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Abstract 

This study was mainly aimed at examining the role of student activities outside the 

regular class hours in improving learners’ English language skills (speaking and 

listening skills in focus) in teacher Education Institutes (TEIs). In order to see the role of 

extra class activities on the students’ English language skills improvement, an experiment 

was carried out and speaking proficiency and listening comprehension tests were 

designed and administered to the students in the study.  Questionnaires were also 

developed and employed as other tools among the experimental group students and 

English language teachers in the college to investigate their attitudes. Furthermore, open 

ended interview to the teachers and a focus group discussion with the experimental group 

students were also used as supplementary data collecting tools. Together with these, 

incidental observation was carried out for the experimental group to see how they were 

doing with the activities during the experiment. The results from the post tests indicated 

that the performance of the students in the experimental group was found to be 

statistically significant in both the listening and speaking skills.  The result from focused 

group discussions and questionnaire showed that the students have positive attitudes 

towards the extra class activities though there are no such activity programmes in the 

college. On the other hand, the result from these tools revealed that the students do not 

seem to be aware that extra class activities are learner led. Data from observation 

showed that the students were interested in the activities and they were increasing their 

participation from day one on wards. Teachers were found to have mixed   attitudes and 

awareness about the role of the activities on EFL skills improvement. Based on the 

findings recommendations were made to the students, the teachers and to the institution.  
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CHAPTER ONE 

1.   INTRODUCTION  

1.1. Background of the Study 

Crystal (1997) reveals that English is the language that expanded breaking the barriers of 

color, race, and creed, and has continued to spread all over the world. As a result, it has 

become the language of international affairs. Broughton et al, (1978) also note that the 

use of English in media is also great. For example, 60% the world’s radio broadcast, and 

70% of the world’s mail are covered by English language.  

As a result of the above facts, English has become the language that links the world all 

together. It is the medium through which technological, social, political and cultural 

information has been transmitted. In the Ethiopian educational system, the learning of 

English begins at the elementary level and it gives different functions at various 

organizations. A document from the Federal Ministry of Education (2007) also reveals 

that “English is a corner stone in the development of Ethiopia’s commerce, 

communication systems, technology and education” (P.1).  

Despite this fact, Hailom and Woldu (1998) argue that most of Ethiopian students could 

not reach a reasonable level of proficiency. They add that the problem is believed to be 

observed even on teachers who engage in the teaching profession at the different teacher 

training institutes in the country. While asserting this, Hailom and Woldu (1998:439) put 

that “Having passed through several years of learning English beginning from primary 

grades up to higher levels of learning, subject teachers at the different teacher training 

institutions in the country are found to be deficient in their mastery of English language. 

This problem applies to English language teachers too” (P.439). 

There might be several factors associated to the above problem. For example, 

Haregewain (1993) believes the teaching methods to be the one among others. She points 

out that “In Ethiopian government high school the method of teaching the language is 

traditional with emphasis on mastery of grammar rules. These methods don’t seem to 

allow the students to practice using the language.” (p.1)        



The other reason identified by researchers which attributes to the above problem is that 

students have little chance to use English language outside the classroom. Researches on 

the condition of EFL learning in the Ethiopian context reveal that, most of the time, 

English language learning is confined to the classroom level where students have no 

room for real exposure to the language (Mekonnen, 1984). 

However, many scholars argue that the objective of classroom instruction is to assist 

learners to be able to use what they learn in side the classroom outside of it. In this 

regard, Krashen and Terrell (1983) state that classroom language teaching is aimed at 

providing learners with opportunities to use the language outside the classroom where the 

student is able to use both the outside world and the classroom for their further 

advancement.  

Furthermore, in order to attain the desired goal of second or foreign language learning, 

students should be assisted from various directions to use the language which they are 

taught at the classroom level (Pegrum, 2000). The author explains that “… classroom 

learning can be further facilitated if teachers take the logical extra step and actually send 

students out into the world to put into practice what has been learned.” (p.2).This can be 

done if teachers help learners to get chances to practice the language by providing them 

with more choices and resources outside the classroom so that they can use the target 

language for the real life communicative purposes. In this way teachers can extend 

classroom learning to the outside world (Brown1994).  

Furthermore, Brown (1994) believes that language proficiency is ensured when learners 

get the chance to work with the target language in different contexts. Willis (1997) also 

states that in the process of second or foreign language learning, language practices 

among learners would give them opportunities to use the language for real 

communicative purposes and help enhance their oral proficiency.   

 

Stern (1983) also notes that in the process of second language learning, [social] context in 

which the learning takes place and the conditions of learning are among the determinant 

factors for successful language learning. In addition, Krashen (1981) explains that for 



effective language learning to take place, the language learning environment should be 

worth considering. Stern adds that language learning under real life conditions and/or 

environment would give learners a living means of communication providing them with 

better opportunities to learn the target language successfully. From the above discussions, 

it can be understood that the environment at which the learning takes place is a key factor 

for successful language learning 

1.2. Statement of the Problem  

The idea by the various scholars that language learning would be more effective provided 

that there is favorable learning conditions reminds the researcher to hold the view that 

classroom learning should be supplemented by appropriate and reasonably sufficient 

practices outside the classroom.  

In addition, I the researcher also believe that in the process of foreign and \or second 

language learning, it would not be logical to hold the notion that language learning which 

is confined to the classroom alone can equip learners with the necessary knowledge and 

skills. Hence, students should get chances to practice the language they learn in the 

classroom outside of it.  

What the researcher here argues is that, extra class activities may provide such a context 

and create favorable conditions which would offer learners opportunities to use the target 

language for real life communicative purposes. In this regard, dramatic activities, role 

play, simulation, group discussions, dialogues, debating, broadcasting and others may 

make language learning more real life among students. Rivers (1987) asserts that unlike 

the regular classroom where language is treated consciously, if the various student 

activities are used outside the regular class time, students may find them as meaningful as 

life itself .This is because student activities beyond the classroom level are believed to 

enrich learning by way of involving the learners in an informal experiences to try-out the 

language for themselves (Ibid). 

In fact, the above list of activities could be used at the classroom level. However, Cheng, 

Schallert and Horwitz (1999) argue that foreign and/or second language classroom is 

strongly affected by classroom anxiety. A study by the above researchers on the link 



between EFL/ESL classroom and language anxiety reveal that “Foreign language 

classroom anxiety is a more general type of anxiety about learning a foreign language 

with a strong speaking anxiety element”(Ibid:417).   

The above information reveal that there are various ways of involving students in real life 

learning among which extra class activities can be cited as one. It is assumed that 

language outside the classroom is a real source of authentic language where students use 

it for various real life experiences (Pegrum, 2000).  

The researcher’s experience at Gilgel Beles College of Teacher Education makes it 

evident that the problem mentioned above about the level of English language 

proficiency among Ethiopian students in wider contexts is also reflected among students 

at the College where this study was conducted. Therefore, with all the above insights 

from the various scholars about the importance of extra class activities for EFL skills 

improvement, the researcher found it extremely appealing to examine the role of these 

activities in assisting the improvement of the students’ EFL skills at Gilgel Beles College 

of Teacher Education. 

1.3. Objectives of the Study 

 

It has been noted above that the learning of a foreign and/ or a second language could be 

affected by various factors among which the environment at which learning takes place is 

cited as the one that needs consideration. Because of this, both learners at various levels 

of learning and even their teachers are seen to have problems in their speaking as well as 

listening skills. Furthermore, in the process of EFL learning in the Ethiopian context, the 

teaching of listening and speaking skills is given less place. With this insight, this study 

mainly tried to examine the role of extra class activities on the students speaking and 

listening skills improvement and has the following objectives: 

1. Examining the role of extra class activities in improving students’ speaking and 

listening skills at Gilgel Beles CTE 

2. Identifying the students’ and teachers’ awareness about   the effect of extra class 

activities on language skills improvement.  



    3. Exploring what kinds of extra class activities are given more emphasis to assist EFL 

learning (if any) 

    4. Examining how extra class activities are organized (if any) 

 

   1.4. Hypothesis 

 

In view of the discussions made above this study attempted to examine the experimental 

comparison between two hypotheses listed below.  

 

H0 =there would no be statistically significant difference between the mean score of 

students in the experimental and control groups in their speaking and listening tests due 

to the presence of extra class activities in the case of first year English language majoring 

students.  

 

H1= there would be statistically significant difference between the mean score of students 

in the experimental and control groups in their speaking and listening tests due to the 

presence of extra class activities in the case first year English language majoring students. 

   

     1.5. Significance of the Study 

 

The result of this study regarding student activities beyond the classroom level is hoped 

to have the following significance. 

 

1. Planning better ways of English language training in the college  

      through providing learners with opportunities to participate in extra  

      class activities. 

2. Providing students with the chance of using the target language beyond   the classroom 

by encouraging them involve in extra class activities. 

3. Facilitating the learning of speaking, listening and other skills among students through 

creating extra class activity programmes in the college. 



4. It may help learners to use their leisure time objectively as they involve themselves in 

learner led activities.  

5. It may help students to identify their talents and interests.  

6. Together with these, the study may give an insight for other interested researchers in 

the area.    

 

1.6. Scope of the Study  

This study was mainly aimed at examining the role of extra class activities on students’ 

speaking and listening skills improvement. The subjects of the study were first year 

English major students, and their teachers, at Gilgel Beles College of Teacher Education. 

Both the students’ and the teachers’ attitudes towards extra class activities was treated by 

this study. The research did not include students from other departments in the college. 

Besides, the research did not include primary and secondary schools. It would have been 

more comprehensive if this study included the role of extra class activities on the 

improvement of students’ writing and reading skills and students from other institutions. 

However, due to various factors it appeared to the researcher very difficult to include the 

two skills mentioned  

          1.7. Limitation of the Study  

I, the researcher believe that it is very tricky to expect and bring such a noticeable 

change/improvement on students’ language skills with in a time of six weeks i.e.25 hours. 

Hence, the researcher strongly believes that the time used for this study tends to be the 

biggest limitation for the study. What is more is, would be difficult to have a purely 

controlled group in the case of such experimental study in the field of language teaching. 

This is because there are a number of extraneous factors that hinder the study. Hence, to 

see the role of extra class activities on students’ English language skills improvement 

(listening and speaking skills in focus) in the sense that the two mentioned skills are real 

lifely interrelated, the term experimental has to be understood in its loosely sense.  

Furthermore, it is believed that this study would have been wide-ranging if other 

institutions had been part of the study. On top of this, the researcher’s little knowledge 



and experience in the area of research in general and experimental research in particular, 

could have impeded the result of this study. Besides to this, the researcher believes that it 

would be difficult to make generalizations based on the subjects in this study (only 32 

students and 3 teachers). However, it needs to be understood that in the college there 

were only two batches of English majoring students each with one section and there were 

only three teachers of English language while this study was carried out. Hence, all of the 

first year students and their Teachers of English were included using comprehensive 

sampling.  

The researcher still believes that the stated number would not be sufficient to make 

generalizations. However, due to the mentioned reason, this research is delimited to one 

section i.e. 32 students only. Hence, it would have been more comprehensive, if there had 

been more number of students with the same level in the college.  

1.8. Definition of Operational Terms 

The terms below have been used throughout this thesis according to the following 

definition. 

Extra class activities- are activities, which require the voluntary participation of students 

in the institution beyond the regular class hours for the sake of EFL skills improvement 

among students. In this thesis, student activities, activities outside the classroom or 

outside classroom activities, English language club activities, extracurricular activities 

and/or co-curricular activities are alternatively used with the term extra class activities. 

Group Discussions, Dialogue, Role play, Language games, Dramatic activities, 

Debating, and the like terms in this thesis are all used with the sense of extra class 

activities defined above.   

 

 

CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE  

2.1. Setting the Scene  



This chapter begins with a brief definition of extra class activities. Then, the general 

history of the activities will be discussed briefly. Later on, the effect of the activities on 

English as a foreign language (EFL) skills improvement will be discussed. Meanwhile, 

the characteristic features or nature of student activities out side the classroom in relation 

to the theory of second and \or foreign language learning will be treated. Here, some 

activities that facilitate EFL skills improvement, mainly speaking and listening skills will 

separately be treated. Finally, the chapter ends with a brief summary about the role of 

student activities out side the classroom on learners’ EFL skills improvement.  

2.2. Definition of Extra class Activities  

The term extra class activities refer to the various educational activities performed by 

students voluntarily outside the regular classroom beyond the standard class hours 

(Gagne, 1976). Zarry (1991) also defines them as the variety of activities used to promote 

the participation of school students which are interest based alongside the standard 

curriculum. Eliker (1964) prefers to call them as extra class activities, and defines them 

as activities that educational organizations in different parts of the world create for school 

students. Freiberg (1999) argues that the term “extracurricular” tends to carry a negative 

meaning; instead the word co-curricular reflects the relationship between them and the 

activities in the standard curriculum and; hence, it is better to refer to them as co-

curricular activities.   

Despite the above definitions, McKown (1956) argues that, because of their scope it is 

difficult to put a unified definition for the term extra class activities.  

     …it is difficult to define extra-class activities because [they are no 

more done only by students]. Nearly, all teachers have some 

definite responsibility for their organization and promotion; many 

full-time professional directors of activities are employed; school 

rooms, time, equipment, and materials are provided; their 

relationship with the regular curriculum are vital; credit for 

participation is allowed, and in some instances is required; and 

recognition of all sorts are given (McKown,1956:5)  



           2.3. History of Extra class Activities 

It is a common belief among various scholars that the beginning of these activities goes 

back to the beginning of the organized form of learning. Setotaw (1998:229) asserts that 

“extra class activities (have existed) since the start of modern education in Ethiopian”. 

Furthermore, the activities cover almost all disciplines including social science, real life 

science, agriculture, humanities, language and literature, arts and so on (Ibid).  

        2.4. Role of extra class Activities in Assisting the Learning of English as Foreign 

Languages (EFL)  

 

It has been noted above that extra class activities cover almost all sorts of field of studies 

including social science, real life science, humanities, language and literature, linguistics, 

and so on. From the above statement it can be understood that extra class activities can 

facilitate the process of EFL/ESL learning so long as they cover language. Furthermore, 

the fact that most of school club activities involve social gatherings makes the activities 

language oriented. Hence, they tend to play decisive role in the development of 

cooperative language learning amongst students which in turn help learners develop 

active participation in what they do providing them with opportunities to foster their  

language competence(Bromley,1988).  

Furthermore, the school climate is believed to describe the quality of the school as a 

whole. In other words, a school which encompasses a healthy learning environment 

fulfills students’ dreams and hopes. Such environment in turn stimulates both teachers’ 

and students’ creativity. Therefore, the practice of student activity programmes outside 

the classroom would facilitate learning and create favorable language learning 

environments (Wilmer, 1963).  

 

Keefe and Jenkins (1997) argue that these activity programmes support the standard 

curriculum and create successful learning environment, and foster the use of authentic 

instruction together with good communication. They also note that, schools should not be 

places where only formal learning takes place. They should rather be places where 



learners can get chances of working together to enhance the spirit of cooperative learning 

and the development of their entire personality (Ibid).  

Especially, in the process of second or foreign language learning, learning is more likely 

if the learning environment is friendly, supportive, resource rich, and interactive. Zarry 

(1991) puts that “… language learning process is facilitated by setting up language 

opportunities and providing initial ideas”   (p. 88).Hence this can be ensured if students 

get involved in the practice of extra class activities  

2.5. Nature of Extra Class Activities 

        2.5.1. They Facilitate Cooperative Language Learning 

As student activities outside the classroom involve many students at a time, they have 

such feature of cooperation among students which help learners develop the tradition of 

collaborative language learning. As far as the role of collaboration in assisting language 

learning is concerned, Johnson et al (1981), Sharon and Slavin (1990 & 1996) cited in 

Hancock (2004) reveal that cooperative learning provides learners with good 

opportunities to succeed in their learning. The authors assert that “An impressive body of 

research has found that cooperative learning --- can be an effective [learning] method”     

(p. 159). Keefe and Jenkins (1997) also reveal that “one well validated approach to 

language learning with implications for all subjects is cooperation” (p.100).  

Hence, as student activities outside the classroom involve learners with a variety of 

experience, background, knowledge, and skills, they may facilitate cooperative language 

learning. Confirming this, Hancock (2004) citing Slavin (1983) reveals that experimental 

studies on cooperative and non-cooperative learners showed that the cooperative group 

exhibited a far-reaching performance than those in the non cooperative group.  

Though cooperation can be applied in the classroom, it is argued that foreign language 

classrooms are strongly impeded by classroom anxiety which affects learners’ 

willingness to involve in communication (Yan and Horwitz, 2008).In this regard, Young 

(1991) reveals that six potential sources of language anxiety hinder SL/FL learning 

among which classroom setting can be cited. As far as the effect of anxiety on foreign 

language learning is concerned, Horwitz (1986) notes that in foreign language classes 



anxious learners have difficulty in speaking and in discriminating the sounds and 

structures of a target language message.  

Extra class activity programmes also support learners to model each other and learn 

language skills through imitation. In this regard behaviorists believe that language can be 

learned through imitation where there is an environment which fosters it. Bromley 

(1988:22) citing Skinner (1957) argues that “Behaviorists propose that language is learnt 

through environmental conditioning and imitation of adult model” .The practice of extra 

class activities can provide such environment and hence, help learners to model each 

other and learn cooperatively through imitation (Ibid).  

          2.5.2. The Activities Add Motivation to the Learning  

Pegrum (2000) believes that outside learning increases learners’ motivation as it puts 

them on track to becoming independent learners who can make use of the English 

speaking environment to learn in their own time. Brown, (1994) notes that student-

centered and cooperative learning activities motivate learners intrinsically and encourage 

them to take charge of their own learning. Hedge, (2000) also notes that cooperative 

language learning would motivate learners as it caters students with an anxiety free 

learning environment. It is also argued that in the process of second language learning as 

a whole, motivation plays a significant role. Williams and Burden (1987) put that 

motivation has a paramount influence on the success of students’ learning.  

Lightbown and Spada (1999) also confirm that in the process of SL/FL learning, 

motivation is the most important factor to bring about successful language learning. They 

reason out that language learning as a whole differs from learning other subjects in 

various ways. The authors note that, language learning involves social communication 

which requires both cognitive and social communication skills (Ibid). Hedge (2000:22) 

also notes that “Any individual may be influenced by a variety of motivation which will 

affect such things as anxiety, attitude or willingness to try new learning strategies”. 

Lightbown and Spada (1999) also confirm that “--- everyone agrees that learners who 

want to learn tend to do better than those who do not” (P. 163).  



Other studies on the relation between motivation and cooperative learning reveal that, 

cooperative learning minimizes anxiety and makes learning more likely. Wilson (1998) 

cited in Hancock (2004: 100) puts that “--- graduate students working in cooperative 

learning groups demonstrated less anxiety--”. Similarly, Onwuegbuzie (2001) cited in the 

same source asserts that cooperative learning situations tend to be motivating.  

From the above discussions, it would be possible to imply that extra class activity 

programmes, as they provide such a collaborative working environment, would be so 

motivating and; hence, may lower students’ anxiety and make the learning more likely. 

Edge (1992) also concludes that “Teachers who join teachers’ groups are usually 

motivated by a desire for self improvement” (p.62).   

 Wilmer (1963) argues that student activities are enjoyable and add a refreshing quality to 

conversation and factual written reports. The activities are helpful to almost every type of 

learner ranging from higher achievers through to lower achievers (Ibid). Further more, in 

Wilmer’s opinion, the activities are believed to offer authentic learning situation and 

create a positively challenging learning environment even to those brilliant students 

whose direct effect gears towards a better command of speaking skills. Wilmer adds that 

this in turn motivates learners. Tchudi, (1994: 237) also states that “Sharing experience 

with written and spoken composition motivates students”. 

               2.5.3. They Make Language Learning Integrated 

 Zarry (1991) notes that extra class activities involve the practice of different language 

skills at a time. Bromley (1988) also argues that student activities outside the classroom 

are highly associated with the development of writing, reading, vocabulary and oral 

expressions. Wilmer (1963) also supports that successful experiences in such activities 

may clear up all the inhibitions in speaking and writing and make learners more 

successful in their communications.  

Student activities outside the classroom are also assumed to be one of the best ways to 

blend theory with practice and enhance integrated language learning. Bromley (1988:7) 

criticizing teaching discrete language elements argues that,  “---in many schools blocks of 

time are given to teaching listening, spelling, writing, reading, speaking and grammar 



…(however) the four language forms are used real lifely together whenever we interact 

with others to communicate or learn”. Hence, as outside classroom activities provide a 

real life learning situation, language learning may inevitably be integrated. The author 

goes on to explain that “---the speaking vocabulary develops from words in the listening 

vocabulary with the addition of new words and phrases that a learner tries out as he 

experiences the world and as he gains command over the rule of language” (Ibid:7). 

Hence, it can be inferred from the above statements that development of one skill 

contributes a lot in the development of the other skills. “… facility with spoken language 

does contribute to the development of reading and writing competence”     (Ibid: 8). 

The above idea also tends to be true to the development of their oral skills as students 

discuss points on the story and an impressive story inspires learners to write about a topic 

they are interested, which in turn helps the development of their writing skills. Hence, it 

would be possible to imply that student activities outside the classroom are helpful to 

integrate both language skills and language with content. Bromley again asserts that “--- 

intentionally combining language learning with knowledge learning is an efficient and 

effective way to develop both” (P.14). 

Bromley (1988: 245) further notes that such practice of extra class activity programmes 

increases students’ exposure to specific written and spoken form through listening and 

reading which later helps the learners produce these forms themselves. “Both oral and 

written language compositions develop as students have opportunity to use and practice 

expressive language”. The author further explains that listening to stories read to students 

help the development of their listening, vocabulary comprehension, and extends content 

learning. “Hearing someone read a story orally or reading themselves generally reinforces 

and develops students’ listening and reading competence” (Ibid: 10).  

           2.5.4. They Provide Authentic Language Learning Situation 

Pegrum (2000:1) states that, any language which learners come across outside the 

classroom is authentic language. “Exposing students to pieces of the outside world has an 

important function in respect to providing realistic language input”. Tchudi (1994) also 

argues that in order to promote authentic language growth, learners need to be engaged in 



meaningful activities outside the classroom. In the author’s view, extra class activities 

may give students real life learning situation.  

From the above discussions, it can be understood that outside learning can help learners 

to be exposed to potentially authentic language input where students can get greater 

exposure to the target language, and this may help them not only in the retention of what 

they have already learned in the classroom, but also in the acquisition of the recently 

learned elements of language (Grains and Radman 1987, cited in Pegrum, 2000). Keefe 

and Jenkins (1997) also support that these activities outside the classroom can provide 

learners with actual language practice. 

2.5.5. They Facilitate Communicative Language Teaching (CLT) 

Nunan (1986:1) argues that it is difficult to implement the communicative language 

teaching so genuinely at the classroom level. “Language practices in grammatical terms 

focus, error correction, the extensive use of drill and controlled practice, and interactions 

are pseudo communicative”. Little wood (1981) views the above lists of activities as pre-

communicative activities which may have a role for later actual communicative language 

work.  

On the other hand, Hedge (2000) characterizes genuine CLT as random distribution of 

information, exchange of ideas through explanation, confirmation, questioning, and 

negotiation of meaning and the use of authentic material between and/ or among 

communicants. From the above explanations about CLT, it would be possible to infer that 

student activities out side the classroom would relatively fulfill the characteristics listed 

above and hence, may have such feature of CLT. Keefe and Jenkins (1997) argue that 

extra class activities provide uneven chance for students to communicate with the target 

language where there is no patterned interaction.  

Hence, unlike the structured classroom activities, student activities outside the classroom 

may provide learners with reasonably favorable opportunities for the students to practice 

all of the language skills communicatively.  



As far as the difficulty of implementing a genuine CLT in the classroom is concerned, 

Nunan again stresses that, in the class room “---in all lessons, it is generally the teacher 

who decides ‘who should say what, when,” (1986:4). Where as when students are 

involved in activities outside the classroom, they may be aware of when to speak, to 

listen to …etc and they are aware of their powers (Ibid). 

Nunan concludes that “---there is a growing body of classroom based research which 

[states that] there are few opportunities for genuine communicative use in second 

language classrooms” (1986:6). Long and Sato (1983: 283) also indicate that “ESL/EFL 

teachers continue to emphasize form over meaning, accuracy over communication”. They 

put that EFL/ESL classrooms tend to provide less genuinely communicative situation.  

The classroom speech of students is affected by at least two kinds 

of constraints; those imposed by the classroom as the setting for 

the conversation, including the patterns of speech associated with 

the role of teachers, and those arising from the limited linguistic 

proficiency of the interlocutor (Long and Sato, 1983:27).  

 Selinger (1983) also notes that if the use of language in the classroom is compared with 

language used outside, important differences become evident.  

These differences are the necessary result of the organization of 

the contexts for the formal teaching of language that takes place in 

the classroom. Outside the classroom, however, in real lifeistic 

environments language is a means to an end …the language 

classroom is by definition a contrived context for the use of 

language as a tool of communication. The bulk of time in a 

language class is devoted to practicing language for its own sake 

because the participants in this activity realized that, that is the 

expressed purpose of their gathering together in a room with a 

blackboard and language expert- the teacher (Selinger1983: 250-

251).  



Therefore, unlike the classroom learning, student activities outside the classroom may 

provide learners with a wide range of opportunities to work in groups in a real or a 

simulated environment which helps them to see the relationship between classroom 

learning and the outside world (Keefe and Jenkins, 1997).  

Together with all the above insights, many linguists and ELT theoreticians such as 

Littlewood (1981) and Thompson, (2006) state that language is a system of 

communication and can best be learned provided that learners have opportunities. These 

opportunities according to the authors may facilitate the learning of all skills 

communicatively. In fact, communicative language teaching doesn’t merely mean 

teaching /learning one skill as communication involves many skills at a time “… it is also 

important to recognize that communication doesn’t only take place through speech” 

(Thompson, 2006:2). Therefore, as extra class activities involve the practice/use of the 

different language skills at a time, it feels logical that, they have an element of genuine 

CLT in them.  

 

In fact, it would be possible to apply pair and or group discussions in the classroom. Yet, 

as the setting is the classroom, the activities may still be under a greater control of the 

teacher. “Even when pair work is used the learners never choose what to say; they simply 

work out how to say what they are told to say” (Thompson, 2006: 3). The author further 

notes that, unlike pseudo communication, genuine language communication involves 

learners to be part of the communication in as many communicative situations as 

possible. 

Generally speaking, student activities out side the classroom would appear more learners-

centered and keep the language learning more communicative. Medgyes (1986) argues 

that “…foreign language can be learnt only in real communicative situations where real 

messages are exchanged” (P. 108). Bax also assures that context of learning is all what 

we need to consider seriously. The author puts that “… there are many different ways to 

learn languages, that the context is a crucial determiner of the success or failure of 

learners” (2003:281). 



          2.6. The Practice of Extra Class Activities in TEIs 

Tyler (2007) argues that institutions which train teacher educators need to emphasize the 

practice of student activity programmes out side the regular class hours. The author 

reasons out that, teacher educators are assumed to be effective communicators, so that 

they can hold the attention of their students and build up a good rapport with their 

students. Furthermore, institutions are also believed to be organizations where students 

succeed in the development of their personal and professional career by achieving 

competencies in creativity, innovation, communication, and the like. Because of such and 

other reasons, getting involved in activities outside the classroom is assumed to be the 

most rewarding aspect of college life (Ibid).    

Shumizu, Nishide, and Yashima, (2004) commonly argue that the goal of EFL/ESL 

learning is to facilitate better communication, understanding, and help learners master the 

required knowledge and skills and help them speak the target language they learn. 

However, to achieve this goal, classroom learning needs to be supplemented by further 

activities where learners can get opportunities to try out what they have learned in the 

classroom. Keefe and Jenkins (1997) supporting this, state that developing alternative 

pathways to common ends is one way of providing choices for students. This can be 

realized if institutions provide students with opportunities to involve in different extra 

class activities in the college (Ibid).   

In the Ethiopian teacher training institutions, an English enhancement programme has 

been launched very recently (MoE, 2005). Further more, different conferences have been 

prepared and conducted on the felt need to up grade the language of teachers at the 

various TEIs in the country (Hailom and Woldu, 1998). Beyond this, MoE reveals that a 

guideline for the implementation of extra class activity programmes in the TEIs has been 

prepared and given to the TEIs. “It was felt that guidance could be given to TEIs about 

extra curricular activities with in the teacher education environment to encourage both 

students and staff to use English more.” (2005:3). This guidance is believed to help the 

implementation of the activity programmes in the TEIs (Ibid).  



It is also believed that, the programme would be effectively implemented at tertiary level 

of education. This is because students who reach this level may be mature enough to be 

aware of the objective of learning a foreign or a second language. Hence, institutions 

should provide learners with the chance of practicing the activity programmes. “If [the 

students] have opportunities to practice the new language [English in this case] in 

meaningful situations, adults may even learn more quickly, because they already know a 

language and its generalizations and they are more experienced than children” 

(Bromley,1988: 30). She also adds that such activity programmes put an intelligent 

ingredient to any language learning programme which promote the development of both 

language and content.    

             2.7. Organizing Student Activity Programmes  

It remains a common belief among various educators that success in any learning 

programme is determined in terms of how well learning is organized and managed. The 

fact that student activity programmes are one form of learning, they should effectively be 

organized and managed. This would be a leading factor for the activity programmes to be 

fruitful (Keefe and Jenkins, 1997). The authors also add that for student activity 

programmes to be successful, they demand a high degree of organization and 

administration on the part of the principals. MoE (2005: 4) also puts that “The TEI 

principal or dean would need to assume a pivotal role by encouraging and promoting the 

use of English throughout the institution”.  

Teachers are generally assumed to aid the development of the activity programmes in 

educational institutions to foster their interaction. Bromley (1988:30) notes that 

“successful teachers help students set their own goals and guide them carefully through 

tasks and activities that will lead to interdependence competence”.   

Keefe and Jenkins (1997) also put that teachers should facilitate the practice of the 

student activities to bring about effective products. “…teachers should guide a student in 

the performance of a task with the goal of achieving competence closer to expert 

performance in a way that athletic, and dance and singing coach works with their 



students.”(p. 92-93). The authors continue to explain that “Teachers should be inspired to 

move beyond covering the curriculum” (P. 93).      

In all the above cases, it is argued that students should not attend the activity programmes 

at the expense of their regular classroom learning unless the activities undertaken are 

similar to the classroom learning. Furthermore, everybody in an institution has their own 

roles for the successful accomplishment of the objectives of club activity programmes  

MoE, 2005 clearly puts that:  

There is a part for every one in the TEI community to play their 

part. The TEI principal or dean would need to assume a pivotal 

role by encouraging the use of English throughout the institution. 

The English Department Head can also show leadership in this. 

S/he can work with fellow Heads of Department to explore ways in 

which they can contribute to the various activities that will be used 

to support English throughout the institution. Clearly the English 

instructors need to be involved but really all educators in the TEI 

have contribution to make and should be encouraged to join in this 

important work (P.4).   

           2.8. Components of Effective EFL Speech Club Activities 

There are various activities suggested by different scholars which could potentially be 

used out side the classroom to aid the development of one’s oral skills. These activities 

are suggested to extend the student opportunities outside the classroom to develop their 

oral proficiency and oral expressions (Farb, 1973 and Keefe &Jenkins, 1997). The 

authors categorize the activities as: broad casting, public speaking, debating, story telling, 

interpretive reading, and discussions of various levels. Bromley (1988) adds dramatics 

and language games to the lists. The following section treats some of them. Because of 

the interdependent nature of speaking and listening skills, the activities listed below are 

also assumed to help the improvement of both skills.            

                  2.8.1. Dialogues and Group Discussions  



According to Keefe and Jenkins (1997) discussions and dialogues help learners develop 

team learning. The authors note that “discussion is concerned with explaining a point of 

view in order to win an argument. Dialogue, is a conversation that explores differences of 

opinions in order to solve them” (p.5).  

The authors go on explaining that:   

In a functioning learning organization, both discussion and 

dialogue are important. Discussion identifies differences and 

dialogue moves beyond them. Individuals suspend their 

assumptions but they communicate their assumptions freely. In 

dialogue, people become observers of their own thinking (p.5). 

From the above explanations, it would be possible to imply that both discussion and 

dialogue may allow learners express their own feelings and opinions in the target 

language which in turn help them develop higher order thinking rather than memorizing 

language items. Keefe and Jenkins, (1997:24) also argue that language learning should 

not be confused with memorization “… memorization is not real learning.”  

Furthermore, it is believed that dialogue and discussion outside the classroom setting 

would provide a risk-free, motivating, and talk-rich environment. “An environment that 

nurtures effective speaking is relaxed and positive in the sense that there are no 

corrections or reprisals for the use of non-standard English or talk that is less, then 

effective students must first feel free to speak and confident that their contribution will be 

accepted without criticism.” (Bromley, 1988: 257).Byrne (1976) also notes that in order 

to keep the desired purpose of dialogue, we need to make the situation so relevant and 

realistic.  

Ur (1981) also believes that discussions are valuable ways of helping learners develop 

their speaking skills. She argues that “the most real life and effective way for learners to 

practice talking freely in English is by thinking out some problem or situation together 

through verbal inter change of ideas: or in simple terms to discuss.” (p.2). The author 

explains that discussion has the objective of enabling learners to be efficiently fluent in 

the target language. Furthermore, besides involving learners in speaking and listening 



enthusiastically, discussion helps learners learn content, and helps them develop logical 

thinking (Ibid).  

Bromley (1988) argues that discussion and dialogue help learners develop their speaking 

and listening skills at a time. She confirms that “… while making discussions and 

dialogue; students can learn how important good listening is in a group where every one 

talks at once” (p. 259). The author further notes that discussion is a useful activity to 

integrate language with content. She states that “some teachers use discussion as a real 

life way to explore subject area or content,...some teachers form discussion groups at 

various times to plan or talk out such things as science or social science studies project, 

vacation activities …” (p. 262). 

2.8.2. Language Games  

Byrne (1976 and Farb (1973) argue that language games tend to play a crucial role in the 

process of EFL/ESL learning). Farb further adds that language games help learners learn 

language implicitly especially where there exist a real speech situation. “The existence of 

speech situations and speech events demonstrates why no one can adequately learn a 

foreign language by instruction. A course of study teaches merely the vocabulary and 

grammar, not the appropriate situations in which to use the alternative ways of saying 

something that every language offers” (1973: 39).  

Furthermore, language games are believed to help learners develop turn taking speech. 

Farb puts that “careful study of recordings of conversation in language games shows that 

only about one exchange in four takes place with out a definite pause between conclusion 

of one speaker’s utterances and the beginning of the next speaker’s.” (1973:96).  

In fact it is argued that the scope of language games is so wide which range from the 

simplest form i.e. guessing games to that of riddle activities (Ur, 1981). In this regard, 

riddles are argued to play significant role not only to the development of language skills, 

but also in assisting people to be reflective, critical thinkers and to be able to use analogy 

.This makes language games to be enjoyable to learners (Farb, 1973). 

2.8.3. Debate Contests  



Debate activities are enjoyable ones, especially with intermediate advanced learners 

“Debating clubs are especially suitable for tertiary level” (MoE, 2005). These activities 

offer chance for participants to practice such language skills as speaking and dialect. Ur 

(1981) asserts that “…the skills of oratory and (---) are learned and exercised in a debate 

better than any where else” (p.105). The author also notes that debating has the value of 

developing logical reasoning and the skills of argumentation.   

Debating is also viewed as the one which gives students opportunities to develop the art 

of effective oral communication. In addition, debating activities can offer learners the 

chance to deal with public issues by means of student forum or the panel discussion 

which in turn help them develop their oral skills. “Each speaker makes a brief opening 

speech which states his opinion. This is followed by an informal discussion among 

members of the panel, after which, questions are invited from the floor” (Grubber and 

Beaty, 1954: 109-110).  

 

 

2.8.4. Drama  

Drama activities have enumerable functions in the profession of language teaching. For 

example, they help learners to appear in a more real life manner to express their emotions 

and feelings either verbally or non-verbally which aid learners foster their speaking skills 

(Wilmer, 1963). Drama also plays an important role in the development of one’s reading 

skill. Wilmer puts this “… when seen from pedagogic point of views, drama has the 

objective of increasing students’ skills in reading plays, silently. This skill is some what 

special and it is one which many readers may not develop satisfactorily.” (p. 292).  

Zarry (1991) argues that as drama involves extensive use of written and spoken language, 

it helps learners enhance their entire language skills. Freeman, Sullivan and Fulton, 

(2003) also note that drama activities can play a key role in the teaching and learning of 

language both inside the classroom as an integral part of the standard curriculum and 

outside the classroom as an extra curricular activity. The authors believe that drama 

activities aid learners develop a sense of a story structure by providing them with 



opportunities to create and perform their own narrative scripts. In doing so, students 

would get the chance of trying out rich vocabularies of their own for real life 

communicative purpose (Keefe & Jenkins, 1997 and Bromley, 1988).  

Zarry (1991) believes that drama activities “have a refreshing power, encourage 

creativity, which makes learners critical and problem solvers.”      (P: 91). Thomson 

(2006) also notes that all drama activities are happy learning experiences and increase 

students’ confidence and poise. Bromley (1988) also argues that drama activities broaden 

the performers’ experiences. She also notes that there may be various books, motion 

pictures and other on the subject; but the best way to learn is by practice. Hence, drama 

has such quality (Ibid).    

2.9. Summary 

Generally speaking, extra class activities are believed to create favorable learning 

conditions for students to practice all language skills which even lay foundations for 

students’ future career.  

Bromley (1988) puts that extra class activities create a rich source of environment for the 

purposeful practice of speaking and listening skills. She further adds that, this setting 

helps learners to experiment with the language they learn and use the language to learn 

gain. The situation is also assumed to give students the opportunity to promote their 

social, and emotional growth; and assists them to develop their confidence, positive self 

image, and good feelings about others as well and they get a base for their future formal 

communication. “Informal conversation is a skill used through one’s life and is the basis 

for more formal speech in which learners engage in academically in school” (Ibid: 259).  

Keefe and Jenkins (1997) also argue that extra class activities outsmart the classroom 

learning for learners’ future life. They put that “much of what students are asked to learn 

in school has no relevance to improving the quality of their lives either present or future” 

(p: 149). Gardner and Lambert (1972) in Keefe and Jenkins (1997) also reveals that “… 

there are at lest seven different areas of intelligence, only two of which are school’s 

knowledge. The remaining five include many characteristics associated with arts” (Ibid: 

111).        



   

 

 

 

 

 

 

                  

 

 

                                                    CHAPTER THREE 

                                            3. METHODOLOGY 

                                     3.1. The Research Design 

The primary concern of this study is to examine the role of student activities outside the 

regular classroom, commonly known as extra class activities, on the improvement of 

learners’ English language skills, particularly on speaking and listening skills. The type 

of research, therefore, is experimental one. The researcher wants to focus on the two 

mentioned skills because these skills are real lifely interrelated to one another (Evans and 

John, 1988). The authors note that in real life conversation, participants have dual roles: 

speakers and listeners where both of the two skills are required from them at a time.  

              3.2. The Subjects of the Study  

The subjects of this study were first year English language majoring students and their 

teachers at Gilgel Beles college of Teachers’ Education. The selection of the study area 

was purposive because as the researcher was the staff member of the college, it happened 



to be convenient for him to gather the necessary data so smoothly. The researcher had 

chosen this group of students because they are expected to take many speaking and 

listening courses ahead in the following two years. Hence, the researcher found that this 

group of students might get good benefit from the study for their courses ahead of them 

which they take in the future. The research had both experimental and controlled groups. 

Sampling and grouping will be discussed in detail in the following sections.   

             3.3. Instruments and Procedures of Data Collection 

                    3.3.1. Instruments 

To obtain the necessary data, testing was used as the major tool. Secondly, to consolidate 

the data to be gathered through testing, an assessment questionnaire with a Likert scale 

was used among the experimental group. Hence, the assessment questionnaire was 

distributed only to the experimental group students. Here, there were certain activities 

which were used only among the experimental group students and the questions in the 

questionnaire were the reflection of the activities. The selection and implementation of 

the activities is also discussed bellow.  

Besides the above tools a focus group discussion was held with the experimental group 

students if they were comfortable with the extra class activities they were involved in. 

The researcher believes that this could consolidate the information in the questionnaire. 

This was done at the end of the experiment. This was because the questions in the 

questionnaire were assessment ones; hence, they had to be used at the end of the activities 

in the experiment. Furthermore; to see what was actually taking place while the 

experimental group students were in the activities outside their regular class hours, an 

incidental observation was used to see how the students were reacting to the activities. 

Ehram (1996) argues that observation helps to see how learners go about learning a 

certain skill.  

For the teachers too, the researcher designed an attitude measuring Likert scale 

questionnaire which was assumed to measure their attitudes towards the role of extra 

class activities on EFL skills improvement. Furthermore, an interview was held with the 

teachers to supplement the data gathered through the questionnaire. 



3.3.2. Procedures  

           3.3.2.1. Designing the Tests  

A speaking proficiency and listening comprehension tests were designed to be used 

between both the experimental and the controlled groups. Both of the speaking and the 

listening tests were teacher made tests prepared by the researcher. The researcher did that 

because of the absence of standardized tests prepared for such purposes. The material 

chosen for the listening test was an audio tape recorded which was prepared to be used as 

supplementary course among the Ethiopian teachers institutes (TEIs). Hence, all the 

questions in the listening tests were prepared by the researcher from this material. 

Both the speaking and the listening tests covered questions which were assumed to test 

the students’ listening comprehension and their speaking proficiency. These tests had two 

phases, namely: the pre-test, and the post test. Both tests were used at two different times 

in the process of the study which are discussed below. 

           3.3.2.1.1 The Speaking Tests 

The pre test for the speaking proficiency had the form of an oral interview between three 

examiners (the researcher, and two English language teachers in the college) and an 

examinee. It is believed that an oral interview test provides much richer information and 

relatively realistic data on a learner’s oral skills (Ehram, 1996).This part lasted between 3 

to 4 minutes and the test asked students to briefly introduce themselves, their family 

background, their home (the specific town or village they come from including its 

geography, its climate and its distance from Addis Ababa), and to describe their favorite 

subjects with their own reason. 

The posttest for the speaking skill had also similar content with the speaking pre test 

.Hence it had the objective of testing students’ oral proficiency. To specify the contents 

of the speaking posttest, students were asked the following questions: after briefly 

introducing themselves, the respondents were asked to describe their hobbies (activities 

they do in their spare time), their likes and dislikes, their future plan, a place they want to 

live-in in the future, and a person they would like to model (or a person who they 



appreciate most with their own reason). Both the pre test and the posttest took the form of 

question and answer between the candidate and the examiners. This was believed to test 

the proficiency level of the students. The speaking posttest lasted between 4 to 5 minutes. 

As far as the reliability and the validity of the speaking tests were concerned, the 

researcher used the following measurements. First, to check the validity of both of the 

speaking tests, all the questions for the oral interviews were shared among the Teachers 

of English in the college so that they could see if the questions were valid or not 

.Accordingly, the three Teachers of English saw the questions in the oral interview and 

confirmed that the questions could be used among the subjects of the study. 

So long as the reliability of the speaking tests was concerned, inter rater or inter scorer 

reliability was used. This was because all of the questions in the speaking interviews 

were subjective and they call for more than one word responses. Hence, in scoring 

potentially subjective tests, it is suggested that scorer/rater reliability would guarantee the 

reliability of the test (Gay & Airasian, 2000). In doing so, the researcher together with 

two Teachers of English in the institution participated in the scoring process of both the 

pre and posttests of the speaking skill. Here, after scoring each individual’s speech, the 

three scorers compared the scores for each student and put the mean scores of each test 

taker, i.e. the mean score of the test was taken as the final score. This was done when 

there was difference among the scores of the three scorers. In other words for the same 

scores only the score of one of the scorers was taken as a final result   

                3.3.2.1.2 The Listening Tests  

As mentioned above, the material chosen for the listening test was an audio tape recorded 

which was prepared to be used as supplementary course among the Ethiopian teachers 

institutes (TEIs). Therefore, the material for the listening tests contained a native 

speaker’s record.  The researcher believed that, this would increase the authenticity of the 

language; meanwhile it would be possible to expose students to a native speaker’s speech 

which might appear to be a common difficulty to most of the participants to listen to the 

speaker’s accent. Furthermore, as the material was prepared to be used among Ethiopian 



TEIs, the researcher believed that it would fit in to the local students among whom the 

tests were used. 

The pretest for the listening skill was designed to see the level of the students’ listening 

comprehension. Furthermore, it has been noted that the material contains a native 

speaker’s speech; hence, it likely exposed the students to a speech made by a native 

speaker which could make the language of the text so authentic. The text had many parts: 

but only four parts of it were used for the listening tests: two parts for the pre listening 

test and two parts for the post listening test. Both the listening pre test and the listening 

posttest had 20 items with different types of objective questions. These include 

True/False items, table completion, and multiple choice questions. The researcher 

believes that this would help to keep the reliability of the tests.  Besides to this, the 

Teachers of English were given the material together with the questions for the listening 

tests to check its validity and mentioned that both the listening material and the tests were 

valid. Hence, a valid test is argued to be reliable one (Gay and Airasian, 2000). Further 

more, the nature of the tests would keep them reliable, as all of the items were objectively 

scored.  

             3.3.2.2. Administering and Marking the Tests  

The pre-tests began by the speaking proficiency test. As noted above, the speaking test 

took the form of oral interview between the researcher together with the two English 

instructors from the college and the participants. During the speaking pre test, each 

student was recorded by an audio tape recorder. After that the researcher together with 

the two English instructors of the college marked each interviewee’s speech. Before 

beginning to mark the recorded speeches of the participants, the markers shared certain 

adapted marking criteria from Hughes (1989) See appendix (J). 

The marking and scoring of both the pre and posttests of the speaking skills were done by 

the three people mentioned so far based on the above marking criteria. Before the 

marking of each test began; each marker had the copy of the marking criteria. However, 

during the speaking posttest, each interviewee was not recorded. The examiners simply 



listened to the speech of each candidate and marked the speech against the marking 

criteria and the mean score of the examinee was taken as a final score.   

To avoid confusion while marking the oral interview, the candidates were arranged 

alphabetically. Then the students were coded and each of them was given a code number. 

Accordingly each candidate was interviewed. As mentioned above the time taken for the 

speaking pre test was 3 to 4 minutes for all of the candidates. This was assumed to keep 

the tests reliable.  

 

The marking of the listening tests was done by the researcher alone. Here as this test was 

objective one, a student’s test was checked against the answer sheet. Then at the end of 

marking the listening tests, the researcher cheeked the papers of each participant to avoid 

any possible error in marking the tests. Unlike the speaking test, the marking of the 

listening tests was relatively easy. This is because each item here was accounted only one 

mark; hence, the total results of each test were considered out of 20 in both the pre and 

the post listening tests.  

Therefore, interpreting the listening scores was easier as far as all the questions were 

objective ones based on the listening information. Hence, the candidate’s answer sheets 

were marked in accordance with the key answers. In both cases the questions in the 

listening tests were twenty in number; therefore, candidates’ score was considered out of 

20. 

              3.4. Grouping and Sampling  

At Gilgel Beles CTE there were only two sections of English language majoring students.  

Out of these sections, one was a first year and the remaining one was a second year. 

Hence, purposive sampling was used and the researcher deliberately chose the first year 

students. As this group was only one section, comprehensive sampling was used. As the 

study tries to investigate the role of extra class activities on students’ listening and 

speaking skills improvement, hence, to see the role of extra class activities, an experiment 

was carried out. However, before assigning the students in to control and experimental 



groups, they were to take both the speaking proficiency and the listening comprehension 

pre tests .Accordingly, all of the students took both the speaking and the listening pre 

tests.     

Then, grouping and sampling of students in to the experimental and controlled group was 

followed right after the marking and scoring of the pretests of the speaking proficiency 

and the listening comprehension tests. Hence, the result of the pre tests were used to 

make a decision in dividing the subjects into the two groups mentioned above. This was 

done by considering the scores of the candidates as carefully as possible. In other words, 

the researcher saw the scores to check if there were extremely high proficient and 

extremely low proficient scorers among the candidates in both tests. Hence, these two 

extremes were to be deliberately avoided from the study in both groups. This was done to 

avoid any possible variables to be created in the mean scores of the two groups during the 

post tests. However, there were no such extremes identified among the students. Almost 

all of the students had similar scores; hence, no one was avoided from the study. After 

marking the pre tests, the two groups were formed by matching their pre test results .The 

samples formed were therefore, match group sampling.  

While forming the two match groups, it was believed that deliberately narrowing the 

mean scores in the pre tests between the two groups would help the experiment to prove 

the role of student activities outside the classroom on the improvements to be made on 

the two skills during the post tests. After such a careful matching process, the two groups 

were randomly formed by drawing lots. In such a way the subjects were divided into two 

equal groups. Then, one was assigned to be the experimental group and the other was 

kept the controlled one. After that, the study started to treat the two groups in the 

following manners. 

              3.4.1. The Experimental Group  

Since, the purpose of this study is to see the effects of extra class activities on students’ 

English language skills improvement (Speaking and Listening in focus); the experimental 

group was provided with opportunities to be treated by various extra class activities. This 

was done besides the regular classroom instruction which each group was attending. The 



researcher began the experiment by explaining the reason why this group remains with 

him. The activities to be performed out side the regular classroom together with the 

objective of the activities was clearly explained to the experimental group students so that 

the learners could be motivated to work towards the achievement of the objective of the 

study accordingly. Furthermore, the students were encouraged to work towards the goal 

of improving their skills of speaking proficiency and their listening comprehension by 

actively engaging in to the activities.  

This group was also encouraged to come with whatever ideas interested it while coming 

to the meeting during the extra class activities.  Moreover, the students in this group were 

motivated to communicative as much as possible with the target language, i.e. English, 

until the experiment was over. This was done purposely to help the study meets its 

objective. Generally, all the objective of the meeting was made as clear as possible to this 

group.  In this way, the experiment lasted 6 weeks and took a total of 25 hours. The 

researcher believes that, the stated time was reasonably enough to see the effect of the 

activities on the changes to be made by this group on the two skills (if any). As far as the 

length of each meeting was concerned, it was not regular .Some times it took an hour, at 

other time it lasted for an hour and half and even at times it took two hours. Therefore, it 

was done based on the mood of the students in the experimental group.  

As far as the whole time used for the research was concerned, the researcher tried to 

make a highlight on a time taken by other researchers for similar type of study i.e. 

experimental study. Hence, the researcher found that almost a similar duration was used 

by some researchers highlighted so far. In this regard, Hailemichale Aberra (1984) 

conducted an experimental research entitled ‘The communicative Vs the traditional 

approach to the teaching of English Reading comprehension at Addis Ababa University 

Fresh man level: a comparative study’. He used both pre test and post rest for the two 

groups and found out that those students who were in the experimental study i.e. those 

who were treated by the communicative approach to teaching reading exhibited 

significant difference in their reading skills. The time used for this study was six weeks. 

Hence, a total of about 23 hours were used for the whole study.  



Furthermore, Geremew Semu (1994) also carried out an experimental study entitled “The 

Effectiveness of teaching English as a foreign language through Grammar consciousness 

raising activities to ninth grade students”. He had also two groups of study i.e. the 

experimental group which was treated by the teaching of the language through the 

grammar consciousness raising activities, and the other with the standard curriculum of 

English for new Ethiopia. He used both pre test and posttest for the study and found out 

that the experimental group showed a significant difference in the score of the post test. 

The time taken by this researcher was also the same i.e. 33 periods where one period is 

40 minutes. Hence, the total time used up was 23 hours.  

In a similar fashion, Haregewain Abate (1993) conducted a similar study with an 

exception of the absence of the controlled group. The study she conducted is entitled as 

‘The feasibility and value of using role play to improve communicative skills in the 

Ethiopian senior secondary schools’. This study was conducted with in 7 weeks where 

English was taught five times a week. Hence, as one period is 40 minutes, she used a total 

of about 23 hours. Though the research was a descriptive study, it included an experiment 

where the researcher used a pre-test and posttest to make a comparison between the two 

scores of the two tests to check if improvements were made among the students in the 

experiment. Accordingly, she found out that, progresses were made among the students 

during the experiment. And she concludes that role plays are enjoyable and productive 

which help learners develop their confidence and language proficiency.          

Based on the above standing point, I, the researcher, here, also planned to meet the 

experimental group for a similar amount of hours during their leisure time. This is 

because the essence of the extra class activities is to help learners use their leisure time 

effectively (Keefe and Jenkins, 1997). Accordingly, a total of 25 hours was used up by 

the current study to see the possible effects of the activities on the students’ oral and 

listening skills improvements (if any).  

               3.4.2. The Controlled Group  

While the experimental group was treated by the various activities outside the regular 

class hours, the controlled group was not involved in any of the activities and kept away. 



Therefore, the controlled group was simply kept to attend the regular classroom learning. 

In fact, the experimental group was also attending the regular classroom learning. This 

was because, as the study tries to see the effect of the extra class activities on skills 

improvement, the experimental group had the chance of being treated by some extra class 

activities whereas the controlled group was kept away. 

               3.5. Activities practiced During the Experiment  

Much of the activities carried out during the experiment were decided by the students 

themselves. This was because as mentioned above the very thing to consider during extra 

curricular activities is the learners’ interest; hence, it appeared to the researcher useful to 

keep the students’ interest and move accordingly. Here, what the researcher did was, 

informing that English would be the medium of communication as much as possible 

through out the programme. Hence, what ever issue interested the group; English was the 

medium of communication.  

Furthermore, the way the activities were performed was in a way that could foster 

communication skills between the learners; however, it did not have the form of 

classroom instruction i.e. conscious language items were not treated. This was so 

because, as the very objective of the study is to see the effect of student activities outside 

the classroom on students’ speaking and listening skills improvements, where the target 

language is the medium of communication, students were free to do things interactively. 

Hence, the speaking activities to be treated had the form of experience sharing, reflecting 

on past experiences, discussions of various levels, debating, games, story telling, and 

others. Hence, in all cases language was treated for its won sake.  

In this regard, Pegrum (2000) argues that what ever is presented out side the classroom, it 

is an authentic language. Further more, all the above activities could be performed in the 

classroom too; however, second and/or foreign language anxiety may impede learners. 

Cheng, Schallert, and Horwitz (1999,) note that speaking is highly affected by strong 

classroom anxiety. 

As mentioned earlier the two skills, listening and speaking are real life interdependent 

with each other. Hence, the researcher believes that most of the speaking activities 



performed during the meeting also involve listening. However, opportunities for 

particular listening activities such as listening to music, films, and stories were provided 

to the students of this group. See appendix (A).  

Such sources are assumed to be valuable to develop listening skills. At the end of each 

listening material, students were encouraged to discuss what they listened. The right thing 

in an appropriate way requires good listening skills as well as good speaking skills, 

(Evans and John, 1988). Harris and Domoney (1993) also believe that music makes 

language learning, meaningful and collaborative.  

Together with all the above activities, Pegrum (2000) suggests some useful activities to 

be used outside the classroom for all levels of learners. These activities were incorporated 

with the above activities. See the activities in appendix (A).Certain adaptations have been 

made to the activities to make them fit into the local students. The activities were used to 

help learners generate their own activities.  

             3.6. Administering and Marking the Post test  

At the end of the experiment, the post test of both the speaking proficiency and the 

listening comprehension were administered to both groups. This was to see the effect of 

the out side classroom activities in which the experimental group was treated. The 

process of administering and marking this test was similar to the process used in the pre 

tests. The listening test was marked by the researcher himself, where as the speaking test 

was marked by the researcher and the two English instructors from the college. Further 

more; the same criteria were applied in marking the speaking test. This was to keep the 

two tests of both skills valid and reliable. See appendix (K) the detailed adapted marking 

criteria for the listening tests   

                3.7. Procedures of Data Analysis   

To analyze the data collected through the above tools, both qualitative and quantitative 

methods of data analysis were employed. In both cases, the data with similar categories 

were organized in a way that they could easily be analyzed. Furthermore, both the 



qualitative and quantitative data were grouped to complement one another during the 

analysis.  

Furthermore, both of the qualitative and quantitative data were analyzed using such 

descriptive statistical tools as frequency, percentage, mean, etc. Besides  this, for the data 

to be obtained through tests, a computation of means of the pretest and the posttest was 

done for both the speaking and the listening tests. What is more is, an inferential 

statistical tool t-test was employed for the data obtained from the tests. 

 

CHAPTER FOUR 

4. RESULTS AND DISCUSSIONS 

4.1. Introduction 

This chapter presents the data gathered through tests (pre and post tests), questionnaire, 

interview, observation, and focus group discussions. These tools were used because it 

was hoped that the result obtained would be valid. The findings of the data collected 

using the above instruments are organized into three major sections. The first section 

presents students’ test results. Here both the pre test and posttest results of the listening 

and speaking skills have been analyzed and discussed. In analyzing the test results of the 

two mentioned skills, such descriptive statistics as mean and inferential statistics t-test 

have been employed in both the pre and posttest results. This statistical model, i.e., the t-

test computed to decide on whether the difference between the pre and posttest scores 

would be statistically significant or not due to the presence of extra class activities.  

The outcome expected from this study were: i) if the students in the experimental and the 

control groups performed similarly in their post test results, the difference between the 

mean scores being statistically non significant, then the Null Hypothesis (H0), which 

states as: there would not be a statistically significant difference between the posttest 

scores of the control group and the experimental group in their speaking proficiency and 

listening comprehension tests as a result of extra class activities would be accepted; and 

ii) if the two group students performed differently, i.e., the difference between the scores 



of their means being statistically significant, the alternative hypothesis (H1), which states 

as: there would be a statistically significant difference between the post test scores of the 

control and experimental groups in their speaking proficiency and listening 

comprehension tests due to the presence of the extra class activities would be accepted 

and; hence, (H0) would be rejected.    

 As stated above, questionnaire was also used as another data gathering tool. In fact, 

questionnaire, interview, observation, and group discussions were used to consolidate the 

data collected through testing. Here, the questionnaires were distributed only to the 

experimental group students and to the teachers.  

Hence, the second section of this chapter focuses on students’ responses to the 

questionnaire. After tabulating the responses the students made to the questionnaire, 

simple statistical model i.e. means of each category and percentages were computed. In 

computing the mean and percentage, the mean of each item was considered based on the 

five attitude measuring scales ranging from strongly agree through no opinion to strongly 

disagree. For positive items, the maximum score given was 5 point and the alternative 

response for this point is ‘strongly agree’. For negative items, the reverse is considered, 

i.e. the alternative ‘strongly disagree’ is given 5 points. Therefore, the middle alternative 

i.e. (No Opinion) was assumed to indicate the relative attitudes of students to each item in 

the questionnaire and has been given the score value of 3.Furthermore, data from 

observation and group discussions supplemented the data from questionnaire.  

The third section of this chapter presents the responses the teachers made to the 

questionnaire. Like the case of students’ responses to the questionnaire, the responses 

obtained from the teachers undergone the process of tabulation and calculation of the 

means and percentages of each item. Furthermore, the teachers were interviewed on some 

points that could supplement the responses they made to the questionnaire. The interview 

questions were used to supplement the questionnaire and analyzed qualitatively. 

Therefore the responses the teachers made to the interview questions were analyzed and 

discussed descriptively in a way they support the data from the questionnaire.  



In interpreting the mean of each item, it has been used in the following way. When the 

mean score of the negative item is greater than the middle value, i.e., 3, it does have the 

meaning that the respondents have negative attitude to the item; where as, if the mean 

score of the negative item is less than or equal to the score of the middle value, it means 

the respondents have positive attitude to the item. For positive items if the mean score of 

the item is greater than the middle value, it indicates that the respondents have positive 

attitude to the item and vise versa. 

4.2. HYPOTHESIS TESTING 

The null hypothesis (H0) in this study is that there would not be a statistically significant 

difference between the posttest scores of the control group and the experimental group in 

their speaking proficiency and listening comprehension tests as a result of the presence of 

extra class activities. Where as, the alternative hypothesis (H1), states as: there would be 

a statistically significant difference between the posttest scores of the control and 

experimental groups in their speaking proficiency and listening comprehension tests due 

to the presence of the extra class activities. The alternative hypothesis mentioned above is 

stated in a two tailed test. Therefore, the inferential statistical model of t- test was 

employed to decide on the level of significance. Hence, in a two tailed test, the level of 

significance suggested to be used in education is 0.05 (p-value of 0.05) (Gay &Airasian, 

2000) 

4.3. Presentation and interpretation of the Pre tests Results 

        4.3.1. The Descriptive Statistics  

The paired sample statistics in Table 1 below shows the listening and speaking pre test 
mean scores of the two groups (the experimental and the control group) Hence, as can be 
seen from the table, the experimental group has mean scores of 7.06 and 3.38 in the 
listening and speaking pre tests respectively; where as, the control group has mean scores 
of 6.88 and 3.25 in the listening and speaking pre tests respectively. The descriptive 
statistics shows that the two groups have little differences in their pre test scores of the 
two skills.  

 



Table 1: Paired Samples Statistics of the two groups for the pre test results  
 

Mean N Std. Deviation Std. Error Mean

Pair 1 Experimental Group Listening pre test 7.06 16 1.692 .423 
 Controlled Group Listening Pre test 6.88 16 1.628 .407 

Pair 2 Experimental Group Speaking Pre test 3.38 16 1.258 .315 
 Controlled Group Speaking Pre test 3.25 16 1.291 .323 

 
As stated in chapter three, the two groups were formed through match group sampling. 

This was done based on their pre test results of the two skills mentioned so far. Hence, 

the mean scores in both the listening and speaking pre tests were made to be similar as 

much as possible i.e. they were formed in a way that they show no difference in their pre 

test mean scores.  

However, from Table 1 above, it can be seen that there exist differences in the two groups 

both in their listening and speaking pre tests. But as the above table compares the 

descriptive paired samples statistics, it may not be sufficient to conclude whether the 

differences are statistically significant or not. There fore, to test these differences, a 

statistical model t-test has been employed. The following table (Table2) reveals whether 

the observed differences are statistically significant or not.  

          4.3.2. The inferential Statistics 

Table 2: Paired Samples Test of the two groups for the pre test results 
Paired Differences 

 
 

 Pairs  
 
 95% Confidence 
   Interval of the  
     Difference 

 
Mean

Std. 
Deviation

Std. Error 
Mean 

Lower Upper

 

 

          t 

 

 

   df 

 
 
 
  Sig. (2-    
tailed) 

Pair 1Experimental Group 
Listening pre test - 
Controlled Group Listening 
Pre test 

.19 
.403 

.101 -.03 .40 1.861 15 .083 

Pair 2Experimental Group 
Speaking Pre test - 
Controlled Group Speaking 
Pre test 

.13 .500 .125 -.14 .39 1.000 15 .333 

 



Table 2 above makes it clear that there is no statistically significant difference between 

the two groups (the experimental and controlled groups) in their listening and speaking 

pre test results where t= 1.861 and 1.00 for the listening and speaking pre tests 

respectively. Both of the significance 2 tailed figures 0.083 and .333 surpass the p- value 

0.05 and; hence, they make the differences between the two groups statistically 

insignificant. From this it can be concluded that the differences observed in the paired 

samples statistics in Table 1 above are also insignificant. Therefore, the two groups 

formed through match group sampling were found to be similar in their listening and 

speaking pre tests. 

4.4. Presentation the Posttest Results  

       4.4.1. Interpretation of the descriptive statistics  

Table 3 below presents the paired samples statistics of the listening and the speaking 

posttest results of the two groups. 

Table 3: Paired Samples Statistics of the two groups for the posttest results 
Mean N Std. 

Deviation 
Std. Error Mean 

Experimental Group Listening Posttest 7.94 16 1.289 .322 Pair 1
 Controlled Group Listening Posttest 5.50 16 2.530 .632 

Experimental Group Speaking Posttest 4.31 16 .704 .176 Pair 2
 Controlled Group Speaking Posttests 3.50 16 .894 .224 

 

From the above table, it can be seen that the experimental group has the mean scores of 

7.94 and 4.31 in the listening and the speaking posttests respectively. Where as, the 

control group has the mean scores of 5.50 and 3.50 in the listening and speaking posttests 

respectively. When we see the above mentioned figures, they show that there exist 

differences among them. However, similar to the case in the pre test mean scores, it 

would not be possible to bring to a close that the observed differences are statistically 

significant or insignificant. Therefore, in order to make a conclusion as to whether the 

differences are statistically significant or not, the t-test has been computed for both the 

listening and speaking posttests. For that reason, table 4 below computes the t-test values 

of the two skills’ posttest results.   



 

 

 

4.4.2. Interpretation of the inferential statistics  

Table 4: Paired Samples Test of the two groups for the posttest results 
Paired Differences 

 
 
 
 

95% Confidence Interval 
of the Difference 

 

 
 

Pairs  
 
 
 

Mean Std. 
Deviation 

Std. Error 
Mean 

Lower Upper 

           t df

 
 
 
 

 Sig. (2-     
tailed) 

Pair 1Experimental 
Group Listening 
Posttest  - 
Controlled Group 
Listening Posttest 

2.44 2.828 .707 .93 3.94 3.448 15 .004 

Pair 2Experimental 
Group Speaking 
Posttest  - 
Controlled Group 
Speaking Posttest 

.81 .981 .245 .29 1.34 3.313 15 .005 

 

Table 4 above shows the paired samples test of the two groups: the experimental and 

control groups. As can be seen from  the above table,  the t- value of the listening post 

test for the two groups is found to be  3.448 at p= 0.05 where 95% is the confidence 

interval of the difference . From this table, we can clearly see that the significance two 

tailed obtained is .004.Therefore, the number .004 is by far less than the p-value i.e., 0.05 

which makes the difference between the two groups statistically significant in their 

listening posttest scores.  Therefore, from this, it can be possible to conclude that the 

differences observed in the paired samples statistics i.e., the differences in the mean 

scores of the listening posttest between the two groups in table 3 above also tends to be 

statistically significant. 



As far as the speaking posttest result is concerned, the two paired samples test in table 4 

above shows that the t- value of the two groups was found to be 3.313.Further more, table 

4 makes it clear that the figure 0.005 which shows the two tailed significance difference, 

is by far less than the p- value, 0.05 which again makes the difference statistically 

significant. Hence, it is possible to make an accepted conclusion that there exists a 

statistically significant difference between the two groups in their speaking posttest 

results too. 

Hence, from the above discussions made based on the paired sample statistics and from 
the paired sample tests, it can be observed that the difference between the two groups the 
(experimental and control group) was found to be significant in their posttests.  

Therefore, based on the results observed from the tables, all the differences are found to 

be statistically significant. Hence, the alternative hypothesis (H1) which states as there 

would be a statistically significant difference between the mean scores of the  

experimental and control group students in their listening and speaking posttests due to 

the presence of extra class activities, is accepted and the Null hypothesis(H0) which 

states as there would not be a statistically significant difference between the mean scores 

of the  experimental and control  group students in their listening and speaking posttests 

due to the presence of extra class activities, is rejected.   

Furthermore, the study reveals that the two groups were similar in their mean scores of 

the listing and speaking pretests, i.e., before the experiment, there were no statistically 

significant difference in the mean scores between the two groups in the listening and 

speaking pretests. Where as, after the experiment, there existed a statistically significant 

differences between the mean scores of the listening and speaking posttests in that the 

experimental group has shown a statistically significant progress.  

          4.6. Presentation and Discussion of Student Responses    

This section presents student responses to the questionnaire. The questionnaire for the 

students contains 10 questions which reflect all the activities in which the experimental 

group involved in. Hence, each statement is written to see the attitudes of the students in 

the experimental group towards the activities. All of the 10 items in the students’ 



questionnaire are summarized in four tables where similar items are categorized under 

one table. There fore, the discussions here are presented by supplementing students’ 

responses to the questionnaire, and the test results discussed in the previous sections. 

Furthermore, the data from the discussion with the experimental group and data from 

observation are also referred.  

           4.6.1. Students’ Attitudes towards the Role of Extra class    Activities to 

help the practice of integrative EFL skills  

 In relation to the information under this topic, four items were designed to be filled by 

the students after the experiment to check if the students benefited from the activities 

practiced outside their regular classroom during the experiment. After the items were 

tallied, the responses were tabulated as follows.  

Table 5: Students’ Responses if the Extra Class Activities were helpful to them to 
improve the Practice of EFL Skills  

 Alternative Responses 

SA A No DA SDA 

 
N
o  

 
Items 

Fre Per Fre Per Fre Per Fre Per Fre Per Su
m

n  

M
ea

n 
sc

or
e 

1 In the activities, 1 had 
good chance to share 
ideas with my friends 
in English Language  

11 68.67 5 31.25 - - - - - - 16 4.69 

2 During the activities, I 
learned a lot of 
English language 
vocabularies  

6 37.5 81.25 50 2 12.5 - - - - 16 4.25 

3 The activities gave me 
much chance to 
practice speaking and 
listening at a time  

13 81.25 3 18.75 - - - - - - 16 4.81 

4 The activities helped 
me to experiment the 
English words and 
expressions I learned 
some time ago  

7 43.75 7 43.75 1 6.25 1 6.25 - - 16 4.25 

        

Under item1 in the above table, the respondents were asked if the extra class activities 

gave them good opportunities to share their ideas with their friends in English language. 

Hence, to this item, 100% of the respondents said that the activities gave them good 



chance to share their ideas in English language with their friends. Comparing the mean 

score under this item with the middle mean, it can be seen that the mean of this item is 

greater than the middle mean. Therefore the respondents tend to have a positive attitude 

to the item under this number. Therefore, it can be said that the respondents have a 

positive attitude for the extra class activities. This may be due to their ambition to 

improve their English language skills.  

Item 2 is the other item which was categorized under Table 5 above. This item was 

designed to explore students’ attitude if the extra class activities could help them to learn 

new English vocabularies. As to this item, 81.25% of the respondents said that they 

learned a lot of English vocabularies and hence, the students showed positive attitude to 

the item. For this item too, the mean score is greater than the mean of the middle score 

which indicates that the respondents have found the activities helpful.    

Item 3 and 4 were also categorized under Table 5. Item 3 asked students if the activities 

helped hem practice speaking and listening at a time. Similar to the case in item 1 above, 

all of the respondents showed their agreement to item 3. Furthermore, the mean score of 

this item is found to be greater than the mean of the middle score which shows that the 

respondents have a positive attitude towards the item. In a similar fashion the 4th item 

asked the respondents if the activities helped them to experiment the words and 

expressions they learned some time ago. Hence, 87.5% of the respondents mentioned that 

the activities helped them to experiment the words and expressions they learned some 

time ago. When we look in to the mean score of item 4, it is greater than the mean of the 

middle score which supports the discussions made under items 1, 2 and 3. Hence, the 

students were found to have positive attitudes to the 4th item too.  

From the above discussions it seems that the students have positive attitudes towards 

extra class activities .From this it can be inferred that the students tend to be aware of the 

fact that language can best be learned when it is practiced. In this regard, Williams & 

Burden (1997) state that in the process of second or foreign language learning, language 

practices among learners would give them good opportunities to use the language for real 

communicative purposes. Hence, from the above discussions, it can be inferred that 

students want to have such extra class activities outside their regular class hours.  



 4.6.2. Students’ Attitudes on the Role of Extra class    Activities to Help 

Students   develop their Self Confidence     

The fifth item in the students’ questionnaire was designed to see the students’ attitudes on 

the role of extra class activities to help learners develop their confidence while they 

involve in communication with English language. For the item under number 5 the 

students’ responses were presented as follows.    

Table 6: Students Response on the Role of Extra Class Activities to Develop 
confidence 

Responses 
SA A No DA SDA Su

m
 

M
ea

n 

 
No  

 
Item 

Fre  Per  Fre  Per  Fre  Per  Fre  Per  Fre  Per    
5 During the activities, I 

gradually felt confident 
to speak in English  

11 68.75 4 25 1 6.25 - - - - 16 4.63 

 

Item 5 in the above table was designed in an attempt to see students’ attitudes towards the 

extra class activities they were involved in, if they could help them to feel confident due 

to the practice of extra class activities. For this item 93.75% of the respondents expressed 

their agreement (strongly agree and agree). Hence, the responses the students made to 

item number 5 also supports the discussion made so far. Furthermore, the mean score of 

this item is greater than the value of the middle score. Therefore, it indicates that the 

students have a positive attitude towards the student activities out side the regular class 

hours. Personal observation also reveals that, the student became free to express their 

ideas as they were seen from the first day or the start of the activities; and gradually, 

almost nearly all of the students were seen to share their ideas freely with English 

language.  

In line with the above item, it can be inferred that students were found to be aware that 

practice can help the development of confidence in the process of second or foreign 

language learning process. Bromley (1988) notes that student, activities are assumed to 

give students the opportunity to promote their social and emotional growth and assist 

them to develop their confidence, positive self image, and good feelings about others.  



All the above discussions made based on the items in Table 4 and Table 5 above support 

the data obtained from the test results. The fact that the students made a progress in the 

mean scores of the speaking and Listening posttests and the positive attitudes they 

showed to the above items could help to make an implication that extra class activities 

may have great roles in the learning process of second or foreign languages. Further 

more, the findings of both the tests and the students’ responses to the questionnaire and 

data from observation supplement most of the literature in this thesis.   

          4.6.3. Students’ Attitudes towards the Role of Extra Class Activities to 

provide a Real life Language Learning Atmosphere  

The discussion here under, is concerned with students’ attitudes towards the role of 

student activities out side the classroom to provide a real life language learning 

atmosphere. For that matter item 10 was designed in an attempt to see what students 

could respond to the item. Hence, Table 7 presents students’ response to the item stated 

under number 6.  

Table 7: Students’ Responses to the Role of Extra Class    Activities to Provide a 
Real life Language Learning Atmosphere.    

Alternative Items 
 

SA 
 

A 
 

No 
 

DA 
 

SDA 
 
Smn 

Mean 
Score  

 
 
No  

 
 
Item  

Fre  Pre  Fre  Pre  Fre  Pre  Fre  Pre  Fre  Pre    
6 I found the activities to 

be real life English 
language Learning  

9 56.25 7 43.75 - - - - - - 16 4.56 

 

For the above item, all of the respondents, i.e., 100% of the students mentioned their 

agreement (strongly agree and agree). As far as the role of student activities out side the 

classroom in providing learners with a real life language learning environment is 

concerned scholar such as Pegrum (2000) believe that any language which learners come 

across outside the classroom is authentic language and the situation helps participants to 

be exposed to potentially authentic language input. Hence, this would make the language 

learning environment so real life where students can get good opportunity or exposure to 

practice the target language so real lifely. Keefe and Jenkins (1997) also support that 



student activities outside the classroom can provide learners with actual language 

practice.  

In the group discussion, students were asked some discussion questions. See appendix 

(N).In this regard, question number 3 asked students if such activities can take much of 

their study time. For this question, the students responded that the activities are rather 

helpful and even help them to use their time more effectively. Bromley (2000) also 

believes that student activities help learner to use their leisure time objectively and 

effectively. The other question asked here was to mention some specific activities that 

could help the improvement of their English language skills. For this question, the 

students mentioned a number of activities which include: debate contests, language 

games, watching films, role plays and others. Different scholars such as Ur (1981), Byrne 

(1976), and Farb (1973) also believe that the above activities are worth noting to help 

learners improve their language skills.   

           4.6.4. Students’ General Attitudes towards the practice of Extra class 
Activities and their desire to take part in the Activities.  

The following discussions under the above topic show the general attitude of students on 

the practice of extra class activities and their desire for the activities. The following table 

presents the responses of students in relation to the above heading. Hence, in relation to 

the above point, four items were designed to see the attitudes of the respondents. The 

items under numbers, 7, 8, 9 and 10 represent the points mentioned under the above topic 

and the responses are presented as follows.  

 

 

 

 

 



Table 8. Students’ Responses to the Motivating Feature of Extra Class Activities 

and their Desire for the practice of the activities  

Alternative Responses 
 

SA 
 

A 
 

No 
 

DA 
 

SDA 
Sumn Mea

n 
Scor
e  

No  Items  

Fre  Per  Fre Per  Fre Per Fre Per  Fre  Per    
7 I feel that such outside 

classroom activities are 
less motivating  

    - - 7 43.75 9 56.25 16 4.56 

8 I was very much 
interested to be involved 
in the activities  

11 68.75 5 31.25 - - - - - - 16 4.69 

9 I want the activities to 
continue with greater 
support from the college  

12 75 3 18.75 - - 1 6.25 - - 16 4.63 

10 I generally enjoyed the 
activities 

10 62.50 6 37.50 - - - - - - 16 4.63 

        

Among the four items in the above table, the seventh item is a negative item and 

respondents were asked if they were motivated by the extra class activities they were 

involved in or not. For that matter, 100% of the students mentioned their disagreement 

(Strongly Disagree and Disagree). Hence, the students tend to have a negative attitude 

towards this negative item which implies that they are positive for the extra class 

activities. Furthermore, the discussion made under this item is also in support of the 

discussions made so far in the previous tables. When we look into the mean score under 

item 7 and compare it with the mean of the middle score, the mean score of the negative 

item under number 7 which is 4.56 is greater than the mean of the middle score i.e. 3.00. 

This has also the same interpretation that the students are in favor of the extra class 

activities.  

As to the rest-items in the above table, they were designed for similar purpose, i.e., to see 

the feelings of the students about the activities, while the practice of the activities was 

over. For example, item under number 8 asked the students if they were interested in the 

activities or not. This item was written positively and the responses the students gave 

were found to be as follows. Unlike the responses made to the third item, 100% of the 



respondents expressed their agreement (strongly agree and agree) though the items are 

differently stated.  

When we see the mean score of this item, it is greater than the mean of the middle score 

which shows that the respondents have positive attitude to the item under number 8. This 

further implies that the students were interested with the extra class activities they were 

involved in and they have shown a positive attitude to the activities. The researcher’s 

close observation towards the students during the practice also reveals that almost all of 

the participants were seen to be actively taking part in the activities. From this it can be 

inferred that the students have a positive feeling towards extra class activities.      

Under Table 8 above there are two more items designed in an attempt to see the attitude 

of the respondents. These items were item number 9 and item number 10. As far as item 

9 is concerned, it was designed to see if the respondents want the activities to continue 

with greater support from the institution. Accordingly, 93.75% of the respondents 

expressed their agreement (strongly agree and agree).  

 

However, from the discussion made with the experimental group during the group 

discussion, the response for question number 1 reveals that there are no the practices of 

such activities in the institution. Whereas, the students during the discussion mentioned 

that they want such activities to be practiced in the college.  In addition to this, one 

student commented that “we can learn English language better if the college facilitates 

such activities out side our regular class hours.” From this, it can be implied that the 

students seem to be ware that student activities outside the regular hours may provide 

them with the chance of practicing English language which they learn in their classroom. 

Wilmer (1963) notes that student activity programmes out side the classroom would 

facilitate language learning among students and helps them to practice the use of the 

different language skills at a time. Bromley (1988) also argues that student activities out 

side the classroom are highly associated with the development of the various language 

skills.  

 



Furthermore, the students’ response to the questionnaire under item 9 also confirms that 

they want the activities to be practiced with greater support from the college. Besides to 

this, the mean score under item number 9 which is 4.63 is greater than the mean of the 

middle value which supports the discussions made so far.  

 
Here, students were also asked in the discussion question number 4 to state their 

assumption about the responsible body for these activities to be practiced in the 

institution. All of the respondents mentioned that it is the role of the college to take the 

responsibility for the existence of such activities in the college. Here, the students do not 

seem to be aware that they can organize and lead the activities. In contrast to their 

response, the very definition of extra class activities makes it clear that the activities are 

learner led. In this regard, Gagne, (1976) explains that the term extra class activities refer 

to the various educational activities performed by students voluntarily outside the regular 

classroom beyond the standard class hours.   

 

In a similar fashion, item under number 10 asked the students if they generally enjoyed 

the extra class activities or not. For this positively stated item 100% of the respondents 

mentioned their agreements (Strongly agree and agree). This item was designed to make 

a cross check against the item under number 8 which was designed to see if the students 

were interested with the activities or not. Accordingly, the responses the students made 

were in support of each other. This in urn could supplement the discussions made so far 

which indicate that the respondents tend to be positive to the extra class activities 

practiced during the experiment. Furthermore, the mean score of this item is greater than 

the mean score of the middle value which shows that the students have positive attitude 

to the item. 

            4. 7. Presentation and Discussions of Teacher Responses 

This section is concerned with the presentation and discussions of the teacher’s 

responses. It is presented under three sub headings. These include: teachers’ and 

institutions role in organizing and managing student activities, the role of extra class 

activities in creating favorable language learning atmosphere, and the role of student 



activities in making language learning integrated. Similar to the case of student 

responses, the responses made by teachers were discussed by categorizing similar items 

under one table. Further more, the mean score of each item has been computed against 

the score of the middle score to show the degree of agreement and the degree of 

disagreement. 

4.7.1 Teachers’ Attitudes toward whether institutions and teachers have to 

support the practice of student activity programmes  

The following table presents teachers’ attitudes towards their role and the role of the 

institution to support and facilitate extra class activities in the institution.  

Table 9:  Teachers’ Responses to Whether They and the Institution Should 

Encourage Learners to Participate In Student Activity Programmes.  

Alternative Responses  

SA A No DA SDA Sumn Mean 
score  

No  Items  

Fre  Pre  Fre  Pre  Fre  Pre  Fre  Pre  Fre  Pre    

1 I believe that English 
language teachers 
should encourage 
learners to 
participate in extra 
class activities  

  1 33.33 - - 2 66.67 - - 3 2.67 

 2 I believe that a well 
planned and 
organized student 
activity programme 
is more productive 

1 33.33 2 66.67 - - - -   3 4.33 

3 I believe that 
institutions should 
encourage English 
language teachers to 
move beyond 
covering the 
standard curriculum 

  1 33.33 - - 2 66.67   3 2.00 

 

In relation to the topic raised under 4.7.1, the teachers were asked three questions. The 

first item under this point asked the teachers whether English language teachers should 



encourage learners to participate in extra class activities or not. As to this item 66.67 % of 

the respondents expressed their disagreement (disagree) and the remaining 33.33 % of 

them mentioned their agreement (agree).A close look at the mean score of the middle 

value tells us that it is greater than the mean score of the item. This indicates that the 

teachers have negative attitude towards the item and it feels that the teachers do not 

believe that they should encourage learners to participate in extra class activities.  

 

Here the teachers were asked two interview questions (question 1 and 2). See appendix 

(N) In the interview question number 1, teachers were asked whether there are student 

activity programmes in the college or not and they mentioned that there are no such 

activities in the institution .The second interview question was about their assumption of 

who they think should take the role of facilitating the student activity programme in the 

college. For this question all of the three teachers said that the college should take the 

initiative to lounge student activity programmes in the college. In fact, the literature 

argues that any one has their own roles. Furthermore, as far as the role of teachers in 

facilitating extra class activities is concerned, Bromley (1988) notes that “successful 

teachers help students get their own goals and guide them carefully through tasks and 

activities that will lead to interdependence competence. Hence, teachers are assumed to 

aid the development of student activity programmes in educational institutions.” (p.30). 

 

Item 2 in the above table is concerned with the effect of planning and organizing student 

activities. Under this item the teachers were asked about their feeling if they believe that 

a well planned and organized activity programme is more productive or not. As to this 

item, all of the respondents, i.e., (100%) of them mentioned their agreement towards the 

item (strongly agree and agree). This indicates that the respondents believe that planning 

and organizing student activity programmes could help the activities to be more 

productive. When we compare the mean score of this item with the mean of the middle 

score, it can be seen that the mean of the item is greater than the mean of the middle 

score. This also indicates that the respondents are found to have a positive attitude 

towards the item. 

 



 In relation to item 2 above, different authors argue that success in any learning 

programme is determined in terms of how well the learning is organized and managed. 

Keefe and Jenkins (1997) reveal that planning and organizing student activity programme 

would be a leading factor for the activity programmes to be fruitful. Hence, as student 

activity programmes are one form of learning, they should be effectively organized and 

managed to make them more productive.  

 

The 3rd item in Table 9 was designed for similar purpose with the item stated under 

number 1. It asked the teachers if they believe that the institution should encourage 

English language teachers to move beyond covering the standard curriculum. For this 

item, the two teachers i.e. 66.67% mentioned their disagreement. The remaining 33.33% 

of the respondents expressed their agreement (agree). Here, when we look into the 

calculated mean of this item which is 2.00, it is less than the mean of the middle score 

which is 3.00. This further indicates that the respondents have negative attitude towards 

the item. This may be due to the understanding of the respondents towards the item, i.e., 

the respondents might feel that the institution would create a further burden on them if 

they had agreed with the item.  

 

Contrary to their responses to the third item in the questionnaire, for the 4th question in 

the teachers’ interview, which asked them whether they believe or not there should be a 

schedule from the college for student activity programmes, all of them (i.e. all of the 

three teachers) mentioned that there should be a schedule from the institution. This seems 

to be in contras with the answer to question 3 above in the teachers’ questionnaire.  

 

 

 

 

4.7.2. Teachers’ Attitudes towards the Role of Extra Class Activities in Creating 

Favorable Language Learning Atmosphere 

The following table presents the responses made by the teachers on the role of extra class 

activities to create favorable language learning environments.  



 

Table 10. Teachers’ Responses on the Role of Extra Class Activities in Creating 

Favorable Language Learning Situation.  

Alternative Responses 

SA A No DA SDA Sumn Mena 
score  

No  Item  

Fre Pre Fr Pre Fre pre Fre pre Fre pre   

4 I believe that English 
language learning is likely 
to be affected by the 
setting where the learning 
takes place.  

2 66.67 1 33.33 - - - - - - 3 4.67 

5 I believe that student 
activity programmes in 
the institution would 
provide learners with 
authentic language 
learning situation  

1 33.33 2 66.67 - - - - - - 3 4.33 

6 I feel that extra class 
activities would provide 
learners with a talk rich 
environment  

3 33.33 2 66.67 - - - - - - 3 4.33 

7 I believe that extra class 
activities are motivating 
and facilitate 
communicative language 
learning (CTL) 
cooperation,  

2 66.67 1 33.33 - - - - - - 3 4.67 

 

Item 4 above in Table 10 above was designed to see the attitudes of teachers as to 

whether they believe or not English language learning is likely to be influenced by the 

setting where the learning takes place. As to this item, all of the respondents, i.e. 100% of 

them expressed their agreement (strongly agree and agree). This indicates that the 

teachers are aware about role of student activities to facilitate EFL learning. As far as the 

influence of the atmosphere on language learning is concerned, Wilmer (1963) argues 

that a healthy environment stimulates both teachers and learners. In this regard, the 



author notes that student activity programmes outside the classroom would facilitate 

language learning and would create favorable language learning environments. From this, 

it can be implied that the responses made by the teacher to item 4 in the above table 

reveals that teachers in the institution are aware of the fact that language learning could 

be hindered by the environment where the learning takes place.  

 

In view of the role of extra class activities to provide favorable language learning 

environment, the item under number 5 was designed and the teachers were asked as to 

whether they believe that extra class activities would provide an authentic language 

learning situation or not. As to this item still, 100% of the respondents mentioned their 

agreement. This would also indicate that all of the teachers in the institution are aware 

that student activity programmes could foster authentic language learning. Different 

scholars also note that the external world can provide learners with an authentic language 

input. In this regard, Pegrum (2000:1) states that any language which learners come 

across outside the classroom is authentic language. The author confirms that “Exposing 

students to pieces of the outside world has an important function in respect to providing 

realistic language input”. Tchudi (1994) also argues that in order to promote an authentic 

language growth, learners need to be engaged in meaningful activities outside the 

classroom. 

 

The other item designed in an attempt to see what the teacher could feel about the effect 

of learning atmosphere on successful language learning was item 6. Under this item, the 

teachers were asked if they feel that student activities would provide learners with a talk 

rich environment. For this item, all of the three teachers i.e. 100% of them mentioned 

their agreement (strongly agree and agree). This indicates that all of the respondents have 

a strong belief that extra class activities can provide learners with an interactive situation. 

In this regard, Bromley (1988) notes that extra class activities can create a rich source of 

environment for the purposeful practice of speaking and listening skills.  

 

The last item under the above point was designed to see the belief that teachers have 

towards the role of student activities out side the classroom to create a motivating 



learning situation and if they can assist communicative language learning .For that 

matter, item 7 was designed.  As can be seen from Table 6 above, 100% of the 

respondents expressed their agreement (strongly agree and agree).From the response 

made to item 7 above, it could be possible to infer that all of the teachers in the institution 

tend to have a positive attitude to the item and they also tend to be aware that extra class 

activities are motivating and could assist communicative language learning. 

 

As far as the role of student activities out side the classroom to create motivation and to 

assist communicative language learning is concerned, Brown (1994) notes that student 

centered and cooperative language learning activities motivate learners intrinsically and 

encourage them to take charge of their own learning .Hedge (2000) states that 

cooperative language learning would motivate learners as it caters students with an 

anxiety free learning environment. 

 

As to the role of the student activities in assisting CLT/CLL Nunan (1986:1) argues that 

it is difficult to implement communicative language teaching so genuinely at the 

classroom level. “Language practices in grammatical terms focus, on error correction, the 

extensive use of drill, and controlled practice and interactions are pseudo 

communicative”. In this regard, Keefe and Jenkins (1997) argue that student activities 

can provide uneven chance for the students to communicate with the target language 

where there is no patterned interaction. Hence, the responses made by the teachers to item 

7 above reveals that they tend to be aware of the fact that student activities are helpful in 

making the learning environment motivating and help learners develop cooperation 

among them.  

4.7.3. Teachers’ Attitudes towards the Role of Extra Class Activities to 

Facilitate Integrative Language Learning.  

 

This section is concerned with the teachers’ attitudes towards the role of student activities 

to help learners develop their confidence and responsibility for their own learning. 

Furthermore, it presents the role of the activities to assist integrative language learning.    

 



Table 11. Teachers’ responses to the role of extra class activities to  

                   Facilitate integrative language skills.  
  

Alternative Responses  

SA A No DA SDA Sumn Mean 
score  

No  item  

Fre  Pre  Fre  Pre  Fre  Pr
e  

Fre Pre  Fre  Pre   

8 I believe that student 
activities help the integration 
of language skills ;hence, help 
learners to improve speaking 
and listening at a time  

1 33.33 2 66.6
7 

- - - - - - 3 4.33 

 

The above table contains 1 item which was designed for the teachers in an attempt to see 

their attitudes or beliefs about the role of extra class activities on integrative learning. In 

this regard, the item under number 8 asked teachers if they believe that extra class 

activities outside the classroom help participants improve their skills in an integrated 

way. In response to this item, all of the three teachers, i.e., 100% of hem mentioned their 

agreement (strongly agree and agree). This implies that all of the teachers in the college 

believe that student activities can help learners to develop their language in an integrated 

way; hence, the response made to this item is in support of the discussions made so far.    

 

 

Supporting this, ELT theoreticians argue that one important way of ensuring the 

integration of language skills is getting students work together in an environment where 

everyone participates (Broughton, et al, 1978). From this, it can be inferred that student 

activities out side the classroom are best ways to facilitate the integration of skills. Zarry 

(1991) also notes that extra class activities involve the practice of different language 

skills at a time. Bromley (1988:7) criticizing the teaching of discrete language elements 

argues that “… in many schools blocks of time are given to teaching listening, spelling, 

writing, reading, speaking and grammar. … [However], the language forms are used real 

life together whenever we interact with others to communicate or learn”. From the 



discussion made under this item, the above table shows that the teachers in the institution 

tend to be aware that student activities are helpful in providing learners with an 

integrative language leaning atmosphere.   

 

Among other skills which are supposed to be integrated to speaking is listening. In some 

books, even it is argued that listening should be given much emphasis not only for its 

own sake, but also for the development of speaking skills (Byrne, 1976). Broughton, 

(1978) also notes that as a student is taught speaking he/she must be taught listening. This 

is because it is difficult to expect students to produce a sound which doesn’t exist in their 

mother tongue before teaching them the listening skills. Further more, Byrne (1976) adds 

that integrated skills are important in that they provide opportunities for using the 

language real lifely, not just practicing it. Accordingly student activities call for a variety 

of skills, some times simultaneously, in order to involve all the students at a time. 

Bromley further argues that student activities out side the classroom are helpful to 

integrate both language skills with content “… intentionally combining language learning 

with knowledge learning is an efficient and effective way to develop both” (1988:14). 

 

Hence, from the discussions made under this item, the above table makes it clear that the 

teachers in the sample college tend to be aware that student activities are helpful ways of 

providing learners with an integrated language learning atmosphere.  

 

In the teachers’ interview under question number four, the teachers were asked what 

kinds of extra class activities can be suggested to help learners develop their language 

skills. All of the three teachers made similar lists of activities which include drama, 

debate contests, role plays, language games, extended dialogues and discussions, and 

simulations. The fact that these activities can give better opportunity for the students to 

develop their language skills is also suggested by different authors. For example, Reverse 

(1978) argues that the above lists of activities involve the practice of oral strategies such 

as describing, predicting, simplifying, or asking for a feedback and; hence, are valuable 

practices for the development of learners’ oral skills 

 



 

 

 

 

 

 

 

 

 

 

 

 

                                          CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS  

                                      5.1. Summary  

As mentioned in chapter one, this study was mainly concerned with identifying the role 

of extra class activities on students’ English language skills improvement- speaking and 

listening skills in focus. The study was conducted at Gilgel Beles College of teachers’ 

education, and year one diploma level students were taken as the subject of the study. To 

arrive at a valid conclusion, four instruments were used to collect the necessary data for 

the study. In order to identify the role of student activities outside the classroom, an 

experiment was carried out. While this was so, speaking proficiency and listening 



comprehension tests were used as the main tool of gathering the necessary data for the 

study.  

Hence, activities to be practice out side the regular class hours were prepared. Then, the 

experimental group was treated by the activities during the experiment. Hence, in trying 

to see the effect of the extra class activities on the speaking and listening skills 

improvements to be made by the subjects of the study, two tests (pre and post tests) were 

prepared. Both tests were administered to the subjects in the study at two different times, 

i.e., before the experiment and after the experiment. The main objective of the pre test 

was to have match sample groupings. Accordingly, two groups (control and experimental 

groups) were formed based on the pre-test results in an attempt of matching their mean 

scores of the pre test results. After the pre test, the two groups were formed randomly 

through drawing lots. Hence, in order to see the improvements made by the experimental 

group, a post test was designed and administered to both groups .In order to see the the 

significance level of the posttest, a statistical tool t-test was computed.  

As supportive data gathering tools, an attitude measuring Likert scale questionnaires were 

prepared and disturbed to only the experimental group students and to English language 

teachers in the college. However, the questionnaire to the students was different from the 

questionnaire for the teachers in that, the questionnaire for the students was an 

assessment of the activities practiced during the experiment. In addition to this, an 

interview was used among the teachers and a focused group discussion was used with the 

students in the experimental group. Besides this, during the practice of the extra class 

activities, an incidental observation was made to see how the students in this group were 

doing with the activities from day one on to the other day. Finally, the data gathered 

through the above mentioned tools were analyzed both quantitatively and qualitatively.   

                 5.2. Conclusions  

Based on the collected data, the following conclusions were made. The findings from the 

test results showed that the students in the experimental group made a statistically 

significant difference in their post test results of both skills (listening and speaking skills). 

From this it can be concluded that extra class activities tend to have an important role on 



the improvements of students’ English language skills (listening and speaking skill in this 

case).  

Therefore, the alternative hypothesis(H1) of this study which states that there would be a 

statistically significant difference between the experimental and control group students in 

their listening and speaking posttest  results as a result of the presence of extra class 

activities was accepted and the Null hypothesis (H0) which states that there would no be 

a statistically significant difference between the two groups in their posttest results due to 

the presence of the extra class activities was rejected. 

Furthermore, the responses made by the experimental group students to the questionnaire 

and to the group discussion questions in general showed that the student have been found 

to have a positive attitude towards the activities. This would be due to the ambition of the 

students to improve their speaking and listening skills and due to absence of the practice 

of such activities in the institution. Despite this fact, the students are not aware that extra 

class activities are learner lead ones that they were seen to foreword the blame to the 

college and their teachers for the absence of such activity programmes in the institution.  

The analysis of the teachers’ attitude towards the practice of extra class activities and 

their significance to English language skills improvement showed that they have a mixed 

attitude in that they tend to be aware of the fact that practice can have an important role 

on language skills improvement among students. Contrary to this, they tend to be 

reluctant to encourage learners to get involved into student activity programmes out side 

their regular class hours.  

The mixed awareness the teachers showed might have arisen from the feeling that extra 

class activity programmes would create further burden on them. Or they might perceive 

such activity programmes in the institution may take much of their time. Or they may be 

unaware of the desire of their students to participate in such activity programmes. Or they 

may expect the college to take the initiative of organizing the practice of such activity 

programmes in the institution. A further reason may be the teachers’ understanding that 

such activities may not need to be given such a concern from teachers. 

                    5.3. Recommendations  



Based on the above findings and based on the conclusions made from the findings, the 

following recommendations have been made.  

First and foremost, in the process of EFL teaching, it feels necessary that class room 

learning should be supported by extra class activities. Hence, students should be 

encouraged and motivated by their teachers and by their institutions to participate in 

learner led activity programmes. In this regard, it is essential that institutions should 

create awareness about the role of student activity practices to make learners aware of the 

role of the activities on learners EFL skills improvement. 

It would also be very helpful to   encourage teachers to take the initiative to run student 

activity programmes in the institution so that students would make their teachers a model 

and would carry on with the activities. Equally important, it is crucially helpful to make 

teachers aware that participating in extra class activities would not be time consuming 

rather it may help them as well as their students. What is more is, institutions should also 

full fill the necessary preconditions for student activity programmes to be effectively 

practiced in the institution.  
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Appendix A 

 Activities Employed during the meeting 

The following activities are suggested by Pegrum (2000) as language sources out side the 

classroom for all level of learners. The researcher has made some adaptations on them to 

make them fit into the local context. Hence, the activities were used besides what the 

students in the experimental group chose during the programme.  

Activity 1.Identifying objects in Streets and around   

Focus- vocabulary building, direct questioning 

“A relaxing walk through the streets--- on a Friday after noon provides the ideal 

opportunity for the students to ask the names of objects, and actions which they find too 

difficult to ask about in the class” (Pegrum, 2000:4) 

Similarly, the researcher had a relaxing walk with the students of the experimental group 

encouraging them to ask questions of what they observe throughout their ways. Such a 

meeting was held for three times during the experiment. The day and the time for the 

activity were decided randomly by the students themselves. Here the researcher was 

acting both as a coordinator and a participant as well. This was to make the participants 

encouraged and active in the activities. Furthermore, see activity 2 below for more 

specific activities practiced during the walk 

Activity 2 .Following Maps and Directions     

Focus- understanding directions: Asking for Directions, giving Directions   

Here students were encouraged to ask for the direction to where they want to go and also 

to direct their friends accordingly .This was practiced during the walk with the students 

mentioned under activity number 1.Here the students were motivated to ask for any 

direction they want and to give directions for their friends. Accordingly the researcher 

helped them to refer to nearby organizations as locations to be directed 

 



Activity 3. Interviews and Surveys  

Focus- Questioning experiences vocabulary building (Depending on the subject 

area)  

Here, the students were encouraged to interview their friends, the researcher, and any one 

who they want among their friends. The researcher acted as a model for them by creating 

simulated situations. In this regard, the following questions were asked among the 

students.  

      -What is your name?  

-Where are you from? 

-What are the hobbies of your father? 

-Can you describe the weather condition of Gilgel Beles town?  

     -How do you compare Gilgel Beles town to your town or village in terms of their 

climatic condition and their geographical location? 

 

Activity 5.Visiting Museums, Arts Galleries, Historical cites  

Focus- vocabulary Building, listening skills, question forms describing things  

Here, students were taken to the pedagogical center of the college and they were encouraged to 

ask names, to describe items they saw in the center, tell each other which item(s) they liked more 

and explain their reasons. Here the students were also encouraged to ask the pedagogical center 

coordinator any thing they were not clear with and, etc.   

Activity 6. Listening to audio recorded materials, in English language, and listening 

to Music, watching films 

Focus- Listening skills, oral presentation skills.  

The students were encouraged and were provided with a recorded listening text in 

English language. They were also invited three different English films and some English 

music mentioned here to. In this regard, this group was accessed to randomly selected 

films and music. For that matter, three available English films were shown to the students 



in this group. The films shown included ‘The gods must be crazy –II,’ ‘Emanuel’ and a 

film taken from ‘The National Geography’. On top of this, English Oldies Collection 

music was listened two times a week for 5-10 minutes during the meeting.  

The researcher did not have any criteria while choosing the above mentioned films and 

music. All were used for they were available nearby. Here, the researcher was 

encouraging the students to make discussions on what they saw and or listened to. For 

example, the following questions were raised for discussion:  

-What is the title of the film? 

-What is the place where the film was done? How do you describe it? Is that desert, 

green, or any other ---? 

-Who do you appreciate most from the people you saw in the film? Why? 

-Have you ever seen an English film before? If yes, can you tell your friends the names of 

the films? 

-Can you briefly narrate to your friend the story of one of the films you saw which 

interested you most? 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Activity 7. Debating  

Focus- oral skills: questioning, skills of argumentation, turn taking speech, listening 

skills and vocabulary building depending on the subject matter 

Here the following areas of debate were raised for discussions by the students and the researcher.  

1. A Profession that is most valuable to you: Teaching or Health? 

2. Who is valuable to you: Mother, Father, A Child, or A Husband/Wife? Why? 

Furthermore different riddle questions were asked among the students. Here the researcher raised 

the following riddle questions to help the students to generate more. These include: 

1. A=Take a riddle? 

   R=I take  

   A=I am the end of every thing .What am I? 

   Answer=Letter G 

2. A=Take a riddle? 

    R=I take 

    A=I am in the middle of the sky. What am I? 

A   Answer=Letter k 

Based on the above sample riddle questions, the students were encouraged to bring their 

own riddle questions for discussions among themselves. Accordingly, the students were 

raising different questions and discussed with their friends. In some instances the 

researcher was also acting as participant where as in some other instances he was acting 

as a coordinator. In all these cases the participants were encourage to speak with English 

language.  

 



 

Appendix B: The transcribed Listening for the listening Pre test -I 

This is Kebebush. She is a student at Biftu-Nekemt  

Hello, I am Kebebush. Do you want to know of my dailies? I usually wake up before 12 

o’clock. By a 12:00 o’clock, I get up. I wash my face and I get dressed. Sometimes, I take 

my cloth off again to put on a nice cloth. Then, I go to the kitchen and I prepare breakfast 

to my family. 

I usually drink milk; but some times, I drink tea. I always eat bread for breakfast. After 

breakfast, I comb my hair and brush my teeth. At half past 1, I go to school. First, I bring 

my young brother to primary school. We always walk.  

My school stops at 2 o’clock, I often learn a lot. But some times it is boring and then I 

don’t gloat anything. At 6 o’clock, I have lunch at school. At 10 o’clock, I go home 

again. I often walk with my friends. When I get home, I first do my home work and then, 

I help my mother with the cooking.  

We always have dinner at 1 o’clock. We usually eat ‘enjera’; but sometimes, we eat 

pasta. I like pasta a lot. After dinner, I usually do the dishes. In the evening, I often play 

with my young brother. When he goes to bed, I sometimes listen to the radio or I read a 

book. At four o’clock, I go to bed. I am very tired then, and I fall a sleep immediately. 

  

 

 

 

 

 



 

 

Appendix C: The listening pre test questions I 

Direction: This is Kebebush. She is a student at Biftu-Nekemt. 

Now, listen what she says about her daily life and answer the questions that follow  

Section I. 1- and 2  

Choose the letter which contains the correct answer based on the listening text  

1. Kebebush usually wakes up  

a. Before 12 o’clock   b. at 12 o’clock    c. half past 12    d. all  

2.   Why does Kebebush some times get her cloth off again?  

a. To put off a nice cloth  

b. To put on a nice cloth  

c. To go to kitchen  

d. To prepare a breakfast  

Section II.  3-7  

Complete the table below based on the listening. You can use numbers or words for 

the answers (if any)  

Time  Activities 

At half past 1 Kebebush  3.--------------------------------- 

4.------------------------------ Her school stops  

At 6 o’clock Kebebush 5.------------------------------------ 



6.----------------------------- Kebebush and her parents eat their dinner  

After dinner, Kebebush  7.--------------------------------------- 

 

Section. III. Write ‘true’ if the statement is correct and false if the statement is 

incorrect according to the listening text 

_________8. Kebebush always drinks tea but sometimes, she drinks milk  

_________9. Kebebush always takes a taxi to bring her young brother to the primary 

school  

_________10. When Kebebush gets home, she first helps her mother with the cooking.  

Appendix D: The transcribed listening text for the listening pre test II 

w. Good morning? How are you to day?  

m. I am fine and thank you. And how are you?  

w. I have a cold; but it is only a little problem  

m. Are you taking some medicine?  

w. Oh! Yesterday I took some Paracetamol because I had a headache  

m. Oh! What is the time now? I am in a hurry  

w. Oh! It is 8 o’clock and time to my first class. Where is your watch? You are always 

asking me the time.   

m. I think my watch needs a new battery, I don’t’ think it is broken  

w. Goodbye now. See you for the foot ball game tomorrow  

m. Yes, if I remember to set my alarm clock.  

 



 

 

 

 

Appendix E: The Listening Pre Test Questions II 

Direction: As you listen to the dialogue between the two people, answer the 

following questions   

Key . w=represents the woman & m=represents the man 

w. Good morning? How are you to day?  

m. I am fine and thank you. And how are you?  

w. I have _________; but it is only a little problem  

m. Are you taking some ______________?  

w. Oh! Yesterday I took some _____________ because I had a__________  

m. Oh! What is the time now? I am ____________  

w. Oh! It is 8 o’clock and time to my first class. Where is your ___________?  

You are always asking me the time.   

m. I think _________ needs a new battery. I don’t’ think ____________  

w. Goodbye now. See you for the _________________ tomorrow?  

m. Yes, if I remember to set my _______________________.  

Appendix F: The transcribed Listening text for the listening posttest I 

B. What do people eat in Ethiopia?  



E. Oh! We eat many different things. We eat ‘enjera’, meat, fish, vegetables, cereals, and 

fruit.  

B. And what do you normally eat for breakfast?  

E. sometimes, I eat ‘enjera’, and banana, or a mango. At other time, I eat bread, and drink 

coffee or tea. Do you have these foods in Britain?  

B. well we don’t have any ‘enjera’ but we have coffee, bananas, and mangoes. They 

come from other countries.  

E. Oh! They must be expensive. How much is coffee there?  

B. A cup of coffee costs about ten birr; a banana costs about three birr and mango 6 birr.  

E. They are very expensive. What foods do you like?  

B. I like meat, eggs, cheese and vegetables. Sometimes I eat an egg for breakfast and I 

drink milk and tea. I don’t like fish  

E. Oh! I like fish very much, but I also like an egg and some cheese at breakfast.  

Appendix G: The Listening Questions For the Listening Posttest I 

Direction: Listen to the dialogue between an Ethiopian person and a man from Britain 

and fill the blank spaces in the dialogue as you listen to the tape recorder.  

Key.  E= represents an Ethiopian and B the man from Britain 

B. What do people eat in Ethiopia?  

E. Oh! We eat many different things. We eat ‘enjera’, meat, fish, vegetables, 

___________, and ___________. 

B. And what do you normally eat for breakfast?  

E. sometimes, I eat ‘enjera’, and banana, or a mango. At other time, I eat ________, and 

drink coffee or tea. Do you have these foods in Britain?  



B. well we don’t have any ‘enjera’ but we have coffee, bananas and mangoes. They come 

_________________________.  

E. Oh! They must be expensive. How much is coffee there? 

B. A cup of coffee costs about _______, a banana costs about ________ and mango 

___________.  

E. They are very expensive. What foods do you like?  

B. I like meat, eggs, ________ and vegetables. Sometimes, I eat an egg for __________. 

I drink milk and tea. I ____________ fish. 

E. Oh! I like fish very much, but I also like an egg and some cheese at breakfast.  

Appendix H: The transcribed Listening text for the listening posttest II 

Beyene is a grade five student. He is also a shoe shine boy. He cleans shoes in the 

morning and goes to school in the afternoon. Everyday, Beyene gets up at 6 o’clock. He 

puts on clothes and washes his face. He leaves his house at quarter past 6 and goes to the 

coffee shop near his house. He comes to a coffee shop at half past 6. He cleans shoes 

there. He usually cleans 10 people’s shoes every mooring. At 10 o’clock Beyene goes 

home and eats breakfast. Then, he usually does some home work. He goes to school at 12 

o’clock.   

Appendix I: The Listening Questions for the Listening Posttest- II 

Direction: Write ‘true’ if the statement is correct and false if the statement is 

incorrect according to the listening text 

__________1.Beyene is a grade four student. 

__________2.Beyene goes to school in the morning and cleans shoes in the afternoon. 

__________3.Beyene is a shopkeeper boy. 

__________4.Everyday Beyene gets up at 6 o’clock. 



__________5.At half past 3, Beyene comes to a coffee shop near his house. 

 

 

 

 

Complete the table below based on the listening. You can use numbers or words for 

the answers (if any)  

Time  Activities 

6.----------------------------  Beyene leaves his house 

At half past six 7.-------------------------  

At 10 o’clock 8.-------------------------  

9.---------------------------- Beyene cleans shoes 

At 10 o’clock 10.------------------------- 

Appendix J 
Criteria for Marking the Oral Interview tests 

No                                                            Criteria Score(1-6) 

1 Serious pronunciation errors as well as many basic grammatical and lexical errors. There are full 
of long and unnatural pauses and fragmentary delivery which is difficult to be understood by the 
listener even with great an effort. 

 

2 Pronunciation is seriously influenced by the mother tongue with errors that cause communication 
breakdown. There are long pauses with fragmentary delivery where only short sentences and 
phrases can be understood by the listener while he/she makes considerable effort to understand 
the speaker. 

 

3 Pronunciation is influenced by mother tongue with few serious phonological errors. Here, the 
speaker makes much effort and takes much time in searching for the desired meaning. However, 
the listener can understand a lot of what is said ,but s/he seeks a constant clarification 

 



4 Pronunciation is still moderately influenced by the mother tongue and there are a few 
grammatical and lexical errors; but they don't cause communication breakdown and serious 
confusion. However, the speaker has to make an effort to search for words which don't cause too 
many unnatural pauses and most of what the speaker says is easy to follow. Still there are several 
interruptions. 

 

5 Pronunciation is slightly influenced by the mother tongue with a few minor grammatical and 
lexical errors. Here he/she has to make an effort to search for words; but the general message of 
the speaker is fairly clear. However, there are few interruptions. 

 

6 Pronunciation is only slightly influenced by the mother tongue and speaks with out too great an 
effort. He/she is easy for the listener to understand their general message 

 

Adapted from: Hughes, A .1989. Testing for Language Teachers. Cambridge: CUP  

Appendix K: Adopted Marking and Scoring Criteria for the Listening Tests  

While marking both the pre listening and post listening tests there was little or no 

attention paid for spelling except what the candidate wrote was of totally irrelevant. This 

is because the objective of the listening test in both cases (pre-and post), was to see the 

level of students’ listening comprehension. Furthermore, candidates could use both upper 

and lower cases to write their answers. If the answer for the question involves numbers, 

candidates could use either number or letters. Writing the answer in more than one word 

was also tolerated provided that the phrase or the sentence what the candidate wrote had 

sense in addressing the question. Both British and American styles /verities were also 

accepted.  

Appendix L: Questionnaire to Be Filled By Students 

The purpose of this questionnaire is to obtain the attitudes of students towards the role of 

extra class activities on the improvement of speaking and listening skills. The researcher 

wants to confirm you that the responses you give will be used only for the research 

purpose and they will be kept in the strictest confidence. Your genuine responses are of 

the highest values to the result of the study. 

Thank you in advance for your cooperation 

Background information 

The researcher, 



Name of the institution --------------------------------------- 

Age: 15-20                       21-25         26-30                31-   35        ≥36 

Sex: Male              Female 

 

 

 

 

Direction I- Please read the statements below and put a tick ‘ ‘mark in the appropriate 

box that represents your idea most accurately 

Key 
Strongly Agree-5 

Agree-4                            Diasagree-2 

No opinion-3                    Strongly Disagree-1 

This is a test; hence, there are no wrong or right answers 

The researcher wants only your ideas or impressions about the activities you were involved in. 

  Evaluation of the activities 
 

Alternatives  

No 

 
Statements SA A NO DA SDA 

1 In the activities, I had good chance to share ideas with my 
friends in English language 

     

2 During the activities, I learned a lot of English language 
vocabularies 

     

3 The activities gave me much chance to practice speaking ad 
listening at a time 

     

4 The activities helped me to experiment English words and 
expressions I learned some time ago. 

     



5 During the activities, I gradually felt confident to speak in 
English language 

     

6 I found the activities to be real life English language 
learning 

     

7 I feel that such outside classroom activities are less 
motivating 

     

8  I was very much interested to be involved in the activities      

9 I want the activities to continue with greater support from 
the college 

     

10 I generally enjoyed the activities      

 

 

Appendix M 

TEACHERS’ QUESTIONNAIRE 

The purpose of this questionnaire is to obtain the attitudes of teachers toward the role of 

extra class activities on the improvement of students’ speaking and listening skills. The 

researcher wants to confirm you that the responses you give will be used only for the 

research purpose and they will be kept in the strictest confidence. Your genuine responses 

are of the highest value to the result of the study. 

Thank you in advance for your cooperation 

Background information 

Name of the institution --------------------------------------- 

Age: 15-20           21-25         26-30           31-35                     ≥ 36 

Sex: Male              Female 

 

 



 

 

 

 

 

 

 

 

 

Direction I- Please read the statements below and put a tick ‘ ‘mark in the appropriate box that 
represents your idea most accurately 

Key 
Strongly Agree-5 

Agree-4                            Disagree-2 

No opinion-3                    Strongly Disagree-1 

Alternatives  

No 

 

Statements SA A NO DA SDA 

1 I believe that English language teachers should encourage 

learners to participate in extra class activities 

     

2 I believe that a well planned and organized student activity 

programme is more productive  

     

3  I believe that institutions should encourage English language  

teachers to move beyond covering the standard curriculum 

     

4  I believe that English language learning is likely to be 

affected by the setting where the learning takes place.  

     



5  I believe that student activity programmes in the institution 

would provide learners with authentic language learning 

situation 

     

6  I feel that extra class activities would provide learners with a 

talk rich environment  

     

7 I believe that extra class activities are motivating      

8 I feel that student activities help the integration of language 

skills and language  with other subject areas 

     

9 I believe that student activities would help learners develop 

self confidence and responsibility for their learning. 

     

Appendix N: Discussion Questions with the Experimental Group Students 

1. Are there such student activities in the college?  

2. What specific activities do you think could help students improve their English language 

skills?  

3. Do you feel that such outside classroom activities take much of students’ study time?  

4. Who do you think should take the role for such activities to exist in the institution?  

     -  English language teachers  

      -The college  

      - The students  

      - All of them 

Appendix O: Interview Items for the Teachers 

1. Are there extra class activity programmes in the college to help learners improve their 

English language skills? 

2. Who do you think should take the role of facilitating the student activity programmes 

in the college? 



 -  English language teachers, The College, The students, all of them. 

3. What kind of student activities do you believe could help learners improve their 

English language skills –speaking and listening skills in particular? 

4. Do you believe that there should be a schedule from the college to run such activity 

programmes? 

Appendix P: Oral interview questions for the Speaking pre test  

1. Can you briefly introduce yourself? 

2. Can you briefly tell us your family background? 

3. Can you tell us about your home town or village including its geography, its climate, 
and its distance from Addis? 

4. What is (are) your favorite subject(s)? Why?  

Appendix Q: Oral interview questions for the Speaking posttest? 

1. Briefly tell us your full name 

2. What is /are/ your hobby/hobbies/? (The activity (activities) you do in your spare time) 

3. Can you tell us your likes and dislikes? 

4. What is your future plan? (What you want to be in the future) 

5. What kind of place do you want to live in the future? 

6. Do you have any person you appreciate most or a person you want to model? 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

Appendix R 



Key 
item01= Experimental Group Listening Pre test score 

item02= Control Group Listening pretest score 

item03= Experimental Group Speaking pretest score 

item04= Control Group Speaking pretest score 

item05= Experimental Group Listening posttest score 

item06= Control Group Listening posttest score 

item07= Experimental Group Speaking posttest score  

item08= Control Group Speaking posttest score  

NB. The listening tests in both cases were marked out of 20 where as the speaking tests were considered out of 6   

 

 

Item01 item02 item03 item04 item05 item06 item07 item08 

4 4 2 2 7 0 5 4 

5 4 2 2 7 7 4 4 

5 6 2 2 7 5 5 5 

6 6 2 2 7 7 4 3 

6 6 2 2 10 10 4 4 

6 6 3 2 6 4 3 3 

6 6 3 2 7 6 5 3 

7 7 2 3 10 3 5 2 

7 7 4 3 7 6 4 2 

7 7 4 4 8 5 5 4 

8 8 4 4 7 10 4 4 

8 8 4 4 9 7 5 5 

8 8 5 5 8 6 4 3 

9 8 5 5 9 5 3 3 

10 9 5 5 8 4 4 4 

10 10 5 5 10 3 5 3 


