


























































































































































As the data obtained ii·om the students reveal, even though most of the teachers trained learners 

how to understand only written texts, they did not adequately train learners the cognitive strategies: 

how to select information from a variety of sources, store learned information and retrieve learned 

data. 

As the data from students indicate, most of the teachers did not adequately train learners the 

metacognitive strategies. More specifically, the teachers did not train learners how to plan, monitor 

and evaluate their learning on their own. 

As the data obtained from the students show, although most of the teachers encouraged the learners 

to develop self-confidence on their ability to learn the language, they did not adequately encourage 

learners to develop positive attitude towards their responsibility to learn the language on their own. 

In addition, teachers did not motivate learners to organize learning activities on their own, and 

initiate learners to ask questions to different persons for clarification. 

As the data obtained from the teachers reveal, even though most of the teachers trained learners 

how to understand only written texts by themselves, they did not adequately train the learners the 

cognitive strategies. More specifically, the teachers did not train learners how to select, store and 

retrieve infornlation. 

Most of the teachers' response reveals that they did not adequately train the learners the 

metacognitive strategies. That is to mean that they were not able to adequately train learners to plan 

their leaning objectives, monitor their leaning and evaluate their leaning outcomes. 

As the data obtained from the teachers show, they did not encourage the learners to develop 

positive attitude towards their responsibility to learn the language on their own. Furthermore, most 

of the teachers did not motivate the learners to organize learning activities on their own. Most of the 

teachers did not also encourage the learners to ask questions for clarification. On the other hand, 

most of the teachers encouraged the learners to develop self-confidence on their own ability. 

As the data obtained from the teachers show, most of the students did not adequately solve learning 

problems by themselves, ask questions for clarification, select materials and topics, produce the 
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language and find their own language data and create own tasks, and they did not involve III 

selection of method oflearning. 

5.2. Conclusions 

On the basis of the above findi ngs, the following conclusion remarks can be drawn. Generally, it 

would seem reasonable to conclude that the practice of learner autonomy in learning English is 

unsatisfactory. 

More specifically, the learners did not adequately exert their individual efforts to develop their 

English language skill s. This is to mean that, they did not sufficiently search opportunities to 

practice the language. In addition, it was found that they did not adequately practice the language 

both in and outside the classroom. Furthermore, they were not also able to use library. It was also 

found that they did not adequately select learning materials and topics on their own. Besides, they 

were not able to plan their learning objectives on their own. It was also found that they did not 

monitor their learning on their own. They were not also able to evaluate their learning outcomes by 

themselves. Moreover, they did not suffici ently produce the target language. Besides, they did not 

find their own language data and create their own tasks. They were not also able to discover 

learning procedures by themselves. In addition, they did not adequately solve learning problems by 

themselves. It was also found that they did not adequately try to understand learning sources on 

their own. Finally, they were not able to adequately ask questions to different persons for 

clarification. 

Although most of the teachers trained learners how to understand only written texts, they did not 

adequately train the learners the how to select, store and retrieve information. In addition, the 

teachers did not train learners how to plan, monitor and evaluate their learning on their own. 

Finally, the teachers did not motivate learners to organize learning activities by themselves, initiate 

learners to ask questions to different persons for clarification and encourage learners to develop 

positive attitude towards their responsibi lity to learn the language on their own. 
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5.3. Recommendations 

Based on the above findings, the following recommendations were made: 

~ Learners should practice the language both in and outside the classroom; 

~ Learners need to select learning inputs by themselves; 

~ Learners need to plan, monitor and evaluate their learning on their own; 

~ Learners need to discover their own learning procedures; 

~ Learners need to produce the target language pattern rather than merely reproducing the 

language of the teacher and the textbook; 

~ Learners need to find their own language data and create own tasks; 

~ Learners need to solve learning problems on their own; 

~ Learners should use library and other learning sources; 

~ Teachers need to train learners the cognitive strategies; 

~ Teachers should train learners the metacognitive strategies; 

~ Teachers should encourage learners to develop the socio-affective strategies; 

~ Teachers need to involve learners in selection of learning materials, topics and 

methodologies; 

~ Further researches seem need to be conducted to investigate the hindering factors of the 

practice of learner autonomy in learning the English language. 
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Appendix A 

Students' Questionnaire 

Addis Ababa University 

College of Social Science 

Faculty of Language Studies 

Department of English 

Questionnaire to be completed by students 

Dear students, I am studying the practice of learner autonomy in learning English language at your 

school. The title of the study is "An Exploration of the Practice of Leamer Autonomy in Learning 

English language at Grade 12: Bahir Dar Higher Preparatory Secondary School in Focus". 

Therefore, I kindly request you to provide your honest response to this questionnaire. The 

questiolmaire is designed to find out the efforts you do to learn the English language on your own 

and the role of teachers in helping you practice learning the language on your own. The information 

is only for the study and the result will be reported anonymously. Therefore, you are not supposed 

to write your names. 

Your cooperation is highly appreciated. 

Thank you in advance. 

Part I: Personal Information 

Instruction: please give infOlmation about yourself for each of the following items by writing on the 

blank spaces and putting a tick mark (--1) in the appropriate box where necessary. 

I . Name of the school ______________ _ 

2. Grade ___ _ 

3. Section ___ _ 

4. Age: A) Below IS CJ B)15-20c:JC) Above 25 CJ 

5. Sex: A) Male c::::J B) Female 0 
6. Field of study: A) Natural science D B)Social Sciencec=J 
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Part II: Section ' A' : Learners' Efforts to Learn English Language on their Own 

Instruction: by using the scales provided below, indicate what you do in learning Engli sh by 

yo ur-self by putting a tick mark (.y) on the space provided under the column of your choice. 

No Items Always Usually Someti Rarely Never 

mes 

1 I search for opportuniti es to 

practice the language 

2 I choose my own relevant 

materials to develop the 

language skills 

3 I use lib rary to develop the 

language skills 

4 I practice the language both m 

and outside the classroom 

5 I seek information from a vari ety 

of sources 

6 I plan my own learning 

objectives by myself 

7 I monitor my own learning on 

my own 

8 I evaluate learning outcomes by 

myself 

9 I fi nd my own language data and 

create my own learning tasks 

10 I try to produce the target 

language rather than merely 

reproducing the language models 

provided by the teacher or the 

textbook. 
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I 1 I solve leal1ling problems by 

myself 

12 I ask questions to different 

persons for clarification. 

13 I try to understand different 

sources by myself 

14 I select topics to be learned by 

myself 

15 I discover learning procedures 

by myself 

Section 'B': the Role of Teachers in Helping Learners Learn how to Learn 

Instmction: by using the scales provided below, indicate the role of teachers in helping you 

learn English on your own by putting a tick mark (..J) on the space provided under the column of 

your choice. 

No Item Always Usually Sometime Rarely Never 

s 

16 The teacher trains us how to 

select information from 

di fferent sources. 

17 The teacher trains us how to 

comprehend infonnation 

18 The teacher trains us how to 

store learned infonnation 

19 The teacher trai ns us how to 

retrieve learned infonnation 

20 The teacher trains us how to 

plan leal1ling objectives 

21 The teacher trains us how to 

monitor our efforts to leal1l the 
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language on our own 

22 The teacher trains us how to 

evaluate on the effect of 

specific effort to learn the 

language on our own 

23 The teacher encourages us to 

develop self-confidence on our 

ability to learn the language on 

our own 

24 The teacher initiates us to ask 

questions for clarification 

25 The teacher motivates us to 

orgal1lze learning activities on 

our own 

26 The teacher encourages us to 
develop positive attitude 
towards our responsibility to 
learn the language 
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Appendix B 

Teachers' Questionnaire 

Addis Ababa University 

College of Social Science 

Faculty of Language Studies 

Department of English 

Qnestionnaire to be Completed by the Teachers 

Dear teachers, I am studying the practice of learner autonomy in learning Engli sh language at 

your school. The title of the study is " an exploration of the practice of learner autonomy in 

learning English language at grade 12: Bahir Dar Higher Preparatory Secondary school in 

focus." The questiOlmaire is designed to find out the efforts learners do to learn English on their 

own and your role in helping ieamers learn the language on their own . 

Therefore, I kindly request you to provide your honest response to this questionnaire. The 

information is only for the study and the result will be reported anonymously. Therefore, you 

are not supposed to write your names. 

Your cooperation is highly appreciated. 

Thank you in advance . 

Part I: Personal Information 

Instruction: By using the categories provided below, indicate your choice about yourself by filling 

in the space provided and by putting a tick mark eV) in the box of your choice. 

I. Name of the school------------------------------------------------------------

2. Age: A) Below 20 D B) 20-30 D C) 31 -40 D D) above 40 D 
3. Sex: A) Male 0 Female D 
4. Teaching experience: A) below 5 years D 

C) 11-15 D D) above 15 D 

5. Qualification: A) Diploma D B) Degree 
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Part II: Section 'A': the Role of Teachers in Helping Learners Learn how to Learn. 

No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

Instruction : By using the scales provided below indicate your ro les in helping learners 

learn on their own by putting a tick mark ( ..J) on the space provided under the column of 

your choice. 

Items Always Usually Sometimes Rarely Never 

I encourage lealllers to develop 

self-confidence on their abil ity in 

leallling Engli sh on their own 

I motivate lealllers to orgal1lze 

leallling activities by themselves 

I initiate lealllers to develop 

positive attitude towards their 

responsibility to lealll the target 

language on their own 

I encourage lealllers to ask 

questions di fferent persons fo r 

clarification 

I train learners how to 

comprehend information 

I train lealllers how to store 

leallled information 

I train lealllers how to retrieve 

leallled information 

I train learners how to select 

information from a variety of 

sources 

I train learners how to plan 

learning objectives by themselves 
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10 I train learners how to monitor 

their learning by themselves 

I I I train learners how to evaluate 

their learning outcomes by 

themselves 

Section 'B': Learners' Effort to Develop their English Language Skills hy themselves 

Instruction: By using the scales provided below, indicate learners' effort in leallling English by 

themselves by putting a tick mark CY) on the space provided. 

No. Items Always Usually Sometimes Rarely Never 

12 Learners so lve leallling 

problems by themselves 

13 Learners ask questions for 

clarification 

14 Lealllers produce the target 

language rather than merely 

reproducing the language of 

teachers and the text book 

15 Lealllers involve 111 

choosing method of 

leallling 

16 Lealllers invo lve 111 

choosing learning materials 

17 Lealllers involve 111 topic 

selection to be leallled 
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Appendix C 

Students' Interview 

I. Do you exel1 additional efforts to the classroom's discussion to learn the English language on 

your own? Why? 

2. Does your teacher train you how do you learn the language on your own? Does he encourage you 

to develop self-confidence on your ability and positive atti tude towards your responsibility to learn 

the language on your own? How? 

3. Do you involve in deciding on the different activities oflearning? Why? 
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Appendix D 

Teachers' Interview 

l. Do you train your students how do they learn the language on their own? Do you encourage 

learners to develop self-confidence on their ability and positive attitude towards their responsibility 

to learn the language on their own? Why? How? 

2. Do you involve learners in deciding on the different activities of language learning? Why? 

3. How do you comment your own roles in helping learners learn on their own and learners' 

individual effort to learn the language on their own? 
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Appendix E 

Students' Focus Group Discussion Guide Questions 

I. Do you search opportunities to practice the language both in and outside the 

classroom? 

2. Do you try to learn the language by searching different learning sources and using library? 

3. Do you plan, monitor and evaluate your learning on your own? 

4. Do you try to understand different learning sources and solve learning problems on your own? 

5. Do you choose your own topics and materials to be learned? 

6. Do you produce the target language model and create your own tasks? 

7. Does your teacher encourage you to develop self-confidence on your ability and 

positive attitude towards your responsibility to learn the language on your own? How? 

8. Does your teacher train you how to learn the language on your own? 

9. Does your teacher train you how to plan, monitor and evaluate your learning on your own? 

10. Does your teacher motivate you to organize learning activities on your own 

and ask questions to different persons for clarification? 
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No 

l. 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

Appendix F 

Observation Checklist 

Activities 

Teachers motivate learners to organize 

acti vities on their own 

learning 

Teachers initiate learners to develop self-confidence 

in learning English on their own 

Teachers initiate leal11ers to develop positive attitude 

towards their ability to leal11 the target language 

Teachers train learners how to comprehend 

information 

Teachers train leal11ers how to retrieve learned 

infOimation 

Teachers train learners how to store learned 

infornlation 

Teachers train learners how to select information 

from a variety of sources 

Teachers train learners how to plan their learn ing 

objecti ves 

Teachers train learners how to monitor their learning 

Teachers train learners how to evaluate their learning 

outcomes 

Teachers encourage leamers to ask questions 

Leamers ask questions to their friends and teachers 

for cJari fication 

Leamers invo lve in choosing leaming materials 
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Ob.1 Ob.2 Ob.3 

Yes No Yes No Yes No 



14 Learners involve in choosing method of teaching 

15 Learners involve in topic selection 

16 Learners actively participate 111 the learning and 

teaching process 

If any other observed behaviors 
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Appendix G 

Results of the Students' Interview (summary) 

First of all, the students were greeted to have good rapport with them so that the interview could be 

successfu l. Then, they were informed why and how they were selected for the interview. After that, 

the following interview guide questions were raised. 

1. Do you exert additional efforts to the classroom's discussion to learn English language on 

your own? Why? 

Student A: No, I don 't try to leal11 outside the classroom. I always learn only from the classroom 

teacher's explanation and the text book. But, I sometimes study grammar guide books 

to pass the exam. Other than that, I don ' t have experience in such leal11ing. 

Student B: No, I don ' t exert any effort to leal11 the language outside the classroom. 

I depend on the classroom's di scussion to pass the exam. So, I don't exert extra efforts 

to learn the language by my-self. 

Students C: No, I don 't exert any effort to learn the language outside the classroom. I attend only 

my teacher's explanation, and I read my textbook because I think that is 

sufficient to pass the exam. 

Student D: No, I don't. I always learn and study based on the text book and my 

teacher's di scussion. 

Student E: No, I don ' t try to leal11 outside the classroom because I can't learn without my 

teacher. 

Student F: No, I don ' t exert any effort. I learn only from my teacher. I can't to leal11 the 

language without my teacher. 

2. Does your teacher train you how do you learn the language on your own? Does he encourage you 

to develop self-confidence on your ability and positive attitude towards your responsibility to learn 

the language on your own? How? 

Student A: No, he doesn't. He only teaches us topics in the text book. Besides, in reading 

session, he sometimes teaches us how to understand unfamiliar words. 

Student B: No, he doesn't teach us how we can learn the language on our 
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own. BlIt, he sometimes initiates LIS to practice the language. 

Students C: Yes, he encourages us to develop self-confidence to avoid shyness and to learn the 

language freely. But, he doesn't teach us how to learn the language on our own. 

Students D: Yes, he sometimes initiates us to build self-confidence. Furthermore, he sometimes 

teaches us techniques of understanding vocabularies. Except these, he doesn't 

teach us how to learn the language on our own. 

Students E: Yes, he sometimes initiates us to build self-confidence if we fear when he asks us 

to answer questions, but he doesn't teach us to learn on our own. 

Students F: Yes, he sometimes tries to encourage us to avoid fright , and practice 

the language, but he doesn't do other than that. 

3. Do you invo lve in deciding on the different activities ofJearning? Why? 

Student A: No, I don't involve in the activities ofJearning because my teacher always orders 

me what to do. 

Student B: No, I don't decide on activities ofJearning because my teacher 

always decides what to be learned and how to be learned. 

Student C: No, I do not decide on the activities of learning because the 

activities are decided by the textbook and the teacher. 

Student D: No, I don't decide. It is my teacher'sjoh. 

Student E: No, I don't decide because I learn only based on my teacher's decision 

and the activities ofthe text book. 

Student F: No, every learning activity is decided by my teacher. 
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Appendix H 

Results of the Teachers' Interview (summary) 

As to the student interviewees, teachers were also greeted to create conducive atmosphere so that 

the interview could be effective. Then, the following interview guide questions were raised. 

1. Do you teach your students how do they learn the language on their own? Do you encourage 

them to develop self-confidence on their ability and positive attitude towards their responsibility to 

learn the language on their own? Why? How? 

Teacher A: No, I don't teach them to learn the language on their own. But, I teach them only 

the contents from the text book. From the textbook, I teach them how to 

understand a reading passage. I also try to encourage them to develop self-

confidence by appreciating, and positive attitude towards their responsibility by infonning 

them the significance of learning English. To teach out of that, it is difficult to even cover 

the newly published text book. So, it is impossible to teach learners other points 

outside the text book. 

Teacher B: No, I don't teach them how they learn the language on their own because of 

shortage of time. I have to finish teaching the contents of the text book timely. But, I 

sometimes initiate them to develop self-confidence through giving them presentation 

activities. But, I sometimes talk about positive attitude even though there is no sufficient 

time. 

Teacher C: yes, but I teach only how they understand different written texts, etc. I always teach 

contents in the text book. I also encourage them to develop self-confidence by giving 

advice. But, I don 't raise the issue of positive attitude. 

Teacher D: Yes, I sometimes initiate learners to practice the language without 

fear and through thorough reading. I also encourage learners to develop self-confidence 

by giving advice. But, I don't talk about positive attitude. 

Teacher E: No, I don't. But, I teach them how they understand passages in the textbook and 

the meaning of unfamiliar words. Except these, I don't teach them to learn the 

language on their own because of shott age of time. On the other hand, they want to 

learn only on what they don't know. They don't need to learn other things. I sometimes 
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also encourage them to develop self-confidence through appreciating. Besides, I 

usually encourage them to develop positive attitude. 

F: No, I don't teach them how they can learn the language on their own. But, I try 

to encourage learners to practice the language confidently by giving advice, involving 

them in presentation. But, I rarely talk about developing positive attitude although there I 

don't have ample time. 

2. Do you involve learners in deciding on the different activities oflanguage learning? Why? How? 

Teacher A: No, I don't involve learners. If I involve learners, some sort of changes may 

occur. Changing anything from the text book is not possible. Since everything is decided 

by the government, it is impossible to change anything. I have to teach only the activities 

prescribed in the textbook. 

Teacher B: No, I don't. IfI involve learners, it takes time and the textbook will not be 

completely covered on the given time. 

Teacher C: No, I don't. I only decide on the basis of the text book and my lesson plan. 

Teacher D: No, I don ' t involve learners because ifI involve learners, things may go to the 

wrong direction. For example, students may want to learn only one skill like grammar. 

Teacher E: Yes, I sometimes involve learners. I involve learners to choose sub-topics from 

the topics given in the text book during revision. 

Teacher F: No, I don't. I decide everything based on the text book and the lesson plan which [ 

prepared in accordance with the textbook. 

3. How do you comment your own roles in helping learners learn the language on their own and 

leamers ' individual effort to learn the language on their own? 

Teacher A: I always teach only the textbook and the prepared lesson plan. In the lesson plan, I 

incorporate everything including the evaluation criteria like assignments, home works, 

class works, etc. Accordingly, I teach my students to make them able to pass the exam; 

learners don't want to work on their own; they wait for their teacher. Most of the time, 

we teach our students on our basis. Therefore, it is possible to say teacher-centered 

method ofteaching is experienced in our school. 

Teacher B: I don ' t teach my students other than the textbook. Because, the textbook takes time; 

the students also don't want to carry out their responsibilities. Unless I give them 

orders, they don't work on their own interest. Generally, students' pariicipation is poor. 
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Teacher C; I always teach based on the textbook and my lesson plan. Because the lesson plan 

which I prepared to teach is based on the textbook; the plan constitutes every activities of 

learning like evaluation criteria, etc. If you change from the lesson plan, you may be 

even accused of shifting from the plan by the directors. So, I teach only the text book. 

The Students don ' t want to work hard on their own. They waited for their teachers to do 

every thing. They don't have experience in participating actively. 

Teacher D; I teach only contents in the text book. The text book is too large; it is even difficult to 

cover within the allotted time. Therefore, I don't try to teach learners out of the 

textbook; I have to cover all the contents in the textbook. On the other hand, 

students don't participate actively. They don 't want to do learning activities on their 

own. 

Teacher E; I sometimes encourage learners to practice the language outside the classroom and 

to speak the language confidently; but the students don't always practice. 

They want to learn only from my explanation, and pass the exam. 

Teacher F; I always teach my students only the contents in the text book. I can say I don't 

teach them out of the text book. The students also don't want to learn on their own 
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Appendix I 

Results of the Focus Group Discussion (summary) 

» Most of the students noted that they did not search opportunities and practice the language 

both in and outside the classroom. They said that they believed in practicing the language 

both in and outside the classroom is important, but they did not do so practically because 

they fear and lack skills of the language and self-confidence. As they said, they fear the 

people around them in order not to be seen as boastful. 

» Most of the students said that they did not try to learn the language by searching different 

learning sources. As they said, they did not use even library because the librarians did not 

always work. Even when the librarians worked, they did not use the library unless their 

teachers gave them assignments . They used only the text book and their teachers ' 

explanation. 

» Most of the students pointed out that they tried to understand different learning sources on 

themselves. However, they needed further explanation of their teachers. They did not 

depend on their ability to understand different learning sources. In addition, they did not try 

to so lve learning problems on their own. 

» Most of the students discussed that they did not manage their learning on their own that is 

they did not plan, monitor and evaluate their learning. They waited only for their teachers' 

directions. 

» Most of the students noted that they did not choose learning topics and materials on their 

own. As they said, they were dependent on the text book and their teachers' selection. 

» Most of the students said that they did not produce the target language pattem. As they said, 

most of the time they use the language of the text book and their teacher's. In addition, they 
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said that they did not find their own language data and create their own learning tasks unless 

their teachers gave them tasks. 

>- Most of the students discussed that their teachers tried to encourage them to develop self­

confidence by giving advice and appreciation when they answered questions. However, they 

said that their teachers did not encourage them to develop positive attitude towards the 

target language and learn the language on their own. 

>- Most of the students said that their teachers motivated them to ask and answer questions. 

However as they said, their teachers did not motivate them to organize learning activities on 

their own. 

>- Most of the students noted that their teachers did not train them how to learn the language 

on their own. They discussed that their teachers tried to teach them how to understand a 

written text by giving e.g. comprehension questions and techniques of understanding 

vocabularies. 

>- Most of the students discussed that their teachers did not inform them how to plan, monitor 

and evaluate their learning on their own. 
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Appendix J 

Results of Observation 

The classroom practices of learner autonomy were recorded three times as follows. 

No Activities Time 

Ob.l Ob.2 ObJ 

Yes No Yes No Yes No 

1. Teachers motivate learners to organize learning ,/ ,/ ,/ 

activities on their own 

2 Teachers initiate learners to develop self- ,/ ,/ ,/ 

confidence in learning English on their own 

3 Teachers initiate learners to develop positive ,/ ,/ ,/ 

attitude towards their ability to learn the target 

language 

4 Teachers train learners how to comprehend ,/ ,/ ,/ 

infol1nation 

5 Teachers train learners how to retrieve learned ,/ ,/ ,/ 

infol1nation 

6 Teachers train learners how to store learned ,/ ,/ ,/ 

information 

7 Teachers train learners how to select ,/ ,/ ,/ 

infonnation from a variety of sources 

8 Teachers teach learners how to plan their ,/ ,/ ,/ 

leaming objectives 

9 Teachers train learners how to monitor their ,/ ,/ ,/ 

leaming 

10 Teachers train leamers how to evaluate their ,/ ,/ ,/ 

leaming outcomes 
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II Teachers encourage learners to ask questions ,/ ,/ 

12 Learners ask questions to their friends and ,/ ,/ 

teachers for clarification 

13 Learners involve in choosing learning materials ,/ ,/ 

14 Learners invo lve III choosing method of ,/ ,/ 

teaching 

15 Learners involve in topic selection ,/ ,/ 

16 Learners actively participate in the learning and ,/ ,/ 

teaching process 

NOTE: Teachers were seen in explaining only the concept of the contents. In addition, they were 

seen in initiating learners to answer questions raised by the teachers themselves . 
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Appendix K 

Students ' Background Information 

No. Characteristics Reponses 

1 Age Fre. % 

Below 15 - -

15-20 125 95.41 

21-25 6 4.58 

Above - -

2 Sex 

Male 88 67.1 7 

Female 43 32.82 

3 Grade 12 131 100 

4 Field 

of 

study 

Social science 42 32.06 

Natural science 89 67.93 

5 Section 

A 9 6.87 
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B 9 6.87 

C 7 5.34 

E 17 12.97 

G 27 20.61 

H 11 8.39 

J 10 7.63 

K 6 4 .58 

L 4 3.05 

M 14 10.68 

N 6 4.58 

0 4 3.05 

P 2 1.52 

Q 5 3.81 

*Fre. =frequency 

99 

I 



Appendix L 

Teachers' Background Information 

No. Characteristics Responses 

Fre. 

I Sex 

Male 6 

Female -

2 Age 

20-30 -

31-40 I 

Above 40 5 

Below 40 -

3 Teaching experience 

Below 5 years -

5-10 -

11-15 I 

Above 15 5 

4 Qualification 

Diploma -

Degree 5 

Master' s Degree I 

*Fre. =frequency 
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