i,l' aoC'I "lllC fI.e ' },P. "·,,,h;; ~,'}.'l.'i'l(lJ· 9"'} aoY.l"l Mn-)' 

.eflfl·? 

u. n"nf.C h ,,''''1 M" ·.v,y.C nll·A 
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h.ll.lI Mil ~'z.llCllt 

r.f:Ul '1"l:l' '}·'1"UC'}· fLr 

r P'~ '}·'1"UC'}·'1 rllut 'I''1,}. totl.~ 

~!lC'lt tlJD\Jct'i ~onlJD\Jt. 1 ~(JI>'p O1jlili.P 'f'it tlJD\Jct hr;a 

nt01jl m~:i': ~"'lqu~ l'~[}r; onm~T 

f lLU I'o!l'r,: l7Dm.e:t· ~\"I°'l no)'},I'.c h,""'7 0'''1.7'1· l'l7o '},?Il ')' ~\ '}PX .~.Oj Hn.,r:·)'- l'hlllln.aJ· 

u·nl·,·tJ.!·n n,HI"uc,), fL'r "'7i'ii'iJ' l7DC'I -'?·nc ft'lo)·'} ., . ,,)') . G: 1'°'l.l7Dtlh·k aJP. /, .-l- .eu'} 7·P'.e 

n"'l7Dl'lh'" l7DU.,? ,f'l'In-l-'} l'Il7Dm<~'1" r O'I.J'Il··ftl l7Dc)j l7Dt'l·nt'l·n "0)':: ~,CIl9" '}'hhl'l",' l7Dl:1j 

nl7DlIm')' 1''''7.J'P.l7''}· l7DtlI]9" ·H1·nc 1'1'1''1." M" '°'l"'7"i'!'l' "Iq' YI'I Y:Ci'i MaJ':: hCIl9" 

f"'7.t'lm+ l7Dtlll9" n"'7.lI'1'C 1""I.J'l''1 1'1'1''1." "''?IIC ·M: f"'l.o)·tI l7D If'! ''} M,C,?m'\'/'}' 

~\7t1otl9";h'I!I':: Mlf~'1" hJ"}P,'}~ 'I' f</: n"'7'}nll ·}·'1"Uc·}· fL '}' Yl'laJ"} !I"I.?''1 r~,Cll9" '} 

·/'C'\·h;; f"'7.l7Dt'lh·'·aJ·'} '1""I7i h ·}P,.t'lm· hm.e:l'tltJ· :: {\9" l7Dqr,: ~\.('lIt.tI ,?9":: 

1.r·}·'1"Uc·}· fL'" 1I'1" _ ____ _ 

2. }';J' !I. aJ 'H': 

3. ~,Y;"'7. __ _ 

4. r'r'1"UC'}' .\'.':::<1 



5. ~~ ______________________ __ 

ooootJ': I''''l.h·/·td· 7--':I'·;r 1"l' 9"UC')' n, ./:,}'1 l'U ·/l L· /·u..o /l· '} ,?·n·'}',.)· 1'° 'I.oot'll1·/: ' / " ?fJ~} 
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m·il'r J'oot:lh-/::: 

V·M.lb ~, -/lll';'m·-} ~\t:I r;: 1l1Tf9" "L'-~-Ii 

-/'~.'/' 'rNfDi'· 1.lb ~\t'tr;: m'il-} I'M" 

1 Ilm<'lJ!' 009"U~'} U-/ld' (moou) 
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4 11-)'9"UC-)' no-I, ']-p,I"T lI,tJ' 
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(h'll:.'d- D"!ttOJ:" 
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uouotJ':· rD"!,h'I'I'I")' 1'''l1''~~ D"!UOLfIn' M'9"uc'''' fl.'I"~" hD"!,.l'Y.C1OJ' ~,111 ?C "rf'i' ~') ' 

J''IrOJ' '1rOJ'" IIt'llf~9" h~,CII,91 9°'10 ')'f!,\'. (]t'\Ol' hij:'r n;J' I' "X" 9"t\h')' OD"!~:L'? 9"'IO,91 '} 

01'11"/, 01,111' J'1I4'9"m'" 
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3 1'1,t\n·)- ;»? .\'.';Jij: 
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9")J'},f"}-!D'} ,f'M'9"m-:: 

'T'.f'<I:1. _________________________ _ 

'T'.("1:2. ________________________ _ 

'r ,("1:3. -------------------------
'T',f'<I:4 . _________________________ _ 

'T'.f'</:5. _________________________ _ 
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U. ~I!D 1'1_ I'M" (h. on,u II-t,f' u<'\'O I'NW" 

2.M.e MlOoJ- 'T' ,f"t: 1 9"1I'!i!D "~I!D" hlf', ;MIl'/'M- 0'}'9"UC'}' (t .}. "'I7i?i,f' auC'/ 
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no'/:mC 

7. O-} '?"UC')· (1,-)' o'li'ii'iY dOC'/,'?-OC U-Ol-/'OO' '}<I: -/'<'\-l-r;; ~,'}P,J'Y,C,? dOLP'lhtl hlf', .. }·') 

Mf!. h-/'lIlll~ '} ' 1""Ie'1" O- /' (.Q,"'lt t\.1'I"1', :)""IC:-/' lJI'I' f!."It'1O':: 

8. U-Ol-/'f10' 0-}'9"UC')' (1,,), O'Ji'ii'iY dOC" "I-0C 'If!. '}<I: -/'<'\h'; ~\,}p',<;'la)' 9"-} dOY,l"l MO-}' 

f!."I'I'? 
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n.<:.fl nWI ~'!.llCflt 

I'.l':Ul 'l"l:J> r'l"UC.)· (1,r 
I' P'~ ')''l''UC')'<; I'llut 'f'<;')' I>fI.~ 

I'flC'H' ')''l''UC')'<; l'oo'l"ut.1 I'oo·f "'I'ii'iif 'f'<; ')' ')''l''UC')' h<i:A 

nOl"~ oo'l"Ut.') ufld·<; n·)·'l"uc·)· (1,.). uu'ii'iiA I>O'J. '/: 1''''1. '1"" oom.e~ 
\'II.u I'tlV·<j: oom.e'}· M"'I n-~'H·.C /l" 'O~ n"'l.7";· \'llD'},?fl')' ~,'},r.",: P.Li'l ·)·/(1,,)'·:r \'j,'1Iln.0I· 

U,nL,'·UJ·n n')'9"UC')' (1,.)- n<J'ii'iif ooC'I-'?·nc ,rt\OI") ,,·,,·)·c; \""I.oot\/l·)·" OlP. b.')' .eu·) 7·P'f., 

n" 'llDt\/l'" ooP'L'? ,rt\n'r') t\oom·fl'l" \'n<J.ffli··tI aoL:d, oot\·nt\·n '/OJ':: nCflp1 ')-/lht\lj' ooLi'l 

naoflm')' I''''I.,C'P.L?'')· ootl'19" ·) .. n·nc t\'f'<;": M"''''I '''I'~'/')- ,, :,. ft\ P"C'ii ~,t\Ol':: ~,Cflp1 

1''''I.t\m,·r ooAfl'l" n"'l.fl'f'C 1'n<J . .I'11<; t\'f'<j'.,: "''?IlC 'M: 1'°~.Ol·A oo!f',··) m,C'?m"i',.)­

~,7Mtlp1;}-t\V': : flt\!f~'l" nnp,v~. 'f'N n"'l·}n·n -l-'l"UC')- (1, .). ft\Ol"} v·'I.;}-<j' I'nCflp1'} 

"''' 're; 1''''I.aot\/l '''OI''} 'l""·1i ~,·}P,.i'lm· ~,m.e;J't\ v·:: fl9" ou~<j: ~,fflt.tI '?'l" :: 

1.1'-l-'l"UC-}- (1,./: fl'l" _____ _ 

2. P:J- v. anp,' 

3. nP,·O'J. __ _ 



5.p't- _ _ _ _ _ ____ _ 

uouo t J' : I""l.h·/'t'l"}· 7·.<l1"~·· 1" }-9"UC-)- n.·/Or;' \'u 'IlL -/·wll' -} '?'r1.'}'r). \,°'l,uot\!1'I' -/'''lrJt- -r 
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Appendix- K 

Sample population selected from each school 

No Name of primary Teachers Parents PTA&SIC 

school 
P S P S 

1 Meseret 51 10 752 38 4 

2 Abiyot fire 60 12 689 34 4 

3 Hibre t 45 9 453 23 4 

4 Atse Bekafa 39 8 573 29 4 

5 Abera georgis 36 7 419 21 4 

6 Azew kebele 19 42 8 477 24 4 

7 Flege Abyot 49 10 512 25 4 

8 Atse Fasil 45 9 445 22 4 

9 Kebele 02 38 7 459 23 4 

10 Tsadiqu Y ohannes 52 10 501 25 4 

Total 457 90 5280 264 40 

Key: P=PopulatlOl1 S= Sample 
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