









































































































































































































































mother tongue as a medium of instruction. Their understanding about diversity
issues is limited. The study also revealed that the issue of disabilities has never
been on the agenda of the woreda and the zone education office, despite the
woreda practitioners’ awareness about the need to address the educational
needs of every group and subgroup.

The study also found out that there are numerous achievments perceived by the
research participants as fruits of the ongoing multicultural educational practices.
Among these, an encouraging community participation in educational activities
has been realized by the involvement of members of diverse groups in terms of
religion and ethnicity. The research participants also viewed the expansion of
educational access as another opportunity because they believed that the
number of schools and students could rise due to the integrated efforts among
responsible governmental bodies and the community to address the educational
needs of the community, which the community had never access. Another
opportunity as perceived by the research participants was improved girls’ school
enrollment and improved students’ academic achievements. Moreover, the
findings confirmed that using a mother tongue for instructional purpose was
viewed as a major achievement of the ongoing multicultural education program in
the woreda.

Finally, the study identified five major challenges encountered in the educational
practices. These are a) lack of knowledge, attitude, skill and experience of
practitioners to implement policies and procedures and shortage of skilled man-
power; b) lack of awareness about the aim and objective of multicultural
education in the community; c) the gap between the regional curriculum and the
needs of the woreda; d) lack of appropriate teaching materials; and e) limited

financial resources.

5.2 Conclusions
Based on these findings, it is possible to draw the following conclusions.

1. The ongoing multicultural education practice is operating in the condition

in which the educational practitioners have a limited understanding
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confined to ethnic and linguistic diversity. There is a tendency to take a
simplistic point of view about multicultural education, as it was evident in
the involvement of teachers in multicultural schools through administrative
decrees and in expecting these teachers to work effectively without
promoting a willing spirit and a helpful attitude, knowledge, and skills in
them.

There is a remarkable inconsistency between the principles and practice
activities in relation to addressing different issues of diversity in the
community. The negligence of disabilities as an issue of diversity implies
that the activities have not fully developed upon the basic principles,
theories and assumptions underlying the program of multicultural
educational practice.

The Bati Town Woreda in Oromo National Administrative zone had been
practicing multicultural educaton from 1987 E.C. on wards by adopting the
Oromia National Regional state curriculum. But no attempt has been in
place to properly address the needs of the local community in relation to
the curriculum for primary schoolchildren who are supposed to be
acquainted with their immediate physical and social environment. The
absence of this attempt has been clearly reflected in the absence of
inservice trainings, seminars and workshops for practitioners and teachers
to empower them to exploit their better practices to help students with

diverse needs and experiences.

5.3 Recommendations

Based on the findings and the conclusions drawn from the study, the following

recommendations are suggested in line with the identified challenges witnessed

in the practices of multicultural education in the woreda under study.

1

It is important to enhance practitioners understanding of the concept of
multicultural educational practice through education seminar workshops
and short term training. Different forums should be held at various levels

for conceptual deliberations to help practitioners develop their level of
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awareness about theories and practices, their role and the purpose of
program activities to equip them with conceptual clear understanding to
analyze reform movements.

. To make the program more fruitful, teachers and practitioners should
reconceptualize their roles in a way that they are aware of the strategies
for providing support and guidance for new teachers to integrate
theoretical and research-based ideas into the multicultural setting in the
woreda under study. Therefore, it is recommendable to give in-service
training to develop practitioners’ and teachers' problem solving capacity
in order that they can address the multicultural nature of the community
through education by designing appropriate curricular materials.
Empowering these people helps to guide, supervise and control
educational practices effectively.

. Inorder to narrow the gap between the Regional standard curriculum and
the needs of the Woreda arising from the absence of curriculum
adaptation. To adapt the Regional standard curriculum to the
geographical setting, historical heritages and social values of the area
under study, to prepare appropriate instructional materials, the
concerned bodies should give due attention to use the available
manpower resource or should allocate more money to use external
curriculum experts and text book writers. In order to address the
educational needs of the community under study and to realize the aim
of multicultural educational practices.

. Further studies: To investigate the content of curriculum materials and
their effects along with the contextual factors, further studies should be

conducted.
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Appendix - A
Interview guide with Woreda Education

Practitioners

1. General diversity issues of the Woreda community.

1.1 How many ethnic groups are there in Bti Town Woreda? Can you
please name them?

1.2 What type of religious groups are there in Bati? Which religious
group actively participates in educational practice?

1.3 What does the socio economic status of the Batitown Woreda
community looks like?

1.4 Would you please forward your general impression about gender,
disabilities etc diversity issues in relation to educational practice?
Are they equally treated in the adopted curriculum?

1.5 Do you think that your Woreda consider and treat diversity issues in
schools and outside the schools? If yes, what challenges do you

encountered? What opportunities are there?

2. Issues related to the Educational policy?

2.1 What are the implications of the policy on the educational practices
in your Woreda regarding addressing diversity?

2.2 Do you think that there are observable changes in your educational
practice as a result of the policy provision regarding diversity?

2.3 Can you describe if there are challenges faced or opportunities found
in / by educational practice?

3. The gap between the Regional curriculum and the needs in
the Woreda

3.1 Do you think :Lhat there is a gap between curriculum designed at the
regional level and the situation of your Woreda? If yes, please

describe.
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3.2 As a practitioner, what do you understand about the way of
designing the multicultural curriculum?

Is the regional curriculum adapted to the needs of the Woreda?
The regional curriculum be implemented as it is?

3.3 In what extent does the diversity issues are integrated in the
curriculum under implementation?

4. The beliefs/ understanding of the experts.

4.1 What is your understanding on the Concept of Multicultural
education its importance to your woreda?

4.2 From your understanding and experience should we focus on
regional standard curriculum? Or adapt to the local situation? Why?

4.3 In case, if you believe that the education has to address the needs of
every sub-groups of the Woreda, what has been done so far?

4.4 What are the basic challenges encountered in addressing the needs/
situations of the subgroups in the Woreda?

4.5 In order to address the needs of every sub-groups of the Woreda
community through education what mechanism/ methods you are
using? Can you describe?

4.6 Do you believe that the Cultural heritages of the woreda represented
in the curriculum?

5. Further indicators of diversity

5.1 Do you disaggregate student’s achievements by gender, religion,
ethnic origin ... etc ... why/ why not?

5.2 If you disaggregate what does follows? Do you discuss the result with
your schools?

5.3 Do you require schools to reflect the various social groups in the
Woreda.

- Staff recruitment
- Wall —-drawings
- Music heard from mini media etc.

Balanced representation of gender in all activities.
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Appendix - B
Interview Guide with School directors of the Bati town

Woreda

1. In what extent do your school cares for (ethnic, language, religion,
socio-economic status), and gender) differences?

2. Does your school work with parents from both ethnic groups?
How?

3. Are there intentional efforts to address/ include the attributes of
the whole groups through the curriculum?

If yes, what has been does still now?

What challenges have been encountered?

What opportunities are there?

4. What programs the school have to promote diversity (ethnic,
religious, gender, socio economic status etc) issues in the
community?

5. What support do you get from the concerned bodies that help you
to promote multicultural education? Is it continuous?

6. Does the school curriculum address all (ethnic, religious, gender,
socio-economic) subgroups it serves?

7. Have you got any training in pre-service or in service that supports

you to lead schools with culturally different school community

members? If yes, please describe it?

If no, what challenges have you come across still now?

/\
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Appendix - C
Interview guide various school communities

1. With key informants of both (Amhara and Oromo) Childrens
Families / community members.
1.1 General Issue of the communities?
1.1.1 How did Bati get this naming?
1.1.2 How was the Bati community founded?
1.1.3 How many ethnic groups are there in Bati? Can you tell me their
name?
1.1.4 What socio- cultural experience make Bati different from others?
1.1.5 Do you participate in activities of schools where your children are
learning?
1.1.6 Are there programs designed by the school or other concerned

bodies that invite families to involve in educational activities?

1.2 Issues related to Education and Training policy
1.2.1 What are the implications of the policy on the educational practices
in your woreda regarding addressing diversity issues?
1.2.2 Do you believe that schools provide equal learning arrangements
for all children in it?
1.2.3 Do the woreda Education practitioners address to the community
its multicultural nature through education?
What challenges have you observed?
What opportunities are there? Describe it.
1.3 The Regional curriculum and the needs in the woreda.
1.3.1 Do you think that there is a gap between curriculum designed at
the regional level and the present situation in you woreda?

If yes explain it please?
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1.3.2 Is the regional curriculum adapted to the needs of the woreda or
the regional curriculum be implemented as it is? Please describe
what you understand.

1.3.3 To what extent does the diversity issues are integrated in the
curriculum under implementation?

1.4 On the beliefs of children’s Families

1.4.1 According to your understanding should we focus on the regional
standard curriculum? Or better to adapt it to the local situation?

1.4.2 Do you believe that the education has to address the needs of every
sub-groups of the woreda community? If yes, what are the
observable performances?

2. With students of different (religion ethnics, gender and
social class).

2.1 How do you evaluate the relationship that you have with students
from other ethnics, religion, social class and gender?

2.2 What do you fell towards other religion on, ethnicity, gender and
social classes? What do you suggest for better relation?

2.3 Do you believe that schools provide equal learning opportunity for all
children in it? If No, please describe the challenges that you are
observing.

2.4 Do you believe that your school is working on the issues of diversity
(ethnic, social class, religion, and gender)? If yes, what has been

done to promote inter ethnic and inter religious interaction?
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Appendix - D
Group Interview Guide with Teachers of Various
backgrounds (sex, religion, ethnic, and social class)

1. Gender Related Issues.

1.1 In almost all Ethiopian traditional societies there are works left for
males and for females only. Is there such a labor division in the
Bati Town community?

1.2 Does the Bati Town woreda community give equal opportunity for
males and females for learning and other social activities? Why?

1.3 At present, how is females’ enrollment, class attendance, academic
performance in comparison to males?

1.4 Could you please forward your general impression on gender in
relation to educational practice?

2. Religious Related Issues

2.1 What kind of religion are you practicing?

2.2 How 1is your relation with your surrounding community in relation to
religious practice?

2.3 How do students learn about religion? And tolerance to diverse
religious practices?

3. Ethnic Related Issues

3.1 Which ethnic groups are living in Bati Town woreda community? Can
you name please?

3.2 What kind of historical trend was there among ethnic groups?

3.4 How do students learn about mutual respection and tolerance
between different ethnic groups?

4. Issues Related to the Education Policy?

4.1 Do you think that your woreda implement diversity issues in school
and out of school communities?
If yes, what challenges do you encountered?

What opportunities are there?
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4.2 Are there observable challenges in your educational practices as a
result of the policy provision regarding diversity?

5. Issues Related to the curriculum and the needs of the
woreda.

5.1 Do you think that there is a gap between the designed curriculum at
the regional level and the situation in your woreda?

If yes, please describe it.

5.2 Are there observable changes in your educational practice, as a
result of the policy provision regarding diversity?

5.3 From your understanding, should we focus on the regional standard
curriculum or adapt to the local situation? Why?

5.4 As the professional, if you belief that the education has to address
the needs of every subgroups of the woreda, what has been done
so far?

5.5 What are the core challenges that you observed in addressing the
needs of the sub-groups in the woreda?

5.6 Some scholars say that teachers have responsibility to teach
commitment and respect for justice equity and human dignity for

culturally diversified students. If yes, please describe your opinion?
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Appendix - E
Observation Guide

1. How Diversity Issues (Ethnicity, Religion, Gender and Disabilities)
Differences are Being Treated in various Aspects in the
Woreda.
A. How ethnic differences are treated in the curriculum?
- How the curriculum treated diversity issues?
- How the concept of ethnic diversity addressed to the community
through education?
B. Difference religious diversity addressed to the community through
education?
C. How the concepts of sex and gender are treated in the curriculum
under practice.
- Role difference between males and females.
D. How the Issue of disabilities being Treated.
- How the issues of disabilities/ exceptionalities are treated in the
curriculum under practice?
E. How students’ academic achievements are disaggregated based on sex
and ethnics origin?
F. Do posters, Wall Drawings, Mini-media etc. treat diversity issues in all

schools in the woreda understudy?
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Appendix — F

Students academic achievement level in grade 8 regional examination in Bati Town Woreda in 2000 and2001 E.C academic years

indicated below

Po | Students who took the regional Promoted Not Promoted

pul | examination
- atio | Oromo Amhara Oromo Amhara Oromo Ambhara
S | n
>lin [M [F T |M |[F |T |[M |F |T M |F T M |F T M F

No | 104 | 68 172 | 208 | 186 | 394 | 92 61 151 143 101 244 14 T 21 65 85 150
2
S | % 100 | 100 100 | 100 | 100 | 100 | 86.5 | 89.7 | 87.7 | 68.7 | 543 | 61.9 13.5 | 10.3 123 (313 45.7 | 38
o1

No | 72 63 135 | 220 | 186 | 406 | 61 56 117 115 94 209 11 i/ 18 105 92 197
=
S| % 100 | 100 100 | 100 | 100 | 100 | 84.7 | 88.8 | 86.6 | 52.2 | 50.5 | 514 13.3 | 11.2 13.4 | 47.8 49.5 | 48.6

From this table it 1s possible to identify the academic achievement level difference of the two dominant ethnic groups students in the
regional examination 87.7 and86.6% of the Oromo and 61.9 and51.4% of the Amhara community children promoted to grade 9 in Bati
Town Woreda in2000 and 2001 E.C. academic years. Though the result is as it is indicated above certain participant teachers and
practitioners forwarded their opinion in the focus group discussion (to be inserted p.52)
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Schools and No of students in Bati-Town Woreda 2000-2002 E.C

Appendix - G

No Name of | Year of 2000 2001 2002
swchools inagura Oromo Ambhara Oromo Amhara Oromo Ambhara _é
tion M F T M F Tot | G.T M F T M F Tot | G.T M F T M F Tot G.T E
1 Bati No | 1942 462 628 | 1270 | 1025 | 908 | 2023 | 3203 | 688 | 668 | 1356 | 954 | 940 | 1894 | 3250 | 536 | 600 | 1136 | 850 | 874 | 1724 | 2860
2 Bati No 2 1996 133 124 | 257 | 150 | 142 | 292 | 549 | 130 | 131 | 261 154 | 140 | 294 | 555 | 150 | 130 | 280 | 380 | 376 | 756 1036
3 Bati No 3 2001 00 00 00 00 00 00 00 34 35 69 28 36 64 133 103 83 186 | 130 | 144 | 274 460
B Kersa 1949 206 144 | 350 98 114 212 562 113 105 218 126 92 218 4306 129 125 254 124 118 242 496
3 Salene 1973 170 140 | 310 114 123 237 547 185 201 386 195 155 350 736 270 255 525 200 196 | 396 921
6 Dodota 1996 83 72 155 63 52 115 | 270 98 108 | 206 74 96 172 | 378 | 122 [ 116 | 238 | 103 95 198 430
7 Kamme 1992 84 54 138 94 130 | 224 | 362 93 82 175 66 75 141 | 316 | 122 | 108 | 230 78 76 154 384
8 Melkalbo 1974 351 318 669 00 00 00 669 431 385 816 00 00 00 8106 472 492 964 00 00 00 964
9 Birra 1984 190 15 347 00 00 00 347 | 225 210 | 435 00 00 00 435 280 238 518 00 00 00 518
10 | Furra 1968 221 249 | 470 00 00 00 470 | 247 | 264 | 511 00 00 00 511 | 294 | 300 | 594 00 00 00 594
11 | Gadula 1996 325 242 | 567 00 00 00 567 | 351 279 630 00 00 00 630 | 351 367 718 00 00 00 718
Total 2225 | 2128 | 4533 | 1544 | 1469 | 3103 | 7546 | 2595 | 2468 | 5063 | 1597 | 1534 | 3133 | 8196 | 2829 | 2814 | 5643 | 1865 | 1879 | 3744 | 9387

From the table given above , the number of schools in the woreda increased from six to eleven from 1995 on wards and the total

number of students also grown up from 7546 to 9387 for three consecutive years (2000 - 2002 E.C). Correspondingly the number of

female students grown from 3597 to 4693 because of the educational access created to all community members regardless of their

ethnic, religious and gender differences
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Appendix - A

NS FIUCT MAao-ePTF ATLLT #0 avmBP CHNIE ool T o

1. POLED “TONLAN AMPAL V-4

L1 00 hebo? @l% vt NG N lONT 2950 O09° A TmPn/T/a
TTAN/ LATI?

1.2 N ht9T @5 9°7 £hi UeTITHT BI5A? CHEE P It 1htT
NFI°VCE 226 1 TAFLPT GFm?

1.3 00k h'ho @44 P54 VN0 PG PO U 9°F LaoNAad? (19°7
AL, Plao(ld 1m-?

1.4 CHIT7F P43 AhATTS PAhA 181517 OH4 09Thh evdh- PmLED-
PFUCT ANMT N9°7 LGS AL AT8A P48 Tm- [Ty
ATIAK N AT TTAN/ 2AT?

L5 AT M0 N@LED- P27 VNLAWAL ARYETT 0/ 0T @0Ts
NH0AT @B QA@- PTPUCT AT @LS®- h 9% @-0T Al A
TAAV/TLATI? aoANOW/T h® Dt 9°7F 9% TCT 1047

2. ¢ hPUCT WAMS Z°AN@F Navphl

2.1 POLETU- PTI°UCT ANIT PaLA: CT9°0CT Z°A0. A1NCS Nl Sm-
COLTT UNLOVAP ARYETT 9°F PUN St - 1 PAV/ £AT?

2.2 (AT 70 (L&D CTI°VCT /26 ZWr P00 VNLOVAP ARYFT7
Naoant N FPVCT 7000 ATV a0 AMT hAT? AL T?

2.3 NWLEM- CTI°VCT 24 WHPNP0 AL I2mao: £ PG PG TICS R
aod\Ng° h MO DFy FUINONT N AU T PAT?

3. AN POCAT H9°0CT HNIETS NOLED PT9°VCT AT avhh £A
ne-11r N-havAhl::

3.1 NAAA LLE N+ L0m- AChT T9°VCTS NMLB/M®- CTI°VCT @A avhhi
ALY ANT? aoANP AP WPt BIAR?

3.2 A8 @44 PTIPUCT AN QAP ALYETT £9Tha OCht T9°0CT
HE 17 Naoant 9°F TYHNUNGA/?

S NAAA L8 P14 L0m NCht T9°VCT h@lL&TU- a4 Ut h7iC
(ALOM®- OACht TI°0CT MYT Ad@-F?

< PRAA- NCht TI°VCT W8N NPT I N®LED: oo NG AANT?
NI HCHC 027247 VTN AN



3.3 NOLLTU- VNLAAP ACHT T9°UCT W PSE aoih- 9°F PUN +I04-P
Aaolf NP:1:N?

4. C1TI°VCT AAao-2 DT WI° T M0 N-Favaht
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