


























































































































































CHAPTER FIVE 

5. Summary, Conclusion and Recommendations 
This chapter deals with the highlights of the study, the conclusion drawn and the 

recommendations on the basis of the findings of the study. 

5.1 Summary 
The main purpose of this study was to investigate educational practitioners' 

perceptions of the principles and practices of the ongoing multicultural education, 

practices and challenges in multicultural community in Bati Town Woreda. 

To this end, the study was carried out to find possible answers to the following 

basic questions. 

1. How do educational practitioners and other stakeholders perceive the 

practices of the ongoing multicultural education practice? 

2. What has been done to address diversity markers in the ongoing 

multicultural educational practices? 

3. What achievements have been created there for the promotion of 

multicultural education in the community? 

4. What are the challenges of educational practices as a result of 

multicultural nature of the community? 

Th is qualitative study involved thirty-one participants drawn from zonal and 

woreda education offices and from seven schools in Bati Town Woreda (2 

educational practitioners from Oromo Nationality Administration Zone Education 

Office, 5 educational practitioners from Bati Town Woreda Education Office, 3 

community members of Bati Town Woreda, 7 principals, 7 teachers , and 7 

students). To collect the necessary data from the respondents, individual 

interviews, focus group discussions. observation and document reviews were 

conducted. 

The study revealed that the practitioners perceived multicultural education as 

achievements for people with ethnic and linguistic diversity. The education 

practitioners', cluster supervisors ', principals ' and teachers' understanding of 

multicultural education seemed to have been confined to the idea of using 
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mother tongue as a medium of instruction. Thei r understanding about diversity 

issues is limited . The study also revea led that the issue of disabilities has never 

been on the agenda of the woreda and the zone education offi ce, despite the 

woreda practitioners ' awareness about the need to address the educational 

needs of every group and subgroup. 

The study also found out that there are numerous achievments perceived by the 

research pa rti cipants as fruits of the ongo ing multicultural educational practices. 

Among these, an encourag ing community participation in educational activi ties 

has been realized by the involvement of members of diverse groups in terms of 

religion and ethnicity. The research participants also viewed the expansion of 

educational access as another opportunity because th ey believed that the 

number of schools and students cou ld ri se due to the integrated efforts among 

responsible governmental bodies and the community to address the educational 

needs of the community, which the community had never access. Another . 

opportunity as perceived by the research participants was improved girls' school 

enrollment and improved students' academic achievements. Moreover, the 

fi ndings confi rmed that using a mother tongue for instructional pu rpose was 

viewed as a major achievement of the ongoing multicultural education program in 

the wo reda. 

Finally, the study identified five major challenges encountered in the educational 

practices. These are a) lack of knowledge, attitude, skill and experience of 

practitioners to implement policies and procedures and shortage of ski lled man­

power; b) lack of awareness about the aim and objective of mu lti cu ltural 

ed ucation in the community; c) the gap between th e regional curriculum and the 

needs of the woreda; d) lack of appropriate teaching materials; and e) limited 

financial resources. 

5.2 Conclusions 

Based on these find ings, it is possible to draw the following conclusions. 

1. The ongoing multicultural education practice is operat ing in the condition 

in which the educational practitioners have a limited understanding 
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confined to ethnic and linguistic diversity. There is a tendency to take a 

simplistic point of view about multicultural education, as it was evident in 

the involvement of teachers in multicultural schools through administrative 

decrees and in expecting these teachers to work effectively without 

promoting a willing spirit and a helpful attitude, knowledge, and skills in 

them. 

2. There is a remarkable inconsistency between the principles and practice 

activities in relation to addressing different issues of diversity in the 

community. The negligence of disabilities as an issue of diversity implies 

that the activities have not fully developed upon the basic principles, 

theories and assumptions underlying the program of multicultural 

educational practice. 

3. The Bati Town Woreda in Oromo National Administrative zone had been 

practicing multicultural educaton from 1987 E.C. on wards by adopting the 

Oromia National Regional state curriculum. But no attempt has been in 

place to properly address the needs of the local community in relation to 

the curricu lum for primary schoolchildren who are supposed to be 

acquainted with their immediate physical and social environment. The 

absence of this attempt has been clearly reflected in the absence of 

inservice trainings, seminars and workshops for practitioners and teachers 

to empower them to exploit their better practices to help students with 

diverse needs and experiences. 

5.3 Recommendations 

Based on the findings and the conclusions drawn from the study, the following 

recommendations are suggested in line with the identified challenges witnessed 

in the practices of multicultural education in the woreda under study. 

1. It is important to enhance practitioners understanding of the concept of 

multicultural educational practice through education seminar workshops 

and short term training. Different forums should be held at various levels 

for conceptual deliberations to help practitioners develop their level of 
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awareness about theories and practices, their role and the purpose of 

program activi ties to equip them with conceptual clea r understand ing to 

analyze reform movements. 

2. To make the program more fruitful, teachers and practitioners should 

reconceptualize their ro les in a way that they are aware of the strategies 

for providing support and guidance for new teachers to integ rate 

theoretical and research-based ideas into the multicultural setting in the 

woreda under study. Therefore, it is recommendable to give in-service 

training to develop practitioners' and teachers' problem solving capacity 

in order that they can address the multicultural nature of the community 

through education by designing appropriate curricular materials. 

Empowering these people helps to guide, supervise and control 

educational practices effectively. 

3. Inorder to narrow the gap between the Regional standard curriculum and 

the needs of the Woreda ari sing from the absence of cu rri culum 

adaptation. To adapt the Regional standard curriculum to the 

geographical setting, historical heritages and social values of the area 

under study, to prepare appropriate instructional mate rials, the 

concerned bod ies should give due attention to use th e avai lable 

manpower resource or shou ld allocate more money to use exte rnal 

curricu lum experts and text book writers. In ord er to address the 

ed ucational needs of the community under study and to realize the aim 

of multicultural educational practices. 

4. Further studies: To investigate the content of curriculum materials and 

their effects along with the contextual factors, further studies should be 

conducted . 
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Appendix - A 

Interview guide with Woreda Education 

Practitioners 

1. General diversity issues of the Woreda community. 

1.1 How many ethnic groups are there in Bti Town Woreda? Can you 

please name them? 

1.2 What type of religious groups are there in Bati? Which religious 

group actively participates in educational practice? 

1.3 What does the socio economic status of the Batitown Woreda 

community looks like? 

1.4 Would you please forward your general impression about gender , 

disabilities etc diversity issues in relation to educational practice? 

Are they equally treated in the adopted curriculum? 

1.5 Do you think that your Woreda consider and treat diversity issues in 

schools and outside the schools? If yes, what challen ges do you 

encountered? What opportunities are there? 

2. Issues related to the Educational policy? 

2.1 What are the implications of the policy on the educational practices 

in your Woreda regarding addressing diversity? 

2.2 Do you think that there are observable changes in your educational 

practice as a result of the policy provision regarding diversity? 

2.3 Can you describe if there are challenges faced or opportunities found 

in / by educational practice? 

3. The gap between the Regional curriculum and the needs in 

the Woreda 
, 

3.1 Do you think that there is a gap between curriculum designed at the 

regional level a nd the situation of your Woreda? If yes, please 

describe. 
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3.2 As a practitioner, what do you understand about the way of 

designing the multicultural curriculum? 

Is the regional curriculum adapted to the needs of the Woreda? 

The regional curr iculum be implem ented as it is? 

3.3 In what extent does the divers ity lssues are integrated in the 

curriculum under im plementation? 

4. The beliefs/ understanding of the experts. 

4.1 What is your understanding on the Concept of Multicultural 

edu cation its importance to your woreda? 

4.2 From your understanding and experience should we focus on 

regiona l standard curriculum? Or adapt to the local situation? Why? 

4.3 In case, if you believe that the education has to address the needs of 

every sub-groups of the Woreda, what has been done so far? 

4.4 What a re the basic ch allenges encountered in addressing the needs! 

situation s of the subgroups in the Woreda? 

4.5 In order to address the needs of every sub-groups of the Woreda 

community through education what mechanism! methods you are 

using? Can you describe? 

4.6 Do you believe that the Cultural heritages of the woreda represen ted 

in the curriculum? 

5 . Further indicators of diversity 

5.1 Do you disaggregate student's achievements by gender, religion, 

ethnic origin ... etc ... why! why n ot? 

5.2 If you disaggregate what does fo llows? Do you d iscuss the result with 

your schools? 

5.3 Do you require schools to reflect the vanous social groups III the 

Woreda. 

- Staff recruitment 

- Wall - drawings 

- Music h eard from mini media etc. 

Balanced representation of gender in a ll ac tivities. 
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Appendix- B 

Interview Guide with School directors of the Bati town 

Woreda 

1. In what extent do your school cares for (ethnic, language, religion, 

socio-economic status), and gender} differences? 

2. Does your school work with parents from both ethnic groups? 

How? 

3. Are there intentional effor ts to address/ include the attributes of 

the whole groups through the curriculum? 

If yes, what has been does still now? _____ _ __ _ 

Wha t challenges have been encountered? _______ _ 

What opportunities are there? _ _______ ___ _ 

4. What programs the school have to promote d iversity (ethnic, 

religious, gender, socio economic status etc) issues in the 

community? 

S. What support do you get from the concerned bodies th at help you 

to promote multicultura l education? Is it continuous? 

6 . Does the school curriculum address a ll (e thnic, religious, gender, 

socio-economic) subgroups it serves? 

7. Have you got any training in pre-service or in service that supports 

you to lead sch ools with culturally different school communi ty 

members? If yes, p lease describe it? _________ _ 

If no , what ch a llen ges have you come across still now? 
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Appendix - C 

Interview guide various school communities 

1. With key informants of both (Amhara and Oromo) Childrens 

Families / community members. 

1.1 General Issu e of th e communities? 

1 . 1. 1 How did Ba ti get this n aming? 

1.1.2 How was the Bati community founded? 

1.1. 3 How many ethnic groups are there in Bati? Can you tell me th eir 

name? 

1. 104 What socio- cultura l experience m a ke Bati different from others? 

1.1.5 Do you participate in activities of schools where your children are 

learning? 

1.1 .6 Are there progra ms designed by the school or other concerned 

bodies that invite families to involve in educational activities? 

1.2 Issues related to Education and· Training policy 

1.2.1 What a re the implications of the policy on the educational practices 

in your woreda regarding addressing diversity issues? 

1. 2.2 Do you believe that schools provide equal learning arra ngem ents 

for a ll children in it? 

1. 2.3 Do the woreda Education practi tioners address to the community 

its multicultura l n ature through education? 

What cha llen ges have you observed? 

What opportunities are there? Describe it. 

1.3 The Regional curriculum and the needs in the woreda. 

1. 3. 1 Do you think that there is a gap between curriculum designed at 

th e regiona l level and the present situation in you woreda? 

If yes explain it please? 
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1.3.2 Is th e regional curriculum adapted to the needs of the woreda or 

the regiona l curriculum be implemented as it is? Please describe 

what you understand. 

1.3.3 To what extent does the diversity issues are integrated in the 

curriculum under implementation? 

1.4 On the beliefs of children's Families 

1.4.1 According to your understa ndin g should we focus on the regional 

standard curriculum? Or better to adapt it to the local s ituation? 

1.4.2 Do you believe that the education has to a ddress the n eed s of every 

sub-groups of th e woreda community? If yes, what are the 

observable performances? 

2. With students of different (religion ethnics, gender and 

social class). 

2. 1 How do you evaluate the relationship that you h ave with students 

from other ethnics, re ligion, social class and gender? 

2.2 What do you fe ll towa rd s other religion on, ethnicity, gender and 

social classes? What do you suggest for better relation? 

2.3 Do you believe that schools provide equal learning opportunity for all 

children in it? If No , please describe the challenges that you are 

observing. 

2.4 Do you be lieve th at your school is working on the issues of diversity 

(ethnic, social class, religion, and gender)? If yes, what has been 

done to promote inter ethnic and inter religious interaction? 
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Appendix - D 

Group Interview Guide with Teachers of Various 

backgrounds (sex, religion, ethnic, and social class) 

1. Gender Related Issues. 

1.1 In a lmost all Ethiopian traditional societies there are works left for 

males and for females only. Is there such a labor division in the 

Bati Town community? 

l.2 Does the Bati Town woreda community give equal opportunity for 

males and females for learning and other social activities? Why? 

1.3 At present, how is females' enrollment, class attendance, academic 

performance in comparison to males? 

1.4 Could you please forward your general impression on gender in 

relation to educational practice? 

2. Religious Related Issues 

2. 1 What kind of religion are you practicing? 

2.2 How is your relation with your surrounding community in relation to 

religious practice? 

2.3 How do students learn about religion? And to lerance to diverse 

religious practices? 

3. Ethnic Related Issues 

3.1 Which ethnic groups are living in Bati Town woreda community? Can 

you name please? 

3.2 What kind of historical trend was there among ethnic groups? 

3.4 How do students learn about mutual respection and tolerance 

between different ethnic groups? 

4. Issues Related to the Education Policy? 

4.1 Do you think that your woreda implement diversity issues in school 

and out of school communities? 

If yes, what challenges do you encountered? 

What opportunities a re there? 
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4.2 Are th ere observable ch a llen ges in your edu cational practices as a 

result of the policy provision regarding diversity? 

5 . Issues Related to the curriculum and the needs of the 

woreda. 

5.1 Do you think that there is a gap between th e designed curriculum at 

the regiona l level and the situa tion in your woreda? 

If yes, please describe it. 

5.2 Are there observable changes in your educational practice, as a 

result of the policy provision regarding diversity? 

5.3 From your understanding, should we focus on the regional standard 

curriculum or adapt to the local situation? Why? 

5.4 As the professional, if you belief that th e education has to address 

the n eeds of every subgroups of the woreda, what has been done 

so far? 

5.5 What are th e core cha llenges that you observed m addressing the 

needs of th e sub-groups in the woreda? 

5.6 Some scholars say that teachers h ave responsibility to teach 

commitment and respect for justice equity a nd human dignity for 

cultura lly diversified students. If yes, please describe your opinion? 
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Appendix - E 

Observation Guide 

1. How Divers ity Issu es (Ethnicity, Religion , Gender a n d Disabi li ties) 

Differen ces ar e Being Treated in variou s Aspects in the 

Woreda. 

A. How ethnic differences a r e trea ted in the curriculum ? 

- How the curriculum treated diversity issues? 

- How th e concept of e thnic d iversity addressed to th e com muni ty 

through education? 

B. Difference religious d iver s ity addressed to the community throu gh 

educa tion? 

C. How th e concepts of sex and gender a re trea ted in the curriculum 

under practice . 

- Role diffe rence between m a les a nd fe ma les. 

D. How the Is sue of disa bilities being Trea ted . 

- How the issues of disa bilities / exceptiona lities are treated in the 

curriculum under practice? 

E. How students' academic ach ievem ents a re disaggregated based on sex 

a nd e thnics origin ? 

F. Do posters, Wa ll Drawings , Mini-media etc. treat d ivers ity issu es in a ll 

schools in th e woreda under s tudy? 
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Append ix - F 

Students academic achievement level in grade 8 regional examination in Bati Town Woreda in 2000 and2001 E.C academic years 
indicated below 

Po Students ,,"ho took the regional Promoted Not Promoted 
pul examinatio n 
atio 

~ 
Oromo Amhara Oromo Amhara Oromo Amhara 

" n 
" » in M f T M f T M F T M F T M F T M f T 

NQ 104 68 172 208 186 394 92 61 151 143 101 244 14 7 21 65 85 150 
0 
0 % 100 100 100 100 100 100 86.5 89.7 87.7 68.7 54.3 61.9 13.5 10.3 12.3 31.3 45.7 38 0 

'" 
NQ 72 63 135 220 186 406 61 56 117 115 94 209 1 I 7 18 105 92 197 

0 
0 'Yo 100 100 100 100 100 100 84 .7 88.8 86.6 52.2 50.5 51.4 13.3 11.2 13.4 47.8 49.5 48.6 '" 

From this table it is poss ible to identi fy the academic achievement level di fference of the two dominant ethnic groups students in the 
regional examination 87.7 and86.6% of the Oromo and 61.9 and5 1.4% o f the Amhara community children promoted to grade 9 in Bati 
Town Woreda in2000 and 2001 E.C. academic years. Though the result is as it is indicated above certain participant teachers and 
practitioners fo rwarded their opinion in the focus group di scussion (to be inserted p.52) 
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Appendix - G 

Schools and No of students in Bati-Town Woreda 2000-2002 E.C 

Name of Year of 2000 2001 2002 

swchools magura Oromo Amhara Orol11o Amhara Oromo Amhara 

lion M F T M F Tot G.T M F T M F Tot G.T M F T M F Tot G.T 

Bali No ! 1942 462 628 1270 1025 908 2023 3203 688 668 1356 954 940 1894 3250 536 600 1136 850 874 1724 2860 

Bali No 2 1996 133 124 257 150 142 292 549 130 131 261 154 140 294 555 150 130 280 380 376 756 1036 

Bali No 3 

Kcrsa 

Salenc 

Dodota 

Kammc 

Melkalbo 

Birra 

Furra 

Gadula 

Total 

200 1 00 00 00 00 00 00 00 34 35 69 28 36 64 133 103 83 186 130 144 274 460 

1949 206 144 350 98 114 212 562 113 105 218 126 92 218 436 129 125 254 124 11 8 242 496 

1973 170 140 310 114 123 237 547 185 201 386 195 155 350 736 270 255 525 200 196 396 921 

1996 83 72 155 63 52 115 270 98 108 206 74 96 172 378 122 116 238 103 95 198 436 

1992 84 54 138 94 130 224 362 93 82 175 66 75 141 316 122 108 230 78 76 154 384 

1974 351 318 669 00 00 00 669 431 385 816 00 uu 00 816 472 492 964 00 00 00 964 

1984 190 157 347 00 00 00 347 225 210 435 00 00 00 435 280 238 518 00 00 00 518 

1968 221 249 470 00 00 00 470 247 264 511 00 00 00 511 294 300 594 00 00 00 594 

1996 325 242 567 00 00 00 567 351 279 630 00 00 00 630 35 1 367 718 00 00 00 718 

2225 2128 4533 1544 1469 3103 7546 2595 2468 5063 1597 1534 3133 8196 2829 2814 5643 1865 1879 3744 9387 

From the table given above, the number of schools in the woreda inc reased from six to eleven from 1995 on wards and the total 

nwnber of students also grown up from 7546 to 9387 for three consecutive years (2000 - 2002 E.C). Correspondingly the number of 

female students grown fro m 3597 to 4693 because of the educati onal access created to all community members regardless of the ir 

ethn ic, religious and gender differences 
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Appendix - A 
~c.. 

h(J)l.~ r?"uCr flfloo-,rsnr fI"'U1 :J>fI oum,e:,. "",H,?J': out. 'l',rot 
I. I'(DUlaJ' °'1UnLI'l 'n ~'Ill.'N\,e 11-'1.;)" 

1.1 WI"; h·,·O'] (DUI I'l'}+ ·nrh,C ·nrh,LI'lIl',r K,'/7(\ ' nM" {,\}IllHll7i/{,\"i 

.}. :r,,(\U/ Y(\ 'ri!? 

1.2 nrr "; h .,.0'1 (DL P, 9"'} ,f'tI{,\ U f!,"'I';' ·y:r f.', 7~' (\.? I'} <;,";/' I' U f!,O']';' + .,. h;r '.): 

n + 9"U C·" Fl,· ' j<I! "'<'1;r.{. fD l· C; r OJ·? 

I.J WI·t h·,·O'] OJUI 1'''''1S';' U11n I""C'C; I' ~dl'l''''l. U·',.;J· 9" '} K,auM{,\? m"'} 

"f!, \'-I'O°I'lL'" ',OJ'? 

1.4 f'H:rr'} I';;<;r ~,h'{,\'/''rC; I'~,"{,\ 7·.V,·'· .... ··:): ·} OJtl," rr °'1M oD{,\h· I'OJU'rOJ' 

1'}9"Uc-)' ~,l'l"]rp n9"'} .I'.LP. "f!, i,VI(\ f""urli(fF} t riOJ''} 

{,\ :1' 7 {,\ ,/, {,\ '~/6f." {,\'~ ·H'·" (\ U /,f'tl'{i? 

1.5 n~,'}-r / :):/ '?,}~If1 nOJLP,OJ' 1''''l.7~i- U'nLCJu,,'p. {'\~H·:f'} n+/n.·I'·:): OJ·flrpC; 

h·Nn.·y.:)·· OJ·6£" CJ(\OJ· 1"}'9"UC')' M"]rp OJLP,OJ' h '?9"+ OJ·flrp M7·n:t{'\ 

+"(\U/+J'tI'{i? oo{,\flu/'Ii ~,fD hll"/ 9"'} 9"'} :r'?c·l· ',n.;.? 

2. 1'}9"Uc-}' fl{,\IllC,' 7'(\.I'l.OJ·'} n,,·au(\h ,,· 

2.1 I'(fU:p'+U' 1'+9"Uc-'r hl'l"]rp 1'~1.1'.'(\ ' 1")'9"U(;-'I- 7't\JL h"'7CJnCC; nOJLP'(D' 

I''''l. 7·'j· U·nLCJU"'P. {,\~',·n'·'} 9"'} YU{,\ Y~I""r ~(D. :1-y(\u/YMi? 

2.2 M''}' I' / :)'- ,?,}Ij/l, nOJLP,OJ' 1'+9"UC:I' Fl,· i,'H'fl:Pl'l_ u ·nLCJU"'P. {'\f!'I'I~ 'f'i 

n'I' au(\h'" n')'9"UC+ 7' (\JLOJ· ~,0'1""i',+ 'h;thCJ"l~' (\(D.rp M,}? i,'}~,,+? 

2.3 nOJLP,m· N-9"UC+ Fl,· i,,}~'fl:l'I'l, ;,y ,:J III 00' y(\ . 'PC; 'PC; :j: ,?C:C; I';J'~ 

au{,\ "9" ~,;J,,]o'l.fD:H :1'7 {,\tJ{,\'~/ 6£" {,\ '~/ :1 -:r.,,(\ u/ .j. :):y (\'{i? 

3. ntl{,\(\- I'flOd' "'9"UC1' l"?~+C,- nOJLP,OJ' 1'+9"UC')- ~,,~d- auflh{'\ y(\ 

tI~'/+ 'i n,"oD(\h,,·:: 

3.1 ntl{,\{,\ U:1i n·H'LOOJ- flO,:I' ;'-9"UC+C; n(JJLP,OJ' 1':1'9"UC-'i' <i: ,,?+ au"h{,\ 

{,\ ~ ~ :/. M,}? au {,\ fl fD ~,fD hlJ", K,1 tI'/;? 

3.2 i,'},1'. ml_'v, 1'+9"UC:I' M/'.'I"'l. flU"'P. {,\~'d':f'} ,f'a'IM flOd' ·H"uc:r 

·W7:e:·"" '} n·'·au(\h·'· 9"'} "'1TI1nU{,\/'t'i{,\ /? 

.:. nh{,\{,\ .I'.LP. I"""'LOOJ' flOd - ·H"uc} hmLP,·.fu· ·,-(J,'.rr"l]· U-',.;r ~,'}~C 

((\0'1. I'lill OJ- flOd' +9"UC:r ·' ·1n.',} MaJ-'}? 

.:. I'tI{,\(\· flCh1' ·}·9"UC·j' i,'}P,(\ n",rp;r nmLP,OJ' 001''?nc Mn;,'? 

9"tI'iJ"':9" IICllC n°'1.I'.·L'? ·n;"1{,\tJ / 6£" / {,\'~ 



3.3 nmL.~·f "· u·flLI1U"'P. oOd' +?"UC+ n ,/ " /'r,~: oot\h· 9" '} ,f'ut\ '/·'?l1t·'P. 

(\oolf'} n;/'j~t\? 

4. r+?"uc+ ll(\oo',f',sv:r'} ~,9'''/'N ,?,}Iln.l f!1'oo(\h ,/' 

4./ n+?"uc')' Ilt· ",e 'rJ(\u/'li/ "}'}I/ns t\?" .~' nao',td' hmL,'lm' '/'/;\;)'1161]' ".',,;t. 

~I'}~C nht\t\ ,~LP. n1't1 ;J:e:m' 1101'1' :"?"uco)- ,,~ 7"":/'h'C M"'}? 

+,,(\u/+JWli/? m~1l h~I~ll1n . 'h;,~,rl"L" WI,;:}' h '}'IC ~H;J:~' ? 

4.2 M,'} 'I·n~1 7,9"'d' ooorn:" ,f'(\n+ :/' 9"UC:" nmLPom· m'll1' 'rJ(\ . r1'M'~ 

(J ._~.(:".}~'} ~" .. I"I' (J~I'H' oot\h· ~',} -~' II ;J:~' n.lf,} M'rJrV}1l 9"'} 'l·hr,m'5.t\? 

4.3 (JmLPom' m-Il'P h"'1.7 ~i · r1'(\,f'~ '}o·('\'} n·_e:';"r ~,,~+ (JIlOd- ')'?"UC'I; 

(\oo'rJ ''''''· (J"'1..~L7(1)· 1'L:/' tL,f' ;J1'9" r"'n~(\m· ~I~'I'I'<;' :)~"}C ?"'} t'Uf" } 

,e'-)~ "t\ :: 

4.4 1101'1' .Jo9"Uc-/: r~I,f'VnPo.'} rU'(J '/'MI h<i:t\ 'I:" ~:/, r"'L,f'''J. " I rlT'l.PoIlll 

(\"'I .~. L "} ?o'} 9"'} II J'",sv',H ' l ' rn 'I'9"h/'{i /? 

4.5 r 'I''''It,svl - (I)'rn,:/- nile: (J,,~a'l(:':/': (JY;:!' mH'" (JaoooIlL+ r"'l','lfJC /-"t.. 

'l 'OC~t\n 'rJt\'/'ot-1l M",}? 

4.6 r'}ooC o t- ' l' OC'f. hlf', r ;:!'~ 'Pr, 'Pr, hll 'I-,Y·l· (J7fCr/C ?"'} ?"'} r,:f(l)·? 

n. 7(\0· :: 

M 'I' '''I t,sv :)~ m·rn,:/' h ')' I (J.·I':'}·· .'JC (I). ,e,e+ ~d: L'/'Pt\ /7it\? 

4.7 (Jm L,v,w· 0)0(1'1' t\ t\~ '(l,/t,C -(l ,h.Lr'lnl· oo':'t· =r'm·'} (\"'I'}Oll L;/' :/'/ (J"r:')'.'} 

.:. rtJJt+<;' ;/'1'Cr, 9°t\ao,, '} (J ' I'oo(\h 'l' 

.:. r + /n,'/:'} ot·,/,o;'·'+ 00'(\' (Joo·(\ · (J"'I"/ao '} m_~ Il t· r a 'lll7l1+ In,;:!' 

.:. r"}_~'''}P, " .e 1l£)(\°1~ f' U'(\''}9'' fJut\ ~I'}[J(Jt ·'/', '/'I' 

.:. (Jo'D. °OZ . .<I.,f' r"'l..~oorn · oo·H . .'-" ,sv1~ (JU·(\ ·?" ~n~t: ,sv:j~ n7,h·t\ 11(\001'''01· 

.:. oh·t\ Y;t·'P. (I)·ht\r, Milt· oollh· 9"'} ,l'ut\ 'I'''}(JC ,,~ 7,r'P(\ Moolf',· 

?"'} ,)·,,(\ul :/',I'(\'{i/? 



Appendix - B I 

nCJt hi'01J ml~ 1IiPJ.1'" r2;;: U~ -r/n,.y.:y-
l. ,}-fn,')-fD u ·nlfJU'I'P. I,\\:('d~'f'} kf''l'-n· n"'19"d- r"'L,('.\?C7OJ· 'Pd, 9", 

J',ODMI,\ ? 

2. :"/n, hOJ'IJ':l· ;JC nlTO'/'flnc 9"'} f'UI,\ .eo("I,\? ,,'}).'.,}? 

3. P'C°r/' 'H"UC'h rU'n,'}9" flU'I'P. lTOOl'/- 1·p,("l' f'l'J ' ''''' ',OJ' J','In'? 

ODI,\II9' «~,fD» hlf', "lIh ~,U--} 9", ' /'11', OJ '5,1,\ ? -------------___________________ _ 

- J',U n°'l"/l'J+ r1mOD ~l"'?CII 9", ~(]C? 

4, u·nlfJU'I'P. 1,\\:(~'Y. "l:'} fll,h'l,\ n°'lIl'/S7.\?' :''In,:/-fD 9", TC"'7('·9" '/'J',0.1,\? 

5. + In,+fD U·(WlU'I'P. I,\\:(',.y.'} fll,h'l,\ n"'l("lTo .\?' 1'°'1,)'11:)'-1,\ .\?';J<}: 

hO'Jponh '/'(/), ~, ~ll,\ nr,' 1,\ '}? .\?' ;J<}:II 9", f'nl,\ ' /-h;:t';:t' J', ',.)- MOJ'? -------

6. p'C~,/, +9"UC'h (rtl(" r;>J',"'l't+: I' P'C~'/ ' P;:t': OJIH') I,\\:('d':')'-' 

IJ"'lM lTDl,\h· r..,'Hfl?: ',OJ' ? 

7. Unl flU'I'P. I,\w"r,:-'~, rO'J,)'II'/'c,,?\?' :" /n,:"'} nOD9"(,,'} r°'1,f'II+1,\ :/' .\?'t7D 

11(" OJJ',9" 1'11(,' 'IJ', IIl,\mc,' ~,''7'H'OJ' f'OJ'j' n'? 

8. ODl,\lIfD « ~,fD » I' p'l,\mc,OJ' ~,J','d- c, j'1"i+ '} m ' /' '''1,;:t' n~,"L"';, n.11,\(J,+? 
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Appendix - C I 

t'I'h'l.f'~ f',Nn,.y.:y. i11JUOl(\ll M'Ir f'rH,:JJ! uum,e'f> 
1. (l"/'0Tf6fP 'f rol'l,lt·)·· [""11;J)': uum.e;" 

I.I 1'000unLt'lIl· ~,mj>I'I.e V·'I.;I' 

I. 1. 1 (a 1'°'7.1'\0)' M'o~ ~,'H) .. :" ,,"r';? 

1.1.2 I'fl'/; "'1UnLf'l ·n ~, 'H'o+ "'uuf'lL·' ·? 

I./.J nfl": f'l'}')' ·nrh.C ·(lrh,Lf'lIl:"· .e'/~:t'l.? P'OTf:fro·'} t'l . m;'·fI(,\Vri(,\'~ 

·v·rl'lt'lUI Yt'l7i? 

1.1.4 fl'i; '} ht'lAro' ~'~Ifln. t'lI':" I'IPl.Y.e.c ;J:r OTfUnLf'lfl'p.'1 flUl'l'P. V·'/,7 9"'}.e.·'} 

'UD-? 

1.1 .5 ('\7(" ~fP nuoz.OTf<;,n+ +/n.'" nlPl. l]l',~ (,\r. (,\r. I'flt· ~,'}q.fI~'f'l,fP··r 

,e,t'\'I.".t'l.? 

1.1.6 n+/n, ·jv-fc;' nt'bt'l .. ··,.· nlPl.l7Ot'lh;t· ;"ro· j,I]I'I"" rol'l~l fl'i'9"uc-N n.·" I' P't· 

~,'H'fI~' f'l, I,Vt<'l"'1' 1'°'Z.;J·n-tI 1""I1;JJ?: TC"'It·9" M? 

1.2 ,H"UC,i,'1 fI(,\m'1 T i'IA '} n,t'u0t'lh-!' 

1.2.1 flroL,V,fP :)'- 1'+9"UC+'1 fI(,\m'1 Tt'l.f'l.ro· u ·nLflU"I'P. (,\r."'Y:·}~'} fl "'l7Ot'lh'l' 

9"'} 9" '} 1I·'/,7 fP:j·'} yl70 "I 1'1;1' (,\ ? 

1.2.2 :" /n,·y·:r 1I·t'l· '}9" U~'1 :" nI,h'('\ 'd, I'uoz.YfI·'·'1''I.e.' V· '/'7 jwo;l' :)""'''1 (,\ I'uoz.('\ 

~,9U 'd, l, t'l fP ,i,? 

1.2.3 l':r9"UC+ flt'll7O·YfP·.f- I'roU\ro.'} u·nLflUI'I'p' V·",;I' OTfUflLt'lIl· n+9"UC+ 

h Te.' 1'1 Ilfl 0'1 .e.' L ''I 1~ t'l 'P (,\ ? 

.eu·} t'lOTfg:L',! Y ;Jmuo' :}~'1C':}" 9"'} 9"'} C;,;,'ro·? -------------------------------------­

I' ;I"r. l7O(,\ 1]9" j,;J''lIPl.fP:'" '}fI t't. '/ (,\6·(,\ ,,; .e :}~"It'l .? -------------------------------------

1.3. nl1(,\(,\ .e.L:o, n "· lu:e:ro· I -'-'C'H +9"UC+'1 I'roL-'lro"} '1:1'1.).). n"'l7O(th" ' ;; 

1.3.1 nl'l('\('\ .e.L:V, fl" ·lu:e:ro· P'r."d· ·j'9"UC-)''1 M,v·', · o'}'i' M:flfP fl(t·n :,· 

roL-'lOJ' "'luflL Ml '1:1'1 ,)+ l7O~lh('\ (,\ r. ~:" M .el'lt'l.? ------------------------------­

~,(t I] t'l fl . '/ (,\ 6· (,\'~? --------------------------------------------------------------

1.3.2 ml(,\(,\ u:lj 1""IU:e:OJ' p'c,},,· ·j·UC:" "'Lom' hroL-'lOJ' ',l]t·'P. 11·",7 ;JC 

nOTf(l1(119" oro·? I'""v,.:,,'} n.'/('\6·('\'~·! 

1.3.3 (,\r. ('\\1. u·nL flUI'I'P. ~,l7Ot'll]:r 1I·',,;I'·fP·f ')"'} YI'I('\ hp'C'}'" +'I"UC'" ;JC 

"""'1 J?:",·OJ· ~,I' ""/fIe;. .e '/"0, (t.? 

1.4 ~, '}.e. " ' °'16fP"'~ OJI'I~"'~ ~,')'''d' 
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1.4.1 7,'}.~.crl91 7,9"'d' nhAA g.L;(i 1',/"tI;J:e:Ol"} PC uri' '/'9"UC+ n'/'1';r 

mg.II.U mU" n°'79" rll:" onnH'9n m,ell h~,f](lO .m· ' /'ffill"l]' /i·'I,;)' ~,,'IC 
nO'} rll rl19" 00 (w/' 9n ? ____________ ____ ____________________ _ 

I' 'H'ifl '/CB' I'mz.fl ·-1', n.,I'l1 t·.;.? ---------------------------------------------------------
1.4.2 7,·}.\'. 7,CIl91 7,9"'d' +9"U(;O/; I'U·fl·'}?" ·flrl1.C ·flrh.Lnn·~: n· .\'.·';··-)'- ":1'1',..,. 

nO'I.,I'°J, 1'1 c; n mz..',," Il t7D A h· .e n fIl A ? 

aoAIl91 ~,91 hlf'l ao7fl"'~.91:': 9n
'} 9"'} c;:(m·? ------------------------------

2. I'ue: I'rh.e°'7""+ : I' PC"H' P;)''l I'~ 'C' .\'.Oi A\'('d!.:f- '} fJ°'7M t7D Ah· 

M·m· rll m· ' I' 0'7 t 9' + ;J(: 

2.1 nile: n;),e o '7'd': m·c' .\'.Oi'l np;), A\'.'r1' ~ll'l:(m' ~,f]I'I+ ;JC ,l'flu'}/i'i:} 

'1 'rl' 'I -1' ~, v'd' ;r I' 'P fl U I ;)'.e '1'fl"ii? 

2.2 nU,el7'7';':" : flUC : n)(;)''l m·c' .\'.Lll A\'.'d!."j'· ?", .enl7'7'/A/'/iA? flA\'.'I,r·+ 

t7D1lhA flSC M"'l. 71]m· aoAf]9" '7T'i·'d' 9", M " ',I'I'+ Mu/i'i.? 

2.3 '1'/n.'IQ· flU·fl·'}9" U·flL,/ ·n ,n Alt): l,h·A l'ao"'IC 7,.\'.·A .enrllfl· ·flflu 

;r?"'l flu :J'9°~WM 

2.4 :"9"UC+ n.'1' u U·flLfJUI'I'P. 7·P'I'·:j··'} (1'1Ie: l"I'e' .\'.L;(i: I'U,el7'7(n,'l I' PC"1'/' 

P;)··) Ar.'I'H~'1 Ifl7'7M 7,l'nt· '1m·'}? aoll A uli'i, ~,91 hlf'l I'tIC'" 1';),eo '7';-:" 

''7 'r'i · 'd,- 'f '} l7'7 m C; h C, fI ' I' aD fl M · 9n
' } 7,1' lJ1 t· y. 7~ A? ----------------------------
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Appendix - D I 

rrl"l.r~ Ulll ClUI\'f OOLPl:" I\l\rCD- oo9"Ut-1 rr";J~ rll-1 :1>1"1 

OOffif,:" 

I. pc",.,' P;Y} lTo()t.+ y.~t." I' p/,. 1l~Il:A'} n"'uoflh'l' :: 

1.1 <".~9" flflm· 1'~l,'''''I'.y ;:I,tll P;:t-'} uoI'lt."" y.~.t.7 I'p/,. 1l~~A 7,,}J'.'/nc 

,e;:l'm.4'A ~,u·'}fl nfli; hi''''l "'Iunt.MI Mn 

1.2 ('fl": h,, ·a'l O"lunt.()·n anJ'.:'f<;, (),'I~··j'·'} n"'l'}<;'m'9" '''/unt.()wp. I' PI.· 

7, ·H' fl.4'() , i,h·A yv"""".A '}? 

1.3 M,f)" /' '1.1'1, I'()",,·l· 1':"9"UC:" ,,·t)'h::: 1l:":"A<;' m·rn.+ hanft-·,j'· ;JC 

():/~fJC 9",} ,euoMA? 

1.4 ~;V} uolPd' n"'lJ':d' 1'+9"UC+ P/" 9"'} uo9"()A 7,'J'."'l. 7flm· 9°'} 

~,fl-r YI"'I' ~," ::"·V·? 

2. hch,e<''1':'')' ;JC 1""7<;']' 7' -'lI"',j:, n"'uoflh'" 

2.1 ('9":"h"·flm· / i·,em· :;. g,"'I':' 9"'} ,efl"A? 

2.2 n:;.,ea'1 '{';:I"P. 7')l\" ',)'· h~'~lfln,m' "'Iunt.MI ;JC YU'O "IT/"/1' 9°'} .euoMA? 

2.3 i''''ItfP): fl(j :;.,e"'l';';:I"P. 7'-'l1")~ i,'H' .. :" ,e"'l/,·fl·? n:;.,e"'l';' t\f~'/,n~ 

"';1' :): flo fl fl tID ,;. C fl? ---------------------------------------------------------------_______ _ 

3. \'tIC AVo'd"} n'rlToflh-r 

3.1 nfl,': h·""'} mt.-'l p,:,. ·nrh,C ·f\rh.t.()·fI(ll· .e·,?,'fl·? fl"'l:fav} fl.rn<. t\'~ 

,e,+"fl·? 

3.2 fI·flrh.C 'fl rh,()(I:r uo!-JhA <".~9" I'l.A I"/nt. ;t'tll 9"'} ,euoMA? 

3.3 'r"'ltfP'f 7,Cfl m,Cfl fl(jtIDhCln c<;' AVo '/·Y.):'} fl(juo';'C 7,,$.'.,:" .e"'l/,·fl·? 

4. h+9"V:"<;, flArn<;' ;JC "IT/·'/1, y,,'fm· 7·-'lI'··,j·· '} ni·tIDflhi · 

4.1 nmt..<H·f)· 1':"9"UC": P/'· 1""fl)'Vo U·flt.flU"'P. 7·.'ff·} fI!-J """ uoAh· i,I""()rn 

'/m· l''''l.A (,9"'1'1- ~," :)" IJ-? 

4.2 flmt..'l'-):u, 1""'9"UC+ p/,. i,':"fl.4'rb'} V·flt.flU"'P. 7·.'n·, n,'·uoflh·" 

h+9"UC+<;' flArn<;' ?,(tJUD' ;JC 'I'y y:fn+ y,,'fm ):"IC>j~ .e;t' ffl·n 

5. mll~fl' PCCH' '''' 9''UC:'' "'''I;f':.:,.c,' nmt.-'lm· 7, VV"7flC l'a 'Z.6.Mm· 1'+9"UC+ 

PC(H' lTo!-JhA Yfl Il~i+' fl','uoflh'l':: 

5.1 mlAfl· .~t.:(j n'Itl ;J:e:m· P'CCH' ''''9''uc·i.c; nmt.-'lm· 1l:,, 'H· UO}lhA nil:" ':" 

Mn 

lTD A fl U / U ~,fP h If'/ n. 7 flO ----------------------------------------------------------------------
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5.2 U·OLqUiI'P. A\".'dq'··} O"'oul'lh '" 0:'-9"UC'" /»(,. iI,e 1''''I.:J.,e 1'I0l''!' ~,I'I? 

5.3 7,'}.~. 7, <.,'" 7,9"H' OhAA .l'.L;(i O"·U.:J.l':m· PC'''''- '''''9''UC+ iI,e 

1',,-ooU-'L'" 1':'-9"UC+ MlrTJ'l' 'U?+ ooh"'A Ol,e'}{1 hOlLP,Ol' " '(,J~ .q'T' 

u''L;:J- .:JC 1""7<;'1'10 PCo" ,· +'l"UC+ 0."'L6 1"/'i'I1'1 ,elf<;·t\? -------------

1'19"'} ? ------------------------------------------------------------------------------------

5.4 7,'}J.'.:' ·9"UC:'- ql'lou,,f' OOlLP,Ol' 1''''I.omOl· ')-9"UC+ I'U'I'I',9" 1'00LP'0l·' i 
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