
















































































































































































































percent) and students want to learn all the topics (9.5 percent) have. less influence on the teachers attempt 

to cover all the topics. 

Most subjects of the curricu lum stress cognitive domain. The weight given to this type of objectives in 

Amharic, English, mathematics, social studies and science subjects range from 75.75 percent (Amharic 

grade six) to 96.30 percent (social studies grade eight). In these subjects the affective domain is markedly 

under emphasized. In Amharic, grade eight mathematics and social studies the affective domain is totally 

ignored. Physical education and music give relatively higher weight to this type of objectives, which ranges 

from 22.73 to 33.33 percent. 

The psychomotor domain is the other domain which is given less weight although the magnitude is not as 

that of the affective domain. Amharic, English, mathematics, science and social studies are the major 

subjects that give less weight to this type of objectives, which ranges from zero percent (grade six social 

studies) to 19.04 percent (grade eight mathematics). On the other hand , physical education, music and art 

stress this type of objectives that extend from 31 .82 percent (grade 6 physical education) to 69.23 percent 

(grade eight physical education). 

There is no significant difference at 0.05 level between the grade levels on the emphasis they give to the 

three domains of objectives. Thus, the variation on the weight given to the domains of the objectives is 

within the subjects but not among the grade levels. 

In all subjects there is a general tendency of decreasing the number of objectives towards the higher level 

of objectives. The number of objectives classified under the category of analysis, synthesis and evaluation 

in the cognitive domain , organization and characterization by value or value complex of the affective 

domain, and complex overt response, adaptation and origination of the psychomotor domain is very less. 
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In the cognitive domain more stress is given at the first two levels namely; knowledge and comprehension. 

In the affective and psychomotor domain higher weight is given at the central level; namely valuing in the 

affective domain and mechanism of the psychomotor domain. In both cases there is imbalance between 

depth and breadth of the curriculum. 

Academic subjects put more weight on lower level of objectives as to compare to the non-academic 

subjects. Mathematics grade eight is the only academic subject that gives relatively higher emphasis to the 

higher level of cognitive objectives. 

There is no significant difference at 0.05 level between the grade levels on the emphasis they give to 

different levels of objectives. But there is significant difference among the three domains of objectives due 

to the higher emphasis given to the higher levels of objectives in the psychomotor objectives and the 

higher emphasis given to the lower level objectives in the cognitive domain . 

The majority of the teaching methods cited in the syllabuses are lecture/explanation (50.17 percent), 

question and answer (14.23percent) demonstration (9.71 percent) and discussion (15.46 percent). The 

guided discovery, task/project and inquiry methods comprises the least proportion of the methods cited in 

the syllabuses which only constitutes 4.24 percent, 2.60 percent and 1.64 percent respectively. Thus, the 

methods suggested in the syllabuses tend to be more of exposition or transmission than discovery and 

problem solving methods that enable students to go deep into the subjects and work independently. 

There is no significant difference on the methods of teaching between the grade leve ls at 0.05 levels. But 

there is significance difference between the academic and non-academic subjects for the non-academic 

subjects stress on demonstration method as to compare the academic subjects. 

In most subjects more weight is given to theoretical exercises. The highest emphasis is observed in social 

studies and science subjects. Mathematics and language subjects although they stress mostly on 
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theoretical exercises the emphasis given to practical exercises are relatively high as to compare to science 

and social studies. 

The non-academic subjects emphasize practical exercises except music, which stress on the theoretical 

aspect. The emphasis given to practical exercises generally tend to increase towards the higher-grade 

levels. 

5.2 Conclusions 

The major difference in time allocation between the current curriculum and the previous curricula of the 

same grade levels is the higher emphasis given to science subjects and the exclusion of vocational and 

technical subjects in the present curriculum. Thus, this curriculum is more of academic especially at the 

higher two grade levels. The exclusion of vocational Itechnical subjects from the curriculum seems to 

contrad ict with the educational objectives of the second cycle of primary education that says, "to enable 

students of this cycle to become productive citizens by providing basic skills and vocational training" 

(MOE, 2000:5) and Marew (2000: 101). This objective cannot be fully achieved by providing academic 

subjects, as the curriculum does not include even a single vocational or technical subject. On the other 

hand , although higher time is allotted for science subjects at the higher two grade levels as to compare the 

international norm and the previous curricula of the country, it is not possible to conclude that there is time 

imbalance between the science and the other subjects because the educational policy stipulates to 

emphasize science subject in the cycle. 

There is inadequacy of time to cover the contents in science subjects in grades seven and eight although 

thirty percent of the curriculum time has actually been given to these subjects. There is also similar 

problem in social studies in grades six, seven and eight. On the other hand, more than adequate time is 

allocated for art and music vis-a-vis the amount of contents of the subjects. In both the above stated 
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groups of subjects there is a mismatch between the amounts of the contents of the subjects and the time 

allocated to cover them. Thus, the time allocation revealed an apparent lack of knowledge about the 

amount of contents presented in these subjects. However, the time given to the other subjects seems well 

balanced. 

There seems unconscious utilization of time by most teachers. Most teachers spent one half of the time 

allocated for the subjects in giving notes for students that would have been used for other actual teaching 

and learning activities. These teachers would be in no position to cover the contents by devoting only half 

of the time for explanation and, doing and correcting exercises. In addition, most teachers try to cover all 

topics of their subject without identifying the less important topics needed for awareness which require less 

time or totally to be omitted from the topics to be taught thoroughly which require more time. This is due to 

their belief that all the topics are important to be learnt by the students and the pressure from school 

administrators and supervisors. Thus, both of these affect the adequacy of the time allotted for the 

subjects that force teachers to teach fast, order their students to copy down their textbooks or teach in 

their spare time that would have been used for other remedial purposes. 

The academic subjects highly stress on the cognitive domain. In these subjects the psychomotor domain is 

markedly under emphasized. The emphasis given to the affective domain by these subjects is extremely 

low. In some of these subjects the affective domain is totally unrepresented. Thus, there is a clear 

imbalance among the three domains of objectives as most of the subjects of the cycle are in this group. 

The balance among the three domains of objectives seems fairly balanced in the non-academic subjects 

although they relatively stress on the psychomotor domain due to the nature of the subjects. All these 

holds true in all grade levels, as there is no significant difference between the grade levels on the weight 

given to the three domains. In general, the curriculum is heavily overloaded on cognitive domain of 

objectives. 
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In all subjects there is a tendency to decrease the number of objectives towards the higher levels. Most of 

the cognitive types of objectives in all subjects except mathematics grade eight are at the first two lower 

levels. The number of objectives at the application; analysis, synthesis and evaluation are very minimal. 

Such curriculum, which is tied up with such lower level of objectives, does not seem to develop higher 

thinking skills and deep understanding. On the other hand, the affective and psychomotor objectives stress 

at the central levels. Such premature leap to the central level objectives that are not built upon the lower 

levels and remaining at central level without going to more complex of learning reflect another problem of 

balance between depth and breadth. This is mostly reflected in the non-academic subjects, which 

emphasize on these domains of objectives. In general, the academic subjects put more weight on lower 

level objectives as to compare to the non-academic subjects. Therefore, the emphasis on breadth is more 

serious in the academic subjects and the cognitive domain of objectives than in the non-academic 

subjects, and psychomotor and affective domains. There is no significant difference between the grade 

levels on the emphasis given to different levels of objectives; hence, there are similar imbalances between 

depth and breadth between the grade levels. 

Most of the teaching methods cited in the syllabuses are expository type such as lecture/explanation, 

question and answer and demonstration that suits for broad survey coverage than an in-depth 

understanding. Teaching methods like guided discovery, task/project and inquiry methods that invite 

students to go deep in to the subjects and work independently are very minimal. Thus, the teaching 

methods suggested in the syllabuses, like the levels of the objectives, depicts the focus of the curriculum 

on breadth than depth. 

There is a general imbalance between theoretical and practical exercises which most of the subjects 

stress on theoretical aspect. This is highly reflected in social studies and science subjects. In mathematics 

and language subjects although relatively higher emphasis is given to the theoretical exercises the 
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magnitude of imbalance is less serious. Based on the nature of the subjects the non-academic subjects 

except music, have fair balance between the two types of exercises though they stress on the practical 

aspect. There is also a tendency to increase the number of practical exercises towards the higher-grade 

levels. Generally, the imbalance between theoretical and practical exercises can be said less serious as to 

compare the imbalances between the three domains of objectives and breadth and depth of the 

curriculum. 

5.3 Recommendations 

The data on the adequacy of time likely to suggest making some adjustments on the period 

allotment rather than accepting the centrally set time schedule as it is. Therefore, the 

period allotment must be examined with respect to the content of each subject as 

outlined in the syllabuses and textbooks. In this case, the time allocated for music and art 

in grades five and six would need to be reduced to two periods per week. These periods 

should be added to social studies and science subjects of the same grade levels and bring 

some topics from the higher grade levels to these grade levels considering the maturation 

level of the students, the sequence, horizontal and vertical integration of the topics. 

2 In general to keep the time balance it requires more effective use of the existing school time rather 

than prolonging the school day or the academic year. Thus, the teachers must be helped in 

identifying the most important and the less important topics rather than to treat each topic equally 

and trying to cover all the topics which cannot be actually covered using the available time. To insist 

teachers on dogmatic policy to cover all the contents is unworkable. Therefore, it would be more 

advisable and profitable if the school administrators and supervisors focus on helping teachers to 
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utilize the time allocated efficiently and effectively rather than insisting to cover all the topics 

specified in the textbooks. The teachers should be also oriented how to assist their students to take 

notes rather than considering note giving as the exclusive responsibility of the teachers. In addition 

to th is, teachers' performance evaluation should be based on how efficiently the teachers have 

used the time allotted rather than a mere coverage. Furthermore, the role of the teachers' guide in 

providing teachers with practical advise in indicating which topic is raised in the previous or next 

grade levels, which topic is related with topics of the other subjects, which topic need more 

concentration must be clearly stated rather than simply mentioning selection is acceptable in certain 

cases. 

3 If the stated objectives of the cycle to train student on vocational and technical skills through the 

academic subject is correct, the only workable strategy is that substantial elements of technical and 

vocational skills should be consciously integrated and delivered through their application in other 

subjects. In this case, the science subjects can playa major role. Otherwise, if this objective is 

referring to the parallel structure of vocational and technical education this objective should not be 

stated in this way under the second cycle primary education. 

4. Educational objectives should not be confined only on cognitive domain. Attention should be also 

given to the important role of feelings and physical activities in the students learning so as to 

integrate thinking, feeling and doing in the learning process and enhance the over all development 

of the learner. In this regard, the objectives stated in the syllabuses need to be restated. 

5. To stimulate critical thinking of students require cultivating the students' thoughtfulness and creativity. 

To achieve this it is necessary to set curricular objectives that stress on higher level rather than on 

lower level objectives concerned on retention, recalling and reproducing previously acquired 
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knowledge. Therefore, the objectives stated in the syllabus need to be redefined to accommodate 

the need for more high level of objectives. 

6. The policy advocates problem-solving method would be the major teaching method in the cycle. This 

requires students to be engaged in an intelligent process of continual inquiry and discovery than 

merely exposed to explanations. Therefore, the teaching methodologies that provide an opportunity 

to the student to be involved in exploration, manipulation, experimentation, inquiry and making 

generalizations on their own should be more highlighted in the syllabuses than methods concerned 

on transmission. 

7. The students must be able to practice or engage in doing things to develop their skills and solve 

practical problems. However, the current curriculum mostly focuses on exercises that require 

acquisition of knowledge. Thus there is a need to design more appropriate curriculum, which allow 

students to experience a range of practical problems, and exercises that develop students' skills in 

doing things that are demanded both in and out of school. In this regard, the science subjects need 

much more improvements. 

8. To implement all the above recommendations at once may be difficult and may need longer time 

but all these should be considered during revisions and reprinting of syllabuses, textbooks and 

teacher guides. 
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5. Your Qualification a) TTl c=J 12 +1 year collage c=J 
c) 12 + 3 c=J d) Degree holder c=J 

6. Your Field of Specialization (for teachers above TTl qualification) _____ _ 

7. Your Weekly teaching load in Periods _______ _ 

8. Average number of Students per Class _______ _ 

Part II Period Allotment and Method of time Utilization 

1. In your opinion how far the period allocated for the subject you teach is adequate to cover the 

subject on time? Indicate your response using the following table for each of the subjects and 

grade level you teach. 

Subigg Grade level a) Not adeguate b) adeguate c) More than adeguate 

c=J c=J c=J 
2 c=J c=J c=J 
3 c=J c=J c=J 
4 c=J c=J c=J 

2. If your response for question 1 above is "not adequate" in your view how many additional period per 

week is needed to cover the subject on time? Indicate your response using the following table for 

each of the subjects and grade level you teach. 

Subigg Grade level a) One b) Two c) Three 

c=J c=J c=J 
2 c=J c=J c=J 
3 c=J c=J c=J 
4 c=J c=J c=J 
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3. If your response for question 1 above is "not adequate" what mechanisms do you use to cover the 

contents? 

a) Ordering students to copy notes from their textbooks L:=J 
b) Teaching additional periods un your spare time L:=J 
c) Teaching all the topics in short L:=J 
d) Leaving the contents uncovered L:=J 
e) Teaching hurriedly to cover all the topics L:=J 

4. In your view what should be done to solve the problem of time in-adequacy to cover the subject 
on time? 
a) Increasing the number of school days L:=J 
b) Increasing the schools hour c=J 
c) Reducing the amount of the contents of subject L:=J 
d) Reducing the number of subjects being given in the cycle and adding the obtained period 

to the remaining time c=J 
e) If others, please specify ______________ _ 

5. If your response to question 4 above is "yes", what is the major reason? (you can choose more than 

one answer). 

a) Yes c=J b) No L:=J 
6. If your response to question 4 above is "Yes", what is the major reason? (you can choose more than 

answer). 

a) All the topics are important c=J 
b) National and class examinations cover all the topics c=J 

c=J c) School administrators and supervisors control whether all topics are covered 

d) The students want to cover all the topics c=J 
e) It is one of the criteria for teacher's performance evaluation c=J 
D If other, please specify ______________ _ 
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7. How do you mostly utilize the time allotted for the subject you teach? 

a) Teaching the whole period and in the process the students 

take notes by themselves. CJ 
b) Giving notes and teaching in alternate periods CJ 
c) Teaching in part of the period and students exercise what they have learnt in the remaining 

time CJ 
d) Teaching the whole period and students take notes from their textbook CJ 
e) If other, please specify ______________ _ 

II 

Thank you again for yourcooperation 
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APPENDIX -B 

DEFINITIONS OF THE DIFFERENT LEVELS OF THE THREE 

DOMAINS OF OBJECTIVES. 

Levels Of The Cognitive Domain Of Objectives From The 

Lower To The Higher Level 

Knowledge: involves the remembering of previously learned material. It 

includes from recall of single facts to complete theories or generalizations. 

2 Comprehension: is the ability to grasp the meaning of material. It involves 

translating material from one form to another, interpreting materials and 

estimating future trends. 

3 Application: refers to the ability to use learned material in new and concrete 

situations. It includes application of rules, methods, concept principles, laws, 

procedures and theories. 

4 Analysis: refers to the ability to break down material into its component parts 

so that its organization and structure may be understood. It includes the 

identification of the parts analysis of the relationships between parts, and 

recognition of the organizational principles involved. 

5 Synthesis: is concerned with the ability to put parts together to form a new 

whole. It includes the production of a unique communication, a plan of action 

or a set of abstract relations. 

6 Evaluation: refers to the ability to judge the value of a material for a given 

purpose based on definite criteria.(Wehon and Malian, I 992:AD I-AD3) 



Levels Of The Affective Domain Of Objectives 

Receiving: refers to the student's willingness to attend particular phenomena 

or stimuli. It is concerned with getting, holding, and directing the student's 

attention. 

2 Responding: refers to active participation of the student. At this stage the 

student not only attends to particular phenomenon but also reacts to it is some 

way. 

3 Valuing: is concerned with the worth or value a student attaches to a 

particular object, phenomenon, or behavior. This includes from simple 

acceptance of a value to high degree of commitment. 

4 Organization: is concerned with bringing together different values, resolving 

conflicts between them and beginning the building of an internally consistent 

value system. 

5 Characterization by a value or value complex: at this level the student 

behaves in accordance with hislher value system that controls hislher behavior 

for a sufficiently long time. At this stage the student develops consistent 

philosophy of life and an internal derive to continue it(Welton and 

Mallan,1992:AEI-AE3). 



Levels of the Psychomotor Domain of Objectives 

Perception: refers the use of the sense organs to obtain cues that guide motor 

activity. It ranges from sensory stimulation through selection of task relevant 

cues to translation in to action. 

2 Set: refers to readiness to take a particular type of action. It includes mental 

and physical readiness to act. 

3 Guided response: refers to the early stages in learning a complex skill. It 

includes imitation and trial and error. 

4 Mechanism: is concerned with performing acts with some degree of 

confidence and proficiency. 

5 Complex overt Response: refers to currying out skillful performance of 

motor acts that involve complex movement patterns smoothly and accurately 

with minimum of time and energy. 

6 Adaptation: concerned with altering movement patterns to fit requirements of 

a new problem situation (Abebe 1991: 201) 

7 Origination: refers to creating new motor act or original movement patterns 

to meet the requirement of a new problem. This stage stresses or creativity of 

highly developed skills. 



APPENDIX-C Table-l Instrumentation of the Taxonomy of the cognitive Domain: Levell 

Sub Categories Examples of key words Examples of Direct objects 

Define, distinguish acqUire, Vocabulary, terms, terminology meaning definitions, referents, 

identify, recall, recognize elements, facts factual information (sources, names, dates, 

<1.l events, persons, places) properties, examples phenomena 
OJ} 

'"d Recall, identify, recognize, acquire Forms conventions, uses, usage, rules ways, devices, symbols, 
<1.l ........ 
~ 
0 

representations, styles, formats, actions, processes, movements, 

~ continuity, development, trends, sequences, causes, relationships 

forces, influences 

Recall, recognize Areas, types, features classes, sets, divisions, arrangements, 

classifications categories 

Recall, recognize to acquire, identify Criteria, basics, elements. Methods, techniques, approaches, uses 

procedures, arrangements, classifications categories 

Translate, transform, illustrate, prepare, Meaning, samples, definitions, abstractions representations, 

Comprehension read, represent change rephrase, restate words, phrases 

Interpret, reorder arrange differentiate Relevancies, relationships, essentials, aspects, new views 

Distinguish, make, draw, explain, qualifications conclusions, methods, theories, abstractive 

Demonstrate 

Determine estimate infer, conclude, predi Consequences, Implications, conclusions, factors, ramifications, 

Differentiate extend interpolate meanings, corollaries effects, probabilities. 



APPENDIX -C Table 2- Instrumentation of the Taxonomy of the cognitive Domain: Levcl-2 

Sub categories Example of Key words Examples of Direct Objects 
Application Apply, generalize, relate, choose, develop, organize, use, employ Principles, lows, conclusions effects, 

transfer, to restructure, to classify methods, theories, abstractions, situations, 
generalizations, processes, phenomena, 
orocedures. 

Analysis Distinguish, detect, identify, classify, discriminate, recognize, Elements, hypotheses, conclusions 
categorize, deduce, analyze contrast, compare, assumption, statements of intent, arguments 

particulars, relationship, interrelations 
relevancies, themes, evidences, fallacies , 
cause and effect, consistency, parts ideas, 
assumptions, forms, pattered, purposes, 
points of view, bias, techniques, structures, 
arrangements organizations. 

Synthesis write ,tell relate produce constitute transmits ,to originate modify Structures, patterns products. Performances 
to document -unique communication to propose, plan design , design works communication specifics 
modify, specify, to drive develop, combine, organize, synthesize composition efforts, plans, objectives 
formulate specifications schematics, operations ways, 

solutions, means phenomena, taxonomies 
concepts, theories, relationship, abstractions 
generalization, hypotheses perceptions, 
ways discoveries. 

Evaluation Judge, argue, validate, asses, decide, cons ides, compare, contrast Accuracy, consistency fallacies, reliability 
Standardize, appraise on internal or external criteria flaws, errors, precision, exactness ends, 

means efficiency, economy, utility, 
alternatives, courses of action standards 
thcories generalizations. 

Adapted from Metfessel, Micheal and Kirsner (1974: 82-84) 



APPENDIX -D Table 3- Instrumentation of the Affective Domain of Objectives 

Levels of Sub categories Examples of key words Examples of Direct Objects 
I 

Obiectives 
Receiving Differentiate, separate, set apart share. Sights, sounds, events, designs, 

arrangements 
Accumulate, select, combine, accept Models, examples, shapes, sizes, 

maters, condenses 
Lower Select, post rally, respond to, listen, for, control Alternatives, answers, rhythms, 

nuances 
Level Comply with to follow, commend approve Direction, striations, laws, 

Responding policies, demonstrations 
Volunteer, discuss, practice play Instruments, games, dramatic 

works charades burl esque 
to applied ,acclaim, to spend leisure time in ,augment Speeches plays, presentations, 

writings 

valuing Increased measured proficiency in increase numbers of Group membership artistic 
relinquish, specify production, musical production, 

personal friendships 
Assist, subsidize, help, support deny protest, debate, Artists, projects view points, 
argue arguments, deceptions, 

Higher irrelevancies abdications, 
irrationalities 

Level Organization to discus, theorize( on)abstract to balance, to organize, Parameters, codes standards, 
define formulate goals systems, approaches 

criteria limits 
characterization Revises change, complete to requires to be rated high Plans behavior methods, efforts 
by value or by peers in, to. be rated high by subordinates in, manage humanitarianism ethics, 

value complex to resolve to resist avoid, integrity maturity 
Extravagance, excesses, 
conflicts, exorbitance 

Adapted from Metfessel, Micheal and Kirsner (1974:85) 



APPENDIX-E Table 4- Instrumentation of the psychomotor Domain Objectives 

Levels of Sub categories Examples of Key words Examples of Direct Objects 
I 

objectives , 

Perception Choose, to describe detect di fferentiate, 
distinguish, identify, to isolate, relate select, Sound of machine, music to particular dance step, 
to separate maps, graphs, charts 

Set Begin display, explain, move placed Ire act of Sequences steps desire to do things desire to act, 
read respond show start listen maps, graphs charts 

Lower Assemble copy builder, calibrate construct, Materials, equipments, machines goods furniture 's 
dismantles display dissects, fastens, fixes, space parts, first aid procedures sequences of 

Level Guided grinds beat, manipulate, to measure, mend, preparing meals, -as demons traced or shown or 
, response mixes to organize to play sketches, works-as learned maps charts graphs take notes dancing 

demonstrated or shown, throwing typing speaking develop eye and hand 
coordination 

Mechanism and Operates, dissects fasten opens manipulate, Writes smoothly and legibly sequences operations, 
complex overt close, sketches writes, dances plays maps, charts, graphs playing musical instrument 

Higher Response demonstrate swim drive draw sing repair dancing acting drawing perform accurately, 
independently, proficiently, with speed, 

Level Adaptation and Adjusts adapts, alters changes rearranges Methods procedures, dress style, mystical com 
Origination reorganizes revises varies arranges combines position dance step, write original composition 

composes, constructs creates, designs, forms shapes, plan, drawings music goods, 

--- ----- '----- - ---- -
originates develops counter act furniture painting sculpting, 

Adapted from Abebe (1991: 202) 



APPENDIX- F 
FORM! 

Coding Sheet for Categorizing Domains of Objectives 
I. General Information 
I. Subject of the Syllabus _______ _ 
2. Grade Level. ______ _ 
3. Sampling Unit (Chapter), ___________ _ 

4. Page to _____ _ 

5. Coding Unit Objectives 
6. Codder _________ .a)Qualification b) Subject 

Major_-::-__ ---,--::-_ 
7. Coding Date a) Started -b)End C)Total 

da ys~-=-=-:::-::-----:-=-__ ----:= 
II INSTRUCTION: -Enter "X" in the table under the category you think most 
appropriate based on the definitions and indicators given for each category and on your 
judgment which the objective primarily focuses. 
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APPENDlX-G 
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Coding Sheet for Categorizing Levels of Objectives 
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II INSTRUCTION: -Enter "X" in the table under the category you think most 
appropriate based on the definitions and indicators given for each category and on 
your iudgment which the obiective primarily focuses. 
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APPENDIX-H 
FORM 4 

Coding Sheet for Categorizing Types of Teaching Methods 
I. General Infonnation 
I. Subject of the Syllabus _______ _ 
2. Grade Level.-:--:-=:--_-:-__ 
3. Sampling Unit (Chapter), __________ _ 

4. Page to_-:-=:---:-:-:--:-: 
5. Coding Unit Types of Teaching Methods 
6. Coder a)Qualification b)Subj.Majr 
:-:-::---:-_7. Coding Date a)Started _____ _ 
b )End c )Total da ys,--------:-:------:-_,----_ 
II INSTRUCTION:-Enter "X" in the table under the category you think most 
appropriate. 
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APPENDIX - I 
FORM 4 

Coding Sheet for Categorizing Theoretical and Practical Exercises 
I . General Information 
I . Subject of the Syllabus _______ _ 
2. Grade Level 

--:--:-=-----:---
3. Sampling Unit (Chapter) ___________ _ 

4. Page to--,--_--=-=::-----:_ 
5. Coding Unit Questions of Exercises and Student Activities 
6. Coder a)Qualilication b)SubjectMa 

Jr.--::------==--_ 
7. Coding Date a)Started -b) End c)Total 

days==-=-=-=-=-__ ---:-::-o 
INSTRUCTION:-Enter "X" in the table under the category you think most 
'pnate based on the deli . . . .. ~.~ .. ~ _ . . d indicators given for each --~- _. . 
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APPENDIX· J 

CHARACTERISTICS OF THE RESPONDENTS 

Variables Characteristics Teachers 
Category NQ % 

Sex Male 159 84.57 
Female 29 15.43 

Total 188 100 
Age Less than 30 years 17 9.04 

30 -40 years 74 39.36 
41 - 50 years 85 45.21 
51 and above years 12 6.38 
Total 188 100 

Qualification TTl 100 53.19 
12+1 15 7.98 
12+2 70 37.23 
12+3 3 1.60 
Total 188 100 

Work Experience 1 -5 years 12 6.38 
6-10 years 14 7.45 
11-15 years 21 11.17 
16 - 20 years 52 27.66 
21 -25 years 55 29.26 
26 and above years 34 18.08 

Total 188 100 
Status on the Career Beginner Teacher 4 2.13 
Structure Ladder Junior Teacher 5 2.66 

Teacher 29 15.43 
Senior Teacher 71 37.76 
Associate Lead Teacher 79 42.02 
Total 188 100 
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