







































































































































































































































































The information obtained from the ABE pupils and community members were
interpreted qualitatively while the data gained from facilitators, experts and NGO
focal persons through questionnaire were analyzed using statistical tools.
Accordingly, percentages, t-test SD and mean scores were used in the analysis.
Depending on the results the following findings were identified in the study.

1. As the matter of analyzing issues raised during focus group discussion with
the pupils and community members, the ABE program was conceived by
beneficiaries as follows:

(a) The ABE program, as perceived by the ABE learners was an
opportunity of getting basic reading, writing and computing skills,
creating new friends from the surrounding villages and means of
sharing experience to improve once attitude.

(b) Community members viewed the ABE program positively but as
most of the centers of the ABE were far away from their home area,
females could not benefit from the program, as they have to walk
long distance alone through forests and have cross rivers.

(c) As the time table in the ABE center was designed similarly with the
formal system, it couldn’t fit with the daily activity of the adults and
hence, the number of participants were not as that of expected.

(d) Though Menja adults viewed the ABE program positively, because
of the discrimination from some of the non Menja society numbers
Menja adults were not attending the ABE programs as it should be.

2. As the mean values and the t-test results show the major implementers
(facilitators, experts and NGO focal persons) in general perceived the ABE
program as its content was relevant to their needs and as there was no
language problems during the provision of the program.

Their mean values also show that the woreda education office and the

NGOs work in cooperation with the community for smooth functionality of
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the ABE program for the adults and the implementers also perceived ABE
program as helpful to female Menja as to be economically independent:

3. As discussed during focus group discussions the Menjas have no
experience to save their money and time while performing labor work, so
the ABE program can create awareness to manage their time and money
wisely.

4. As the matter of analyzing issues raised during the focus group discussion
with the pupils and community members adults attend ABE in the
extension program the ABE program in the study area was in the following
positions:

*  Children and females couldn’t attend the program

= As many of the adults fell under lower economic level
most of them can’t afford the school fees

» As usually there was no electricity, adults couldn’t
regularly attend the ABE class.

= As the ABE center follow regular/formal school
curriculum it’s difficult for adults to get text books.

= As many of the pupils suggested some times facilitators
ignore ABE classes and the pupils were forced to leave

the classes.

5. As the mean values and the t-test results show major implementers
(facilitators, education experts and NGO focal persons) in general
perceived ABE program as follows.

(a) They believe that ABE can provide basic skills for Menja people to
help them in their daily life and help them aware of their basic right
and freedom. It also provides better chance to educate females in a
community where Menjas live. ABE also provides quality of life for

the Menja people and hence, bring behavioral change. They also said
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that, national security will be recognized as citizens are
economically, politically and socially secured i.e. guaranteed and
feel safe as ABE promotes various developments in the community.

(b) The implementers also understood that not only the government that
should be responsible to promote ABE program, but also NGOs and
other agencies such as health and agricultural organizations must
actively involve to promo the program.

(c) In the case of ABE program, each group had different ideas as

facilitators somehow accept that curriculum should not be changed
between formal primary education and ABE program, while experts
and NGO focal persons refused and say the curriculum between the
two education levels should be different, that ABE curriculum is
designed based on the interest of adults.
But when they come to the content, however, they accept that ABE
content should be based on the culture of the adults and also adults
have the right to plan, operate and evaluate their own development
programs.

(d) Both the implementers also accept that for an adult completed ABE
program, it is possible to be trained in short courses for any
interesting job skills.

(e) When comes to the interest of the Menjas toward the ABE program,
they accept that Menjas have an interest to participate in ABE
program, then they accept the enrollment of Menjas in ABE was
somehow increasing.

(f) In the case of academic calendar, each of the respondents had
difficult perceptions for example, facilitators believe that the ABE
academic calendar should be the same as formal schooling; to the
contrary, the experts and NGO focal persons had the opposite. Both

respondents, however, accepted the point that says ABE centers
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could be built from local resources. When they come to priority and
attention they believe that more attention should be given to formal
school age children than those adult learners in NFE.
6. The facilitators and experts and NGO focal persons assess the existing ABE
provision program in their area and forwarded their evidence as follows:

(a) In their area the woreda education offices failed to pay attention to
provide education materials, to supervise ABE center operations and
to organize community forums on ABE. In addition, there was no
enough human and financial resource allocation for ABE program.

(b) From their observation, the ABE program and content offered to the
learners were found to be relevant to their needs. The medium of
instruction language in the ABE centers was also found to be with
no problem among the adults. It is also observed that ABE help
female Menjas to be independent in every angle, such as
economically or from gender issues.

(¢) The community management centers were found to fail in managing
ABE center activities. With the same token, the Menja people were
failed to follow up the progress of their children and to bring their
children willingly to the ABE center. However, the results showed
that they have the interest to participate in the ABE program.

(d) The time table for ABE was found to be against the interests of the
Menjas daily activity. So this might be the cause to make them lose
their interest to attend the program in addition to the program which
is not relevant to their needs.

(e) In addition to this the results showed that the relationship between
the ABE centers and the primary schools was not as such inviting.
So this might be the other cause to make the Menjas refuse to bring

their children to the ABE centre willingly.

87



5.2 Conclusions

Based on the findings in the study, the following conclusions are drawn:

ABE pupils and community members viewed the ABE program positively
and regard it as means of gaining basic reading, writing and computing
skills. Even though, the ABE provides more than these as it gradually
brings education that develops active and healthy citizenship, successful
lives through poverty reduction, gender equality, peace and overall human
development of the area where the ABE is implemented.

Though the findings of the study revealed that the education bureau failed
to provide human and material resources to the ABE centers, the principle
of the says that without significant increase in funding of ABE programs
for youth and adult and for ABE development within or outside school,
without sustained investment in the human resources necessary for
implementing ABE promoting strategy will not be possible.

The study also revealed that the education bureau of the two zones have
weak relationships with NGOs that have contact with education. As
experiences of different countries, the merits of NGOs and civil society
involvement in ABE program work is unquestionable. And without
substantial government support to guide and aid them in their efforts, the
rate of progress is likely to be disappointing. Moreover, in both Kaffa and
Sheka zones distance of the ABE centers from pupils homes, parents’ need
to use their children’s labor and as the result, pushing them to withdraw
from the school center were found as the major challenges of Menjas to
enroll in the ABE center.

In addition, the attention of the facilitators for better job and their need on-
the-job training were also revealed in the study as a challenge to implement

and provide the ABE program in the study areas.
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5.3 Recommendations
Based on the findings and conclusions drawn, the following recommendation are
forwarded with the hope that it would be used by NGOs working on ABE and

‘Sheka’ and ‘Kaffa’ education bureaus and their relevant stakeholders as well as

researchers.

1. The ‘Kaffa’ and ‘Sheka’ education bureau should make more effort as soon as
possible to expand ABE by initiating NGOs working on ABE to address across
quality of education to a target groups with no time to waste.

2. To increase access to quality of ABE, facilitators should be trained to acquire
knowledge and skill required for competent job performance that enables to be
paid better based on the qualification.

3. The study disclosed that there are lack of supervision, monitoring and
evaluation especially on the government side, there is less relationship between
the NGOs and government bodies. There is scarcity of resources and many other
problems that affect the implementation of ABE which result in weak
management and performance of ABE. Therefore, to improve such
circumstances the following measures should be taken:

a. The government body and the NGOs should assign expert and  field
supervisors that have enough experieﬁce, knowledge and interest to work on
ABE program in order to make up their relationship for better results by
providing the necessary educational materials and financial support
accordingly.

b. As ABE programs are operated by NGOs they should have to support the
centre with necessary resources in order to increase the facilities of ABE,
capacity of facilitators, which in turn improve the quality of ABE.

c. The Menja people have to be encouraged and motivated to know their duties
and responsibilities in order to perform accordingly, participate in the ABE

program, to bring their children to the ABE center and to develop friendly
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relationship with the non -Menja societies through ABE program and social
interaction etc.

d. Government bodies and stakeholders have to work more in creating
awareness among all the societies to bring mutual understanding and equally
among the society and to respect one another.

e. GO and NGOs have to work together for the solution that enables the Menja
people who are marginalized from the rest of the society to construct ABE
centers nearer to their area hence children and females can be beneficiaries of
the ABE program.

f.The ABE‘s academic calendar should be designed based on the interest of the
ABE pupils and community members.

g. The community members have to play a leading role in the
determination of their education need using any better possibilities to tackle
any ABE challenges accordingly.

h. Though the policy is to be governmental it would be best
implemented by variety of providers at different levels.

i. The program offered to ABE should be relevant to their need.

It is very difficult to get tangible evidence and documents that can tell more about
these Menja people, so it could be sometimes difficult to accept what informants
say as a rumor about them. Though there are few written materials that can give
clue about them, the chance to get detail information has still remained closed.

There are untouched story around these areas particularly in the areas where
Menja people live in large numbers; few of them are: the skill they have in hunting
and gathering food, climbing trees, making hives and their way of living, eating,
communicating with people, so and so forth. Hence, this study is just as spark of
light, to give hint in order to encourage researchers for further study as there are

many interesting things to study about in addition to the Menja people in ‘Sheka’

and ‘Kaffa’ zones in SNNPR.
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Appendices

Appendix A-C - Questioners to be [icld by Facilitators, Experts and NGO focal
persons.

Appendix D — Focus Group Discussion guide for community members.
Appendix E — Focus Group Discussion guide for ABE pupils

Appendix F — Observation Check list

Appendix G = Format of community member who participated in the focus
group discussion.

Appendix H — Format of ABE pupils who participated in the focus group
discussion.

Appendix I — The Amharic version of all the above formats.



Addis Ababa University
School of Graduate Studies
College of Education

Adult and Life-Long Learning Unit

A Questiori tire to be filled in by facilitators, education experts, NGO focal-persons.

Dear Respondents:
This is a questionnaire for an academic research on the pereeplion and practice of Adult
Basic Education (ABE) provision in ‘Sheka’ and ‘Kaffa’ zones among the ‘Menja’
people. Basically, it is designed for preparing a thesis paper in particular fulfillment of
MED Degree in Adult and Life- Long Learning. The finding of the study will help
stakeholders develop the appropriate perceptions on Adult Basic Education and improve
the practice of the provision in the area so that, the Menja people who particularly live in
Sheka il Kaffa zones would benefit from the program. The success ol this study is
highly «lzpendent up on your genuine, frank and timely responses. Thercfore, you arc

kindly 1 uested to fill in the questionnaire hones!tly and responsibly.,

Thanlcyou very much for your time and help.

Aster Tilahun



NB: General Direction
1. No need of writing your name
2. Indicate your responses using the mark “v"”

Write your additional comments, opinions and suggestions on the given spaces.

(o)

Part 1: Personal Information
1.1 Sex Male [] Female []
1.2 Age 1825 (] 26-35 (] 36-45 [_] aboved6 [ ]

[.3 Your organization:

" Education office (Woreda/Zone) ] NGO []
Community ]

1.4 Level of Education:

Grade5-8 [] Grade9-10 (L] Grade11-12  [J TTI
Certificate [ Diploma [] Degree (BA/BSC) ]

1.5 Total Work Experience

1.6 Years of Experience on the current position



Part 11:
Appendix: A

The following items are related to your perception of the ABE program. Please give your
responses to each items based on your understanding of the provision. The options given

are five, which vary from ‘Strongly agree’ to ‘strongly disagree’. Please put a tick (V)

mark.

Key: §=Strongly Agree

4 = Agree
* 3 = Undecided
2 = Disagree

1 = Strongly Disagree



N
da

No Items
I |In my opinion Adult Basic Education helps adults aware of their basic rights and freedom.
2 |Astomeitis only the government who should be responsible to promote ABE program. |
5 |l believe that ABE can provide basic skills to the Menja community to help them in their
daily life.
In my opinion more attention should be given to school age children who attend formal
4 schooling than Adult learners in NFE.
< |To me adult basic education can provide better chance to educate females in Menja
" |community.
6 |! believe that ABE can lmprove quahty of life of the Menja
Community.
7 in my opinion NGOs can help in expanding ABE.
g As to me ABE can help the Menja community bring
behavioral changes.
g |!nmy opinion there is no curriculum change between the first cycle of formal primary
education and the ABE.
10 s ; ;
[ believe that the content of ABE should be determined by the culture of the society.

Once a leamer completes ABE program, it is possible to be trained in short courses for any

interesting job skill.

12 ; ;
In my opinion adult basic education can promote various devel: p nents in the community.

|3 |As to me Menja parents are not interested to participate in ABL program,

14 |Inmy opinion ABE program should be provided as the same academic calendar as the
formal schooling.

s |! believe that ABE centers should not be built from local

" |resources.

16 |8 think the community have no right to plan, operate and evaluate their own
developmental programs.

07 In my opinion it is possible that ABE could be offered by health and agriculture agencies as-
well,

I8 | s to me ABE has no connection with National Security.

As to my understanding in relation to other non Menja community, lhc enrollment of

Menjas in ABE is mcreasmg

Comment/Opinion




n

No Items
I |in my opinion Adult Basic Education helps adults aware of their basic rights and freedom.
2 |As to me it is only the government who should be responsible to promote ABE program. |
5 |l believe that ABE can provide basic skills to the Menja community to help them in their
daily life.
In my opinion more attention should be given to school age children who attend formal
4 schooling than Adult learners in NFE,
< |To me adult basic education can provide better chance to educate females in Menja
" |community.,
¢ |l believe that ABE can |mprove quahty of life of the Menja
Community.
7 lin my opinion NGOs can help in expanding ABE.
g |Astome ABE can help the Menja community bring
behavioral changes.
9 In my opinion there is no curriculum change between the first cycle of formal primary
education and the ABE.
10 L ; ;
| believe that the content of ABE should be determined by the culture of the society.
1] |Once a learner completes ABE program, it is possible to be trained in short courses for any
interesting job skill.
12
In my opinion adult basic education can promote various devel: p nents in the community.
13 |Asto me Menja parents are not interested to participate in ABL program.
14 In my opinion ABE program should be provided as the same academic calendar as the
formal schooling.
s | believe that ABE centers should not be built from local
" |resources.
16 | [ think the community have no right to plan, operate and evaluate their own
developmental programs.
7 In my opinion it is possible that ABE could be offered by health and agriculture agencies as-
well,
18 |As to me ABE has no connection with National Security.

As to my understanding in relation to other non Menja community, (he enrollment of

Menjas in ABE is increasing.

Comment/Opinion




Appendix B

The following items are assumed to assess the extent of practicing ABE provision in your ABE
centre, Please give your response by putting a tick mark (P) to the item you choose.

Key 5=VeryHigh 4 =High3=Average 2= Low 1=Very Low

0 ] Items 2| 1
| [How often the woreda education office provides attention for the provision of education materials for l
the ABE centre?
2 . " y
- _|How often the woreda experts supervise ABE centre operation?
° _|How often woreda education office organize community forums on ABE?
* [How relevant is the ABE program offered to the community's need?

wn

How is the ABE of your center related with the primary education

in your area?

How is the interest of the community to participate in ABE program?

How relevant is the content in ABE text for the Adult learners?

5 IHow adequate is hun ar resource allocation for the ABE program in your area?
7 |How adequate is financial resources allocation for the ABE program in , yur center?
10 IHow effective is the language choice of the ABE instruction for the community?

How does the ABE time table fits with the Menjas' daily activities?

How often the Menja community follow up the progress of their children in education?

How often the CMC (Community Management Centre) encouraged for running ABE centre

activities?

How often the Menja c_ommunity willingly bring their children
to ABE center?

How often woreda education cffice, the community and the NGO work in co-operation?

How effective do you think is hat the ABE help female Menjas to be

self-contained?independent?

Comment/Opinion




Appendix C

The following Items are basically designed to Identify the major problems the ABE

program encountered In your nren,
Please put '™ mark that corresponds to your response.

Key: §- Very High 4- Iligh 3- Avernge 2- Low 1- Very Low

Ng

Items

: Problems that hinder School-age Menja children from participating In the ABE program

1.1|Low level of awareness of Menja community on modern educntion

1.2|The need of paremts for child labor

1 3| Poor schooling facilitics in ABE centres

de

The Menjas being undermined by the non-Menija societies t | on

1 3| Distance ol ABE centre from home

ta

I 6{Inability of parents to buy school-materials

2 [Problems related with role of the Men]as community

2.1|Urging children to withdraw from ABE

2.2{Have no opportunity to send their children to ABE centre

- 2.3|Absente of financial support to ABE centre

2 4fLack of encouragement to ABE

2.5|Lack of success in providing labor service to ABE

3 {Problems related to Facllitators

3.1{Low level of qualification

3.2{Low level of knowledge on the culture of the menja community

3 3|Responsibility while recruiting and assigning facilitators

1a|Requirement eriterin of [ncilitntors

3 5{Facditators monthly payment

3 é|Looking for better job

3.7|Lack of on the job training

da

Problems related with the role of Woreda Education Bureau

| Ilil1c|'l'|cic||| supervisory provision on ABE centre

4 2|Lack of motivation strategies to encourage the Menja community to participate 1 ABE

Shorage of preparing and distributing sufficient text

4
1 books on time

44 i ; .5 s )
Lack of providing sufficient training to facilitators and centre co-coordinators

4.5{Lack of co-coordinating Gos and NGOs on ABE program

3 |Problems related to the role of NGOs working in the area

5 1{Lack of provision of financial support to ABE center

5 2{Lack ol tramning for facilitators

¢ 1| nability 1o involve in the management ol the education

program

Shonage of iniiating parents to send their children to

54
the centre.

Inability to construct enough number of ABE centre in areas whe < the Menja community

live in large number .

55

Comment/Oprnion




Appendix D

This section is an INTERVIEW on' ' for Educatiou Exp -t and NSO
focal-person. The answers are based on what you have observed in
practicing ABE in your area.

I. Are there ABE centers in the area where the Menja community live in large numbers?
About how many? '

2. How does the community perceive the ABE provision in your area? Why?

3. Is the enrollment of ABE program in this area increasing or decreasing? Why?

4. How many adult literates are recorded in your area? And how many of them arc female?

5. Are there out-of-school children in your area who do not attend the ncarby ABE centre?
Why?

6. lHow many primary school students are mobilized from the ncarby ABE centre? How
many of them are female?

7. What are the major problems that are encountered in implementing ABE provision in your
area?

8. Do you think that the facilitators are paid well? How Many?

9. What is the total education budget of your zone?
And how many % of it is allocated to ABE program?

10. What is the measurement to assign (screen out) the facilitators to ABE program?

I 1s there any written document about the ‘Menja’ culture in your zonc?




Appendix E

This section is an INTERVIWE only for Facilitators. The answers are based
on what you have experienced in implementing ABE in your center.

1.  How do pupils see the ABE program in your area?

2. In what ways does the community participate in implen :nting ABE in your
centre? '
3. Is the center comfortable for provision of ABE prograi ? How?

4. How often do the facilitators get essential initial and regular refresher training?

5. Are there any policy problems to implement ABE program among the Menjas?

6.  Arc there any reading materials that are access to information for adult educators
as part of a support system?

7. What are the major problems of ABE program at your center?

8. What solutions do you suggest to solve these problems?

9. Areyou interested in your monthly salary (Payment)?  ‘hat is your suggestion?

10. Is there any poverty reduction activity in your community? What kind?

11. Are there disabled adult learners in your center? How do you treat them?




}Appcndix F

Focus Group Discussion Guide for CMC members and the Community

members.

I. Background Information
I. Woreda

2. Name of ABE Center Community members
3. Sponsor Organization
A. Government
B. Community
C. NGO
4. [Estimated distance from:
A. Woreda Town
3. Formal 1-4 School  km
C. Formal 5-8 School __ km
5. Participants '
Woreda | No Name Sex | Age Education Responsibility in CMC
|
2
3
4
5
]
2 S
3

I1. Main Data

. How do you see the learning of your children in this ABE centre?

(]

(98]

How could these problems solved?

lHow docs the Menja community perccive this ABE program?

Are there any problems you have faced because of your child attending the ABE?

4. Arc there school-age children who could not attend your center in your locality?

Why?
5. Is there drop-out case in your center? Why?

6. How many of the dropouts are female? Why?

e

o=

ABL program and drop-outs to the ABE center?

-~

What do you think are the reasons for children drop out from ABL centers?

. What mcasures do you think should be taken to bring those who could not attend

). To the best of your knowledge what is the role of CMC in the ABE center?




11.

12,

18.

. In what way the communities support the center?

Do you think the support from the surrounding community to your center is cnough?

What supports does the government provided to your ABE center (moncy, matcrial,
man power or other)?

What changes have you witnessed in your children and in your locality as a result of
ABE?

. How ollen does the woreda education expert supervisc your center?
. Do you think your children get education equivalent to formal schooling?

. What are the major problems you have faced in operating your center?

. What are the major problems that ycu expect your pupils face in their future learning?

. What does the Menja community believe attending ABE in relation to their:

a.Language?
b. Economy?

c.Gender?
d. Socio-cultural relationships with non-Menja community?

Do you participate in any community development sectors in your community? What
kind?

. Is there any poverty reduction activity in your community? What kind?
. Are you satisfied in the subject you are learning in your ABE center?

. At what age do girls get married in your community?



l.

Appendix H

Observation Checklist for the ABE centers

Center

Woreda

Name

Year established _

Estimated distance from the villageis ____ meter

2. Akind pf' material the ABE center constructed from:

-
D

5.

Primary school buildings
Corrugated iron

" Trce shades

Small hut __

Bigger fully-fledged hut __
Open wall rectangular house
Local hall

[Facilities the ABE has:

Time table used

Water

Common Toilet
Toilet for male's
Toilet for female's
Play grounds
Fence

Stool ___

Stone
Chairs ___
Desks

Cl alk board
Duster
Cupboard
Tables

Whole day

Shift system

Multiple grade system ___
Night

As convenient to parents
Others __
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