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ABSTRACT 

Tile rnnin nim of this study wns to exnmine the relntionship between the vocnbulary 
tenching techniques used in Englisll textbook nnd the lIOcnbulnry testing techniques in 
schools. 

To tllis end, gmde elwen Englisll textbook lpns selected nnd the vocnbulnry tenching 
techniques were identified nnd exnmined. Similarly, eighteerl finnl examinntion pnpers 
were selected frorn tlJlO governr/'lent nnd one non-government preparatory schools. items 
used in the exnminntion papers were sorted oul mid cntegorized nccording to their types. 
After t/wl, the relntionship between the vocnbulnry lenching techniques nnd the testing 
techniques wns compnred nnd contrasted. 

The findings of the study sl/071' thnt there is n mislllntch betlpeen tile lJocnbulnry teaching 
techniques in the textbook nnd tile testing techniques in the eXnIninntion pnpers. 

Finnlly, bnsed on the drawn conclltsions, reconl/uelldntions were 11lnde .. 
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UNIT ONE 

INTRODUCTION 

1.1 Background of the Study 

It is a fact that teaching vocabulary is a significant factor in language teaching. Since 

words play an important role in expressing our feelings, emotions and ideas to others 

during the act of communication, foreign language teachers should attribute 

importance to teaching vocabulary in their classes. 

It is evident that communication is a mutual relationship between the speaker/writer 

and the listener/reader. The listener/reader should comprehend what he/she 

listens/reads in the target language. Unless he/she has sufficient knowledge of 

vocabulary, he/she cannot decode the message sent by the speaker/writer. It follows 

from this that vocabulary is a great importance for real communication to take place. 

However, vocabulary was a neglected area of foreign language teaching for a long 

time in the past. Pride of place has been given to grammar, speaking and reading, but 

little specification was given to the role of vocabulary. 

Fortunately, this important language component has begun to gain its due recognition 

in the last few years and many of the newer course books include word study or 

vocabulary sections. Moreover, nowadays it seems that there has been an inclination 

to stress on the nature of vocabulary and its importance in teaching and learning a 

second or a foreign language. 

Furthermore, realization came that sustained communication is virtually impossible 

without access to a relevant and wide range of vocabulary. There is also an 

understanding that vocabulary is a core component of language proficiency and 

provides much of the basis for how well learners speak, listen, read and write. 
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In general, if learners have an extensive vocabulary and strategies for acquiring 

vocabulary, it is believed that they are encouraged to use language learning 

opportunities around them such as listening to the radio, listening to native speakers, 

using the language in different contexts, reading or watching television. 

Like the vocabulary teaching and learning which received incidental attention in 

many textbooks, the mutual interdependence between language teaching and testing 

was not given due concern in the past. However, beginning with the communicative 

era emphasis has been given to the relationship between language teaching and 

testing by a number of scholars (Davies 1990; Heaton, 1988 and 1991; Hughes 1989; 

Madsen, 1983 and Weir, 1990). 

These scholars have underlined the close relationship between language teaching and 

testing. Language tests have been considered to be among factors that should be 

seriously taken both in teaching and in the area of language development. In this 

regard, with the introduction of new methodologies of teaching, it should be a 

common practice to administer tests to check the feasibility and usefulness of the 

introduced methods. It is therefore, necessary for teachers to give emphasis on 

planning tests as they do on teaching. Accordingly, it seems very demanding to 

understand the general use of tests and testing techniques. 

In other words, they should know testing techniques which can go with the teaching 

techniques they use. Testing experts show that teachers should never forget that the 

strength of most tests lie on their relationship to language teaching. 

It is known that English as a foreign or second language is one of the school subjects 

given in the Ethiopian schools starting from the lower KG (kindergarten) to higher 

educational institutions; that is, colleges and universities. From these institutions, high 

schools and preparatory schools are the central ones to teach and to test the language. 
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Among the major objectives of teaching English in these schools is to enable students 

to develop their vocabulary learning/acquisition competence. This can be done by 

introducing students to the vocabulary items in different contents and contexts since 

vocabularies are the building blocks of every language. In other words, learning a 

foreign language begins with the learning or the acquisition of the vocabulary of that 

language (Wallace, 1988). 

Since teaching or learning vocabulary may not be an assurance to ensure that learners 

have mastered the use of the vocabularies they have learned, it is necessary to 

construct vocabulary tests 'that measure students' knowledge of the meaning of 

certain words as well as the patterns and collocations in which they occur' 

(Heaton, 1988:9). 

1.2 Statement of the Problem 

Though vocabulary tests play a great role in the teaching learning process of the 

English language in the classroom, high school and preparatory school teachers in 

Ethiopia do not give due attention to these tests (Seifu,1992). Seifu also concludes that 

even though vocabulary tests appear in some situations within English language tes t 

papers, they are not properly constructed in line with the principles of vocabulary 

testing techniques. 

In the same way, Yetbarek (1994) explains that English language proficiency of high 

school students is much lower than the level required of them to function effectively 

at high school level. This may be due to the type of questions or techniques that 

appear in the English language tests in general and in vocabulary tests in particular. 

Heaton (1991:6) states that "certain test papers and books at present in use in high 

schools contain badly written questions which have a harmful effect on learning 

English." 
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Similarly, Genanaw (1997) believes that most of the contemporary Ethiopian 

secondary school students are less proficient than they are expected to be in their 

command of English language in general and vocabulary use in particular. In fact, in 

teaching English as a foreign language, the knowledge of vocabulary plays a vital role 

as far as mastery of language is concerned, for learning a foreign language results 

from learning the vocabulary of that language. But high school and preparatory 

students are still unable to find enough words for communication. This can be seen 

from the degree of use of vocabulary of high school and preparatory school students. 

In this regard, it may be assumed that the types of vocabulary questions that are 

included in . English language tests in high schools and preparatory schools may be 

negatively affecting the students' performance in English and thereby contribute to 

their low proficiency in the language. Therefore, this study tries to investigate, in a 

wider context, vocabulary testing techniques in relation to vocabulary teaching 

techniques suggested in the grade eleven English textbook. 

To this end, the study tries to seek answers to the following two basic questions: 

1. Are there similarities and differences between vocabulary testing techniques and 

vocabulary teaching techniques at schools? 

2. How do these similarities/ differences affect learners' vocabulary development? 

1.3. Objectives of the Study 

1.3.1 General Objective 

The main objective of this study is; therefore, to see the similarities/differences 

between vocabulary testing techniques in exam papers of preparatory schools and 

vocabulary teaching techniques suggested in the grade eleven English textbook, and 

to see how these similarities/ differences affect students' vocabulary development. 
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1.3.2 Specific Objectives 

Specific objectives of the study include: 

1. To study vocabulary testing techniques used at grade eleven English language 

exam papers and in relation to the vocabulary teaching techniques employed in 

the corresponding textbook. 

2. To analyze the nature of vocabulary test items in some English language test 

papers and to see the relevance of the vocabulary testing techniques to the 

techniques of vocabulary teaching. 

3. To find out the washback effect of vocabulary testing systems on vocabulary 

teaching and learning. 

1.4 Significance of the Study 

It is commonly believed that tests have significant roles in enhancing students' 

mastery of a language. This can be achieved if they are prepared in such a way that 

they encourage the students to use the language communicatively. In view of this it is 

hoped that insights derived from the research will have some pedagogical significance 

in bringing to light the problems associated with preparation of English language 

tests, particularly on vocabulary thereby recommending measures that could be taken 

to improve the situation. 

It is also believed that since the paper attempts to incorporate some important 

viewpoints of different scholars in language testing, the results of the study may help 

in increasing teachers' awareness of language testing and thus providing a valuable 

input for teacher education. Again one can benefit from the study in gaining a better 

understanding of the need for close relationship between language teaching and 

testing. 
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1.5 Delimitation of the Study 

In order to make the research manageable, the study area is delimited to three 

purposely selected preparatory schools in Addis Ababa. The eleventh grade English 

textbook and the examination papers from these schools have been taken as frames of 

reference. Therefore, the study focuses on examining the vocabulary teaching and 

reinforcement techniques in the textbook and the testing techniques in the said grade 

teacher-made English language final examinations, but it does not aim to encompass 

the other grade levels or areas on which the relationships of teaching and testing are 

examined. 

1.6 Limitations of the Study 

The study focuses only on tests administered in Addis Ababa preparatory schools. 

Although it was the researcher's intention to assess tests administered in many 

schools and different grade levels, time, financial problem and other constraints have 

restricted the study to only one grade level and only three preparatory schools. 

Moreover, the researcher was unable to find three semesters' final examination papers 

from the two schools included in this study. 
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UNIT TWO 

REVIEW OF RELATED LITERATURE 

2.1 The Relationship between Teaching and Testing 

One important implication of second language teaching and the emphasis it gives to 

communication is that a teacher has to be able to construct tests that measure as 

accurately as possible the student's ability to use the language (Dacanay, 1963: 456). In 

relation to this, teachers are expected to prepare tests and examinations that have a 

valuable contribution in assessing learners' proficiency, progress and achievement. 

Oller (1979:44) also states that tests serve a number of purposes including instructional, 

managerial (providing feedback), motivational (as rewarding instruments), diagnostic, 

and curricular (helping to define the curriculum as a whole) uses. 

In genera!, tests are important instruments in motivating and enhancing the teaching and 

learning process as a whole. Thus developments in language testing should be seen in 

relation to the teaching and learning process since teaching and testing are directly 

related and they are two inseparable components of the entire teaching and learning 

system. 

lllustrating that there exists a close relationship between teaching and testing, Heaton 

(1988:5) points out that "both teaching and testing are so closely related that it is virtually 

impossible to work in either field without being constantly concerned with the other." 

Davies (1968: 5), as cited in Hughes (1989:2), recommends that " the good test is an 

obedient servant since it follows and apes the teaching." Though Hughes does not totally 

accept Davies' idea, he suggests that 'the proper relationship between teaching and 

testing is surely that of partnership.' He adds that "we cannot expect testing only to 

follow teaching. What we should demand of it, however, is that it should be supportive 

of good teaching and, where necessary, exert a corrective influence on bad 

teaching" (Hughes,1989:2). 
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Parallel to the above mentioned views, Davies (1990:1) explains: 

Language testing is central to language teaching. . .. testing 
provides goals for language teaching, and it monitors, for both 
teachers and learners, success in reaching those goals. Its influence 
on teaching (washback effect) is strong .... it provides a 
methodology for experiment and investigation in language 
teaching and language learning/acquisition. 

What is important to note here is that one possibly infers from what has been stated so far 

that teaching and testing support each other. In other words, testing and teaching are not 

separate entities. Teaching has always been a process of helping others to discover new 

ideas and new ways of organizing what they have learned, and testing is, and remains, 

an integral part of teaching. 

2.2 Washback Effect in Teaching and Testing 

2.2.1. What is Washback? 

Researchers in the field of language testing give a similar view regarding the basic 

definition of washback. The definitions of washback are nearly as numerous as the people 

who write about it. They range from simple and straight-forward to very complex. Some 

take a narrow focus on teachers and learners in classroom settings, while others include 

reference to tests' influences on educational systems and even on society in general. Some 

descriptions stress intentionality while others refer to the apparently haphazard and often 

unpredictable nature of wash back. 

Many authors also use other terms for the same basic concept as washback. For example, 

in the general education and applied linguistic litera ture, this concept is sometimes 

referred to as backwash, while elsewhere it is referred to variously as test impact, test 

feedback, curriculum alignment, systemic validity and measurement-driven instruction. 

Shohamy (1993:4,), as quoted in Bailey (1999), has summarized four key definitions that 

are useful in understanding the washback concept: 

8 



~ Washback effect refers to the impact that tests have on teaching and 

learning. 

~ Measurement driven instruction refers to the notion that tests should 

drive from learning. 

~ Curriculum alignment focuses on the connection between testing and the 

teaching syllabus. 

~ Systemic validity implies the integration of tests into the educational 

system and the need to demonstrate that the introduction of a new test 

can improve learning. 

Prodromou (1995:13) defines washback effect as the direct or " indirect effect of 

examinations on teaching methods. According to the effect of examinations on what we 

do in the classroom, we may refer to positive or negative wasi}back. For Messick 

(1996:241), wash back is "the extent to which the introduction and use of a test influences 

language teachers and learners to do things they would not otherwise do that promote or 

inhibit language learning" . 

Similarly, Heaton (1991:16-17) describes washback effect as the way we describe an exam 

or test influences teaching and learning in the classroom. Hughes (1989:1) states simply 

that "the effect of testing on teaching and learning is known as backwash." This term, as 

Hughes uses it, is synonymous to washback. Thus the definitions the "above writers have 

given to washback take a narrow focus and concentrate on the influence a test has on 

what happens in the classroom. 

On the other hand, Pierce (1992:687), cited in Bailey (1999), takes a broader view and 

states that "the washback effect, sometimes referred to as the systemic validity of a test, ... 

refers to the impact of a test on classroom pedagogy, curriculum development, and 

educational policy". 
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Likewise, Bachman and Palmer (1996: 35) perceive wash back as a subset of a test's impact 

on society, educational systems, and individuals. They demonstrate that test impact 

operates at two levels: the micro level (that is., the effect of the test on individual students 

and teachers) and the macro level (the impact on society and its educational systems). 

Bachman and Palmer note, however, that washback is a more complex phenomenon than 

simply the effect of a test on teaching and learning. Instead, they sense the impact of a test 

should be evaluated with reference to the contextual variables of society's goals and 

values, the educational system in which the test is used, and the potential outcomes of its 

use. 

More specifically Messick (1996:254) points out that washback is "not simply good or bad 

teaching or learning practice that might occur with or without the test, but rather good or 

bad practice that is evidentially linked to the introduction and use of the test." 

It is possible to see from these definitions that while washback is widely held to exist, 

there are some differences in how it has been defined, and even in what it is called; 

nevertheless, its importance in test construction and evaluation should not be 

underestimated. 

2.2.2 Washback and Testing Techniques 

Tests are often considered as exerting a significant force which holds back progress in 

language testing. In other words tests may have a powerful negative washback effect on 

teaching. This may be linked to using an inappropriate type of test format in testing. For 

example, it is often argued that teachers will teach to a test; that is, if they know the 

content of a test and! or the format of a test, they will teach their students accordingly. So 

that if one lypeof test format is frequently used in a test predictably, it may bring about 

harmful effect on teaching because it forces learners and teachers to collect and study 

previous examination papers at the expense of the actual use of language. Therefore, care 

10 



should be given to match the test format and the objectives of the course thereby 

beneficial wash back can be promoted. 

Skehan (1991:3), as quoted in Dereje (2000:9), argues that some test developers, 

unfortunately, adhere to using the multiple-choice formats due to a belief that it is an all­

embracing model. Baker (1989:100) comments that "washback may have a harmful 

influence on teaching: indirect tests which involve candidates in rather unnatural 

activities such as multiple-choice tests may lead to excessive practice of these activities in 

the classroom, bringing little benefit to the learner." 

Prodromou (1995:15) points out that the use of fragments of language, a concentration on 

word-and sentence-level linguistic features, and a focus on skills/sub-skills which, in 

terms of administration and marking are easier to test are likely to have a harmful 

washback effect. It is, then, advisable to use a variety of test formats in such a way that 

they cannot be predictable, and that can go parallel to the course goals and objectives. 

It is possible to infer from what has been stated above that to give rise to a useful effect in 

language learning and teaching, test deSigners should consider the advantages and 

-drawbacks of different test formats, be it objective or subjective, and apply them in 

testing according to their appropriateness for that particular test. Otherwise being stuck 

to one type of test format, particularly to multiple-choice, may not reflect the actual 

learning outcomes of the language learning syllabus, instead it may cause a negative 

wash back effect on teaching. 

2.2.3 Enhancing Positive Washback 

Hughes (1989: 44-47) lists some factors that may enhance positive washback effect. He 

advocates a brief chapter to 'achieving beneficial backwash', in which he outlines seven 

ways of promoting positive backwash: 
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1. Test the abilities whose development one wants to encourage. 

2. Sample widely and unpredictably. 

3. Use direct testing. 

4. Make testing criterion-referenced . . 

5. Base achievement tests on objectives. 

6. Ensure that the test is known and understood by students and teachers. 

7. Where necessary provide assistance to teachers. 

Similarly, Brown (1994: 170-172) defines washback as the benefit that tests offer to 

learning, and advises that if teachers are to create intrinsically motivating tests which 

they apply to tests in their classroom, they should take into account the principle of 

washback, and he suggests the following: 

1. When students take a test, they should be able, with in a reasonable short 

period of time, to utilize the information about their competence that test 

feedback offers. 

2. If teachers want to enhance washback, they should provide narrative 

evaluations of test performance. 

3. Promoting positive washback also implies that students have ready access 

to their teacher to discuss the feedback and evaluation the teacher has 

given. 

Thus, the principles suggested by the above scholars tells us something that in order to 

smoothly handle the teaching and learning process, the main objective of teachers and 

test developers should be the achievement of positive wash back effect of testing thereby 

there should not be a difference between what is practised in learning and teaching the 

language and performances in preparing for the test. 
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2.3 The Importance of Language Testing 

The primary concern to construct tests is to use them as devices to reinforce learning and 

to motivate students or as a means of assessing the students' perforn;tance in a language 

(Heaton, 1991) .. In addition, other scholars have indicated ways in which how tests are 

important in the educational programme. For example, Doff (1988:257) explains that tests 

tell the teacher what the students can and cannot do, and therefore how successful the 

teaching has been, and they show what areas need to be taught in the future. On the other 

hand, tests tell students how well they are progressing, where they need to focus their 

attention as learners and they are encouraged to take their testing seriously. 

According to Hughes (1989:7), purposes of testing are: 

~ to measure language proficienC1j regardless of any language courses thllt candidates 
may have followed, 

~ to discover haw far students have achieved the objectives of a course, 
~ to diagnose students' strengths and weaknesses; i.e., to identifij what they know 

and what they don't know, and 
~ to assist placement of students by identifijing the stage or part of a teaching 

programme most appropriate to their ability 

In general, we use tests to obtain information about students, teachers, and the teaching 

learning process as a whole. But the information we hope to get from different kinds of 

tests is used for different functions. For instance, as Seton (1982:173) states, tests tell the 

teacher how far his/ her teaching is effective; that is, to what extent teaching is taking 

place among his/ her students. 

2.4 Testing Vocabulary 

2.4.1 Purposes of Testing Vocabulary 

People are naturally interested in their progress when they are studying a foreign 

language. Teachers are likewise interested in their students' improvement. Because one of 

the key elements in learning a foreign language is mastering the L2's vocabulary, it is 

probably safe to assume that there has been interest in testing vocabulary from the 

earliest times in foreign languages were formally studied. 
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Besides, there are a number of reasons why vocabulary testing should be regarded as a 

useful element in a well-run language-teaching programme. If vocabulary knowledge is 

accepted as a fundamental component of second language proficiency, it is natural to 

expect that one of the primary goals of language testing will be to assess whether learners 

know the meanings of the words they need to communicate successfully in the second 

language (Read, 1997:303). 

Similarly, if vocabulary is considered to be an important component of language 

knowledge, it naturally needs to be assessed in some way. For some learners, particularly 

beginners, vocabulary may be about the only aspect of language they know well enough 

to be tested on. For example, if a language programme focuses on the skill of reading, 

vocabulary measurement is appropriate because vocabulary knowledge is one of the 

most important factors in reading ability (Schmitt, 2000:163). 

Another reason has to do with learners' attitudes. Testing researchers have found that 

tests have consequences far beyond providing estimates of examinee's abilities. They also 

shape the way learners view the content of a course. Most teachers are aware that 

learners partially judge the importance of classroom material by whether it appears in 

subsequent tests or not. This effect is called backwash or washback, and can be positive or 

negative. If a teacher thinks vocabulary is important, then it is worth including a 

vocabulary component in an assessment scheme to build positive attitudes toward 

vocabulary study. That is why Hughes (1989:147) advises that for those who believe that 

systematic teaching of vocabulary is desirable, vocabulary achievement tests are 

appreciated for their washback effect. On the other hand, if vocabulary is stressed in 

classes, but never addressed during assessment, students might come away with the 

negative conclusion that vocabulary does not really matter. 

Other scholars point out different purposes of vocabulary tests as follow: 

14 



>- Vocabulary tests are prepared as measures of general ability or 

intelligence, and as measures of achievement in special subject field (Lado, 

1967). 

>- The purpose of vocabulary test is to measure the comprehension and 

production of words used in writing or speaking (Madsen, 1983:12). 

>- A test of vocabulary measures students' knowledge of the meaning of 

certain words as well as the patterns and collocations in which they occur 

(Heaton, 1988:9). 

>- Tests of vocabulary often provide a good gUide to reading ability, and it is 

usually necessary for students to demonstrate not only the knowledge of 

the meaning of a particular word but also an awareness of the other words 

with which it is generally used ;that is, collocation (Heaton, 1991:79). 

Schmitt (2000:164) summarizes the possible purposes for giving a vocabulary test as 

follows: 

Perhaps the most common one is to find out if students have learned the 
words that were taught, or that they were expected to learn (achievement 
tests). Alternatively, a teacher may want to find where students' 
vocabularies have gaps, so that specific attention can be given to those 
areas (diagnostic test). Vocabulary tests can also be used to help place 
students in the proper class level (placement test) . Vocabulary items that 
are part of commercial proficienCtJ tests provide some indication of a 
learner's vocabulary size, which is reIated to overall language 
proficiency. Other possibilities include utilizing tests as a means to 
motivate students to study, to show students their progress in learning 
new words, and to make selected words more salient by including them 
on a test. 

Therefore, in designing vocabulary tests, one should notice what kind of test he! she is 

going to prepare and for what purposes. 
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2.4.2 The Role of Context in Vocabulary Testing 

Emphasizing the importance of context in testing vocabulary, ' (Heaton, 1988:53) 

recommends that vocabulary is much more usefully tested in context since it is the 

context that gives specific meaning and relevance to a word, thus creating a situation 

which is as linguistically valid as possible in the circumstances. He adds: 

Since subtle shades of meaning are often determined only by the 
specific context in which a particular word appears, it is generally 
advisable to provide fairly full contexts for vocabulary testing, 
especially at an advanced level. The fuller the context, however, the 
more difficult it sometimes can prove to find plausible dis tractors. 

Similarly, Read (1997) states that vocabulary testing indeed has a lengthy history, and in 

relation to this from a cotemporary perspective, the issue that neeq to be assessed in 

determining the appropriate place for vocabulary in languages tests is the role of context 

in vocabulary testing. In other words, if we accept that context is indispensable in normal 

vocabulary learning and use, we have to understand that it is invalid to assess learners' 

comprehension of particular words presented in isolation from a larger linguistic context 

llIustrating lhis point, Read (1997:303) writes: 

Under the influence of communicative approaches to language 
teaching and testing, current thinking tends towards the view that 
we should assess the learners' abilitlj to deal with lexical items as 
they occur in whole texts and discourse tasks. 

In keeping with the contemporary preference for integrative and communicative test 

formats, especially in language proficiency testing, it is generally recommended that 

vocabulary items should be presented in the context of a sentence or a larger discourse 

unit since it is important for learners to be able to understand words as they occur in 

connected written or spoken discourse rather than just as independent items. 

Nevertheless, the contextualizing of words adds a reading or listening comprehension 

requirement to the vocabulary test, which in turn reduces the number of items that could 

be included. For certain purposes, then, particularly in the measurement of vocabulary 
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size, the desirability of context has to be weighed against the need to cover a large sample 

of words. This means that presenting words in isolation may be the only practical way of 

achieving the necessary coverage (Read, 1996). 

As far as the significance of context in testing vocabulary is concerned', the desirable issue 

that could be raised together is the position to be given for a reading passage in 

vocabulary tests. In order to show the relationship between vocabulary test and reading 

comprehension, Schmitt (2000:150) states that "there is a close association between 

vocabulary knowledge and reading comprehension ability that has long been recognized 

in the literature. That is, it is true that the more a vocabulary test is contextualized, the 

more reading comprehension may playa role in test performance." 

Likewise Henning (1991), as cited in Read (1997:306), discusses that 'technically, the best 

format to test vocabulary overall is the most contextualized one. It is no longer important 

to prepare a separate set of vocabulary items. Instead, lexical assessment should be 

integrated into reading comprehension section of the test; that is, a certain proportion of 

the reading items assess knowledge of particular words in the reading passages.' 

To sum up, according to Schmitt (2000), while there is still a role for tests that assess how 

well learners know words that occur frequently in the language or ones that are useful for 

the learners' own communicative purposes, these tests need to be located within a 

broader framework of communicative lexical ability. One priority for s.uch a framework is 

to specify the role that context should play in vocabulary assessment. This becomes true 

when test designers, including, teachers, are aware that the lexical items they want to test 

are presented in whole text rather than a single sentence or in complete isolation. 

2.4.3 Techniques of Vocabulary Testing 

According to Hughes (1989:59), test techniques are means of eliciting behaviour from 

candidates which will tell us about their language abilities. Explaining what 
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characteristics language tes ting techniques teachers need in order to know the language 

capability their learners have, Hughes suggests that the techniques should have the 

following qualities that teachers should be able to use. Hence, the techniques: 

>- will elicit behaviour which is a reliable and valid indicator 

of the ability in which they are interested; 

>- will elicit behaviour which can be reliably scored; 

>- are as economical of time and effort as possible; and 

>- will have a beneficial washback effect. 

In the same way, when preparing vocabulary test items, as much as possible, one should 

be in a position to design vocabulary testing techniques or formats which can fulfill the 

aforementioned features of good techniques. 

Therefore, in the following section of this paper, an attempt is made to discuss what types 

of vocabulary testing techniques that could be applied to examine the word knowledge of 

students. 

2.4.3.1 Objective Type Vocabulary Testing Techniques 

As to McDaniel (1994:144), objective test items require students to recognize best answers 

or to complete a sentence with a word or phrase. The advantage of objective tests is that 

they can sample a wide range of information in a short time and can be scored very 

efficiently. Especially, when the number of students to be tested increases, the 

attractiveness of objective tests goes up. In other words, in any setting involving a large 

number of students, or involving opportunities to use the test on subsequent occasions, a 

strong case can be made for the use of objective tests. 

On the other hand, emphasizing this point, Heaton (1988:25) says that because objective 

tests usually have one correct answer or at least a limited number of correct answers, they 

can be mecharucally scored. The fact that they can be marked by computer is one 
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im portant reason for their evident populari ty among examining bodies responsible for 

testing large numbers of students. 

2.4.3.1.1 Multiple-Choice Items 

Lado (1967) states that the understanding of the nature of vocabulary and vocabulary 

problems does not sanction the use of words out of context in tests of vocabulary. He 

adds that a better type of item to test vocabulary as part of language is a multiple-choice 

item that provides an appropriate context for the lexical problem in the stem. 

Multiple-choice items take many forms, but their basic structure is that there is a stem 

and a number of options, one of which is correct, the others being distractors. It is the 

candidate's task to identify the correct or most appropriate option Hughes (1989). 

Perhaps the most obvious advantage of multiple-choice is that scoring can be perfectly 

reliable, rapid and economical. Moreover, because items can be pre-tested fairly easily, it 

is usually possible to estimate in advance the difficulty level of each item and that of the 

test as a whole. 

There are, however, some problems associated with the use of this format. Hughes, 

(1989) and Weir (1990) mention the difficulties related to the multiple-choice item as 

follows: 

~ The technique tests only recognition knowledge. 

~ Guessing may have a considerable but unknowable effect on test scores. That is to 

say, the scores gained in multiple-choice tests may be suspect because the candidate 

has guessed all or some of the answers. 

~ The technique severely restricts what can be tested. 

~ It is very difficult to write successful items. That is, multiple-choice tests take much 

longer and are more expensive and difficult to prepare. 

~ Washback may be harmful. 

~ Cheating may be facilitated . 
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Having discussed about the nature, advantages and disadvantages of multiple-choice 

questions, let us now see the guidelines proposed by Heaton (1988), Madsen (1983) and 

Weir (1990) for writing multiple-choice items. So as to use efficiently this test format in a 

language test, these scholars have suggested the following principles: . 

1. If the problem area being tested is located in the options, the stem should be kept 

simple. If, however, the problem area is included in the stem, the options themselves 

should be simple in so far as they should contain only those vocabulary items. 

2. Each option should belong to the same word class as the word in the stem, particularly 

when the word appears in the context of a sentence. If this rule is observed, there will be 

less danger of the context providing important grammatical clues for the testees. 

3. The correct option and the distractors should be at approXimately the same level of 

difficulty. 

4. All the options should be approximately the same length. 

5. It is a Iso advisable to avoid using a pair of synonyms as distractors: if the testees 

recognize the synonyms they may realize immediately that neither is the correct option, 

since there can be only one correct answer. It is also dangerous to pair off options by 

providing an antonym as a distractor. 

6. The spelling, grammar and punctuation should be correct. 

7. The language must be concise and at an appropriate level of candidates. 

8. The distractors have to be wrong but plausible and discriminate at the right level. 

9. Enough information should be given to answer the question. 

10. There should be only one unequivocally correct answer. 

11. Care should be made not to give away the right answer through grammatical clues. 
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When we come to the types of multiplecchoice questions to test vocabulary, we get the 

following three forms: 

2.4.3.1.1.1 Multiple-Choice Definition 

This type of vocabulary test item contains a word to be tested followed by several 

definitions or synonyms. To show the importance of this item type, Harris (1969:65) states 

that in vocabulary tests, antonym items have been frequently used . However, the more 

direct synonym type appears to set a more relevant task in terms of everyday use of the 

language and is therefore generally regarded as preferable for the testing of foreign 

lea rners' English vocabulary. 

2.4.3.1.1.2 Multiple-Choice Completion 

This kind of item is constructed by deleting a word from a sentence. Here the students 

look at the group of words and choose which one best completes what they have read. 

The item puts the word to be tested in a context and makes the testees rely on context 

clues and sentence meaning (Madsen, 1983). 

2.4.3.1.1.3 Multiple-Choice Paraphrase 

In this type of item, a word in context is underlined and several possible meanings are 

provided and students are instructed to choose the best synonym or paraphrase of the 

vocabulary item. In this item choosing the right word or alternative relies more on 

knowing the key vocabulary item than on finding meaning in the sentence 

(Hughes, 1989). 

2.4.3.1.2 Matching Items 

The matching item is a variation of the multiple-choice item. While multiple-choice 

question usually presents a single problem and several solutions, the matching exercise 

presents several problems and several solutions. 
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Most matching exercises are composed of two columns, one on the left side of the page 

containing the stimuli or promise, and on the right hand side containing the responses. 

The matching item uses the same set of response alternatives for a whole group of items 

because of this it is efficient in time and space (Payne, 1992). It is therefore, a compact 

method of testing vocabulary. 

While describing how to use matching testing techniques for testing vocabulary, Heaton 

(1988:60) suggests that the most useful type of matching item is undoubtedly that based 

on a reading comprehension passage. He adds: 

The students are given a list of words at the end of the passage, and 
required to find words of similar meaning in the passage, Since a detailed 
context is provided by the passage and little additional material is 
required, this is an economical method of testing vocabulary, 

In writing matching items Hopkins (1998:244) indicates that to decrease the probability 

that a student will benefit from guessing or from the process of elimination, the number 

of possible responses should exceed the number of stimuli by two or three, 

2.4.3.1.3 Filling in Blank Spaces 

It is a commonly and widely used method of testing vocabulary. Testees are provided 

with a passage or a paragraph with some words missing in it, and then they are asked to 

read the passage carefully so as to choose and supply a suitable word from the given lists 

of words to fill each of the spaces, 

2.4.3.2 Subjective Type Vocabulary Testing Techniques 

2.4.3.2.1 Simple Completion Items 

These types of items test students' ability to produce appropriate words which are to be 

filled in the blank spaces that appear in sentences. In this case, the students are required 

to supply a structured short answer by themselves. These item types are useful in 

teacher-made classroom testing because they are relatively quick and easy to write 
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though they sometimes create some problems in that quite frequently there are many 

possible right answers, some of which the test writer might not even have considered at 

the time he/she prepared the test. Short answer or completion ite!fls are particularly 

useful when it is important to test over definitions, facts, nomenclature, relationships or 

simple interpretations. They are easy to write, can be scored quickly, and appear to have 

the advantage of requiring the student to construct an answer rather than merely 

recognize it. Not only is guessing reduced, but some research suggests that longer 

retention is obtained by the very act of recalling information rather than simply 

recognizing it. 

In writing completion items McDaniel (1994) recommends the following three rules: 

:» Work backwards. Jot down the answer you want, and then write a direct 

question that will elicit that answer. 

:» Facilitate easy scoring by lining up all response blanks on the right side of the 

page. 

:» Avoid using sentences right out of the book to discourage rote memorization. 

2.4.3.2.2 Cloze Test 
A cloze test (also cloze deletion test) is an exercise, test, or assessment consisting of a 

portion of text with certain words removed, where the participant is asked to replace the 

missing words. Cloze tests require the ability to understand context and vocabulary in 

order to identify the correct words or type of words that belong to the deleted passages of 

a text. 

Tasks for a cloze test are designed by deleting words from the text (a paragraph or 

reading text) in question either mechanically (every nth word) or selectively, depending 

on exactly what aspect it is intended to test for (Allen, 1983). A blank space indicates 

where each omitted word belongs. Therefore, in a passage with some missing words in it, 

students are required to read the text carefully and supply suitable words contextually in 

each of the spaces. 

23 



2.4.3.2.3 Crossword puzzles 

Crossword puzzles have important values for vocabulary teaching and testing. First of 

all, crossword solving involves several useful skills including vocabulary, reasoning, 

spelling, and word attack skills. To solve any crossword puzzle, a person must be able to 

identify and understand the terms being used and he/she requires the skill of making 

inferences, evaluating choices, and drawing conclusions. For these reasons, crosswords 

make a terrific educational tool, and teachers should continue to use them for presenting 

and testing vocabulary items (Jones, 2007). 

2.5 Vocabulary Teaching 

In the past, in foreign language teaching, vocabulary has for a long time been a neglected 

area, and vocabulary teaching and learning were given little priority in second language 

programmes. Pride of place has been given to 'structures' or latterly, 'functions'. Course 

books have provided little guidance other than word lists, so that apart from turning to the 

specialized supplementary material, such as dictionary workbooks, teachers have been 

hard put to satisfy their students' demand for words (Taylor, 1990:1) . . 

In the same way, Richards and Renandya (2002) comment that traditionally, vocabulary 

learning was often left to look after itself and received only incidental attention in many 

textbooks and language programmes. Thus, although the course curriculum was often 

quite specific about aspects of teaching such as grammar, speaking and reading, little 

specification was given to the role of vocabulary. 

Likewise, Cunningsworth (1995:38) points out that until recently, vocabulary was a 

neglected area of foreign language teaching, but it has gained its due recognition in the 

last few years, as realization came that sustained communication is Virtually impossible 

without access to a relevant and fairly wide range of vocabulary. It is often asserted with 

some truth that students can communicate more effectively with knowledge of 

vocabulary than with knowledge of grammar. 
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Fortunately, this situation no longer obtains, and many of the newer course books include 

word study sections. Moreover, nowadays it seems that there has been an inclination to 

stress on the nature of vocabulary and its importance in learning and teaching a second 

or foreign language. 

Therefore, it is known that there is no right or best way to teach vocabulary since the best 

practice in any situation depends on the type of student, the words that are targeted, the 

school system and curriculum, and many other factors (Schmitt, 2000:142). Teachers, 

therefore, need to be aware of the teaching methodologies available for introducing and 

teaching vocabularies or new lexical items to their students. 

2.5.1 What is Vocabulary and What Needs to Be Taught? 

2.5.1.1 What is Vocabulary? 

Roughly, vocabulary can be defined as the words we teach in the foreign language. But it 

should be noted that a new item of vocabulary may be more than a single word which 

expresses a single idea. On the other hand, there may be multiple-word idioms where the 

meaning of the phrase cannot be deduced from the analysis of the component words. 

Therefore, Ur (1996) suggests that a useful convention is to cover all such cases by talking 

about vocabulary 'items' rather than words. 

2.5.1.2 What Needs to Be Taught? 

Different scholars recommend that the most important aspects of a word like form 

(pronunciation and spelling), grammar, collocation, aspects of meaning, and word 

formation should be taught so that a language learner can simply understand, remember 

and even restore the new vocabulary item that he/she encounters in a variety of 

si tua tions. 
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2.5.1.2.1 Form: Pronunciation and Spelling 

It is vital for a learner to recognize what a word sounds like or its pronunciation and 

what it looks like or its spelling. Vr (1996) points out that these are obvious characteristics 

of a word which (one or the other) a learner perceives when he/she encounters the item 

for the first time. Hence, teachers need to make sure that they have accurately presented 

and taught these aspects in their teaching. 

2.5.1.2.2 Word Grammar 

The grammar of a new item will need to be taught if this is not obviously covered by 

general grammatical rules. An item may have an unpredictable change of form in certain 

grammatical contexts or may have some idiosyncratic way of connecting with other 

words in sentences; it is important to provide learners with this information at the same 

time as we teach the base form. 

2.5.1.2.3 Aspect of Meaning: Meaning Relationship 

How the meaning of one item relates to the meaning of others is useful in teaching. 

Scholars argue that the whole of the English language is a huge network of lexical sets 

consisting of related words and most modern English textbooks use these relationships as 

organizing principles for teaching new vocabularies instead of just teaching random 

words. 

In everyday talk, we frequently give the meanings of words in terms of their 

relationships; we try to relate vocabulary items to each other in terms of their meaning. 

That is to say, vocabulary items may be similar or different in their meaning; as a result 

they mayor may not substitute to each other. This relationship between words is said to 

be sense relation. Sense relationship refers to the semantic relationship that exists 

between lexical items. In this case, the meanings of words are characterized not in terms 

of their component features, but in terms of the relationship to other words 
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(Atkins, Hailom and Nuru, 1996; Palmer, 1996; Yule, 1996). Sense relations that most 

teachers and learners frequently encounter are synonymy, antonymy and hyponymy. 

2.5.1.2.3.1 Synonymy 

Synonymy is a relationship of sameness. Two or more forms with very closely related 

meanings, which often, but not always, intersubstitute in sentences are synonyms (Yule, 

1996:118). It should be maintained that the idea of sameness of meaning used in 

discussing synonymy is not necessarily 'total sameness'. Indeed it would seem unlikely 

that two words with exactly the same meaning would both survive in a language. 

Palmer (1996:89) mentions six ways which differentiate possible synonyms from one 

another: some sets of synonyms belong to different dialects of the language; some words 

are used in different styles; some words may differ in their emotive or evaluative 

meaning, their 'cognitive' meaning remaining the same; some words are colloquially 

restricted; many words are close in meaning or that their meaning overlap (there is a 

loose sense of synonymy) and synonyms often differ in their connotation. 

It is argued that if such factors are seriously considered, synonyms could be a useful 

organizing principle in learning and storing vocabulary out of contexts (McCarthy, 

1990:17). 

2.5.1.2.3.2 Antonymy 

Antonymy is used to express the relationship for the 'oppositeness of meaning'. Words 

that are opposite are antonyms. Antonymy is a regular and very natural feature of 

language through which unfamiliar words are introduced to learners. 

Oppositeness can be expressed in English in different ways. A basic distinction of 

oppositeness is between grad able and ungradable opposites. Gradable antonyms are 

words such as young/old, wide/narrow which have in common the fact that they may 
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be seen in terms of degrees of the quality involved . These are used in comparative 

constructions, and the negative of one member of the gradable pair does not necessarily 

imply the other. On the other hand, ungradable antonyms or complementary pairs are 

those forms such as dead/ alive, married/ single which truly represent oppositeness of 

meaning and they are not normally used in comparative constructions. 

Of course, a word may have different opposites in different contexts, for example, 

hard/easy exam hard/soft chair (McCarthy, 1990; Yule 1996). Hence, it is not 

recommendable to put words with their antonyms without considering such differences 

in the relationship of words in various situations. 

2.5.1.2.3.3 Hyponymy 

Hyponymy involves the notion of inclusion in the sense that the meaning of one word 

can be included in other words. For instance, the meanings of 'daffodil', 'tulip' and 'rose', 

' lion' and 'elephant', 'ram', 'ewe' and 'lamp' are incorporated in the words 'flower', 

'mammal' and 'sheep' respectively. Therefore, the lower terms such as 'daffodil', 'tulip' 

and 'rose' are hyponyms of the upper or superordinate term 'flower' and 'lion' and 

'elephant', ' ram', 'ewe' and 'lamp' of 'mammal' and 'sheep'. 

The concept of inclusion involved here is the idea that if, for example, any object is a rose, 

then it is necessarily a flower, hence the meaning of flower is included in the meaning of 

rose and so on. While considering hyponymous relations, one is essentially looking at the 

meanings of words in some type of hierarchical relationship. Hence presenting 

vocabulary items based on this relationship is useful, for it offers the possibility of clear, 

diagrammatic representation of meaning (Carter and McCarthy, 1988:25). 

2.5.1.2.3.4 Collocation 

Words are not only related to one another on the vertical or paradigmatic dimension, but 

also on the horizontal or syntagmatic aspect. The former one refers to the relationship of 
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words in terms of meaning, that is the relationship between any given word and what 

might have occurred in its place while the latter one to the frequent occurrence of words 

together or the com binations that words· enter into when discourse is produced. Carter 

and McCarthy (1988:32), citing Firth (1957), write: 

Meaning operates at different levels; one hJpe of meaning is 
collocation. Collocation is an abstraction at the syntag11latic level and 
is not directly concerned with the conceptual or idea approach to the 
meaning of words 

Showing the importance of collocation in extending the vocabulary of learners, Richards 

(1985:178) asserts that knowing a word means knowing the sort of words most likely to 

be found associated with it. Likewise Nattinger (1988) mentions two important features 

of collocation. First, the meaning of a word has great deal to do with the words it 

commonly associates with. Second, collocations permit people to know what kinds of 

words they can expect to find together. Nattinger further says that these help for 

language learners to expect what sorts of information can follow from what has preceded, 

so that they are able to guess the meaning after hearing only the first part of familiar 

collocations. 

Gairns and Redman (1986:39), identifying four types of collocations: subject noun + verb, 

verb + object noun, adjective + noun, and adverb + past participle used adjectivally, stress 

that collocation can provide a useful framework for revising items which are partially 

known and for expanding the learner's knowledge of them. 

2.5.1.2.3.5 Word formation 
Experts note that the knowledge of word formation plays an important role in learners' 

vocabulary development and the ability to infer the meaning of unknown words. Hence 

the information from affixes (prefixes and suffixes) which are usually added to the root 

either to modify the meaning or to change one part of speech to another is a useful 

strategy for students to learn and remember words. 
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Hence, in teaching learners to find out the meanings of new words using word building, 

it is advisable to teach word-part strategy by telling students that words can be composed 

of affixes and roots and learning to break words into such parts makes some long words 

more manageable for students who will be intimidated by the length of words. 

Cynthia and Johnson (2005) suggest that the strategy of using prefixes and suffixes for 

building words is probably most effective when combined with other ways of acquiring 

words, such as context clues. Cook (2001:68) also points out that an important way of 

discovering the meaning of a word is to try to deduce it from its actual form . Therefore, 

knowing how to break down words into parts will make them easier to tackle and 

learning prefixes, suffixes and roots will give students more tools for vocabulary growth. 

2.6 Techniques of Teaching Vocabulary 

Nation (1992), in Hunt and Beglar (2002), explains that knowing a word involves various 

aspects of word knowledge such as knowing related grammatical patterns , affixes, 

common lexical sets, typical associations, how to use the word receptively and 

productively, and so on. 

Parallel to this view, Richards (1976), cited in Dianna and Julia (1996), recommends that 

lexical competence implies more than just knowing what a word means. It assumes a 

number of other kinds of knowledge, including what differentiates one word from other 

words that appear to be the same, what other meanings a word might have, what other 

words derive from it, what kinds of associative links it has with other items in the lexicon, 

how it behaves syntactically and, just as importantly, its limitations of use according to 

situation and function. 

Furthermore, there are various techniques, principles and exercises that can be used to 

develop the learners' mastery of knowledge of words. Among these techniques, Hunt 

and Beglar (2002) present the following: sorting sorts of words and deciding on the 

categories, making semantic maps with lists either provided by the teacher or generated 
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by the learners, generating derivatives, inflections, synonyms and antonyms of a word, 

making trees that show the relationships between superordinates and coordinates, 

identifying or generating associated words, combining words from several columns, 

matching parts of collocations using two columns, competing activities as a cloze activity, 

and playing crossword puzzles or bingo. 

Others techniques for presenting new vocabulary items include the following: 

2.6.1 Guessing Word Meanings 

This is done by finding clues from a passage or a sentence. There are different ways of 

guessing the meanings of unknown words from a passage. These methods are: 

A) Guessing the meanings from the context: guessing unfamiliar words from the 

surrounding words or from the sense of the sentence using ideas or hints which help us 

to guess the meanings of the difficult word, 

B) Using the knowledge of word formation : many words can be divided into two or more 

parts, that is, affixes (suffixes and prefixes) and roots. Understanding these parts can lead 

us to recognize the meanings of unknown words by means of word analysis. 

C) Using synonym context clues: it is possible to recognize some synonym context clues 

because they appear as the same part of speech as the unknown word. 

D) Using punctuation: sometimes a pair of commas and other punctuation marks show the 

meanings of unfamiliar words in a given context. 

2.6.2 Substitution 
Substitution is a method or strategy of guessing unknown words- intelligently while 

reading. In substitution, a word in context is underlined and its possible lexical meanings 

are presented as alternatives. It is the responsibility of the learner to choose the best 

substitution of the word according to the sense of that context or sentence. To use this 

strategy, simply substituting a word or phrase that makes sense in place of an unknown 

word is possible. 
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IL Identify the correct sentence 

__ 14. A: I need always your help. 

C. I always am in need of your help, 

B. I need your help always, 

D. I always need your help . 

_ __ 15. A. He went to Kebede hoteL 
,;.. , .... 

B. He opened his eyes ~ look at me , 

C. His big, black eyes are attractive. 

D. "Sister," he said , "Do you go to aunt Aster now?" 

IlL Choose the alternative which means almost the same as the given 
sentence. 

___ 16. He stopped to play tenni s. 

A. He had been playing tenni s and stopped. 

B. He stopped so that he could play tenni s 

C. He played tenni s before he did an activity. 

D. He stopped playing tennis." ,"' 
i ~ l .1." 

___ 17. Congratu lations were floodingALondon to congratulate Tony .~r on his .. second success 
of being prime minister. : 

A. Floods flooded London. , , 
J;'i;l, OJ , 

B. Some letters were sent to Tony Blier 

C. There were flood s named congratulations in London, 
o ., ; .{, ' r 

D. Many letters were sent to Tony Siie~ . . 
___ 18. In the war, the kin g slept with hi s so ldiers and was buried in the cap ital. 

A. The king was in the bed to take rest. 

B. The king was shot dead . 

C. The king is a li ve .· 

D. The king took positi on with hi s so ld iers to attack hi s enemies. 

_ __ 19. She bought a black and red shirt 

1\. She bought a bl ac ~ Jnd a red shi rt. B. She Dought t\\O shirt s · 

C. The sh irt s ~hc b(lu~h l arl' hi;t(,h & red 

_ __ 20. "Don't 1'0 11 0'1' me." Docto r said. 

A. Doctor begged me llot to fo ll ow him . B. Doctor warned us not to fa llow her 

C. Doctor inquired them not to fo ll ow him .· C. Doctor asked you not to fo ll ow her 

PART TWO:- Reading comprehension 

The Faces or War 

War has man y faces. Most of th em are ug ly and hideous, twi sted by suffcr ing. hunger. pa in 

and death. Some, especially those remcmbered late r arc '!QQJ.e and courageous, remi nd ing us ti,at 

men can overcome dan ger and adversity. 



, 

For most of us war is a distant matter. Fartunately, few of us have been part of the organized 
A ..... 

ki lling and destruction that have continued u[kabated even th ro ugh out thi s centu ry. Our feeling 
v IV 

about war may have been influenced onl y by what we have seen and read. This materi al may have 

created a fal se or a misleading impression. For example, a news report on te levi sion showing 

starving children, woun ded so l d i~or rotting corpu ses can often seem as remote and unrea l as a 

cowboy film . It is di fficu lt to di stingui sh in a picture rea l blood fro m artifi cial , or a dead man from 

an actor ho lding hi s breath while the camera is directed at him . Similarl y, boots and comics abou t 
me," 

war tend to start that good me al ways t0u1J1Ph over the bad. The he ro's acti ons, however unrea li sti c. 

are presented as being WOrthy of ad miration . 

In rea lit y, it is not always easy to di stinguish between ri ght and wrong, wi nning and lo)!,si ng. 

courage and brutality, bravery and stupidity . So many accepted standards are turned up side down in 

war time when men are ex pected to kill and~ie for the ir country, their families, their principles and 
:; 

the ir lives . 

(Adapted/rom Lev To/stoy 's 'war and peace') 

IV. Answer tlte following four comprehension questions. 

_ __ 2 1. The topic sentence of lhe fi rst paragraph is 

A. War has many faceS / 

B. Most faces of war are ugly and hideous, 

C. Some faces of war are noble and courageous. 

D. Men can overcome dange r and adversity. 

___ 22. Whi ch one is true accordi ng to the passage? 

A. It is actua ll y al\lavs ve ry easy to te ll ri ght frol11 "rang. 

B. Most afus are practically involved in war. 

C. War is a distan t l11a l1er for most of us.' 

D. Most or the faces orwar are not ugl y and hideous. 

13. good Illen ahl"I', triulllph ovcrthc baJ. 

C. good mcn allVal's ga in victory against th e bad. 
D. Band C 

_ __ 24. Whi ch is ra ise accordin g to the opin ion ol' the wri te r of' the passagc'! 

/\. \\' hal "~ have sccn or heard may influencc our feel ing aboul \-val". 

13. As we can clearl y dirrerentia te real blood rrolll artilici,,1 in picturcs. what "c sec 
f'rolll lhclll call never result in j ~ lI sc or mislc:lding impress ion. 

C. Many acceptcd sta ndards arc vio lated in war-timc 
'1) . A and C 



.-' 

v,''''O I). 
'~lJt'" 

V. Find the words in items 25-32 from the passage and decide on their 
contextual meaning. 

/ _ _ _ 25. Noble (paragraphl) meaps 
h I-l e-

A- spIendid,that-wh'tch'exci tes·ad rniration · 
d ~""""'-ieA.-iJ.-~( .. 1 

B. h!wiflg-a-hlglrer -rank.in-tlliH:.emmunity-

C less important 

D. non-reactant 

___ 26. O~ome (paragraph l ) means 

A- come over B. lose 

___ 27. Misleading (paragraph 2) is the same as 

A- exact 
1:/\· iA- t' 

C impression and beliefs-

___ 28. Remote (paragraph 2) is equiva lent to 

A- backward B. surpri sing 

D. retreat 

,. , 
B. resulting in wrong (r"'I'-".-d. r. '~ ' , .,; ,., .i j," .. " T' ( 

D. reali stic or genuine 

C frightful 
; ,'~. l O,.Jt;_ ' ·I~' , ..... ;.1 

D. famW!t)l 

___ 29. Dist inguish (paragraph 2) is the other way of say ing 

A. decided B. mix up C draw D. understand the difference 

___ 30. Tr iu mph (paragraph 2) means 

A. become less courageous 

C ga i n victory over 

___ .3 1. Up side down (pa ragraph 3) is s imilar to 

A. in di sorder B. side ways 

B. lose victory 

D. become less competent 

C backwards 

___ 32. lie (paragraph 3) means 

A. te ll untruth B. produce eggs 
If /" 

D. harizontall y 

C remain 3'li ,v~~. D. di e, give one's whole,l.(even unt il death) 
-,~~!' -

VI. Select tile right answers to tli efollowing reference questions. 

.J\. f1 0hility and cou rage 

C danger and adversity 

___ 34. that (paragraph 2) refers to 

A. matter 

___ 35 . his (paragraph 2) refe rs to 

A. actor 

___ 36. the ir (paragraph 3) refers 

/\. standards 

B. part 

B. dead man 

\3 . men 

D. suffering, hunger, pain and death 

C organized killing and destruct ion D. war 

C cowboy D. hero 

C fam ili es D. pr inciple 



VII. The words in the choices of the following items are mostly taken from 

your English textbook. Decide on the best options. 
~ ----___ 37. Senait went to vis it her long departure fri end i, c~RWon . She did not expect to met her. 

A. desperate B. hopeful C. hopefull y D. desperate ly 

___ 38. In the process of photosynthes is, oxygen is ____ as a byproduct -

A. produced B. given off c. emitted D. a ll 

___ .39. Most fa rmers ____ catt le in the ir fa rm and se ll them when they became matured. 

A. raise B. kill 

___ 40. This meta l is ___ ___ _ 

A. kind B. tidy 

lag 

C. slaughter 

Please take care of it. 

C. frag ile 

English Answer sheet forr/irade 11. 

D. buy 

D. ill ega l 

Set by Y.M. and M.E. 

Name _________ _______ Grade &Sect ion ____ No ___ _ 

I. II . 2 1. 3 1. 

2. 12. 22. 32. 

" 13. 23. 33. ~. 

4. 14. 24. 34. 

, 
1 '. ~ 5. 34. .. _---- ----

6. 16. 26. 36. 

7. 17. 27. 37. 

8. 18. 28. 38. 

9. 19. 29. 39. 

10. 20. 30. 40. 
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The Holy Trini(y Cathedi'al Preparatory and Se'condary School -1999 E.C First Semester English Final Exam for Grade 11 

Time allowed 60' 

Name ______________ Grade & Section ___ Roll NQ ___ _ 

GENERAL DIRECTION: GIVE ALL YOUR ANSWERS ON THE ANSWER SHEET 
GIVEN AT THE BACl( OF THIS EXAM PAPER 

4o.READING COMPREHENSION: Items 01 to 14, read the following 
passage through. Then, answer the comprehension, reference and 
inference questions that follow it. (Each item carries 2 marks). 

- ---. • Y·' - - - - ,- - ".,. '- . ..... . -~ • . _,- .... . -. 

One relationship bet.ween words that is fundamental to the stud;- of v;)cabulary is collocation~ 
What words are likely '.0 occur beforp' ,and after any given word in English\ For example, we can 

talk about ra.w materials and raw meat but raw fruits sounds more awhward because we 

seldom cook fruits. So, th~ comparis~>n of raw to cooked does not hold here. We can talk about 
, , 
-tonsist of but liOt consist from. Tlllii snows another aspect of vocabulary. A'v0cabulary item rr 

lexicc.l item may consi8t of more t:lan one word. Phrasal ,'erbs, for example, are generally 

recognized a8 lexical itemR consisting of more than one word. Knowledge of collocational 

appropriacy clearly plays an important part in vocabular~' develcpment. 

Another kind of relationship betw'3en vocabulary items is how they are related to each other 

interims of meaning. By this we mean how similar or different they are to one another, how they 

can substitute pr each other. These are often called sense relations. The relations that most 

._.-

, 
p 

r , 
f 

teachlJrs and learners encounter regularly ar~ synonymy, antonymy and hyponymy. These a>:(L _.. ' .' "-- --- - -- " - - --.-, ... _, .. _." - -I 
relationships of sameness oppositeness and indutiion. 

Antonymy, 01' opposit.mess may be expressed in Englisil in different ways. A basic distinction 

is between gradabk and ungradable opposites. e.g. hot and cold are gradable opposites, with 

~ degrees in between (warm, tepid~t.c) cut alive aild dead are ungradeable YOll are one or the 

other. Of comse a word ::tay have diffCl'(!Ut. opposit!i's indifferent conte:,<t.s. e .g. hard/ea.sy 

exam, ha.rd/so!t chair, hard/gel!tle person. 

Words ca~ j~l~; be seen interims , of hier archies, e.g. words like car, lorry, van, bus are all 

subord inate to, 0, hyponyms of vehicle. 

-, 

. ,- .. . --.... . - . - -." .. -.•. ~ .... 
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' I I l' J . 'lomonymy and polysemy arc two term s lIsed to explain tk~ tad t lilt. Illany WOl'l . OClllH ocell I' I II 

Efferent contexts ' with different meanings, e.g. the wore! banh has the meanings 01 a place 

Nhere you deposit a cheque and side of a river. These could be regarded as so separate that we 

.n fact have two words with the same form: homonyms. Other words cannot be so clearly 

3eparated, e.g. foot of a be'd/mountain/page all seem to have a common central menning, so cnll 

be treated as the same word with different senses, :.c. as.examples of polysemy. .. .. _.. -- _ __ ... __ .. "' . _ .... . _.ff .. _'_~ .... 
Tahen from: Shill DeIJ,t""Methodology, Pal·t II: 30 

lnsiruction: Choose the best answer. 
i) Comprehension Questions 

___ 1. The third parp.graph of this text is about the: 

A. Uses o,f antonyms B. Positions of opposites 

C. Ways of expressing antonyms D. Contexts opposites are used in 

___ 2. Which choice does not fulfill the criterion stated in paragraph two? 

A. consist of B. made up of C. take part from D. take part in , .. 
___ 3. As "sense relation" is for paragraph two, _ __ is for para. one:· 

A. anytonyms B. polysemy C. collocation D. hyponyms 

___ 4. The expreosion "you are one or the other" (para. 3) refers to: 

A. one'o beiJlg either Warm or tepid B. to be neither alive nor dead 

C. one's being either hot or cold 
• ' . 1 ~ ~"-

'-, - D. : t9 Qe_~ither alive or rlearl _ . 
-- .-. , -

___ 5. The word "bank" (para. 5) is used as an example of: 

A. homonymy B. polysemy ·· C. homonymy and polysemy D. antonymy 

__ 6. The title of this text could be: 

A. How words are related -C. Two·word words 

B. Synonymy and Antonymy 

D. word formation 

ii) Reference Questions 

___ 7. "This show ..... (para . 1) represents the fact that: 

A. the rules of colloc2tion is constant B. we use collocation accordingly 

G.' collocation refers to confusing words D. "raw meat" sounds awkward 

___ 8. "By this we mean .c." (para. Z) refers to: 

A. the ways words are related to each other 

B. the reason why words are related 

C. the l'eason'wtlY words substitute each other·" - ' - -, . 

D. the purpose of using collocation 

._ .. " 
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___ 9. The clause, "; .. that most teachers and learners encounter regularly .. . " (para. 2) has 

the purpose of the noun "r,,\ations". 
--'----- . --- -

A. a rl.dinginfdl'matbn ~o B. defirJng- - -- .. . -

C. demonstrating D. completing 

iii) Inle,.ence Questions: Infer the meaning of these wo,.ds 0" phrases a.s used 

in the above text . . -
/ 10. "Awkward" (para . 1) means: 

/ 

A. odd B. opposite 

_ _ _ 11. "Seldom" (para. 1) implies: 

A. hardly anv L . B. usually 

C. familiar D. even 

C. frequently D. always 

__ 12. ";I'exical item" (para. 1) re rs to , he knowledge of: 

A. grammar B. pronunciation C. writing D. words 

___ 13. "Distinction" (para. 2) means: 

A. similarity . B. rule 

. ___ 14. "Subordinate" iP;;'-;:a . 4) is: 

A. a Ciause ' lhat larks sense 

C. antonyr!1 for "h;er'lrchy" 

C. difference - D. t~~(}ry - -- --- -- .. . .. _ . 

B . synonym for"hyponym" 

D. antorlym for "hyponym" 

/ ll. VOC,illULARY: (Items 15 to 20), guess the meaning of the underlined words or 
phrases as used in-the following sentences. (each item carries.2 marhs). -___ 15. The United Nations intervenerl. to step t,he border conflict between the two countries. 

A. became involved in a situation 

C. made a withdr~wal 

B. restrained from a situation 

D. set someone free 

___ 16. He is seeiqg th fl project manager tv discuss the overall situation tomorrow morning. 

A. is having a look at 

C. is looking at 

___ 17. He is so rrafty that no one trusts him. 

B. is having a meeting with 

D. is staring at 

A. dishonest B. innocent .9 __ unhappy D. mean __ .... .. _ . - -. - -._.--_ .... 

__ 18. Almaz whispere'(lbim something but he couldn't hearwh3.L 'she said in spite of closing 

her. 
.r-., 

A. thought B. ~poke q~ietly C. passed D. told loudly. 

____ 19. The orgamzation is ·t.aking fot:r new ' apprentices to learn on the joG and becc:ne 

~kii1ed ' workers. 

A. profo8sionn Is . B. t.ho rnt.irorl C. YOlln>: trninees D. young trni 1ers 



I , 
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--.-- ._-_ ..... _ .. -.. --- .. _-.. -" . .. -.. 
" 

-- - .. -

___ 20. I am fed up with eating only one sort of food now and then. I have to change it. 

A. depressed B. exit.erA C. cneerful D. ate food 

III. GRAMMAR: (Items 21 to :W), choose the best answer that best completes each 
sentence beloev. (each item carries 1 mal'll) 

___ 21. Pick th~ sentence that it grammatically corre~t{ 

A. This mice is peculiar in nature B. She has read different children's' books 

C. Bacteria causes a disease 

D. Different data have been collected for the research lVork 

__ 22. A: Do you ____ coffee ___ milk to drink? 

B: Yes, it has a more stirn ulating effect than milk does. 

I 
l 
.i 

t 
) 

r 
I 

I 
t 

A. like/as B. preferlto C. want/for 
! 

D. prefer/than \ 
__ __ .. . _ ~ ._ .... _. __ " .--.. --. --I -___ 23. One of these is illO'gtcal, which one? -. - ' - -

A. Much has been said about her B. English is spoken allover the world 

C. A famous politician has already been died 

D. Some greilrl plant~ are referred to as food producers 

; ___ 24. If you do not accept YOUl.:_opposer's idea in adebate you would more preferably say: 
" 

A. you are quite wrong! 

C. Sorry, I couldn't agree with your idea 

___ 25. Which sentence is grammatically wrong? 

B. I do not agree to you 

D. Sorry, no one accepts your idea 

A. Seeing is an ,"vidence B. To see is as important as to hear 

C. Disliking something should be for some reason 

'1 { 

t 
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p~ u',<[lo _.. J 

I 

D. Few students are disliking maths recently 

___ 26. He _____ smoke cigarette, but he doesn't any longer. 

B. did not use to - -___ C.- .doesn't use to ----A. uses to 

___ 27. ___ has nOl:~;ily nothing to do with debating. -- -. 

A. coarse language . B. motion C. strong evidence D. clashing of ideas 
be" . 

(Items 28 - 31) are tofanswered based on the information given in the table below. 

People Age in Years Weight in Kg Height in em 
I Ayele - 35 70 168 

Selam 17 56 140 
Tola 36 70.50 167.5 

( , 'Anulo 36.5 72 170 

• Decide the sentence that sounds corre~t according to the fact displayed by the table abo·le. 



_;_~28. A. Tola is as fat as Anul2.... B. Anulo is not as old as Tola 

C. Ayele is not as old as Anulo D. Ayele is almost as fat as Selam 

29. A. Selam is the oldest of all peopk B. Tola is the thinnest --- ,., Annlo is the oldest D. 1'ola and Anulo are the same in weight. v. 

30. A. No cne is as fat , tall and old as Anulo 

B. Only two people are teenagers 

C. Tola is almost equal to Selam in height 

D. It is esseutially true that Tola and Anulo were born with in1 a year 

IV. COMPLETITION (Ao), -(Items 31 - 35), -wri.t;th~~curreet.forni-onHe · w(rrifo;:- ·' - .­
phrase given in each bracket. (each item carries 1 mark) 

~"" 31.· "We ha ve not (to bel there for hourR/ Said the children ~ f 1\.: l ; f{- .>:;. /." ( . I • d., i , . , I' ) 

~ 32: "Did he (to do,) his homework?", I asked her 

33)' If I (to have) mu~h money, I would have bought a new car. 

34. We (must) have my LD. card to enter ,his school compound yesterday. 

35. You ::Ire taking English exam now. (Be + V~). 

~'11 . .,. ', (Items 36 - 40) complete the following using words or phrases given below. 

fez 

hardly any 

wear 

can 

much 

36. It rained 80 

does 

put on 

heavily 

no 

none 

one 

none 

less 

more 

---::c--- that many trees-hav.ej:leen destroyed . .. . 
.~ ........ . -- -- - . . ' -

---. .. -. - " ,., .. _-.-_._ '-" ' 

37: " ________ ofyour answer is, really, satisfactory ." Said the teacher 

38: The girls often ____ -'-_-'-_ their hair in many different styles because of th eir 

culture. 

39. Few horses can gallop as fast as mine ________ _ 

40. It hardly any rains at Dankil Depression, so the farmers have got _______ _ 

harv8st. 

Good Luck! 

Set by: Yiheyis Seyollm 

- - -- -
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The Holy Trinity Cathedral Preparatory & Secondary School 
1999 E.C Second Semester English Final Exam for Grade 11 (2007) 

Time a lowed: 1: 0 hrs. 

I . READING COMPREHENSION _ ..... _ 
Direction: Read the following passage--"ihrou:fh.- ._ .T..l.! n -' ;ansf.oe :17re 

compreh-e;;sion, reference and inference qlLestion_., __ ~ 
The silence of the reference libra ry was broken only by an occasional cough and Il0W 

and then by the scarcely avoidable sound 'of pages being turned over. There were about 
twenty people in the room, most of them with their heads bent over their books. The 
assistant librarian who was in charge of the room sat at a desk in one corner. She glanced 
at Phillip as she came in, and then went on with her work. 

Phillip had been to this pan-of the library before. He walked around the room almost 
on tip-toe being afraid of disturbing the industrious readers with his heavy shoes. The 
shelves were filled with thick volumes of dictionaries in many languages, encyclopedias, 
atlases, biographies and other works of references. He found nothing that was likely to 
interest him until he came to a small section on photography which was one of his hobbies . 
The books in this secti(m were on a high shelf out of his reach, so he had to fetch a small 
ladder in order to get one down. Unfortunately, as he was climbing down the ladder, the 
book he had chosen slipped from his grasp and fell to the floor with a loud crash. Twenty 
pairs of eyes looked up him simultaneously. annoyed by this un accustome~ disturbance. 
Phillip felt himself go red as he picked up his book which did not seem to have been 
damaged by its fall "you must be more careful when you are handling these books," the 
young lady assistant said severely., _ ___ _, . _ __ ._-_. 

"By the way, how old-are you?" She asked PhIllip. -"'I llil't"eti," he told her. "You are 
not allowed in here under the age of fourteen, you know . Didn't you see t he notice on the 
door?" Phillip shook his head. He expected the assistant to ask him to leave. 

(Adapted {rom: Intermediate comprehension passages) 

GENERAL DIRECTION: CHOOSE THE BEST ANSWER OF EACH QUESTION. 
WRITE YOUR ANSWERS ON THE ANSWER SHEET 

A) Comprehension question-s--(Items 1 to 6) . Answer these questio!1s based on 
the information from the reading text above. 

___ 1. One of these is true, which one? 
A. The library was quite noisy B. Photography was one of Phillip's hobbies 
C. Phillip knew that his age permits him to the reference section 
D. Photography was the only hobby of Phillip 

___ 2. Phillip was walking around the room on tip- toe in order not to: 
A. slip his books B. go red C. pick up hi s books D. disturb the class 

___ 3. The staring of the readers at Phillip wa~~erous that they made him ____ _ 
A. disturb the class B. pick up his books 
C. go red D. s lip his books 

___ 4. Phillip would i10t have disturbed the reade.r&jf~~ __ _ 
A. the book' s had-not been out of his reach . - - --
B. he had not wanted to do so 
C. the librarian had not insulted him D. the class h ad not been noisy 

___ 5. The notice/prir.ciples on the door of the libra ry must have -----,,---__ 
A. included readers' age limit B. lacked the age limit of the readers 
C. listed Phillip's books of hobby D. been about the sanitation of the library 

_ __ 6. The title of this passage could be "The of the reference library". 
A. silence B. sanitation C. principles D. types 



r 
_ _ 7. Phillip expected~he assistant librarian to make him leave the library because: _ .... _ 

A he was underl!?-e age often . B-. ' he disturbed-the..reJ!g.~!,.§ '--"- .- .- -' 
C. he knew that he was hated D. he read the books loudly 

/ B) Inference questions (Items 7 to 15). Infer the meaning of each word or 
phrase taken from the reading passage above. 

r 

___ S. " ... now and then" (para· 1) implies: . 
A. sometimes B. latter C. repeatedly D. later on 

___ 9. " ... scarcely avoidable"\para·1) means: 
A. easy to disappear B. mysterious 
C. consistent' D. easy to get rid of 

___ 10. " ... industrious." (para·2) means: 
A. devoted ' B. very few C. few ' D. silent 

__ 11. "tip·toe" <para-2) implies: 
A. on the tips of one's toes' 
C. on the heel of one's foot 

B. on the pointed bottom of something 
D. on the pointed part of one's thumb 

___ 12. "Severely" (para-3) means: 
A strictly B. carefully C. harshly' D. dangerously 

_ _ _ 13. "glanced at" (para· 1) means: 
A. looked thoroughly B.. look.~d quicl,dy 
C. examined sl,9wl.y D. lookedslowly- - - ... -_ 

_. _1"'.- _ ____ ./ 

___ 14. "simultaneously" (para-2) implies: 
A. happening at the ~metime B. taking place differently 
C. happened all of a sudden . D. happening continuously 

___ 15. "annoyed" (para-2) means: 
A made rather angry B. became angry 
C. became interested D. became happy 

C) Reference questions (Items 16-20). Determine whether the following 
terms or phrases taken from the text stand for or modify or tell you 
something about a particular word/phrase! sentence or an idea. 

___ 16. " ... this part .. . " (para·2, line 1) refers to: 
A library B. a corner C. main door D. shelves 

___ 17. " ... him ... " (para·2) indicates: 
A Phillip B. the assistant librarian 
C. the writer D. any reader 

___ IS. " ... you are not allowed ... " (para·3) shows: 
A permission B. certainty C. possibility D. obligation 

_ __ 19. " . .. with a loud crash" (para·2) modifies the word: 
A floor B. fell . . 'e: '"5hi'tlltd_ D. climbing- -" --... - -' 

_ _ _ 20. " ... annoyed" (pai~a -2) IS form of a verb showing -- -
A. past participle B. simple past 
C. present participle . D. perfect participle 

./ II. VOCABULARY 
Direction: (Items 21 - 28) choose one word or phrase that best keeps the 

meaning of the given sentences contextually if it is substituted in 
the blank space.-

_ __ 21. I don't think I know him although his face seems _ _____ _ 
A. friendly B. familiar C. usual D. famous 

___ 22. A circle is a different from a square . 
- A shape B. sign C. style- D.- shade 

._. __ . . -



/ 
J .... , .• 

___ 23. In llP itu of the t.e rrihle st.o rm, t.IW·Hh ip lV lI H 
A. un injlll'!~ d Il . lIll hro l\ !,11 C, lIll dllllllllo:l'd n. 1111 wOllI\\II'11 

_ _ 24. How is it possible to _____ HIV/AIDS from killing this generation? 
A. prevent ~hide C. detect D. resist 

__ 25. Why did you to take the bag home? 
A. do B. make C. present D. refuse 

___ 26. A country can do nothing with :--: ___ manpower. 
A. not skilled B. in skilled C. un skilled D. dis· skilled 

___ 27. These are animals from rat family. 
A. mouse B. mouses C. mice D. mouthcs 

_ __ 28. Yared h as not seen his brother for ten years and has no idea of his -,-_ 
A. place B. residence C. address D. kebele 

III. GRAMMAR 
Direction: (items 29 - 44) choose the alternative that best completes each of 

the following sentences grammatica..lly. . . _,.~. _ __ . __ ~ -" "'-

___ 29,. If students had be-en late, their English teacher - .- - the~'~-Way. 
A. will send B. would have sent C. would send D. will have sent 

___ 30. My sister 
A. who 

___ is a nurse, lives in Gondar. 
B. whom C. whose D. which 

___ 3 1. Don't let him . Make him clean the room before he leaves. 
A. go B. to go C. went D. gomg 

___ 32. He used to play foot ba1l:-a lot, but now he _,....-___ '" 
A. wasn't B. doesn't C. does 'D. didn't A 

___ 33. If Mohammed saves a good amount of money this year, he _ _ _ to visit 

__ 34. 

__ 35. 

__ 36. 

__ 37. 

America next year. 
A. would have been able 
C. would able 

B. will be ab le 
P. h as been able 

The students managed various clubs in our school. 
A. organizing B. to organize C. organize D. m orgamzing 
My uncle died in the war when he was young, but his wife died a 
disease. 
A. of B. by C. in D. because 
Soon after the little girl finishes her homework, she ___ a chocolate 
reward: . . - '- :. .. - - _ '" .. _ .. _ ._ ._ .. ' 

, ." ... ~.-

as a 

A. will give B. will be given C. has given D. will be given 
_-=-_ all iasects, the bee is the most useful. 
A. For B. 'That of C. From D. Of 

___ 38. Can you understand ? 

A. what I am saying B. me what to say 
C. that what I am saying D. what am I saying 

___ 39. My brother speaks Engh-sh fluently as any Englishman. 
A. more B. less C. mos t D. as 

___ 40. Almaz Gondar tonight , she wrapped all her prizes of ChristmaSJto her 
parents. 
A. visits B. is going to visit C. is visiting D. visit.ed 

_ _ _ 41. If Lake Tana Addis, you many monasteries on its Islands. 
A. surroundr/will visit B. had surrounded/would have visited 
C. surrounded/would visit D. surrounded/would visited 

___ 42. No·one knows for sure the time Almaz will arrive. It __ on the coming Friday. 
A. must be B. might have been_ 
C. could be D. must have been 

, "'-- --- ----- -



! -

~ 

__ 43. t. he pl'<!Hi<\( ' Ilt.'H <\ (' :iI. h , 1I 1\ 1 \(II IIH~ ('d (III 1 II(' I' lIdi(I )'('111( '1'1111)' . 
A. waH \ lC ill ~ B. W: IH C. hlld \Jet!ll U. 

___ 44. After the chairman _____ the opening speech, they started to discus the 
issue. 
A. had made B. is making C. has made D. makes 

IV. SPOKEN LANGUAGE 
Direction: Items (45-50).Tn the following dialogue, the part said by one of the 

speakers is given, and a blank space is left for the other. Choose 
the response that is most appropriate to complete the dialogue. _ " 

- - - - _ __ 4' _ ~_,. ,. _____ • _ _ _ / 

___ 45. Ali: Where is'*Ii~I? 
-- - -- ---- .... --

Fatuma: He _____ to bed. 
A. goes B. has gone C. was gomg D. will go 

___ 46. Manager: Why did Disasa go to Asela? 
Secre'tary: 
A. He must have reached by now B. He's been there several times 
C. In order to attend a.meeting D. For a few more days 

___ 47. Student A: Shall I sharpen the pencil for you? 
Student B: _______ _ 
A. Yes, why not you do it? B. No, you won't do it 
C. No, thanks. I can do it myself D. I wish you could 

_ __ 4B. Yared: I don't like this house very much. 
Tadese: _________ _ 
A. So do I B. Either do I C. Me too D. Neither do I 

___ 49. Tola: When were you born? 
Chaltu: I born in 1971 
A. have been B. was C. am D. were 

_ __ 50. Bekele: Are you going to play football this Sunday? 
Tola: Yes, it rains. 

.--- -. . -
=", . ~-~--.- "'" 

A. If not " .-- B. except 
---

C. even ~--- "D. unless 
Set by: Yiheyis Seyoum 

fez 
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39. 49 . 
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The /loiy Trinil.y (~. h('c1/'(" /.:(; /0 /'''('/If/l'(//OI:\' S('''oo/ , 

2000 E;,C First Semester English Final examination For Grade 11. 

Time allowed 1:45 

;eneral Direction :- The Examination has !L sections and conta(ns 60 questions, 

"ry to go throll.gh each and every qllestion~ and write YOllr answer on 

the. given answe,- sheel. , 

')art One - Reading Comprehension 

'nstruction I, Read the following passage car:efully and choose the best answer for 
-----~ - - ---- - :.-- - -- ._ ...... -- .... - -. . -- .- ~" 

luestions that follow and'l5Tacken the letter of your answer on lire 'answer sheet 

I. Once I when I was seven I dreamt of a beautifu l Aungle full of trees and beautiful flowers. I remember 
,.I . J . 

I was walking in it happil y and promised my se lf I would never leave the plaee . But suddenly the trees 

started shaking and the fl owers started falling down . I looked arollnd and saw a big lion corning at me 

from one side: 

2. It was so huge that I was I ike a seed beneath it . It also had a very long tooth that reached. down to the 

earth. It started ,0 talk to the trees, asking what I was doing there in his kingdom: I was b'Jging it not 

to hurt mc . I fina ll y woke up shouting and crying in my mother's arms. 
WenJ!!.,.. 

3. t used to wOllmder why I had that dream and al'~cr I gre w up I askeel my mother . She told me th at 

carlier that day she had take~n me to the lion's park in Addis Ababa" and I had been scared on them. 
_ G~ e 

lhat still didn't make ~ense to me . Why wou ld I be scared of ~ lion kept in a cafe? so I went to the park 

to find out what wa, so siary . 

4. Getting closer to the park it is easy to hear the roar 01.' th~!ions / ,and see the crowd s oLchildrctl and 
- • . 1 ..... • _ _ •• . • _ _ , _¥_ 

young people coming out ol·.the-park with happy faces from seeing [lie aniilHilo;· .· :' , 0 
I{,,<- e ;+ 

5. The park was founded in 1940 ( 58 years ago) during the regime of Emperor H.j.je Selassie and r.r was 

opend with two lion's named Malia and Lulu. Accordin g to tl~~ palk manage~Muhadi Abdul l' laz iz, the 
w 

lions werc a gi ft to the Emperor) .. Who loved hunting and used the lion as symbol of hi s government .-

. " The king then thought it wou ld be ~od to keep them in a public place so that peuple cxpccially 

children could sec them '/ MLd,adisays . .. 
·-1 ~(d ~\ )),.:. C-d .. ~ 

(,. What makes the li ons spcc ia l is !bay.. they are endemi c sp.eeios and are on ly rOlll1d in the public. The 

animals, .. Pantera L.iyG Rarbari .. are unique because they have a specially colored pale hair on their 

belly and along dense mane. 

7. Atier paying one birr to enter the park , the two !ions are directly seen in their cage. The othcr li on 

cOlip leS)aging from 3 - 18 yea rsjcan al so be seen clea rly when goi ng forward aroun the circular cage . 
. --I!,'-H' . 

There are also t~e= cubs ke!?t separetely until they get old enough to enter the cage n Therc are now 

eight couples, and in tota l there are available to be seen in thc park ;'Say Muhiadi . 

-. ~- .. 



he reason they arc kept together l\~ I:\lllplc~ the park IlltllHlgcr say!) is Sll lhal lhey I:tll\ breed alld 

opagate their species. The other reason is that if the lioilS are kept alone they will become aggressive 

,d won't be easy to handle. +im.(. 
11essit is their feeding or c!eaJing ~, the lions usual ly sit si lent or move around their cage quietly 

, But when they are to be t,1:J which is usually frolT\ _5_:00,: 6:00 o~~lock) they get restless and di splay __ .... __ 

eir loud voiee. "says Muh~~i.._ _ -- --.- -~._. _ ____ -"----.-~ 

overy day 105 kilos of meat is fJrcvidcd for the lions, and one animal~ can eat 5 . 8 kiios per day. 

ley also have thei;o;"'n teders that give them their ' mea l onc';:day and clean their cagetwice a clay , . o~· / 
oming and night . . Muhadi says .. " although cage lions are different and a little more team than wild 

1es , they still don't have any contact with humans "H~ adds thtt even once ki ll ed a man who used to 

ean their cage . 
M 

, Whenever their cage is deaned they need to be transferred to another room and the root shou ld be 

,eked. " Muhadi say~/e;nembering the tragic accident, " But after transferring them the man fou ot 

1 lock the door and one of the lions) M{gi)slapped him on hi s face which made hirr. faint and he died 

fter being taken to the hospital. 

Except for that unfortunate day, the lions have nevcr gotten out of their cage or hurt any onc . They 

nly get every good care and 35,000 birr per month allocated to them from the city government 

.ccordingly ,011e fOUith of the money is used for their mcals and the rest for their medical care. 

A. year ago the park adm inistrat ion added five differenl an1mcls ~n:ao ~~~pt to givc-v~sitors-a -\<a r-i (Wf7 ~ .-- ' 
C ., - - f) ~ -- .-- -

" Now chilada chimpanazees , Monkeys. Rabbits, dicks and /tortoi ses are found in the park , " says 
/ 

4uhadi. 

But the lions alone have 80U vi sitors pc: day on averag~ mostly chiidrcn . The mannager says that 

nnually 5,000 fore igners also come to the park t{T{hc-pirk to se~ the endagered species. 

When I was about to finish my visil--;-one of the lions roared s·) loud that everyone got nervous ancl 
. . 1. .. 1<ni.\~ 

ringed. Then I saw a littlc girl around S IX , run ning to her rTlutherlel;.l;ing her to take her back home . 
./ 

low my dram made sense. I wonJered .. vhat thc littlc girl would decalll or wcnt to sleep that p ight . 

Adap ted frol1l " S clrlllltfl ' I 

rhe express ion, " I was li ke a seed beneath it '( paragrap ll 2) is used 10 indica te :. 

A. How big the lion was B. That the I ion was absolutely cru el 

C. That the trees wcr~ very big com pared to tnc li on 

D. How inlelliCent the writer is 

Ihen was the story wr itten ? 
.' ~- -

·A.1940 B.2000 
----

C. 1998 D.2007 

'hich paragraph arc used t'l support thear~"lTie" t that" Dreams are reOections of the realit y 

A.2alld4 B. 3 ~l1d :i C. 15 and] fJ . 2 and :; 

-- . . ---



aller paying one birr to enter the park. the two lior.s nrc dir,:ctly seen in their cage. " ( paragraph 7 ) . 

Vhat grammatical error hasth~ writer committed in this sentence? . ...-- _ ._ .. _ .. --- --- .. - --_.#_._----
A. Tense -' -- B~T;;approfji'i1lte-U5e of passive voice 

C. Misplacement the participle phrase D. subject - verb agreement 

'he park administrat ion increased the type of animals in the park in 

A. 1998 B.2006 C.1995 D. 1997 

"hich paragraph is talking about the amount of food given to the lions? -A.!2. B.IO C. 13 D.8 
Httt.!t· 

mperor Htk: Selassie decideil to keep the lions in a public place because :. 

A. They will become more friendl y to the people 

B. Many children wi!1 visit them very ea~ily 

C. Lions in a cage may even attack their care takers. 

D. A cage .deaner shou ld check if lions are looked in anothe.r cage before cleaning 

Ihich of the fo llowing is false based on the passage? 

A. As soon as you get in to the park. you immed iately see 16 lions. 
-- --- ...-..-_.- ....... - .-- . ---

B. Young lions are not 31Jpwed to live together with the old oiies'~ - ---- "-

C. Lions in a cage may even attack their care takers. 
~,-,t-

D. A cage cleaner shou Id check if I ions a're )in another cage before clean i ng 

ccording to , lions get restless during their feeding time ? 

A. Emperor Haile Selass ie B. Th'e Fark Manager 

C. Malia and Lulu D. The feeder 

Which Qf the fo llowing an imal is not found in the park? 

A. Monkey B. Leopard C. Duck D. Rabbit 

The writer's dream has becore sensib le when he/she 

A. saw the loins roaring in the cage 

B. was told tnat she W3S scared of the li ons a day before 

C. saw the. iit\!e girl get nerv0l!Sdue to the roar of the lions 

D. know th at lillie girl sc reamed of the lions in her dream 

• Except that unfortunate day .. ~:~' (paragraph 12) re'fers totLi!tlay::"- _ __ _ .. 
. , 

A. The lillie girl was frigh tened by the lion 

B. On which the cleaner was kilkd by the li on · 

C. That the writer was scared of the I ion in hi s/her dt eam 

D. The writer vis ited the pa rk and heared the roa rs of the I ions 
/" 

.... kept separately until they get ... "\paragraph 7)~ ~h.! pronOlIl1/ ' 

A. animals B. cubs C. Lions 

They ', refers to : ~ 

. 1/. 
D. coup l~s 

._-_ .... --_ . 



• ... .. 

'. " ... then thought it would he ..... "( paragraph 5 ) ~ )\;~ proiloull ,iL rL'krs III .-

II. public pl,,~c n. symbol 

D. nothing l' ut se rves onl y grammatica l runction 

i. ' .... the re in his kingdom. "( pilmgraE!:. 2). The word '~rekrs to 

A. the wr iter B. Emperor C. The lion D. The manager 

'ISl ruclioll 1I. Malch Ih e f ollDwing wor ds IInder collll11l1 "A" Iv ill, Iheir cOll lexllIalmeall i llg 

J 
l. Jun>!ie 

\, ~ 

]. Bencath 

l. scared 

J. Propagate 

). allocated 

IIllder coll"nn "R". 

" ""'" 

1-
A. 'Frightened or something 

B. over 
J 

C. Dense rorest 
i. 

D. To pruduce a new animal s 

E. under 

F. to give some amo~ll oT Ifluney 

G. wild animals 

IISlrt/Clion 111: - Chouse Ihe correCI >'w I .;'1 from Ihe pa ir i ll Ihe bm ckels 

--_ .. -- -" 

· Have you got ( embarrassing / emharrassed I when you have commillcu that mi stake' in front of 

those elders. 

· She is one or the most ( bo red I bori ng I girls in her class. She never stops talking and she neve r '<oys 

interesting. 

· We all asked him ir he wanted to go to the cinema but he lVas not . __ - ( interesting I interested) ,. 
rl l! l f .;J..>J-1( Ie 

· I l'c lt th'lIthc disw-assien wa, quite (exc itin g I exc iteci ) bec<ousc everyone was sm iling at the end orthe 

meeting. 

· Hana I I think you are not wilh Ille . What ,'re you r ______ ( di ,cuss ing / :aiking ) L'out ? 

'art Tl vo Complet iol1 t-
i 

I1sfrflcfinll 1: - COl1lplel/J lit e /;/iowing pnrfluraplt with (h e appro.'Jriate ~hsfr()m fhe lisl given 

de~sJ(lped need s 

prel'cr rc 111:l i 11 cel ]llll 

ro llows went dowil 

Thl'rc ~ II\ .. ' not thL' ri!;h t v/tlnjs to lise. !-hc way we \\",Hdd put II I?' iliat . Ihl' budget support WilS not till' 

right instrlllllent j()'" Ethior ia's situation, and so we l.. (l Ill ore ;Ippr~)pl"iatl' insturlllcnt , as we al\vtlys ~ 

to h:1Vl' 1 1 h.' righl iIlStUI1l CIl I. rOI any pani cu lar Sllu ;IIIOIl III k'["Il l~ or over all reSOl! I'Cl'S ,which ~IS I 

l':-..pl<1l11l'd L':lrlll'l" J_ a disciplined formu la hased ;:Q\1ruach . y0111" qll l";!ill Il S is rt.:ally ahout how Wl,' ~ Ihl' 

qua lit ), or poli cies in [lh iori" I~. s t year " /Is a WllOlc , our r</llill ~ i. about eonstalll The ratillg 0 

significantl y 011 govc;nlai1CC aspects. but it \vent up in other ;lfe:IS . :lnd so the balance did !lol ch;11lge , 

To J it difli:rellll y i I' g"ven,allee had ;l1lprove,1 I<lsl year insll'<ld or ,ktcrioraling , Elhiopia w",IId haVL' 



bec'n gelling "bolll 117t1i1 [lIi l: io!) '"" )lI:! : !)' , inslc'"d 01· Ih" ,[IITe'lil II :i:iil "Iilli,," '·k"II), Ih,' 11;11 

f~Iward fi)r liS . 10 B._ mole in El hio pin IS 101 Flhiop ia 10 9 il s pClli>rlllanCe and one or I:)e kcv 

dimCllsioll tl w t .!..!L' im provi llg is gllvt: rn ilill'C . 
. \ : ; . . " ( 

Adilpled from ft' Qllllrler~1' {JlliJliclllioll oj III " :~~:J rld Bllllk Etll io/l i ll ~·() II I1IiY ,iJ/ie,' 

7ft tlt rel' .:- G r (J l11.'1wr and :~(}lI j mllJ1i('(fiioll 

Front/lte f;: h re ll allenl 11r:ves ( A - D) Choose f!I e COJ reel {J lI e (JIlt/wri te its leller Oil YO llr (Ills lI 'l'rsheel 

fo r each of fil e gh·t!11 questiolls. 

I \\·a, 100 laic. i1 "1 wben I Ibe Iwll the mee t iog was not dispersed . 

i\. I.,ach B. arrive at C. I\~ach ed at 

\\'hidl nne do )'O ll thi nk is a l1l()n~ po li te c:-.:prcss ioll ',) 

r\ . open the w'IIdo" , will YOli 'J . ". 
13. cOlild YO li opell tbe windQw ~c? 

C. I wondel iryou wo uld mind open;',g Iht window' 

D. Do ye ll open Ibe willdolV :: 

Or lbc fll ll owlIlg senlences ide!'lir), Ihe di:l·clcnl . 

,\. please P"s< alllhc papels fi1r\v;)Td . 
( l r·. ·. 1 ( ,' · 

B. Dov.'I1 tile long c..floo ri er walked tile gl{~s{ or the castle 

c. Hall' dulll;,s! sl~rlld<ly's !))ovie was [ 

\). March in sigle file 

/\ I'm 100 p;ltil2llt. __ _ .. _._._. _____ _ " 

I~: YI.'S. ~ 'Oll <~re sometilllc". 

i\ . aren't .R Il . <111111 '1 R <. ' . ,1111 1 

\\:hich of the fol lowing pair o!"worus are not SV t)()Il\ ' l~lS ) 

I) . arrived (1 \ 

I) .<lrci 

/\. rreedu!)) apd1 ibcrt y h. i ..... L! 1,.111~ · ~ lnd pU1l ishment 
t . .. 

C. gcnr:l ll .-) ;111(\ ml.'IIn 

':\. \\ 'hal did you _ _______ ._ 10 the wl'dding l'I.'rCIll(ltl~ ' thil! ~ () 1I attended ~' csterday 

." \ i":' ~ ,1"1 ., \ ... ::: rill'" 

II . ;·air~s- II . donkic' s 
. _//\ , r " " 

:\hc..·h .. : : \\ 'I1;lt did ~~ l Ie:!!'n thi:-: llltlnl;ll!.~ ) , ' 

. f .; . I 

. kkll . 



------ - _._._ . __ .. --

7· ... """' 
. \ - vi' ~ 

.r i\o--hcP 
·f /~ 

~ faye: Please refrain froln ~1l1()king 

'Mesfin : No problem ,I have already quit. 
. r 

• Refrain from means :-

A. continue B. stop C. get intouch with D. help me in 

O. Which one of the following is gramatically correct. 

.:1 0 ,-

Henok: _______________ . ifpossible I'd like to borrow them of this week. 

A. A few of the books are interest.ing -. 
B. I don't like the whole cooks 

C. , am afraid to say that I am hardly interested with the books 

D. You had better tell me the feeling you have 

12. Belay: May I have ________ . sugar in my tea, please? 

Banti : Yes, of course . You can have some. 

A. few 13. a' lillle C. a ICw D. many 

13. The root word in the word cow~rkccs is - - ---
A. worker 8. work C'. wo rk ers D. coworker 

)fo"!lnr; . . . _ - ", , 
! 4. A clever student's desl1~ eO}lld_simply be foreseea ble by anype-lstJR ,..[Ilrcseca hie IllC.iils -, .-.. ,' -

A. observable B. seable C. predictable D. unimaginab le 

I S. In one of the following sentences, we can employ' antonyms' as contextual clv'e to deduce meaning .) 

A. What makesjyou think that I can repair the broken bik,e that you souldn't fix ') 

B. Kebede's fa,t new car is simil ar to my speedy one. 

C. There's a s:i ff penalty fororea~i "g that law, and it is a fair punishment 

D. One may answer a ques ti on from his point or v iew but .l don't think thaI it ',,:oLJld 

necessarily b'a Good replay. f..i-~ .. """ " ," .. . 
- ' : '- .... ~ j': 1 1-.) 

"'6. Nicaragua has survived to gtastrorhcs)lh,tt is.the ca rth qll,lke "I' 1972 and the huricanc or 1'l'lxT l hl' 

underlined word means 

1\. di saste rs 13. CC r Cl lll)lllL'S C . prcciol lS evcnts 

17. A: Where do you thillk I can get a stat;onary around this. 

B: (said the lillie boy pointing to the buildin g on the opposite direction) 

A . that is the stat ionary 
. ' .. -.. 

lJ:-kion) J:;now 
- - --o 

... _ .... _ ..... . 

C. You wou ld ra ther ask another i"""" D. I nl11 s~rry 



~,{, r· · 
/ 

. ! 

18. One of the following is. not the feature of a formal de.b.ate 

A. doesn't have clear cut rules 

B. has definite·t-ime..lil!lils.J,!~ each speaker 
/~---- -- - . ... -- - .. - - -

C; has' equal inumberstudetlts in each side 

D. has a chairperson to lead the debate 

-

__ r 

19. Imagine that you are swimming in a lake and unfortunately you become tired and are in dr~l'.'nin g, 
what will you say to 'some one who is standi~g at the r;ver bank? 

A. Help! B. cou lcl you help me • please? 

C. Is there anyone to help me ? D. Wou ld you mind if you help me ? 

20. Teacher: Which group ~concerned with this motion ? 

Student : It is -A. their B. theres C. theirs D. them 

II. Read the instruction carefully aild write the answers for each questioll$ ill brief 

21. Write dawn at least two important points that need to be taken in to account to .c?nduct a successful 

interview. 

a. __________ -=~~~ __ 
~--. .- -_ ....... 

b. __________ _ 

22. Jot d4"wn at l ea~ t three characteristics of a good debate. 

a. 

b. _____________ _ 

c. __________ . ________ _ 

/' --.--- - ... .... --. 

. ~ 
,----;-1 

! ,!, I \ . 

--~ "- - - -'-

;;.. \ \ 

--- .. -

-- . 
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2007/2008 

TIME ALLOWED 

~ead the fa llowing passage carefully and answers questions 1 - 9 according to 

t . 

DoctorR h ave long ' ~l "ed garlic in .tncating theiL patients . Many centuries ago --he Greek physicians Hippocrates and Dioscorides recom ended it for digestive 

Jroblems , knrocy , cancer, wounds, infections ~nd heart trouble . In the 19th 

: entrury , Fre-~ch Chemicst Louis £~~~~~:~udied garlic arid d~s~ribed its antiseptic 

properties . In Africa, during 20th century , Albert schwitzer a famous missioJ,1ary 

doctor, used garlic to treat amoebic dysen,tery and other diseases when Russsian 

doctors ran short of modern medicine during world war II , they uRed garlic to treat 

injur('d soldiers . Thus , garlic beca me known as Russian pencillin , More recently 

scientists hav~ studied how the circulatory system benifits from garlic. 

Galic is thus outstc>.ndillg nutritiom, ily and medicinally, and its s mell and the 

fl avor are truely uniques . Where was garlic first grown? some botainists believe 

that it orginated in '.:entral Asia, from there spreading allover the globe. 

The constanza '{alley , 

surrounded by m ountains , 

in hte Dominican REpublic has a temprate climate , 
..... - . 

the vaJl~y is blessed with rich soil and boundant 

rainiall . COl1stallza and idea l 10ca"")n fer growing garlic . 

Adapted from " Awake " 

September 22,2005 

I. Choose the best answer and write the letter of your choice on 

the space pro!tided in yours ans'.uer shep.t . 

[) 1. According t.o the pass"ge the Greek physicians reco mcnded garlic for _____ _ 

A. digestive problem 

C. cancer , 

B. hert trouble 

@)an 
C 2. Botainst believed that garlic was first grown in ________ _ -

A. Greek B. Ru ssia C. Centra l Asia D. A"ica 

B :1. Al bers schwitzer , a mi ssion ary doctor in Africa used garlic to lrcat _, _ _ ,' 

A. infectiot; B. amoe bic dysenlry C. ca ncer D. all -

I 



--
4. Why was garlic called" Russian penciHin " 

.!l. beacause the Russian doctors used it to treat wounded soldiers. 

B. Because ifs Russian traditional me1icine ~. 

C. Because it was first grown in Russia D. all 

5. Con stanza is ideal location for growing garlir. for its ____ _ 

A. [emprate climate B. rich soil 

C .. aboundallt rain fall D. all 

6. 'beleased ' .in paragraph 3 means 

A. rich 

--
B. located 

C. naturally gifted )(. D. surrounded by moLt!"ltains -< 

7." injured," is _________ _ 

A. sick, . B. hurt C. wounded 

; 8. ' a boundant ' in 'paragraph 3 refers ____ _ 

A. many ~. in large amount C. shortage 

~. 9. ' botanists' (paragraph 2 ) - means _____ . 

A. people who study about garlic 

B. people who study about medicine 

cg people who study about plant 

D. people shy study about animals . 

D. cured 

D. none 

II. The foliowing questions are taken from yuour t~t book you have coverd in 

the acacimic yea.r , ch"ose the best answer. 

/~ 10. Which sentence is incorrectly constructed? 

A. If the price of fuel rises, every thing will be exfensive 

13' I am prefering walking to swimming 

C. Da ncing is my hobby D. all 

P II . 'misunderstanding' The underlined part of the word is a ___ ._ 

A. suffIx B. preffIx - . 
1) 12. We _ -- TV - when the lightoff . 

A. watched B. were watching 
./'" 

..t5 13. Sh e accepted my opinion ___ _ 

-- A. happily B. happy 

---

C. Aflic prepostion 

C. had watched 

C. happiest D. all 
~ 

D. none 

D. watch 

'~""" " :'~' . . ',) .-

". 
" 



-4 14. 'I didn't use to read magazine.' This sente~1ce has the same meaning to one of the: 

following. 

A. I had a habit of reading magazine but not now .,...-
B. I didn't have the habit of r(!ading meganzine but recently 

I have started. 

C. I didn't read magazine and I don't read now D. all 

J) 15. Hilina is used to overcoat . 

. A. wearing B. wore C . wears D. wear -
/' 16. I ____ that much money if 1 had known the poor quality of the car. 

A. would spend B. would C. wouldn't have spent -
D. will not spend" 

~1·7 .) ___ come if I arrange ~ ~rh'I~;Pclass ? 

A. will you 
.~ . 

B. would you C. Did , : 
.\,'~ 

D. alJ 

A 18. " Arabic is spoken in the middle east. " 

which of the following can be an appropraite active from? 

A. Middle east speaking Arabic B. people in the middle speak Arabic )( 

C. people in the middle east spoke Arabic 

D. people is speaking Arabic ,; 

Ii 19. "China is controlling the world market" which one is the correct passive form? 

A. The wodd market is controlled by China 

B. The world Market is being controlled by China 

C. The world Market was controlled by china 

D. The world market was being controlled by China 

D20. After we Lalibela, we __ to Axum . 

A. visited / reti..'rr.ecl B. have visited / ret'lrned 

C. returilcd / had visited y 
.' 

l2: h a d visited ! returned 

r 21. Which one of the following is not true about debating :­
L 

A. has a chair person B. The debators should collet infromation 

C. the two gmups shouldn't be against each other's ideas --D. none 



D22. My grandfather used to tell me astory when I was a kid but I have __ many of 

them. 

A. forgotten B. forgot C. forgetting D. forget -/3.23 . When I met her last, I promised to ___ her a letter. 

A. wrote B . write C. written D. writing 

D 24. Aster; would you please allow me to use your dictionary ? 

Thomas; ____ _ 

A. certainly B. Why not C. I am sorry but I am using it D. all 

D 25. Fanaye = The root of our poverityis lack of edu cation 

Debela ; __________ _ 

A. you are quite right 

. B. That .is true lack of glJOdctoverance the first 

C. I couldn't agree less D. ali are correct .-
IS 26. Hana = i always feel dizy after luch 

Tigist '= _-"-________ _ 

,& •• you should study hard 8. you better have acup of coffee 

c. you must read news paper D. Taht's you choice 

Use the words in the box below to complete the paragraph best. 

J estimated 
' ill ed 

~t,forced 
:S I.grown 

Poverity has 27 many to occupy a reas prone to f100ds , mud slides an d earth 

quakes. For example, it is ~ that carac'lS , venezuela , over half million people " 

live in squatter se ttlements on steep slopes that are contionously 29_ by land s lideR , . . 

" Recall, 1.00, the 1984 industria l acciden t at Bhopal , ;:-ldia , were several tousar .. d 

people were _3Q.. and many more injured . Why the human toll? Primarly , it was 

bccau~e sh a nty towl! had ~ to with in just five meters of the vactory's boudnary . 

IV. The following sentences are not logically ordered. Rearranga them from 

the oldest to the recent one. 

~1 32. In Rome clYlnpic , he scored a remarkable victoriy in Marathon 

233. His child hood was not different from any kid from a peasant family 



34. Abebe Bikila was born around Debrebrhan , a small town, 130 k.m north - east 

of Addis Ababa 

35. In Tokyo Abebe was expected to re afirm his greatness 

36. Joining the emperor body guard was a turnning pint which led him to success. 

V. Match the words under 'B' with prefixes under 'A' to make ';( meaning ful 

words. 

A 

.136. ir.£ 

g 37. dis......c.. 

i' 3& . un~ 

J 39. im.}) 

1.40. re D 

Name __ .. 

2. C 

3. ~_. 
4. II 

5. [) 

(; .. s­
::,. _C ._ 

'6 ..D:i 
\,cr: ~~ 
I l' • U _0--

II. 11. Irs ./ 
12 . [ , . _ 

A • 13. --'-' __ 

14. A j 
15. D '\ 

If,. -.!:_ /' 
)7 -.d ./ 
18. ---.L!_ 

A " 19. __ _ 

20 . D / 

B 

A. improtant 

B. possible 

C. able 

D. arrange 

K regular. 

Answer Sheet 

, . 
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34. I 
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The Holy Trinity Cathedral Preparatory & Secondary School 

2001 E. C 1 st Semester English Final Examination for Grade 11 

Time allowed: 1 ::10' 

Instruction: Read the following passage carefully and answer the questioilS 
on the separate answer sheet. 

Food which is kept decays because it is attacked by yeasts moulds and bacteria. 
The canning process. however, seals the product in a container so that no infection can 
reach it, and ten it is sterilized by heat. Heat sterilization destroys a ll infections present 
inside the food in the can. No chemical preservative are necessary, and properly canned 
food docs not deteriorate during long shortage. 

The principle was discovered in 1809 by a French P.1an called Nicolas Appert. He 
crooked food lightly in wide necked glass bottles a nd immersed them in both of h ot water. 
Then h e hammered the corks down and sealed them hermetically. Appert's discovery was 
rewarded by the French government because better preserved food supplies were needed 
by for Napoleon's troops on distant campaigns. 

In 1814 , an English firm had replaced glass j a r s with metal containers and was 
supplying tinned vegetable soup a nd meat te the British Navy. The next scientific 
improvement, in 1860, was the result of Pasteur's work on steriliz'ltion through the 
application of sutEcient heat. 

Today, vegetables, fish, meat, fruit, beer are canned in cuormous quantities . 
Within three generations eat eeasonal foods can be eaten at anytime, and strange food &re 
available far from the countries wh ere they are grown. The profitable cash crops which 
farmers now produce often depend on the proximity of a cann ing factory. 

The first stage in the canning process is the prepa ration of the ra".' food. Disea~ed 

and waste portions are thrown away; meat and fish are cleaned and trimmed; fruit a:ld 
vegetables are washed and graded for size. This jobs are principally done by machine. 
The next stage; for vegetables only, is blanching. This is immersion in very hot or boiling 
water for a short time to remove air and soften the vegetable. This makes it easier to pack 
into cans for s terilization . Some packing rr.ar.hines fill up to 400 cans a m inute. Fruit , 
fish and meat are packed raw and cold into cans, and processes wh ich ensure air removal 
take place next. When these are comple;e, a nd the cans sealed the pressure in side each 
can is only about half the pressure of the outside a ir. Thi s is vacuum packing. 

Part I. Choos€ the word that best completes the sentence. 
I. If you don't bru 3h your tee th regularly after each meal, they \\'ill soon _ ____ . 

A. mould B. decay C. infect D. sterilized 
2. If you are goin g t.O send money in that envelope, make certain t hat you ~ _ it 

well. 
A. slcriliz,,: B. dispatr.h C. seal D. [Il OLIlel 

J . The shelves of the little shop were lined with ____ (,r fn'itjam. 
A. jars B. moulds C. troops D. corks 

4. In under develop~d countries the morals and general behavious of the young have 
. ___ greatly. 

A. decayed B. destroyed C. deteriorated D. decayed 
5. Dried ___ ~_ is mixed with warm water a nd added to the dough. 

A. decay B. yeast C. mould D. troops 
6. is the topic of the given passage . 

A. Cantling foed B. Prepar ing yeast 
C. Food su pply D. Sealing 



Part n. Compreltension Questions 
From the ch(]Jic~s given, select that which best completes the sentences. 

7. Heat sterilization destroys inside the food in the can. 
A.' almo'st all infections B. all infections present C. some bacteria 

8. The Frenchman, Nicholas Appert, experimented with: 
A. putting cooked .food into bottles . 
B. canning fO'od in tins 
C. corking food in boWes 'Wld immcrsing them in hot water 

9 . Before .canning, both vegetables and meat must be: 
A. cleaned B. bla nched 
C. diseased 

10. Up to 400 cans a minute 
A. can be sterilized 

D. immersed in boiling water 

E. can be packed by the packing machine 
C. can be packed by hand 
D. can be cooked at the same time , 

11. Meat 
A. is packed raw into cans. 
E. is cooked befo te being packed into cans. 
C. h as to be boiled before packing intu cans. 
D. is cooked·at a very low temperature a fter canning. 

12. The pressure inside the sealed cans. 
A. is double' the pressure of the outside air. 
B. is equal to the pressure of the outside a ir. 
C. is about ha lf that of the outside air. 
D. is equal to twice that of the outside air. 

13. The basic p!"inciple of food canning was discovered 
A. b~r 8n English firm 
B. over three cen turies a ~o 
C. in 1809 by Nicholas Appert 

14. In 1814, the British Navy was: 
A. living entirely on vegetable soup 
B. being supplied with m eat packed in glass jars 
C. getting soup and m eat in cans 

15. Ch emica l preservatives 
A. mu st be u sed in tile process of food canning 
8 . are u 8ed to destroy infections in cannel food 
C. are unnecessa ry in the process of iood ca nning 

16. Nicolas Appert hammered the rocks down and sealed them hermetically. Mea ns: 
A. strongly ·B. in a n air- ti gh~ m anner C. s terilized 

Part m. Vocabulary from the text book: Choose the best answer and write 
out your choices on the separated answer sheet. 

17. Children must learn socially acceptable behavior. The underlined ward means _ 

A. agreed B. disagreed C. rejec ted D. learned 
18. Formal debate has -.,----

A. definite- rules ::Ind proced llre ' . 
B. detinite tim.e limits 
C. A and B 



19. It's idle to expect help from the rich these days. Idle means _____ _ 
A. useless B. worthless C. A and B D. good 

20. He is my intimate friend. 
A. dose B. familiar C. like D. A or B 

Part III. Itfntch the QTLtcnyms for the following words. They are taken fr. :,m 
you,. tf'.xt b~ok. 

Words Antonyms 
,- . 

21. adequate A. in perfect 
22. profit B. incomplete 
23. perfect C. brilliant 
24 . stupid D. insufficient 
25. complete E. loss 

Po.rt IV. Grammar and Usage 
Choose the best answer and write only the letter of your choice. 

26. Preparation is finalized so we next week. 
A. are to leave B. leaving C. are to D. lift 

27. Daniel usually to school at 7:30. 
A. arrived B. go C. arnve D. arrives 

28. I don't know what 
A. his nam e is B. name he is C. is his name D. is name he 

29. She is telling the answer that she was not ready. 
A. no B. afraid C. afraid of that D. afraid of 

30. Ask him whether he has 
A. some money B. some money of 
C. some of money D. money of some 

31. A lot of people died being suffer fmm 'llalaria. 
A. as a result B. result of C. a result of D. as a result of 

32. It is hard such a complicated problem. 
A. tackle B. to tackling C. to tackle for D. to tackle 

33. Though he couldn't get any medal, he is athletics. 
A. interesting in B. interest in C. interest D. interested in 

34. The steel is tonch it without giove. 
A. to cald too B. to hot C. to hot too D. too hot to 

35. Would you mind _____ me in doing the exercise? 
A. to help B. help C. helping D. helped 

36. Belete ______ stood first in thc class got scholarship in UK. 
A. when B. 'Nho C. whom D. which 

37. The government is encouraging to take part in the investment activity. 
A. households B. proprietors C. parents D. purchasers 

.38. Don't ____ . __ the matter we are not familiar. 
A. let us ir,,' olve B. let as involve C. involve as D. all a re correct 

39. The more you work, chance you will have. 
A. better B. the much C. the better D. more better 

40. A: Hi , John . Have you ever sc':!n a perrot? 
B : 

A. Yes, I haven', B. No, 1 did C. No, I havct'\ 't D. No, I have 

I 



Part VI. Read the sentences carefully and rewrite them by placing the 

adjectives found in the brackets in their appropriate order. 

41. I bought a car (modern/red/Japanese/small). 

42. She h as hair (long/beautiful/brown). 

43. They are living in a house (big/attractive/ bric k /white). 

' Part VII. Rewrite the following sentences adding the correct capital 

letters and punctuation marks where necessary. 

44. ethiopia has different lakes like chama shala tan a 

45. for dinner i have french bread and italian omelette 

VIII. Match the words (phrases) under 'A' with thei appropriate meaning 

under 'B'. 

'A' 

46. tattoo 

47. se tup 

.. 48. repair 

49. pardon 

50. catastrophe 

Bonus (5 marks) 

'B' 

A. natura l disaster 

B. forgiv e 

C. fix 

D. make ready 

E. small hole 

F. able 

What is the difference between autobiography and biography? Write a 

short paragraph (30 words). 

Good Luck! 



Yekatit 12 General and Prepa ratory Schooi l~.C. 
English 1st Semester final exam for Grade 10+ 1 (Regular) 

Time allowed 1: 00 hr. 
3rt I - Read the following passage carefully and answer the questions 

that follows. 

3ig brother is wa tching you" 

have always felt that observati ons had the cart before the horse . Shouldn't 
:ss experienced tea chers be observ ing their seniors ra ther than vise - versa? 

: feel very ~elf - conscious and there is always a ~ear of embarrassment if 
lings go v';rGn0 II 

abser.,;ations .?re.' reaily a bit of charade as both tea ch ers and pupil s are usually 
n their best b,,;r,av '.Jr " 

.:egative reactio'l:J such ~;S these resu lt in an atmosphere which is not co nducive 
o staff deve lopment . I~,n additional disarlvantag e of observation is that 3n 
Jbserver may never be able to cbserve a n;~ turai, ~:ndisturbed lesson because 
ile teachel' ,!lay wei! cO'iduct 1.1 '; ~esson:: ~ ifferenti \: 2nd th'is in furn \'v'iil effect 
-0'" t r p I"'a .. ·~ r {-- . ro'a--+ ,, ; .. V'ISI" "" "'-~s r"'n -""'e- " e a trite r"p -erpnt-"I'on of I' VV ... , I ~ _ ...... :tl"e::> ,~\..I.. . r-\ \" ',;t,..: I.... ! c"::l ... c;. ! l __ v ! ;..; "1' - II.:: 1 ... .,:) ..... 1 0:" . 

,he teacl'"iE:: r 's usuai practice beco ',;;e th (~ (;<3:3sroo ;-:-: :::yna mics and interactions 
V i" " : \'''~ys 'De a"",:.-+e'" b" the prc sen"e Of -"~ "i h"'- - - rro n . II ... 1I ''! a Jj ! ~ \.... •. .,.u. r ' .:,:; ..... _ , ( , I I\. ... _. .....: I 1 ..... :.~ .J I • 

: he answer to these problems seems to L~e not ~c visit the class. The tra iner 
jOt'S not go into t he lesson but :is:ens to the tea che r-'s version ~of it after the 
2vent . He sees the class throuo,i: the eyes of th e teacher and reiies on th e 
teacher as a professional . Th is type of ooserv2tion is known as "unseen 
observation. " 

1. Tile first four paragraphs are 
,6,. the reactions of the wii ter or, otJServation 
B, the r'cact;8 ns of others (~r,,~lni\, :eaChE-f's; 
C. the :-eactlons of iess expel',ences te,]Chei 

D. the n'.actions of '?xpe rienced trainers 
2. According yCll!' ,eadnq of the passage 

A. the writer is JQi';inst obs<,:rvatlo " If', general 
B. the VVI !'.- f~r- is ana ~nst \'Li n2(~~7' :1 ObS~r-\l2t!Oil f! .. ' . 

::;t'servatlon 

c. the write , is ag" inst ot)Serv2ticn t hat tha observer v isit th e ie~,so;ls 
D. the VII-iter is aqai0st sp.nlo~ teachers observ ing the less expr~ rielKed 

teache rs' classes 
'3 . Haw Illany sei'\,ences are th e:-2 in t he f irst ~ja l-2qi-aph? 

A . 2 8 . 3 C. 1 D.t1 
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.' . 

-L Which of the following sentences is wmng according to the passage ? 
A. An observer often observ'es natural activities of a teacher during 

observing a lesson 
B. Students react naturally :n the presence of an outsider 
C. Less experienced teachers should visit more experienced teachers' 

ci3sses 
D. A teacher may not act same way as he naturally does in the presence of 

an observer. 
S. \\fl,at the writer suggested as a soiution to classroom observation is 

A. the cart before the horse B. Big brother is watching '{au 
C. to create conducive atmosphere D. to use unseen observation 

6. Acco rding to the passage one of the negative reactions is "Big brother is 
watching you." This means according to the passage. _ 

A. you feel comfortable to do someth ing infornt of you superiors 
B. you do not fee! anything if you do something infron.t of superiors 
C. you become less natural if you do something in the presence of 

superiqrs 
D. the presenc2 of superiors- big brothers-· reinforces your usual practice 

7. classroom dynamics are 
t .. teachers and students 
C. light air, temperature, etc. 

8 . The word embarrassment means 

B. blackboa rd, white board, seats 
D. all of the above 

9. The argument "the cart before the hours" is used to :;how 
f.> .. Teachers visit observers not the vi ce - versa 
B. senior teachers observe jun iors not the vice - versa 
C. students should be disturbed more th;:,n the teacher not the vice - \ierS3 

D. i[1exper-ienced teachers should (Jbserve expe rien ced ones not the vice -
Versa 

1 C. T:,,~ war-,] vers ion mear:s 
A. The teacher 's accClunt of t he lesson 
B. the observer's comment of th e lesson 
C. the students account of the teacher'S activities 
D. all of the above 

Part n -- Based on your person7.l1 not.es, your text books and t he lectures 
from the pla sma and the Ctassroom teacher, fill the hlan!< 

spaces with appropriate terms. 
" The read ing technique that yel) use t o gel general information is ___ _ 
; 2. The vertical I:nes in a ta ble are called .. __ _ 
13. The fourth step you do In writi ng is ___ _ 
i 4 The second step you do in writing is ____ _ 
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15. The reading technique useful to get specific information such as the name of 
a person, year, a word etc, is __ _ 

16. You often tleard your plasma teacher saying "off you gol" she means, _ _ 
::. 7 . The note you take/make should not only be brief and clear but also __ _ 
18 . The three kind of abbreviations are and __ _ 
19. One of the formats to make/take notes is __ _ 
20 . In which of these formats you write complete sentences? ___ _ 

"'ar t III -- Write the letter of the word that is misspelt 
21. A. peacfully B. care:essly C. happily 
22. ,D... beautifu l B. harmful l C. hopeful 
:/3. A. beginning B. chatted C. admitted 
24 . A. broader B. heated C. poorest 
25 . A. ach ieve B. concieve C. foreign 
23 . A. lorries B. parties C. factories 

, 
Part IV - Match the words in column "An with those in "6" 

A B 
27. a swarm of 
28. a fleet of 
29_ a gang of 
"30_ a row of 
31. a loaf of 
32. a siice of 
33 . a ba r of 
34. a class of 
35. a pai r of 
~i6_ a pack of 

A. soap 
B. bread 
C. shops 
D. ants 
E. cake 
F. thieves 
G. ships 
H. sheep 
1. cards 
J. stu dents 
K. socks 

D. fortun ately 
D. liteful 
D. preferrred 
D. shoutting 
D. receipt 
D. valieies 

Sa,t V - The following sentences are instruction on how you charge your 
mobile apparatus battery. They are not in the right order. Put them in 
t he right on:!er (5 marks). Write only the letter in the correct order. 

jl. if not charg ing is displayed, 'J'lait fo r a whi le, disconnect the cha rger, plug it jn 
:-; ga'n and retry, if cha rging stili fa il s contact you r dealer. 

5 _ Do not charge the battery if eith er of the phone covers has been removed. 
-::: Connected the lead from the ch?rger to t he base of the phone. 
D. Connect the charger to 2 wail socket. The battery indicator bar starts 

scro lling . 
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: . When the battery is ful!y charged, th e bar stops scrolling. Discon nect charger 
from the phone and the wall socket . 

P . The correct order is (only letters) __ _ 

'art VI - Grammar and usage 
:hoose the correct answer that best complete the sentence and write 
:he letter of your choice on the answer sheet. 
3g, The women water from the ,:ver every morning , 

A . has B. co llected C collect D. were coliecting 
39. I like you :- new dress, but I p;-erer t he one you Yesterday. 

A. were putti ng on B. put Oil C. were wearing D. "'-Ieared 
to . Hour uncle a new car, 

A. has bought recently 3. recent lY has bought 
C. has recen tly bought D. B and C 

H. She looks v r:! ry unhappy. I think Sh9 ___ . 
fJ. .. has been crying B. cries C. is crying D. had cried 

42 . Belay and I ____ best fr iends . WI::: have been teach ing at our school _ , 
over ten years. 

fJ. •• arnifor B. a,e/s ince c. crerar D. am/since 
43 S"'e hac. ;been " I-ear;"pr c. i-1e Icf;. • 'n'I\"' rs;t' \; ,, · 1'1 . ..., ...... ~ '-I I .... __ v, , .... . r,.. .... 'JU: : 1 ' 

A. then B. since C. for D. and 
44. I love my mothe;- mo,e than mv sister j oes. Th:s is same as. 

A. I love my mother more than sh e 
B. I love my mother more than her 
C. I iove my mother more U'-3n i lovi:: my siste r 
D. Band C 

45. Which of the fol!ovving sente:l ces is :-lghP 
A . She asked Alem and I to rV3 ip h~r . 

B. So iomon and me are goor;:j iri ,3n0s. 
C. I and My brother went t o :he ma'-ket. 
D. The teacher gave the book to Y0 ~) 3! l ne S and !ie r. 

46. She gave ___ fat:--,e r a birthd3y rr2sf~ nt. 
A. her B. my C. your D. all 

47 . Did you pay their bus fare ? ;\1 0-, they paid fo r __ _ 
A. themselves B. myse lf C. ourss ives . D. yoursel f 

48. My father hi s overcoa t and ra n to the meeting 
A. wore B. put on C. dressed in D. Band C 

49. Penguins , swim underwater. 
A. could B. can C. are able to D. Band C 
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50. Which two of the adjectives in the list describe personality (not 
appearance)? and _ __ _ 

A. plump B. slender C. confident D. thin 
E. thin F. skinny G. round H. modest 

Answer Sheet 

Name Section Roll No ---

1. 21. 41. 
2. 22. 42 . 

3. 23. 43. 

4 . 24. 44. 

5. 25. 45 . 

6. 26. 46. 

7. 27. 47. 

8. 28. 48. 

9 . 29 . 49. 

10. 30. 50. 

ll. 31. 

12. 32. 

13 . 33. 

14. 34. 

15 . 35. 

16. 36 . 

17 . 37 . 

18. 38 . 

19. 39 . 

20 . 40 . 



/ 
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Yekatit 12 General 3ud Preparatory Schoo! English Final Exam For Grade 
10+1 (Regular) 

Time 1 :00 hour 
Part I ~ Reacting comprehe n sion 

D irecti on - Read th~ following pass:!ge c?re fully and answer the qUl~stions 
hased on II 

Tbe ;:Jltertainmeri rrulc::;;; iu;\. ,x sho\y busmess, attracts many young people . 
Unfortunately onI:: VClY kv, cai~ hop'" to become famous and p rosperous. Ta lent is no! 

enough, because ~;how business is as competi tiv~ ,:s on!v other business. Without a good 
manager'. ;! performer can never hopt.: tn' s w:x,eed fash ion IS ;mportan t in thi s business , 
I:::'J, The best tailor in the \\'orld wiil neve! be ;;L:..:cessfui if he mak,;s old fas hioncd 
ciO' II ~S, in exactl y tiI": same IVay, a p',rfonn Il1LI:i; eknge his act in order to fo llow t he 
taste ot ,he moment. T!tis is I,'ue for ,lctors. Dancers and comedian s, but pe rhaps most or 
all for singers . , 

Pop :itands for popular and !l pop singer has ro work veri hard to become popula::, 
He PHiSl eithe r give the public wbat they al ready want or he must lind n n-::w way of 
siuging thal- \",,'ill a!1~8.ct thJ:. j!' at1.cnti.oD ~ even \vhen he h RS succeedeJ a~H.i his rccord ~ ~r~ 
sold everywhere. he C31l !HJ: :da:.;., He mLl :,; ,,',ark harder t.han ever to slav porlllh!r 
beca use there: are '11way" \':.'Uii g singers iO hc·~ome fnmo us and tn !,tcal some of the 
populari!) . 

Th,~ life of:, ~: li CCe.s,;fli i pop sin ger i,: I1 C'! al ~t!j easy. He can nlll ,'y' relax \.vhen he is 
,1!one because f~\ ' e!'vr h ing he doe~.i i:, rnatched 8.UU reported in tbe specinl newspaper 
''1rilten fur tlie hms ','L e ",l OS b rt: the i,lOSt iiJ l i'Gr1 ~lr, l people in th e world G)r the singer. 
Th,~v hu y his re('od s, lhey g,) Lo his concert ;}l;d th:::y make him rieh and iamolls. BUI 
lhcy (;8.n bp. \ ;(:I)! an nO\:jn2. tc~ o. S(;lll elirncs tli c.ir :w' !i"i hus;"iSHl gets so hysterica l thal they 
do rlnyth.ing to get a ~"ll\':' lir ThcJ stcal liand kerc hief.:; , they tear otT buttons, [lJ,d even 
Li l t off pieces of the l:nk'rlll\,ale siriger 's ha.ir. Mai;\ singers Ilavc been torced t l) hide, 
and some wl1<': have n'}! b'~ (: \l !X: Illckv as ,0 escape luwc been stripped pr:lcticai h naked 
by tileir law;, A pop ~ :ng,:r h<'.3 ' to spend ::1 lot nf' money and dothes becallse he IYi lt s1 
a[w:I YS look smart or al ;mv rale, ditfercnt. He Illllst have a luxurious ca r and most 
irnp(;rtant i1':: mllst'H";ays h:~p ,; m'i li;\g ilW the i'cnciit nf hi s [lubli ('. 

, , -f ro . • , , 
J. wIly r,lUSl a PI)P ~;:i1~ic n:!\'c a gnoCi lnanJ.gc (1 

A. tn pr' )tec( his Lii l -; i) so that he can rela :\. 
C, 10 10 ', )". ant',! :;i:, t>tl si ncss in(('..-c:st !). to help him CIj,IIlg,c; iJis i,e[ 

2 arc tl1(: m!ls l irnr>0J· t:Hl ! on thc·g!c;hc tor t!,,: Singer 
,. j·I, " "UI" l J. .1.._ .1. oJ 

3. (':: h~lngc: of J'a3hioil h :i:~ p:IllicuLu 
l;. Siu f?crs 

illlp(Jllance for 

I ~ . !.:l i I, ' 1' :: 

D. Ne\'! I;rsil inll c l0 1h e~ 

(' 1:.lI1 ~; l) ncl\)rs ~ (h rl C~I :-; ~-!l1(i C()l1 l c.dian :--: 



'. O!le of the following contributes a lot of the success of a pop singer 
A a best actor B. a good manager 
C. Fashion D. Talent 

5. Why must a pop singer work very hard when he has become famous? 
A To sell more records B. To satisfy his needs 
C. To attract the attention of the public D. To maintain in popularity 

6. ' f!hyshould a pop singer spend a lot of money on clothes 
A To attract his family B. to help the tailors 
C. To look: different D. Just for his own satisfaction 

7. Chan8~ of an "act" is more required of __ -,-
A actors B. singers C. fans D. people 

3. The expression 'Taste of the moment' line 7 means 
A time for testing B. tasting act 
C. interest of the ciay D. A and B 

9. The word "th<:ir" in paragraph 2 line 3 refers to 
A The pop singer B. The public 
C. way d singing D. The youilg singers 

10. The same word "tileir" in paragraph 3 line 5 refers to 
A The flms B. The pop singer 
C. news paper D. reach and famous people 

J 1 . The best title of the passage is ___ ? 
A The pop singer B. show business 
C. Fashion D. The best tailor 

Ii .- True or False Questions 
~;a)' Tru:,: if the statement is correCt and False if it is incorrect 
l?. To become famous and prosperous' everyone must join the show business . 
!:: . fashiOJi is very important [or a good manager in the show business. 
>'" A pop singer m ust always stay alone until he becomes popular. 
1 S. 'Jei!Jg an 3(;'[C1 is not a profession in the show business 
: 6. The life a successful pop ~inger is always miserable. 

' ~ V " .--,. . 1) GCZ ~j~_ 1t[ . ~·y '.!',;('s 'ttun 
Fmd the:: cq~linliellt IHC':ming of the wonts underlined in the passage and write only 
Il lt. kt(~:· vi y:~;\l' clwicc. 
17 ~ 

.. l-"fC) .:/)CfGl:S :-: 

,il" ~,opd , r 13. wealthy C. successful D. profession 

18. Cld - fasil il.u"d= 
A. (Je! l dat:.;d H. old profession C. old singers D. old expressiol1 
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19. Popular= 
A prosperous 

20. a.nnoying= 
A helping 

B. important 

B. supporting 

· Part.u ,,: Structure (Granunar and usage) 

C. rivalry 

C. disturbing 

Select best word or phrase to complete the sentences below · 

D. famou s 

D. enjoying 

2.LNot long ago, people used to. doubt the existence oEAlDS, The tag question form of 
.; t he sdltencc is 

-'----

A used they? B. dio they? C. didn't they? D. weren't they? 
22. -nleyahvays theschociI very early. 

A. reach at B. arrive at C. arrive D. Band C 
23. She usually . light clothes no matter what the weather might be 

A. is wearing B. puts on C. wears D. wore 
24. Since the subject was unfamiliar few students could follow the lesson. The 

underlined Vi ord can mean 
A. not many B. several C. some D. nor much 

25. His expianation was . Most of the students did not understand it 

'-'-'-: .. c . .','. i:, ;/'''" confl!.'\ing B. interesting C, boring.~ D. exhausting 
. :' ; '.',.;.. ~ :' . .; : : ., : ; . '. .' 

Choose one which is most nearly opposite in meaning to the undel'lined \ Vol'd 01' 

phrase as it is used in cachscntencc. 
26: Jfy6\i had given him specific instruction, he wouldn 't have made the mistake 
.. A..'faI~il!ar '" B. general . C. reliable D. particular 

. . , 1 , . 

27 . Costal plaIn s are often very dense ly populated 
A rareJy B. deadly C. sparsely D. hardl y 

28. The expressi('n 0 11 her face showed Ihat her mother' s condition bad deteriorated. 
A. impl<1'.'eJ Ii agrauated C. worsened J) diminished 

29. It is noted Ill::!' nl(lSI people in 111,\1 area lead a miserable li fe 
A hon-i b!e 8. cheerful C. hopeless D. unstable 

Select one which is nearest in meaning to the underlined word 01' phrase as used in 
each sentence. 
30 . The report recommended t'hat students should engage themselves in extracurricular 

acti vities 
A ordered B. suggested C . neglected l) wa rned 

3 ] . The headma'iler refused to receive: the dele gation o[ the class 
A. send a\',:lY B. meet C. disperse I) . A and C 
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12. His proposal to make a research on the problem was turned down by the committee. 
A accepted B. selected C. rejected D. designed 

)art III - Writing 
)irection - Put the following describing words in to the right box below. Write the 

words clearly. 

Wise; 
Agley ., 

lovely \ 
selfish ' 

Al2l2earan ce 
33 
34 
35 
36 
37 

stubbom . elderly .. 
polite I over-weight .. 

Words Describing 
Personality 

honest I 

well-dressed 

[he following idea contains advice about giving good instructions Find and write 
JUt only those advice to make good instruction (mind the "Imperative form") 

Yes, well, I think if you are talking to foreign students in English, it is important 
hat you keep you language simple that you try to keep sentences short and not too long 
tnd also try to choose words that you think the students will understand. 
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YEKATIT 12 GENERAL AND PREPARATORY SCHOOL 1999E:C. SE.CONn 

SElV':ES~~~j,~!~?LlS~ FINAL EXA:M.FOR GRADE 11(10+1) Regu1arclasses . 
... " \' "" I , J</'1 . T· all d SO . . ,. ' 4".?~JiQP i'f.~rft.{~}:-l' .' " '. :' IDle owe nun. 

", ~~ .. " 4. r .... rf.~ . . ~' ~ . . . 
NAME _____ :.::.i:0.. __ ....;;.;,..~..,.-'-----.~ S'~10~·.,.:;;----'- ROLL NO -..:---

~ ' . . ~ .. , . .... :,.~;;:: : .. , .. ~ ·'!""I.l'>'; " : ~.'. ~ .,~ . ':,' ~v...:~. : ~· .~~":"" _" ,.;. . ... :7"~ , .. 
Part I : ~StdJ(:.tuiP".(-<;.;amm,a:t:.:and·Usil@) )F"'::;'~~p . ...",.""~.~:::.:..::."'-~::: e' . 

Select The word or phrase that best completes e~ch of the folloW'illg senten~es .. , .. . 

1. A teacher always ---c happy when his students work hard . 

at feels . bl is feeling cl felt dI has felt 

2. I will call you as soon as I ----- my assignment. 

. :.r:,} ' ; , aldhlisheQ bl finish 
.. . I ; ; :; , . ~ 

cl will fmish .dI amfmish 

3. Columbus --------.. America more tha!1 500 years ago. 

at discover bl discovers ci 'discovered 
-. ( . . 

dl has diScovei'ed 
'." .. 

4. My mother is busy now, she ----------- in the kitchen. 

at cooks bl is cooking cl cooked c1J has cooked 

5. The servant broke two cups wh ile she --------- them up. 

at is washing bl washes c/ was washing dI has washed 

6. Lunch is not quite ready yet, though she ------ all the morning. 

at is cooking b/ has cooked cl has been cooking dI has cooked 

7. Not long ago, many people ----- the existence of AIDS 

at are used to doubt 

bl used to doubt 

cl used to doubting 

dI ' b' and 'c ' 

8. He --------- in prison for tlu'ee years. He still has two more years to stay. 

?J has been bi had been c/ is being dl was being 

9. She wa nts (0 know if vou have se~n " book of --------- lyin g abou t somewhere. 

ai its h: her 's c/ hers d/ her 

10. The fire -------- much of the building when we arrived 

. - ' , .' 

. at destroyed bl had been destroyed c! had already destroyed eV already destroyed 
.. 

, .. Direction:·- A1lswer the questions based 011 the given pairs of sentence~ . 
. " ~I '., . . 

11. '1. The boys were rUnni l1 [~ to Hchovl when the rain stoJlper!. 

2. 'nle girls ran (0 school when the rain stopped 

Qn -Who gal wet on the way to school? 

at The girls bl the boys c/ both the girls and the boys eV not known 
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12. 1. Martha was leaving the room when Sophia walked in. 

2. DaffiJ!p,q 'I~ft th~. ~po.lI} ~lt~1K~<:>P!ria walked .in. " .. .1 ",~ .. n :. , 
Q~, ~Wf~?i1 ,~!l~hia~e~!~?,en?he,~alked~totJ1eroom? . h' J. " " c 

aI Martha bl Dawit cl both Martha and Dawit dI n.one of them· .. - • 
~ . I ~ ,~ . 

f" -, .... 

Part II. Sentence completion 
. . ' ,. 

.-' ~ ''''' . 

13 " .. . ,,- , :. ... . ... :: . 
. People ~ay .. tluit..toi1oises live,-~-",.,,-,---. . ' 

.~.,~ ~' 

.~ . ", - " . '. tj::r 'I." ~ . - ., - . . . . ~ '~'.~., J " . :~~ .1.:-:. ~.! ... ~ .: . " . 

aI for a long tune th3!l elephants 

hi older than elephants 

, cl m~y ye.11'S tlWle}epll.lIIt.~ .. 
dllonger than elephants 

14. The lower the altitude (is) _______ . 

aI the lower the temperature is cl the higher the temperature Is 

hi the temperature is the lower dI the temperature i. the higher 

Part IIi Sentence comprehension 

Select the s.tatement ,that is the same as;or Jl(,Jlrcst in mcaning to the original one 

.5. He said, "I wihs I had spend the night at Sheraton Hotel." 

a! The man didn 't spent the night at Sheraton. 

hi Perrhaps he spent the night at another hotel. 

cl The man spent the night at Sheraton as he wished. 

dI 'a' and' b ' 

6. You wouldn' t have faced such problems if you had taken my advice seriously. 

aI You faced the problems because you didn' t take my advice. 

bl You didn' t face the problems because you took my advice. 

cl You have to face the problems because you had taken my advice. 

dI 'a' and 'c~ 

7. My brother is laller than T but not so tali as my sis ter. 

af My sister is the tallest and my brother is the shortest 

bl My sister is the shorte,st and I am the tallest. 

cl I am the short.est and my brother is the t.111 est. 

dI I am the shortest and my sister is the tallest. 

Part IV. Spealdng 

Directions:- Arrange the following conversation between a father and a boy in a 

logical order. (""'it!" only the corresponding letters) 



. ,,, '{me- Yes, I ""'J!'l tf) th,' lOp ·Jf the hilL Iell 

. , :.:':,,:,~,.: - Did )'011 re a'l yth illg '? le/ 

: •• 1 n~- CVC( tb .:::J\..' ! If/ 

~(" .. ~~~_. +,_. _ \l r. -1"'yJ;""'"A;:·'''hf··l ls·,· C'\r~ 
•. ,_ . . ' . '- " . ''''-.,'' ". • ."J. " 

p 

" 

, . ,~ . . g IQ~ 

, . 

·>_" :';~ll.'l." : l{elHl (h~ siven pa"~ll g~: llnd lHlswe~ the questioJls, ,that foJlo:w·tt,,,, U \H 

" 

n".):", De foe \V~ S ahcadyCfty " l1in~ wh<l<lhe prQ4'.!G.,<1 his world famous poveJ, :.Rp1?jI)s9llilllJj:w~t 

, ~ : 1.1 L'."\If·l, n "foe tdi '; the ste,·:" of <l , '.lip "Tcal<ed'sailol' who §!l.!,,,ive.§, four years two, r;n,OI!~~iiYl!1mW~~~ . , 
. . I' 

::"., r,l J ·:1:;s'.'.:·' if:lJth: Hi:; t:OLtilO." WaH sb" l'cd o111y by the native whoir,he calls) 'Man ;Fri4.ay ~ aMJiI'ihJm~e: 

. I " " i, 'i'.'.1"I ,j·l JloM: jk 

'("feU .F)~tHb" .i? ; ;wllKI' nowl I)y Defoe. It 1& about a, woman who .#; fpr't~~/ jfuttO: [C~!~f!1 
. . c, I 

1:· 
"" , 

_~);::,; ·.: } S \"'as :-wt (:.TIJ.Y t~, · ) (r~hc, ' (,1' lT~('(L~fii 110vel but ,tiso the f<:lther of modem joumali m . He wrote 
.. n~t l f q~·I." ~: T llm1i 

11. ': ;r"> :~ .;tl :, '\C ""' ,'o.<v .. , fn,'rn { ; '_ '\."Ilr.llr-.:!l 1 (lriG.~ "~\bplJ"t :::ociallife ~o satirical verse. l-fe' was a political pamphleteer~ ", 
, " ,. ' . . . I. .' . ," "1 ,;h~.jt;!.~'9'rlO~. ," , . i' 

:-\ ':'~8f'~' :In''1 0 gn V\~ rr'i!n (!y;t ;;"'J~" ". ·:1e W~t~~ a reH£.lCUS dwseui'Qr. \¥ho was unpnsoned for ":wntmg agamst "the "" 
:. r·,', ,uh,. 1 1~t 

. fi l' 'f' I 1 ., gh l' I ~ k · · 1 'b d d ,~·v i.rilJl:l rt Oe (le· h ~{: It,,c .0." .'11, (:( ucatiOlJ out tau" t Ulu se.1 to spea SIX ?,nguages an rea seven ,Op1,el1)' 
"h' t · h I l' , . 1 l' , ;, . "r.fib kru -:Jll, '!Ile :~rt 
Cc'. i)'oP'l IS Gc,rr.~r '1:,' a lJ' ~ '.: '1llt D. terr,a!:,}y ac uevmg prospcnty ~11( p ungmg mto. _'llliillilltcy. 0 Jfui:il, , 

. r!(" toH '[(1~, . 
]e",) ,::.',' ~d differill~ for'.\JJ1~·l m0re," he wro~() , "and thirte'~11 times I have been rich' and poor," . I. 

. ':' Jqmifm;\HJt 

l\/ ;c'"k,:; ,ti::e !110;>t ",,:(·!.,u'l\~r HI.SWCr according to the jnformation given in the passllge.---

, : j' ' 

'bl Father and mother of Defoe 

dI Two pam~hiets edited by Defoe 

. blli father of both rtlodern novelluld jouriiaJisnt · '. ~.:'f s: 
--' ~i~ (': . 
---H.- ,.. 

c! forced into crime becatise of poverl)1 --1" ~ 
' i 

~"'I " ;:. ~d;: - t,:n~~,!!t p. l'::'C'·D, Vl~ l~i fh;cnt to. langtt,1gc df a fatuous sailor 
. V;11 (, p, ·!«(~ ;j :: l·"o.: l)"C crur;x~ EV,,-'G":: lonely llf~ on tht.~ desert islrHtd _ ~M~ ____ . 

{ ..... ..,fc;e ,;.',,,,~, ~ "j f~\ 11f 1t l, cf :VIcUl Friday """as his only cOlnpanion 
'~:, h:l'l "~,;~~ ' ,t ",: ; ~ \y;t1J :1hr~ rU ~/rn]t Fhmders 'wa.s }lis only friend. 

~. 
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8. Robinson crosoe came to know 'Man Friday' - . 

, .. 
a/ Through Moll Flanders 

bl Through Defoe's merchant 

9. Paragraph -1- tells us about ------------ . 

a/ Robinson crosoe 

bl a story of ship wrecked sailor 

,. 
cl when Defoe told about him 

d/ when he saw a foot -print on the sand . , 

, '. 
cl Daniel Defoe 

d/ 'a' and 'b' 

O. The word 'his' in paragraph -I-line -3- refers to --------- . 

a/ Daniel Defoe bl man Friday cl moll Flanders d/ Robinson crusoe 

BI Write' A' if the statement is true and 'B' if the statement is faIse. 

1. Daniel Defoe was a famous educated man. 

2. Man Friday was Defoe's only brother. 

3. Robinson erusoe is a book written by Defoe, 

4. Moll Flanders was Defoe's beloved women. 

5. Daniel Defoe was openly protesting against the church. 

2. Vocabulary 

Find the following words in the passage and select the meaniitg which 

corresponds most closely to the context 

5. Produced:- a/ manufactured bl grew cl wrote dI read out 

7. Survives:- a/ meas\U'es bl make ~ survey cl remains a live dI 'a' and 'b' 

l. Solitude:- a/ attitude bl lonliness cl being alone dI 'b' and 'c' 

~. detects:- a/ finds out bl hates c/ likes dI examined 

), bankruptcy:- a/ wealth 
) , 

bl poverty cl bank ~ystem dI banker 

Grade 11 (Regular) English Answer sheet 

arne -------------------------------------- Section -------- Roll No. -------

6 ------ 11 ------ 16 ------ 21 ------- 26 ------- 31 -------- 36 ---------
7 ------ 12 ------ 17 ------ 22 ------- 27 ------- 32 -------- 37 ---------

8 ------ 13 ------ 18 ------ 23 ------ 28 ------- 33 --------- 38 ---------
r---- 9 ------ 14 ------ 19 ----- 24 ------- 29 ------- 34 -------- 39 ---------

10 ------ 15 ------ 20 ------ 25 ------- 30 ------ 35 -------- 40 --------

ill 

'; 

: 
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APPeNDIX liD 

. YEKATiT-12 PREPARATORY SCHOOL January~ 2!!J!fl(2000 EC) 

FIRST SEMESTER ENGLISH FINAL EXAM FOR GRADE 10+1(Regular) 

TIME: 1: 151m 

NAME __ ____ Roll No ___ Section __ _ 

General Instruction:-

TiJe exam con::ains --------- parts: 

- comm ullicative fUllction 

- writing 

- Readit:g comprehension 

- vocabulary 

Attempt aU questions of all parts. 

PART ONE: 

Ai Con versation (5 poil!b ) 

1. JatheJ': .Wl,ere is your mother? N of course, it is fair father. It is important 

-- . .....:..-. -"-_.- - ' 
to r~rlicir~t e "" "- member of a school. 

2. Father': She likes going l<l such 

ar"a<;, do you think it is 

right ? 

Son: ------

B! yes, I am writing a compositiOIl ,h<lut 

my family. 

3. Father : Well, that is good. I agree C/ Since it is for gootl,I never forget, 

but you know, She has not father. I will include her active 

to spend all her time participation in my composition. 

with a school casco There 

a.re lots to be done for our 

c.hildren. 

Son: ---_._ .. _ - .-.. __ .. _ ... 
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4. Father: Actually no. I also care a:bo~t D/ She went to a 8<;hool - board 

you. By the way, have you done meeting. 

Your home work? 

E/ Is she the only one who is 

caring? 

5. Father: This is very intere5ting. Don't 

forget to include it few points 

about your mother's case. 

80n: ______________ _ 

3, -InstructiOni". Match the,[ollowin 

- ,,' ", , ' / : -, ,; ,LTeabag 

' ., ' ".', ,,~ 2: .. Chil~powder. ·," "d 

" __ 3, Tooth paste 

I : ,~;~~AJEkatficcfire 

, T ,':,: ', < __ ' ~5, Paracetahiol i.' ",;' , . 

l
"";" ,,", 

. . . . ' " I. , ; ~ .' • 

;) ART TWO: Writing 

eratives) with the products( 5points 
:; 
! AI put it clean after brushing 
F 
i! Sf Do not remove outer cover when connected 
" 

Ii to the main 
!: 
I: C/ Fon adults use 1 tablet x .3titp.~s a day 
i' 
i D/ allow one bag for person, add freshly boiled 
I: 
" , 

" 

Water and brew for 5 minutes. 

EI Use 1 -2 teaspoon for four servings. 

AI Re - 1UTange the tollowiiJ.g , ~vords or phrases and \\Titc meaningful sentences. (5points). 

.1 . Newspaper/in Germany/ were plinlcd/ for th" 1 st time. 

2. they/through Europe,' in Lle SUI (:entury/~pread , 

3. Certain information/they begau:about/ to carry. 

4, The beginning/was iof advertisillglin histcry/that 

5. Europe/printing pressip'Jadua\lyi;;pread/through out. 

I , , 
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Punctuate the following passr.ge aa d use .;apital letter" where necessary.(5 poin ts) 

.~ 

I Wha:k s arc In-;-ge·;,nimal" ... "hich live in t.he sea althollgh t.hey have ver::~oor. 
eyesIght they have excellenl hearing they can make m any dJ1Tcrent klllc,s o j 
sound wltich they use to C'.HIUllUnicate \vith each oLlter these sounds have spccir: l 
mean ings using these sounds whales can i,a , s messages to each other aCr('f:, 
thousands of kilometers 

I----c-~-. ---.--.-.-.----.-.--.- -.--.- .--.----.--. 
I ~ __ ._. ___ ._ ... _ .. _____ , __ 
I ~~"--.~~~=---~~.~'-~~::.~ .. ". - . ---- -.. -... -. -.... -'-"'-"---'---'-"'-- .-

!
! ~~-- ~~'~-'~~~.~~.-:.:~~ '.~--~~-. <~;. '. ~~-. ~ .. ~: -_ ... _- "-.--~--------= 

: .. ~: ... -:~: ==~--:=,-'~ .... ~~~:" ~.~.~ .. ~ ... ~~-~:~ ,~~~ -·~~~H--==;-=== ___ =;i===d 

\RT TI:UUm: Reading mJllIlr·cllen.si.ol1 , 

',, ¢" •. , '.! 

Read the following p~ ~sa1St; . yarefully aJ.1d <ll1SWcr the questions below.(5 points) 

hCIl :t<lll aro;) inviteu.to: ... Ipeal in ·I1miland.,t,he words of tile invitation literally mean ' come and eat 

~, ' . l!l(k" d, 'wm'J~ ' ;:il '1 ha i (li' hcs ~re eai ~n witll rice, }'~hiciL grows there very e~si ly as the cli mate is 

The ['ood i ~ ;Jlway:.; scr '.' l;c1 in Il early Cli lli jl p ieces, so there is no need to use kni ves and forks 

f . i l"" ~,,d , sl'(' ,; i~I ~l'0nI1 S :1I1il j~ )rk s ;\I 'C used. Tile Th~ i s Ilsed In e~t w illl their k mds and there ~ re 

II SOlil" I',!<>plc wll() e,lt this way. There is it pan icular way of doing i: First they wa,1l their ri £!ht 

nd in a bowl of wa~er and th ey only cat 'Nilll their right band. After tJlC me2.l, ti,e hilnd ,s a:ytl ll 

rcfully washed. 

TIle m e ;;! : ~ llslIall j' r,13de l ip of sc\'~ral ddTerc,,1 dishes , all o[·.vhieh H e spicy. Tile; ' are served 

bowl s which everyone s'J;o r"$ l.hODGh ,"'lell r eL")!l bas his OWl' bowl o[ ri ce. As Tha iland has it h ng 

asllinc, it is Ilol surprising tbat fi sh and "hd fi sh pl ay an imp(l!h nt role in Thai cook ing. 

All Thai people eat UJCir el ishc~ wiii; 

a ' r" "I'" , a ..... c.' I ic~ elf B and C 

c.,' COllle and cal rice eli Fish .md Rice go together 

.j 
i 
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J. Wllich is true about the 111ais table manner? 

a/ They wash their hands before eating. , 

bl They wash only their right hands after eating 

cl They wash their right hands beI\Jn: eating. 

t What do they use 1;0 SClve their meal? 

a/ forks bl knives ci bowl 

'. 'Which ' refers to 

a/ lice bl Thailano c/ cli.r. late 

'ART FOUR: (Grammar):- Choose the .;orrec1. imsw<.'l' (8 poim~ .. . 
::"'~" " " ". I 

. I E;:tglish for 10 years. 
---'" 

dI 

dI round table 

JI meal 

a/ learned hi have lemncd . c/ l:i.<wc bt i~ • learning d/ b and,c 

Aster and Selam have been fhends sinCe 

al a long time bi many year~ i c/th eve: of Clu .: ,mas d/ three years 

. When water is _ _ _ , it evaporates. 

a/ heating hi heated c/ he, s d/ to heat 

____ of broken glass were scattered 011 the fJoc-. 

aI A piece , . n/ A pieces cl pic ~ d/ pieces 

My father could not buy me a neV'.' unifonn because he had _ .. _ money left. 

aI.afew 

He would come soon, 

aI wi ll no;: he 

bl few 

bl woult! he 

.) , 

cl a Ii tie 

c/ wa .dd not he 

tIle only way to stop _ ____ . is to bnn it totally. 

a! to smoke t"""!/ in ~nl· )i.,· J·I " ") 
" ~ ...." ,~..... ....~ 

d/ little 

d/ will he 

d/ smoke 

h:l'S finish _____ .. our group work. b'.)fore 1h,' c'nd ofthi: 'veek. 

a.' write b/ 1::> \\'ri1\.~ c! wr .l11g dlb and c 

PART FIVE: Vocabulary 

Choose I'lords !:'o;n the !?,i',cll list be!,)\, n 0rderto ,)mplete each of 

ttl;: tollowiug sentences, (;UITt,:ctt'r:".C .. Jini~ 

aJ' convey hi coufident ci 'x ... led d/ conscious 

fl intrude g/ obvious hi reI , l.hle jJ m;rstery 

d instruct 

j l tremendous 
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1. A _' __ amount of money is expo;:cted 10 be collect,ed from the public for the establislunent oi'the 

Youth center. 

2, I don't think it is pr<.'per to ___ __ _ into others' privat~ lives and affairs. 

3. Are we rear y . ____ ._._ o1',h" dcvaslaling ,~ffects cf deforestation on climate? 

~ . How children leam tltt)ir mother tongu;;: al early age is still a .. 

5. Many animals, fi'olll insects to fish, u!>c smell to ____ ' .. ___ messages . 

i !'irst of~~} : ;>Ie should build up o~: . _____ , so that we can tackle the problem of global warming. 

7. Evcnthough it is po~sible to get ujJtodate infonnation from many different sources, the BBe and 

CNN are the channels . 

-, "'-"" 
. ... - .. ' 

. -. : •.. 

/ 

D 
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Yekatit 12 Preparatory School- 2000 Second "emast?r English EX<lmination For Grad~ 11(R) 
- - - Time allowed: 1 hour 

Part One - Comprehension: Flr'3C f l'" following- p3ssagc' cQ(efui. y a~d 
answer the questions according to t.""i i- :ht·c r!';:,I i:ic :-t : n ~he passage. 

Enhanced Commitment to cnr"",t r " :~~ ··>:?!nder issue. - -- .., 
The United Nations Development Fund for Women (UNIFEM) 

has just stated that programme~, de:;;gned LO address the problems of 
women in the developing c()untrie~ bave been greatly undetfunded, 
and the situation has to imp:-(vc it' ~h ,,;;,: countries desire to change 
the condition of their W OIll';!l ':itizc!1f and T. •.. ',) ",)J;~ ribuj;ons they make 
irl their countries' developmei;l. This issue was the agend..1. 
of the workshop orga.niz,cd on ThmsdJ)'., ~Vfily R, 2008, to deliver the 
findings of tIl<: ~tudy conducte0 on g~n,jer Clild aid ·~ffectiveness here 
in Ethiopia. According to the· t r!'~;FEh1~ ,vhie1!, \\/a~ 9!1f; of th~ F :·1 !'­

ti..;.i.pan1 organizahons in tllt> 'vo"ks~:() ;~!~ qr:t n:C"f-? thflC one p ..::r CCTt 

of the uloney channelc0 i11t0 c·>~· d .. ' -,,(·lopinZ (:Ot!.niI it's yia aid gr)cs 
to progranunes related specifically to WO!1len and tbeir i1 ifai;-~. 

Fifty per cent of the population ;~: ?tn) ~,?~V('-I;. C C~! :'C- ' t .. -~r:.:· .), 
to be made up of women. Ill. addition, thes '~ wume,-, constir.utb 
tbe most active portion of the population, attesting to the f;lct that allY 
nalion's chance to develop depeuds on hoy\' mllch it accommodates 
the issue of women in it~ natiomJ ~.g"llda, Any attempt to disregard 
tIlis huge section of the population or its problems is, therefore, 
doomed to fail from the outset. Such has so far been the reality ill 
every developing nation, and the /evd of development each such 
country has managed to accompli~h 6oe~ hand - in - hand with the 
degree of fOCllS it has gi ven to its women folic 

Ethiopia has gain[,d relative success in t~i.~ regard. This can be 
see} ,<1\ >; ':.il n ~~:-:. r..,. jl • .:... .. " ; " ; , ,(, d\.~. \.- ';". ;. I':' .• , .... .i.:," 

~~~~"~;:!:,1:::'::::~~2~::~,~~~'~~:,;:~:::,~f,~~~~ I 
developing countries, there can be no reason why INhat0ver available I 

resources are not allocated among its citizl.':ns \vith eqLlity and jU51ice. ,i 

The Ministry of Women's Affairs ha~ been nmctioning for the la!.t 
several years with this end in view, and according to the testimony !. 
of an official at the Mini ~11-y, it is ;lecessary to ensure tI1C quality of : 
women via ensuri.ng the Dow of rt,sources to women and tlleir I 
endeavours, Other rrJx~i:;l:-i~,::. ii1':::! xg~lll iL,t~iun~, <:1 botl .l federal and 
re.gional ievels are also there ron the groung assisting 1h;; pmpoc,-", 
one of which if. :he MUiist l'.' ~ ,finance AJ1(~ yet. 'ile. jJrobi~m \) .1 

women can gain effective and successful L'lllmme,tion when we act 
more than we have so far done. TIm is also supported by tile studies 
conducted by the lJN and othel' p".11ners '. '11 the issu e" Of all the I 
programmes a country aspires to ;:,u , to it fru itftL end, <Jnly tho!;e 
related 10 women' ;, aff"ir~ ;WI<' g<. iil ''': ' ;!,~ [(",\'<:3\ attention, rt J'S 
high time that we change, a1 teast. Lhi~ 

---~-- ---------- -- "-_._- - --------.. - .---
(Tak.enfromEi hi :)pian i·b:.id. i:. \ 1ay 2008) 



1. Comprehension Quc" tiolls 

1. ) .. ccordillg to the united Nations DeydoLlinenl Fund fl.)r Women (UNIFEM). 

Ai women's budc;et for addres:,im. their problems is enough, 

Bi 110 enough fllnd is allocated I(li' ~lddrcssing women 's problems. 

C/ women are greatly undprful)(i~cL 

DI DIO programIlles arc dcsigc<:d 

2. The gend.er proportion of any given ~0unlry can be said as balanced. 

r'V True Hi Fais~ . 

J. A money the developing countries. 

problenl'l of women . 

has so f:lr been sllccessnll in addressin g the 

N'Egypt HI Ethiopia C/ Equatorial Guinea D! Sudan 

II .. VOLa bula!'v Q,uestions 

In~trllction: On one sidc, ther" ;,; " :ist d' ~ix verbs. And <)!1 the other , there are prd'ixes 

and suffixes, Foml other verbs or nOUll- ' Ii. th all the six words(\'erbs) by using the four 

l1xe5.( (;orrect spellings deserve Ihll p0inlSi. Write your answers in the space provideci 

Verbs 

4, 00ntribute 

5. add 

6. develop 

7. r.;:gard 

8. funded 

9, culminate 

m. Feference Ol,C'Slioll,;i 

Fixes 

dis 

under 

ment 

tion 

What do the /"(.lllowing words or "nr.-.;ssions rcier to? 

: O . . " - , have greatly underfunded ' (lill~ 3) refers to ' __ '~_ .. 

AI progranul1es for addressing \\0il1m 'S problems. 

Bi problems women create 

Ci Ihe situations in developing " ,uHtries . 

D! nati onal agenda 

11. ' Which ' (l ine 9) refcli to __ _ 

C! UNIFEM D/ UNIMEE 

~ .... , 

~"' " 
,'(", 

" , 

" 

I 
I 

i 

.1 
I 
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i 2. 'Has' (linc 2~ 'refers to __ 

N Egypt B/ 'liN .::~. Workshop 

Pari: Two : GranU11<lf Questions 

InstrllctiGll: Til;) lbll olving S e1l.kli;'~;; are incomplete. 

Del~ide which ofthc ",hoiccs CQiiit2.!."ic~ each best, 

,j. ___ t.h<:: boy's l"ding, 1 hid 1he ~); .. jj . _ .. - .... 
AJ kllO\v~·. B! kl1el', c: known 

i4. English ._. ___ all ova tj-II~ world . . , 

AI speaks 8 / spoke c/ is slx.ken 

Ethiopia. i\/ l.hal. Ci I\Iho 

1G. Direct Speech: "where do you liv,: ." silo asked. 

Reported Speech: She illqui r.:d _ J lived. 

D! Ethi opia 

D! knowing 

Di will sr~ak 

j)/\.&B 

AI if 131 wheth er ,-- , \1 hem DI A& 13 

17. x: I wish you ~' i1c:.' \.\f ven r. 

Z: Me too. TIHtnk YOli. 

A! congratulati on Ci a happy DI have a Jlic~ 

18. Having __ .. __ .. ____ his wny bome, .he .lrunkm·d man spent the night sleeping ill th.: r·.lad. 

AJ lose [31 loses CI lost Df losing 

19. I could have helped him in ....... _ .. money. 

A/ hilve h~ D/ ha ci had C/ had 

20. Direct Speech: "Close your booh .· ,aid th t: teacher. 

RepOlte1 Speech: The teacher _ 

IV told - - - our 

CJ suggested - - - Oll r 

21. What you clo if you wen: ;-}II. ' 

/\/ would ]31 L1nlc ~,s 

; IS to close books. 

8 .. asked - - - 1'00!r 

Di aJI'isGd - - - your 

D! can 

:2. Which one is the best combination icc .• :bt: fo llowing pair or sentences',' 

Then: W,L~ nobody at Tlk vilic.: . 

I went home ,;ga in . 

DJ have 
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N There wns nobody; ;:t the oUi". ,,,) I wenl hn!11~ again. 

B! Ther" was Ill
'
body at the 011i-;, . bowever I went home ngain. 

CI There was nobody al the om.;~. siiU I went homl;) again. 

DJ There was nobody at the om,,,. but I wellt home again. 

23. Mekuria : Hello? " " 

Taddese : Hello, Can I speak to ;\Id"lr1;t . please? 

NIekuria : ____ . __ .. . Who 's it. ,Jlease? 

.tV Hello BI speaking C! How are you? DI That's ok. 

14. Almaz: ExclIse me . Aren't you j\1c~~·l'I)t Abay? 

;\,f eseret: ---------- -
fV No. How do you ~I(\? 

C! Y ~~; lbat '~ right 

:;;.:; . Interview.:r: 

Bi J\.'Iay I introduce myself? 

D/ Thank you vcry much. dear 

Intervi<::wcc: Well , in my opinion ;, ' , ;,\\ n.1I . But perhaps thaI's because I'm old for 

all th:1111oise. jV;ay b\! ;1' .) good for young people. 

Ai E~etlsc Ill': , what do )'Oll thi, ';,h, oC pop 11lUsie? 

BI How would you describe the illllsic of your time? 

CI Wby do you hate pop music '; 

])/ Excuse me, which music do vou like best? 

Part Three: Meaning in a conh:\1(Yocabulary) 

>li<, 
.~ 

Instruction: Choose tht: COlTect contextual meanings of the underlined 
words in the following sentences. 

Zi>.'-. • \.:Iler Jil1lshing the 1'ae0, the athlet.;; ,valked pa.<;t the crowd panting, 

AI smiling HI swea lim, C/ hreathillg qilickly' DI undressing 

!7. The investing company has delayed "'.!l~bark.iJlg, on the project. 

IV cOIlsidering B/ starting C/ esti'11a ting Df building 

:8. Everyone in the place gave a hand to load the fragile goods onto the 1(11)'. 

Ai delica1e 
\ 

Hi he,lVY Ci everlasting DI expensive 

:9. The \~· oman wamed the boys to keep .,ilence t'o;- ~cm' they might awake her slt-cpill >! baby. 

AI for sun, 131 so that C! in case Di for Ihi s reason 



:. 
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. J(:. ?vIany orlhe workers .,my that the bulk (; ;'(h0 work. in til? c·r (~a J1izi\t i on :; Ilould be a;::i[pi~(f' 

to the young and producti ve memb<:n,. 

Ai much 13; heavy Di burden 

1~~l't Foul': Sentence Co.mpl'ehensiQil 
" ' (. "1" 

''-.~~\?', •.• . '. 

IuslTLlctiOD: For each oU!l,::Jo.llo.wing sent~nces, choose t he Senll.'llce ..... • • 
which i£ n~anst in meaning to. the original one. 

~ I . • If he )las time, he wi ll help me. 

N [[he has time at allY time ill ,;k :inure, he will probably help me. 

Hi He might help me. but it is iijj,ij .. ,lv that be will have time. 

Co HC,di0not hav» lime in the p'i., ' .. '(" 11 was iln ;lo,-;sible lor him [0 help Ill». 

DI It does not l11a[l ~r whd hcr li,. h,~:!l:; 111" or !lOt. 

3:'. When I was lour, I lIs"d to rlay w;th mud. 

AI I'm ,i ill playin g w ith illud. D: !'m go ing 10 play with mud. 

C! I have slopped playing with mlW !i()',V. n j used 1.0 ca t 111 ltd. 

,\ 1 [ . " ' ;11 " ~ ., b,· · J ... 1, ' .. , .~ .... l· " ·· ·' ·: 11 '" .j.I , . ,~, \ · 1\ ' .( ") 11.::111 ... 111 1.:·1 1.(1\: O~ly \.\ .... : lJ l.) ll.1:--;~ 11 :-:;S,",(, . k tll ,lLl'-'!. 

BI J can vaguely r,;member the ,Iav we l:ir~ t c!iscu:;scd the matter 

C! 1 dOll '1 rel11emb,~r tht; day we ~iL,L (iiscw:s.,;d the matter 

DI Ii' s possible for me tn ckarh' ,·.,;m.; rnher the da~1 we first di scussed the matl'2r 

. 34. The stllden~s needn 't ha\''; done tll.; ib5i~i1illt;nl 

Ai They didn ' t do the assignl11cIH. 

C.' It was essentiill but 11u:y diehl ' , ,ie, i1. 

HI They did the assignment. 

D/ They were obliged to do it. 

35. Had be had ellough mOIl»Y, he cou iri ;li,VC: bought a ;v1ercedes car. 

!V He didrt't buy a l\'[erced~s car. 
( . 

B( He hacljllsl enough money,,) ilu \ a :\Jercedes car. 

C/ fIe bought a ivkrc\,t1es c"r. 
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~~lrt Five Sentence Anj:m;,:t'Jl1ent 

Instrllc:ion, In cadI of the toUOl\ill~ questions, there al'e jrnnblcd sentences or 1Vords, 

CJlOosc ('he :Jltel"nath e that shows ttle best arrangement 01' rearran~e 

them lo~icany, 

G. 1. But SOl1le peoph: think this i ~ i~o; so. 

2. This i,: :J blessing ',vc should l)C ;ir0ud of 

3. Ethiopia is a multi - ethcnic. ll'hiili _. cultural country. 

4 : ThesepeoplC ll1ust be 16ld T1iiii' tilc'ir fel!!' it; unjust iti ed. 

5. l11ey say the discovery rrniinh i;::ili'1he country apart. . 

7. 1. The fire leaps into the Dam,:. 

2. The crafisll1,U1 pins the gole! in:.\) wir.::. 

3. The cnlftsmlill m.ixes the golci <lIid ,;b:lrcoal. 

4. The cl":!.fisman !Je~i 115 to hamllic'r and stretch the gold. 

5. The cra.tlsman ppts tile mixw(~ <)n"lhe lire 

/\,1 1.2.3.4.5 B/ 3. I - ~ ., :~. 5 C/ 3. U ,4,2 

. k .now/kassa/II Is/HowlDon ' t/old 

D/ 42.53.1 

Ai I don ' t know how is ltassa olli. 

e!) don 'l know kassa 110\\ old is. 

13/ I don't know is kassa how old. 

Di I don '! know how old kass~, j;.. 

, 

;, is ti1ere!meding ! any ! place ; offi<:ial. (Rewrite it in a sensible order with com:ct ilLlllctuation) 

--------------_._._--
l. Don't / I / Interrupt/ while ! speak , 11;,,· (Rewrite it in a sensible order) 

., . 

" 

I 

., . 

.~ . :. 

. , 
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APPENDIX 1LD 

.' YEKATIT-12 PREPARATORY SCHOOL JanuUTY---l 2!!.!N(2000 E.C) 

FIRST SEMESTER ENGLISH fINAL EXAM FOR GRADE 10+1(Reglilar) 

TIME: 1: ISltrs 

NAME __ Roll No . Section -------- ----- ------

. General Instructian :-

Tile exam con::ains --------- parts: 

- comm lIJjicativ~ fUllction 

- writing 

- Reading comprehension 

- vocabulary 

Attempt aU questions of all parts. 

.. 

PART ONE: ~ommunicaljxe Function I 

AI Conversation (5 poil!t5) 

1. fathel': ,Wlierejs your mother? Ai of course, it is fair failier. It is important 

: \' ~ . §on: __ . ...;;~'-_ .. _......... . to parlicipMe as 'I member of a school. 

2. Father~ SheJikes going to such BI yes, I am writing a composition ahnut 

" , ar"a~, do you dlirJ( it is my family. 

right? 

Son: --------------
3. Father: W.ell,iliat is good. I agree C/ Since it is for good,I never forget, 

but you know, She has not father. I will include her active 

to spend all her time participation in my composition. 

with a school casco There 

are lots to be done for our 

children. 

Son: 

.... ,'. 

1 

I 
r, 

l 
l 
t 
[ 
r 
II 

! 
~ 
I 

!I 
t, 
,I 

II 
II 

II 
I 
i 
I 
I 
II , , 
I 
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4. Father: Actually no. I also care a!'o~t D/ She went to a s"hool- board 

you. By me way, have you done meeting. 

Your home work? 

Son : E/ Is she the only one who is 

5. Father: This is very interesting. Don't 

forget to include a few points 

about your mother's case. 

Son: ____________ __ 

caring? 

Hi ·JnstruCtiolli c. Match, the, followin eratives) with the produ'cts( 5points 
".---' 

;: ; \. . " :" ;2±:L~Tea bag 

,.,' ." ... : '.' ",.'.:: '. ,.l:"Chilipowdelh ', .:d 

. \. ___ 3. Toot~ paste 

. '. I , '. :' :_; ~':"-iUEle.ctric<fire 

, 'j";:: l ': ":,,,-~ ,9 , . Fara¢~~aitio!l,\f. ;L ,: 

[
' ." ;' '';'. 

I . " : \ \; ~ : ~ :. 

PART TWO: Writing 

:; 

I, AI put it clean after brushing 
I, 
:! SI Donat remove outer cover w~en c01l11ected 

to the main 

C/ Fo~ adults use 1 tablet x.3tir,n,es a day 
. .- . 

D/ allow one bag for person, add freshly boiled 

Water al1d brew for 5 minutes. 

/' Ei Use 1 -2 teaspoon for four servings, 
i! 
================.==========~ 

.AJ Re - alTangeth,c folloY(ihg , ~yords or phrases and \\Titc meaningful sentences, (5points). 

1, Newspaper/in Germany/ were plintedi for the 1 st time. 

2, they/through Europe/ in t..'1e Stl\ (:entury/spread, 

3, Certain information/they began/aboUl) to carry. 

4. The beginning/was iofadvertisingiin history/that 
'" 

----------------
5. Europe/printing pressip-,nlduallyi;;pread/thro\Jgh out 

: , , 
• 

I 
~ 
f 

I 
I 
t 
~ 
f 

~ 
I 
f 
I 
I 

I 
, 
• 
I 
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:. Punctuate the following passr.ge aad use .::apitaJ letteG where Ilccessary.(S points) 

Wha.\cs arellllg.~' ,.nimal" which jive in the sea alth()llgh they have very poor 
eyesight they have excdlellliwaring they call mak.e ma.ny different killC~S oj' 
sound which they use to communicate with each other these sounds have speci n.l 
meanings using these sounds whales can i,a ,s messages to each other a Cf(! SS 

thousands of kilometers 

,-------c--~·-··--- .. ·----··- ·· ------------- - ---.---------.. ---.---. 

\RT THlUm: Reading rom prehension 

:'C ~ . . ,: 
.:., ..... -.' . " ; 1 ' ~ . ~ ... . 

, " ,;" 

Read the fi,J1.owing IYl~Saw; ~arefillly <Uld 311S\ver the questions below.(5 points) 
1 • 

hen y'<JU alo inviieJ.,to: " · ~ncaljn TlJailand, : t),~ e words of tile invitation literally mean ' come and~at' 

e' . J!ldc(,(i . n<.·mJ~ · ;~ il 'J hai (Ji .,hcs il rc eaten with rice, }'{hich.. grows there very easily a.s the climate is 

I'll' :> ,,,! tln<:- .. ,., i, pkllly ,'f rain. 

The food is ,<llway~ scr ;/ed in nearly cutlip pieces, so there is no .need to use knives and forks 

i""tp,,,i • spc,~i~J RP(\()l1~ nnd j'Hh ;1\,<: used. The Thais llsed In eat willl their hands and there are 

II some peyplc wilo e;it this way. There is a particular way of doing i: First they' wash their right 

nd in a bowl of wa~er and they only eat with their right hand. After the mel'!,- the h,wd is again 

-cfully washed. 

The meal i~ usually [.lade up of s<;v~ral dilIer.;)!;t dishes, all of',vhich at'e spicy. They are served 

bowls which everyone sb,,1'''s though i:llCh per~on has his OWl'. bowl of rice. As Thaihmd has a kmg · , ; 
l.~tline, it is j.ot surprising tbat fish and "hdfish play an impO!ip.llt role ill Thai cooking. 

All Tha i jJeorle eat their dishe ~ with 

0 1 n!" lc, il l I"' (.~ ...... d! Band C 

bl )-ti ce is everything 

d comc and eat rice eli Fish ,md Rice go together 

. I 

I 
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J. \vl1ich is true about the Thais table manner? 

aJ They wash their hands before eating. , 

bl They wash only their right hands after eating. 

cl They wash their right hands bei(lnJ eating. d/ b and c 

4. What do they u~e tp serve their meal? 

aJ torks bl knives cl bo\vl d/ round table 

:;. 'Which' refers to 

aJ rice bl Thaila.nd c/ cl;n Ia.te <11 meal 

PART FOUR: (Grammar):- Choos.;: the correct ,1Ilswer (8 poim~ ;. 
=,"" .. ~ I 

1.1 ____ . ~;tglish for 10 years. 

al learned bi have learned . el \);,\VC bc'}' learning d/ b und.c ' 

2 Aster and Selam have been fl"iends since 

al a iong time 

3. When waier is 

b!mill1y .,year~ iChi1,. eve of Clu .: tmas d/ three vea.rs 

--- , it evaporiltC's. 

aJ heating bl heated d/ to heat 

'I. ____ ofbrokell glass were scattered on th<'J fJoe·. 

aJ A piece . . nI A pieces cl pic c d/ pieces 

5. My father coul<l nct buy me a new unifonn becaus( he had ___ money left. 

aJ.afew b/few cl II Ii tie d/ little 

5. He would come soon, .) . 
aJ will nOl: he bl would he c/ wo .lId not he d/ will he 

The only way to stop ____ . __ is to ban it totally. 

aJ to smoke , d/ smoke c/ ,Ill ,king 

. Let's iinish ______ our group work. bl')fore til ,' ~nd ofthi ~' week. 

a..' write bite wrik c/ wr .ing d/b and c 
, 

P U" T F.'lVE' 1/ 1 I "/: t , . ., .~: ... oca 1U .ary 

';:'hoose wO;'ds t:'om the: ::;iVcll list be10\' n order 10 ., )mplete each of 

the tollo'wing selg(;IlC('s.GQ!I.c;ctty~_C .. :>iqj:i) 

aJ convey 

fl intrude 

hi cOlltidelll 

g/ obvious 

cl ' x ·. ~ led d/ conscious 

hi n:1, lble jj m;rstery 

~I instruct 

j/ tremendous 

.- ' . .. ' , '.: l' 
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1. 'A _" "_' _ amount of money is expected \0 be collected fi'olll the public for the establishment of the 

Youth cent cr. 

2. I don't think it is pn..'per i.o _____ ._ into others' private lives and affairs. 

3. Are we real ty . ____ . __ of the devast.ating dfects vf dcforestation on c1imMe? 

4. How children leam tht)ir rnotht)r tongue at. early age is still a ." 

5. Many animals, fi'om insects to fish, usc s111ell to ___ -'-" _____ messages" 

6 I'irst of~U!we should build up o~:.;. _____ so that we can tackle the problem of global wanning . 
• u '" " 

7. Evcnthough it is p()~sible to get liiJtodate infonnation fiom many different sources, the BBe and 

CNN are the channels. 

............. . . ~. '.-", , ~-., ."-

" :' , - '7,.'" .':' _ : :.'. 
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Yekatit 12 Preparatory Schod 

Department of EngHsh 

First Semester English Final Examinatioll for Gradell 

~UOj ~ _ . 

Time Allowed: 1:20 

N arne: ......... ................... ..... Section ......... . .. Role Number .. ... o 

General instructions: 

1. This Exam sh.eet has 5 parts: Reading comprehension, 

Vocabulary, Grammar, Summary Writing and 

Spelling Rule. Attempt all of th,~m. 

2. Write your answer on the answer sheet provided at the 

end 

Part I Reading Comprehension 

Instructiuns: Read the following passage carefully and answer 

the questions that follow 

In recent years thel"e has been a lot of discussion abut the difference 

between Blitish and Amelican English. Some people claim that the 

British Engli sh Is superior because the British spoke the language first. 

Others argue that AmeIican English is better because there are more 

AmeIicans than BIitish men. But which ev'~r side they take, people tend 

to exaggerate the difference betwee:1 the two main branches of English 

language. If one listens to these arguments one begins to think that there 

are two completely different versions of the English language. 

This is of course far from true. The two versions of the English language 

are almost identical, Englishmen and Americans can communicate with 

little or no difficulty. Films , books magazines and n ewspapers produced 

in one country are understood in the other; even the few differences in 

individual words and phrases of one country are usually understood i!1 

the other. 
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What are some i)f theep. difierences? The most obvious is the small 

difference In tJ:e pronu' ;ciatloll of some word . English men pronounce 
, 

school' and scheme' L.'1 the same way. 0thcr pronunciation differences 

are found in words like 'bath " Missiles' a71d clerk' . People who argue that 

one pronunciation is better than anotller are creating a problem where 

one daes not exist. The only intelligent attitude is to admit that there is 

some difference, bvt to accept both pronunciations. 

The same Is true for spelling, · .Both 'color' and 'colour', 'program' and 

'programme', 'center' an.d 'centre are acceptable. If one follows the Blitish 

system. it is better to follow that systenl consistently; if one follows the 

AmericClfl system that. too. should be followed conSistently. 

Individual difl~rences in words ' scmetimes make people thirl: the Britis.h 
, . . 

and Americans have difficulty in communicaling. But how many 

differences are there? An English man would say, 'It is quarter to scven' 

,while an American wo1.l1c1 say,' 'it's quarter of seven.' Again an American 

would say, 'on your own time', while en English would say, 'in your own 

time.' Which fom., is better? 

In conclusion, one bit of advice which should be followed is this: 

whichever you speak, British or American, speak it correctly. There is 

almost no difference. 

1. Some people claim that British English is supelior to American 

English because: 

A. There aremo;:e Brilish men than American. 

B. The Bri.tish spokctbe language prior than the Americans, 

C. The Amer.icans spoke the language prior than the British. 
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D. The Americans spoke the language in advance than the British. 

2 .Which of the following can be the best title of the passage? 

• A. American can speak Good English than the British 

B. The BIitish Can Speak Good English the American 

C. The Amelican and the British English 

": " ''0: All of the above 

3. Ac'c~rding to the passage the Blitish men and the Americans can 

communicate with: 

A. lots of'difficulty 

B. much difficulty 
'1 

C. hardly any difficulty 

D. great difficulty 

4. WJ:lose pronunciation is better or correct? 

A. the Americans C. the British 

C. there are no differences D. both pronunciations are correct 

5 .. English men and AmeIicans pronounce--------and ---------!n the same 

way. 

A. Schedule/school C. hardly/difficulty 

B. school/ scheme D. color/ prograln 

6. 'others' argue that the AInerican ....... The word other in paragraph 2 

refers: 

A. Americans B. People C. BIitlsh men D. American men 

7. The expression' this is of course far from tIue. in paragraph 2 

refers: 

A the agreement B. the reality C. the thinking D. the language 

8. The word 'recent' in paragraph one means: 

A. belonging to time in the past C. belonging to time not past 

B. belonging to time in the present D. Band C 

9. The two 'Versions' of the English language. The word versions in 

paragraph two means: 

A. alternative forms C. correct forms 

B. opposite forms D. approved forms 

3 
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10. The most 'obvious' is differe:'1ces in the pronunciation of some words . 

'fhe word obvious means: 

A. noticeable B. serioL:s C. unthinkable D. necessmy 

Part II Vocabulary 

Instructions: choos~ ~he correct alternative word that best 

completes e.lch ;sent~nce. 

1'1. When the minister ______ all the workers in the factOJY 
. . ' 

gat.hered around him to raise theiI demands 

A arrives at B. reached C. arrived D. arrived at 

12 Afi:er ·]J.allY houn;' discussion, the committee 

A. 1 each B. reached C. arrived D. is arriving , 

. _ __ a decision 

13. This athlete ________ win the ]0, 000 meter race that is 

going to be h eld next week. 

AJ was able to B) can C) 1s able to D) will be able to 

14 .. I h"!ar a lot of s houting outside. What's going on in the 

neighborhood? 

A. Can B. am able t.o C. '.vas able to D) A and B 

15. He rlropped a h'mcl,'ed E'in note while he was ____ his coat. 

A) put on B) wearing C) putting on D) wore 

Instruction .. : The b'.lld printed words in the following sentences are 

taken form your Engl:"h text book. Choose the 

altern:ttive that is the same in meaning as the bold 

priJ1ted ones. 

16. As soon as we got into the hall, we saw that there had been good 

turn out of the villagers. 

A. response B. attendance C) enjoyment D. look 



. 'I" 

17. 'The boy who recently joined our club seems to lack a little sense of 

humor 

A. ability to understand and enjoy fun C) ability to speak fran1<ly 
. ~ j. , ' 

B. ability to remain patient D) ability to socialize oneself 

18. The invention of the plough must have preceded many others 

inventions. 

A) happened later 

C) happened last 

B) happened before 

D) improved later 

Hi It would be inappropriate to intrude upon other's private affairs. 

~) t~ interfere uriw~tedly C) to cooperate with others 

B) to help others in their difficulties D) to interact with others 

20. I think. one of the handicaps for carrying out sports competition 

among schools is absence of specified time in the schools' calendar. 

A) reasons B) strength C) difficulties D) advantages 

Part III Grammar 

Instructions: Choose a word or a phrase that best completes the 

given sentences 

2 1. Which of sentences is wrong? 

A. I rarely eat meat. 

B. It is done deliberately 

C. Today. we all are expected to say something about HIV / AIDS 

D. You are frequently late 

22. HIV--- ---------- from an infected pregnant woman to her unborn 

baby 

A. can not transmitted B. transmitted 

C. cannot be transmitted D. to be transmitted 

23.My uncle has lived in Addis _______ before he moved to 

Ha:oar. 

A) for a year B. Since he was a child C. for a time D A and C 

,I 
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24.As a dtizen we a ll are expected _____ agains'.: poverty and 

corruption.. 

A fighting B. fight C. to fight D. fought 

25. 'The earth revolves around the sun." th~ teacher says. Which of 

the [Gllowing sentenc.'s is cOITee! 1'01111 of reported speech? 

a. The tf'acher says that the earth revolves around the sun. 

t. The teacher says that the eerth is revolved around the sun. 

,;. The teacber says that the earth revolved around the s un. 

d. The teacher says that th~ earth is revolving around the sun. 

26.1 haven't seen my hroLi;cr January. 

A for B. as C. too D. since 

27. Would you n:ind ' your bock? Please? 

A to open B. o{lcns C. opening D. to opening 

28.She has eaten all the orang~s. Which of the follO\ving is the 

passive equivalent of the given scntence? 

a. All the oranges have eaten. 

b. All the oranges were e::-t"'l1. 

c. All the oranges has been eaten. 

d. All lhe oranges have becn eaten. 

29.Loraya has decided him 

A Irlarry B. married C. to many D. marryin~ 

30. _ the meat, all members of the group went to home and 

ate it at once 

I •. Havillg shared B. Sharing C. Shared D. A and B 

Part IV Stunm:.o .. y Writing 

InstT,llctions: Read the iollowing short paragraphs and choose the 

sentence that best slunmanzes it, 
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31. While I was walking along the road the other day, I happened to 

notice · a small brown leather purse lying on the pavement. I picked it up 

and opened it to see jf I could find out the owner's name. There was 
, 

nothing inside it expect some smaIl change and rather old photograph, a 

picture of a woman like the woman's daughter. I put the photograph 

back and took the purse to the police station, where I handed jt to the 

sergeant in ch.arge. Before I left, the sergeant made a note of my name 

and address in case the owner of the purse wanted to write and thank 

m e. 

A. Handed in a lust purse to the relevant authority 

B. dealing "vith the police 

" C. looking into people's purses 
t' , : ' J' . t' . 

D. finding small change and old photograph. 

32. There is a reason we are being told to eat more fruits and vegetables. 

Study after study has shown that apples as well as oranges, melons, 

berries and virtually every other fiuit do keep the doctor a wayl 

A. Fruits keep the doctor a way. 

B. High fruit and vegetables consumption is protective 

C. Eating the right foods can lower blood pressure 

D. A and B are correct 

33. On my 21 s l b I birthday bought a packet of Cigarettes and lit one up. 

My reaction was the same as that of most young people. I hated it. I gave 

the package away and never touched them again. Most people who ftrst 

try cigarettes in their 20s or later don't get hooked . Peer pressure and 

other factors are not as strong as when you a.re older, so it is imperative 

that we keep Cigarettes out of the hands of our young people 

A. teenagers are more likely to get hooked 

B. since I have never smoked, I have not had the problem of quitting 

C. We will be able to persuade young people never to start Cigarettes. 

D. A and C are correct. 
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~·'il.rt :'I ;:3pclHng Rule 

Instrl.!.d~olis: Fflr items !.l'i-40 choose a word t~at is spelt wl'Ong17~ 

", 34'. i\. neicc 

C. delay 

35. A. foriegn 

C. believe 

36. A. counlfe 

C. iIllmediatf; 

-37. i\. tcribic 

C. comfortable 

....-38. A. argllrncnt 

C. iTIovablf, 

~ 39. A receipt 

C. boys 

AD. A. s:JceOy 

D. simply 

. . ' 

B. species 

D. mortaJ 

B. heigiJt 

I). quan'el 

B. fort.unat e 

D. juge 

B. rossiblc 

D. angry 

B. space 

D. noisy 

B. reciet 

C. simpley 

D. all 
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Menelik II Academic and Preparatory School Second Semester English 
Examination for Grade 10+1 (1998 E.C) 

Time-60 min 
COMPREHENSION QUESTION 
DIRECTIONS: Read the passage carefully. Then answer the questions which follow it. 

Before long [ was to see the vast herds of drongs with my own eyes. The sight of those beautiful 
and powerful beasts who have always made their homes on Tibet' s high and barren plateau never 

ceased to fascinate me. Some how these shy creatures manage to li ve on the very short grass 

roots which is all the nature provides in those part. And what a wonderful sight is to see a great 
heard of them plunging head down in a wild gallop across the steppes. The earth shakes under 

their heels and a vast cloud of dusts marks their passages. At nights they protect themselves from 

the cold by huddling up together that thi s in a snow storm, pressed so close together that the 

condensation from their breath rises into the air like a column of steam. The nomads have 

occasionally tried to bring up young drongs as domestic animals but they have never entirely 

succeeded. Somehow once they live together, with human beings they seem to lose their amazing 

strength and power of endurance; and they are no use at all as animals to carry loads, because 

their backs immediately get sore. Their re lationship with man has therefore. reminded that of 

game and hunter, for thei r fl esh is very tasty. 

The kyangs, or wild asses. li ve together in smaller groups each headed by a stallion, lording it 

over anything from ten to fift y mares . I was struck by the noble appearance of these beasts; and, 

in particular, by the beautiful line of head and neck. Their coat is light brown on the back and 

whitish bellow the belly, and their long thin tai ls are almost black; the who le representing 
excell ent camoufl age against their natural background. They look wonderfull y elegant and 

graceful when you see them darting across the steppes like arrows, heads stretched out and tail s 

streaming away behind them in the wind. Their mating season is in the autumn, and then the 

stallions are at thei r most war like as they jea lous ly guard their harems. The fi ercest and most 

merciless battles take place at this tin of the year between the sta ll ion who is the lord o f that herd 

and invaders from other herds .. When the battle is over, the victory himself bloody and brui sed 

from savage bi tes and ki cks. leads off the mares in a wild gallop O\'er the steppe. 

DI RECTI ON: Select th e cor r ect answer according to the inform at ion in the passage. 

(2 marks each) 

I. The steppes of Ti bet are 

A. barren mo un tain ranges 

B. fert il e grass lands 

C. dusty, grass less pla ins 

D. poor grazing ground . 
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2. The drongs protect themselves from the cold by 
A. body warmth. 
B. Forming a circle round the claves. 
C. Producing steam from the condensation from their breath. 
D. Galloping wildly across the steppes. 

3. The color of the Kyangs is 
A. very different from the color of their natural background 
B. such that they can not be seen against their natural back ground 
C. noble and beautiful 
D. elegant and graceful 

4. The stallions are most fierce. 
A. during the mating season. 
B. whenever another Kyang approaches. 
C. because they are naturally jealous animals 
D. because they don't like other stallions. 

DIRECTIONS: Select the meanings of the words in the passage as they are used. 
5. fascinate: a) fasion b) attract c) attack d) attend 

6. bring up a) hold b) grow c) neglect d) respect 
7. mares a) male b) female c) boyhood d) girlish . 

, 8. darting a) fl ying b) moving c) jumping d) dancing 

REFERENCE QUESTIONS 
9. they (line 10) refers to 

A. nomads 
10. those (line 2) 

A. drongs 

B. drongs 

B. beasts 

GENERAL VOCABULARY 

C. Kyangs D. asses 

C. the young D. hunter 

DIRECTION: Choose the' word or phrase that has similar meaning to the underling word 

or phrase according to the context. 

II. The river ran through fertile country. 

A. fl ed B. fl ew C. flooded · D. flowed 
12. Since the decease of hi s father he has been very un happy. 

A. bur ial B. death C. decrease D. di sease 
13 . Many amenities unknown in the country, such as piped water, parks and good drai nage, 

are enjoyed in towns. 

A. comfort B. enjoyments C. entertainment D. luxuries 
14. Some people are so particular in their ideas of the sort of person they would like to marry 

that they never marry at all. 
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A. amiable B. fastidious C. pleasant D. pretty. 

15. He was apprehended by the police just as he was leaving the house he had broken into. 
A. appropriated B. caught C. clenched D. understood 

SENTENCE COMPREHENSION 
DIRECTION: Choose the sentence that has the same or nearly the same meaning as the 
original sentence. 

16. When he decided to leave, everyone of us expressed regret. 
A. It was after he had regretted that he left. 
B. Everyone of us was going as he was to leave. 
C. He decided that every one of us should leave. 
D. Everyone of us was sorry he was leaving 

17. Most of the developing countries do not command their own destinies. 
A. Some developing countries do not command their own fates. 
B. All developing countries are unable to plan their own economies 

C. Most developing countries are unable to plan their own future 
D. Few developing countries are unable to plan their own future 

18. All with the exception ofTedla's mother were very poor and needy 
A. Tedla' s mother was poor and needy. 

B. Tedla 's mother wasn't as rich as others. 
C. All of them including Tedla 's mother were rich 
D. Tedla's mother was rich 

19. He does not understand that he stands in his own light 
A. He does not feel he has no good stand. 
B. He is not aware that he acts against his own interest. 
C. He fail s to understand that he stands in his one's way 
D. He has little feeling that he hinders hi s own advancement. 

20. Despite the fact that he puts little effort, he is successful. 
A. Successful as he is, he doesn 't put such effort in his own 
B. As he is successful, he shows much effort. 

C. However little effort he puts, he succeeds in his attempts. 

D. Because hi s effort is little, he se ldom succeeds in hi s attempts. 

DIRECTION: Choose the alte rnative that best completes th e paragraph 

People's 21 to 22 problems like crime and punishment very widely from 23 
condemnation of all offenders, in di scriminately, to a more 24 approach which takes in to 
account the merits of 25 cares. 
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21. A. actions 

B. Aptitudes 

22. A. evil 

B. isolated 
23. A. sliding 

B. sloping 

24. A. open- eyed 

B. open- handed 

25. A. general 

B. immoral 

C. attitudes 

D. conditions 

C. sociable 

D. social 
C. sweeping 

D. swooping 

C. open- hearted 

D. open- minded 
C. individual 

D. internal 

DIRECTION: Choose the alternative that best completes the given dialogues. 
26. Father: Where is my brief case? 

Son: I don't know, mom _________ _ 

A. had better take it 
B. has taken it 

C. must have taken it 

D. might have taken it 

27. Brother: If you like, I will do the house work for you. 
Sister: _ _ ___________ _ 

A. No thank you, please help me 

B. Yes, I can manage my self 

C. Thank you. That's very kind of you 

D. That is none of your business 
28. Alemu: ______ _____ _ 

Ambaye: Very much. 

A. How many books have yo u read. 

B. How many kilometers away is Hossana from here 

C. How many goats do you have 

D. How did yo u like your visit to Shashemene 

29. Doctor: What do you usuall y take; tea or coffee? 

Secretary: I usually prefer ________ _ 

A. tea or coffec C. tC3 than coCkc 

B. tea or coffee D. both to or coffee 

30. Saniet: Tehsome, I don't think you've met Tesfaye before. He is my friend. 

Teshome: ________ to meet you, Tesfaye. 

A. Hello B. Of course C. How do you do D. Nice 
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DIRECTION: For items 11-13, choose the alternative that is correct in punctuation and 
capitalization. 

31. A. You are wrong, Bekele said Mamo. 
B. "You are wrong, Bekele," said Mamo. 
C. "You are wrong Bekele,", said Mamo. 
D. "You are wrong Bekele," said Mamo. 

32. A. They wanted to know if! joined their group? 
B. They wanted to know, "If I joined their group?" 
C. They wanted to know if I joined their group. 
D. They wanted to know, if I joined their group. 

33. A. It isn' t right, is it? 
B. It isn' t right, is it? 
C. It isn't right is it? 
D. It isn't right, Is it? 

GRAMMAR 
Choose the best answer. 

34. The boy was crying _ ____ someone beat him. 
A. so that B. because C. why D. although 

35. Do you remember Abebe ' s off that wall? 
A. fall B. fell C. to fall D. falling 

36. They admitted ____ _ 
A. myself B. ourselves C. himself D. themselves 

37. I gave them _______ meat. 
A. half of B. no C. most of D. piece of 

38. I don ' t like his ____ behavior. 

A. child B. childrens C. children D. childish 
39. This is the car ______ soon. 

A. to be sold B. to so ld C. to sell D. will sell 
40. The shopkeeper _____ tell him the real price. 

A. dare not B. has C. does not D. should to 
4 1. The thi ef attcm pted thc lock. 

A. brak ing B. to break C. breaking D. to brake 
42. Her husband wanted _____ but to divorce her. 

A. something B. everything C. nothing D. anything 
43. The boy is not to take that picture from the wall. 

A. enough tall B. such tall C. tall enough D. so tall 
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44. It that she was missing 
A. was believed B. believed C. is believing 
D. have been believed 

4S. Kebede: I am hungry. 

A. but I am B. so am I C. so I do D. but I don't 
46. The directory has been waiting for you ____ 3 O'clock 

A. for B. in C. since D. on 
47. before I reached the bakery, they all the bread 

A. sold B. were sold C. had sold D. would be sold 
48. Your suggestion _______ odd. 

A. tastes B. smells C. fee ls D. sounds 
49. I am late, ? 

A. isn't I B. amn't I C. aren' t I D. am I 

SO. The draught resulted hunger and starvation 
A. in B. on C. of D.from 

Name Section Roll. NQ. 

II. 21. 31. 41. 

2 12. 22. 32. 42. 

3 13. 23. 33. 43 . 
4 14. 24. 34. 44. 

S IS. 2S. 3S. 4S. 
6 16. 26. 36. 46. 

7 17. 27. 37. 47. 

8 18 . 28 . 38. 48. 

9 19. 29. 39. 49. 

10 20. 30. 40. SO. 
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APPENDIX. JI[JS 

Menelik II Preparatory and General Secondary School A.A. 1999 E.C (2007) 

11 th Grade English Language 2nd Semester Final Examination 

Time allowed: 1 :00 hour 

Part 1- Compression 

DIRECTION: Read the following passage carefully and then answer the questions given below. 

Near a certain village there once lived a large herd of wild pigs. Nobody could catch them and 

they did much damage to the village crops. 

One day a stranger arrived at the village and asked where he could find the wild pigs. Somebody 

to ld him and off he went. He had no weapon of any sort, so that the villagers wondered what he 
was going to do with the wild pigs. 

A few months later the stranger came back saying that had trapped all the pigs. Every body was 
astonished and some of the men went off with him to find out ifhe was telling the truth. 

They soon discovered that he was. All the pigs were enclosed within a strong fence which had a 

gate in one side. 

"How did you do it?" they asked the stranger. 

"Well, it was quite easy," he answered. "I began by putting out some maize. At first the pig 
would not touch it, but after a few weeks some of the younger pigs began to run out of the 

bushes, take some maize quickly, then run back soon all the pigs were eating the maize I put out 

of them." 

"Then I began building a fence around the maize. It was very low at first, but slowly slowly, I 

build it higher with out frightening the pigs. When I saw that they were waiting for me to bring 
maize each day instead of go ing and searching for their own food as previously, I built a gate in 

my fence. One day I shut it whi le they were all inside eating." 

"1 can catch any an imal in the world the way if I can teach it to depend on me for its food" 

DIRECTIONS: After reading the passage, answer the questions carefully. 

I. What was surpri sing about the stranger? 

A. He was interested in wild pigs 
B. He didn ' t know where the pigs were 
C. He was completely unarmed. 

D. He was alone. 
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2. The stranger returned to the village 

A. To collect his wage. 

B . Because he was tried of being alone. 

C. To tell the villagers of his success 

D. To ask for help to close the gate in the fence. 

3. Why do you think the young pigs were the first to take the maize? 

A. They were young and very unsuspicious. 

B. The old pigs did not like maize very much. 

C. The old pigs were lazy 

D. The old pigs ate every thing and left nothing for the youngsters. 

4. The stranger was able to catch the wild pigs because 

A. He bui lt the fence slowly. 

B. He taught the pigs to rely on him for their food. 

C. The pigs ate too much. 
D. There was no more food in the bush. 

5. The stranger succeeded because he was 

A. patient B. brave C. sympathetic D . honest 

DIRECTIONS: C hoose the meanings of the words as they are used in the passage 

6. astoni shed= A. fantasy B. joked C. fancy D. surPrised 

7. weapon= A. instrument for war C. instrument for hunting 

B. instrumental D. instrument for looking 

8. trapped= A. scaped B. caught C. tricked D . cheated 

9. enclosed= A. surrounded B. shut C. not closed D. disclosed 

DIRECTION: Reference Questions 

10. him (line 4) refers to A. a stranger B. a fanner C. a pig D. somebody 

II. them (line 13) refers to A. villagers B. hunters C. pigs D. forest 

12. it (line 14) refers to A. young pig B. fence C. fann D. maize 

13. which (line 9) refers to A. fence B. one side C. old pigs D. vi ll age 

Part II - Grammar and Usage 

DIRECTION: Choose the best alternative an d write the letter of your choice on the 

sepa rate answer sheet. 

14. That pen him . 

A. is belonging B. belong to C. belongs to D. to belong 

15. Denkew persuaded hi s friend with him. 

A. to stud y B. study C. studies D. studying 
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16. The disturbing students are ____ in the class. 

A. to disturb B. disturbing to C. disturb D. disturbing 
17. ______ through my composition, I found several mistakes. 

A. Read B. Reading C. Have read D. To reading 
18. He will have an accident ____ he drives more carefully. 

A. if B. unless C. unless not D. ifnot 
19. My sister ____ the taxi and went home. 

A. get of B. get out of C. got out of D. got off out 
20. Having received her pen friend 's letter, she has _____ it. 

A. replied to B. answered to C. replied D. answered 

2 1. Seifu is the best runner in our school. So far no-one has ever ____ him. 
A. beat B. win C. beating D. beaten 

22. Our team played badly to day. We easily. 
A. beat B. beaten C. beat you D. were beaten 

23. Our students more fluent if they speak English more often 
A. become B. will become C. becomes D. would become 

24. _____ you him if he apologized. 

A. willi forgive B. would/ forgive C. would/forgave D. could/ fogiven 

25. I the party much more if you had been there. 

A. enjoyed B. would enjoy C. would have enjoyed D. will enjoy 
26. She is the girl ____ a hand some boy intends to marry. 

A. who/whom/that B. who/whose/-- C. whose/that D. whose/that/while 
27. The passive fonTI of "He gave me a wedding gift" is ______ _ 

A. A wedding gift is given to me. 

B. I was given a wedding gift. 
C. A wedding gift is there. 

D. He gives me a gift on my wedding day. 
28. The active form or "Things Fall Apart" by Chinnua Achebe is being read by my fri end 

IS ______ _ 

A. My friend reads 'Things Fall Apart" by Chinnua Achebe. 

B. My friend read "Things Fall Apart." 
C. My fri end is reading "Things Fall Apart" by Chinnua Achebe 

O. "Things Fall ApaI1" is read. 
29. The reported command of"Oon'( disturb in the class," the teacher ordered is ___ _ 

A. The teacher ordered don't disturb in the class. 
B. The teacher ordered not disturb in the class. 

C. The teacher ordered not to disturb in the class. 
O. A and C 

30. The correct past participle form of 'lay' is ____ _ 

A. li ed B. li ar C. laid D. lay 
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31 . Which one is written correctly? 
A. He yesterday danced well in the party. 
B. Yesterday he danced in the party well. 

C. He played in the party well yesterday. 
D. He played well in the party yesterday. 

32. Father: Did you past that letter I gave you? 

Son: 
A. Yes, I didn't 
C. No, I did 

B. No, I am sorry, I didn ' t 
D. Yes, I don 't 

33. Father: why not? 
Son: __________________ __ 

A. I was busy, I didn't have time 
B. I don't want to do so. 

C. Deliberately 
D. It was in my bag. 

34. Father: What were you doing? 
Son: 

A. I am dancing. 
B. I was helping Aster and Abel with their homework 
C. I didn't help them. 

D. I am watching T.V. 
35. Our teacher made ____________________ our lesson. 

A. we study B. us/to study C. us/ study 
36. The students ___ ___ the school earl y in the morning. 

A. reached B. arrived C. arrived in 

Par-t 111- sentence comprehension 

D. I1study 

D. reached in 

Choose the alternative which has the same or nearly the same meaning as the given sentence. 

37 . [ cleared the forest single- handed. 

A. I cleared the forest using one hand. 
B. There was no one around when I cleared the forest. 

C. [held the axe with one hand when I cleared the forest. 

D. I cleared the forest without being helped by anyone. 
38. She can't say that she doesn't share hi s views. 

A. She is unable to share hi s views 
B. She agrees with him. 

C. She wants to but she can't agree with him. 
D. She doesn't agree with him. 
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39. This was more than I could believe. 
A. I could not believe it. 
B. I could believe most of it but not all of it. 

e. I could believe it all. 
D. I could believe it even more than that. 

40. You can take this measure only as a last resort. 
A. This measure should be one of the logical steps to be taken. 

B. The result of your last effort should be measurable. 
e. You should try other measures before you take this one. 
D. You have no alternative but to take this measure. 

41. It is unlikely that their team will beat us. 

A. Their team is expected to win. 
B. We don't like to be beaten by their team. 

C. Their team could like to beat us. 
D. Their team is not expected to win. 

Part IV-Sentence combination 
DIRECTION: Choose the alternative that is the best combination of the given pairs of 

sentences. 
42. She refused to study. She was very lazy. 

A. She refused to study; so she was very lazy. 
B. However she refused to study she was very lazy. 
e. Although she refused to study, she was very lazy. 

D. She refused to study though she was very lazy. 
43. He usually studies hard. He scores good results. 

A. He usually studies hard, therefore he scores good results, 
B. He usually studies hard but he scores good results 

e. He usually studies hard, so he scores good results 

D. He usua lly studies hard so that he scores good resu lts. 
44. I will help you. You allow me to stay with you. 

A. I wi ll help you but you allow me to stay with you. 
B. T wi ll help you while you allow me to stay with you. 

C. T wi ll help you i r you allow me to stay with you. 
D. I will help you then allow me to stay with you. 

45. She will not marry him. He must promise to buy her a car first. 
A. She wi ll not marry him unless he promises to buy her a car. 

B. She wi II not marry him even if he promises (0 buy her a car. 

e. She will not marry him ifhe promises to buy her a car. 
D. She will not marry him because he must promise to buy her a car. 
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Part V-Punctuation 
DIRECTION: Find the correctly punctuated sentence and write your answer on the 

separate answer sheet. 
46. A. There were two things to consider; first, the cost; second, the availability of goods. 

B. There were two things to consider: first, the cost second, the availability of goods. 

C. There were two things to consider, first, the cost, second, the availability of goods. 

D. There were two things to consider first the cost, second the availability of goods. 

47. A. "Martha, Open the window, please," said Seifu. 

B. "Martha, open the window, please," said Seifu. 

C. "Martha open the window, please," said Seifu. 

D. "Martha open the window, please", said seifu. 

Part - VI: Vocabulary (contextual) 

DIRECTION: Guess the meaning of the underlined words from the context. 

48. I am obliged to beg for a living. 

A. allow C. forced 

B. entitl ed D. supposed 

49. No malTiage is successful with out sympathy between husband and wife. 

A. antagonism C. in compatibility 

B. harmony D. pity 

50. Charles Dickens is one of the most outstanding English novelists. 

A. famous C. reputable 

B. notorious D. unique 

Menelik II school - AlA 
1999 - Grade 11 English examination answer sheet (second semester) 

Name Section Roll. NQ. 

1. ll. 21. 3l. 4l. 

2. 12. 22. 32. 42. 

3. 13. 23. 33. 43. 

4. 14. 24. 34. 44. 

5. 15. 25. 35 . 45 . 

6. 16. 26. 36. 46. 

7. 17. 27. 37. 47. 

8. 18. 28. 38. 48. 

9. 19. 29. 39. 49. 

10. 20. 30. 40. 50. 
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MENELIK II PREPARATORY AND GENERAL HIGH SCHOOL 
FIRST SEMESTER ENGLISH FINAL EXAMINATION FOR GRADE ll(REGULARI 

Time allowed 1:15 min 
PART 1- READING PASSAGE 
READ THE FOLLOWING PASSAGE AND ANSWER THE OUESTIONS THAT FOLLOW IT 

Two weeks ago an Indonesian woman attended the funeral to her husband and 
son, passengers on a plane that crashed deep in the jungle. But even as she wept, her 
son barefoot and bleeding was fighting his way home . 

Bangau somuel woke up lying on soft ground. He opened his eyes and found 
5 himself looking up at a back sky through a circle of tall , brilliantly green trees. He had 

no idea where he was or how he had gone there. 
Bangau was dazed and shaken, but could not feel much pain. He found he 

could get up and walk and it was then that he noticed the wreckage of a small ten­
seater aeroplae. The front had been ripped ofT, the tail was stuck in a tree and the 

10 wings were in pieces all around him. He counted nine bodies. Four has lost their 
heads and others were smashed to pieces. 

Even then the 20 year old Bangau did not connect himself with the horror 
around him. He noticed it was a Merpati plane but thought to himself, "It is nothing to 
do with me." 

i 5 It was many hours later, as he forced his way through the jungle, that the truth 
dawned. He had somehow survived a horrifying plane crash. There had been te n of 
them on the plane and the weather h ad been bad. They had been' flying from Tarakan 
a city on the north east coast of Borneo to Long Bawan, a tovm III the north of the 
I<illimantan province of Indonesia. 

;1..0 The last thing he could remember before \\'aking up in the forest was 
unfas tening his seatbelt and telling his school teacher father next to him that he might 
as well go to s leep because there was no view to enjoy. They had just dropped of his 
sister in Taraken and they were returning to their home in long Bawan. 

But what Bangau did not realize , as he struggled on through the vegetation. 
i-:5 bleeding from his head an d from one leg, was that no one was looking for him. 

Because when people reached the scene of the crash they concluded that everyone one 
the flight was dead. 

No one could have survived such a crash. The plane was travelling at about 
155miles per hour and about 15 trees were des troyed as i!; hit the ground. 

"30 On Friday, three days after the crash funeral services were held for the eight 
jJas~cngers on and aroulld Lon g Bawan. At one funeral , Bangau and his father were 
buried together. ... 

(A d a.pted from "Back from the Dead" bv 
John Aglionby) 



1. How old was Bangau? 
A) ten years old C. twenty years old 
B) fifteen years old 0) unspecified 

2. Bangau wanted to sleep in the plane because ___ _ 
A) there was nothing to see C) he wanted not to fasten the seat belt 
B) he was thirsted and tired 0) he was frightened 

3. One is true of the story 
A) Twenty people lost their lives in the plane crash. 
B) The plane was travelling at an altitude of 155 metres. 
C) The flight was from Long Sawan to Tarakan 
0) The plane crash killed nine people 

4. What did happen to Bangau? 
A) Heavy blow to the head 
B) Serious pain to the body 

C) drawned in the sea 
0 ) all of these 

5. What was the thing described "horrifying" in the passage? 
A) The jungle C) the bad weather 
B) The plane crash 0) the funeral ceremony 

6. The scen e of the plane crash witnessed 
A) Survival of no passengers C) harsh car accident 
B) Struggle for survival 0) all of these 

7. When did the plane crash take place? 
A) On FridayB) On Monday C) On Tuesday 0) On Saturday 

8. 'Others' paragraph 3 line 11 refers to 
A) the four dead bodies C) the bodies of the plane 
B) the five dead bodies D) the wings of the plane 

9. They' paragraph 6 line 22 refers to 
A)' Bangau and his teacher 
B) Bangau and his father 

10. 'it' paragraph 7 line 29 

C) Bangau and his sister 
D) Bangau and his mother 

refers to 
A) the ground B) the tree C) the crash D) the plane 

11. 'dawned' line 16 means 
A) become obvious B) observed 

12 . 'brilliantly' line 5 means 
A) cleverly B) brightly 

13. 'horrifying' line 16 means 
A) causing intense fear 
B) causing feelings of joy 

PART II GRAMMAR AND USAGE 

C) hidden 0) become fexible 

C) intelligent D) excellent 

C) b ehaving badly 
D) feeling of inspiration 

DIRECTION: Choose the correct answer and write its letter on the separate 
answer sheet. 

14. Water ___ __ at 32 degree Fahrenheit. 
A) freezing B) freezes C) is freezing D) freeze 

15. Dawit forced me it . 
A) doing B to do C) to does D) did 

16. Would you mind _____ me, please? 
A) helping B) to help C) to helping D) h elped 



l7.Look! That boy your bike. 
A) is stealing B) stealing C) to steal D) stolen 

l8.That dog is dangerous. Don't attempt it. 
A) to touch 8) touching C) A and B D) to chasing 

19.Zenebech usually TV in the evening. 
A) Watching B) to watch C) watches D) watched 

20. This juice ______ nice . I have to drink it. 
A) is tasting B) tasting C) tasted D) tastes 

21. I saw him on the light. 
A) Switching B) to switch C) switched D) switch 

22. I am to study. Please don't disturb m e . 
A) try B) trying C) tried D) to try 

23. During the examination, s tudent u sually nervou s. 
A) become 8) became C) becomes 0) are becoming 

24. She is that everybody wants to marry. 
A) so beautiful B) so beautiful girl C) such a pretty 0) such a pretty girl 

25. This bed is that I don 't want to get up. 
A) so uncomfortable B) so comfortable C) comfortably D) such comfortable 

26.He English 1990. 
A) has studied/ for C) studied/ for 
B) has studied / since D) had studied/since 

27. He made us ____ our assignment. 

A) to do B) do C) doing 0) to doing 

28. We have finished our work. 
A) to do B) do C) doing 0) to doing 

29. We plan _____ the university next year. 
A) joining B) to join C) joined 0) A and B E) B and C 

PART III VOCABULARY CONTEXTUAL 
DIRECTION: Choose the correct contextual meanings of the underlined words 

30. Some frustrated people consume alcoholic drinks regularly. Particularly Saturdays 
and Sundays , they take too much of it. Hence, they become unconscious , so they 
usually unable to find the way to their home. 
A) drunkard B) intoxicated C) a bsorbed 0) A and B correct 

31. [n Addis Abeba, there are undeniable scarcity of food items. Consequently many 
people are complaining about the cost of living. 
A) shortage B) abundance C) availability of goods 0) chronic problem 

32. Some animals and fac tory products h ave names of collective noun s s u ch a s a swarm 
of locusts, a flock of sheep ,. a fl eet of taxis a late", number of termites , a gang of 
robbers and a he rd of elephants. 
A) a class of 8) a feet of C) a swarm of 0) a leam of 

33 . Food can be kep t for a long time by cookin g , fr eezing and drying , so people call Lise jf 
la te r . 
A) sterili zing B) deh ydrating C) refrige ratin g D) boiling 

34. Foreign visitors of Ethiopia usually go to the commercial Bank of Ethiopia 10 rh "mge 
their money in to local medium of exchange. 
A) convert B) currency Cj Birr D) p recio us items 



35.Animals can talk to each other among their own species . For instance, human being 
uses speech to covey complicated ideas and other animals also use their own different 
sou nd, gestures, displays, chats, roars, bleats. Therefore, which animal u ses the 
underlined word. 
A) monkey B) sheep C) ca t D) parrots 

PART IV SENTENCE COMPREHENSION 
DIRECTION: Choose the alternative which has the same or nearly the same meaning as 
the given sentence 

36.Alllearners but Abebe p assed th e exam 
A) Abebe will pass th e exam C) All learners failed th e exam 
B) Abebe passed the exam D) All are incorrect answer s 

37. If I h a d h ad enough knowledge, I would have passed. 
A) I h a d enough knowledge, so I passed. 
B) I hadn 't h ad enough knowledge but I passed. 
C) I didn't h ave enough knowledge . 
D) I had enou gh knowledge though I failed. 

38. Although she was advised, she hardly studied. 
A) She barely studied. C) Sh e didn't almost study. 
B) She scarcely studied . Dj All are correct . 

39 . Sofia is seldom punctual 
A) Sofia is never late . C) Sofia is frequ ently on time. 
B) Sofia is rarely on time . 0) Sofia is ever on tim e. 

40. He had 'a little' time to prepare for the test. 
A) He didn't h ave any thing to do. 
B) He had only short time to prepare. 
C) He had only short time, so h e needed longer time . 
D) He has enough time to prepare. 

PART V- CONVERSATION {DIALOGUE 
DIRECTION:- Choose the word or phrase that Best completes each blank space 
in each dialogue 

4 1. Aster: Do you want tea or coffee? 
Mulu: Either. 

This means that Mulu _______ _ 
A) Wants bo th tea and coffee 
B) Does n ot want to drink tea or coffee . 
C) Doesn't m ind which she drinks . 
D) Wants nei the r tea no r coffee . 

42 . Ke bede: "Wh ere do you live?" Seifu: __ ~. __ .~ ___ ._ 
A) I wan t to live a t kebele 3, Higher 10 
B) 111 live as soon as possible 
C) Kebele 3, Higher 10. 
D) I leave a t kebele 3, Higher 10 

43.Abebe: "Tolla, are you going to play football this afternoon?" 
Tolla: " Yes, it rains ." 
A) if not B) except C) even D) unless 



/ 
/ ?'i Aste r : I lan: ~/ ()U eve r bee n to Gonde r'? 

o Wdctie: 
~.' A) Yes, I have never been to Gonder. 

B ) [';\'(: r. 

C) i'\e\·cr . 

D) No , I've ever been to Gonder. 
45. Kink: Do you mind lending me your pen? 

Martha: 
A) Certainly B.Ofcourse C) Yes, I mind D) Of course not 

1',\ln VI - PUi'\CTUATIO N 

DIf<I':CTION: Find the sen te nce that is correct ly \\Tillen . 
46.A) " Abebe, open the door, please," said Zenebe. 

8) "Abcbe. open the door please," sa id Zenebe, 
C) "Abebe open the door, please). said Zenebe , 

D) "Abebe open the door, please,') sa id Ze nebe 
47 . .11) Addis Ababa is the center of many international organizations such as OAU, ECA 

and ete. 

H) Addis Ababa is the center of many international organizations such as OAU, 
ECA, ...... etc. 

C) Addis Ababa is the center of many international organizations such as, OAU , ECA 

and etc. 
D) Addis Ababa is the center of many internat ional organizations such as OAU, ECA, 

etc. 
48.A) "What is her. name ," he said. 

8) "What is her name," he asked? 

C) "What is her name?" , he asked. 

D) "What is her name?" he asked. 

49.A) "If you worlyhard"you will s ucceed." he said. 
13) "If you work hard. You will s u cceed," he said."----
C) "If you work hard, you will succeed," he said. 
D) "If you work hard, you will s ucceed!" he said, 

50.A) 'The teacher shouted, stop talking at once '" 

v" A) "The teacher shouted, stop talking a t onee '" 
C) The teac h er shouted "stop talking at onee '" 
D) The tcacher shou ted , "stop talking at onee l " 



MENEUK II PREPARATCRY AND GENBRAL EDUCATION SECO!fl)ARY SCHOOL ADDIS 

ABEBA/2000E.C SECOND SEMESTER E~IGUSG FINAL EXAMINATION FOR GRADE 
lliREr,rJALRI 

TIME: I : IShours 

Part I- Re,dlng Passage 

Instructio~. s: Read the follo wing passage and choose the best answer fer questions 1·12. 

1 The control of Malaria in Africa would si[;!1ificantlv lI1crcasc the continent's economi, 
product'vity and the income of African families according to th e findings of a new report L:. 
the Wor d Health O rganization. The c \'iden ce st ron gly sUf,gests that malaria obstructs o\'er al : 
econom lC dC\'clopment in Africa. Since. i 99lJ , th~ G ~; P p er head in many sub-Sahara n 
African Lo n tIics h as dec lined due to the :;;.:rcad (j f ~::;.\li,, - i rl . 

6 Accordil'g to s ta tistical estimates in the rc:port. Sub-Sahar an Africa's G:{P would have b", n 
up to 3"2% greater this year if m<l ]a ri a h" ," b'Ccn eliminated 3S years ago . This wo uld 
re prese,,'. up to $100 billion added to sun-S2.haran .".frica·s current GNP of $300 bill1 t'n 
wr:j .:h is '{ve times greater th a n a dc\'e] o p:Tv: :Il c·jd prodded to Afr ica each year . 

10 Aeeord i:1g to the report. malaria s lo\\'s ~ C() n 0 r'l;c -;ro·.qh in .-\[ric) by up to 1.3% each yea r . 
Th is s10' \'- down in econ ornic growth dl!~ TIJ lJl <!!ai;(1 i~" O\'cr a nd above, the more readil y 
ohserved run costs of the disca s e. \h,la r ;:l is hucti'lg th e !i\'iil g standard!! (or ruture 
gen erations. The repor t a lso rc\'ca! s th ? ' " ,ali'.c',, ·frcc contrks avcrage three times higher 
GOP per pcrson than mala rious con u: ~s in s pite of gOH:rnmcnt policies, geographical 
loca tion r\J1d rangc of whi ch impact econ o;r.;c "'TlI-being. What is more . a single healthy year 
o f life is .'~aincd fo r every S 1 lo SR spent (')[ 1 ('frcC l i\"(:l ~, ' trc;:lting r.1:lI;lria cases, \vhich makes 

the mala t ia treatment as cos t-c frc c t i\'c a p u :; ;i c iV; :l.!t h ir:.\'l"s~rnent as measles vaccination , 
Malaria i,; thus drainin g th e life out o f .".fri c a., econo:nics . 

19 The repo .-t recommend s that S I billi on a lll lu a ;!y he dc,'otcd to maldria prevention and 
control, and the mo s t o f this expenditurc '.l e focused in .".fri ", a . The findin gs of the report w~re 
presented at the first Roll back malaria summit to focus on malaria. This summit which ~;~5 
hosted in Nigeria was attended by the h eads o f state o f 20 :\frican countries, and the 
executive d irectors of thc African OC\'c lopmcnt f3aC1k. \'''orId Bank. U~;OP , UNICEF,UNESCO 
w.,·d \VH(I , They bclie \"C t he"!t c() ;T1fn itti:l~ SlJbS I ~r. !. i~~l ecn noP.1ic :-eSO \...lrce Vo'ould be a 

productivf' endcavour. 
5 Thcorcticaily , in a dditi o n \0 ensurin g '.\' ider 't\ ·; . i lal )ij j t~: o f t r >2 a i c d bed nct~ , it is al so planning 

to provide b'Tca tc r access Lo rapi d dI agn o sis \\' )1, :. ;!:;pr0 p lv dc t1:!';capi(:s-hf)mc ~ detecting an d 

respondin ['. t o cpidcnli c s qui c kl .\' . r, ! I:'_':l th(' I nc::'" ::1', (· rn ~Vli j''. : C }~, !S ti~C :l :t f ) ;l and the Rood " 'II I 

o f lea ders . ha\'ing nlrd a r in. is r e,ll is ti c tITle! ' 1f ·il lC';..:LL , 

.. \d~pted from Sclamta July-2000 
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1. What does the title suggest or imply? 

A. The victims of malaria C. Malaria and low attitude dwellers 
B. Malarias impact of developmental plans. D. Controlling mechanis ms of malaria 

2. What is the eco nomic consequence of malaria epidemic? 

A. R.~jecting government policies. C. Econo mic slow down 

B. D: a ining of the life of peop le D. Vaccination for mala ria 
3. 'This' lin ' 7 refers to ___ _ 

• 

A. Slob-Saharan Africa's Gross Dom estic Product. C. Slow eco nomic growth in Africa 
B. Th ~ GNP per head in sub-Saharan countries D. Afric~'s curre nt GNP of S300 billion 

1. The writ(:r focuses on __ _ 

A. Eradication of malaria C. Identification of Malaria 

B. In"estigaion of malaria D. Prevenrion of malaria 
'it' lines 2; refers to ___ _ 

A. Th e' Ro ll back malaria summit C. i:xpcf'oit'!re 'Jf Africa 

B. Afr:can Developmetn Bank D. ~1alaria epidemics 
'obstruct' :ine 3 means ____ _ 

A. Deuicated to do carefully C. prev~m from ':laking progress 

B. Took p lace accordingly D. treated i~;J good manner 

What is til': average ratio of the GNP bet\ve c \1 ma lario:ls and non-malarious co ntrles? 

11.1:4 B.4:1 C.3:1 0.1:1 
'hosted'iine 21 means _____ _ 

A. Arr2 nged r~u l arly [3. fixed well C rook r l ac~ D. adapted ~o[!1monly 
'They' line 23 refers to ____ _ 

A. The summit in Nigeria C. COllti ics which suffe r from malaria 

B. Parti:ipants of the summit D. Executive directors of Africa 
'cost-effect;\'e' line 16 means _______ _ 

A. Givin g an expected bene fit C. cco .. omically beneficial 

B. Creating cost sharing D. revising ,he ccs t 

Whatwoulo happen if malari a had been e!eirn;n2tcd 33 years ago? 

A. Afric l'S GOP would have been 32% greater. 

R. Woul:! countries GDr would have been up ~o 32 ')\, g re ater. 

C. Curre,lt GOP would be $300 bil!iotl. 
D. Sub-Saharan countries GDP would have been u ;-, ~,) 32% greater. 

jiagnosis' line 26 means _ _ ___ _ 

A. The res ult or symp tom of obse r·vation c. \\'2tchig ;Jrob lcrns arising 

B. Exert J strong effect on some thing D. org?nizing problems acco rd ingly 

\ 
I 
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II Sentence r.omprehension 
:CTION: Read the sentences carefully and choose the alternative which has the same or 
Iy the the same meaning as the given original sentence 
3. He took to his he els when the police came. 

A. When he saw th e poli ce, he was fri ghtened. 

B. Imn,ed iately he saw the police, he took up to fight. 

C. As SDo n as he saw the police, he ran away. 

D. He Jlut on his shoes when the po lice arrived. 

i. Kebede went to the cinim a alone. 

A. He \\o ent to the cinima only. 
B. li e went to the cinema without his s ister, but hi s fri end. 

C. He vlent to th e cinema because he wanted to be a lon e. 
D. He v'ent to the cinema witho ut a compa nion. 

;. I came acro,s an old fri end as I was walkin g in the park. 
A. I we:'t with myoId friend to the park. 
B. I me, an old friend by chance. 
C. I alw3ys met myoid fr iend in the park. 
D. I waiked with myoId friend to the park. 

'. The teacher had the student wr ite the le tte r on a sheet of paper 

A. The teacher had written the letter. 

B. The teacher asked the student to write the letter on a sheet of pap e r. 
C. The teacher made the student write the letter on a shci! t of paper. 
D. The ~ tudent wrote the lette r for the student. 

. It is not unC:Jmmon to see a lot of birds in thi s area. 

A. You can never see any bird s in this area. 
B. You ';1 n hardly see any birds in this area . 

C. It is !.)metimes possible to see birds in this ;: ~ea. 

D. You on often see a lot of birds in th is area. 
II . Grammal' and Usage 

:ions: Read the fo ll owing ques ti ons carefully, T hen, choose the alternative that best 
:r each qu esdon. 
She likes ___ to the radio every Saturday. 

A. listen;ng B. to li,ten D.AP"B 
The crops IV,II be ____ the rain comes soon. 

A. if 13. not C. unless D. w hether 

Before you mail your letter, don't forget ___ th2 stamp on the envelo pe. 

A. sticki: 19 13. to stick C. struck D. stack 
He is kind person ___ he helps eve~ybody. 

A. such a/that B. so/ that C. such an/that D. such/that 



22. What ___ you do if you can't pass your exam'! 

A. will B. would C. have D, did 

23. The athletes ___ to the Bole Airport 

A. have been took C. took 

B. have been taken D. has take n 
24. "Can I use your pen?" said the girl. The reported form will be ____ _ 

A. The girl said could I use your pen. 
B. The gi rl asked to use my pen. 
e. The girl asked whether s he cou ld llse my pen. 

D. She asks me to use my pen. 
25. "Go antl visit your uncle," my mother told me. The reported form will be _____ _ 

A. /vly mother asked me going to vi s it my uncle. 
B. :vly mother told me if I could visit my uncle. 

C. My mother told me whether I can visit my uncle. 
D. My mother told me to vi sit my uncle. 

26. The gu,-rds in this school for most if their lives. 

A. had serve C. have served 

B. :,ave been served D. will have served 

27. written the letter, he took it to the post office. 

A. :.Jeing B. By having C. Having D. Have 

28. Belachew took my fri end and to vi sit sofoume r caves and cliffs. 

A. I 8. me e. w e D. they 
29. They d:d it ____ _ 

A. themselfs B. themselves e. ourselves D. theirs 
30. A friend of told me the truth . 

A. me 8. my C. mi ne D.I 
31. Don't you mind ___ for me? 

A. to wait 13. waiting e. wait D. waits 

-, ' " ... 

32. Dawit in the Mini stry of Education before he transfe rred to General Education 

Quality ,\ ssurance and Examination Agency. 

A. had worked 

B. wi ll have worked 

art IV- Sentence Combination 

e. was working 

D. works 

irection: /oill each of the following pairs of se ntences into on e s e ntenc e. 

33 . We had 3n early breakfast. We set off on ou r jou rn ey. 

A. Having had a n early b rea kfast, we set off on nur journ ey. 

B. We neither had an early breakfast or set off on our journey. 
e. We either had a n e" rl y bre akfast nor set off on our journey. 
D. We had an early br'eakfast bu t se t off 011 o ur journey. 

,. 
" 
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34. He was read mi tted to the co ll ege. He ha d deficiencies in severe courses • 
/\. Though he had deficiencies in severe cou rses, he was readmitted to the college. 
B. He was readmitted to the coll ege and he had defici encies in severe courses. 
C. He had deficiencies in severe courses therefore he was readmitted to the college, 

D. He e ither was admitted to th e coll ege nor had deficiencies in severe courses. 

35. He doc s not care for soft drinks. I do not care for soft drinks. 
A. Both he or I do not care for soft drinks. 
B. Neither he nor I care for soft drinks. 

C. Either he not I do not care for soft drin ks. 
D. He does not care for soft drinks and I do nN care for so ft drinks. 

Part V- Voca:JUl ary (contextua l) 

Directiol1" Guess the meaning of the underlined words and choose the best matching Items 

from the given alternatives. 

36. The InI.rderer attempted to hide all th e facts from the po li ce. 

A. wanted B. asked C. tried D.succeeded 
37. The res umed hi s speech after a short tea break. 

A. finished A. refreshed C. sta rt again D. discontinue 
38. The sti'eet was so crowded that we were sucked for oVICr an hour 

A. chased B. captured C. changed direction D. unable to move 
39. Hana hJS grea t pass io n to succeed in he r education. 

A. ·ies ire B. talent C. helfJers D. idea 

40. Th e fog gy air hindered the rescue proces s of the drawning ship. 

A. unloading of thi ngs C. savi ng process 

B. finding process D emerge ncy process 

art VI- Voca';ulary (Fill the blank) 

Direction: Complete th e following sentences hy choo s ing a suitable verb from the list given 
below. 

Finish 
Remembered 

Change 

g~ OUl 

utter 

~nip 

41. He c1os(d th e door quietly so that no one ':.' 0U:0 ;~ (·t ic e him __ . ____ . 

42. Do you i<now what made her [-,c, "' ind? 
43. Let me . wh at I a:11 say in g before you Interrupt. 
44. Have you ever him fo r hi s jn k,,? 

45 . I' ve ne v,c r heard he r a kind word. 

\ 

\ 
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Part VII - Dialogue 

l. 

2. 

3. 

4. 

5. 
6. 

7. 

B. 

9. 

Direction: Complete the following dialogue using the given choice below. 
46, A: lou really should try to see the Riftvaley Lakes while your are here. 

B: Yes, I know. ? 
1\. What is the best way to get there 

13. That is the best way to get him 

:. What is the best way 

D. What is the best way of importing the lesson 
47. A: Well you co uld always go by bus, but that is not very convenient really. If I were you. I woul , 

hire a car. 

B: ? 
--------
.\. Doesn't that cost less 

tl. Don't that cost much 
4B. A: _______ ~, they take tourists there. 

B: Thanks for the tip. 
I. Well, you must visit 

H. Well, you might try not 
49. B: Can I meet you when . _______ _ 

A: Y t!S , certai nly. 

A. When I came back 

!':. When you come back 

C. Wouldn't that cost a lot 

D. Won't that cost fair 

C. Well, you might 

D. All are incorrect 

? 

C. I come back 

D. I to corne here 
SO. B: I v/ou ld like to thank you for ______________ _ 

A: Y: u are well come. 

t- . You r co-operation 

B. Your corporation 

C. Your discussion 

D. All arc correct 
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The importance of personality increases as social life becomes more complex. A "Pleasing" personality 
.as a "marketable value" in a complex society and is highly prized and sought after. In simple cultmes, where 
cale of social relation is low and behavior is regulated by age - old customs, personality is less concern. As 

lte tmn of the century life was relatively simple in almost all countries of the world. The child went to school 
) learn the three R'S and perhaps get a cultural Subject. Extracurricular activates were almost nonexistent as i1 
,las not well discovered. After school , the child returned home to share the household chores and do his 
~ssons ; recreation was home-oriented and playmates were mainly siblings, so it was with college and 

niversity students; though having good times was not entirely ignored. 

Social life, except among the elite, was large ly limited to fanlily gatherings, church socials, and contact 
lith neighbours. On the whole, work was an individual matter, with each bread wilmer working for him se lf. 
1ate selection was greatly influenced by parental pressure, was usually restri ctecl to the confines of ones own 
:Jlnmunity. And since a strong social Stigma was attached to divorce, marriage was generally for life, 

Today, all these cond itions are changed; and in practically in every life role, personality is of major 
gnificance. Even before he finishes first grade, the school child knows that the most popular children are 

lOse with a "good" personality They are well aware of the role personality plays in determining whether they 
-ill be leaders or fo llowers in the extracurricular activities of the school 

With the growth of big business getting along with one's fellow workers and making a good impression 
n the boss earn greater recognition than the quality of one 's work. Reaching the top in the business ladder 
~pends more on personality than on intellectual ability, as shown by fact that those who graduated from 

)Ilegc at the top of the class are far less likely to reach the highest of business Success are those who 
najored" in social life or "athletic activities". 

.l1swer the following question based on the passage. 
I. Which one of the followi ng is the best titl e for tlle above passage? 

A. The Definition of Personality. B. Personality and Education 

C. The Role of Personali ty in Business. D. Personality Past and Present. 

2. Which of the foll owing is true according to the passage? 
A. Pleasing personality had very little valve in simple society. 

B. In complex society good personali ty is advantageous to intellectual abil ity. 
C. Diversity was legal in simple society. 
D. Personality was non· existant in the past. 

Source: - Personalil )" 

D~ ve l opmen t 
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3. The child in the past time ____ _ 
A. do not have recreation. B. go to school only to learn the three R'S. 
C. only has good relation with his own community. D. participate in extracurricular activities. 

4. The above passage advises people _____ _ 
A. to become more attractive. B. to have good personality. 
C. to join business rather than going to college. D. it gives no advice. 

5. From the passage One can learn all except ____ _ 
A. Simple society do not concern about personality at all. 
B. Personality is becoming significantly nowadays. 
C. Personality is becoming less important than education. 
D. The role of extracurricular is high in personality development. 

6. ··It" in paragraph 2 refers to __ _ 
A. the society B. the child C. extracurricular activity D. Non-existence. 

7. 'regulated' in paragraph 1 means 
A. normal B. corrected 

3. ' stigima' paragraph 3 means 
A. Equality B. disapproval 

C. proved 

C. mark 
1. 'Business ladder' in paragraph 2. means 

D. guided. 

D. standard 

A. Success in business. B. steps used to climb a wall C. journey 
10. Paragraph 2 'sibilings 'means __ _ 

A. guests B. friends C. group D. simple games 

Vocabulary 

D. hard work 

:hoose the appropriate word that best competes each sentence and write the letter of 
your choice on a separate answer sheet. 

I. An amount that remains after one has used all one needs is known as ---
A. normal B. surplus C. gain D. exact 

H( 
2. to walk around from one place to another place often without any special purpose means ___ _ 

A. wonder B. wander C. journey D. four 
3. I wonder how does Almitu ___ _ on such a small salary 

A. get in B. get by C. get in to D. get away 
4. There's very little in publishing poeiry nowadays. 

A. birr B. profit C. co ins D. ideas 
5. I' ve put sugar in our tea but you haven' t it. 

A. mixed B. stirred C. made D. dissolved 

d the sentence carefully and then choose the alternative which has the same or nearly 
the same meaning as the given sentence. 

6. They stopped immediately they saw us. 
A. As soon as they stopped, they saw us. 
C. They stopped at once, and then they saw us. 

8 . As soon as the.y saw us, they stopped 
D. They stopped, and they saw us at once. 
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17. She never waits until it stops raining. 
A. She only waits when it stops raining. 
C. She never goes out while it's raining 

B. Unless it stops raining, she doesn 't wait. 
D. She goes out while it's still raining 

18. I can' t bear him no to come. 
A. I hate him for not coming 
C. I very much want him to come 

B. I hate him so I don 't want him to come. 
D. I am unable to dissuade him from coming 

19. This weather's rather warm for me. 
A. I find it too worm. B. I find it warm enough. 
C. I don't find it very warm D. I do not find it warm enough. 

20. Omer is a man to be respected. 
A. He is not respected now but he will be B. He should be respected 
C. People respect him D. He insists on people behaving respectfully to wards him. 

100se the best combination of the given pair of sentences 
2 1. Abebe and Alemu learn in Agriculture College. The latter majors in Animal Science. 

A. Abebe majors in Animal Science. B. Alemu majors in Animal Science 
C. Both major in Animal Science. D. The collage teaches Animal Science. 

22. They had an early breakfast. They set off on their journey. 

A. They had an early breakfast but set off on their journey 
B. They either had an early breakfast or set off on their journey. 
C. Having had an early breakfast, they set off on their journey 
D. They neither had an early breakfast, they set off on their journey. 

~3. Almaz had no qualification. She got the job. 
A. Inspite of having qualification, she got the job. 
B. As she have qualification, she got the job. 
C. Despite she had no qualification, she got the job. 
D. Even though she had no qualification, she got job. 

4. He gathers all the necessary information. Then he decides what to do. 

A. He gathers all the necessary information before he decides what to do next. 
B. He gathers all the necessary infonnation as he decides what to do next. 
C. He gathers all the necessary while he decides what to do next. 
D. He gather all the necessary information after he decides what to do next. 

). They could not show the film. There was no electricity in the hall. 
A. They could not show the film although there was electricity in the hall 
B. They could not show the film as there was no electricity in the hall. 
C. They could not show the film and there was no electricity in the hall. 

D. They could not show the film but there was no electricity in the hall. 

line the dialogue carefully and choose the answer that competes the sentence . 
. Kebede: Give me a pen please! 

Mamo: ________________ __ 

A. Where to B. what for C. where for D. whose 

\ 
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Girrna: what was the drama like? 
Sosina: _________ _ 

A. It was this morning. Didn't you know? 
C. Terrific! 

B. It was in the school hall. 
D. There were many actors and eases actreses 

Meron: --- - - --
Martha: Oh! It was delicious. 
A. Are you hungry? 
C. You enjoyed the food, didn't you? 
Teacher: I like banana and orange. 

B. What kind offood do you like? 
D. What was the food like? 

Student: ___ _ _ _ _ _ 

A. So do I B. So I did. C. I don't neither D. Either not do I. 

;e the best answer that completes the sentence 
If he had been hungry, he for bread. 

A. Will ask B. would ask C. would have asked D. had had asked 
I had been for her for three hours at the bus station. 
A. Waited B. wait C. waiting D. will wait 
The exam was so difficult that only five percent of the candidates ____ pass. 

A. Was able to pass B. were able to pass C. can D. couldn't 
POliuguese _ _ _ _ in Brazil. 
A. is spoken B. has been spoken C. being spoken D. spoken 
The young lady ____ her hat while she went out of the church. 

A. wore B.puton C. dressed D. wear 
:-Ie _ ___ run 100 meters in less than ten seconds when he gets older. 

A. can B. could C. should D. will be able to 
'm not a very good writer but your handwriting is ____ mme. 
A. worse than B. worst than C. better than D. greater than 

'Ie sometimes uses _ _ __ appropriate words to express himself. 

\. dis B. in C. il D. un 
Ne _ ___ the station on time but the train had already left. 

\ . arrived B. reached C. arriving D. arrive on 
~y ___ that team we came second in the league. 

\ . beating B. winning C. win D. beat 
If she her wallet, she would have been very angry. 
\. lost B. had lost C. loses D. have lost 
\ngel fall is water fall (fountain) in the world. 
\. long B. longer C. the longer D. the longest 
My car has been broken down," she said. The reported form will be __ _ 

\ . She said that my car had broken down. 
l. Her car has broken down he said 

She said that her car had been broken down 
). She told that my car has broken down 

• 
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43. I didn't believe the news but it be true. 
A. canB. can't C. could D. couldn't 

44. Because of global warming, the Earth's climate warmer. 
A. gets B. got C. will get D. is getting 

45. She has worked as a secretary she left school. 
A. being B. as C. for D. since 

46. He gave her what she needs what he gets in return is betrayal. 
A. So B. therefore C. but D. as a result 

47. Please don't interfere. It ' s problem and none of business. 
A. mine/yow: B. my / your C. yours/my D. mine/yours 

lctuation: for each question, choose the item which is correctly punctuated. 
18. A. Markos is a carpenter he makes beautiful furniture. 

B. Markos is a carpenter, he makes beautiful furniture. 
C. Markos is a carpenter; He makes beautiful furniture. 
D. Markos is a carpenter. He makes beautiful furniture . 

·9. A. It's your mothers birthday today, isnt it? 
B. It' s your mothers' birthday today, isnt it? 
C. It's your mother's birthday today, isn't it? 
D. It's your mothers' birthday today, isn't it? 

O. A. "Have you seen the new teacher? she asked." 
B. "Have you seen the new teacher"? she asked. 
C. "Have you seen the new teacher, she asked?" 
D. "Have you seen the new teacher?" she asked. 
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2.6.3 Topic Relationship 
Words are usually used in a particular context to tell something about the subject or topic 

of the text. Therefore, it is possible to work out the meanings of unfamiliar words using 

their relation with the topic because words in one way or another have a relation with the 

topic in which they are used. If somebody doesn't know the meaning of one or two words 

in the text he/she can guess from such a relation between words. That is, using this 

relation at times it is possible to spell out the meanings of such words as they are used in 

the text and these clues are called 'topic relationship' . 

2.6.4 Word Components 
Many of the words in the English language are created by two or more words together. 

The meanings of these words within a given context can be worked out by breaking the 

words into their root words and guessing the meaning that they may hold. This 

procedure is called 'processing meanings of new words from components'. 

2.6.5 Vocabulary Games 
According to Wallace (1988), vocabulary games have to be more widely used for teaching 

and learning vocabulary, particularly for two main reasons. First, they create an 

increasing emphasis on the importance of motivation and of the appropriate kind of 

positive affective atmosphere in the classroom. Second, they facilitate 'real' 

communication in the teaching and learning process. Hence, if games are working 

properly, they very often supply a genuine desire to communicate in the target language, 

even within the artificial confines of the classroom. 

2.6.6 Mind Maps 

Mind maps are diagrams used to represent words or ideas linked to and arranged around 

a central key word or ideas. They are used to generate, visualize, structure, and classify 

ideas. The elements of mind maps are arranged intuitively according to the importance of 

the concepts and are classified into groupings and branches with the goal of representing 

semantic connections between the words. Therefore, presenting vocabulary items using 

mind maps is useful because it offers the possibility of clear and diagrammatic 

representation of the meanings of words. 
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2.7 The Role of Context for Vocabulary Teaching and Learning 

While explaining the necessity of context for teaching vocabulary, Harmer (1991: 24) 

states that if teachers are really to teach students what words mean and how they are 

used, they need to show them being used together with other words, in context because 

words do not just exist on their own: they live with other words and they depend upon 

each other. Therefore, we need our students to be aware of this. He adds: 

That is why, once again, reading and listening will play such a part in 
the acquisition of vocabulary. When students learn words in context 
they are far more likely to remember them than if they learn them as 
single items. And even if this were not true, they would at least get a 
I'l'luch better picture of what the W01'ds mean. 

Gairns and Redman (1986:115) also point out that reading texts have the great advantage 

of contextualizing new language items for the learner and an interesting text also serves 

to make that language more memorable. From the above quotation, we can understand 

that reading and listening are important parts of vocabulary teaching and learning 

programmes. They are essential for all levels of learners; that is, beginning, intermediate 

and advanced students, in that they help them in providing a full context from which the 

learners guess the meaning of new words. 

Guessing from context is a complex and often difficult strategy to carry out successfully. 

Although this strategy often may not result in gaining a full understanding of word 

meaning and form, guessing from context may still contribute to vocabulary learning. 

Just what is and not learnt will partly depend on text difficulty as well as the learners' 

level. It should be remembered that learning also includes learning about collocations, 

associations, and related grammatical patterns as well as meaning. Therefore, if regularly 

practised, this strategy may contribute to deeper word knowledge for advanced learners 

as long as they pay attention to the word and its context. 
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In short, Nation and Coady (1988:104) suggest the following five-step procedure that 

learners might follow once they decide that a word is worth guessing: 

» Determine the part of speech of the unknown word. 

» Look at the immediate context and simplify it if necessary. 

» Look at the wider context. This entails examining the clause with 

the unknown word and its relationship to the surrounding clauses 

and sentences. 

» Guess the meaning of the unknown word. 

» Check that the guess is correct. 
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3.1 Method 

CHAPTER THREE 
METHODS AND PROCEDURES 

A qualitative and descriptive study was employed in this study since it was found to 

be appropriate to the objectives of the study. 

3.2 Sampling 

3.2.1 The Textbook 

Grade eleven English textbook was selected for the study. Then, the fourteen units of 

the textbook were examined so as to see the vocabulary teaching and reinforcement 

techniques contained in the teaching and learning activities and in the practice 

exercises of the textbook. 

3.2.2 Selection of Schools and Examination Papers 

A four year sample examination papers were selected from two government and one 

non-government preparatory schools from Addis Ababa based on accessibility. The 

schools were Yekatit 12 and Menelik 11 Preparatory and General Secondary schools 

and The Holy Trinity Cathedral Preparatory and Secondary school. 

Grade eleven was selected for the study because it is the beginning of the preparatory 

level. Moreover, it is assumed that vocabulary items which prepare students for the 

entrance into the tertiary level education are taught and practiced at this level. 

3.3. Procedures 

3.3.1 Analysis of the Textbook 

An attempt was made to see the teaching and reinforcement techniques used in the 

textbook. Accordingly, the teaching and learning activities which were designed to 

extend the learners' English vocabulary presented in the vocabulary, reading and 

listening sections in all the fourteen units of the textbook were examined. After that, 

the techniques were identified, they were sorted out in groups according to their types 

and they were categorized in a summary table. Therefore, the analysis of the 

techniques was made by indicating their frequencies in each unit of the textbook. 
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3.3.2 Analysis of the Examination Papers 

Eighteen English final examination papers from 1998-2001 E.C. academic years were 

collected from the sample schools. Then, the vocabulary testing techniques used in 

these examination papers were examined. All in all two hundred and fifty three 

vocabulary test items which were constructed by a limited number of testing 

techniques were identified. After that the vocabulary testing techniques used in each 

school were sorted out according to their type and categorized in a summary table by 

indicating the number of questions set using the corresponding techniques and their 

percentages compared with the techniques used in each school and with the other 

schools. 

Finally, the results obtained from the analysis of the textbook and from the exam 

papers were compared and contrasted to see if the techniques used in the exam 

papers adequately and proportionally correspond with the vocabulary teaching 

techniques suggested in the textbook concerned. 

The total number of items in the seven consecutive semesters in the three schools was 

summarized in the table below. 

0 
.~ 

<Jl ::; ... >, 

School 00<lJ ... 00 
::;..c: '" '" ::; 00 

6 "3 ::; -.~ <lJ J2 ~ .s "0 ... 6 .0 
'" 0- '" 

.~ 0 
<lJ 6 '" '" <lJ ... E-< ... u 0- 2: ~ 0 l? 0 Ul u >-

Yekatit 12 PGSS 55 72 79 14 30 250 

Menelik II PGSS 43 137 53 20 - 253 

The Holy Trinity CPSS 69 97 121 15 12 314 

Total 167 306 253 49 42 817 
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However, the 1998 E.C. second semester exam paper of Yekatit 12 and the first 

semester exam papers of the 1998 and 1999 E. C. of Menelik II were not included in 

the study because they were not found at the schools. Moreover, the mid exam papers 

were not taken to the study because they were administered as part of the continuous 

assessment and they could not be assumed to include vocabulary testing techniques 

which represent those vocabulary teaching techniques suggested in the textbook. 

Therefore, in order to keep the uniformity of the exam papers from which the 

vocabulary test items were examined, only the first and second semester English final 

examination papers were taken into account. 

3.4 Methods of Data Analysis 

An attempt was made to see the relationship between the vocabulary teaching 

techniques suggested in the textbook and those vocabulary testing techniques used in 

the exam papers. During the data analysis attempts were also made to what extent the 

teaching and testing of vocabulary were related at schools. The data obtained from the 

analysis of the textbook and the examination papers were presented in tables and they 

were interpreted and discussed using figures and percentages. 
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UNIT FOUR 

DATA PRESENTATION AND DISCUSSION 

4.1 Brief Overview of the Textbook 

Grade 11 English textbook is divided into fourteen topic-based units. As indicated in 

The Teacher's Book of grade eleven, it is claimed that the topics were carefully chosen 

to suit the needs and interests of the students. Each of the units is divided into 

comprehension, vocabulary, note-making and summary, speaking, listening, writing 

and reading sections. Vocabulary exercises are presented in each unit of the textbook. 

It is also stated in the textbook that teaching and learning activities designed to extend 

the students' English vocabulary are mainly presented in the vocabulary and reading 

sections. 

All in all attempts were made to use a variety of vocabulary developing tasks in the 

textbook as shown in Table 1 below. 
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Table 1: Distribution of Vocabulary Teaching Techniques in the Textbook 

V ocabulary Teaching Techniques for <:> "" N M ... " "" N M ... '" '"' r-. 00 a- "" "" "" "" "" 
v c 

Introducing New Words . ;:: ... ... ... ... ... ... ... ... ... ... ... .;:: .;:: • % 
.~ .~ .~ .~ .~ .~ .~ .~ .~ .~ '2 g. 

:§ :§ = = = = = = = :§ = :§ = ;:J ;:J ;:J ;:J ;:J ;:J ;:J ;:J ;:J ;:J J: 
guessing: grammar context x - x - - - - x x - - - - - 4 6.78 

reading text x x x x x x x x x x x x x x 14 23.73 
sentence context x x x x - - x x - - - - - - 6 10.17 
synonym context due x - - - - - - - - - - - - - 1 1.69 
word formation- prefix x x - - - x - x x - - - - - 5 8.47 

- suffix x x - - - - - x - - - - - - 3 5.08 
punctuation x - - - - - - - - - - - - - 1 1.69 
listening text - - x - - - x - - - - - - - 2 3.39 
substitution - - - x - - - - - - - - - - 1 1.69 
topic relationship - - - - x - - - - - - x - - 2 3.39 
word components - - - - - - - - x - - - - - 1 1.79 

organizing techniques: antonyms - x - - - x x - - - - x - - 4 6.78 
synonyms "x x - - - - x - - "- - - - - 3 5.08 
hyponyms - - - - - - - - - - - - - - - -
collocation - - - - - - - - x - x - - - 2 3.39 
phrasal verbs - - - x x - - - - - - - - - 2 3.39 
idioms - - - - - - - - - - - - - - - -
grammar - - - - - - - - - - - - - - - -
stress - - - - - - - x - - - - - - 1 1.69 
spelling - - - - - - - x - - - - - - 1 1.69 

other techniques: dictionary - - - - x - - x - - x - - - 3 5.08 
games - - - - - - - - - - x - - - 1 1.69 
lexical sets - - - - - - - - - - x - - - 1 1.69 
mind maps - - - - - - - - - - x - - - 1 1.69 

word association - - - - - - - - - - - - - - - -
integration - - - - - - - - - - - - - - - -

Total 8 6 4 . 4 4 3 5 8 5 1 6 3 1 1 59 100 
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4.2 Vocabulary Teaching Techniques in the Textbook 

4.2.1 Vocabulary Teaching Techniques for Presenting New Words 

4.2.1.1 Use of Contextual Guesswork 

As shown in the above table, attempts were made to use contextual guesswork to help 

learners develop their own vocabulary. The use of contextual guesswork in each unit 

of the textbook might indicate that more focus was given to training learners in 

vocabulary developing strategies. 

4.2.1.1.1 Using Word Grammar 

It is shown in Table 1 above that grammar contexts are used in four units: units 1, 3, 8 

and 9. In these units learners are encouraged to analyze word grammar to arrive at the 

possible meanings of the words. However, the use of word grammar is limited to only 

four units in the textbook. 

4.2.1.1.2 Using Reading Texts 

Table 1 above reveals that target words were presented in reading texts in all the 

fourteen units of the textbook. It might be because of such suggestions of the 

advantage of reading texts to introduce new lexical items by contextualizing them in 

such a way that they make the words more memorable. That is why attempts were 

made to use reading texts through out the textbook. 

4.2.1.1.3 Using Listening Texts 

Table 1 depicts that attempts were made to present new words using listening texts. 

However, the use of these texts to introduce new words is limited to only two units. 

This shows that listening texts were not well exploited in presenting target words in 

the textbook. 
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4.2.1.1.4 Using Sentence Level Contexts 

As shown in Table 1 above, sentence level contexts were used in the six units of the 

textbook: units 1, 2,3,4,7 and 8. In these units, new words are presented in sentences 

and learners are encouraged to guess the meanings of the words using clues in the 

given sentences. As shown in the table, sentence level contextual guesswork is the 

third most frequently used method of guessing word meanings in the textbook. 

4.2.1.1.5 Using Word Formation 

Table 1 shows that affixes are used in eight units to present new words. In these units 

learners are encouraged to divide the target vocabulary parts (prefixes, suffixes and 

roots) to guess the meanings of the words. As it is observed in the table, word­

building is the second most frequently used method of guessing word meanings. This 

shows that learners are enabled to acquire a good understanding of the meanings of 

words in forming words from affixes and roots and in turn finding out word 

meanings by breaking them into their constituent parts. 

4.2.1.6 Using Punctuation 

It is shown in Table 1 that punctuation as a method of guessing the meanings of 

unknown words is presented only in unit 1 of the textbook. In this unit students are 

made to grapple with the meanings of new words by using comm~s, brackets or other 

punctuation marks as a clue in a given context 

4.2.1.1.7 Using Synonym Context Clues 

It is indicated in the above table that .synonym context clue as a method of guessing 

the meanings of unknown words in a given context is presented in only the first unit 

of the textbook. In this unit learners get the opportunity to grapple with the meanings 

of target words using synonym context clues which appear as the same part of speech 

as the unknown words. However, this technique is not exhaustively used in the 

textbook. 
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4.2.1.1.8 Using Substitution 

Table 1 shows that substitution as a method of guessing the meanings of unfamiliar 

words within a given context appears only in the fourth unit of the textbook. Here, the 

students are provided with target words in context whose possible lexical meanings 

are presented as alternatives. Hence, the students are encouraged to choose the best 

substitution of the words according to the sense of the context. Nevertheless, the 

place given to this technique tells us that it is not thoroughly exploited in the textbook. 

4.2.1.1.9 Using Topic Relationship 

Table 1 illustrates that an attempt was made to present the meanings of new words in 

relation with the topic in which they are used. Nonetheless; the use of topic 

relationship to introduce new words is limited to only two units (units 4 and 12). In 

these units learners are trained to work out the meanings of unf~miliar words using 

their relation with the topic. 

4.2.1.1.10 Using Word Components 

As observed from Table 1, word components as methods of guessing the meanings of 

vocabulary items by breaking them into their component parts is presented only in 

the ninth unit of the textbook. In this unit learners are encouraged to find out the 

meanings of words within a given context by splitting the words into their root words 

and guessing the meaning that they hold. 

4.2.1.2 Vocabulary Organizing Techniques 

4.2.1.2.1 Synonyms and Antonyms 

Table 1 indicates that an attempt was made to use antonyms to present new words in 

four units, and learners encounter them in the second, fifth, sixth and twelve units. In 

these units learners are encouraged to find out the meanings of new words employing 

the opposite relationship of words. On the other hand, synonyms are found in the first 

two and the seventh unit only. In these units learners get the opportunity to tackle the 

meanings of unknown words using the sameness relationship of words. 
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4.2.1.2.2 Collocation 

As shown in Table 1, collocation was used to introduce the meanings of unfamiliar 

words in the ninth and eleventh units of the textbook. These units help learners to 

work out the meanings of new words by identifying those sorts of the words which 

are most likely to be found associated with them or by recognizing words that 

frequently occur with the new words. 

4.2.1.2.3 Phrasal Verbs 

Table 1 depicts that an attempt was made to use phrasal verbs for presenting new 

words in two units of the textbook. ill these units the students are made to find the 

meanings of phrasal verbs based on the context in which they appear. 

4.2.1.2.4 Word Forms 

One can realize from Table 1 that word forms such as stress and spelling of words are 

used to present new words in only one unit (unit 8) of textbook. In this unit students 

are in a position to learn new words by recognizing what the words sound like and 

what they look like. However, the attempt made to use these word forms in the 

textbook is very insignificant. 

4.2.1.3 Other Techniques 

4.2.1.3.1 The Use of Dictionary 

Table 1 indicates that the use of dictionary to look up the meanings of words was 

presented in the fifth, eighth and eleventh units of the textbook. In these units, the 

learners are encouraged to find the meanings of target words using dictionaries at 

their homes. 

4.2.1.3.2 Vocabulary Games 

Table 1 demonstrates that vocabulary games to present new vocabulary items have 

been employed in only one unit (unit 11) of the textbook. In this unit learners are 
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motivated to learn new words and they are encouraged to make 'real' communication 

using the words in the target language in the classroom. Though having such 

advantages for vocabulary teaching and learning, the use of vocabulary games is 

limited only to one unit in the textbook. 

4.2.1.3.3 Lexical Sets 

It is possible to observe in Table 1 above that attempts were made to use lexical sets to 

introduce new vocabulary items in the eleventh unit of the textbook. In this unit 

students are assisted to study groups of related words in order to develop an 

awareness of the similarities and differences between them thereby they refine their 

understanding of words they have already met, but they do not know well yet. 

4.2.1.3.4 Using Mind Maps 

We can understand from Table 1 that mind maps are employed in one unit of the 

textbook. In this part of the textbook, students draw diagrams or branches which 

represent words linked to and arranged around a central key word. Then they find the 

meanings of new vocabulary items by writing possible words in the branches which 

represent semantic connections between the words. 

4.2.1.4 Techniques Not Used in the Textbook 

Hyponyms which involve the relationship of the meaning of words in terms of 

inclusion, idioms - phrases whose meanings cannot be determined by the literal 

definition of the phrases themselves, but refer instead to a figurative meaning that is 

known only through common use, word association in relation to sound or form, the 

grammar of items and integrating new words with the previously learned ones are 

some of techniques which are not used in the textbook. This indicates that learners 

have missed the advantage of expanding their vocabulary knowledge using these 

techniques. 
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All in all the use of most of the teaching techniques is limited to only some units in the 

textbook. Even in areas where these techniques are introduced, there are not adequate 

activities and tasks prepared to help students understand and employ them wherever 

these methods are required. Some techniques are mentioned in the course book 

simply to inform learners that these are some of the techniques of presenting new 

lexis, but they are not exhaustively practised to solve learners' problems they 

encounter while they are learning vocabulary. Moreover, they do not help learners to 

develop their independent vocabulary learning strategies. Hence, it is hesitating that 

learners can use them on the way they are trying to expand their vocabulary 

knowledge since the techniques do not frequently occur in the textbook. 

4.2.2 Vocabulary Reinforcement Techniques 

An attempt has been made to look at the vocabulary reinforcement techniques used in 

the textbook. Exercises or questions of vocabulary appear before or at the end (or 

following) every passage in the textbook. The following table (Table 2) indicates the 

techniques which enable the learners to practise and reinforce the vocabulary items 

included in the course book. 
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Table 2: Vocabulary Reinforcement Techniques in the Textbook 

VocabulanJ a-Reinforcement c N N "" "'I< 
N N "" "'I< It) \0 "- ao C> N N N N N ii 

Techniques .... .... .... .... .... .... .... .... .... .... .... .... .... .... E- % ' N ' N 'N ' N ' N 'N ' N 'N 'N 'N 'N 'N 'N 'N - - - - - - - - - - - - - -S S S S S S S S S S S S S S !'> 
.;; 

labeling - - x - - - - - - - - - - - 1 4,76 
I 

matching - - x - - - x x - - - - - - 3 14,29 ! 

doze test - x - x - - - - - - - - - - 2 9,52 

writing sentences - - - 2x - - x x - x - - x - 6 28,57 

supplying (writing) the x - x - - - - - - - - - - 2 9,52 

correct fo rms of words 
fill in blank spaces x - x - - - - - - - - - - - 2 9,52 

multiple choice: definition - - - - - - - x - - - - - - 1 4,55 

completion - - - - - - - - - - - - - - - -
paraphrase - - - - - - - - - - - - - - - -

crossword puzzle - - - x - - - - - - - - - - 1 4,76 

simple completion x - x - - - - - - - - - - - 2 9,52 

detailed description (of x - - - - - - - - - - - - - 1 4,76 
appearance, quality, 
personality) 

Total 5 1 5 4 - -. 2 3. - 1 - - 1 - -21 100 . 
-- - --- - -- -- - - -
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4.2.2.1 Multiple-choice 

Table 2 shows that the multiple-choice technique is used to practise vocabulary items 

in unit eight only. It may be due to the suggestions that using multiple-choice to a 

large extent has a harmful impact on the teaching learning process that the use of this 

technique is restricted to one unit only. That is to say, depending too much on it so as 

to design many vocabulary test items may adversely affect the vocabulary learning 

practice of students. 

4.2.2.2 Labeling 

As shown in Table 2, the technique 'labeling' to exercise words is presented once (in 

unit 3) in the textbook. In this unit students practise vocabulary items by matching 

numbers or letters written on parts ora picture (of somebody, something or an object) 

with the corresponding words from a list given. This helps the students to identify, 

describe and illustrate parts of a picture by using appropriate words thereby they can 

increase the breadth of their vocabulary knowledge. 

4.2.2.3 Crossword puzzles 

Table 2 illustrates that crossword puzzles are introduced only in"one unit (unit 4) of 

the textbook. In this unit learners exercise words by identifying and understanding 

the terms being used so as to solve crosswords using their skill of vocabulary, 

reasoning, spelling and word attack skills. However, the limitation of the use of these 

techniques only to one unit of the textbook may not enable learners to get the 

necessary benefit required of them. 

4.2.2.4 Matching 

An a ttempt was made to use the matching technique to measure the extent to which 

students have the knowledge of vocabulary. This technique is used in the third, 

seventh and eighth units of the textbook so as to practise vocabulary items selected 

from reading and listening texts. 
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4.2.2.5 Cloze Test 

As we can see in the table above, a doze test is employed in two units: units 2 and 4 so 

as to test the learners' knowledge of the meaning, spelling and to some extent the 

grammar and collocation of words. In these units students are provided with a text (a 

paragraph or a reading text) with · certain words deleted and the students are 

encouraged to write down possible items that can replace the missing words. This 

technique is employed in two units of the textbook means that it is not intensely 

applied in the textbook. 

4.2.2.6 Simple completion 

Table 2 indicates that simple completion is used twice in the first and third units of the 

textbook so as to measure the students' ability to produce appropriate words which 

are to be filled in the blank spaces that appear in sentences. In these units the students 

are required to supply structured short answers of their own words which can fit with 

the blank spaces. 

4.2.2.7 Filling in Blanks 

An attempt was made to measure the students' knowledge of the meanings of words 

and to some extent of the grammar and collocation in two units (unit 1 and 3) of the 

textbook. In these units students are provided with a passage, a paragraph or 

sentences with words missing in these contexts and they are asked to read the texts 

carefully so as to choose and supply a suitable word from the given lists of words to 

fill each of the spaces. 

4.2.2.8 Writing Sentences 

We can realize from Table 2 that attempts were made to test the students' knowledge 

of vocabulary by getting them to write meaningful sentences which make the 

meanings of words dear. This technique is used in five units of the textbook: unit 4, 7, 

8, 10 and 13. This is the first frequently used vocabulary reinforcement technique. 

Therefore, relatively speaking, it is well treated in the textbook. 
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4.2.2.9 Supplying Correct Forms of Words 

It is possible to infer from Table 2 above that an attempt was made to exercise target 

words by asking students to write or choose the correct forms ' of words given in 

brackets. This technique was used in the first and the third units of the textbook. 

4.2.2.10 Detailed Description 

It is shown in Table 2 that detailed description to practise vocabulary items was used 

only in unit one of the textbook. In this unit the students are required to describe the 

appearance and personality of persons using nouns and adjectives. They are also 

asked to write a composition describing their face, hair, general physical appearance 

and clothes they are wearing. 

To sum up, we can understand from Table 2 that learners do riot seem to be well 

benefited from the reinforcement techniques with which they practise vocabulary 

items since the techniques do not frequently appear in the textbook. 

The other thing observed from the above discussion is that though a variety of 

vocabulary teaching techniques are introduced in the textbook, the limited 

reinforcement techniques may prohibit students from exercising these techniques 

fairly well. That is to say, there is a difference in the number of vocabulary teaching 

and reinforcement techniques in the textbook itself. 

4.3 Vocabulary Testing Techniques Used in the Exam Papers 

As indicated in Chapter One, the main aim of this study is to see the relationship 

between vocabulary teaching techniques suggested in the textbook and the 

vocabulary testing techniques used in examination papers. Thus, vocabulary testing 

techniques in eighteen examination papers were examined. Table 3 below presents the 

vocabulary testing techniques used in school examination papers. 
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Ta ble 3: VocabulanJ Testing Techniques in the Sample Exam Papers 
(The figure shows the number of questions set using the corresponding techniques) 

The Holy Trinity CPSS Yekatit 12 POSS 
Year Year 

U U U U U U U U 

'" '" '" '" '" '" '" '" 00 c- o 0 00 c- o 0 a- a- 0 c- c- o 
Vocabulary testing c- a- 0 0 a- a- D D - - '" N - - N N 

"techniques No % 

= ~ = ~ = = ~ = = = = = a 
" " " " " " " " " " ifJ ifJ ifJ ifJ ifJ ifJ ifJ ifJ ifJ ifJ ifJ ifJ U) 

" 
~ 

" ~ " 
~ 

" " " ] " 
~ 

" • • • N N N N - N 

multiple choice: 
definition 4 8 5 8 - 4 - 19 13.97 2 5 5 1 - -
completion I 3 - 8 5 I 5 13 19.01 6 - - - - 12 
paraphrase I I 6 - 3 - 4 15 11.40 - 7 - - 5 8 

simple completion - - - - - - - - - 2 - - - - -
matching - - - - 5 5 !O 10 16.53 !O - - - 6 -
doze test - - - - - - - - - - - - - - -
labeling - - - - - - - - - - - - - - -
crossword puzzle - - - - - - - - - - - - - - -
using words to form - - - - - - - - - - - - - - -
own sentences 
contextual guesswork -

grammar context 4 - 5 - 5 - - - - - - - - - 5 
reading context 4 8 5 8 5 4 6 - - 2 5 5 I - 3 
sentence context 2 4 6 8 8 I 3 - - 2 7 - 7 5 5 
paragraph context - - - - !O 5 - - - - - - - - -

grouping (sorting) - - - - - - - - - I 5 - - - -
supplying the correct 4 5 5 - - 14 11.57 - - - - - -

fonns of given words 
fill in the blank sJ'ace - - 5 - 10 5 - 10 16.53 - - - 7 - -
Total 10 12 21 16 28 15 19 111 100 21 17 5 8 11 20 

so 

Menelik IT POSS 
Year 

U U U 

'" '" '" 00 c- o 
a- c- o c- a- <=> - - '" No % 

a ~ a ~ " " ifJ U) ifJ ifJ 

1! ~ 

" 
~ • • N N N 

13 16.46 4 4 3 4 
15 18.99 5 - - -
10 15.31 5 3 6 5 

1 1.53 - - - -
16 10.15 - - - -
- - - - - -
- - - - - -
- - - - - -
- - - - - -

-
- - - - - -

- - 4 4 3 4 

- - 5 3 6 !O 
- - 5 - - -

6 7.59 - - - -
- - - - - -

7 8.86 - - - 5 
79 100 14 7 9 14 

U 

'" 0 
<=> 

'" No % 

~ 
ifJ 

" 

6 21 39. 61 
3 8 15.09 
- 19 35.85 
- - -
- - -
- - -
- - -
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- - -
4 - -
5 - -
- - -
- -
- -

- 5 9.43 
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Table 3 above shows that two hundred and fifty three vocabulary test items are 

included in the final examination papers of the three schools within four years. It is 

important to note that one hundred and eighty five questions were constructed using 

the grammar, reading, sentence and paragraph contexts. Because the number of these 

questions is included in the other techniques and these contexts are contained in the 

table to show that the items are designed by using the four contexts. Therefore, the 

number indicated to show these contexts is not added to the total number of questions 

which describes the number of questions which are constructed by the other 

techniques. 

Out of the 253 vocabulary test items in the three schools, 67 (55.38%) questions in The 

Holy Trinity CPSS, 48 (60.77%) questions in Yekatit 12 PGSS and 48 (90.56%) 

questions in Menelik II PGSS were presented using the multiple-choice technique. It is 

therefore, a clear indication that teachers dominantly use this technique than the 

others, and it has been a choice of most schools to test students' English vocabulary. 

It is also viewed that an attempt has been made to use a variety of techniques in the 

Holy Trinity CPSS and in Yekatit 12 PGSS. Nevertheless, when compared to a 

multiple-choice technique, it is possible to say that the other techniques have not 

received a Significant attention by the teachers in these schools. It may be due to the 

fact that many teachers prefer the multiple-choice to other techniques that it is a useful 

method to make scoring perfectly reliable, rapid and economical. Because of the large 

class size the teachers have, they may choose this method to set test items and then 

they can correct their students' answer sheets in a short period of time so that they 

minimize their burden unreasonably. 

However, it should be taken into consideration that any kind of change demands a 

sacrifice of one form or another. In any attempt made to improve the teaching 

learning situation at schools, teachers have to do more to use different formats so as to 
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bring about a positive washback effect rather than simply relying more only on a 

limited number of testing methods particularly on a multiple-choice. This is because, 

as indicated in the literature, if a test which is important to students is a multiple­

choice in nature, there is a danger that practice for the test will have a harmful effect 

on learning and teaching. Practice at multiple-choice items will not usually be the best 

way for students to improve their command of a language (Hughes, 1989). 

Here, the argument is not to use all the techniques to set equal number of questions 

but at least some questions should be designed using other techniques rather than 

employing a limited number of test formats from year to year. It is shown in the 

literature that as far as a test uses different test formats, it will not be biased towards 

one particular method or one particular sort of learner. Moreover, when teachers set a 

test, they should intentionally vary the methods used, as a result, no one method 

predominates and becomes predictable. It is likely that keeping learners guessing by 

varying methods year by year will reduce the predictability of the test's format 

(Alderson, Clapham and Wall, 1995:46). 

Looking at the other testing methods in Table 3, we can understand that only 20 

(16.53%) questions in The Holy Trinity CPSS and 16 (20.25%) test items in Yekatit 12 

PGSS are designed using the matching technique. 

Observing the test items designed using sorting words in a group which they belong 

to because of the appearance, characteristic or behaviour of something I somebody I 
they describe, 6 (7.59%) questions are included only in Yekatit 12 PGSS, yet none of 

the other schools have applied it in their tests. 

In the same way, the matching technique is not employed in Menelik II PGSS 

examination papers especially in the recent year vocabulary exams. The matching 

item is used in the textbook particularly to test words selected from reading and 
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listening texts. To the contrary, this method is employed to some extent in The Holy 

Trini ty CPSS and Yekatit 12 PGSS and it is completely omitted in Menelk II PGSS. 

Coming to the vocabulary items which are set by asking studentS to write, supply or 

choose the correct forms of words given in brackets, a method which is usually used 

to test the grammar of words, 14 (11 .57%) questions are included in The Holy Trinity 

CPSS. Of course, the emphasis given to this technique is encouraging and a 

considerable effort should be done to use it in a balanced way with the other 

techniques. Moreover, it is a good lesson for the other school teachers who are totally 

excluding this technique from their test papers. It is known that among the most 

important aspects of vocabulary which have to be taught and practised (exercised) in 

the classroom, the grammar of a new vocabulary item is one of them. Hence, it should 

have been incorporated in the tests of the other schools. 

Nowadays, it has been a common practice to employ the technique which requests 

students, in this case testees, to fill in the blank spaces with appropriate words in 

either sentence or paragraph contexts: It is simple to view in the above table that 20 

(16.53%) questions in The Holy Trinity CPSS, 7 (8.86%) test items in Yekatit 12 PGSS 

and 5 (9.43%) questions in Menelik II PGSS are constructed using this method. 
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Table 4: Comparison of Vocabulary Reinforcement Techniques in the Textbook 
and Testing Techniques in the Sample Examinations 

(The figure shows the number of questions set using the corresponding techniques) 

Vocabulary Testing Textbook Sample Schools' Examination Papers 
Techniques 

Holy Trinity Yekatit 12 Menelik II 
No % No % No % No % Total 

multiple choice: definition 9 3.86 29 23.97 13 16.46 21 39.62 63 
completion - - 23 19.01 15 18.99 8 15.09 46 
paraphrase - - 15 12.40 20 25.32 19 35.85 54 

simple completion 8 3.43 - - 2 2.53 - - 2 
matching 25 10.73 20 16.53 16 20.25 - - 36 
sorting - - - - 6 7.59 - - 6 
writing correct forms of 18 7.73 14 11.57 14 
words 
fill in blank spaces 28 12.02 20 16.53 7 8.86 5 9.43 32 
detail description 13 5.58 - - - - - - -
cloze test 27 11.59 - - - - - - -
labeling 33 14.16 - - - - - - -
crossword puzzle 22 9.44 - - - - - - -
writing sentences 50 21.46 - - - - - - -
Total 233 100 121 100 79 100 53 100 253 
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When we compare the vocabulary teaching techniques used in the textbook and the 

testing techniques used in the examination papers gathered from the three schools, 

there is a difference in the number of techniques and the emphasis given to them in 

the two contexts. The textbook prese,nts a variety of techniques for presenting new 

words and about ten formats for practising vocabulary items, but the number of 

techniques used in the test papers is very limited. The Holy Trinity CPSS used four 

testing techniques such as multiple choice, matching, writing correct forms of words and 

filling in blank spaces; Yekatit 12 PGSS employed five testing fdrmats (one of the 

techniques 'sorting' is not used in the textbook) like multiple choice, matching, simple 

completion, sorting and filling in blank spaces and Menelik II PGSS applied only two 

testing methods which are multiple choice and filling in blank spaces. 

The techniques such as cloze test, labeling (illustrating objects or pictures by matching 

the numbers written on the object with their naming), crossword puzzle, requiring 

testees to write their own meaningful sentences using given words, and describing the 

appearance, quality and personality of something/somebody/using appropriate 

words are some of the techniques which are not employed in the exam papers. 

The great mismatch observed in the textbook and the test papers is the application of 

the multiple-choice technique. As we realize from Table 2 and Table 4, this technique 

(only the definition form with which only nine vocabulary test items are constructed) 

is used only in one unit of the textbook. This shows how this method should not be 

applied for the most part in vocabulary tests because, as shown in the literature, 

involving learners in unnatural activities such as multiple-choice tests may lead to 

excessive practice of these activities in the classroom, bringing little benefit to the 

learners. In turn, this results in bringing about a harmful influence on teaching. 

However, the multiple-choice is the widely used technique in English language 

examinations at Ethiopian preparatory schools. 
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Overall one can deduce that the techniques of vocabulary testing used in the textbook 

are not given the necessary attention by the language teachers in the aforementioned 

schools and this may affect the vocabulary learning practice of the students. 

Generally, when we see the techniques used to test the vocabulary items, it is 

indicated that the preparation of tests in preparatory schools have inadequate variety 

of techniques. This implies that there is a disparity between the teaching and testing of 

English language vocabulary. Hence, teachers should understand that it is worthwhile 

to use a variety of techniques since different types of techniques can measure various 

learning outcomes. This practice of constructing test items with a variety of techniques 

also helps to improve the systematic teaching of vocabulary as vocabulary 

achievement tests are appreciated for their positive washback effects if they are 

properly constructed. 

56 



UNIT FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

5.1 Conclusions 

Based on the above data presentation and discussion, the following conclusions have 

been drawn: 

i) The grade eleven English textbook used a variety of vocabulary teaching and 

reinforcement techniques, but the sample exam papers used a limited number of 

vocabulary testing techniques which were dominated by a multiple-choice format. 

The different techniques that exhibit the performance of the students were, therefore, 

deemphasized. Due to such differences, the currently administered English language 

examinations of grade eleven appear to fail in meeting the objectives of the language 

testing because a test is expected to be an extension of classroom instruction in content 

and format in order to serve and reinforce the teaching and the learning process. 

ii) The limited testing techniques used in the examination papers could have a negative 

impact upon the students' vocabulary development and their test results as well. 

Therefore, examinations which are nowadays administered at preparatory schools fail 

to measure the students' mastery of language adequately. 

iii) Vocabulary teaching is limited to using reading passages whose exercises mainly 

require the understanding of the contextual meanings of words from the reading 

texts. 

In general, on the bases of the findings of the study, one can conclude that there is a 

mismatch between the vocabulary teaching techniques used in the textbook and the 

vocabulary testing techniques used in the currently administered grade eleven English 

language examinations. This happened because examinations appeared to lack a variety 

of testing techniques. This mismatch, therefore, could cause the examinations to have a 

negative washback effect on the teaching and learning of vocabulary in the classroom 

because the examinations seem to fail in satisfying the purposes and principles of 
• 

achievement test construction which should be based on the understanding that testing 

should reflect the approaches to teaching and learning. 
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5.3 Recommendations 

Based on the above drawn conclusions, the following recommendations have been made: 

i) To enable students to make use of their knowledge of English in the various content 

areas and skills, teachers have to employ a variety of testing techniques in their tests 

since a consideration of test techniques is believed to have an important part both in 

teaching and test development. 

ii) In order to develop teachers' knowledge of testing in general and of language 

testing in particular, in-service teacher training programmes, seminars and 

workshops need to be conducted by the concerned bodies. 

iii) So as to enhance the language performance of the students, the currently employed 

objective test formats should be minimized and more subjective test formats should 

be predominantly used. 

iv) It is observed that the current vocabulary teaching practices in preparatory schools 

use a limited number of techniques in presenting the meanings of new words. 

Hence, newly published textbooks should include different vocabulary development 

techniques and strategies which would help the learners to tackle the meanings of 

unknown words by themselves. ... 

v) Measurement and evaluation books should be prepared and distributed to schools 

by concerned bodies thereby teachers can simply refer to them while they are setting 

tests. 

vi) To avoid the excessive use of the multiple-choice format which does not test the 

communicative ability and actual performance of students, teachers have to use a 

variety of testing techniques so that they can promote a beneficial washback in the 

teaching and learning process. 
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J. J7 

APPfNDIk:.(A-
THE HOfY TRINITY CATHEDRAL PRIPARATORY & SECONDARY SCHOOL 

1998 E. C J" Semester English Final exam for Prep. Grade II 
Time allowed I hr 

Nam e G rade & Section _____ No ___ _ 

" I. [< ''' ttl .he lo ll owinl.\ passage. Then answe r questions that follow according to the information in the 
fI'" ,,<igc writ e the letter o f the con'ect answer on the separate answer sheet. 

Walkin g was by far the most wid ely practiced fitn ess acti vity of successful exercisers. Two thirds 

,,' i.' ' 'ik()!.~ c'., c rc ise '·s \\ alked tlnee days a week. Thirty p ercent o f a ll successhtl exercisers sa id they used 

;;, ,, ,,, . , i'ac il ity al least three ti mes a \\eek. S uccess ful exe rci sers o f all ages, even those o\ er 70, were i ll 

li'1'.0;; '-" 0 re likel y to use free \\e ights than peopl e who did not exerci se regularl y. 

Me're tl, a '1 half of the respondents in th e survex. worked o ut regul arl y and used exercise to treat 

c1 ef}r~ ~; sion , a b,ean ailmcnt. back pa in, or d iabetes . They a lso sa id th~i r doctors agreed that exe rcise 

he l pcli a lot. 

:CQ .. .T~;!P he11th ben~lits from exercise, you need to aim for at least 150 minutes" \\·eek. prererabl\ 

U· ~r ;:t1 leaSt li ve da ys. 

(adapted j/'Ol/l weekend Maga zille) 

C om [i r ehei/ siull 

i. The approp ri:ttc tille lo r th e passage is 

A. Sttcccss l'ul exercisers. B I-I ea lth be ncl i ts C litness activit y D. litness fac ili ty 

o Regul ar exe,'" ise is used to treat 

A. depression B. back pain C. diabetes D. all or these 

'. The most \\'idely I'fJcticed Illness aC iiv ity is 

A .. l"unnlllg B. wa lking C. logging D. ,". 8.: ( 

_ .. _ .. ... _4 1·I<trJ core exercisers (line 2) rcfers to 

A. Irregula r e.\crcisers B. Free we ight exerc isers 

C. regu lar anJ stro n!' exe rc ise rs D. A 8.: C 

"'1. _______ rcspnl1~h .. :1l1' inc ( I I : .... ·(I.:r 'l ttl 

\ .. all l..···,I.'I\:l:--~;" 

C. Ii I Ih.':-':· ~ll ~i·. !1\ 

".. I lean pruhlem B. I k an d is~,t sc C. liea n fa il ure D B S: C 

r ,,~~~p (line <J) tIleans 

:'\. to cui H tu ~CI I ) 
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./ ___ 8. Benefit (Ime lO)meansl 

A ." reward B. advantage C. Pri ze D. Price 
c.J),~-- h-t~/J ( ~( .... \ d. o ':/P.yP . 
1/. Write your best answers in the spaces provided in front of the question numbers. (1 %) 

____ 9. If you mi x yellow and green) You _____ blue. 

A. get B. will get C. must get D. would get 

10. By now yo u _____ your English final examination 

A. taking B. took C. take D. are taking 

---II. I 10'le ---,. 
_____ bread , A. ¥i ealf B. eating C. eat D. ate 

12. She is _____ smart that every body will 1I0t pass without glanc ing at her. 

A. ~uch C. very D. too 

___ 13. She has been teaching English for ten years. I mean to say ____ _ 

A.}he was teaching Engli sh for the tast ten years 

B. she taught English for ten yea rs 

C. she is not teaching Engli sh now 

D. she taught English for the past ten years and is still teaching" .. 

/ _. __ 14. If a person earns hi s living by weav ing, he is ca ll ed ___ _ 

A. knitter B. weaver C. potter D . carpenter 

___ 15. Only a few students have just fini shed ____ the c\asuork 

A. to do B. to make C. doin g D. making 

___ 16. She is debati ngb-____ school un ifonn. That is why she came under her j eans. 

A . for B. against C. on D. to 

___ 17. There should be an agreement between ___ and ___ _ 

A. you/me B. yo u! 1 C. I/you D. me/you 

-/ ___ 1 S. The man sa id th at he zips all over the fi eld o n hi s cru nches. What is the meanings or the 

19. ---

20. 

21. 

22. ------

underlin ed phrasery 
A. rastcn " 'ith a z ip 

C. mO\'c , 

13. un fastcn " 'ith a l ip 

D. all 

Tomorrow we will _ _ thc ca uses or global warilling. 

A. talk abo ut 
.{, L ., " , " 

B. di scll ss about C. talkeCli;bout ' .' D. taking .boul 

It is good " 'ater that everyone likes to drink it. 

A . such a B. such 

I remember nex t \\"Cek . 

A. com ing B. to come 

Almaz is 

A. too intelligent to pass 

C. so intelligent that she can pass 

B. so C. a very 

C. cOllle D. ofeoming 

B. such intelligent student that she can pas, 

D. very intelligent that she can pass 



/ -(' 

/'-==~--_ .. - .-. 

Ill. Write only the correctform of the wOrds in brackets (1%) 

___ 23. She speaks (shy). 

___ 24. The door (slam) when the man left the room. 

___ 25. My aunt (not have) enough money by now. 

_ _ _ 26. He hates (get) early in the morning 

IV. Write the letter of the alternative that means the same or nearly the same as the 
given sentence(s). 

_ __ 27. I refused her nothing ( 1%) 
oc! 

A.She as~for nothing as I refused her, B. I give her nothing. 

C. I used to give her nothing. 

_ __ 28. He remembered posting the letter. (I %) 

A. He won't f,gr ge; to pOst the letter, 

D. I give her every thing she asks for, 

B. He remembered that he had to post the letter. 

C. He remembered that he had posted the letter. 

D. He went to post the letter as he reminded him self that he hadn 't posted the letter. 

___ 29. The woman did not need to buy a bar of soap. (2%) 

A. The wolTll\J1 didn't buy a bar of soap,. 

C. There was soap at a bar. 

___ 30. He cleaned the bench . Hewt down. (2%) 

B. The women bought soap at a bar " 
1r 

D. It was necessary for he~ buy a bar of soap. 

A. After he sat down, he cleaned the bench,. B. He cleaned the bench and then sat down . 

C. Before c leaning the bench, he sat down. D. ~itting down, he c leaned the bench, 

ANSWER SHEET ENGLISH FOR PRE. GRADE J J 

Name __________ ______ Grade & Sect ion ____ NQ ___ _ 

1. ----

2. 

. 1. _-

4 , ---
5, _ _ _ _ 

6 , ___ _ 

7, ___ _ 

8, ___ _ 

9. ___ _ 

10. _ _ _ _ 

1\, - ---

12. ___ _ 

I :. . 

14 , __ _ 

15. __ _ 

16. __ _ 

17. __ _ 

18. __ _ 

19. _ _ _ 

20. __ _ 

2 1. _ __ _ 

22. ___ _ 

2 ~. 

24. ___ _ 

25. __ _ 

26. ___ _ 

27. 

28, __ _ 

29. _ _ _ 

30. __ _ 

_~ , ~ ~-" L • 

Set by Yirse ~rc 



------- -- , , 'S! tips: mmO 

THE HOLY THINITY CATHEOIlAL PIlEPAHATDHY G SECONOAflY SCHOOL 
Zti Semester English final Examination for Grade /I (200G) 

) Z fr .;-a;- h. 

Time Allowed 50' 
Name _ _ ___ _________ ___ Grade &Section _ _ _ __ No _ __ _ 

PART ONE:- Grammar and Usage 

1. Choose the best alternative and write onLy the Letter of your c/zoi!:e( 

I . The driver hi s ca'b~' and bd.~~e lorry. 

A . get in B. et on C. got in D. got on 

___ 2. The my letter is an no ing. 

A . answer to Bj. rep ly of C. answer fo r D. rep lied to 

/ 

. V'-..l: c...-L 

___ 3. Ethiop ia Kenya n the previous rU l.mliig J'<IIe. 

A. win / B. beat / beaten 

___ 4. Abebe would have gone lome ifhe/'-___ _ 

D. won 

A . can fini sh B. fini shed C. had fini shed D. could fini sh 

___ 5. A na il ____ _ t ij o n water. 

A . wil l s ink B. wo uld sink C. s inks D. wou ld have sunk 

___ 6. The specia li st _____ examined yo u is going out. 

A . who B. w ho she C. whom D. who m she 

___ 7. The tree ____ recentl y. Now our compou nd is bare. 

A. is ~ c."*' B. was cut C. has been cut D. had been cut 

___ 8. The bag _ ___ I packed my o bjects looks fine 

A. in that B. in which C. th at ~, ' f) . w~c i, 
___ 9. I don 't know _ _ ___ abo ut th e exam. 

A . what have the student s said 
C. what the students have sa id 

_ __ 10. Ente ring c lass . ______ _ 

B. what did th e students say 
D. what will th e stud en ts say 

/\. the tC:ll:lic r t:ntg ht u, g r:11ll1ll::lr 

-q !f : "" 

.~ L .-L'" 

/3 . ~ r~l!nlll.:1r Wft "i l ~lLIghl to li S . L--' 

C. till' !I.:ac hc r. h.:1d t :!u~ht llS ~ .. !.r~II11il1ar); D. ~\·h~-I..\411-ih \.~ "'!\h.k~H~~l:\ 

_ __ I I . ~'t;'C p~ssagc . t l~e exa l~'i nccs anslI crcJ th:' :1~1;;t'i OJ;; ]\1; it. c ~ , ., >' ,.; /, 

A. Having gone B. Go ing C. Went D. Gone 

___ 12. Raise yo ur hands and ____ th e questi on. 

A . answer B. rep ly C. rcplied to D. answered to 

___ 13. O ur nati o nal fo otba ll tea m _____ th e match last year. 

/\. beatcn B. beat C. had won D. won 
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