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CHAPTE ONE

INTRODUCTION

This part of the research presents background of the study, statement of the problem,
basic research questions, objectives of the study, significance of the study, delimitation of
the study, limitation of the study, operational definition of terms, and organization of the

study.

1.1. Background of the Study

Modern Education in Ethiopia was introduced in1908. Since then, a progress has been
made. Despite the progress made so far, the country has not fully universalized education.
Being aware of this fact, the Federal Democratic Republic of Ethiopian come up with a
policy reform of 1994.This policy was designed to solve the major educational problems
that had existed in the previous educational systems .Some of the draw backs of the last

educational policy were lack of quality, relevance, equity, and accessibility (ETP,1994).

The 1994 Education and Training policy gives due attention to teacher education
program for the reason that, TEIs have the potential to take changes in the society by
creating individuals and society who can make active participation in the development
process by acquiring knowledge, ability, skills and AttitudestMOE, 2003). Among the
areas of special attention and designated as most important strategies of the 1994 policy
was teacher training and overall development of teachers. Thus, teacher education
institutions are anticipated to equip student-teachers who are entirely appropriate to the
needs of today’s classroom and who have knowledge of subject matter as well as
pedagogical skills. Since, it is in the classroom that real learning takes place, qualified and
committed teachers are fundamentally required (MOE, 2005). Thus, teacher training
program is viewed as pertinent to enhance the capabilities of teachers and produce

competent and committed school teachers.

Pre-service teacher education program is generally takes place in university/college setting,

however, it cannot be happened without placing student- teacher to primary or secondary
















































































































































































































































































































































