
CLASSROOM MANAGEMENT PRACTICES IN PRIMARY 
SCHOOLS OF AWl ZONE IN AMHARA NATIONAL 

REGIONAL STATE 

A THESIS SUBMITTED TO 
THE SCHOOL OF GRADUATE STUDIES 

ADDIS ABABA UNIVERSITY 

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE 
DEGREE OF MASTER OF ARTS IN E -0 L PLANNING AND 

MANAG e~q. 

EDtJr'~'ON 
RBSAl4J<CH 

cnll9E!R 
LIBRARy 

t; .0 . . {. , . 

(>'1 
et 

JULY2007 



ACKNOWLEDGMENTS 

I would like to express my sincere and whole hearted grati tude to my advisor Ato Hai lesellassie 

Woldegerima (Assistant Professor) for his unreserved professional and technical support. I am 

very much grateful to him for his punctuality in reviewing the draft that enabled the completion 

of thi s thesis on time. 

My heaI1felt and deepest thanks also go to my wife Yenenesh Ayele and my daughter Hana 

Getachew who had been a constant source of encouragement, mot ivation and support. My 

success in completing this study is to a great extent attributed to thei r unreserved contribution. 

\ 

I equally wish to record my indebtedness to my friend Ato Solomon Belay and hi s wi fe 

Yalemtesfa Nigat and my nephews Solomon Tesema and Dawit Minale for their constant 

encouragement and support during my studies. Sincere thanks are also due to the teachers, 

principals, supervisors and students in the sample schools who were cooperative in filling the 

questionnaire and providing me with information. 

Getachew Kebede Yehualashet 



TABLE OF CONTENTS 

Page 

Acknowledgments ................ .. ............... .... .... ........ ... ........ ... ................ .. ... ..... .... .......... .. ..... ....... ...... 1 

Table of Contents .............. ..... ................. .... ................ .... ... .... .. ............ ... ............ .. .......... .. ........ . ..... II 

List of Tables ................................. ........... ... ... ............. ............. .. ........ ... .. ................................ .. ...... I V 

Abbreviations ............... .. ................. ............ ..... ..... ....... ..... ........ ............. ...... ....... ... .... ......... ... ... .. ...... v 

Abstract ........................................................... ........................... .. .............. .. ....... ........... .. ...... ........... vi 

CHAPTER ONE 

THE PROBLEM AND ITS APPROACH ....................... .. ......... .. ........... .. ................... . . .. .. 1 

1.1 Background of the Study......... .......... ......... .. ............ ............. ............. ...... ............ .. . ..... 1 

1.2 Statement of the Problem .............................. ................. .. ................................... ....................... 3 

1.3 Objectives of the Study ................ .. .. ................. ............. .. ...................... .. .... ........ .. ...... .. ............. 4 

1.3.1 General Objective ................................... ... ............. ............. .. .......... .. .. ....... ... .. ... . . ...... 5 

1.3.2 Specific Objectives .................... .... ............. ..... ....... ... ........... .. . .. .. ...... . .. .. .. .. 5 

1.4 Significance of the Study............... ..... .... ............. .. ............ ........... ............. ............... ....... .. . . .... 5 

1.5 Delimitation of the Study ... .. ................... ... ............ .. ............ .. .......... ........... .... ............... ... ........... 6 

1.6 Limitations of the Study .......................... ................ ... ........................... ..... .. ............................. 6 

1.7 Research Method and Procedure .............. .... ........... .... ................................................ .. ... (, 

I. 7.1 Research Method .............. .. .. .. .......... .. ........................... .. ........... .. ........ .. ....... . . .. .. 0 

1.7.2 Data Sources .................................................................. .. .......... .. .......... .. ................. ... ...... 7 

1.7.3 Sampling Techniques and the Sample Population ............................................................. 7 

1.7.4 Data Collection instruments ...................................... . ..8 

1.7.5 Procedures of Data Collection .............. .. .. ....................... .. .......... ... ............... . . ..... .. .. 9 

1.7.6 Data Analysis ........................... ........... .... .. ........................ .. ........... .... .. .... ... .. .... ...... . .9 

1.8 Operational Definitions of Key TenTIs .............. .. ....................... .. .. .. ......................... .................. 9 

1.9 Organization of the Study ............................................... .. .. ...................... ..... ....... .. .. ............ ..... . I 0 

CHAPTER TWO 

REVIEW OF RELATED LITERATURE ....... ............ .. .......... ......... .. ......... .. ........................... . 11 

2.1 The Concept of Classroom Management ................ .. ..................... .. .......... .. .......... . ..II 

2.1.1 The Meaning of Classroom Management... ....... .......... .... ........ .. ... ......................... .. ......... I I 

2.1.2 Importance of Classroom Management.. .............................................. .... ................ .. ...... 12 

II 



. . 

2.2 Components of Classroom Management and Teachers' Role in 

Implementing them .... ... .... ................................. ........... .. ... ...... .............. .. ............. .. ..... ...... ....... 13 

2.2.1 Plal1l1ing ..... ...... .... ... ... ............. ................. ... .... ............................. .... .. ... ... ... .... ... .. ......... ..... 13 

2.2.2 Motivation .. ...... ........ ... ..... ... ... .. ..... ...... .. ... ... ... .... ... ......... ............ .. ..... .......... ... ... ..... ............ 13 

2.2.3 Communication .... .. ... ... ........ .. .. .. ....... ... ... ... .. ........... .. .................... .. .. .... ...... ... .... .. .. .... ... ... .. 14 

2.2.4 Leadership Style .. ... ................... .... .. ........... .. ... ... .. ... .... ...... ... ........ ... .. ...................... .. ... .... . 16 

2.2.5 Discipline; Problems and Issues in Classroom Discipline .. ................ .. ... ......... .... .. .. ..... .. .. . 17 

2.2.5.1 Dealing with Disruptive Behaviors ....................... ....... .... .. .. .. ........ .. .......... ..... ...... . 19 

2.2.5 .2 Preventing Disruptive Behaviors ....................... .. .. ........ .. .......... ........... ...... .. ......... 21 

2.2.6 Establishing Standards for Appropriate Classroom Behavior ...... ........ .. ........................... 21 

2.2.6.1 Setting and Using Classroom Rules .............. .. .......... .... .... .. .......... ........ .................. 22 

2.2.6.2 Setting and using Classroom Procedures ............ .......... ... ........... .......................... 22 

2.2.7 Monitoring Students' Performance and Providing Feedback ....................... .. .......... .... ..... 22 

2.2.8 Classroom Organization ............. .... ....... .. .. .. ... ... .... ... ... ..... ... ... ...... ..... ........ ...... ..... ... ... ... .... 24 

2.2.8. 1 The Organization of Pupils .............. .... ........ ....... ... ..... ..... ... ....... ...... .. .... ................ 24 

2.2.8.2 The Physical Environment .............. ............. ... ........ .......... .. ............ ....... .. .............. 26 

2.2.9 Plruming to Work with Parents .. ...................................... .............. .. .... .. ..... .. ................... . 28 

2.2.9.1 Reason for Working with. Parents ...................................... .. ................. ................. 28 

2.2.9.2 Parents and Teachers Resistance for Working Together .... .... ........ .... .... .... ........... 30 

CHAPTER THREE 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA ..... .... .. ........................... ... 3! 

Part One: 3.1 Characteristics of the Respondents ...... .... ........ ............ .... .. .. ........ .... ................... ........ 31 

Patt Two: 3.2 Classroom EnviroI1l11ent. ............... .. ... ............. ... ..... .................. ... ... .. ........... .. ... ......... . 34 

Palt Three: 3.3 Categories on classroom Management Components .............. ........ ................ ...... .. . 38 

Pm Four: 3.4 Major Problems Teachers fnce in Managing their Classrooms .......... .. ......... ............ 55 

CHAPTER FOUR 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS .. .. ...... ...... .......... ..... ......... ........... 57 

4.! Summary ......... .... ... ...... ... ............ ........ .... .. ...... ... .. ........ ... ... .......... .............. .. ......... ........ .............. 57 
4.2 Com:lusions ....... .. ........... .. ... ...... ..... ...... ....... ... .... ........... ... ........... ...... .. .... ... .... .. ..... .... ..... .. ... ... ..... 6 1 

4.3 Recommendations ....... .. .. .. .... .. .. ...... ............ ........ .... ... ... .. ...... .... ..... ........... ....................... ....... .. .. 64 

References .... ... ........ .... ........ ... ...... ...... .. ... ..... ....... .. ......... .... ... ..... ........... ... ............ ......... .. ..... ..... ... 67 

Appel]dices 

III 



LIST OF TABLES 

Page 

Table I : Sample ... ........... ................................ ......... .. ..... .. ..... ....................... ........... .. ........... .. ... .. .. 7 

Table 2: Number of Respondents by Instrument and Category ............ .. ......... .. .. .. ........................ 8 

Table 3: Characteristics of the Respondents ...... .. ........... .. .... .................. .. ..... .................. ............... 32 

Table 4: Class size ofthe Sample Schools ....................................... .............. .. .. .. .. ......... .............. . 33 

Table 5: Availability of Classroom Facilities .. .. ........................ ....... .. .............................. ............. 34 

Table 6: Condition of the Classroom .................................... .. .......... .. .............. ... .... ... .. ......... ......... 36 

Table 7: Training on Classroom Management .......... .. ..................................... ... .......... ................ 38 

Table 8: Plans of Teachers .. .. .............. .... ..... ...... .... ............. ... .. ...... .... .... ......................... .... .. ........ 39 

Table 9: Students' Motivation ... ............... .................. ....... .............................. ................. ... .... ...... 40 

Table 10: Relationship Between Teachers and Students ....................... .. .............. ............ .. .......... .44 

Table 11: Views on Students' Discipline ...... ... ...... ........... ... .................. ..... ............ ... .................... .46 

Table 12: Use of Classroom Rules and Procedures .......... .... ........ .... .......... ........ .. .. .. .. .. .............. .. .. 48 

Table 13: Teachers' Contact with the Students' Parents ................ ........ .. ....... ... ... ... .. .... .... .... .. .... 50 

Table 14: Organizing Classroom Facilities and Leamers ............ ........................ .. .. ................. .. .... 52 

IV 



ABBREVIATIONS 

ANRS Amhara National Regional State 

Adm. Administration 

CPD Continuous Professional Development 

FGD Focus Group Discussion 

v 



( 

ABSTRACT 

The purpose of this study was to assess the classroom management practices of teachers in first cycle 

primwy schools of Awi Zone in Amhara National Regional State. More specifically, the study was 

conducted to identifY the major factors that affected the implementation of classroom management; and to 

suggest possible solutions that could help to overcome the problems. 

To conduct the study a descriptive survey method was employed in order to obtain pertinent information 

concerning the current status of classroom management practices in the zone. Five research questions 

about factors affecting classroom management practices of teachers and the teachers' experience in the 

classroom management were treated. Three main data collecting instruments questionnaire since the 

sample size was large, classroom observation to see the actual practices of classroom management in 

classrooms and focus group discussion as it is suitable for use with children were used. All the 'woredas' 

(N=5) and the city administration (N=1) were included in the study. Out of two hundred fifty- two primw)' 

schools in the zone, twenty five schools were selected by quota and stratified random samplingji-om each 

'woreda ' and the city administration. In this study all available first cycle primary school teachers 

(N=243), principals of all the sample schools (N=25) and cluster supervisors (N=14) were involved in 

filling questionnaires. Regarding the classroom observation ten classrooms randomly selected Ji'Oln all 

'woredas' and the city administration were observed. And focus group discussions were held with olle 

hundred twenty students (N= 120) of ten schools that were selected by stratified random sampling. 

The data collected through the questionnaire were analyzed quantitatively using frequency, percentage, 

mean, chi-square and t-test. The data collected through classroom observation and focus group 

discussion were qualitatively discussed. The results obtained ji-om the study showed that there existed, 

lack of training of teachers and the teachers' incompetence to effectively manage their classrooms, 

shortage of classroom facilities and instructional materials and the unconduciveness of the classrooms in 

the first cycle primary schools of the zone. 

Based on the findings and the discussions the following conclusions and recomlllendations were made. 1t 

was concluded that less attention has been given by authorities of education and the community to fii/fill 

the classroom materials and facilities that could help teachers to effectively implement classroom 

management components. Besides it was concluded that the woreda education office and the Regional 

Education Bureau had much reliance on the pre-service training of teachers and they did not take the 

initiative to train teachers on classroom management. The recommendations include the need for 

contilluous training of teachers on classroom management and the need for fidfillll1ent of the necessalJi 

classroom facilities and instructional materials to the classrooms. 

VI 



CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

1.1 Background ofthe Study 

Scientific and technological development has brought about an improved system of education. As 

a result, many exciting developments have been seen at the level of classroom instruction and 

classroom management. Classroom management taken as a pre-requisite to effective instruction 

is frequently discussed in professional literature and there appeared three approaches to 

classroom management. As Lehman (1982:7) categorized these approaches the behavioral 

approach, the reality therapy approach and the humanistic approaches to classroom management 

are foundations of psychologists and they view classroom management differently. 

The behavioral approach focuses on the modification of human behavior and as it can be 

conditioned to a certain stimuli and encourages rewards for better performance where as the 

reality therapy approach stresses on the accomplishment of schools based on the interest of 

learners. The humanistic approach, on the other hand, gives attention to autonomy of learners and 

stresses that teachers should create classroom environment characterized by freedom and trust. 

Besides to the three approaches to classroom management there are various philosophical schools 

of thought on classroom management. As Cohen, Lawerence and Keith (1996:292) and Wragg 

(1981: 15-18) classified they are authoritarian, pelmissive, behavior modification, interpersonal 

relationships, scientific, social systems and Folklore. 

The authoritarian school of thought, for example, views classroom management as a mechanism 

for controlling the students behavior. Accordingly, the teacher is expected to establish and 

maintain an order and the primary focus being on preserving order and maintaining discipline. 

The belief is that teachers know best and should be obeyed (Weber, 1990: 231and Wrag, 

1981: 15). However, opponents of this school of thought argue that this view is repressive and it is 

not appropriate to an age in which students need to learn independence if society is to become 

democratic. 

The other view which is directly opposite to the view of the authoritative school of thought that 

asserts as classroom management is the process of creating a positive socio- emotional climate in 

I 
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the classroom is the interpersonal relationship school of thought. The basic assumption in this 

school of thought is that learning effectively takes place in a positive classroom climate which in 

turn comes out of the positive interpersonal relationship between teachers and students 

themselves. In other words, it invo lves teacher actions to create a conducive learning 

environment that encourages positive soc ial interaction, active engagement in learning and se lf­

motivation. Here the teacher' s role is to develop a conducive socio- emotional classroom climate 

tlu'O\lgh the establislunent of healthy interpersonal relationships (Lelullan, Lawerence and Keith , 

1996:292) and (Weber, 1990:232). 

Gradually, based on the recent philosophical views and approaches and due to scientific studies 

on human behavior, an improved system of education appeared as a result of which teaching has 

passed tlU'ough many changes. It has been moved away from the teacher centered approach which 

considers learners as the passive receivers of knowledge to student-centered approach that 

actively involves learners in the learning process and that considers the prior knowledge and 

experience of the learners as an integral part of the learn ing process (Plass, 1998:3 10). 

The learner-centered methodology as Weber (1990:232) says considers teaching and learning as a 

social activity and it has its own way of treating the instructional and manageria l activit ies of 

lea~hers. In lhis conlexl lea~hers lake on various roles of classroom leader, an advisor, supporter, 

facilitator, an expert and so on. The teacher as a facilitator plays a very imp0l1ant role in keeping 

the social climate of the classroom a tolerable, easy and lively that promotes oppOliunities for 

problem solving or creativity on the part of the students. Generally, in today's classrooms, the 

role of teachers is expected to be not only indoctrination or transmitting facts but also setting 

stage for students to learn by themselves. 

In our country with the intention of achieving universal primary education by the year 2015 many 

primary schools have been constructed and the enrollment rate is going up at an alarming rate. 

Besides, to provide a quality education for leam ers the education and training policy gives due 

attention to basic education and states specific and general goals for the first cyc le of primary 

education. As Azeb (1998:299) stated the education to be offered to students of this cycle is 

expected to provide learners with practical experiences which prepare them for some form of 

problem solving. To attain this goal the self-contained classroom organization has been selected 

and it is currently being implemented. 
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For this classroom set up usually a single teacher meets with a single class for the entire academic 

subjects taking complete responsibility for its instruction and for shaping her/his learners to be 

responsible citizens. A classroom teacher at this level is required to create a learning environment 

that encourages positive social interaction, active engagement in learning, and intrinsic 

motivation upon herlhis learners. In these classrooms the teachers are expected to plan lessons 

that involve students in cooperative learning activities. Teachers also need to arrange physical 

environment, manage student behavior, create a respectful suppoliive learning environment, 

manage and facilitate instruction, promote classroom safety and wellness, interact with 

colleagues, parents, and others to achieve classroom management objectives (Burden, 2003:5). 

On the side of the learners as teachers apply leamer-centered methodology students are involved 

in the learning process, work in pairs and in small groups, collaborating, sharing their own and 

benefiting from each other's individual styles, strategies and skills (Plass, 1998:310). 

In our schools, however, in most cases the role of the teacher in primary school classroom is 

typically considered to be that of the provider of knowledge and the teachers concentrate on 

transmitting knowledge leaving the major components of classroom management mentioned 

above. This piece of research thus tried to identify and describe how academic teachers in 

primary first cycle school classroom organize learners, manage discipline, motivate learners, 

manage and facilitate instruction, arrange the physical environment in line with an integrated 

approach to classroom management. Attempts were also be made to identify factors affecting 

classroom management practices of teachers in first cycle primary schools of Awi Zone. 

1.2 Statement of the Problem 

Good classroom management employed by teachers can help the students to develop their 

proficiency. As Belevel (2003:36) indicates over a span of many years, the research consistently 

indicates a high correlation between a caring teacher-student relationship, academic achievement 

and cooperative student behavior. 

It guarantees that the teacher student relationship is the heart of classroom management. To 

employ effective classroom management however, teachers should acquaint themselves with the 

components of classroom management. To ensure the proper functioning of the dynamic 

classrooms they require knowledge of classroom management components like managing 
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discipline, motivating learners, organizing classrooms, facilitating instruction and arranging the 

physical environment. 

However, at present teachers at primary level lack knowledge of classroom management and they 

fail to follow strategies of classroom management such as organizing, planning, maintaining 

discipline, motivating, facilitating and arranging the physical environment of the classroom. The 

teachers consciously or unconsciously do not employ the proper methods of making the learners 

involve in the teaching and learning process and the methodology remains teacher centered. 

Besides the teacher trainings as well as in service programs do not seem to place sufficient 

emphasis on the classroom management. So this situation clearly shows that some more 

researches needed to be conducted on this area. Hence, this study had come as an additional 

pIece. 

The study aimed at investigating how and to what extent do first cycle primary schools teachers 

in Awi zone apply the components of classroom management in teaching. It strived to identify 

the major factors that currently affect the classroom management practices in some selected first 

cycle government primary schools in Awi zone in Amhara Regional state. 

To guide the study within the specified scope and make the attainment of the intended objectives 

possible, the following research questions were raised. 

1. What internal factors affect classroom management of teachers in primary schools Awi 

Zone? 

2. To what extent do teachers in pnmary schools of Awi Zone facilitate the physical 

environment of the classroom to enhance learning? 

3. To what extent do primary school teachers of Awi zone prepare materials and lessons for 

instructions? 

4. How do primary school teachers of Awi zone manage classrooms for teaching-learning? 

5. To what extent do parents of students in primary schools of Awi Zone be involved in 

school affairs to the teaching-learning process? 

1.3 Objectives of the Study 

The purpose of the study is to conduct an assessment on classroom management practices of 

teachers in primary first cycle schools of Awi zone. Consequently, this study wi ll have the 

following general and specific objectives. 

4 
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1.3.1 General Objective 

Classroom management can be adversely affected by a number of factors. The general objective 

of this study is, therefore, to investigate those factors that affect the implementation of classroom 

management components and to suggest ideas to teachers and concerned bodies that may help to 

manage expected problems in classrooms. 

1.3.2 Specific Objectives 

The specific objectives of the study were to: 

1. describe the management components employed by teachers 111 selected primary first 

cycle school classrooms of Awi zone in Amhara National Regional State in Ethiopia. 

2. identify the management problems which prevail in primary school classroom of the 

zone. 

3. assess the level of training of primary school teachers in the zone and examine its impact 

on their performance. 

4. provide procedures that teachers of primary schools have to follow to establish effective 

classroom management in primary schools' classrooms of the Zone, Region and the 

country in general; 

5. recommend possible solutions to tackle the problems. 

1.4 Significance of the Study 

The effectiveness of teaching and learning 111 a given classroom depends on the effective 

implementation of classroom management components. Besides, research findings reveal 

positive and significant relationship between teachers classroom management practices and 

desirable learning outcomes. 

However, as many researchers assure teachers do not seem to pay substantial attention on the 

effective utilization of classroom management components as result of which teaching lacked the 

intended quality. 

Thus, this requires thorough study on the subject so that the implementers and concerned bodies 

could pay attention towards it. Therefore, the study has the following significance:-

1. It creates a better understanding and awareness of the problems associated with the 

implementation of classroom management components in the minds of teachers, 
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principals and supervisors of the sample schools, practicing teachers and the trainers in 

teachers' colleges. 

2. The education experts in the zone, region can use the research findings as a reference for 

better administrative and supervisory activities. 

3. The study will contribute to the existing domestic literature. 

4. The findings of this study would provide specific information on effective 

implementation of classroom management components for other researchers. 

1.5 Delimitation of the Study 

The study is delimited to:-

1. First cycle primary schools of Awi zone in Amhara National Regional State because the 

writer of this study has experience as a teacher and as a head of the 'woreda' education 

office and knows that this is one ofthe severe problems in primary schools of the zone. 

11. First cycle primary school because it is the rock base for all levels and children at tlus 

level need special attention in classrooms. And studies of this kind have not been 

sufficiently conducted at this level. 

1.6 Limitations ofthe Study 

The researcher strongly agrees that the inclusion of a large population size in the study could 

have a great value so as to get more credible information. However, because of the capacity of 

the researcher, the researcher was not able to conduct his research in many primary schools so 

that it could be adequately representative for the zone. Particularly, it was impossible to observe 

much more classrooms and to conduct much more discussions with the students as compared to 

the large number of classrooms and students. 

1.7 Research Method and Procedure 

1.7.1 Research Method 

This study focuses on revealing the current classroom management practices 111 first cycle 

primary schools of Awi zone. Therefore, the method that was mainly used to conduct this 

research was the descriptive survey. The descriptive method enabled the researcher to obtain 
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current infonnation about the problems teachers encountered in implementing classroom 

management components. The research aimed at identifying the prevailing major factors that 

caused the implementation constraints that needed to be alleviated. As the number of subjects 

was also relatively high the survey method was preferred. 

In addition, the qualitative method was used to describe the situation of the classrooms and to 

reflect the view of teacher, principal, supervisor and learner respondents. 

1.7.2 Data Sources 

Primary as well as secondary sources of data were used in this study. The primary sources were: 

First cycle primary school teachers, students, principals, and supervisors of the sample schools. 

The selection of these as sources of data was intentionally based on the expectation that they had 

better infonnation on the practice of classroom management. In addition to this, secondary 

sources such as relevant b~?lg; , jouI1}als, policy manuals, websites from internet, and lesson plans 

of teachers were consulted. 

1.7.3 Sampling Techniques and the Sample Population 

Awi zone has five woredas and one city administration. All the fi ve woredas and the city 

administration are included in the study. There were two hundred fifty two primary schools. Out 

of them 10% (twenty-five) primary schools were chosen as samples based on stratified sampling 

techniques. 

The stratified sampling was used to ensure fair representation of schools from IUral and urban and 

also to include schools that use Awgni and Amharic as language of instruction. 

Table 1: Samplillg 

No Name ofworeda or City Total No. of No. of Sample 
Adm. Schools Schools 

1 Dangila 65 6 ./ 
2 Ankesha Guagusa 61 6 

3 Guangua 46 5 

4 Fagita Lekuma 30 3 

5 Banja Shikudad 45 4 

6 Injibara city Adm. 5 1 

Total 252 25 
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All the teachers (two-hundred forty three) 10% of the total population (2,522) who teach in the 

twenty-five first cycle primary sample schools were included in the study by availability 

sampling technique to get ample information about the classroom management practices in the 

zone. Twelve students (three from each grade level) proportionally selected from ten schools 

totally one hundred twenty students participated in the focus group discussion. 

In addition to this, all the principals of the sample schools (twenty-five principals) and all cluster 

supervisors of the sample schools (Fourteen supervisors) were included in the study by 

purposeful sampling since their number was manageable. They were included in the study 

because their responses could be compared to the responses of respective teachers and students in 

their schools. 

As a whole, the total numbers of sample respondents of the study were 402 subjects being 

selected using different teclmiques of sampling. 

1.7.4 Data Collection instruments 

To collect the necessary data three types of instruments were used. They were close and open 

ended questionnaires, focus group discussion and classroom observation. 

Table 2: Number of Respolldellts by Illstrumellt alld [Yategory 

Instrument 
No Category Focus group Total 

Questionnaire 
discussion 

Observatiou 

1 Teachers 243 - - 243 

2 Principals 25 - - 256 

3 Cluster supervisors 14 - - 14 

4 Students - 120 - 120 

5 Classrooms - - 10 -

Total 282 120 - 402 

Questionnaires were used for teachers, principals and supervisors since the sample size was large 

enough. Focus group discussion was used for students since it provides the necessary information 

very quickly and as this kind of instrument is suitable for use with children (Burton, 2000 : 195). 

8 
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The researcher also used classroom observation to collect data using a checklist to see the actual 

practices of the classroom management in classrooms. 

1.7.5 Procedures orData Collection 

Before administering the instruments, a pre-test was carried out in two first cycle primary schools 

of Awi zone. Fourteen questionnaires were distributed to ten first cycle primary school teachers, 

two principals and cluster supervisors for the pilot test. In the same way the classroom 

observation checklist and items of the focus group discussion were also tried out. The data were 

gathered from the respective first cycle government primary school teachers, students, principals, 

supervisors and from classroom observation by the student researcher and by three assistants 

selected from the university students who came for vacation. 

1.7.6 Data Analysis 

The techniques for data analysis used in this study were both quantitative and qualitative in 

nature. After the questionnaires were returned from the respondents, the process of tallying and 

tabulation was carried out and then according to the nature of questions, different types of 

statistical tools such as percentage, means, the t-test and the chi-square were carried out for 

analysis to describe similarities and differences between the responses of the respondents. 

The information obtained from the open ended questionnaires, observation. and focus group 

discussion were also considered in the analysis and interpretation. 

1.8 Operational Definitions of Key Terms 

The following terms are used in this research as they are defined below: 

Class size:- class size refers to the nnmber of students enrolled in a class (Good, 1973 :103). 

Classroom mallagelllellt:- classroom management is the set of activities by which the teacher 

establishes and maintains those classroom conditions that facilitate effective and 

efficient instruction (Weber, 1990:32). 

Disciplille:- a form of mental and moral training for pupils, a system of rules for conduct (Wragg, 

198 1:73). 

Fil'st cycle primary scJlOol:-A school which has grades 1-4 (TGE, 1994:14) 

MOllitorillg:- monitoring is the process of observing, mentally recording, and, when necessary, 

redirecting or con'ecting students' behaviours (Borich, 1988:355). 
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Motivatiolt:- motivation is the process of arousing, sustaining, and regulating activity; a concept 

limited to some aspect such as the energetic of behavior or purposive regulation 

(Good, 1973:375). 

Order:- the maintenance and observance of low-abiding behaviors; the absence of insurrection, 

riot or turbulence (Wragg, 1981 :73). 

Parellts: the adult who has parental responsibility for taking care of the child. It could include the 

biological parent and the guardian (Bmden, 2003:59). 

Rule:- a principle, custom or habit which governs conduct (Wragg, 1981:73). 

School of thougllt:- general term for a particular point of view which is held by a group of 

educationists or others (Page, G. Terry, J.B. Thomas and Allan R, Marshal, 1977: 

301). 

Self COlltailled classroom:- IS a situation in which one teacher is responsible for the total 

instructions of the academic subjects in one class for the entire school day. 

1.9 Organization of the Study 

This study has been organized into four chapters. The first chapter deals with introduction 

(background of the study), statement of the problem, objectives, significance, delimitation, 

limitation of the study, the research design and methodology and definition of key tenns. The 

second chapter presents the review of related literatme. The third chapter consists of data 

presentation, analysis and interpretation. The summary, conclusions and recommendations are 

presented in the fourth chapter. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

This' chapter focuses on review of related literature and research findings which lay conceptual 

framework of classroom management. It discusses the concept of classroom management, 

classroom management components and roles of teachers in implementing them . 

2.1 The Concept of Classroom Management 

Under this section the meaning and importance of classroom management are discussed in brief. 

2.1.1 The Meaning of Classroom Management 

The term classroom management has different definitions in di fferent literatures. This variation in 

defining the concept is attribu ted to the philosophical positions and operational approaches the 

writers followed. 

The authoritarian approach, for example, vIews classroom management as the process of 

controlling student behavior. (Weber, 1990:231). According to this position, the teacher is 

expected to establish and maintain order in the classroom. The primary focus here is then on 

preserving order and maintaining discipline. 

Classroom management is also represented by the idea that the effectively managed classroom is 

one where the students are quite, orderly and po li te (Lehman, 1982:3). This view suggests that 

classroom management is an activity merely restri cted to controlling students to be quiet, orderly 

and passive. Besides, the above assumption implies that any disruption is undesirable and a threat 

to effective classroom management. 

Another scholar Wragg (1 98 1 :7) defines classroom management as an instrument of engaging the , 
leamers in the intended activity and as a guarantee to know whether the learners are involved or 

not. Here the writer views classroom management as an instrument of effective classroom 

instruction. Viewed in this light classroom management includes more than the elimination of 

undesirable behavior. 

Classroom management IS on the other hand defined as all teacher actions perfo rmed in 

classrooms to create a learning envi ronment that encourages positive social interaction, acti ve 
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engagement III leaming and self-motivation (Burden, 2003:3). This definition tells us as 

classroom management is an instrument for creating a positive relat ionship between the teacher 

and the students and among the students themselves as a result of which they engage themselves 

inleaming. Besides it tells us that self-motivation wi ll come through pos itive social interaction . 

But all definitions if critically viewed reflect the fo llowing issues. Classroom management 

involves: -

a) what teach,ers do to estab lish and maintain order 

b) actions performed to create a positive classroom environment. 

Broadly speaking, classroom management refers then to the set of activities by which a teacher 

performs to create and maintain an environment in which teaching and learning can take place 

effectively. 

2.1.2 Importance of Classroom Management 

Although teaching and learning takes place in many settings (home, work place etc.) school 

teaching occurs in classrooms. These classrooms are ecological systems in which the inhab itants 

(teachers and students) interact for the purpose of completing valued tasks. Classrooms as 

ecological systems have certain features that make them complex to deal with. That is why 

writers like Weinstein and Mignano (1997: 4-5) at~d Arends (1997: 17-1 8) confirmed that 

building a democratic learning society is an awesome taslc in schools where students have very 

little in common with each other, may even dislike one another, or fear one another. 

Though the task is such an awesome its advantage lets teachers to deal with it. Emphasizing its 

purpose writers li ke Borich (1988:34) have stated that classroom management enables teachers to 

keep learners actively engaged in the learning process. As a pre- requisite for effecti ve instruction 

it aims at: 

• promoting an environment (physical and emotiona l to be conducive to effective learning; 

• guarantees class time to be used for learning effecti vely; 

• securing the support and cooperation of students in classroom acti vities; and 

• ensuring the active and meaningful engagement of students to the leaming task at hand. 
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2.2 Components of Classroom Management and Teachers' Role in 

Implementing them 

Components of classroom management plalming, motivation, communication, leadership style, 

discipline, establishing standards for appropriate classroom behavior, monitoring and providing 

feedback, classroom organization, platming to work with parents and the role of teachers in 

implementing them are discussed below. 

2.2.1 Planning 

Paliicular lessons taught by teachers and all activities done in the classroom do not just happen . 

The¥ need a certain kind of planning. Thus, this planning as Borich (1988: 111) tried to define is 

the systematic process of deciding what and how the students should leal11. It involves the use of 

time, choosing an appropriate method of instruction, creating students interest and building a 

productive environment. As pati of preventive management it helps also to minimize 

management and discipline problems. 

Besides, planning to work with parents as Burden (2003 :59) explains is essential to create good 

communication with parents and to keep teachers and parents infonned about what is happening. 

It also builds trust so that there can be a working partnersbi.p in the event when there are 

difficulties with the students. 

In general, planning is everything teachers do in their instructional and managerial functions. It is 

a component that enables teachers to build a learn ing environment which gains student and 

parents cooperation and minimizes management and discipline problems. Hence, from this 

remark it is possible to say that successful classroom management is the resu lt of careful 

plam1ing . 

2.2.2 Motiv2tion 

One of the approaches that is used for gaining students cooperation is motivation. The term 

motivation involves more than simply praising a student for a certain behavior. It refers to all the 

techniques teachers employ for initiation, direction, intens ity and persi stence of behavior 

(Edward, 2000:304). As it refers to all techniques teachers use for engagement of learners it is 

one important part of effective classroom management. Surely, if teachers can motivate students, 
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students are more likely to parti cipate in acti vities and less likely to get off- task and contribu te to 

disorder. 

Motivation is classified into two major categori es named as ex trinsic and intrinsic mot ivation. As 

Elliot and Others (2000:333) tried to di scuss Intrinsic moti vation or internall y oriented 

motivation means that students themselves demonstrate the desire to learn without the need fo r 

external inducements where as extrinsic moti vati on refers to those rewards and ind uceme nts that 

are external to the learner. Though the two types of motivations have their own merits young 

children tend to be motivated more intrinsicall y because at this age they seem to be perpetuall y in 

a quest to learn about their envirorunent and put it to their use. Besides in the early school age 

they show more positive self-concepts and higher success expectations. The longe r they are in 

schools, however, as Edwards (2000: 304) says their motivation shi fts to extrinsic fo rms like 

grades. 

Thus teachers should act according to the level of the learners. Basicall y at the primary level they , 
should use various strategies fo r developing intrinsic motivati on upon lea l11 ers to see students 

who are self-directed, who initi3te and maintain interest in what they are learni ng. More 

specificall y, as long as moti vati on is an acquired di sposition that can be leamed and developed 

through experi ence; and is likely to change then it fo llows that teachers are responsible for trying 

to stimulate, energize, direct, maintain the interest and invo lvement of the students. Thus , 

teachers can sue the strategies such as adopting a pos iti ve attitude toward s learners, giving pupil s 

meaningful, relevant, and interesting tasks to do, invo lving learners acti vely in the teaching­

learning process and giving appropriate feedback for learners to foster moti vation in classrooms 

(Atkins, Hailom and Nuru, 1992: 18). 

However, the above ways that are suggc3 ted by the wri ters can do we ll if teache rs tend to respond 

positively and are willing to provide additio.,a l support, affection and encouragement to the 

children in their classrooms. 

2.2.3 Communica ;'ion 

Communication involves sending as well as receiving messages. We say en;;cli'.'L' 

communication has taken place when the receiver correctly in:erp rets the message that the sender 

intends to conu11llll icate. This tell s one that teachers should have comlllunication sk ill s to 

effectively cOlllmunicate with students and students ' parents. As a component of classroom 
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management as Edwards (2000:320) emphasized proper communication has to be also practiced 

by teachers with their students and students' parents. 

Stressing the importance of communication skill to teachers with students Edwards (2000:32) 

states that teachers' communication skills are critical factor in creating and maintaining good 

student-teacher relationship. He also reminds the readers that good communication helps teachers 

to establish a warmer and more friendly atmosphere in the classroom. 

Besides, other writers emphasizing the importance of communication skill for teachers Weinstein 

and Mignano (1997 :78) stated that a teacher: a teacher who had good communication skills; 

she/he not only knew how to listen well, she/he was also able to express, her/his feelings to 

students. 

What the above authors show us is that effective conununication involves sending and receiving 

messages and it is a skill that teachers should have to establish a positive relationships with the 

students and to gain students' cooperation. 

On the other hand, communication also allows a teacher to work more effectively with troubled 

or disaffected youngsters. In this regard as Gordon said (1974) cited in Weinsten and Mignano 

(1997:332): 

Talk can cure, and talk can foster constructive change. But it must be the right 
kind of talk. How teachers talk to their students will determine whether they will 
be helpful or destructive. The effective teacher like the effective counselor must 
leam how to communicate acceptance, must require some specific 
communication skills. 

From the above quotation we see that a teacher has to deal also with economically troubled and 

disaffected students. Although her/his job is not to be a counselor or a therapist she/he ought to 

learn to listen and talk to students in ways that have been shown to be effective in counseling 

situations. 

Teachers when communicating with children should show that they are concerned for their 

students. They need to speak courteously to their students and listen to them attentively. In 

general, teachers should have communication skill that can promote cooperative learning in their 

classrooms and for teachers believing in the art of communicating competence is a pre- requisite 

to being a builder of the positive classroom possibilities. 
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Proper communication also should be undertaken with paren ts. This communi cati on is 

undettaken to tell the parents about their children 's progress to introduce what has been done in 

the school concerning the teaching learning, the procedures and rules of the schoo l. Usually the 

communication is through notes, phone calls, open house di scussions and parent-teacher 

conferences. Communication wi th parents as Weinstein and Mignano (1997:270) sa id should be 

early in the school year before stressful situations occur. Because if teachers contac t parents only 

when some problems arise, the communication will have negative cormotations. So teachers need 

to communicate with parents even when there is no problem. That is when they have got good 

things to tell them. During communication teachers are expected to treat parents respectfully. 

The¥ ought to appreciate that parents take time to see them and communi cate with them. 

2.2.4 Leadership Style 

In two days classrooms an effective classroom leadership functions are performed by both the 

teachers and the students. In provid ing leadership, teachers are expected to work cooperatively 

with their students. Teachers as Belvel (2003:7) says as leaders in classrooms invite students to 

be citizens in their classroom rather than "tourists" who simply pass through without 

involvement, commitment or belonging. Thus, the effecti ve teacher is the one who creates a 

climate in which students perfonn leadership functions. 

In educating children, teachers are preparing them to enter a complex , rapid ly changing world by 

letting them acquire the following leadership skills suggested by Belvel (2003: 18). 

• An abiding respect for the;lIselves alld others. 

• The ability to choose responses on the basis of accepted vailles rather than 
immediate feelings. 

• A clear sellse of their capacity for influence and responsible behavior. 

A number of leadership styles are identifi ed by Cohen, Manion and Morri son ( 1996 :307) on the 

part of the teachers. These include the despot (authoritarian) whose main concern is with keepi ng 

order and which views students in negat ive. The nonentity (permissive) leadership style that 

employs non- interventionist approach and unwillingness to use any of the leadership styles that 

could invo lve leamers in their own learnin g. The third one democratic leadership style that 

creates dassrooms to be communicative ancl allows learners to playa leadership rol e. 
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III democratic leadership style students are treated as a responsible, wo rthi ly ind ividuals who arc 

capable of intelligent decision making and problem so lving. In thi s style since the teacher guides, 

neitroer dominates nor abd icates li ke authoritarian and laissez-fa ire teachers and playa fac il itative 

leadership role classroom management problems are less likely to happen. 

2.2.5 Discipline; Problems and Issues in Classroom Discipline 

Discipline is an educative order that refers always to the kind of order involved in trying to reach 

appropriate standards or follow appropriate rules for engaging in a valued act ivity (Wragg, 1981: 

33). As the writer says discipline is an order in a certain setting that allows a certain organization 

to reach a certain standard so that there could be smooth transition of activities. In classrooms as 

it has been defined by Burden (2003:3) discip line is the treatment of misbehavior to enforce 

classroom order. And in this paper the discussion of di scipli ne goes in li ne with the defin ition of 

discipline in classrooms. 

Misbehavior on the other hand is a sort of irregularity that interferes with a teacher' s teaching, 

interferes with the rights of others to learn, is psychologically or physicall y unsafe, or destroys 

property. Though misbehavior has th is definition it does not mean that all misbehaviors are the 

same. They differ in the nature and level of complex ity (severity). They range from mildly to 

severely di sruptive or they can be classified as major and minor di srupti ve (misbehaviors). 

A. MillOI' disruptive : These are problems li mited to mostly a single student and are likely to 

pass soon. Behaviors like inattentivenes~, noisiness, wandering, or unfriendly feelings are 

minor misbehaviors (Weinstei n and Mignano, 1987: 103) and (Burden, 2003 :9) 

B. Major disl'/lptive: These are more seri ous misbehav iors that penal ties should be laid on. 

Some of them are arguing, fuss ing, acting boisterously, .tattling, fa iling to respond to a 

group directive. Penalties are laid on because they are likely to harm the teaching learning 
. . , ' 

activities as well as. the soc ial reiationships existing in the class (Weinstein and Mignano, 

1997: 103) and (Burden, 2003:9). 

One way to manage these di srupti ve behaviors is to clearl y identi fy the causes that make students 

misbehave. Because knowledge of the causes of misbehavior helps a teacher to d.ecide what 

actions she/he sho uld take to preserv~ or 'stop it (Burden, 2003:3). The sources of classroom 

di scipline problems or students misbehav iors that can be anticipated are: Teacher-related causes, 

17 



Student-related causes, Home-society related causes and school related causes (Edwards, 2000: I ) 

and (Atkins, Hailom and Nuru, 1992: 190). 

A. Teacher- related Causes 

Teachers usuall y take students to be the sources of classroom discipline problems. However, 

many problems are aggravated and sometimes caused by methods and procedures that the 

teachers followed. Mostly when teachers have negative attitude and hatred against the profess ion 

and the leamers they tend to be the causes of misbehaviors in classrooms. Mostl y as Weinstein 

and Mignano (1997:104) stressed beginning teachers have more difficulty in responding 

appropriately to the learner needs and they magnify di srupti ve behaviors. As a who le, teachers 

can be causes for disciplinary problems as Edwards (2000:10) and Atkins, Hailom and Nu ru 

(1992:191) stated when they: 

I. go to classrooms unprepared and when they require students to leal11 information that is 

meaningless to them. 

2. fai l to encourage the developments of independent thinking patterns in students. 

3. use discipline procedures that promote misbehavior and when they are inconsistent in , 
implementing them. 

4. establish ri gid condi tions for students to meet and when they issue threats in order to feel 

accepted. 

5. are unfair in grading, and in handl ing learners. 

6. are di scipling with punishment and when they use mass punishment. 

In general, teachers sometimes needlessly create di sciplinary problems by the way they manage 

and conduct their classes. As Burden says (2002: 19) says only few teachers have managed to 

avoid all of the causes of disciplinary problems and they remain to be the source of the problem. 

B. ~tudetlt- related Causes 

As the students are the other elements acting in the instructional process, they can be one of the 

causes for classroom misbehaviors. The main reasons why students cause discipli ne problems are 

their di sinterest in learning, lack of interest in a particular subj ect, di slike to a teacher, attention 
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seeking and ignorance of the classroom rules (Burden, 2003 :9). Though these are not the only 

causes students- related causes are the sources of disruptive behaviors. 

C. Home and Society Related Causes 

The sources of classroom misbehavior can be home and soc iety. Conditions and ex periences in 

the students home have influences on children's behavior. As Burden (2003:9) describes students 

misbehavior can be associated with a lack of adequate clothing or housing, parental supervision, 

home routines, significant events such as divorce or death of parents. 

Besi'Cies, chi ldren from dysfunctional famili es who do not get enough attention at home also 

misbehave in classes in order to get attention. As it has been stated above children may not be 

supervised and may be rejected at home. Thus, rejection at home may encourage chi Idren to 

search else where for acceptance. When they entered the society if the conmlllnity leads them to 

act out of the accepted values then the society also may contribute to the students misbehavior. 

D. School related causes 

It is common that the school envirOlID1ents can contribute to classroom misbehaviors. This 

includes factors such as:-

a) Class size:- students who have the tendency to misbehave wi ll be engaged in mi sdeeds 

when the students per section increases in number. 

ii) Absellce of sufficiellt materials for the classes: - Laboratories, work shops, bo,?ks etc. 

Totally if the instructional materials are not enough thi s situation makes students strive to 

get them or become withdrawn which ultimately lead to misbehavior. 

iii) Rules ill school:- If the school doesn't have recognized policy for dealing misbehavior 

severe problems that can affect the teaching learn ing process can be prevailed. , . 

2.2.5.1 Dealing with Disruptive Behayiors 

Most of the di scipline problems teachers encounter in primary schools are not seriously 

di sruptive. They are as Doyle (1986) cited in Weinste in and Mignano (1997:100) mentioned 

talking to neighbors, not havi ng homework done, call ing out, day dreaming, forgetting to bring 
\ . . 

supplies and books, teasing, name calling, poking etc. Though these misbehaViors are not 

19 



,. 

seriously disruptive they could affect the flow of instructional activities. Basically, teaching and 

learning needs full attention for the activities to be perfol1lled within the allotted time. 

Therefore, teachers should deal with all types of misbehaviors using the strategies suggested for 

each type of the misbehaviors. 

A. Dealing with minor misbehavior 

Minor misbehavior is dealt with non-verbal and verbal interventions. Non-verbal interventions 

are strategies like facial expressions, eye contact, hand signals and proximity that help the teacher 

to deal with minor misbehaviors. They allow the teacher to promote appropriate behavior wi thout 

disrupting lesson and encourage students to assume responsibility for changing behavior. 

In situations where it is not possible to use non-verbal cues teachers can use verbal interventions. 

Verbal interventions allow the teacher to get back the appropriate behavior. By simply calling the 

name of the student, and by using 1- messages, by directing the student to the task at hand and by 

reminding the misbehaving student about the rule or behavioral expectations teachers can 

maintain classroom order (Burden,2000: 199). 

In short, in order to deal with minor misbehav iors a teacher can use non-verbal and verbal 

interventions. However, if the misbehavior is extremely brief deliberately ignoring is preferable 

since sometimes an intervention can be more disruptive than the students ' misbehavior. 

B. Dealing with major Disruptive Behavior 

Primary school classrooms have rules and procedures that are planned and supplemented by the 

students. These rules and procedures have to be followed by the teachers and the students. After 

telling children to do something, teachers have to make sure that children have done it according 

to the rules and the procedures. Othelw ise, it seems they are communicating that they don't really 

mean it. 

In dealing with more serious misbehaviors as long as non-verbal and verbal cues are not enough 

teachers have to impose a penalty. As Weinstein and Mignano (1997: II 0) fUl1her explained 

effective and experienced classroom teachers deal quick ly with rule violations using the pena lti es 

incorporated within the rules and procedures. 
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2.2.5.2 Preventing Disruptive Behaviors 

A comprehensive classroom management program includes both reactive (responding to 

prol:ilems) and proactive planning for productive behavior. The proactive classroom management 

as Elliot and Others (2000:377) say is preventive in character. In order to prevent dismptive 

behaviors teachers need to have the following effective teachers behaviors that have been studied 

by Kounins (1970). These effective behaviors as Arends (1997:38), Elliot and others (2000:398) 

and Wragg (1981 :74) tried to quote Kounin (1970) include: 

• Withitlless- the ability to see deviant behavior almost before it occurs or teacher's 

knowledge and understanding of what is occurring in their classrooms. 

• Overlappillg- the ability to attend to different teaching events simultaneously and deal 

with a dismption while continuing the lesson. 

• Smoot/mess alld momellt ill lessolls- conducting smooth and well- organized lessons 

without behaviors that interrupt the flow of the lesson. 

• Group alleviatillg- the ability to keep students 'alelied' to the task at hand. 

To sum up, teachers of all levels if they want to be proactive classroom managers they have to be 

equipped with the above effective teachers behaviors, and they should have positive attitude 

towards the profession and the learners. Above all, they have to be trained well for effective 

implementation of the characteristics above. 

2.2.6 Establishing Standards for Appropriate Classroom Behavior 

In actual situations not knowing what is expected of oneself causes discomfort and insecurity. In 

classrooms also unless children are provided with the clear guide lines they lack confidence and it 

is less likely that they perform along with the expectations. Therefore, children should be 
, . . . 

provided with well- defined classroom rules and procedures at the begmnmg of the academic 

year (Burden,2003:78) and Weinsten and Mignano, 1997:53). 

Primary school classrooms especially are crowded and complex settings ll1 which children 

engage themselves in a variety of activities. However, having clear rules and procedures once 

established decreases the complexity of the classroom. 
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2.2.6.1 Setting and Using Classroom Rules 

Rules communicate expectations and form the basis for catching students being good. They guide 

the way the students interact with each other, prepare for class, and conduct themselves during 

class. Rules as Burden (2003 :79) defined refer to the general behavioral standards, expectations 

or codes of conduct that are intended to be followed and implemented to promote positive 

interaction and avoid disruptive behaviors. 

As Burden (2003 :79) reminds us the effective use of rules involves the following actions: 

Examine the need for the rules, select appropriate rules, select the consequence, 
teach rules to the students, obtain a commitment ji-om the students about the 
rules, and then periodically review the rules throughout the school year. 

In addition to the actions that are used for effective implementation the writers suggested that 

classroom rules should be minimum in number (3-6), corollary, , concise, positively stated, and 

thought continuously. 

2.2.6.2 Setting and using Classroom Procedures 

As Burden, (2003:86) tried to define classroom procedures are approved ways to achieve and 

perform specific tasks in classrooms. They are basically set to assist the learners perfonTI a 

particular task rather than prevent inappropriate behavior like that of classroom rules. 

Most activities in classrooms occur on a regular basis. Getting materials and statiing lessons, 

asking the teacher for assistance, and moving from one activity to another one are examples of 

activities which occur on a daily basis. Thus, classrooms which establish general procedures, 

procedures during seatwork and teacher-led instruction for students group work etc for 

accomplishing these activities are more effective atld efficient. 

2.2.7 Monitoring Students' Performance and Providing Feedback 

Monitoring in classrooms is the process of observing, mentally recording, and when necessary 

redirecting or correcting students' performance and behavior while doing a certain task (Borich, 

1988:355). In actual practice, teachers monitor students after they give the task and directions for 

an assigmnent and the class gets to work individually or in small groups. To investigate the 

advantage of monitoring researches have been conducted in classrooms. And it has been found 

that classrooms persistently monitored by teachers were actively engaged in the learning process 
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(Weinstein and Mignano, 1977 : 153). Bes ides, thi s practice enabled the teachers to identi fy anci 

help with problems, and to veri fy that the tasks are matched to the stucients' ability. 

A. Monitoring the Whole Class 

Effective teachers after they give tasks to be done for the whole class they rarely s it down. Thei r 

desks are out of the way and used fo r storage, rather than a place to sit. In moni tori ng the whole 

class perfo rm ance one of the behav iors of effective teachers "withi tness" is essential. Effect ive 

classroom managers or experienced teachers who exhibited this essenti al teacher's behavior are , 
aware of what is happening in all comer of the classroom and are able to see different thi ngs at 

the same time (Borich, 1988:356). 

B. Monitoring Group work 

One of the great prob lems associated with group work is unequal participation of the group 

members. Particularly children refuse to contribute to the group unless they are moni tored and 

controlled properly. One way to encourage the participation of all children is to hold all group 

members responsible for a task or a level of performance. Thi s can be done by grading each 

individua l's part of the total group project. 

In monitoring group work the teacher's most frequent monitori ng fu nction will be tell ing students 

whe~'e to find needed information, repeating how to complete the task, exhibiting the fo rm of the 

product to be produced (in whole or part) , and lor modeling for a group the process to be used in 

achieving the whole group goal (Borich, 1988:324). 

In general, teachers need to monitor the students' effort and progress during group work time. 

They ought to circulate continually throughout the room, observ ing each group 's activity. In this 

way, they can identify problems, provide assistance and keep students on-task. 

When a teacher circulates and monitors while students are working on a task, shelhe can provide 

them with immediate feedback about their performance. She/he can easi Iy sort Ollt the errors, 

ass ist with problems, and affi rm correct and thoughtful work. 

Emphasizing the importance of feedback Weinstein and Mignano ( 1997: 156) stated by saying: 

Lack of academic feedback is not simply infuriating. It is also detrimental to students' 

involvement and achievement. 
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Thus, teachers are required to check the tasks given and return them to students as soon as 

possible. Because students need to know how they are progressing. If the teacher doesn' t provide 

them with frequent, specific, informative feedback learners may spend va luable time doing the 

tasks incorrectly. 

2.2.8 Classroom Organization 

The way a teacher organizes her/his classroom exerts a powerful in fluence on both teaching and 

learning. It can either support or detract from the efforts of the teacher and students. If it is 

properly handled, however, it contributes a lot to the amount of learning that takes place in the 

classrooms. Thus, in order to gain students' cooperation and to promote their invo lvements 

generally to create conducive physical and social classroom climate well estab li shed classroom 

organization is essential (Cohen, 1996: 150) and (Edwards, 2000:369). 

As Vijayasekar (2007: I) further elaborates a teacher needs to organize hi s classroom to 1l1axi 1l1ize 

the amount of learning to minimize the frequency of behavior problems and to create a posi tive 

and safe environment. This involves as Cohen (1996 : 150) states the organization of pupils and 

the physical environment. 

2.2.8.1 The Organization of Pupils 

In many schoo is as Weinstein and Mignano (1997: 198) described children in most classrooms 

work either alone or recite in chorus. This indicates as there are few opportunities for students to 

interact, to assist one another, or to collaborate on tasks. Though it is not employed, organizing 

leamers to work together in pairs or smal l groups has been found to be bene fi cia l. As Vijaya 

Sekar (2007:11) asserts making the learners work in s1l1all instructional groups is benefic ial to:-

• Reinforce learning which has been introduced in previous leaming activities: 
• Provide additional corrective and supportive feedback to students while they 

are in the process of mastering a skill; 
• Promote discussion, communication. and coop eration among s tudellts and 

between students and the teacher; 
• Introduce skills needed by one or more stlldenlS. 

Above all group work or working with peers on tasks can enhance students 1l1otivation which is 

crucial for learnin g. And creating opportuni ties for in teraction also has social pay offs. When 

24 

J 



children work in heterogeneous groups, they can develop relationship across gender, racia l and 

etlmic boundaries. 

Given all these benefits , nonetheless, there is so little group work in pnmary schools. It is 

because teachers concentrate on keeping an order and covering the curriculum. For these 

accomplislunents they preferred teacher whole instruction since it is the easiest way. 

Though group work has the advantages discussed above it has certain pitfalls. If teachers do not 

understand these problems associated with group work they will not work to prevent them fi'om 

OCClllTence. So, as Weinstein and Mignano (1997:201) declared it would be advisable to take 

closer look to the problems. First, allowing children to fonn their own groups often leads to 

segregation among students in terms of gender and etlmicity. In primary schools it is common for 

boys to sit with boys, girls with girls and they choose to sit with whom they perceive as similar. 

A second problem of group work is the unequal participation of the group members. Th is IS 

because of the monopoly of one or two group members doing all the work, the rest sitting idle. 

A third pitfall is lack of accomplisiU11ent. A significant amount of instructional time is wasted 

while forming groups. And many tasks remain incomplete. 

Finally, a fourth problem associated with group work is children ' s lack of cooperation. Either 

members may spent time by arguing or they may not have the interest due to the dominant role of 

the previous traditional classroom teaching methodology. 

In short, successful group work will not just happen. If the teacher wants her/hi s students to work 

together productively, she/he must plan on how to organize the children, prepare communicative 

tasks and she/he should teach the students the new norms and provide opportunities for them to , 
practice the behaviors that are required (Cohen, 1996: 150). In organizing the learners dec iding on 

the size of the group and group compositions is the other primary tasks of a teacher. To some 

extent the size of the group they use depends on the task they assign. Pairs are appropri ate in 

primary school class rooms when students are using fl ash cards to drill one another for rev iewi ng 

facts. In situations where the task needs division of labour and coll aborative discussion groups of 

four up to six members is recommended (Weinstein and Mignano, 1997 :207-208). 
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In addition to deciding on the type and size of the group fonnation , teachers need to think about 

its composition. For collaborative learning it is suggested that the groups should be 

heterogeneous with respect to gender, ability and ethnicity (Vijayasekar, 2007: I I). 

2.2.8.2 The Physical Environment 

The physical environment or classroom environment IS one of the features of classroom 

organization that can help teachers to cope with the complex demands of teaching by minimizing 

intenuptions delays, and dead times. The major issue concerning the classroom climate is to 

organize it in such away it enhances the educational purpose. Furniture must be arranged to 

accommodate the instructional program. Consequently, the physical anangement of the 

classroom must be flexible enough so that adjustments can be made for individual work, group 

work, and whole-class activities. Space must be properly aJTanged to accommodate the traffic 

patterns of the teacher and the students. Generally, classrooms not only should be functional they 

should be aesthetically pleasing and comfortable. As Vijayasekar (2007:23) confi rms warm, well­

run classrooms begin with the room's physical layout-the arrangement of desks and worki ng 

spac'e, the attractiveness and presence of bulletin boards, the storage of materials and supplies. 

Further more, a teacher has to make decisions about how to make classroom an angement or the 

physical layout of the classroom based on the following points suggested by Burden (2003:52): 

a) the movement patterns of students throughout the classroom; 

b) the need for students to obtain a variety of materials, texts, reference books, equipment 

and supplies; and 

c) the need for students to see the instructional presentations and di splay materials. 

Considering the above points, a teacher needs to arrange the physical layout of the classroom. 

She/he ought to arrange the spaces: Floor space; storage space, bulletin board and not ice board 
, 

spaces. 

A. Floor space 

Floor space in a classroom contains items such as student desks, the teacher's desk, and ac tivity 

centers. Where one discusses about atTanging floor space she/he considers the above points. 
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i) Student desks 

The arrangement of student desks is important not only to the movement of the teacher through 

the classroom but also to the creation of specific learning environment that suits the intended 

purpose. Concerning the arrangement of the desk there is no one best way to arrange students ' 

seating. Thus, a teacher can use a certain kind of seating an·angement if she/he thinks it provides 

him/her maximum interaction. On the other hand, however many writers like Edwrads 

(2000:370) and Weinstein and Mingnano (1997:28) suggest that student desks be arranged in a 
\ 

circle and in cluster of desks. Because as they said this kind of arrangement provokes interaction 

and develops on task behavior where as student desks arranged in rows are more likely to 

withdraw from discussion and engage learners in more off-task behavior. Thus teachers are 

advised to use the fonner ones so that children can work together on activities, share materials, 

have direct eye contact with friends, and help each other with the task. 

ii) The teacher's desk 

The teacher's desk as Buden (2003:54) says should be situated in the front of the room so that 

she/he can see all the students. But the writer reminds us that the students' desks should not be so 

close to the teacher's desk because students sitting near the teacher will be di stracted by other 

students coming to the teacher. 
\ 

iii) Activity centers or work areas 

An activity center is an area where one or more students come to work on a special activ ity. Each 

classroom as Burden (2003:56) tells us should have enough space and tables for working area. It 

should also be situated at the back of the room. 

B. Storage space: As Cohen (1996: 162) asserted the availability and use of resources in the 

primary classroom are of the greatest possible importance for children 's learning. Since teachers 

and students at this level use a wide variety of instructional material s, all of these materi als must 

be stored in a certain storage space when not in use. Thus, storage space has to be provided fo r 

frequently used instmctionalmaterials and equipment. Besides library corner has to be placed in 
\ 

classrooms to prol'note their reading skill. 
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C. Bulletin Boards and Wall space 

Classrooms should be exciting and comfortable places. Because in teresting and att rac ti ve 

classrooms produce a feeling of security and wam1th upon the leamers and the teachers 

(Edwards, 2000:37 1). Subsequent studies have also demonstrated that aesthetically pleasing 

primary school classrooms have an impact on the leamers behaviors; they were fo und engaged on 

their task. Besides, teachers were also found more controlling and un fri endl y when the qual ity of 

the classroom deteriorates (Weinstein and Miganano, 1997:36) and (Edwards, 2000:37 1) 

Thus, in order to make classrooms interesting and educative teachers can post di ffe rent pictures 

on the wall of the classrooms and they can display relevant instructional materials, ass ignments, 

rules and procedures, students work on the bulletin boards. 

2.2.9 Planning to Work with Parents 

Parents and teachers are often at odds with one another. Because it is not unusual to find teachers 

talking about parents lack of cooperation, their unrealistic demands and their irresponsibility. 

Similarly, when parents get together they often vo ice complaints about their child ren's teachers. 

This adversial relation is, however, unfortunate. Because researchers have documented many 

advantages of c lose communication and collaboration between families by citi ng that parent 

involvement in their children's schooling is associated with higher academic achievement, better 

attendance, more positive student attitudes and behavior, and greater willingness to do homework 
\ 

(Burden, 2003 :59). 

From classroom management perspective, planning to work with parents should be a priority 

concem of teachers. Not only plarming but also creating good communication with parents lets 

both the teachers and the parents be informed about the leamers. Besides, it builds trust so that 

there can be a working pali nership in the event when there are diffi culties with the students. The 

tenn parent in this discussion is used as Burden (2003: 59) indicates a broad sense to represent the 

adult or adults who have parental responsibility fo r taking care of the child. It could include the 

biological parents and the guardians. 

2.2.9.1 Reason for Working with Parents 

Though the teachers primary responsibility is to work with leamers, they also ought to work wi th , 
the students' parents tlu'oughout the school year. This is because students ul timately benefi t from 
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good communication and effective working relationships between the school and home. 

Specifically saying, as Burden (2003:60) (Weinstein and Mi gnano, 19697: 262) stated there are , 
several reasons why teachers need to communicate with parents. These are:-

1. To create open, two way communication and to establish fri endly relations. Teachers 

positive contact with parents early at the begilming of the year helps them to estab lish 

positive relations that foster the teaching learning process. 

2. To understand the student' s home condition- knowing about a child 's home si tuation can 

help the teacher to decide on an appropriate course of action with the student. If the child 

is for example from parents having martial problems the teacher can decide to help the 

student academically and behaviorally. 

3. To inform parents of academic expectations and events as well as student performance. 

Parents want to know how their children are doing, what they are learning and the grading 

system. So, teachers ought to provide information for parents through report cards and 

conferences. 

4. To enlist parents' help with academic issues. When parents understand what the teachers 

are doing for their children, they usually provide valuable support and assistance. 

5. To inform parents of disciplinary expectations and actions. If parents are infomled about 

disciplinary policy of the school, they can help to implement the policy. Working 

together, parents and teachers can bring about improvements in children's behavior that 

would be impossible by working alone. 

6. To enlist the parents ' help in dealing with their children. When students have difficulties 

and/or misbehave in a certain way parents should be contacted to identify ways they 

might help. As a result, teachers and parents can work together to find ways of helping the 

child and to help the students stay on task and be successful. 

In general, parents want their children to succeed in school and generally appreciate the teachers ' 

effort if they are informed. In doing so teachers have to listen carefully to their suggestions and 

recognize their views to develop trust between them. 
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2.2.9.2 Parents and Teachers Resistance for working Together 

Given the benefits of conununication and collaboration between parents and teachers their 

relationships is lose because of the following barriers: teachers reluctance to involve parents and 

parepts reluctance to become involved. 

Primary reasons for teachers' reluctance are noted by Weinstein and Mignano (1997: 268). They 

stated that teachers become reluctant to have relationship with parents because of the extra time 

and energy it requires. And teachers fear that parents may blame them for the child 's problems or 

question their professional competences. 

On the other hand, parents resist involvement as Burden (2003:62) and Weinstein and Mignano 

(1997 :264) said due to the fact that some adults have unhappy memories of their own experiences 

as students. And others also believe that schooling should be left to the experts. A teacher as a 

responsible person, for creating smooth relationship with parents, should not know onl y the 

barriers to parent involvement. She/he must also be aware of the ways that parents and schools 

can work together, First and foremost as Weinstein and Mignano (1997:266) remarked in order to 

overcome the barriers teachers ought to give trainings to ass ist parents in carrying out their 

responsibilities . And the other thing is for fostering co llaboration between parents and schools , 

teachers need to communicate with parents using the following ways: face to face interact ion, 

report cards, notes, phone calls and parent-teacher conferences . 
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CHAPTER THREE 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This chapter deals with the presentation analysis, and interpretation of data gathered through 

questionnaire, focus group discussion and classroom observation. Part one presents the 

characteristics of the respondents part two, three and four of this chapter focus on presenting, 

analyzing and interpreting the data that are more pertinent to the problem under the study. 

Part One: 3.1 Characteristics of the Respondents 

The study consisted a total of 402 respondents drawn from students, teachers, principals and 

cluster supervisors. The questionnaire that contained 56 close-ended and 12 open ended items 

and that was translated into Amharic was distributed to 274 teachers, 25 principals and 14 cluster 

supervisors of 25 first cycle primary sample schools. Out of the total questionnaires (313) 

distributed to the three groups of respondents 243 questionnaires filled by teachers, and all 25 and 

14 questionnaires filled by principals and supervisors a total of 282 questiomlaires were returned. 

The return rate therefore is 90.1 % percent. Besides focus group discussion was held with 120 

randomly selected students of 10 schools. For the discussion unstructured discussion questions 

were employed in Amharic and Awgni (See Appendix G and H). Besides, information found 

from observation of the ten classrooms (See Appendix L) was also used in the analysis. 

Based on the responses obtained through questiomlaires from the teachers, principals and 

supervisors the characteristics of the study groups were examined in terms of sex, age, 

qualification, service years; and these are presented in table 3. 
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Table 3: Characteristics of the Respolldellts 

Teachers Principals Supervisors 
No Item N=243 N=25 N=14 

No % No 0/0 No % 
a) Male 108 44.4 23 92 14 100 

1 Sex 
b) Female 135 55.6 2 8 - -

a) 20-30 years 81 33.3 4 16 2 14.3 

2 Age b) 31-40 years 117 48.2 8 32 2 14.3 
c) 41-50 years 39 16.0 II 44 7 50 
d) 51 years and above 6 2.5 2 8 3 21.4 
a) TTl 238 97.9 10 40 - -

3 Qualification b) Diploma 5 2.1 15 60 14 100 

c) Any other - - - - - -

Year of a) 1-5 years 45 18.5 4 16 - -

Experience b) 6-10 years 70 28.8 4 16 3 21.4 

of teacher, 
4 

c) 11-15 years 22 9.1 5 20 1 7.1 

principal and d) 16-20 years 42 17.3 3 12 1 7.1 

supervlsor e) 21-25 years 42 17.3 5 20 6 42.9 

respondents f) 26 years and above 22 9.1 4 16 14 21.4 

As it can be seen from the table the characteristics of the three groups of respondents i.e. sex, age, 

qualification and years of experience are indicated. In item 1, a break down of the respondents in 

terms of sex shows that 135 (55.6%) of the teachers were females. However, 2 (8%) of the 

principals and none of the cluster supervisors of the sample schools were females. The reason 

why female teachers exceed in number is because of the priority given by the govenlluent for 

females to be employed as teachers. And this is also good as female teachers are more capable to 

understand and treat children in classrooms. 

On the contrary 23 (92%) of the principals and 14 (100%) of the cluster supervisors were found 

being males which clearly shows that females were few in leadership positions, which of course, 

need to call attention of the authorities . 

With regard to their age structure 117 (48.2%) of the teachers were between the age interval of 

31·-40 years. About 11 (44%) and 7 (50%) of the principals and supervisors were within the age 
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interval of 41-50 years. This indicates that the majority of the respondents were in and above 

adult age category so that their responses cloud be dependable. 

With respect to educational background of the teacher respondents 243 (100%) of the teachers 

were TTl graduates. While 15(60%) and 10 (40%) the principals had diplomas and certificates 

respectively. As to the supervisors 14 (100%) of them had diplomas. Generally, the respondents 

had the necessary qualification for the position they hold. This would also had a positive impact 

on the teaching-learning process. 

As far as the respondents' service is concerned, 233(82.6%) of them had served 6 years and 

above in the profession. They could have sufficient information and awareness on the research 

topic so that their responses could be beneficial to the researcher to make safe conclusions. 

Table 4: Class size oftlte Sample Schools 

Teachel's Principals Supervisors Total 
Item N=243 N=25 N=14 

No % No % No % No % 
a) 40-50 35 14.4 3 12 2 14.3 40 14.2 

Average b) 51-60 74 30.5 5 20 5 35.7 84 29.8 

number of a) 61-70 99 40.7 12 48 7 50 11 8 41.8 
students in 
each class b) 71 and above 35 14.4 5 20 - - 40 14.2 

Total 243 100 2S 100 14 100 282 100 

As we can observe from the above table with respect to the class size 118(41.8%) of the 

respondents responded that average number of students in each class is within an interval of 61-

70. This is also seen in the classrooms observed. According to the standard of the Ministry of 

Education in Education Policy, TGE (April, 1994), the standard class size is 50 students in one 

class. But the above figure exceeds the standard and this would create a problem upon the 

teachers to organize the learners in a manageable size of the group members. This means the 

number of groups to be formed would become very high and becomes difficult for a single 

teacher to facilitate all groups within a given period. Besides it would be also difficult for a 

teacher to put the teaching materials in a classroom and to know the progress of each student. 
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Part Two: 3.2 Classroom Environment 
\ 

Table 5: Availability of Classroom Facilities 

Respondents N- 282 
No Item Teachers Principals Supervisors 

No % No % No %, '1.'- p-
test value' 

I Avai labili ty of desks for the students 
A. Yes 79 32.5 7 28 6 42.9 
B.No 164 67.5 18 72 8 57.1 

1.08 

243 100 25 100 14 100 
2 Availability of movable desks and chairs 

A) Yes 85 35 6 24 3 21.4 
B) No 158 65 19 76 11 78 .6 

2.1 7 

243 100 25 100 14 100 

3 Availability of bulletin board 
A) Yes ' 41 16.9 3 12 2 14.3 
B) No 202 83.1 22 88 12 85.7 

0.90 

243 100 25 100 14 100 

4 Availability of adequate instructional 
material s 

A) Yes 35 14.4 2 8 - - 3.84 
B) No 208 85.6 23 92 14 100 

243 100 25 100 14 100 

Key =df =2, T-value= 5.99 at 0.05 level 

With regard to the availability of fac ili ties four items were asked to teachers, princi pal s and 

supervisors. As it is identifi ed in the tab le item one 164 (67.5%) of teachers, 18 (72%) of the 

principals and 8(57. 1) of the supervi sors replied that their classrooms do not have ample desks 
\ 

for the students. 

The chi-square result (l=1.08) at alpha 0.05 level also confirmed that there was no stati stically 

significant difference between the responses given by the three groups of respondents. In the 

focus discussion students also emphasized as there was no enough furn iture for them to sit and 

attend comfortably. This also was seen in all the classrooms observed except one where by 

learners share one desk for three (See append ix L). This imp lies that bo th groups o f the 

respondents have eqllalunderstanding of the problem at hand. 

In item two of the same table the majority of the respondents 188 (66.7%) pointed out that 

classrooms do not have movable desks and chairs. Only 94 (33.3%) responded that their 
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classrooms had movable desks and chairs. The chi-square result (X2
= 2.17) at alpha 0.05 level 

also assured that there was no statistically significant difference between the responses given by 

the three groups of respondents. 

Similarly it was seen during the classroom observation that most of the classrooms observed did 

not have movable desks and chairs and this hindered the teachers to arrange the classroom desks 

in such a way it enables the students work in groups (see appendix L). 

The third item treats availability of bulletin board in each classroom. Responses 202(83.1 %) of 

the teachers, 22(88%) of the principals and 12(85.7%) of supervisors reported the absence of 

bulletin board. While insignificant number of respondents stated that classrooms have bulletin 

board which was also seen in two classrooms during the classroom observation (See appendix L). 

The chi-square result (0.90) at alpha 0.05 level indicated insignificant difference between the 

responses given by the three groups of respondents. This indicates that the non-existence of the 

bulletin board in classrooms which could be beneficial for teachers to display the teaching 

materials done by themselves and the students. 

The last item treats availability of adequate instructional materials in classrooms. Thus, 208 

(85.6%) of the teachers, 23(92%) of the principals and 14 (100%) of the supervisors responded 

that there were no adequate instructional materials. Conversely, 35(14.4%) of the teachers and 

2(8%) of the principals confirmed that there were adequate instructional materials. The chi­

square result (3.84) at alpha 0.05 level however supports the former responses by indicating as 

there was no significant differences between them. 

'" 
During the classroom observation it was noticed that only few (two) classrooms were having 

certain instructional materials like pictures, certain realia (models of household facilities made of 

clay) charts and diagrams posted on the walls and flash cards (see appendix L). In general in the 

above table the inadequacy and absence of classroom facilities which are essential for 

instructional and managerial aspects of classroom teachers are shown. Above all, as scholars say 

that the absence of instructional materials in teaching children enormously affects the teaching­

learning. Because children may not have much reliance on the written word. They may need 

concrete objects to integrate their prior knowledge. 
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Table 6. COllditioll oftlte Classroom 

Respondents 

Items Respondents 
Ratine Seals 

No 5 4 3 2 1 
Total 

7 p-
No 0/0 No % No 0/0 No 0/0 No 0/0 

x-
value 

1 Width of the classroom Teachers 17 7 59 24.3 58 23.9 92 37.9 17 7 243 
Principals 3 12 4 16 8 32 10 40 - - 25 

15.59 P<0.05 
Supervisors - - 2 14.3 3 21.4 9 64.3 - - 14 
Total 20 - 65 69 - 111 17 - 282 

2 Cleanliness of the room Teachers 13 5.3 83 34.2 17 7 117 48.1 13 5.3 243 
Principals 1 4 5 20 2 8 17 68.1 - - 25 

14.40 P<0.05 
Supervisors 2 14.3 4 28.6 - - 5 35 .7 3 21.4 14 
Total 16 92 - 19 - 139 16 - 282 

3 Condition of chalk- Teachers 19 7.8 78 32.1 53 21.8 83 34.2 10 4.1 243 
board Principals 4 16 7 28 4 16 10 40 - - 25 

10.93 P<0.05 
Supervisors 3 21.4 2 14.3 2 14.3 7 50 - - 14 
Total 26 87 59 100 10 - 282 

4 Brightness of the Teachers 24 9.9 109 44.9 55 22.6 49 20.2 6 2.5 243 
classroom Principals 5 20 5 20. 8 32 7 28 - - 25 

13.62 P<0.05 
Supervisors 4 28.6 6 42.9 4 28.6 0 - - - 14 
Total 33 - 120 - 67 - 56 - 6 - 282 

5 Conduciveness of the Teachers 12 4.9 51 21 36 14.8 125 51.4 19 7.8 243 
classroom Principals 4 16 5 20 6 24. 10 40 - - 25 

12.05 
Supervisors 3 21.4 2 14.3 9 64.3 14 

P<0.05 - - - -
Total 16 - 59 - 44 - - - 19 - 282 

Key: 5= V. good 4= Good 3= Fair 2= Poor 1= Very Poor 

Number of teachers =243 No. of principals = 25 No. of supervisors=14 Critical value = 15.51 df=8 
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The condition of classroom is one of the important non-human factors which facilitates or hinders 

the instructional and managerial role of a teacher. Items concerning the classroom conditions 

were forwarded to the three groups of respondents. 

In item 1, of table 6,92 (37.9%) of the teachers, 10(40%) of the principals and 9(64.3%) of the 

supervisors confirmed that the width of classrooms is below the standard or poor. The chi -square 

result (15.59) at alpha 0.05 level however indicates that there was marginally slight difference in 

the responses given by the three groups of respondents. In the classroom observation it was seen 

that classrooms were not wide enough.(See Appendix L) Thus, from the above responses and the 

classroom observation the researcher deduced that classrooms were not wide enough. However, 

classrooms need to have plenty of space for conducting different activities. 

With regards to item 2, 117 (48%) of the teachers, 17 (68.1 %) of the principals and 5(35.7%) of 

the supervisors rated the cleanliness of the classrooms poor. Conversely, 83(34.2%) of the 

teachers,S (20%) of the principals and 4(28.6%) of the supervisors rated as good. Statistically, 

the chi-square result (14.40) at alpha 0.05 level indicates that there was no variation in responses 

given by the respondents. In the focus group discussion students also reported that their 

classrooms were not clean and attractive. They explained to the extent that they got dirt in 

classrooms as most of the floor of their classrooms were not cemented. However, classrooms 

have to be clean and attractive and healthy places for children. 

As indicated in item3, 83(34.2%) of the teachers 10(40%) of the principals and 7(50%) of the 

supervisors rated the condition of the chalk board to be poor. The chi-square result (10.93) at 

alpha 0.05 level indicates also as there was no a statistically significant difference between the 

responses. According to the researcher' s observation also the chalkboards in many classrooms 

were below the standard. They were very small in size and teachers were forced to erase the 

blackboards now and then after writing few sentences (see Appendix L). 

Item 4, treats respondents with regard to the brightness of the classrooms. Accordingly 

109(44.9%) of the teachers and 6(42.9%) of the supervisors rated the brightness of the 

classrooms as good. Whereas 8(32%) of the principals rated a fair. The chi-square result (13.62) 

at alpha 0.05 level indicated that there was no statistically significant difference between the 

responses of the three groups. During the classroom observation the researcher observed that the 

brightness of most of the classrooms was good. (See appendix L). 
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Item 5 of table 6 shows whether the classrooms are conducive for teaching- learning. In this 

regard, 125(54.4%) of the teachers, 10(40%) of the principals and 9(64.3%) of the supervisors 

rated the classrooms to be poor. Statistically speaking the chi-square result (12.05) at alpha 0.05 

level also indicated that there was no significant difference between the responses of the 

respondents. According to the focus group discussion with students, most students agreed that the 

classrooms were not conducive for learning. They repOlied that their classrooms were not clean, 

lack furniture and as most benches were not moveable, and the classrooms lack sufficient 

teaching materials. 

Generally, the information which is depicted in table 5, the classroom observation and focus 

group discussion demonstrated that the condition of the classrooms was not conducive to 

effectively instruct and manage classrooms. Nevertheless, as literatures say classrooms should be 

functional and aesthetically pleasing and comfortable for learners. 

Part Three: 3.3 Categories on classroom Management Components 

Table 7: Traillillg Oil Classroom Mallagemellt 

Resvondents 
No Item Teachers Princivals Suvervisors Total 

No % No % No % No % 
1 Whether or not trained 111 

classroom management 
A. Yes 239 98.4 25 100 14 100 278 98.6 
B.No 4 1.6 - - - - 4 1.4 

Total 243 100 25 100 14 100 282 100 
2 If received, the training was 

adequate 
A. Yes 59 24.7 4 16 6 42.9 69 24.8 
B.No 180 75.3 21 84 8 57.1 209 75.2 

Total 239 100 25 100 14 100 278 100 

Professional efficiency is very decisive factor for effective implementation of classroom 

management components in the actual classroom. Thus, as the three respondents are decisive 

persons for effective implementation of classroom management, some questions were presented 

to the classroom teachers, principals and cluster supervisors in order to assess their professional 

background. As the table 7 depicts almost all 239(98.4%) of the respondents had training on 

classroom management. 
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In addition, they were also asked whether or not the training enabled them to manage classrooms 

or to assist others in the proper use of the classroom management components. Most of the 

respondents 180(75.3%) of the teachers, 21 (84%) of the principals and 8(57.1%) of the 

supervisors confirmed that the training they got in the teacher trainings were not adequate. From 

this any body can conclude that teacher training institutes or colleges failed to equip their trainees 

with the necessary knowledge and skills of how to mange classrooms. 

Table 8: Plalls of Teachers 

Res Don dents 
No Item Teachers Principals Supervisors Total 

No % No % No % No % 
1 Teachers plan on when and on how 

to contact with parents 
A. Yes 68 28 3 12 1 7.1 72 25.5 
B.No 175 72 22 88 13 92.9 210 74.5 

Total 243 100 25 100 14 100 282 100 
2 Teachers state suitable method of 

instruction in lesson plans 
A. Yes 176 72.4 7 28 4 28.6 187 66.3 
B.No 67 27.6 18 72 10 71.4 95 33.7 

Total 239 100 25 100 14 100 282 100 

Planning involves what teachers do in their instructional and managerial functions. Thus, the 

three groups of respondents were asked two questions on planning. For item 1 of table 8 

175(72%) of the teachers, 22(88%) of the principals and 13(92.9%) of the supervisors declared 

that teachers did not plan on when and how to contact with the students' parents. During the 

classroom observation the researcher also tried to see the teachers' annual and daily lesson plans 

but none of the teachers incorporated this item (see appendix L). Planning on how and when to 

contact with the students' parents is however essential as Burden (2003:59) says to create good 

communication with parents. 

With regards to item 2,176 (72.4%) of teachers responded as they stated suitable method of 

instruction for every lesson. However, 18(72%) of principals and 10(71.4%) of supervisors 

responded on the contrary to what the teachers said. This was also checked by the researcher 

during the classroom observation that teachers stated teachers' activities but not appropriate 

methods in their plans. However, as Borich (1988:111) tried to demonstrate planning need to 

involve an appropriate method of instruction. 
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Table 9, Students' Motivation 
Respondents 

No Item Teachers Principals Supervisor Total 
No % No % No % No % 

I Students are motivated 
A. Yes 239 98.6 25 100 14 100 278 98.6 
B.No 4 1.4 - . . - 4 1.4 

Total 243 100 25 lOa 14 lOa 282 lao 
2 If motivated the number of students , 

motiva ted. 
A. All of them 10 4.9 I 4 I 7.1 12 4.3 
B. Many of them 57 23.8 5 20 3 21.4 65 23.4 
C. Some of them 79 33.0 15 60 6 42.9 100 36.0 
D. Few of them 93 38.9 4 16 4 28.6 10 1 36.3 

Total 239 100 25 lOa 14 100 282 100 
3 Teachers motivate 

A. Students who are doing well 43 17.7 9 36 8 57. 1 60 21.3 
B. Students who are trying 33 13.6 I 4 I 7. 1 35 12.4 
C. Students who are disciplined 21 8.6 - - - - 2 1 7.4 
D. All the students 56 23 4 16 3 21.4 63 22.3 
E. Students who are weak 90 37 II 44 2 14.3 103 36.5 

Total 243 100 25 100 14 IDa 282 lao 
4 Teachers give varied tasks 

A. Yes 238 97 .9 5 20 - - 243 86.2 
B.No 5 2. 1 20 SO 14 100 39 13.8 

Total 243 lao 25 lOa 14 lOa 282 100 
Teachers give exercises 

5 , A. From text books 2 17 9 1.2 25 100 14 100 256 92 .4 
B. By preparing their own 21 8.8 - - - - 2 1 7.6 

Total 238 100 25 lOa 14 lOa 277 100 

6 Teachers relate learning act ivities to 
students experience 

A. Yes 2 12 87.2 10 40 5 35.7 227 80.5 

B. No 3 1 12.8 15 60 9 64 .3 55 19.5 

Total 243 lOa 25 lOa 14 100 282 100 

7 Teachers use different teaching materials 
A. Yes 

23 1 95. 1 25 100 14 100 270 95.7 

B. No 12 4.9 - - - - 12 4 .3 

Total 243 100 25 100 14 100 282 100 

Teachers use instructional materials 
A. Always 20 8.7 3 12 - - 23 S.5 

8 B. Frequently 46 19.9 8 32 2 14.3 56 20. 7 

C. Sometimes 70 30.3 9 36 5 35.7 84 3 1. 1 

D. Rarely 95 4 1.1 5 20 7 50.0 107 39.6 

, Total 231 100 25 100 14 100 270 100 

T eachers display the works of students on 

9 
the bulletin board 

A. Yes 60 24.7 5 20 4 28 .6 69 24.5 

B. No 183 75.3 20 80 10 7 1.4 2 13 75.5 

Total 243 100 25 100 14 lOa 282 lOa 
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According to the literature reviewed it is clear that motivation is the primary function of a 

teacher's management ro le. A teacher who can easily motivate students is thus an effective 

manager. Surely, if students are motivated, they are more likely to participate in activities and 

less likely to get off task and contribute to disorder. .,r 

In table 9 item one, the three groups were asked to respond to the students' level of motivation. 

As can be seen from the table the majority of the teachers 239(98.6%) of them, 25 (100%) of the 

principals confirmed that students are motivated. Conversely, 93(38.9%) of the teachers 15(60%) 

of the principals and 6 (42.9%) of supervisors rated that only few and some of the students are 

motivated. As reasons, they stated that only few and some of the students are motivated to learn 

because they come to school without their interest. According to the researcher this is what 

Wright, (1987:7) calls being at "odds with role". To the student researcher's understanding this 

role crisis might emanate from the attitudes the teachers have towards their profession and their 

learners. Thus, if a teacher establishes a positive rapport with the students, and if shelhe gives 

them varied and interesting tasks the researcher believes that she/he can make them enjoy 

learning. 

As long as motivations mostly intrinsic and extrinsic motivations are acquired dispositions that 

can be learned and developed through experience and are likely to change then it follows that 

teachers are responsible for stimulating, energizing, directing, maintaining the interest and 

involvement of the students by using different ways of fostering motivation. 

In item three, 90 (37%) of the teachers and 11(44%) of the principals confirmed that teachers 

commonly motivate students who are academically weak where as 8(57%) of the supervisors 

responded that teachers usually motivate students who are doing well in their lessons. In the 

classroom observation in most of the classes it was revealed that teachers were giving more 

chances for fast learners to ask and answer questions (see Appendix L). According to the focus 

group discussion, almost all students agreed that teachers are mostly giving attention to the bright 

learners. However, as Weinstein and Mignano (1997:85) say a teacher has to give equal 

opportunity to allleamers to pmiicipate in the class discussion and need to motivate and praise all 

the learners equally while teaching. 
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In item four of the same table, 238 (97.9%) of the teachers, responded that they give varied tasks 

to their learners. Conversely, 20 (80%) of the principals and 14(100%) of the supervisors 

confirmed that teachers do not give varied tasks to the students. This discrepancy in answering 

this item might be because teachers answered positively for fear that they could be questioned. In 

the next item five, for the question forwarded to check whether teachers commonly give exercises 

from the textbook or by preparing their own 217 (91.2%) of the teachers and all the principals 

and the supervisors answered that teachers mostly give exercises from the textbooks. In relation 

to fostering motivation of children, teachers, however, should know that children are curious by 

nature. Besides, they ought to realize that their span of attention or concentration is less than 

adults and adolescents. Thus, varying the tasks and constant change of teaching activities need to 

be the primary focus of a teacher. 

During the classroom observation also except one teacher who gave arithmetic questions by 

varying their type, the other teachers were giving tasks from the text books as they are written as 

commonly done by many teachers (See appendix L) According to the focus group discussion 

with the students, most students agreed that teacher did not commonly give them varied tasks . 

But they assured that most teachers gave exercises from their textbooks. 

According to item six of table 9, 212(87.2%) of the teachers responded that they relate learning 

activities with the students' experience. However 15(60%) of the principals and 9(64.3%) of the 

supervisors conversely replied that teachers did not relate learning activities with the students' 

experience. In the classroom observation only one of the teachers was observed relating the 

teaching activities with the students' experience while teaching localities. 

From this the researcher deduced that teachers lacked one of the most essential strategies to 

motivate leamers. Thus, teachers need to relate lessons to students' own lives to that the content 

becomes more meaningful and relevant. 

Regarding the teachers' use of instructional materials in table 9, item seven 231(95.1 %) of the 

teachers and all of the principals and supervisors responded that teachers used different teaching 

materials. But they did not deny that most teachers rarely used different instructional materials in 

item eight. Few teachers 12(4.9%) of them responded that they did not use instructional materials 

frequently. And they gave reasons that they did not have time and money to prepare the 
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instructional materials. Students in the focus discussion also assured that their teachers rarely 

used teaching materials while teaching. 

As it has been discussed above even though teachers responded as they used instructional 

materials, it was found to be in rare cases. But to arouse the interest ofthe learners and concretize 

the lesson and to make the classrooms resemble the outside world using different instructional 

materials is important. 

According to item nine in table 9,183 (75.3%) of the teachers 20(80%) of the principals and 

10(71.4%) of the supervisors responded that teachers did not display the works of students on 

bulletin board. Only the remaining 60 (24.7%) of the teachers, 5 (20%) of the principals and 

4(28.6%) of the supervisors responded positively. During the classroom observation the 

researcher observed that some works of teachers like pictures and chruls posted in three 

classrooms. But in order to motivate learners their works have to be displayed. 

Generally, as it has been discussed above it was found that only few students were motivated to 

learn. The majority of the teachers were not using any of the strategies to motivate their learners. 

In all classrooms the teachers stood in front of the students and started to present the topic of the 

daily lesson. For most of the class time they did not pay genuine attention to motivational aspects 

of the classroom management; they did not attempt to arouse students' desire for learning and 

they did not try to elicit students' previous knowledge to relate to the topic and they taught 

wi thout varied instructional materials to arouse students' interest. In all cases the teachers 

lectured or spent most of the class time by asking and answering questions. The frequency of 

giving explanations was so high that a number of bored students increased gradually. 
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Table 10: Relationship Betweell Teachers and Students 

Respondents 

Items Respondents 
Rating Seals 

No 5 4 3 2 1 T- p-
No 0/0 No 0/0 No % No 0/0 No 0/0 

Mean 
value value 

1 Teachers \mow the interest Teachers 19 7.8 39 16 100 41.6 69 28.4 16 6.6 2.90 .006 
of their learners Principals and 

25 64.1 
2.793 at p> - - 3 7.7 11 28.2 - - 2.43 

0.05 supervisors 

2 Teachers \mow the family Teachers 16 6.6 26 10.7 140 57.6 60 24.7 I 0.4 2.98 .804 
background of the students Principals and 

2 5.1 7 17.9 19 48.7 9 23.1 2 5.1 2.94 
.248 at p > 

supervisors 0.05 
3 Teachers know individual Teachers 20 8.2 28 11.5 60 24.7 80 32.9 55 22.6 2.50 0.747 

ability of the learners Principals and 
3 7.7 4 10.3 11 28.2 15 38.5 6 15.4 2.56 

.323 at p> 
supervisors 0.05 

-

Key: 5=All 4= Many 3= Some 2= Few 1= None 

N = 282 No. of teachers = 243 No. of principals and Supervisors =39 
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The core of any teaching situation as Azeb (1982:95) said is the relationship between pupils and 

the teachers. In order to work successfully with the students the teachers must know the interest, 

family background, homes and the ability of the learners. 

Thus, table 10 discusses about the relationship between the teachers and the students. To this 

effect both teachers and the administrative bodies (principals and supervisors) were asked to 

respond whether or not the teachers knew the interests oftheir learners. Accordingly, the majority 

(41.6%; mean =2.90) of teachers agreed that they knew the interest of some of their learners. 

Conversely, (64.1 %; mean= 2.43) of the principals and supervisor confirmed that teachers knew 

the interest of few learners. The result of t- value (2.793) indicates that there is a significant 

difference between the responses of teachers and the administrative bodies of the schools at alpha 

0.01 level. 

From the above discussion it is possible to conclude that teachers did not know the interest of 

most of the learners. As literature says, however, teachers have to know the preferred learning 

styles of the learners to adjust their methodology (Atkins, Hailom and Nuru, 1992). 

Item 2 treats respondents' view with regard to teachers' acquaintance with the family background 

of the learners. Accordingly (57.6%; mean =2.98) of the teachers and (48.7%); mean= 2.94) of 

the supervisors and the principals agreed that teachers knew the family background of some of 

the students. The result of T-value (=.248) indicates that there is no significant difference 

between the responses of the two groups at alpha 0.05 level. From this the researcher concluded 

that teachers knew the family background of some of the learners. However, as literature says 

teachers need to know the family background of all of the learners. Because some students are 

brought up in rather restricted authoritarian families and the others may come from democratic 

and considerate family. Thus, if the teacher knew their family background she/he could act in the 

classroom accordingly (Atkins, Hailom and Nuru, 1992). 

In item 3, the respondents were asked whether the teachers knew individual ability of the learners 

and consequently, (32.9%; mean=2.50) of the teachers and (38.5%; mean =2.56) of the principals 

and supervisors confirmed that teachers knew the ability of few students in each class. The result 

of t-value (.323) indicates that there is no a significance difference between the responses of 

teachers and the school administrative bodies at alpha 0.05 level. From the responses given the 

researcher deduced that teachers of the sample schools only knew the ability of few of their 
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learners. However, though primary school classrooms are more diverse nowa days a teacher has 

to know the ability of each learner in order to treat the gifted learners and non-gifted learners 

accordingly. 

Table 11: Views on Stlldellts' Discipline 

Respondents 
No Item Teachers Principals Supervisors Total 

No % No % No % No % 
I There are disruptive behaviors In 

classrooms 
A. Yes 228 93.8 25 100 14 100 267 94.7 
B.No 15 6.2 - - - - 15 5.3 

Total 243 100 25 100 14 14 282 100 

2 Major source of discipline problem 
A. The school policy 50 22 - - 3 21.4 53 19.0 , B. The students 11 0 48.2 8 32 2 14.3 120 45 

C. The teacher 22 9.6 I I 44 8 57. 1 41 15.4 

D. The parents 46 20.2 6 24 I 7.2 53 20 .0 

Total 228 100 25 100 14 100 267 100 

3 Mechanism mostly used to maintain 
di scipline 

A. Reprimand the leamer 35 15.4 6 24 4 28.6 45 16.9 
-

B. Apply physical punishment 3 1.3 - - 2 14.3 5 1.9 

C. Use private conference 78 34.2 6 24 3 21.4 87 32. 6 

D. Send the learner out of the 13 5.7 8 32 4 28 .6 25 9.4 
classroom 
E. Communicate with parents 53 23.3 4 16 - - 57 21.3 

F. Send to school authorities 8 3.5 - - - - 8 3 
, G. Ignore minor misbehaviors 8 3.5 I 4 1 7.1 10 n 

H. Remind the classroom rules 30 13.2 - - - - 30 11.2 

Total 228 100 25 100 14 100 267 100 

Among the major factors that affect the healthy condition of learnin g in the classroom is class 

discipline. And it is an important matter for teachers because at some stage of their lives all 

teachers encounter di sruptive behav iors. In line with thi s table II di sc usses about mi sbeha viors; 

causes and mechanisms mostly used to mainta in discipli ne. 
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In item I, 228 (93.8%) of teachers and all the principals confirmed that there were disruptive 

behaviors though they remarked that they were minor disruptive behaviors. During the classroom 

observation the researcher did not come across a disciplinary situation where the teachers were 

unable to continue the progress of the leaming process except minor misbehaviors like noisiness 

and inattentiveness. 

Accordingly, it is true that most of the discipline problems teachers encounter in primary schools 

are not seriously disruptive. As Weinstein and Mignano (1997:100) mentioned talking to 

neighbors, not having homework done, calling out, day dreaming, forgetting to bring supplies 

and books, noisiness, wandering etc ... happen in classrooms. 

With regards to item 2 of the same table 110 (48.2%) of the teachers responded that the students 

were the major sources of discipline problems in classrooms. Conversely, 11(44%) of the 

principals and 8(57.1 %) of the supervisors confirmed that teachers were the major sources of 

discipline problems in classrooms. Literatures on discipline state as the sources of problems of 

classroom discipline are teacher-related, student-related, home-related and school-related causes 

(Edwards, 2000: I). In practice, teachers usually take students to be the sources of classroom 

discipline problems. 

In classroom teachers employ different mechanisms to maintain discipline. According to item 3 

of table II , 78(34.2%) of the teachers responded that they used private conference with 

misbehaving leamers to settle disciplinary problems. In the same item 8(32%) of the principals 

and 4(28.6%) of the supervisors responded that teachers used communicating with parents as a 

mechanism. Besides the others confinned that teachers used other mechanism as discussed in the 

table. 

Though the three groups of respondents viewed the mechanisms in different ways the student 

researcher preferred reminding the classroom rules and procedures to the others. Because, as 

almost all primary school classrooms had rules and procedures that were set at the beginning of 

the year, these rules and procedures had to be followed by the teacher and the students. As 

Weinstein and Mignano (1997:10) also said effective teachers deal quickly with rule violations 

using the penalties incorporated within the rules and procedures. Thus, when students violated 

the rules and procedures teachers had to remind the classroom rules and procedures to settle the 

discipline problems. 
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Table 12: Use of Classroom Rules and Procedures 

Respondents 
No Item Teachers Principals Supervisors Total 

No % No % No % No % 
I Classrooms have rules and procedures 

A. Yes 243 100 25 100 14 100 282 100 
B.No - - - - - - - -

Total 243 100 25 100 14 100 282 100 
2 Rules and procedures are set by 

A. The teacher 94 38.7 14 56 9 64.3 117 41.5 
B. The students 83 34.2 8 32 2 14.3 93 33 
C. Both the teacher and students 66 27.1 3 12 3 21.4 72 25.5 

Total 243 100 25 100 14 100 282 100 
3 Rules and procedures are posted 

A. Yes 67 27.6 9 36 3 21.4 79 28 
B.No 176 72.4 16 64 II 78.6 203 72 

Total 243 100 25 100 14 100 282 100 
Teachers teach students rules and 

4 procedures 233 96 25 100 14 100 272 96.5 
A. Yes 
B.No 10 4 - - - - 10 3.5 

Total 243 100 25 100 14 100 282 100 
Teachers teach rules and procedures 

5 
A. On the first dav of the vear 67 28.8 7 28 I 7.1 75 27.6 
B. Alwavs 40 17.2 2 8 - - 42 15.4 
C. Rarely 126 54 16 64 13 92.9 155 57.0 

Total 233 100 25 100 14 100 272 100 
Parents are aware of rules and procedures 

6 A. Yes 59 24.3 3 12 I 7.1 63 22.3 
B.No 184 75.7 22 88 13 92.9 219 77.7 

Total 243 100 25 100 14 100 282 100 

In actual situations not knowing what is expected of one self cause discomfort and insecurity. In 

classrooms also unless children are provided with the clear guidelines they lack confidence and it 

is less likely that they perfonn along with the expectations. Therefore, children should be 

provided with well-defined classroom rules and procedures at the beginning of the academic year 

(Burden, 2003:73) and (Weinstein and Mignano, 1997: 53). 

Thus, the three respondents were given items regarding classroom rules and procedures. As 

indicated in table 12 item 1 all of the teachers, principals and supervisors responded that there 

were classroom rules and procedures in every class. And this was also agreed up on in the focus 

group discussion. As primary school classrooms are especially crowded and complex settings in 

which children engage themselves in a variety of activities, clear rules and procedures have to be 
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established to decrease the complexity of the classroom. According to the researcher having the 

classroom rules and procedures in the sample schools was encouraging. 

Regarding item 2 of the same table 94 (38.2%) of the teachers, 14(56%) of the principals and 

9(64.3) of the supervisors confirmed that rules and procedures were set by teachers. The rest of 

the respondents responded as the rules and procedures were set by the students and by both of 

them respectively. According to the focus group discussion it was reported that rules and 

procedures are set by teachers. As literatures indicated there is nothing wrong with this. Because 

in primary schools teachers can set classroom rules and present it to the students for discussion. 

But the problem would be when teachers set and simply try to implement the rules without the 

consensus of the learners. 

With regards to item 3 of table 12, 176(72.4%) of teachers, 16(34%) of the principals and 

11(78.6%) of supervisors responded that rules and procedures were not posted on the bulletin 

boards or on the walls. Only some 67 (27.6%) of the teachers 9 (36%) of the principals and 

3(21.4%) the supervisors assured that the rules and procedures were posted in some classrooms. 

Besides in the classrooms observed the rules and procedures were posted only in two of them 

(see Appendix L) As Burden (2003:79) wrote it rules and procedures are general behavioral 

standards, expectations or codes of conduct that are intended to be followed and implemented. 

So, these general behavioral standards need to be posted in the classrooms so that learners could 

see and act along with them. 

In item 4, 233(96%) of the teachers and all the principals and supervisors confirmed that teachers 

taught rules and procedures to their students. The rest 10(4%) of the teachers responded that 

teachers didn't teach classroom rules and procedures to their students. 

In the next item 5, however, 126(54%) of the teachers, 16(64%) of the principals and 13(92.9%) 

of the supervisors responded that teachers taught the rules and the procedures rarely. The others, 

responded that teachers taught on the first day of the year and always respectively. Classroom 

rules as some teachers and principals responded ought to be taught always. As Burden (2003 :79) 

reminds us teachers need to teach and periodically review the rules and procedures throughout 

the school year to obtain a commitment from the students. 
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With regards to item 6 on the same table 184 (75 .7%) of the teachers, 22 (88%) of the principals 

and 13(92.9%) of the supervisors responded that parents did not know the classroom rules and 
\ 

procedures. Conversely, 59 (24.3%) of the teachers, 3( 12%) of the principals and 1(7. 1 %) o f the 

supervisors confirmed that parents knew the classroom rules and procedures. To inform parents 

creating awareness in classroom rules and procedures is beneficial. If parents are informed about 

classroom rules and procedures, they can help to implement them and parents can bring 

improvements in children 's behavior that would be impossible by working alone. 

Table 13: Teachers' Contact with tlte Students' Parents 

Respondents 
No Item Teachers Principals Supervisors Total 

No % No % No 0;;, No % 
1 Teachers have contact with the students' 

parents 
\ A. Yes 238 97.9 25 100 14 100 277 98.2 

B.No 5 2.1 - - - - 5 1. 8 

Total 243 100 2S 100 14 100 282 100 

2 Teachers have a contact with parents 

A. Always 4 1.9 2 8 - - 6 2.2 

B. Frequently 24 10.1 4 16 3 21.4 31 11 .2 

C. Sometimes 104 43.7 7 28 6 42.9 117 42.2 

D. Rarely 106 44 .5 12 48 5 35.7 123 44.4 

Total 238 100 2S 100 14 100 277 100 

Teachers contact with parents 

A. when there is di scipline problem 123 51.7 18 72 12 85.7 153 55.2 

3 \ B. to report the students' positive 

behavior 46 9.3 - - - - 46 16.6 

C. to get financial and materi al SliPPOIt 69 29.0 7 28 2 143 78 28.2 

Total 238 100 25 100 14 100 277 100 

In category of contact with parents in table 13, item one 238 (97.9%) of teachers and al l the 

principals and supervisors responded that teachers had a contact with parents. Conversely, 

5(2.1 %) of the teachers confirmed that they had no contact with the students' parents. From 

classroom management perspective creating good communication with parents lets both the 

teachers and the parents be informed about the learners . Bes ides, it bui lds trust so that there can 
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be a working partnership in the event when there are difficulties. Thus, teachers need to have a 

contact with the students' parents successively. 

In item 2, of table 13, 106( 44.5%) of teachers 12(48%) of principals responded that teachers had 

contact with parents rarely. Besides, 6(42.9%) of the supervisors, 104(43.7%) of teachers and 

7(28%) of the principals confirmed that teachers had contact with the students' parents 

sometimes. On the other hand, few number of the respondents assured that teachers had contact 

with the students ' parents frequently and always. From the responses given, the researcher 

concluded that teachers of the sample schools had no frequent contact with the students' parents. 

But as long as parents want their children to succeed in school and generally appreciate the 

teachers effort if they are informed, teachers need to have a frequent contact with the students' 

parents. 

With regards to item 3, of table 13, 123 (51.7%) of the teachers, 18(72%) of the principals and 

12(85.7%) of the supervisors responded that teachers had contact with parents when there exists a 

discipline problem. The rest 69 (29%) of the teachers, 7(28%) of the principals and 2(14.3%) of 

the supervisors confirmed that teachers had contact with the students' parents in order to get 

financial and material support. Only 46 (19.3%) of the teachers assured that teachers had contact 

with parents to report the studcnts ' positive behavior. In the responses, given it is revealed that 

most of the teachers had contact with the students' parents when there is a discipline problem and 

to get financial and material support respectively. Nevertheless as few teachers confimled, 

teachers need to have contact with the students' parents to inform parents about the positive 

behavior and good performance of their children. Because if teachers contact parents only when 

some problems arise, the communication will have negative connotations. So, teachers need to 

communicate with parents even when there is no problem. That is when they have got good 

things to tell them. 
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7: hi 14 0 a e : Yf(a/llZIIIf( Cl assroOIll F r' IL aCI ltles {lilt earllers 
Responde nts 

No Item Teachers PrincilJals Supervisors Tota l 
No % No % No % No % 

1 Teachers employ group work 
A. Yes 243 100 25 100 14 100 282 100 
B. No - - - - - - - -

Total 243 100 25 100 14 14 282 100 
2 Teachers arrange students into groups 

A. Yes 243 100 25 100 14 100 282 100 
B. No - - - - - - - -

Total 243 100 25 100 14 14 282 100 
3 Teachers group students 

A. Based on the interest ofleamers 38 15.6 4 16 - - 42 14.9 
B. Based on their abil ity (mixed 11 8 48.6 9 36 2 14.3 129 45.7 

ability grouping) 
C. Randomly 87 35 .8 12 48 12 85 .7 III 39 A 

Total 243 100 25 100 14 100 282 100 
4 Teachers arrange students seats in clusters 

A. Yes 
45 18.5 7 28 5 35.7 57 20.2 

B.No 198 81.5 18 72 9 64.3 225 79.8 
Total 243 100 25 100 14 100 282 100 

5 Students are interested in the group work 
A. Yes 173 71.2 20 80 11 78.6 204 72.3 
B. No 70 28.8 5 20 3 21 A 78 27.7 

Total 243 100 25 100 14 100 282 100 
6 Group members participate in the 

discussion equally 
A. Yes 34 14 6 24 - - 40 14.2 
B. No 209 86 19 76 14 100 242 85 .8 

243 100 25 100 14 100 282 100 
7 Teachers' ·give different tasks for each 

group 
A. Yes 90 37 8 32 3 21.4 101 35.8 
B.No 153 63 17 68 II 78.6 181 64.2 

Total 243 100 25 100 14 100 282 100 

8 
Students finish the tasks given on time 

A. Yes 45 18.5 5 20 I 7. 1 51 18. 1 
B.No 198 81.5 20 80 13 92.9 23 1 81.9 

Total 243 100 25 100 14 100 282 100 

9 
Shldents know group work procedures 

A. Yes 90 37 8 32 4 28.6 102 36.2 
B. No 153 63 17 68 10 71 .4 180 63.8 

Total 243 100 25 100 14 100 282 100 
Teachers give feedback for all groups 

10 A. Yes 121 49.8 10 40 4 28.6 135 47.9 
B. No 122 50.2 15 60 10 71.4 147 52. 1 

Total 243 100 25 100 14 100 282 100 
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Table 14 discusses about classroom organization and the app lication of group work in 

classrooms. In item 1 all of the respondents confirmed that teachers used group work in teaching 

subjects. And in the same way all the respondents responded that teachers arranged students into 

groups. During the classroom observation, however, it was observed that teachers were spending 

much time by lecturing and only giving exerci ses to the learners to do it in groups at las t. Though 

the students' seats were not comfortable for aITanging, students were seen seating in groups. To 

promote maximum participation to assist those students who need help and to promote collecti ve 

work and effort in the classroom grouping students for class activiti es is essenti al. 

In item 3 of table 14 11 8 (48.6%)ofthe teachers responded that they grouped students based on 

their, ability. But 87(35.8%) of the teachers 12 (48%) of the principals and 12(85.7%) of the 

supervisors responded that teachers employed arbitrary or random grouping. In the foc us 

di scussion the participants agreed that their teachers employed arbitrary or random grouping. 

From this it could be concluded that teachers used arbitrary of random grouping. Though, thi s is 

one method of grouping mixed abil ity grouping is preferab le. Because in mixed ab ili ty grouping 

each group consists of students from the three ability levels. And it serves all the students to help 

each other and to promote max imum interdependence. 

When it comes to arranging students' seats in clusters of groups in item 4 of the same table 198 

(81.5%) of the teachers, 18(72%) of the principals and 9(64.3%) of the supervisors responded 

that teachers did not arrange students seats for the reasons they mentioned that most of the 

benqhes were fi xed 0 the ground. Conversely, 45(18.5%) of the teachers, 7(28%) of the princ ipals 

and 5(35 .7%) of the supervisors confim1ed that teachers vari ed the seating an·angement. During 

the classroom observation the researcher observed only two teachers arranging the students' 

seats. The rest teachers were observed using the benches that were fixed to the ground in a horse­

shoes shape having a writing table between each group . Thus, from the responses given and the 

classroom observation it is possib le to conclude that teachers did not aITange the students seats in 

a way they liked. 

According to item 5 of table 14, 173 (71.2%) of the teachers and 20(80%) of the principals and 

11(78.6%) of the supervisors confirmed that students liked group work. Conversely in item 6 

only 34 (14%) of the teachers and 6(24%) of the principals responded that group members 

participate equally in the discussion. Based on the responses given and the focus group 
\ 
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discuss ion it was poss ible to deduce that students were interested in the group work as it 

provides them the opportunity to develop confidence, to express thei r views and helps them to 

help, one another. However, if there exists unequal participation of the group members due to the 

monopoly of one or two group members and because of unwillingness of the others to part ic ipate 

the advantage of the group work will be at stake. Thus the necess ity of monitori ng the group 

work comes here. 

In item 7, table 14 153 (63%) of the teachers, 17(68%) of the principals and 11(78.6%) of the 

supervisors responded that teachers did not give different tasks for each group . The others 

90(37%) of the teachers, 8(32%) of the principals and 3(2 1.4%) of the supervisors confirmed that 

teachers gave different tasks for each group. As it had been checked in the classroom observation 

and in the focus group discussion teachers were found giv ing the same task for all groups. 

However, varying the tasks for each group enables the teachers to deal with several tasks within 

the ~pecified time. Thus teachers need to give different tasks for each group. 

In item 8 of table 14, 198 (81.5%) of the teachers, 20 (80%) of the principals and 13(92.9%) of 

the supervisors responded that students did not finish the tasks given on time. Only 45 (18 .5%) of 

the teachers, 5(20%) of the principals and 1 (7.1 %) of the supervisors confil1l1ed that students 

finished the tasks given for each group. As the majority of the respondents agreed one of the 

pitfalls of group work is lack of accomplislmlent that is many tasks remain incomplete. However, 

this Sh011 coming can be overcome by giving manageable tasks and by effective moni toring and 

proper guidance. 

Successful group work will not just happen. If a teacher wants her/hi s students to work together 

productively, she/he must plan on how to organize the children, and prepare communicative tasks 

and , she/he should teach the students the norms or procedures of group work and prov ide 

opportuni ties for them to practice the behaviors that are required. In item 9 of table 14 the 

respondents were asked whether the students had awareness on the classroom group wo rk 

procedures. And 153(63%) of the teachers, 17 (38%) of the principals and 10 (71.4%) of the 

supervisors responded that students did not know the group work procedures. The rest 90(37%) 

of the teachers, 8(32%) of the principals and 4(28.6%) of the supervisors confinned that students 

knew group work procedures . During the classroom observation also the researcher observed that 

students did not have acquaintance with group work procedures . Nomi na ll y, there were group 
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leaders and secretaries that were not seen functioning their role. And the other members of the 

group were not also seen discussing in turns. Thus it was possible to deduce that learners did not 

know the group work procedures. 

With regards to item 10 of table 14 122(50.2%) of the teachers, 15(60%) of the principals and 

10(71.4%) of the supervisors confirmed that teachers did not give appropriate feedback for all 

groups due to shortage of time. Conversely, 121 (49.8%) of the teachers, 10(40%) of the 

principals and 4(28 .6%) of the supervisors responded that teachers give appropriate feedback for 

all groups. 

During the classroom observation it was observed that teachers were doing exercises with the 

learners. In the students' exercise books they had also marked and had signed on it. Otherwise, 

teachers were not seen giving feedback for each group separately which of course was crucial to 

develop the performance ofthe learners. 

Part Four: 3.4 Major Problems Teachers face in Managing their Classrooms 

Teachers, principals and supervisors were asked in a questiOimaire to list down five major 

problems, which they encountered during the implementation of classroom management 

components. Besides, during focus group discussion the students were asked to mention the 

major problems they had in classrooms. 

Though both of them mentioned many interlinked problems the researcher sorted out the 

following major ones as mentioned by many of the respondents . 

1. Lack ofraw materials for making supplementary teaching aids. With regards to this item 

208.6%) of teachers, 23(92%) of the principals and all of the supervisors confirmed that 

there was lack of raw material for making teaching aids. For the above mentioned 

problems the respondents also suggested solutions that the woreda education office need 

to allocate fund for buying the raw material. In addition they reported that the community 

should support schools financially for purchasing the necessary materials that enable 

teachers and students to make supplementary teaching materials. 

2. Classrooms are not conducive for facilitating the teaching-learning. In relation to this 

item, 161(65.2%) of the teachers, 16(64%) of the principals, 9(64.3%) of supervisors and 
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all students (participants of the focus group discussions) reported that classrooms were 

not conducive for facilitating the teaching-learning. Nevertheless, for effective teaching 

and learning classrooms must be conducive and they need to have ample movable desks, 

bulletin board for displaying the teaching learning and they must be wide enough for 

facilitating the teaching-learning process. For the above requirements they suggested that 

the community and the local governments to buy ample movable desks and chairs, 

bulletin board and to build additional classrooms. 

3. Classroom rules and procedures are not maintained by students and teachers. For this 

item, 184(75.7%) of the teachers, 22(88%) of the principals and 13(92.9%) of the 

supervisors confirmed that classroom rules were not maintained by teachers and students. 

Though the rules and the procedures were set in almost all of the classrooms the teachers 

and students were not found implementing them. Thus the respondents recommended that 

teachers need to always remind the learners the classroom rules and procedures while 

teaching and conducting group work and in order to stop disruptive behaviors. 

4. Lack of interest of students to learn. In this item, 93(38.9%) ofthe teachers, 4(16%) of the 

principals and supervisors confirmed that most of students did not have the interest to 

learn because as they stated they came to school unwillingly. Though the respondents 

claimed that students lacked interest to learn teachers can enhance the interest of the 

students by using different instructional materials, by preparing varied and interesting 

tasks by relating lessons to the learners' prior knowledge or experience and by making the 

learners participate in the classroom discussion. 

5. Discipline problems. About the discipline problems prevailed in classrooms 110(48.2%) 

of the teachers, 8(32%) of the principals, 8(57.1%) of the supervisors and most of the 

students during the focus group discussion reported that there existed discipline problems 

in classrooms. Though there could be discipline problems in classrooms as the 

respondents said teachers could overcome the disruptive behaviours by using the 

strategies mentioned by scholars to alleviate the discipline problems. 

56 



, 

( 

CHAPTER FOUR 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This final chapter of the thesis deals with the major findings of the study, conclusions drawn on 

the basis of the findings and recommendations that are assumed to contribute to alleviation of the 

problems related to classroom management practices of the teachers. 

4.1 Summary 

The study aimed at investigating how and to what extent first cycle primary school teachers in the 

zone apply the components of classroom management in teaching. It strived to identify the major 

factors that currently affect the classroom management practices in first cycle govenunent 

primary schools in Awi zone in Amhara Regional State. In order to achieve this purpose, the 

following research questions were raised. 

1. What internal factors affect classroom management of teachers in primary schools of Awi 

Zone? 

2. To what extent do teachers in pnmary schools of Awi Zone facilitate the physical 

environment of the classrooms to enhance learning? 

3. To what extent do primary schools of teachers prepare materials and lessons for 

instructions? 

4. How do primary schools teachers of Awi Zone manage classrooms for teaching-learning? 

5. To what extent do parents of students in primary schools of Awi Zone be involved in 

school affairs to assist the teaching-learning process? 

The study was conducted in twenty- five government first cycle primary schools in Awi zone. 

The sources of the data in the study were teachers, principals, cluster supervisors and students. 

The study employed questiOlmaires, classroom observation and focus group discussion as data 

collection tools. A total of 313 copies of questionnaires that contained close- ended and open­

ended items were distributed to 274 primary school teachers 25 principals and 14 cluster­

supervisors of the sample schools. Out of the total questionnaires a total of 282 questiOlmaires 

(90%) were returned and were available for analysis. Observation was conducted in ten randomly 
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selected classrooms with a help of a check-list to see the classrooms' condition and to know how 

teachers manage their classrooms. Focus group discussion on unstructured questions were carried 

with 120 students purposefully selected from all grade levels (1-4) of ten schools. The 

unstructured questions used for discussions were translated into Amharic and Awgni. With the 

aim of making the information collected more reliable, a combination of quantitative and 

qualitative methods of data gathering methods have been used. 

A pilot study was carried out in two primary schools to help among other things to improve the 

research instruments as well as to provide a guide to the execution of the main study. For the 

purpose of analysis; the data collected through questiolll1aires were tallied and computed using 

descriptive statistics such as frequency, percentage, and means along with inferential statistics 

such as t- test and chi-square. On the other hand, the data collected through classroom 

observation and focus group discussion were analyzed using qualitative method of analysis. 

Accordingly, the student researcher has summarized the major findings as follows. 

4.1.1 A breakdown of the respondents in terms of sex shows that females constitute 135 (55.6%) 

of the teachers while males make up 108 (44.4%) of the teachers . Conversely, 2(8%) of the 

principals and none of the supervisors were females. A close observation of the data reveals 

that females participation within the teaching profession is higher than males whereas the 

females participation in the administration position is extremely low. With regard to age 

and experience, more than 70% of the respondents were within 31-40 years of age and as 

far as the respondents' service 233(82.6%) of them had served 6 years and above. With 

regard to qualification all the teachers had certificates, and the principals have celiificates 

and diplomas as to the level of the school. The supervisors also had diploma which was the 

requisite qualification to be assigned as a supervisor. 

4.1.2 Concerning class size as 118(41.8%) of the respondents confirmed the average number of 

students enrolled in each class was within an interval of 61-70. Besides, though the 

magnitude of the problem varies from school to school, the shortage of classroom facilities 

and the supplementary instructional materials was found to be a problem in almost all 

subject areas. The study also showed that the condition of the classrooms in terms of width, 

cleanliness, brightness and the standard of blackboard was not conducive for effective 

classrooms instruction and management. 
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4.1.3 In relation to the provIsion of training on classroom management all the respondents 

reported that the pre-service trainings they got was not adequate and did not help them to 

implement classroom management components in classrooms. 

4.1.4 The outcome of the study through questionnaire and classroom observation showed that 

teachers did not plan on when and how to contact with the students ' parents. Besides it was 

found that teachers did not state suitable methods of instruction in their plans. 

4.1.5 As far as the motivation of the students is concerned only few of the students were found 

motivated to learn. Besides, the study disclosed that teachers in the sample schools were 

usually giving oppOliunities to fast learners for asking and answering questions. 

4.1.6 According to classroom observation, focus group discussion and the responses from the 

school administrative bodies, teachers were not preparing varied and interesting tasks for 

learners and they were also simply presenting their lessons as they are presented in the text­

books without relating the teaching activities with the students' experience. 

4.1.7 Most respondents 231 (95 .1 %) of the teachers and all principals, supervisors and students 

replied that teachers used different instructional materials rarely. Thus, the study disclosed 

that most of the teachers did not use different instructional materials frequently. 

4.1.8 With regard to teachers' acquaintance with the interest, background and ability of the 

learners the study revealed that teachers knew the interest, background and ability of few of 

the learners. 

4.1 .9 The study also showed that there were disruptive behaviors in classrooms. Concerning 

classrooms discipline problems, 110 (48.2%) of teachers responded that students were the 

major sources of discipline problems and the remaining teachers confirmed that the school 

policy, parents and teachers are sources of discipline problems respectively. Conversely, 11 

(44%) of the principals and 8(57.1 %) of the supervisors confirmed that teachers were the 

major causes of student-discipline problems. 

4.1.10 As to the findings of the study disclosed, only few teachers 30(13.2%) responded that 

teachers used reminding classroom rules and procedures to misbehaving students as a 

mechanism to stop disruptive behaviors. 
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4.1.11 In relation to classroom rules and procedures it was found out that all classrooms had 

classroom rules and procedures. According to principal, supervisor and student responses, 

the rules and procedures were set by teachers. 

4.1.12 The study revealed that teachers taught classroom rules and procedures to the students 

rarely and on the first day of the academic year respectively. As great proportion 

184(75.7%) of the teachers, 22(88%) of the principals and 13(92.9%) of the supervisors 

responded that parents did not know the classroom rules and procedures of their children. 

4.1.13 The outcome of the study revealed that teachers had contact with parents in a rare cases, 

occasions such as when there are discipline problems and to get financial and material 

support. 

4.1.14 With regard to application of group work, the study revealed that teachers employed group 

work in classrooms and they arranged learners in to groups randomly (arbitrarily). 

However, the study disclosed that most teachers did not arrange the students' seats for 

different activities as most of the students' seats were fixed to the ground. 

4.1.15 A great proportion of the respondents responded that students were interested in the group 

work. On the contrary the respondents confirmed that group members did not participate 

equally during group discussion. In terms of the provision of different tasks for each group 

and for the accomplishment ofthe tasks on time it was found out that teachers did not give 

different tasks for each group. Besides the study revealed that students did not finish the 

given tasks on time. 

4.1.16 According to the findings of the study, the majority of the respondents reacted negatively 

that students did not know group work procedures. The study also revealed that teachers 

did not give feedback for all groups. 

4.1.17 Finally, the respondents were asked to list the major problems that hinder effective 

classroom management. Based on this idea the major problems were found to be:-

• Lack of raw materials for making supplementary teaching materials. 

• Un-conducive classroom set up 

• Problem of utilization of classroom rules and procedures. 

• Lack of interest of students to learn 

• Discipline problems in classrooms 
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4.2 Conclusions 

Based on the discussions and findings, the following conclusions are drawn. 

4.2.1 Regarding the internal factors hindering the effectiveness of classroom management, the 

large class size, lack of classroom facilities like movable desks, bulletin board, and 

supplementary instructional materials and unconduciveness of the classroom are found to 

be the most serious ones. 

Generally, in unavailability of classroom facilities, inadequate instructional materials and 

the unconduciveness of the classrooms had hindered the effectiveness of the classroom 

management. From this the researcher concluded that local, and regional authorities of 

education have paid less attention on the internal factors that could affect classroom 

management. In other words, the authorities had paid much attention on enrollment rather 

than on the quality of education provided. 

4.2.2 The major contribution of implementing classroom management components heavily lies 

on the teacher who has enough knowledge in instructional and managerial ski ll s. However, 

the findings of this study confirmed that teachers in the primary schools of Awi zone lacked 

the ski ll and training in implementing the classroom management components. Thus it can, 

therefore, be concluded that Teacher Institutes paid less attention for classroom 

management for they failed to equip the trainees with the necessary skill s and knowledge to 

cope up with the modem methods of classroom instruction and management. Besides, the 

Woreda Education Office and Regional Education Bureau had failed to give refreshment 

course or in- service course on classroom management. From this it can be deduced that 

there was strong reliance of the authorities on pre-service training of teachers, principals 

and supervisors without paying attention to the dynamic nature of the methodologies. 

4.2.3 With regard to teachers' planning and preparation of teaching materials and lessons the 

result of the study confirmed that teachers did not state suitable method of instruction like 

role play, problem solving, group work etc. in their plans. Concerning preparations of the 

teaching materials it was found out that teachers prepare instructional materials seldom. 

Besides the study revealed that they paid less attention towards updating and relating the 

lessons with the students ' experience. Hence, it can be concluded that the efforts made by 
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teachers to prepare teaching materials and concretize the lessons and to prepare lessons by 

relating with the students' experiences were very low. 

4.2.4 With regard to teachers' acquaintance with the interest, background and abilities of the 

students the study revealed that teachers knew the interest, background and the ability of 

few students. From the finding it can be concluded that teachers knowledge about their 

students was inadequate. And this was mainly due to lose relationship between the teachers 

and students. 

4.2.5 As far as motivation of learners and the strategies teachers used to motivate learners is 

concerned, the study revealed that only few of the students were motivated to learn. From 

this it can be concluded that teachers lack knowledge of the strategies like giving varied and 

interesting tasks, appreciating every effort they do, adopting positive attitude towards 

learners etc . .. to motivate learners. 

4.2.6 Concerning classroom discipline the study found out that there were disruptive behaviors in 

classrooms though they were minor ones. Besides, it was found that classrooms had rules 

and procedures to be governed. These rules and procedures, nevertheless, were introduced 

to students only at the beginning of the year. Thus, the students did not have understanding 

on what types of behaviors were expected from them. This was due to lack of adequate 

information on rules and procedures of the classroom. It was mainly reflected by 

inappropriate behavior manifested in the classrooms. Hence, it can be concluded that 

teachers fail to teach and make the students be aware of the rules and procedures of the 

classrooms through out the academic year. 

4.2.7 The outcome of the study revealed that teachers had contact with the students parents in 

rare cases like when there had been discipline problems and to get financial and material 

support. From classroom management perspective, however, teachers should have a 

frequent contact with parents to inform them about the classroom teaching-learning and 

their children's academic progress as a result of which parents could contribute their own to 

facili tate the teaching learning. From the above finding that is if parents contact teachers 

rarely and come to schools when discipline problems arise and to assist the schools in telms 

of materials and finance it can be concluded that the involvement of parents to assist the 

teaching learning- process is very low. Thus, this low involvement of parents could be the 
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cause for the students discipline problems, and the presence of inadequate instructional 

materials and classroom facilities. 

4.2.8 With regard to the application of group work, it was found out that teachers lacked skill to 

implement group work. They group students arbitrarily according to their seats, majority of 

them did not arrange the students' seats, did not make the students participate equally and 

they did not give different tasks and manageable tasks for each group. 

From the above findings though teachers seemed to employ group work, it was found out 

that teachers did not know how to arrange students and the students' seats and to give well 

structured guidance and lacked ability to prepare interactive and manageable tasks to the 

students. From this it can be concluded that the application of group work has been started 

with out giving a thorough training for teachers on the strategies of group work application. 

4.2.9With regards to the physical environment of the classroom a teacher has to organize the 

classroom in such a way that it enhances the educational purpose. Furniture must be 

arranged to accommodate the instructional program. Consequently, the physical 

arrangement of the classroom must be fl exible enough so that adjustments can be made for 

individual work, group work and whole-class activities. In addition to being more flex ible 

and more functional, classrooms also need to be more attractive for students. Even where 

conditions are bad, it is possible to improve the atmosphere with posters, students' work, 

etc by posting on the wall. To facilitate the classroom condition for teaching-learning 

teachers are advised to put flash cards, charts, pictures, and realia in classrooms so that they 

provide easy access to learners. Generally, teachers have to make classrooms attractive, 

interesting and instructionally beneficial. As the study revealed, teachers in the sample 

schools, however, did not vary the students seats in such a way that it can be used for 

individual work, group work and whole-class activities and they didn't make their 

classrooms attractive by posting pictures, charts and drawings etc. Besides, they did not put 

different instructional materials in the classrooms. 

Thus, from this it can be concluded that the effort made by teachers to fac ilitate the physical 

environment of the classroom to enhance learning was very low. This basically shows the 

teachers negligence to employ group work procedures and to equip classrooms with the necessary 

teaching materials. 

63 



( 

4.2.10 With regards to teachers' classroom management practices the study revealed that teachers 

did not use different ways of fostering motivation and they did not maintain classroom 

discipline by using the classroom rules and procedures. Besides, the study revealed that 

teachers did not arrange the students' seats for group interaction and as they did not guide 

and monitor the group discussion. 

Generally, the researcher concluded that the classroom management components were not 

sufficiently considered or effected by teachers in classrooms. 

4.3 Recommendations 

Based on the major findings and conclusions drawn, with respect to classroom management 

practices of teachers in the first cycle primary schools, the following recommendations are 

suggested with the hope that they could be helpful to improve the classroom management 

practices in the zone. 

4.3.1 The result of the study showed that the scarcity of classroom facilities like movable desks, 

standardized blackboard, bulletin board and other supplementary instructional materials 

and the unconduciveness of the classroom condition (large class size, uncleanliness of the 

classrooms, and inadequacy of the width of the classroom) were the internal factors that 

affected classroom management of teachers. It would be, therefore, recommendable that 

concerned bodies: schools, woreda education office, the community and non-government 

organizations need to give significant attention to alleviate the problems. 

To overcome the scarcity and absence of classroom facilities like movable desks, 

standardized black board, bulletin board and other supplementary instructional materials 

the joint effort of the above stakeholders is very important. The woreda education office 

should allocate budget for buying the classroom facilities and raw materials necessary for 

making the instructional materials. Besides the schools need to mobilize the community 

and the non-government organization to get financial assistance that could enable them to 

purchase the classroom facilities and the raw materials for making supplementary 

instructional materials. 

Class size and unconducive condition of classrooms were found to be negatively affecting 

the classroom management. Thus, to overcome these problems it calls the need for building 
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standardized classrooms in the same schools or building new schools to have enough 

classrooms which are proportional to the growing number of the enrollees. This can be 

again effective through mobilizing resources for the construction of new schools and 

additional classroom. Specifically, it includes involving the local people in the construction 

of classrooms and schools; initiating NGOs so that they could assist to alleviate the 

problem; allocating budget for the construction of additional classrooms and new schools 

by respective authorities. 

4.3.2 The role of teachers can be successful if they are well equipped with thorough knowledge 

of instructional and managerial skills. In the sample schools, however, the study found out 

that teachers lacked capacity in motivating learners, organizing the classroom, maintaining 

discipline, preparing appropriate lessons, tasks and instructional materials, implementing 

classroom rules and group work procedures. Thus, to equip teachers with the necessary 

classroom management skills the Zone Education Department in collaboration with the 

Regional Education Bureau and Teacher Training Colleges should give extensive on job 

training to primary school teachers on the effective implementation of classroom 

management components like planning, motivation, discipline, classroom organization and 

on ways of implementing classroom rules and procedures. 

4.3 .3 With regard to teachers preparing lessons and instructional materials the study revealed that 

they did not prepare lessons by relating with the students' experience. They taught as they 

are written on the textbooks. Besides the efforts made by teachers to prepare additional 

instructional materials was very low. Thus, the researcher recommends that teachers 

update the lessons by relating each topic with the students' experience since textbooks are 

poorly related to the students' real life situation. Besides, the writer recommends that 

teachers prepare supplementary instructional materials from the materials they find in the 

area to concretize their lessons. 

4.3.4 The outcome of the study revealed that the involvement of parents to assist the teaching 

learning process was very low. As long as teachers alone can not alleviate factors that 

affect classroom instruction and management teachers need to have frequent contact with 

parents. The researcher recommends that teachers and the school authorities give training 

on parental role to parents so that they could play their part. Besides, the student 
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researcher reminds teachers to establish a system of communication with the students' 

parents so that they could assist teachers in disciplining their children. 

4.3.5 The finding of the study indicated that teachers lacked the skill to properly guide and 

implement group work in classrooms. Nominally, they assigned group leaders and 

secretaries for the group. However, during the discussion the group leaders and secretaries 

were not seen doing their job. Besides, the students did not know what they were 

supposed to do in order to function in a group situation. Thus, to properly guide their 

group work teachers need to acquaint themselves with the group work procedures that are 

applied in classrooms and they have to teach group work procedures to the students 

because students need to know how to get information from the other members and how 

to respond to questions. 

4.3.6 As the study disclosed the effort made by teachers to facilitate the physical environment 

of the classroom to enhance learning was low. Thus the researcher recommends that 

teachers need to facilitate the physical environment of the classroom. They ought to 

organize the classroom furniture in such away that it enhances cooperative learning. 

Teachers need to make their classrooms attractive by posting posters, pictures and charts 

on the walls. Besides, to make the instructional activities interesting they have to put 

different instructional materials like flash cards, models and realia in the classroom. 

4.3.7 Finally, the researcher calls on other researchers to carry out more study on wider 

population by including other factors which affect classroom management practices of 

teachers at primary school level. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning Management 

A Questionnaire to be filled by First cycle Primary School 

Classroom Teachers 

The main purpose of this questionnaire is to investigate issues related to classroom 

management practices in first cycle primary schools of Awi Zone in Amhara 

Regional state. The information obtained will help to recommend and suggest 

possible solutions to the problems encountered during the implementation of the 

classroom management components. 

Hence, you are kindly requested to respond to every item in the questionnaire. 

Your correct and complete response to this questionnaire will have a great effect 

on the success of the study. 

N. B All your responses will be kept confidential 

No need of writing your name 

Thank you in advance for your cooperation 

The Researcher 

Part One: General Information and Personal Data 

Direction: Indicate your response either by using an (X) mark in the given box or 

by giving short answers on the space provided. 

I. Location: Woreda ------
2. Name of the school ------
3. The school is found in rural 0 
4. Language ofInstruction: 

Sub-town 0 
Amharic 0 

Town 0 
AwgniD 



5. Sex: 

6. Age: 

Male 0 Female 0 

20-30 years 0 

31-40 years 0 

41-50 years 0 

5 I years and above 0 

7. Qualification: TTl 0 Diploma D If any other specify 

8. Teaching experience: 1-5 Years 0 11-15 Years 0 

6-10 years 0 16-20 years 0 

21-25 years 0 26 and above years 0 

9. Number of students in your class: 40- 50 Y.!ars 0 

51-60 years 0 

Part two: Classroom Environment 

61-70 years 0 

71 and above 0 

Direction: Below are some statements about classroom physical environment. Read 

each item carefully and give the response by putting an 'X' mark in the given box to 

indicate the availability of classroom facilities and the conditions of classrooms. 

A. Items related to availability of facilities 

1- In your classroom there are ample desks for the students 

A. Yes D B.No D 

2- The classroom has a bulletin board 

A. Yes D B.No D 

3- There are adequate instructional materials in the classroom 

A. Yes D B.No D 

4- There are adequate instructional materials in the classroom 

A. Yes D B.No D 

B. Condition of the classroom and the classroom facilities 
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Direction: Rate the condition of the classroom and facilities on the scale developed by 

putting an 'X' mark. The numbers 5,4,3,2 and I on the scale represent very good, good, 

fair, poor and very poor respectively. 

No Items 5 4 3 2 

I Width of the classroom 

2 Clean lines of the room 

3 Condition of the classroom 

4 Brightness of the classroom 

5 Conduciveness of the classroom 

Part three: Teachers' experience on classroom 

Direction: Please indicate your response by putting an 'X' mark in the given 

box or by giving short answers. 

1 

I. Have you ever received training on classroom management? A. Yes 0 B. No 0 

2. If your answer is 'Yes ' do you think the training you have taken is sufficient to 

effectively manage your classroom? A. Yes 0 B. No 0 

3. Planning is one of the components classroom management. Thus, teachers prepare 

long and short term plans. In their plans they are expected to include a plan on when and 

how to contact with the students ' parents. Does your plan hold this? 

A. YesD B.No 0 

4. In your lesson do you clearly state suitable method of instruction for every lesson? 

A. Yes B. No D 
5. Motivation is one of the components of classroom management. Do you think your 

students are motivated to learn? 

A. Yes 0 B.No 0 

6. If your answer is 'Yes' how many ofthem are motivated? 

A. All of them 0 

C. Some of them 0 

B. Many of them 

D. Few of them 

o 
o 

7. If yOUI' answer is 'No' why ___ ______ _ ? 

8. In classroom which group of students do you frequently motivate? 
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A- Students who are doing well in the task 0 

B- Students who trying to do the exercises 0 

C- Students who are disciplined and quiet 0 

D- All the students of the class 0 

E- Students who are weak in subjects they learn 

9. Do you give varied tasks for learners to do? 

A. Yes 0 B. No 0 

o 

10. If your answer is 'Yes ' from what source do you frequently give exercises? 

A. From their text books 0 

B. By preparing exercises of your own 0 

II . If your answer is 'No ' for question number ' 9' 

Why ________________________________________________ ? 

12. Do you relate learning activities with the student' experience? 

A. Yes o B.No 0 

13. Do you use variety of instructional materials during presentation? 

A. Yes 0 B.No 0 

14. If 'Yes' how often do you use the instructional materials? 

A. Always 0 B. Frequently 0 C. Sometimes 0 D. Rarely 0 
15. If 'No ' Why _______________________________________ ? 

16. Do you display the works of students on bulletin board (wall)? 

A. Yes 0 B.No 0 

17. If your answer is 'No' why ___ ___ ___ _______ ___ ? 

Part four: Relationship between teachers and students 

Direction: Rate the extent of your acquaintance with the student's family, interest, 

background and ability. The numbers 5,4,3,2 and 1 on the scale represent all, many, 

some, few and none respectively. 
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No Items Scale values 

5 4 3 

18 I know the interest of my learners 

19 I know the family background of the learners 

20 I know homes of my learners 

21 I know the ability of the learners 

Part five : Teachers' experience on other classroom management components. 

22. Do you observe any disruptive behavior in the classroom? 

A. Yes B.No D 

23. If your answer is ' Yes' what are the disruptive behaviors mostly prevailed? 

24. What so you think is the major source of the discipline problem in your class? 

A. The School policy D 

B. The students D 

C. The teacher D 

O. The Parents D 

2 

25. When one of the students misbehaves in classroom which mechanism do you mostly 

use to maintain discipline? 

A. Reprimand the learner who misbehaves D 

B. Apply physical punishment D 

C. Use private conference with the learner 

O. Send the learner out of the classroom 

E. Communicate with students parents 

D 

D 
D 

F. Send to the unit leader, vice- principal and principal D 

G. Ignore the misbehavior if it is not serious D 

H. Remind the classroom rules D 

26. Do you have classroom rules and procedures? 

A. Yes D B.No D 

5 
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27. If 'Yes ' who sets the rules and procedures? 

A. The teacher 0 

B. The student 0 

C. Both the teacher and the students 0 

28. Are the rules and procedures posted on the walls? 

A. Yes 0 B.No 0 

29. Do you teach the rules and procedures? 

A. Yes 0 B.No 0 

30. If'Yes ' how often do you teach? 

A. Only on the first day of the academic year 0 

B.Always 0 

31 If your answer for number '29' is 'No' why -

32. Do parents know the classroom rules and procedures? 

A. Yes 0 B.No 0 

33. Do you have a contact with the students' parents? 

A.Yes 0 B.No 0 

34. If'Yes' how often do you have a contact with parents? 

A. Always o C. Sometimes 0 

B. Frequently 0 D. Rarely o 
35. When do you have a contact with the students' parents? 

A. When there is discipline problem?D 

B. To report about the students' positive behavior 0 

C. To get material and financial support 0 

C. Rarely 0 

D. If any other mention ------------------------------------------------

36. In your classroom do you employ group work? 

A. Yes 0 B.No 0 

37. If 'No' why? ----------------------------------------------------------

38. If 'yes' do you arrange students into groups? 

A.Yes 0 B.No 0 
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39. On what bases do you group the students? 

A. Based on the interest of the learners D 

B. Based on their ability D 

C. Randomly D 

40. To form group do you arrange the students ' seats in clusters? 

A. Yes D B.No D 

41. If your answer is 'No' why? --------------------------------------------------

42. Are the students interested in the group work? 

A. Yes D B.No D 

43. Do the members of the group equally participate in the discussion? 

A. Yes D B.No D 
44. Do you give different tasks for each group? 

A. Yes D B.No D 

45. Do the students finish the task given on time? 

A. Yes 0 B.No D 

46. If ' No ' Why? -------------------------------------------------------------------

47. Do the students know the group work procedures? 

A. Yes D B.No D 

48. Do you give feedback for all the groups? 

A. YesD B.No D 

49. If 'No' Why? --------------------------------------------------------------------

Part six. General Questions 

Direction: Please give possible answers for the following questions. 

1- What are the five major problems you face in managing your classrooms? 

2- What do you think the solutions could be? 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

A Questionnaire to be filled by Primary School Principals and Cluster 
Supervisors 

The purpose of this questionnaire is to investigate issues related to classroom 

management practices in first cycle primary schools of Awi Zone in Amhara Regional 

state. The information obtained from the respondents will help to recommend and suggest 

possible solutions to the problem encountered during the implementation of the 

classroom management components. 

Hence, YOll are kindly requested to respond to every item in the questionnaire. Your 

correct and complete response to this questionnaire will have a great effect on the success 

of the study. 

N. B All your responses will be kept confidential 

No need of writing your name 

Thank you in advance for your cooperation 

The Researcher 

Part One: General Information and Personal Data 

Direction: Indicate your response either by putting an (X) mark in the given box or 
by giving short answers on the space provided. 

I. Location: Woreda ____ _ _ 

2. Name of the school _ ____ _ 

3. Level of the school _ ___ _ _ 

4. Your school is found in rural 0 Sub-town 0 Town 0 
5. Language of Instruction: Amharic 0 AwgniD 

6. Sex: Male 0 Female 0 

7. Age:20-30 years 0 41-50 years 0 



31-40 years 0 51 years and above 0 

8. Qualification: TTl 0 Diploma 0 If any other specify _____ _ 

9. Experience 

1-5yearsO 6-IOYearsO II-IS years 0 16-20 years 0 

21-25 Years 0 26 and above Years 0 

10. Number of students in each class 

40-500 51-600 61-700 71 and above 0 

Part Two: - Classroom Environment 

Direction: -Below are some statements about classroom physical environment Read 

each 

Item carefully and give the response by putting an "X" mark in the given 

box to indicate the availability and condition of the classroom facilities 

A. Items related to availability offacilities 

I. In classrooms desk and chairs are movable. 

A. Yes 0 B.NoD 

2. Ir. classrooms desk and chairs are movable. 

A. Yes 0 B.NoD 

3. Classrooms have bulletin boards 

A. Yes 0 B.NoO 

4. There are adequate instruction materials in the classroom 

A. Yes 0 B.No 0 

B. Condition of the classroom and the classroom facilities 

Direction: - Rate the condition of the classroom and facilities on the scale 

developed by putting an "X" mark. The numbers 5, 4, 3,2and 1 on the 

scale represent very good, good, fair, poor and very poor respectively. 



No Items Scale Valves 

5 4 3 2 1 

1 Width of the classrooms 

2 Cleanliness of the rooms 

3 Condition of the chalk boards 

4 Brightness of the classrooms 

5 Conduciveness of the classrooms 

Part three: - Teacher's experience on classroom management components 

Direction: - Please indicate your response by putting an "X" mark in the given box 

or by 

giving short answers. 

1. Have you taken training on classroom management? 

A.Yes 0 B.NoD 

2. If your answer IS "Yes" does the training help you to provide support for 

teachers? 

A. Yes 0 B.NeD 

3. PlafUling is one of the components of class room management. Thus, teachers 

Prepare long and sholi term plans. In their plans they are expected to include a 

plan on when and how to contact with the students parents. Does the teachers plan 

incorporate this in your school? 

A. Yes 0 B.NoD 

4 Do teachers state Suitable method of instruction in their plans? 

A. Yes 0 B.NoD 

5. Motivation is one of the components of classroom management .00 you think 
the students in your school are motivated to learn? 

A. Yes 0 B.NoD 
6. If your answer is "Yes" how many of them are motivated? 

A. All of Them 0 B. Many ofthemD 

C. Some of them 0 D. Few of them 0 



7. If your answer' s is "No" why? --------------------------------------------------

8. In classrooms which group of students do teachers frequently motivate? 

A. Students who are doing well in the task D 

B. Students who are trying to do the exercises D 

C. Students who are disciplined and quiet D 

D. All the students of the clasSCJ 

E. Students who are weak in subjects they learn D 

9. Do teachers give varied tasks for learners to do? 

A. Yes D B.No D 

10. If your answer is "yes" from what source do teachers frequently give exercises? 

A. From the students' text books D 

B. By preparing exercises of their own D 

II. If your answer is "No" for question number "9" 

Why? -----------------------------------------------. ----------------------------------

12. Do teachers relate learning activities to the students' experience? 

A. Yes D B.NoD 

13. Do teachers use variety of instructional materials during presentation? 

A. Always D B. Frequently D 

C. Sometimes D D.Rarely D 

15. If your answer is "No" why? -----------------.-----.. -------------

16. Do teachers display the works of students on bulletin board (wall)? 

A. Yes D B. No D 

17. If your answer is "NO" why? -------------------------------------­

Party four: - Relationship between teachers and studeuts. 

Directions Rate the extent of teachers' acquaintance with the students' family, 

interest, background and ability. The numbers 5, 4, 3, 2, and 1 on the scale 

represent all, many, some, few and none respectively. 

J 



No Item Scale Valves 
5 4 3 2 

18 Teachers know the interest of the learners 
19 Teachers know the family background of the 

learners 
20 Teachers know homes of their learners 
21 Teachers know the ability of the learners 

Part Five: - Teachers' experience on other classroom management components 

22. Do you observe disruptive behaviors in classrooms? 

A. Yes 0 B.No 0 

1 

23 . If your answer is "Yes" what are the disruptive behaviors mostly prevailed? ----------

24. In classrooms when a student misbehaves, which mechanism do teachers mostly use 

to maintain discipline? 

A. Reprimand the learner who misbehavesO 

B. Apply physical punishment 0 

C. Use private conference with the learner 0 

D. Send the learner out of the classroom 0 

E. Communicate with the student's parents 0 

F. Send the learner to the unit leader, vice principal and principal 0 

G. Ignore the misbehavior if it is not serious 0 

H. Remind the classroom rules 0 

25. What do you think is the major source of the discipline problem in classroom? 

A. The school policy 0 

C. The teachers 0 

26. Do the classrooms have rules and procedures? 

A. Yes 0 B.NoO 

27. If "Yes" who sets the rules and procedures? 

B. The Students 0 

D. The parents 0 

A. The teachers 0 B. The students 0 

C. Both the teachers and the students 0 



28. Do teachers post the rules and procedures on the walls? 

A. Yes 0 B.NoD 

29. Do teachers teach the rules and procedures? 

A. Yes 0 B.No 0 

30. If "Yes" how often do they teach? 

A. Only on the first day of the academic yearD 

B.Always 0 

C. Rarely 0 

31. If your answer for number "29" is "NO" why? ---------------------------------------------

32. Do parents know the classroom rules and procedures? 

A. Yes 0 B.No 0 

33. Do teachers have a contact with the students' pretests? 

A. Yes 0 B.No 0 
34. If "Yes" how often do they have a contact with parents? 

A. Always 0 

C. Sometimes 0 

B. FrequentlyD 

D. Rarely 0 

35. When do teachers commonly have a contact with the students' parents? 

A. When there is discipline problem 0 

B. To report about the student' s positive behaviorD 

C. To get material and financial support 0 

D. If any other mention --------------------------------------------------------

36. In classrooms do teachers employ group work? 

A. Yes 0 B.No 0 

37. If "Yes" on what bases do teachers group the students? 

A. Based on the interest of the learners 0 

B. Based on their ability 0 



C. Randomlyo 

38. If your answer for number "36" is "NO" why ------------------------------------------

--------------------------------------------------------------------? 

39 Do you teachers arrange students in to groups? 

A. Yes 0 B.NoO 

40. To form groups do teachers arrange the students ' seats? 
A.Yes 0 B.No 0 

4l.If your answer is "NO" why? ----------------------------------------------------------------

42. Do you think the learners are interested in the group work? 

A. Yes 0 B.No 0 

43. Do the members of the group equally participate in the discussion? 

A. Yes 0 B. No 0 

44. Do teachers give different tasks for each group? 

A. Yes 0 B.No 0 

45. Do the students finish the tasks given on time? 

A. Yes 0 B.No 0 

46. If your answer is "No" why? -------------------------------------------------------

47. Do you think the students know group work procedures? A. Yes 0 B. No 0 

48. Do teachers give feed back for all the groups? A. Yes 0 B. NeD 
Part Six: - General Questions 
Direction: - please give possible answers for the following questions. 

1. What are the five major problems teachers face in managing their classroom? 

2. What do you think the solutions could be? 



Appendix C 

Classroom Observation Checklist 

This checklist is designed to collect information about the classroom management 

practices of Awi zone first cycle primary school classrooms. The information collected is 

used for academic study. As one of the purposes of the study is to examine the existing 

situation of the classroom management practices employing observation as one of the 

instruments is valuable to complete the study. 

I. General Information 

1. Woreda __________ _ 

2. Name of the school __________________________ __ 

3. Grade and section _________ Date ______________ _ 

4. Subject _______________ Topic ______________ _ 

5. Number of students in the class M, _______ F _______ Total ____ _ 

6. Time begin ____________ Time ended __________ __ 

II. Bio-data regarding the teacher being observed 

• Sex ____________ __ • Experience, ________ _ 

• Age ____________ __ • Qualification ______ _ 

III. Classroom Facilities and the classroom situation 

A- Availability of classroom facilities 

Direction: Indicate your observation to the given items by using an (X) mark in the 

space provided under 'Yes' or 'No'. 
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No Items Yes No 

1 Desks and chairs are movable 

2 Desks and chairs are arranged 

3 There are enough desks in the classroom 

4 There are adequate instructional materials in the classroom 

5 Three is free space to facilitate different sitting arrangements 

6 The rules are posted on the wall 

7 The classroom has a bulletin board 

B. The classroom physical environment 

No 

I 

2 

3 

4 

5 

6 

Direction Rate the physical environment of the classrooms by using an "X" 

mark under each value 

Items V. good Good Fair Poor V. poor 

Classroom width 

Cleanliness of the rooms 

Class size 

Condition of the chalk boards 

Brightness of the classrooms 

Conduciveness of the classrooms 

Part IV Classroom management practices 

Direction :- In rating the teachers classroom management Is kills on the scale 

developed use an "X" mark in the rectangle provided in front of the item in which 

the teacher is to be rated in respect to your judgment given in numbers. The 

numbers 5,4,3,2 and 1 on the scale represent very good, good, average, poor and 

very poor respectively. 
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catagory Sub -Category Scale Valves 

5 4 3 2 I 

1.1 The teachers states suitable method of 

1 Instruction in planning 

1.2 The teachers has planned to contact with 

Parents 

2 2.1 The teachers provides varied tasks to the 

students 

2.2 The teachers use different instructional 

materials while teaching .~ 

2.3 The teachers relates learning activities !&-tQe 

students experience '" 
2.4 The teacher displays the works of students 

on 

the bulletin board or the walls 

3 3.1 The teachers focuses on the misbehavior 

rather 

than the misbehaving student 

3.2 The teacher gives equal attention to all 

students 

3.3 The teacher guides rather than dominates the 

students 

4 4.1 There are no disruptive behaviors III the 

classroom 

4.2 The teacher controls the whole classroom 

4.3 The teacher reminds rules to stop 

misbehavior 

4.4 The teacher ignores misbehavior which is 

non-disruptive 

3 



Category Sub -Category Scale Values 

5 4 3 2 1 

5 5.1 There are rules and procedures m 

classrooms 

5.2 The classroom rules are short and precise 

6 6.1 The teacher gives constructive feed back 

6.2 The teacher rarely sits down 

6.3 The students group work is monitored 

7 7.1 pupils are working in groups properly 

7.2 The teachers varies grouping 

7.3 The teacher reminds the groups to use group 

work procedures 

7.4 students finish the task on time 

7.5 Group members report their work 

to the class 
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Appendix D 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

Student Focus Group Discussion 

The aim of this focus group discussion is to get the necessary information of the 

classroom management practices in first cycle primary schools of Awi Zone in Amhara 

Regional state, The information obtained will help to recommend possible solutions to 

the problems encountered during the implementation of the classroom management 

components, 

Part One: General Information 

Woreda ________ _ _ Date, _________ _ 

Name of the school ---- -- Time FGD started ____ _ 

Group number _______ _ Time FGD ended ____ _ 

Number of students in a group -------------------------------­

Part Two: Introduction 

This guide for FGD is presented to generate pertinent data concerning your classroom 

management practices, It is the researcher's belief that in generating data for research 

purpose due attention should be given to the ethical concerns that would develop trust in 

part of the participants, Accordingly, the following ethical considerations are forwarded, 

• Your participation in this discussion is on voluntary basis, 

• You have the right to withdraw, to change your ideas or to edit your recorded 

ideas, 

• While the information you give belongs to you, the interpretation totally belongs 

to me 

• Your anonymity and confidentiality of your information holds the heart of this 

research ethics, 



During the FOO: 

• There is no right or wrong answer and difference of opinions are perfectly 

acceptable. 

• Notes are being taken during this discussion so that an accurate summary can be 

prepared. All comments are confidential. 

Part Three: Discussion Questions 

1. Do you like your classroom teachers? Why? 

2. Is your classroom attractive? 

3. Do teachers use different methods of teaching? 

4. Do they give you varied and interesting tasks? 

5. Do your teachers give you exercise from your textbook or from their own? 

6. Do your teachers use variety of teaching materials during presentation? 

7. Are you interested in the way they present the lesson? 

8. Do they encourage you to ask questions, give suggestions and express your 

feelings freely? 

9. Do they treat all students equally? 

10. Are you provided with adequate furniture and teaching materials? 

11. Is there a strong relationship between your teachers and your parents? 

12. What sort of disruptive behaviors do you observe in your classroom? 

13. How do your teachers maintain discipline? 

14. Do you have classroom rules and procedures? 

15. Do you discuss in groups in your classroom? 

16. Are you interested in the group work? 

17. Do you get appropriate feedback from your teachers after you do the exercise 

given? 

18. Du you respect each other? 

19. What are the major problems you see in your classroom? 

20. What do you suggest as solutions for the problems? 

Thank you for your participation 
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IJ. ~,?J 0 fl. f'fl-9° 0 

fl. roo"'1t,!' h~A 1{);:/,1 r"'l.ouflh1: 'l' ,!'4:?J1' 
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ooootY: hll·U (1;t-1' f""'~(1. -}. ,nn u<'I(l1' ~,9"ll-}' ~1"'16o(;""'f·} ,eIl'PA:: 

h-tnm"}' ~19"ll-}' 9"C.""911· OJ·ll'1' HlhA ',OJ' Yh--}"} ooootl<;' n009U L'1' 

(1ooooll<;'91'f PC (1 "'1.'I1OJ· (l;t- "X" 9"Ah')' (1"'1),:L"I YooAh·" :: 

f' 00 00 II <;' 00 "Ill ""I. 91 'f 

5. nfTJ9" '1'~ ~OJ' 

4. '1'~ ',OJ' 

3. ooA!-J9" ~OJ' 

2. '1'~ MS.Il9" 

1. n fTJ9" '1'~ hJ.'S.Il9" 

0000 11<;' 91'f 

-t.</? ~.}tl U<'I(l1' 5 4 3 2 1 

1 

2 

3 

4 

5 

f'oooo"'1tY h~A M.-}· 

f'oo"'1tY h~A M-}' 

f'oo"'1tY h~A '1'</?C t'l1l,-'l U''I,;t-

f'oo"'1tY h~Il' n<f! llC'f'} f' "'1 "11 -}. 

U"b;t-

f'ooU<JtY h~Il' lloo"'1C "'1ll"' '''1C YIlOJ' 

9"~~-}. 

h~A 'I'll'''' 

f'oo9''U6011 rh~A at.ll'1' noo6oC h1'1''I,91'f n1''1f1(1C1 

(11'0011 h l' 

ooootY :- rhhll<;'ro. '} ooAll <'1'1",. ro.ll'1' f'X 9"Ahr (1"'1),:L"I'l fI,I'. (l;t-91'f 

I\,e nn"L"~ (1ooq~ ,eooAt'I· 

1. f'h~A ro.ll'1' noo6oC llAm'l OJM. 'I'M 

u. h91 0 

2. ooAll91 «~I91» hlf', llAm'lro. h~A91,} (1 h"lfl n· 11009"60'''' n'/! ~ro. 1lllro. 

Yllflll-? 

11. Mllll9" 0 
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3. "'1<I'Y: ~I"}.'~' I'h~t\ mN1' noot-C ~11lt\ '/lJ).: :nttu9" 9"h'}Yr oo9"Ut-'} 

I'lJ>:9"'1 I' n "L"C 1.tb o:t> Yo' y:t>.<\I'I' :: ;>.:t>.<\:fOJ. '1.e9" hT"'I t OJ'IJ!' .?C 

M"'L <;' len. '?T'i·~ ''''' n'?t\o YI'I<J>9"ffJl\' : :1'~ICllJD ;>.:t> Y:ll .eUT} Yllr;rt\? 

V. nJD 0 1'1. nYIlFI'9" 0 

4. n6:t>Y:JD 'I.e '?t\o 1'1f~ l''''IllT'''It.r H~ M'''9''m'Pt\? 

V. nJD 0 1\. Mll,,,ov'T'V'9" 0 

S.MI'I 7i~r n "}.'~. I'h~t\ OJ·ll'T' noot-C n ,}Y: nllt\ ~OJ' : : noolf~'9" 

nh~t\JD I''''L 'f'i' T"'ItJD'f I\r9"UCr T~I'I'li~r M:fOJ' .e'lt'l-? 

V nJD 0 

1\, nt\t\9" 0 

6.T~I'I7i~r M:fOJ' 111'1' 9",} YUI'I":P T~I'I7i~r M:fOJ' .e'lt'l-? 

V. V·I\·9" 0 

1'1. llH·JD:P 0 

m. 'T'</:,y.:P 0 

00. nffJ9" 'T'</!,y.:P 0 

7. 1"/1'1 7i~~' 1''1 :fOJ·9" 111\· 1\9"1? ----------------------------------------------------

V. oot\ovllJD'f'} 0'1'<' V· 'b;r 1''''LI'I<.r'} 0 

1\. ovt\ovllJD'f'} l'loo/-Ut-r oo·ht- I''''LYY..C'I.r'} 0 

m. nh~t\ OJ'll'T' 'T'<' /-U~--9",?fJC Y'I:fOJ''} 0 

00. nh~t\ OJ·ll'T' 1''''L'I7' V·I\·9" T"'ItJD'f 0 

IP. nh~t\ OJ'll'T' nr9"UC;r:fOJ' Y..h9" YI\· T"'ItJD'f'} 0 

9. 1\'I''''ItJD'fJD I'Tt'\Yr.. ovt\oollJD'f .el'lffJl\·? 

v. nJD 0 

1\. nt\I'I'T'9" 0 

10. oot\llJD nJD hlf~ 1''''Ll'lm··'''' oot\ovll nnlltf'i'OJ· h9",}Y:,} ~OJ'? 

V. hooom~ 0 
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fl. O"lA O"'1H.?:e:+ 0 

11.ooAtJP' ht\o1'9" 1111"/ fl9D ,? ------------------------------------------------------------ -

12. 1''''1..I'tJ -t9"~ +1 +9"UC + 11-t"'1 I-P' 'f h Ijl] ll. .?C n"'1 tJ oo.l?: .l'tJ -t9" t-fl·? 

U. hP' 0 

fl . M tJ9" .I?: 9" 0 

13. n"'1..I'tJ-t9"~n ·}- m:"+ 1'-tM'~ 1':"9"UC+ 00t.J'l 00"ft.l'P''f1 .em'I>"'1f1· 

m.e? 

U. hP' 0 

fl. ht\m4'9"9" 0 

14. ont\tJP' hP'1 1111'~ l''''1.m4'oo+ 

u. V-M.t!. 0 rho h1.'n.l?: 'l.t!.D 

fl. MltJ:;'m.1 'l.t!. 0 oo),t\t;; ht\t;; 0 

15. ont\f1P' hAm'I'9"9" hl1'~ fl9"1? ------------------------------------------------------

16. """'1I-P''f l''''1.oPfm.1 1'+9"UC+ ooCJ'l oottt.l'P'':j· ntJtJ:t\ m.tJ1' 

ftJ4'~fTJfI' (.efl1'4.fI-) m.e? 

U. hP' 0 fl. I'fI~ 0 

17. ont\tJP' I'fl9D hl1'~ fI~1? ----------------------------------------------------------

tJtJ:A ht-+ 1 1'009"Ut-1'i' 1'-I''''1t'l''f1 "I1"'j..,+ O-l'ool\h-l' 

00001..1'1 h!lU 0;1"'f O+ln-+ ul\(I'f 001Pt.+ 1'-I''''1tP''fP'1 1I11J1\. 1 I''t-C' .l'DI 

1 I' 001ll"0 +1 (1;1" h'i' 1'-1'1\1' 'fir';1" 9"1 .l'uA h 1.1'. "'1..1'1&41 .I' ooA tJi:: : 

I' ooooH:;' 00"1 fl6I'iJ. P'"f 

5- I' U·fI·'}9" 3- I"N:.f·:t:1 

4- I' MltJlj' P':t:1 2- I'WIJ9" 1'M·:t:1 
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l' .'/1 ~'}O 1J1'\(l1' ooooH;;' ?'~ 
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18 r"""'1t?':t'} 1/'}l]t\ ~,OJ':NIIJ' 

19 r1''''1t?':t'} rfHofl;rrOJ''} Y.lJf ~,OJ':NIIJ' 

20 -,. "'1 t?':t room·n"'·'} f1;J'<i uo<j'tf rt;J'rOJ''} 

~,OJ' :NIIJ' 

21 r1''''1t?':t'} rH,r ~fI·;J' ~,OJ' :PfllJ' 

h~A h9"i1T: roo9"U&-1 rh~A (I}NI' huotC h,}'P'l.?':f n.,.t?,:r; rhoo&-C 

h~fIu:f 

ooootf l Thhfl;;' (1)0 ') 00 Ail "1'1'''' r « X.. 9" A hT n "'11: l '?<J l]}'.. (I;J' ?':f IIf., 

nh "J:'~ noo'l~ f.,ooAlt- :: 

22. nuofil1'9"~n+ OJ:"T nh~A OJ.i1'1' ril~ - i1Ch+ H:fI+ f.,;J' fA? 

U. h?',) 0 fl. hf.,;J' f.,9" 0 

23. ril~ - i1Ch+ 'H:fI+ M I-tfl· r"'L;J'~+ 7·1:flf.:f 9",}1:,} 'IrOJ.? 

24. nh~A OJ.i1'1' ril~ - flCh"" 7'1:flT f.,;J'fA I-tfl· uo'}i1ibOJ. nhll'1;;'OJ. 9",} 

t't.lfl f.,:fll A? 

u. r T / fl, -/> T t't. t't. ~ OJ. 0 

fl. 1''''1t?':f 'IrOJ. 0 

tho uo9"tJ&- '} <irOJ. 0 

UO. OJfI~:f <irOJ. 0 

25. nh~A?' OJ.fl'l' h,}1: 1''''1t '1'4.+ n.t.~9" fl~ - i1ChT fI"'1flmn:" 

r"'LOJM.+ ?,C9"Jf nhll'1;;'OJ. r-r;;' OJ. '} ~OJ.? 

U. '1'4.+ flt.?uoOJ. 1''''1t "'1flm,}'''''~f MlTJfllJ' 0 

fl . h M 'P. :"ITJ + 7,&$"'1 fllJ' 0 

tho h1''''1tOJ. ;JC r'?A OJ.f.,f.,T MC;JfllJ'D 

UO. 1''''1 t OJ. '} hh~A MOJlTJfllJ' 0 

!p. h1''''1tOJ. OJII~:f ;JC iIfI 'I'<I.-/> M;J7&-flO' 0 
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t. . 'l'4.+ f''{'Kon(ll. '} T"'It (l)Y.. .{.t.:J> MTfJfJtP-'T '1 CO<'\" - on9"ut-'} 

ht\I]I'lV' 0 

n. f'T'{'Kon(ll. 'l'4.+ h,/:1-<;' ht\lf', h " -'P(W' 0 

Ii. 'l' 4. 'i: '} fI .{. K 00 (II. T "'I t f' 11 '/: t\ (I). fI 'l' U 0) T '} h '}.<t.f' fI ;t-(II. fI h Y.. C ;J 1'lV' 0 

26. Oil'/: t\ P-' (ll.f1'l' f'1l'/:t\ (ll.f1'l' onont.f''1 Y.. '}{I M? 

V. t,P-' 0 fl. f'fl9" 0 

27. ont\f1P-' hP-' hlf~ U'I' ,}'1 on on t.f'(I). '} "'I'} t,(I)fT](II.? 

v. on9"U';" 0 fl. T"'ItP-'":r: 0 m. O;Jt· f'(I)fT] ',(II. 0 

V. hP-' 0 

29. f'1l'/:t\ (ll.f1'l' U'l ' ,}'1 ooont.f'(II. ') flT"'ItP-'T .f'f1T9"trfl-? 

V. hP-' 0 fl. MflT9"C9" 0 

30. ont\f1P-' hP-' hlf~ f''''l..f'f1T9''';''+ on;r; ~(I).? 

0. Ohon'i: f'oo}!.ont.f' ,,,'} 0 

fl. V·t\ 1.tb 0 

m. ~,t\c;.: ht\c;.: 0 

31. ont\f1P-' t,I\f1T9"C9" hlf~ fl9"1? ------------------------------------------------------

32. f'1l '/:t\ (ll.f1'l' .I'.'}{I'1 ooont.f'P-'T') flT"'It (l)1\,JtT M(II."''PM 

0. hP-' 0 fl . f'fl9" 0 

33. hT"'It (l)1\,JtT ;JC "7T'i·~+ MP-'+ (l)f.? V. hP-' 0 fl. f'fl19" 0 

34. ont\f1P-' ~,P-' hlf~ hT"'It (l)1\,JtT ;JC f''''l. '1'11'+ 09",) .f'Ut\ 1.tb ~(II.? 

v. V·t\1.H, o o 
fl. ·OH·1.tb 0 00. ~,t\c;.:ht\c;.: 0 

35. hT"'It (l)1\,JtT ;JC .f'flP-'+ "7'}1'~+ 9",),} O"'l.onflh+ 'I'P,f. I\f. ~(I).? 

v. T"'ItP-'T f'f1~f1Ch+ H:fI+ 1'I..f'<'\~'1 I'I.'{'K-oo· 0 

fl . M T"'ItP-'1' m,}ht, O)'} fI(I)I\,Jt',)~ fI"'I<'\(I):" 0 

n,. f'<j.f. '1 '}f1 '1 f''''ITt.f' t\ ,~';J'/: fI"'I"71+ 0 

on. flM 9"11 '}.f' + h lf~ f. "7 fI K· ------------------------------------------------------
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36. nl1'!:A91 ro.{I'f' TD'ft91".:j:'} rn·.\':'} M· 1'ot-I'o'? 

V. ~191 0 1'0. ~1I\0t-9" 0 

37. dOA{l91 Mot-?U hlf~ 1'o9",}? -------------------------------------------------------------

38. dOA{l91 n91 hlf~ TD'ft91".:j:'} rn·.\':'} {It-'} I'oD'fOt-:'" 1'.e.t-PoI'o·? 

V. n91 0 1'0. M.e.t-~'9" 0 

39. "·D'ft91".:j:,} rouu·]f.:'" 09u
,} 9"11,}1':'" ~aJ.? 

V. n·t'D'ft91"f '!:I\o):'" 0 

1'0. nTD'ft91"f "fl'oo;r dOOt.:'" 0 

rh . nn;JtTJ '''is h '} .P.n '''D'f notTJ raJ. 0 

40. rTD'ft91"f'} ro'}nC'1- tln· .I~:,} M·aJ. n"'l.1'9"".:j: noAh- 1'.P.t-PoI'o·? 

41. dO A{I 91 M.e.t-~9u hlf ~ Il9U
'}? ----------------------------------------------------------

42. TD'ft91"f nn-.\':'} M·aJ. I'odOro1'r:'" '!:I\o)", MraJ.? 

V. t.91 0 rl\raJ.?U 0 

43. nn-.e.·'} {It-ro. rn·.\':'} MI\'}- V'I'o'9" nhh'M'}- .\':Ci'iraJ. '} ,erotTJll-? 

V. n91 0 1'0. t.,erom-9" 0 

44. hC{l91 I'oV'I'o'9" n·.\':<;,"f rTM~ dOAnoJ{91"f t.tI;J~TaJ. ,eotTJl'o'? 

V. n91 0 1'0. ~IAo'f'9" 0 

45. (l11'!:A ro.{I'f' 1'1'0.:,.. (l·.\':<;,1- V'I'o-9" rTotTJraJ. ') {It- (lOn'" 1'm<J~:J'1l-? 

V. ~191 0 1'0. n1'm<J~'I19" 0 

46. dOA{l91 ~I1'm<J~~9" hlf~ 1'o9",)? --------------------------------------------------------

47. TD'ft91".:j: r(l·.\':'} {It-'} .on"f m'}~"'aJ. 1'aJ.:J'I'o·? 

V. n91 0 1'0. n1'aJ.'I19" 0 

48. W·I'I·?U (l·.\':<;,1· (ldObt\,t.i'i I\,e no. rlf~ 9"I\7i <J MT 1'r:'" ,eOtTJll-? 

0. ~191 0 1'0. nAo'f'?U 0 

49. noA{l91 ~IAo'f'9" hlf'/ l'19"n -------------------------------------------------------------
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~Im:l'''.e M1' ,f'rT'} r'"l.on(\h-f: 'f',f'4! f11"f 

onont,f': htLu n;1':r, r,,.ln,'}-'} 'f',f"IIf11:r, ~I'}{ln(l). ntllt:T (I;1'f11"f rt-flf11'} 

M1' ,f'r'l' .eflm·:: 

1. rtllt:A (I).fI'f' nout-C tI,}'P'bf11"f n-f'1fJnC "I.e r'"l.,f' ;J'f'on· 5 'P'1 'P'1 :r'''Jc::r' 

9" '} .I': '} '1 r (I),? n. I1lll<;' A '}: : 

lI. --------------------------------------------------------------------------------------------­

(\. -------------------------------------------------------------------------------------------­
m. -.,------------------------------------------------------------------------------------------

uu. --------------------------------------------------------------------------------------------
2. M.e M?rCD. 'P'1 'P'1 "f"Jc.'"f onlt:'}-'1. .e11'1(\' {I (\(1). ,f'OI). rCD. '} lIf'\(I"f nllC 
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Appendix F 

nMt(1 Mil ~'dicilt 

n~Ul 'rl~ T'rUCT 

t'T'rUCT ,.,:,.~C; noot-C T'rUCT h~A 

OM~ ooilr'l.f.C If"} 0"'1..77- roo'f,oot5' .f.lJi :"II1"H CM't-009''u&-"}'1 0'1-f:~:" 

ft-TcIJ.eHC'"f 1""'1..'1"'1 r?\m.~ oom.e~:: 

rH.u oomR.~ 'P'I MO'J OM~ oollr'l.f.C W} m·ll'1' 0"'1..71· roo"}"lM' 

roo"f,oot5' U.1t h"}.f.~ <'IR.IlA rO'J.5'llr9"';' oo9"ut-"} 5''Irm·'} rll~A m·ll'1' 

tIOOt-C 1l·}'P'l.9>"f tlr71J0C} II 0'J'1' 'I:" '1m· :: OH.U '1''1:'' 'IR. OooooC/1119" 

Mlr71J0';' "R. 'I;Jmoo· "f"lC'"f roo~:'·'l, U"I(I"f R.'/'CIJft-: : R.U '1''1:,. 

hrt.lI?m· "lfl 'I.e9" h"}'l . .f.CfI rool1t9>r. -}'IlIlll~'I-}' m"l"i'l:" Mrm· :: 

MH. tJ9" hCfl9> OoomR.41 m·f1'1' Nlfl-:""} '1' 5'<I? 9>"f 0'1''1'''1 tl "}flOm· hrl!l. 

01. 'I ooAfi '1m· 5'1I':""} 71 "}'l.IPm· Or tJ:"'1 7ImR..4'1I U· :: 

tl'1'7.m· 

O'J"IIPO.5' :- tllt.U oomR.~ ooAo Ooollm:"9> OhCll9> m.e9" OP'tr9> "I.e 

rO'J.oo"l 9""}9" "f"lC h"}.f.fl.O "l;J"l'1'A9> hm'lIlU' :: 

oomR.</l "I.e 119" 9>'} oo'l~ tl5'flt.A "l9" :: 

Il~A h"}f:: - hm.4''I.e oolJi"}'1 oom.e41"} rtJ!~qoft-r"} r"lA u.emr Oroollhr 

oooot5':~ Mlfl-r oom.e4l"f rllilA ooAiI 't())o flfI())o ,f'1'Ifl-r"} nll~-}' (1;1' 'IR. 

noo'l~ m.e"}9" r«x» 9"Allr nrl'lm())o "I'1'"} ())oil'1' nO'JiI.,.oo'1' 5'ooAIl-l::: 

11 :"/11,:" rO'J7~n:" ml'l --------------------------------------------------------

21 I" :"/11, -/' i19" ---------------------------------------------------------------------

31 I" :"/11, -I: .f.l 1t -------------------------------------------------------------------

41 :"/11,-1: rO'J. 7~0:" tlqlln. 07mCO o:"'Hi hrO'JO 

51 r9"UC:" rO'Jo'1'O ')' :I:"}:I: tlO'JC~O tIm' 7.0 

61 ?;1'I anf: 0 fl.:" 0 

71 hf:"'l.I h20-30 'ioo:" 0 

h31-40 'ioo:" 0 

h41-50 'ioorO 

h51 'ioo:"'1 hH.5' ntlR.O 



h ~It. U (J)."U' 1]11 W'J 1If)· -------------------------------------------------------

h 11-15 '}oo~·O h 16-20 '}oo'l· 0 

h26 ,}00~·'1 hlt.f "'I.e 0 

lo/nh<J:A (J).1I'1' I''''l. 71· -t"'!/,?>"f 11 tH. 

h40-50 0 

h61-700 

h51-60 0 

71 "1.'1 hlt.f n".e 0 

Il~A IJ-IIr :- I'oo"'!/,f Il~ft-"f') hm:l'''.e IJ-'l.;r n-toollh-t 

V. ('oo"'!/,f Il~ft-"f') 4lc\41""f n-toolth.,. 

oooo/,f:- hltu n;r"f (,1l~A CD-1I'1' 4l"i41""f') I''''l.oollh'l: V"i(l"f 4'Cn'PA:: 

I' -t"'m-r') ~')lJJ vc\(I"f n'1''l'''1 n"'!')n 11 rllllt'l;;' lD-') ooA,.. c\ '1'') lD-il'1' I' ce X" 

9"Allr n"'!Y:l,,} .eooA .... :: 

1. noo"'!/,f 1l~lIu"f (J).1I'1' II V·II·9" -t"'!/,?>"f I''''!.n:l' 004'0060/. 

},t'\? 

Vi},?> 0 t'I/ 1'119" 0 

2. nl' Il<J:II· 1''''!.71· I'-t"'!/' 004'0060/.?>"f -tH"i:l'7i '1r(J)· ? 

Vi },?> 0 t'I/ },.eY.II·9D 0 

3. oo"'!/,f 1l<J:ft-1' l''''!lI;r(J)~f'1 ~·9"UC~· ~Il 7·-'\~"f 

1''''!.lIm'i.n'l· 1Pt'\,-'\ Mr(J)·? 

vi },?>O III 1''';f(J)·9'' 0 

4. noo"'!/,f 1l<J:ft-"f n'l! l''''!lI-t",!/,f ooC;i! OO"i/,f?>"f M· ? 

Vi h?> t'I/ 1'11·9" 0 

II. I'oo"'!/,f Il~ft-"f') 7~;r I''''l.oolth'l: mf4:?>"f 

oooo"f ; hltu n;r-t l'4'ln-r ~'),.. UI\(I"f h9"lIr h",!&-(,6l>"f') .e"'PA: 

h-t"'m-r 9"CG<j,?>"f CD-il'1' rllllA ~lD- flrr') 0000";;' noo9"l'1' noooo";;'?>"f 

PC n"'l. 71lD- (I;r ceX" 9" Allr n"'!Y: l "} f ooAIl'l: 

1'0000";;' oo"} It G<j,?>"f 

5- nfTJ9" '1'<. 
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l' .'/1 ~'}(l v<'l(lif ooooU~?>if 

5 4 3 2 1 

1 rooOTJM' 11tt:t\-if M.-}· 

2 rooOTJM' l1tt:flo:r. M')' 

3 rooOTJtf l1tt:fl·if 1'</lC I'l(\'-'l v·',,;r 

4 rtTDOTJtf htt:floif 0<1: l1C'I"} rOTJ"t'i-)' v·'L.;r 

5 rtTDOTJtf htt:fl·if flooOTJC OTJ 1I 1'OTJ C ft\T(J)' 

9"r.~-}. 

I1tt:A {l{Jr:- 1'009"Ut-"}"} I'htt:A OJ-lI1' hoot-C 11"}'P'L.'Pif h1''lfJOC 

01'ooflh1' 

ooootf:- Mlfl-r oom,l'.4Iif rhhl\lj' ooAlI ~OJ- 111\(1}- fl'lfl-r"} Ohtt:r 

(I;r(l)- t\,l'. Ooo'ltt: CD,l'."}9" I' X 9" Ahr 0<'11''1- (l}-lI1' OOTJlI "'001' f ooA hi::: 

1. OI1tt:A (J)'lI1' ~ltTDt-C ~I1'1fJOC t\,l'. ........ Am'1 (J)M.'PA? 

Vi ~I?> D 

2. ooAlI?> «~I?»> htf~ I'l Am '1(J)' 1'009"ut-"}"} I'I1tt:A (J)'lI1' 

~Ioot-C ~I1'1fJOC t\,l'. 1.1'1 I\OTJf:l,,/ If:-}-?>;rA ? 

vi ~I?> D 

3. OTJ'I'f: ~I"}-'l. I'htt:A (J)'lI1' ~Ioot-C ~II]A ',(J)':: OU.U9" 9"h'}fr 

oo9"ut-") rl."f:9"'1 I'h~C 'l,lL 1.:"f: f:"-'lfl·:: H-'lT(J)' t\,",,9" 

h1'OTJt (J)t\~if ;JC MOTJ'<;'I.(J)· ,,/T'H- O,,/A~ fll'I'9"fTlfl·:: 

01.ClI?> ........ C I'OTJ.'1""'j· oo9"ut-'}lI ,""U"}"} fl]-} ' ;rM 

vi ~I?> D 

Vi ~I?> D 

5. ~1~"f7i',-}' ~I"}.<~' rhtt:A ~ltTDt-C ~II]A ~(J).:: Oootf't·9" "-OTJt?>if 

fl-}-9"UC ;rT(J)' 1'~"f7i'/-}- flo ". t-~:(J). MfJA:: 01.CI'l?> .)-ffl,-}­

I'OTJ,'l7' '''OTJt?>:r'lI 1\-}'9"UC;rT(J)' 1'~"f7i~-}' MT(J)'? 
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vi ~,fD 0 fll I'ftrm'S'" 0 

6. 1'~"'/7i~'}' ~,lIrm' I] fl· 9"'} .rUfl·:(: 1'~"'/7i',~' Mrm· Mfl' ? 

vi V·fl·9" 0 ,hi '1'<1:7':(: 0 

fll lltl'fD:(: 0 uol nflJ9" 'P'H:(: 0 

7. 1'~"'/7i~~' I'lIr9" I] fl· fl9"'}? ---------------------------------------------

8. nuo"'16.r Il'i:flo:f m·iI'P uo9"U6o'} M,lllJ<;'m· h'M.~"'¢ 

1''''1.n.C7·')· I'~'t;":(: '} 1''''16fD:f ',m·? 

vi uot\uo;JtfD:f'} n'P-:- V·~:1' 1''''1.fl-:-~·'} 0 

flI 00 t\oo;Jt fD:f '} fluo P' 6o~' uo-h 60 1''''1.n.t. 7")' '} 0 

,hi nll'i:t\ m·iI'P 'P-:- P'~-9""/CJC .rll~'m·'} 0 

uol nll'i:t\ m·iI'P 1''''1.77' V·fl-'}9" '/''''16fD:f 0 

/pI nll'i:t\ m·iI'P n~·9"UC:1'rm· Y.h9" .rfl- "''''16fD:f'} 0 

9. uo9"U6o'} fl1''''16fD;frm· 1'1'fl.r~ oot\oo~fD:f'} .eflflJfl·? 

vi ofD 0 flI ~,.eflm·9" 0 

10.uot\ilfD ~,fD hrn 1''''1.flm·~· oot\uo~ M,1l11<;'m· h9"'}~'} ~m'? 

vi hoot)m'i: 0 

flI n"/t\ n"'1";J~~' 0 

11. uot\ilfD ~,.eflm·9" hrn fl9",}? ------------------------------------------

12. oo9"U6o'} 1''''1.)'iI'/,9''-:-~·'} ~'9"UC'}' h1''''16fD:f ~,I]CJn. ;JC 

n "'11100 ~ )' il1'9" 6ofl· ? 

Vi ofD 0 fll Mil1'9"-:-9" 0 

13. oo9"U6o'} n"'1,.ril"·9"-:-n~· mt~· 1'1'fl.r~ 1'~'9"UC'}' uoOI 

UO"'/6.r fD';'j· '} .em'I''''1fl· m.e ? 

Ul ~,fD 0 flI o.em'I'UO-9" 0 
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Vi V·A 'I.IL 0 

til Ml'1 ~ oV} 'I.tL 0 

,hI ~,'}.'ny: 'I.IL 0 

001 ~,Ar;; ~,Ar;; 0 

15.ooMI$P M".m4'oo' 9" hln 119"'}? --------------------------------------

16.009"ut-,} 1''''I/.$P"f I''''l.t'l~:f(l).'} 1'-}'9"UC-}' ooC~ oo"f/,)'$P"f 

Oh~I\:f(l)· (I)'il1' ,l'.II'N.II· (l)f,? 

til 1'119" 0 

17.ooAil$P 1'119" htf~ 119"'}? ------------------------------------------------

h~A ht-r ; 1'00?"Ut-'}'i' 1'1''''I/.$P'f'} ,?'}"'j.~r n1'oollh1' 

oooo/.f:- hllU O;J-"f n4'lll-r VI\(I"f oolPlr oo?"Ut-'} 9",} fUA 

1'1''''1 t$P;f:feD- '} 1f,}IJII.; I''''C' ~l~ ; I' oom-Or'} (I;J-'i' 1''''1\1' 

"flt-;J- h '}~"'1.feD-41 fooAh.,,: : 

I' 0000 II~ oo,? II ""I,$P1' 

5. I' V·II· ,}9" 

M'(I)"Il9" 

1. 

4. I' Ml'1~ $P~'} 

"'.41 ~'}t'l-VI\(l1' ooooll~ $P"f 

5 4 3 2 1 

18 1'''''''1/' $P;f:f (I). '} 1f'}1J I\, f (I). :PI\' 

19 1'1''''1/.$P;f:f(l)''} f'Il,1't'lil ~l~ f(l)':Nt-

20 "''''1/.$P;f:f(l)' I'oom·n-}·'} (I;J-'i' 00"" /.f 1l,;J-:f(l).'} 

f(l)·:PI\· 

21 1'''''''1 /'$P;f :f(l)· '} "f II-;J- 1If,'" (I). f (I). :p I\-
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22.nao"'1tY l1IJ:fI-:-': m·n'l' 1''''1t?-J'f P"'1.t.'l'<;'1' I' P'~ " P'C,}~' 1·Y:M· 

M ? 

vi ~,?-J 0 fII PM" 0 

23. I' p'~" P'C,}'}' 1·Y:M· M I-jfl· P"'1.;:r~ 1-Y:M·':f· 9"'} 9"'} 'lrm·? 

(Ill ,,, '} n.m:f> n· """""""""""""""" """""""""""" """"""""""""""""""""""""""""""""""""""""""""""""""""" 

24. nl1IJ:A m·lI'l' fI"'1,t.mlm· I' p'~"P'C'}~' 1·Y:M· oo'}M"m' nMII1:;'m· 

9" '} fl. If '} ",,':f' f\ t\? 

vi p'}'/n,oj, ;r fI.n. oof\f\~' 0 

fII 1''''1t?-J'f 'lrm· 0 

{hi ao9"Ut- '} 'lrm· 0 

aol mf\P.'f 'l;I!m· 0 

25. noo"'1tY l1IJ:fIu'f ~,,}Y: 1''''1t 'l'<f.'}' n.t.~9" P'~ "P'C,}~' fI"'1l1mn:f> 

ao9"ut- '} f''''1mll~.~· C9"J1 nM'j:;'m· p~·:;'m·'} ',m·? 

vi 'l'<f.'}' flt.Ooom· 'I''''1t "'1l1m'}"'''!Y ""nll]fIo0 

fII ~,l-jf\'l? :f>ll]'}' ""t.~"'1f1' 0 

{hi 'l'<f.~' ht.Ooom· 1''''1t ;JC Mm<f.oj, ""~;J1t-fl' 0 

aol h"''''1t mf\P.'f ;JC M'l'<f·oj, ""~;J1t-fl' 0 

IPI 'l'<f.~' Pt.Oaom·'} 1''''1t mY. t.l:l' M1'lJlJt?-J'f'l C'h"f~ ao9"ut-·} 

""Mfl' 0 

I'l/ f'1't.ooom· 'l'<f.~' hIJ:1':;' I-jfllf~ ""1''Pfl' 0 

Ii 'l'<f.oj,'} flt.Ooom· 'I''''1t ptJIJ:A m·lI'l' U1o 'f'} 'h'}~.YlI;:rm·lI YY.C;JfI·:: 0 

26. nl1IJ:A?-J m·lI'l' pl1~A m·lI'l' U"l'l ooaot,r M? 

vi ~,?-J 0 fII pfl9" 0 

27. aoAlI?-J ~\?-J hlf', U']o'}'l aoaotYm·'} "'1'} ~,mll]m· ? 

Vi ao9"U<;' 0 fII 'I''''1t?-J':f' 0 £hI n;Jt- Pmll] ~m· 0 

28. ptJIJ:A m·lI'l' Y.,}1I'l ooaotY?-J'f nao-"1tY l1~fI·'f "'fI'l't.'Pt\? 

vi ~,;p 0 
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29. uo?"ut- '} f'11fi:(;\ w'il'l' U7°"f'}'] uouotYfD:r.'} M ·"'1tfD:r. Yil1'?"t-I'I'? 
vi 'IfD 0 11/ Mil1'?"';'?" 0 

30. uo(;\ilfD hfD hln ?,,'} YU(;\ YM-?"t-I'I-? 

vi n'~uo'" f'oo'f,ootY '1'1 0 

11/ IIw,l·c 0 

31. UO(;\fJ$D 'IY{Jof'?"';'?" h In I'I?,,'} ?-------------------------------------------------
32. uo?"ut-'} I'Iw'I)!:r. f'(;\)!;fTW"} f'11fi:(;\ w·il'l' u"J,] ~'Hl y<,\w·j>t'I- ? 
Vi 'IfD 0 11/ 'IY<'\W-'I!?" 0 

33. uo?,'ut-l h1''''1t w'I)!:r. ;JC "J"'i·~:" ""TW-? 

vi 'IfD 0 11/ f''ITW-?'' 0 

34. uo(;\ilfD 'IfD hlf~ h1''''1t w'I)!:r. ;JC oo?"ut-'} f''''1,7']-H' 

Vi IIW:"C 0 (hi 'Ivnt.: 7,11. 0 

11/ 'Oil, 7,11. 0 uol h(;\b.: h(;\b.: 0 

35. uo?"ut-'} h1''''1t w'I)!"f ;JC Y'ITW"} "Jl"i-~:" ?,'T} o "'1,uol'lh:" 7-P,~ 

'I~ ~W· ? 

Vi 'IfD 0 

vi -j·"'1tfD:r. f' p~- PC''}:'' H:M· l'I_y<,\~ 0 

I'll ilt'I1''''1 tfD1' ffill-Jt- 1'} I'Iw'I)!:r. 1'I"'1"1w:" 0 

(hi N.!.',']'}il'] f''''1ttY(;\ t.:;Jfi: 1'I"'1"J"i'}' 0 

uol I'IM 9"11, y:,- h In ~ "Jl'lfJo ----------------------------------------------

37 uo(;\ilfD 'IYIP';'?" hlf~ I'I?"'}? ------------------------------------------------------------

38. uo(;\ilfD 'IfD hlf'/ uo?"ut-, -j·"'1tfD:r.'} f''''1,Y~t-;tf.:', O?,"} uo'}7t.: ~W-? 
V I fl-j· "'1 t fD :r. fi: 'I 7" ,}. 0 

11/ fl'I·"'1tfD:r. :r.l'l0 .T OOIP{3' 0 

ffil MI;JIT]"'1S ?t'}~ il <f>"'1oolT] TW- 0 
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39. fTOAfi f11 ~lffl-l'9"<;'9" h If', MD,>? -------------------------------------------------------

40. 1'''''''''ltf11'f1 annC''f 009"U~1 t\O-~'} P'~ hVI.foo'f ~1~C1(])' f~~1tI'l'? 
vI ~1f11 0 t't/ ~If ~~Jl:?D 0 

41. fTOAflf11 M~~}f-9" hlf~ 1'19"'} ?---------------------------------------------------------

42. -/''''ltf11'f nn'~1 P'~ I'IfTO(])fl'ol' 'i':"1~ M:f(])-? 
vI ~1f11 0 t't/ 1',,:f(])-9" 0 

43. ""''''ltf11'f rn-~'} p'~'} ~'}(I'f m1:t></'(])- f(])'/M-? 

44. fT09"U~-} 1'1 u-~9" n,~'i''f I''''''t't.f'~ ooAoo1tf11'f M;J~''''''(])' .eilfTlI'I-? 
ul hf11 0 t't/ ~1.elJ.lm- 9'· 0 

45. nh'i':A (])·fl1' fl'l' n-~c,n'f U-I'I' 9" I'TilfTJ:f(])·'} P'~ OIJ.lO-l: fm:t>:PM 
ul hf11 0 I'll Mm'1:t><I!9" 0 

46. fTOAflf11 M m'1 :""19" h If~ 1'19"'>? -------------------------------------------------------

47. nlt~'} P'~(])- rn-~1 M"ol' U'I'I' 9" Ohh'M-}- ~l7i:f(])'1 .e(])fTlM 
Ul hf11 0 t't/ ~1.e(])m-9" 0 

48. fT09"U~'} I'IU-I'I'9" O-~'i''f no. 1'1f~ 9""7i'1 M-I'fl'ol' .ef'lfTIM 
ul hf11 0 

49 fTOAflf11 ~1.ef'lm·9" h If~ 1'19"'>? -----------------------------------------------------------

h'i':A i1~flol' :- hm:J>".e M..,.. S'rol'1 r"'l.oot'th-l: l' Nf11'f 
ooootS':- hllU n:t-'f r</,llt~1 1'S'4:f11'f Ml1nlD' nh'i':~ (I:t-f11'f r&-flf111 
nil..,.. S'r~ .eilm-:: 

1 I rh'i':A (])'fl1' ~Ioo ~ e h1'P'l.f11'f ~1 -/'7CJ ne ".e r"'l..f;J1' fTD' ~19" fI-}- 'P'1'P'1 
'f"lC':f 9"'} 9"'} '1:f(]).? 
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21 hII.e Mt'lfJ.'PTw- 'PC; 'PC; 'f"lf':':f- oo,/:·'hh • .e1fC;1\- 111'1w- J'IPIJ. TW-') V"fn'f 
nl1l:l1l: J'il'~9'"rn-:: ------------------------------------------------------------------------------
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"Pd _ "n'llD" ~~Jf C{)tP' 

It t, Y: 4> c 
tn·tm' M)P', .,.{)'l, 

tnt rl.<i 

M!(Il' :,;(),ljV: I")J: "fU"I./' l,'·y· MI"T'n ' /; t)J.'.nAh· tn;l··)·)·I1t\. l,'liil;l'P, 

h,:}'· h·il)· ,': h'il'):il 'I:/i()"jil J\:I"}h"1! 11 ill1 ,. 

~\ ') h·il'>:(/}· :/i'1' l,t\.°'L h'COJ' :E()'1'l'!"IP' h"lil;l"}h'P, O~'}"lil')'h' J( "'l./. 

l,"}', },?"Tfn't t)J.'.nA·': ))'}{)'/'}h' tn')"/'),}11 O,<;'!"IJ: ·"h:Jit) )'(/).t) 1'r'l, 

ltl""'/,;'f. 'rt)il;l' ·/; "/O,c,/~·t) 'L ~.il'1r'l, 'Ii" ~\ ' }P'()<; ,),p, '1" /..I1.'"M·'1il -/;"I(],C{)'1il 

h,r'l.'-"il;J· ')h,t) "Y'''lcl1il 'tiJ.'.()I-, MAII1 1\..:1<;" ~\ ,)(),;,t 'i.J.'.')"!i-P, ;I'9u ,np, 

;I'9"11;J' "'/,,,.;(>:,IW'· ),:l'-h:y .. t (/)(1,')'1 '''h''fl:li" 

~\')ilh. h·il ,'5 '):'-11 1-1(1.,('0'" :<\:'1'11",/ 'i. J.'.il'}'ftt) 0'/,,,. '$(, ~.J");I'il;l· 

h'il'»:h/I '1.11"'1 (I.-l;'/:)·;I· 'i.~.r'l1;" 

(], ') },9" T A,· .} nfl/\., 0'1./.. J( 

$I' (. .. '~ --------------------

tn'/:'1<;r'l' il'J" ........ . 

11':/' h."ii'l. :/:'1: ........ . 

h,'·}"h' h'il ;)' ,):"lw" l'''IA II(/)' "'I:>1,.-,."j .... 'ft ..... . ~·9")I'I . .... . 

(],') '1';5,. '/: 'L 

~\ ')r'l' h·il '1: t1J. "'/,9" /. ' I;/. 'fl"1! /ltl""'I.:¥·M· 'fl·'/!! n') ;1"),)'1-] O .... ·!"I.': 

11')lIr'l;J'(/}'il 0 .... ·!"1r'l·t) 'l'il'L -/;"I(]'c()'1 ~\')P,/.. '/,1,/..(/}. h'Ii'1.. ;1 (/}.t) Mn 

~,J");I"Ii" ~d h'il'>:(/}, (/}J.'.9";I·;I· -/;c,) ()·);I·OJ· 9""1'1C ()');J'(/}' .e., ')il 

'/jA'H;ril I\.:h 

• M~.h. h·il '>:(/}· l,IJA h'il'»: l,r'l,'/;'I"flCl" /(],·)I1(/}·/ 'ttIJ'il ,/:IH~'r'l,'ti" 

• h·{J1.h· MAil h/'l'f.(I)"'1 1:"P' ;1(/).t) ht)n p.:){J{J'1{J/ I'I°,/if/..ifc/ o'/,'n,)' 

'J/h··fI:li" 

• hJ.'.h. h·{J'f.(Il· l,IJA Pl."It)(/)· ht)'n 't(/)o h'!i-{J ht)'nl1'l' -/·')-/·')"ih. 

'Ll.t) ' )-t(/}· "'/,'n'} ,("fI,,, 

• h'{J'>: 1}/J.'. IlY)h"1! l,t)'ol1 lD·'I1. (JCh·l.{J/ 9"{J-tC{J/ o'/'}llr'l;l''I, h·{J'f. 

1.11,J.'J ht)O' 11..1'1:)·'1 'J/h·'1{J 11'1(1)' h'Ii:1 M"'){J-b 
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• h·fI'>: 'I} I J'. ;J'II{)'/' M"fI;J''''/ '/.'1.1) ') '/: if fI '1; )11\. A <;,,'/ ./: llt\.A '!. 

}, J'. fI'l; " 

n.. ') jf."\j,. !l-{);): Ol- Yo: '!. I]{)I] 

1. }, '):"11,1) In'}'/')')'I]'I' k)I]') ;J'<;"'/? },v:c;o,/ J'.? 

2. },'),Hi.{)h· n;)11 .l'..{)'/<;'''/? 'N·'bJ'.? 

3. In:,,'/·>-)·II 1'I.fI.'} II 1'1.1'1.:,.11 In·h~"il1·1) f),AII'" 'l;h,9"fI:}'<;"'!? 

4. In:,·'n:,·11 I'I.I'I •. }II t"I.I'I •• }11'1' {);J, O,'l;'i:'/')·)·II ,1"ft')I1'1) .l'..MII'" },'),y.)f.{) 

5. In:,·,/,):,·II },'),Y·if.{) },J")h·',! ,(' .. MIl },'>-/:.l' .. {) "'/,'I.fI.}:{)"'/ 

,I; C f).II"'/ J',? 

:,,~ 
.-' '. 

6. In,)·'n,)·11 In:"",/" 'UP: 1'I.1'I3·:}: 'iiI) In'/:m'l) },CWI, "'/,f),cl]'l' 

~/; 1), lj" {) :J' t; tI~ ? 

1.t\. '/,');J' :c:',.)·;1'/';"'/ /,.,.;111". ,;o'//? 

9. 1]')')"/'}')'!UD' '''1' ll·);J··},}I]'I'1. ll"l~ll:f{) fl..1S.:'/<;0,/? 

10. },'H:}: n"," i·I.,: .v,,,Cll' In;J")'/:Cll' },'):fl1·'/.{);J- 1,·.,.'/.11· o'/,l)cl] .,,1]0,/ 

/ t, "I{);J'<;"'I I? 

11. )j.).).,/'):,.";{);J' },'):H"'I! 1],,'/,<;·):,.llCll·,v, ),:y.,v, ·)·h··1i ;J·9"·}'t '''1->'I''''/? 

12. },.).). ns·f,.': -/;c·)· (I'>;J-cll'/ 9""ltlC (1'>;J'm'/ "Y'''IC InlJ{)'I;"'/ f'111->"'/1? 

13.ln,)·'n·) ·I, IIS'f,}: 9""ltlC·,)'>;J·{) 'I' ,)·'bJ'. h,n,C,)'l'r? 

14. n;){'i. n .... ·fu'l. J',:HI{):}' 9""ltlC ')');J ' /'I;(;')"')'):}'/ t,"I{)'I;"'!? 

15. }, '>-/: n .... ·f' .• : h. :}'.{) h·fI;'; ;J".-"'!? 

16. It'fI;):{) I "H:'l:' },')In:}";"'!? 

17 . .<' .. M. },·)'ni{)'I;',,,t' .. {) ".1'1;>") In'''''''):'' II ,(' .. It':")' '/.'1'11"'/ "·c'/,{);J' 

}, ·)·r<c:',.)·;'i'/m·1) In'/; },J";"'/? 

18. }, 'H>{) }, .).y. '1'1)" Ill) h.II.n..c"1 ;J")? 

19. kH: n.<;'f,}: I]'W'{);J")I1' :,;,1' :';'1' :1-"/£;1] },V:cl]J'.? 

20. 'I; 1M":') It·{) '.y. "Iell{) 'Ii J'. }, '),v, I.. J'. '/,'/,('u? 
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Appendix H 

OM.iI M!J Il- 'I.i'iCilt 
Ot:Ul. r l.:P truct 

rtruct ():"t:<i hou&-C 

truct Il~t!\ 

OM! ouilr.llt:C tI'} rou}!ou!-f .l'.l.Ji h'}t:1i' I\,ellt!\ r"'MJD"f ;JC fI"'I..l'.l.'Iro· 
m.l'.",} ro-,e,et flro-,e,et ou~7i 1'1' l.1l- 'J' f4! JD"f 
rtLu ro·,e,et 'P<i ~1\"'1 I'M? tI'} ou{Jr.ll.l'.·C ro·iI'J' 1''''1. '11· rou'}'7p'~- rll~t!\ 
ro·{J'J' ~\ou&-C 1l,}'P'bJD"f h"-1!JOC} fI"'1'J'<i"l- ',ro' :: OtLu 'J'<i'''' 1\.e9U 

OOUOUC/lll O~\r1!JO';' I\.e l\;Jmou' "f'7C:":j' rou~t'l. UI\(I"f ,e'''C!Jt'\':: .eu 
'J'<it h1-6.Mro· "H] I\,e?" h'}.<t.l'.CiI roul,]IJD$ tllllt'\li'~t rol\~~t Mfro· :: 
MtLu9" -f-rofll-"f h'J'f·l1ro· Oou~I\t hil6JI~ro· '} oul.Ji h'}.<tl'lm-<i oro·,e,e-f> 
1\,e9" '}¢ rl\;t-'{'JD'1' h '}.<tlf~· ,e6.t'\;Jt!\:: 

Il~t!\ h,}t: 1 ~\m:Pl\,e OUa 
rol..ll 1 ________________________ _ 

1',} -------------------------
I' t / n,." i19" ------------------------- ro·,e,e·" rr}!oul.ot l'I~t --------------
ro·.l'.' ,} UDt'\Y ¢'J'C ------------------------ ro·,e,e-f> rrm<i'''1'ot l'I~t -----------­
ro·t:'} ro,e.e·}- hIll\t {lIH- ro ----------------- I'\, ----------------- t:9"C --------------:: 
Il~t!\ U-flt; ou'7llf 

rtLtJ ro-,e,et ouou!-f rrH;J}!ro- r"'1!-JD"f OIl~l\fro- ro-il'J' f"'l.;t-rro-'} rll~t!\ 
ro-il'J' hou&-C h r'l!JOC 9"'} h ,}.l'. "'I.ouilt!\ lJI\{I h '}.<tl'lm-ot ~ro- : : fI tL ur 
CD-,e,et ro-(Jl.;t-"'1H· f P'~-p'c~t .l'.'}(I"f ouhOC rol\;,;~t hf\ro-:: MtLu9" 
r"'l.hrt'l-t f P'~-p'c~t .l'.'}(l"f Oh'J'1.ro- otJ.t!\ 1'CO'Pt!\:: 

• "'1'}li'ro'9" rro·,e,e-f> hIlt!\ ro·,e.e-f,1 r"'l.fl]'L.l'.ro· 06.:P.l'.~~t ',ro':: 
• rro·,e,e-f>r hIll\"I- oro·,e,e-f> ro·}t UI\!Jfro'1 r"'11i'i&-i'iC ou·n"I­

Mfro·:: 

• "'11Ii'ro'9u rro·,e,e-f> hIlt!\ f·"l.Oro· UM) 1'&-1'1' f'Llf1 lJI\(I"f1 rour1r'} 
'71 I' h'J'1.ro· ou{lt .elf<i t!\ :: 

• oro·,e,e-f> ro:"'}- Nl.O· lJI\(I"f Oout'\· r{Jm.t-ce~;t-fro· rrmo·" 
.elf<i t!\ :: 
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~ nw-.e.eT. wFI'9" 

• I' V'" -n tW ~:r fI. <;' C ~, 1 Y. "'L r A .e ;hro C; A:: 

• nw-.e.eT. w·p:r O'Jfl;t-wi'i 1".etl nh'!'1.w- nh-A 
m:"t'\A -nfl- O'Jm:l'M' .e4'CflA:: 

htt:A {lfl:r: I'(J}-.e.e:r oo~i'i '!' 1'4:P'r 
1. oo9"ut-c,n;frV-1 :rw~,,:r-V- w.e ? t'\9"1 ? 
2_ htt:t'\fl;frV- 0'Jt-h. C;rw- W.e ? "'1~:r ? 
3_ oo9"ut-1 1'1"M'~ O'Jfl1"O'JtY H~P'r1 .em·/,O'Jt'\- W.e? 
4_ 009"ut-1 1'1"M'~C; M;t-.{. I'IY'I- ooAooJ{P'r1 .eflm-'Pr:tA? 
5_ oo9"Ut-1 l''''Lflm-'PrV- ooAooJ{P'r hool'lrh4-rV- ~(J)- w.efl MlrW­

hH;J~1"w- ~(J)- ? 

6_ 009"ut-1 n"'LYfl1"9u ';''P"f-V- w:,.:r 1'1"M'~ 1':r9"UC:r ooCJ{ oo"ftYP'r 
.em4'O'Jt'\- (J}.e ? 

7_ noo9"ut-1 1':r9"Uc'r h4't-lll 'I.e Y.fl1"<;' C;rV-? 
8_ oo9"Ut-1 "'C;11"1 1'1'4: .,,1r::'·m.e·/l : M1"YI':r "'1r::rflm'C; V"'fl"f-V-1 

m~'I:r "'1r::"11:\8- Y~:l':l't'\- (.e1<!-<!-t'\-) (J},e? 
9_ 009"ut-1 V-t'\-19u 1"O'Jt n"'h-M:r Yfl'rC;"l~t'\- (J}.e ? 
10_ nhtt:H'v- w-fl1' n<l: 1'1-O'Jt oo'/,oo""/.C; O'JM-O'JtY ooO'JtYP'r ,e?<;'t'\- ? 
11_ noo9"ut-1C; nW"~r oo!'JhA I'mn'/' "l""'i-~:r M W.e ? 
12_ nhtt:" ~~V- (J}-1I'!' I' P'~-"fC'}:r "f-"lC .e;t-YA (J}.e? 
13. oo9"ut-1 nhtt:A (J}-fl'!' P'~-P'C'}:r "'1~:r ~(J)- 1'O'J_Yflhll';':" ? 
14_ nhtt:"rV- I'htt:A (J}-fl'!' nllC; P"I-P'C'}:r ,e?<;'A? 
15_ nlltt:"rV- (J}-fl1' nn-r:1 :rwn"rV- (J},e? 
16_ nw-.e.e,r 00O'JC1 :rw~"rV- ? 
17_ ooAooJ{ hlPt-rV- n:t" 009"ut-1 h'!';JQ ooAflC; nQ M1"YI':r 

.e fl "1 t'\-? 

18_ "'Cfl M,C"'rV- 9"1 YUA :"hflnt-"rV-? 
19_ nhtt:" rV- (J}-fl'!' 1''''L;t-~ 'PC; 'PC; r"lf':'f 9"1r:1 C;rw-? 
20_ fl1"m4'fl+fl r"lf':r oott::r'/'W- 9"1 .eooMr:tA? 
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No 

1 

2 

3 

4 

5 

6 

7 

8 

9 

IG 

II 

12 

Name of 

School 

Sigadi 

Ambiki 

Andinet 

Appendix I 

Name of sample primary schools and number of teachers 
Teaching 1-4 in the sample schools and number of teachers who 

responded to questionnaires 

No of teachers 
the Woreda Location Level of Medin In the school 

the m 

school (LOI) M F T 

Guangua Rural 1-8 Awgni 2 7 9 
Guangua Rural 1-8 Awgni 3 6 9 
Guangua Town 1-6 Awgni 8 4 12 

Guanguamari Guangua Rural 1-7 Awgni - 7 7 
am 

Bizrakani Guangua Rural 1-6 Amharic 2 8 10 
Denina Ankesha Rural 1-8 Awgni 2 7 9 
Tikuashta Guagusa 

Sostu Ankesha Town 1-8 Awgni 3 6 9 
Gimjabet Guagusa 

Azana kutir Ankesha Semi- 1-6 Awgni 2 6 8 
anid guagusa town 

Eyiasta Ankesha Rural 1-6 Awgni 3 7 10 
guagusa 

Agew Ankesha Town 1-8 Amharic 5 12 17 
Gimjabet guagusa 

Agew Ankesha Town 1-4 Amharic 4 5 9 
Gimjabet guagusa 

No.1 

Bahunk Injibara City Town 1-8 Amharic 7 8 15 

Noof T 

Who 

responded 

M F T 

2 7 9 

3 6 9 

8 4 12 

- 7 7 

2 6 8 

2 7 9 

3 6 9 

2 6 8 

3 6 9 

5 7 12 

3 4 7 

7 8 15 



Adm. 

13 Kilimesk Banja Semi- 1-7 Amharic 8 9 17 3 5 8 
shikudad town 

14 Tillili Banja Semi- 1-8 Amharic 8 7 15 6 7 13 
shikudad town 

15 Lideta Banja Rural 1-8 Awgni 6 5 II 6 5 11 
shikudad 

16 . Kessa Banja Semi- 1-8 Amharic 8 9 17 6 8 14 
shikudad town 

17 Addiskidam Fagita Semi- 1-6 Amharic 8 5 13 6 4 10 
Lekuma town 

18 Addi Kidam Fagita Semi- 1-8 Amharic 10 2 12 \0 2 12 
Lekuma town 

, 19 Gizaharu Fagita Rural 1-8 Amharic 8 6 14 6 4 10 
Lekuma 

'To- Berayta Dangila Rural 1-4 Amharic 4 3 7 4 3 7 
21 Menagesha Dangila Town 1-5 Amharic 2 5 7 2 5 7 

Jembere 

22 Dangila 03 Dangila Town 1-8 Amharic 7 4 II 7 4 II 
23 Bacha Dangila Rural 1-8 Amharic 4 4 8 4 4 8 
24 Singuri Dangila Rural 1-6 Awgni 5 3 8 5 3 8 
25 Alafana Dangila Rural 1-6 Awgni 3 7 10 3 7 \0 

I Jinjama 

Total 122 152 274 108 135 243 
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Appendix J 

Name of sample schools, principals and supervisors 

Principa l Supervisor Remark 
No Name of the school N=25 N=14 

M F M F 

I Sigadi '" The same supervisor for 

2 Guangua Mariam '" '" the two schools 

3 Bizrakani '" The same supervisor for 

4 Andinet '" '" the two schools 

5 Ambiki '" '" 
6 Denina Tikuashta '" The same supervisor for 

7 Sostu Gimjabet '" the four schools 

S Agew Gimjabet General primary '" 
9 Agew gimjabet Number one '" '" 
10 Azana Kutir Anid '" The same supervisor for 

II Eyasta '" '" the two schools 

12 Bahunk '" '" 
13 Kilimesk '" '" 
14 Tillili '" '" 
15 Lideta '" '" 
16 Kessa '" '" 
17 Addis Kidam '" The same supervisor for 

, 18 Addis kidam General primary '" '" the two schools 

19 Gizahara '" '" 
20 Berayta '" '" The same supervisor for 

21 Mengesha Jembers '" '" four schools 

22 Dahgila 03 General primary '" 
23 Bacha '" 
24 Singuri '" '" The same supervisor for 

25 Alafana Jinjama '" the two schools 

i Total 23 2 14 -

J 
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7 

8 

9 

10 

Total 

Appendix K 

Observed Teachers by Woreda, School, Grade, subject they taught and 

sex 

Name of the school Woreda/city Grade Subject being Sex LOI 

Administratio observed taught M F 

n 

Bahunk Injibara city 4 Environmental v' Amharic 

Adm. SCience 

Dangila 03 Dangila I Maths v' Amharic 

Mengesha l embere Dangila 2 English v' Amharic 

Sostu Gimjabet Ankesha I Awgni v' Awgni 

Guagusa 

Denina Tikuashta Ankesha 3 Amharic v' Awgni 

Guagusa 

Sigadi Guangua 3 Environmental v' Awgni 

science 

Bizrakani Guangua 2 Maths v' Amharic 

Andinet Guangua 4 English v' Amharic 

Addis kidam basic Fagita Lekuma 1 Environmental v' Amharic 

pnmary science 

Lideta Banja shikudad 2 Awgni v' Awgni 

Total number 

of schools =10 5 5 

Total 

10 
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Appendix L 

The table below presents the major analysis of the data 

obtained through observation 

A - Availability of classroom facilities 

Yes No Total 

No Item No % No 0/0 No 0/0 

1 Desks and chairs a re movable 2 20 8 80 10 100 

2 Desks and chairs a re arranged 2 20 8 80 10 100 

3 There are enough desks in the 

classroom 1 10 9 90 10 100 

4 There are a dequa te instruct iona l 

ma teria ls in the classroom - - 10 100 10 100 

5 There is free space to facilitated 

different s itting arrangements - - 10 100 10 100 

6 The rules a re pos ted on the wall 2 2 8 80 10 100 

7 The classroom h as a bulletin 

boa rd 2 2 8 80 10 100 

B. The Classroom Physical Environment 

Item V. Good Good Fair Poor V. Poor Total 

No 0/0 No % No 0/0 No 0/ 0 No 0/ 0 No 

Classroom width - - - - - - 10 100 - - 10 

Cleanliness of the room - - 2 20 I 10 7 70 - - 10 

Class size - - 2 20 3 30 5 50 10 

Condition of chalk board - - 2 20 3 30 5 50 - - 10 

Brightness of the classroom - - 8 80 2 20 - - - - 10 

Conduciveness of the classroom - - - - 2 20 8 80 - - 10 

III. Teachers' practices 

% 

100 

100 

100 

100 

100 

100 

J 



Appendix M 

Name of the schools and characteristic of students who participated in the 

focus group discussion (From Grades 1-4 ) 

N = 120 students 

No Name of the Woreda Medium of Sex Age 

school instruction 7-10 11-14 15-18 

1 Andinet Guangua Amharic M 4 2 1 

F 2 3 -

T 6 5 1 

2 Bizrakani Guangua Amharic M 2 4 3 

F 1 2 -

T 3 6 3 

3 Sostu Ankesh Awgni M 3 2 2 

Gimjabet Guagsa F 2 2 1 

T 5 4 3 

4 Mengesh Dangila Amharic M 3 2 1 

l embere F 2 3 I 

T 5 5 2 

5 Bahunk Injibara Amharic M 2 2 1 

city Adm F 3 3 1 

T 5 5 2 

6 Berayta Dangila Amharic M 2 3 2 

F 2 1 2 

T 4 4 4 

7 Adis kidam Fagita Amharic M 2 3 1 

Lekuma F 3 2 1 

T 5 5 2 

8 Kilimesk Banja Amharic M 3 3 2 

F 2 2 -



T 5 5 2 

9 Dangila 03 Dangila Amharic M 3 2 1 

F 3 1 2 

T 6 3 3 

10 Danina Ankesha Awgni M 4 2 -

Tikuashta Guagsa F 2 4 -

T 6 6 -

2 
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