






















































































































4.5. Learning Exercises 

The other aspect to be considered m the development of learning materials in 

general and student's textbooks in particular is the issues of exercises. The 

availability a nd distribution of variety of exercises with a textbook needs due 

attention with respect to the outcome expected of the learners. Learning 

exercIses include different learning activities that are oriented towards 

instructional objectives . . Learning exercises also serve as self evaluation 

mechanisms for the leaner along the pre-set instructional objectives expected to 

be achieved usmg the textbook as one of the learning tools. The 

appropriateness and qualities of learning exercises can been seen in line with 

the availability, distribution, suitability for enhancing creative thinking and 

reasoning, its appropriateness in minimizing memorizations and providing 

opportunity for learner s to organize and forward their thoughts, and so on. 

In other words, textbooks are assumed to provide such mechanisms that 

encourage student knowledge, attitude and skill development. To accomplish 

such mission, evaluation mechanisms have to be designed and have to support 

students to solve problems independently or with certain levels of guidance. To 

this end, exercises/ activities can be considered as one of the tools that assist 

the learning process if properly presented and used. 

Students differ in their competence, aptitude, interest, motives, personality 

traits, preferences, self-efficacy, and the way they construct meaning out of 

learning (Yalew: 2004). Accordingly, textbooks are expected to assume in their 

presentation of contents to address these differences among learners in order to 

support their learning activities . As practical experiences reveal, a mere sharing 

or transmission of knowledge from the teacher to the students does not ensure 

and facilitate learning. Learning is meaningful to the learner when he/ she 

actively participates in the learning process. Exercises/activities are one of the 

tools which aid and enhance the participation of learners. 
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To assess the conditions 'of learning exercises/ activities in the textbooks under 

study, the total number of exercises/ activities with respect to the type they can 

be categorized in was counted with respect to ch apters/ lessons and registered. 

It is worth mentioning at this point that, the textbooks under study are 

prepared as self directing and interactive learning materials. These materials 

require limited level of guidance and assistance. These assistances and 

guidance are designed to be provided by non-professional teachers named as 

"learning facilitators" or simply "facilitators". These facilitators were already 

given sh ort terms in-service trainings and orientations on how to make use of 

the textbooks and related matters such as issues related with classroom 

management (MOE: 1996) 

With this view, the contents in the textbooks are treated as activity oriented 

learners' tasks such as different sorts of exercises that require and lead to 

observations, discussions, asking members of their respective families and then 

reporting, making visits and reporting, and so on. Table 6 explains the 

distribution, variety, and total number of learning exercises provided in each of 

these textbooks. 
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Table 8 : Images of Gender Reflected by Pictorial Representations In 

Mathematics Textbook 

Total Gander 
Female Male oS'tS Not Gender 

no of Referenced - III Dominated* Dominated oS (,) Referenced** 
Pictures F M ~ R 

296 1 2 5 2 10 276 

* from a group formed by mixing up both sex features, the number of f emale features 
representation is greater than the number of those representing male features 

** Pictorial representations (pictures , diagrams, graphs) that have no gender references. 

The table shows that, from the total of 296(100%) pictorial representations 

(pictures, diagrams , and graphs) in the textbook mentioned, only 20 (7%) of 

them are referring gender. The rest, 276 (93 %) are not referring gender 

features . Among those referring gender, 6 (30%) of them favor female features, 4 

(20%) of them favor male features and the rest 10 (50%) reflect both female and 

male images in balanced manner. This indicates that, in this case a lso, female 

features are s lightly favored implying that there is a gender bias. 

The next textbook to be assessed with respect to the gender images reflected in 

it is Afan Dromo. The following table 9 deals with topics and grammar parts in 

the textbook with respect to gender images. 

Table 9 : Gender Images in Topics and Grammar Parts of Afan Oromo 

Textbook 

... Gender 
- III Male Female oS,c 
'0 8 referenced referenced Common 

Character Eo< ::s 
R NQ % NQ % NQ % 

Gender Referenced 
37 37 100 topics 

- - - -

Proper Nouns 25 17 68 8 32 - -
Pronouns 9 1 11 - - 8 89 
Common Nouns 139 2 1 2 1.5 135 97 
Adjectives - - - - - - -
Total 210 20 9 10 5 180 86 

Acc 

ording to table 9, gender bias IS not reflected III presenting topics regarding 
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Afan Oromo textbook. But, 20 (9%) of the grammar parts of the textbook reflect 

male features whi le 10 (5%) of them reflect fem a le features and 180 (86%) 

reflect common features of both sexes. Detailed parts of grammar in favor of 

ma le features are 17 (68%) and 1 (11 %) In proper nouns and pronouns 

respectively, and those in favor of females are common nouns 2 (1.5%). The 

result shows that there is minor difference between males and females features 

in the uses of proper nouns, pronouns and common nouns. This indicates that 

gender balance is not maintained in this case. 

The following table 10 shows gender Images reflected by pictorial 

representations used in Afa n Oromo textbook. 

Table 10: Gender Images in Pictures of Afan Oromo Textbook 

Gender Not 
Total No of Referenced Female Male Gender Pictures M F Dominated Dominated 

Balanced 
Referenced 

292 23 35 7 21 24 182 

According to table 10, among the total of 292 pictures used in Afan Oromo 

textbook, 110 (38%) of them reflect gender and 182 (62%) of them a re not 

associated with gender. Among those associated with gender, 44 (40%) of them 

favor male features, 42 (38%) of them favor female features and 24 (22%) of 

them a re reflecting balanced gender images . This indicates tha t gender balance 

is not maintained in pictoria l representations used in Afan Oromo textbook. 

Regarding gender balance issues reflected in the Environmenta l Science 

textbook under this study, similar investigation was carried out. Table 11 

summarizes topics and usage of grammar pa rts with respect to gender images 

reflected in this textbook. 
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Table 11: Images of Gender in Topics and Usage of Grammar Parts of 

Environmental Science Textbook 

Gender 

Male Female .. Common ., 
Character .... ,0 referenced referenced .s a o ::I NQ % NQ % NQ % 

Eo< = 
Gender 8 - - - - 8 100 
Referenced topics 
Proper Nouns 12 7 58 5 42 - -

Pronouns 37 2 1 57 5 13 11 30 

Common Nouns 4 4 100 - -

Adjectives 205 27 13 4 2 174 85 

Total 266 59 22 14 5 193 73 

As table 11 depicts, the topics in the textbook a re gender ba lanced. But about 

59 (22%) of the grammar parts favor male fea tures, while about 14 (5%) of them 

favor fema le features, and 193 (73%) of them reflect bala n ced gender features . 

Pa rts of grammar in favor of male features a re 58% , 57% and 100% in proper 

nouns, pronouns and common nouns, respectively. The result indicates that 

gender ba lance is not m aintained in this case. 

Regarding pictures in environmen tal science textbook, the da ta obtained IS 

displayed as shown in the following table . 

Table 12: Image of Gender by Pictures Used in Environmental Science 

Textbooks 

Total Gender Not 
Number Of Referenced Male Female Balanced Gender Dominated Dominated Pictures M F Referenced 

302 78 52 9 6 12 145 
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As displayed by table 12, among the 302 pictures used in Environmental 

Science textbook, 145 (48%) of them are not referring gender features. Out of 

the gender referenced pictorial representations used in this textbook, 78 (26%) 

of them favor male features and 52 (17%) of them favored female features. 

Among groups of pictorial representations 6 (22%) of them a re fema le features 

dominated, 9 (30 %) are male dominated and the rest 12 (44 %) are reflecting 

gender features in a balanced manner. 

This shows that gender balance is not maintained In this case a lso; i.e . male 

features are favored in pictorial representations used in this textbook. 

Assessment processes was also performed to evaluate th e conditions of gender 

images reflected in English textbook, which was named by the authors of the 

book as "English learning guide" . Table 13 shows topics and grammar parts of 

the textbook with respect to gender images reflected in it. 

Table 13: Images of Gender in English Textbook 

Gender 

Male Female Common 
Character 

Total referenced referenced 
number No % No % No % 

Gender 20 - - - - 20 100 
Referenced Topic 
Proper Nouns 29 12 41 17 59 

Pronouns 162 18 II 35 22 109 67 

Common Nouns 26 8 3 1 8 31 10 38 

Adjective 32 12 37 16 50 4 13 

Total 269 50 19 76 28 143 53 

According to table 13, the topics in the textbook are maintaining gender 

balance. Regarding the grammar parts 76 (28%) of them favored female features 

while 50 (19%) of them reflect male features and 143 (53%) of them reflect 
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balanced gender features , Parts of grammar in favor of female features a re 59%, 

22% and 50% in proper nouns, pronouns and adjectives respectively, 

The result shows difference between male and female features in the uses of 

proper nouns, pronouns and adjectives, This indicates that female features a re 

favored than male features, Hence, gender balance is not maintained, 

Regarding pictures in relation to gender reflections found in English learning 

guide, table 14 shows the data collected and organized, 

Table 14: Conditions of Pictures in English Textbook with Respect to 

Gender 

Gender 
Total 

Female Male Not Gender 
no of Referenced Balanced 

pictures Dominated Dominated Referenced 
M F 

310 59 62 11 18 64 105 

I 0/0 I 100 28 29 5 8 30 34 

According to table 14, significant numbers of pictures 105 (34%) of them a re 

not gender referenced, But among the rest those referring gender, 77 (36%) of 

the pictures favor m a le features, 73 (34%) of them reflect female features, and 

64 (30%) of them reflect both features in ba lanced manner. This shows that 

gender balance is not fully maintained in the use of pictures and male features 

are favored in the textbook considered , 
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CHAPTER FIVE: SUMMARY, CONCLUSIONS AND 

RECOMMENDATIONS 

5.1. Summary of the Study · 

According to the data analyzed and discussed in the fourth chapter of this 

thesis, with the context of the basic and explicit research questions presented 

in the first chapter, the following findings are achieved. 

1. The findings for the question that ask about layout of the textbooks showed 

that two of the textbooks are organized without having content pages; all of 

them have no introduction, summaries, references and glossaries . 

2. Regarding the typographic layout, the font sizes of the texts meet the 

standards set by the enterprise referred above. The interline spacing and 

spaces between text and the font size of the topics and the text are all in line 

with standard set for this level by EMPDA. Even though the difference is 

slight (± O.5cm), the page setup of the textbooks considered are not 

consistent with the recommendations provided by EMPDA. 

3. The result of the study shows that all the contents are fully related with the 

objectives set in their respective syllabi. 

4. It was found that the illustrations presented in the textbook are related to 

the contents they a re presented for respectively. The appropriateness of the 

illustrations was investigated in relation to their clarity by categorizing them 

with or without captions or labels. Accordingly, 881 (72%) of the illustrations 

are having captions or labels and the rest, 335 (28%) of them, a re without 

captions or labels. This investigation revealed that the illustrations are in 

harmony with the contents but not made clear in a uniform manner using 

describing features such as captions, labels or identifications. 
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5. Learning exercises provided in the textbooks were analyzed in terms of 

objective and subjective (essay) type. Accordingly, 1175 (89%) of the 

exercises/activities are subjective type and the rest 145 (11%) of them 

comprises of objective type. Under each category, the provisions of variety of 

items were investigated. The result shows that the items under the 

subjective (essay) category a re tasks such as performing and reporting; 

observing, askin g others or visiting and reporting; discussing on the issue 

given and reporting. 

6. a) Investigation was made in terms of gender related topics, usage of 

grammar parts, usage of illustrations or pictorial representations and 

activities. The result shows that, regarding mathematics textbook, male 

features are slightly favored in the usage of proper nouns and pronouns and 

females features a re favored in the usage of common nouns and adjectives. 

Additionally, fema le features are favored in pictorial representations in 

Mathematics textbooks. Therefore, gender balance is not maintained 

throughout the Mathematics textbook. 

b) In Afan Oromo textbook, male features are slightly favored than female 

features in the usage of grammar parts and female features are slightly 

favored in pictorial representations. 

c) Male features are to some extent favored in the usage of grammar parts and 

pictorial representation in Environmental Science textbook. 

d) With regard to English textbook, the result shows that female features are 

favored in the usage of grammar parts and male features a re slightly favored 

in pictorial representations of gender images. In fact, in all the textbooks 

studied, gender balance is maintained with respect to topics descriptions. 
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7. Additionally, even though it is not the focu s of this study it is importan t that 

words are vital tools to transmit message in a textbook. Therefore fa ir use of 

words can be m ade true if they a re correctly spelled and used wisely. 

Spelling errors lead to unnecessary mistakes and miscon ception s. In view of 

this, som e of the words in these textbooks a re found spelled incorrectly . For 

instance, on page 34 of Mathematics textbook instead of "".20 hincaalle' it was 

phrased as" .... 20 caalle" where the meanings are strictly opposite. Such errors 

also a u gm ent the inappropriaten ess of the textbooks . 

8. In addition to this observation, the data gathered from interview made with 

some of th e textbook s writers a lso verify that a ll the textbooks are n ot edited 

by separate professionals oth er than the textbooks writers themselves. 
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5.2. Conclusions 

In sch ools a nd classrooms, textbooks may be considered as components of a 

curriculum . Therefore, textbooks can be considered as a key tool in the process 

of teaching-learning, especially in developing communities where provis ion of 

learning facilities is low. In the case of ours, regarding the environment where 

usage of la nguages as media of instruction is a t their beginning stage, one of 

the best resources that students may have at hand to help them learning is the 

textbooks in addition to their teach ers' / facilitators' guidance. In these cases, we 

can cite as an example, an elementary school student who is at the remotest 

a rea of the country, and who mayor may not h ave a chance to communicate 

with no one for the purpose of his learning except his teacher and his 

textbooks . Therefore, m a inta ining the qua lity of textbooks as indispensable 

instructiona l materials is imperative. 

In this study, it was not possible to analyze all textbook qualities except 

evaluating the conditions of layout, appropriateness and clarity of illustrations, 

appropriateness of exercises to enhance learning by doing, objective con tent 

association, and the nature of gender balance. 

Based on this issues , the conditions of level I a lternative basic education 

textbooks meant for children of pastora list and semi-pastoralist areas of 

Oromia region are evaluated against sub categories developed by the researcher 

and some standards deve'roped by other scholars. 

According to the discussions made and findings obtained, it can be concluded 

that: 

I. The authors of these textbooks have, relatively, relevant experience and 

training in developing textbooks for basic education learners. However, 

the formation of team of subject experts was inconvenient, regarding 

some of the subjects in particular Ma thematics , where a single expert 
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was assigned to accomplish the tasks of writing and editing the same 

textbook; 

11. The font sizes a nd s pacing of the textbooks a re found to be appropriate to 

ABE level I lea rners. But typographic layouts such as page setups are 

inappropria te regarding the standard set. 

Ill. Som e of the words a re found spelt incorrectly , showing that these 

textbooks a re n ot edited by separate professional(s) other than the 

writers themselves; 

IV. The topics / contents throughout the textbooks are in h a rmony with the 

objectives set in the individual subjects' syllabi respectively; 

v. Even though the difference is minimal and there a re encouraging 

attempts , gender balance is not m a inta ined throughout the textbook,; 

VI. The illustrations in the textbooks a re in h a rmony with the contents they 

a re meant for respectively. But some of them lack clarity; 

VII. Lea rning exercises a re found being appropriate in promoting ac tivity 

oriented approaches of learning. 
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5.3. Recommendations 

Based on the findings and conclusions drawn and explained in the preceding 

sections, the following recommendations are forwarded in order to bring to the 

attentions of those who are concerned with activities of preparation and 

provision of textbooks . 

a. For the purpose of writing curriculum materials, the setup of teams 

whose members include curriculum exper ts, subject experts, practicing 

teachers, graphic designers and so on is recommended. Editing 

manuscripts by separate professionals other than the textbook writer(s) 

can positively contribute to the quality of the textbooks. 

b. The textbooks need to be revised periodically based on further and 

comprehensive study including the other aspects of the textbooks' 

quality. 

c . The preparation of textbooks is complex process, which requires careful 

planning in order to come up with the textbooks those fitting the needs. 

One of these is equal treatments of both sexes. Therefore, the issue of 

gender balance needs to get due attention in preparation of textbooks. 

d. The issu es of textbook writing, textbooks quality evaluations and 

approval, research on textbooks, copyright and simila r matters require 

setting standards. Therefore, the formulation of textbook policy 

concentrating on these and similar textbooks issues either at federal or 

regional level is essential. 

e. As there is a capacity to publish books locally, the task of preparing and 

publishing textbooks need to be left for publishers' in line with the 

principles of free market economy. 
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Appendices 

Appendix A 

EMPDA STANDARD TEXTBOOKS SIZES 

Size A4 Size AS Size BS 

21cm x 29.7 cm 14.8cm x 21 cm 17cm x 24 em 

Borders: Borders: Borders: 

Top------2.00 em Top------l .50 em Top------l .50 em 

Bottom--2.50 em Bottom--2.00em Bottom--2.00 cm 

Left-----2.50 em Left------2.30 em Left------2.00 em 

Right----1.50 em Right----1.50 em Right ----1.50 em 

Text area Text area Text area 

24.5em x 17.5 em 12em x 17.5em 12.5em x 20em 

Recommended Body Text Point Sizes For different Ages of Children 

Grade Age Types Point Sizes With Point Leading 
Amharic Latin -

Kindergarten 3-6 22-24-30 20-24-36 
plus 4 point leading Plus 4 point leading 

1-2 7-8 14-16-18 14-16 
plus 4 point leading Plus 2 point leading 

3-4 9-10 14-16 12-13-14 
llius 2 point leading Plus 2 point leading 

5-8 11-14 12-13 12 
Plus 2 point leading Plus 2 point leading 

9-12 15-18 12 12 
plus 2 point leading Plus 2 point leading 

Source: EMPDA (Educational Materials Production and Distribution Agency) 
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Coding Sheet for Evaluation of Textbook Layout and 

Organizations 

I. Genera l Information 

A) Textbook Layout 

a) Textbook: Environmental Science ,Level - 1 

b) Unit of Analysis: Textbook organization parts 

c) Coder Infonnation 

TBE 2 

Name Field of Study: Major Minor ___ _ 

d) Coding dates: Started 18/07/00 E.C. Ended Total Working days ___ _ 

II. Instruction: Mark "X" in the table below under the column "provided" if the organizing 

part is provided and under the column "not provided" if the organizing part is not provided. 

No Organization Part 
I Title Page 
2 Legal page 
3 Table of contents page 
4 Introduction 
5 HeadingslTopics 
6 Summary 
7 Glossary 
8 References 

B) Page Layout 

Unit of Analysis: The whole textbook 

Number of pages of the book analyzed 56 

Provided 

Headings Contents Captions 
Font Line Font Line Font Line 

Top Chapter Size Spacing Size Spacing Size Spacing 
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Not Provided 

Page Setup 

Bottom Left Right 



Coding Sheet for the Analysis of Learning Exercise In The textbook 

I. GeneralIlljormatioll 

Textbook 

Unit of Analysis: ------------------------------­

Coder Information 

TBE3 

Name __________ Field of Study: Major ______ Minor ___ _ 

Coding dates: Started Ended ____ Total Working days, ___ _ 

II. Instruction: Count and register the number, type and total number of items that are provided 

with in the respective chapters. 

Type and Number of Items 
4-< Obiective TYJle Subiective Type 0 .... 

.... OJ -.", on .n .... 
OJ <Il 0: OJ OJ) ~ - ~ 0: !':! OJ) -'" - E E OJ OJ) .S ;;: OJ) OJ) OJ OJ OJ) .... g. <Il ~ OJ 0: 

0: 0: .5 -= bi).5 0: 0: 0 

'" OJ ..s 0.0 - <Il . E .", 'f . ~ "'d 'f 
.... ;;: ..c: 0: - :E " 0: ;> 0 0: 1:: OJ 

U - , E '0 Ci. OJ .... § '" 0: 
..c: 

OJ " 
0 

<8 0 ~ OJ):'3 ~ 0 (5 u - '" 
",..c: til E 1:: 0. <Il 0: <Il 

o OJ 0. 

" 0 ~u .... " if. " .... 
~ 0 0 .n :;;; .;; ~ '0' f- f- " ~ is ~ u ..c: 0.. o on .... .... 

CIl ~ 

OJ 0 0.. 
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TBE4 

Coding Sheet for the Analysis of the Conditions of Illustrations in the 

Textbooks 

I. General Information 

Textbook: _______ _ b) Unit of Analysis: _______ _ 

Coder Information; 

Name ----------------------------------------------
Field of Study: Major ______________ Minor _______ _ 

Coding dates: Started ____ Ended ____ Total Working days ___ _ 

II. Instrnction 

I) Observe the individual illustration in the textbook and see its relation with the chapter it is 

meant for and detennine whether it is related to or not related to the chapter. 

2) Write the identification mechanisms (number, letter, topic, ... ) against the variables in the 

table. 

Chapter/Unit ---- -----------

Variable 
Picture Diagram Table Graph Map 

Total nQ of Illustrations 

nQ..ofIllustrations not related to the chap/unit 

nQ of Illustrations related to the chap/unit 

nQ of Illustrations with caption! description 

nQ of Illustrations with out caption! 

description. 

nQ of Illustrations with identification 

number/letter 

nQ of Illustrations with labeling 

nQ of Illustrations with out labeling 
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TBES 

Coding Sheet for the Analysis of Gender Balance in the Textbooks 

J. General Information 

a) Tex tbook ---------------------------- ------- b) Unit of Analysis --------------------------­

c) Coder Information 

Name _______ Field of Study: Major ______ Minor ___ _ 

d) Coding dates: Started ____ Ended ____ Total Working days ___ _ 

II. Instruction: Record required information depending on specific items/variables of the category. 

a) Write down the number of chapters/units/Lessons of the textbook under the following 

variable. 

Topics with 
Topics with male 

Topics with Topics with 
ChaplUnitlLessons gender female common 

reference 
reference 

reference sexes reference 

b) Grammar: Indicate and tally the number of proper nouns, pronouns and adjecti ves depicting 

gender character in the whole textbook. 

Chapter/unit 
Proper 

Pronoun Verb 
Adjective Common Nouns like 

Noun Teacher, Doctor, ... etc 
/Lessons 

F M F M C* F M C* F M C* F M C* 

C* ..... Common 

c) Pictorial representation and contents 

Obtain the number of pictures in each chapter and indicate their numbers, and the gender they 
are referring to . 

Chapter/ 
Total nQ Gender Female Male 

Not gender 
of referenced dominat Dominat Balanced 

Lessons 
pictures F M Both ed ed 

referenced 

I Total 
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Appendix D 

Interview Questions to Oromia Regional Education Bureau Curriculum 

Department Head 

I. Are there clearly deflned guidelines regarding textbooks preparation in order to 

keep its quality? Ifnot what problems have you noticed due to the lack of such 

guide lines? 

2. Is there a textbook policy? 

3. Wl1at are your jUdgment/comment on the current practices of textbook 

development, printing and evaluation? Wl1at do you recommend to improve the 

strategy? 
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Appendix E 

Questions for Interview Made With Textbook Writers (Curriculum Experts 

Involved III Writing Textbooks under Study) 

1. Is there a guide line either at federal or regional level you used to develop 

and evaluate curriculum materials for students of past ora list and semi 

pastoralist areas learnilig at ABE centers? 

2. Do you have any orientation or training concerning learning materials 

development? 

3. Do you have an experience in teaching and handling primary school 

students? 
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Appendix F: Responses of Interviews 

Formh 

Interview Made with Oromia Education Bureau Curriculum Materials 

Development and Distribution Department (16-08-2000 E.C.) 

1. There is no officially provided guide line in a printed form used to prepare 

textbooks. But used to conduct successive workshops to train, orient and 

capacitate our curriculum materials development experts in order to 

assist them produce quality textbooks. In addition to these IICBA­

UNESCO have trained our experts for two week on the techniques of 

preparing interactive textbooks for elementary school learners. 

The other method we are practicing regarding textbooks preparation IS 

that before starting to develop or revise a given package of curriculum 

materials, we used to invite scholars from different institutions including 

from the regional Education Bureau, and orient the team of experts on 

the issue. 

Regarding the evaluation process, the department has an expenence of 

developing instruments for the curriculum materials evaluation purpose 

and used to collect data by considering samples of weredas, schools, 

students, teachers and the community. We also conduct content analysis 

on each of the textbooks to be evaluated. We use these data in applying 

the process of evaluation and then revision of the textbooks. 

2. There is no textbook policy, neither at regional nor at federal levels. 

3. Regarding the current practices of textbooks development and publishing 

processes, I recommend that, it has to be outsourced to the priva te 

sectors based on the principles of free market economy. The evaluation 

can be held by the governmental institutions themselves. 
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Formh 

Interview Made with One of the Environmental Science Textbook Writers 

(15-07-2000) 

1. There was no written document used as a guide to write textbooks In 

general, also textbooks for students those learning at ABE centers of 

Pastoral and Semi-Pastoral areas. But I have participated on a training 

organized by the taskforce (Ministry of Education) that was conducted on 

the issues related with the how of developing curriculum materials for 

pastoralist area ABE centers held in Rift Valley College and Adama Ras 

Hotel. We were also provided by an organization known as EMPDA, if it is 

a guideline, which recommends issues related with the page layout of 

textbooks prepared for different levels of students . For example A4 size is 

highly recommended for first cycle students because of its 

appropriateness to express illustrations and letters in higher font sizes. 

2. Yes. I had participated in different short tern trainings organized by the 

curriculum Department of Regional Education Bureau in the form of 

workshops held at Bishoftu, Ambo, Adama and Waliso. 

3. I did not taught in elementary schools. But I have an expenence of 8 

years in teaching in high schools. 
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Formh 

Interview Made with One of the Afan Oromo Textbook Writers 

(20-07-2000) 

l. I did not come across with such guidelines. There is a document 

previously provided by EPMDA which recommends, specifically, the page 

setups of textbooks (such as margin and font size, page size, etc.) for 

students at different age and grade levels. For instance A4 size IS 

recommended for lower age and grade studen ts as it is appropriate to 

write letters and illustrations in higher font sizes. 

I had participated in different workshops where tra inings and orientation 

regarding the how of preparing textbooks are conducted. Regarding the 

preparation of textbooks meant for students lea rning a t Pastoralists and 

semi-Pa storalist a reas , I ha ve attended two different workshops organized 

by the Ministry of Education where an orientation on the issues related 

with the preparation of these textbooks was given and discussions was 

made. In addition to these, I have visited and observed some of the 

pasloralist areas, communicated with the pastoral community member s 

in Borena zone Dirre district. I used to observe different situations rela ted 

with the living conditions of pastora l community . I h ave visited three 

different kebeles where Abe centers were constructed la ter, a nd a 

relatively la rge market place found in Dublik town on Tuesday, the local 

market day. I used to interview some the members of the community 

those I found in the market while they are performing their task. Then I 

collected typical words, phrases and sayings. 

2. Yes. These trainings are those I m entioned in my answers for question 

number one above, and they are not few in number. Two of these tra ining 

workshops were held in Finfinne by IICBA-UNESCO . The others were 

held at different times since 1986E.C. in the different towns of Oromia 

such as Ambo, Adama, Wa liso, and Bishoftu. ICDR had a lso organized 

different workshops and trained regional curriculum materia ls 
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development experts of a ll regIons, at federal level, on how to develop 

curriculum materia ls while conducting revision of the syllabi. 

3. I h ave taught grades seven and eigh t for two years .I have a lso an 

experien ce of teaching at high schools for fifteen successive year s. 
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Form 14 

Interview Made with One of the English Language Textbook Writers 

(20-07-2000) 

1. I do not have any guide line given me regarding the issues of preparation 

and evaluation of textbooks in general. But there was orienta tions and 

trainings on th e issues related with the development of textbooks since 

1986 E.C. that was earlier, before my coming to the Bureau as an expert. 

I have participated on these trainings held at Adama, Ambo, Waliso and 

Bishoftu towns at different times. There were trainings on awareness 

creation programs regarding the general methods of the preparation of 

textbooks for learners at ABE centers of pastoralist and semi -pastoralist 

areas at Rift Valley College, Adama Campus in 1995E.C. and Adama Ras 

Hotel in 1998E.C.These tra inings were organized by Ministry of 

Education. I have participated on these trainings. 

2. Yes. I have participated on the trainings held at Adama, Ambo, Bishoftu 

and Walso, where the trainings were on the methods related with 

curriculum materials development, and minimum Learning Competencies 

formulations. 

3. I h ave been a high school English language teacher for ten consecutive 

years. 
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