








































































































It is indicated in the table that the initiat ive the female participants took in the four 

question areas is very less when compared to the initiative their male counter parts 

took in the mixed-sex group discussion. 

4.1.2. Distribution of Turns among Female Participants in Single-sex 

Groups 

One other specific objective of the study was to examine the participation of fema le 

students in single-sex groups. This is presented in Tables 7-12. 

Table 7. Distribution of Turns among Female Participants in Single-Sex Group of 

Group 2 

Total TT% * PI 

Turns * * Tota l Part. Part. PI Rank 

H * * * Starred Total Level Index Rank Order 

* * * Turns Stars (PL) (PI) Ord er ( PI) 
* -t 

I A B C D i E F G H I J K L M 

f-T 3 7.89 - - ! - - 3 3 12 <I 126.24 2 -

FI 5 13. 15 - 2 2 2 - 6 12 2 52.60 4 3 

I *F2 10 26.3 1 - 4 2 2 2 10 22 2.2 127.34 1 I , 
F3 3 7.89 - - 2 I - 3 7 2.33 42.83 6 4 

-
*F4 7 18.42 I 2 2 2 - 6 12 2 73.68 

, 

" j 

F6 3 7.89 - - I I - 2 5 2.5 39.94 7 5 

XL 2 5.26 - - I - I 2 6 3 47.34 5 -

LL 3 7.89 I I I - - 2 3 1.5 17.75 8 -

i Total 38 100 2 2 II 8 6 34 79 2.32 - - -

It can be observed ti-om Table 7 that Fl, F2, F3, F4, and F6 got PI of 52.60, 127.34, 

42 .83, 73.68 and 39.94 respectively and accordingly stood third, first, fourth, second 
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and tifth respectively. FS was absent from Lesson Two and her contribution IS 

incomplete and is not taken into account. 

• F2 and * F4, who stood first and second in the rank order, shouldered the 

responsibility of group leader. *F2, who was given two chances to be sel ected as 

group leader is by far ahead in the amount of participation. 

Table 8. Distribution of Starred Turns among Female Participants in Mixed­

sex Group of Group 2. 

Topic Work Self-selection Allocation Sequence Total 

Turns TT% (A) (8) (C) (D) 

T 3 10.34 3 3 3 3 12 

FI 5 17.24 3 3 - 5 II 

I *F2 10 34.48 3 6 4 10 23 

, F3 3 10.3 4 1 3 - 3 7 

I 

I 

*F4 6 20.68 2 5 I 7 15 

F6 2 6.89 - - - 1 1 

Total 29 100 12 20 8 29 69 

Table 8 indicates that *F2 did better in voluntarily taking turns (6), allocating 

speakers and activities (4), and sequencing of discourse (10) than other participants 

in the group, except that she did equal topic work to the one FI did(3). F 1 di d 3 

topic work, 3 self-selection and 5 sequencing of discourse, but did not allocate 

speaker and activity. *F4, the next group leader to *F2, did 2 topic work, 5 selt~ 

selection, 1 allocation, and 7 sequencing of discourse. The table shows that all 

participants except F6 did topic work, and sel f-selection. F6 did not allocate 

speakers and activities and so did F I and F3 . 
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The tabl e indicates that unlike in the mixed-sex group, the .female participants in 

their same-sex group got Illany starred turns, taking initiative in the four question 

areas of A-D. *F2 and *F4 shouldered the responsibility of group leader controlling 

the overall direction of the group interaction. 

Table 9. Distribution of Turns among Female Participants in Single-Sex Group of 

Group 4 

Total TT% * PI 

Turns * * Total Part. Part . PI Rank 
I 

B I * • * Starred Tota l Leve ! I 
I 

Index Ra,'l k Ordel 

* i * * * Turns Stars (PL) (P I) Orde r (P I) 

A B C D E F G H I J K L M 

*F I 5 16.66 - 2 I 2 - 5 10 2 66.64 3 " J 

*F3 10 33.33 - 1 3 5 1 10 26 2.6 225 .. 310 1 1 

F4 3 10.00 - - - 3 - 3 9 3 90.00 2 2 

F5 6 20.00 1 - 4 - 5 8 1.6 51.20 5 5 

F6 2 6.66 - - - 1 - 1 3 3 59.94 1\ 4 

LL 1 3.33 1 - - - - - - - - - -

XL - - 1 - - - - - - - - - -

I Total 30 100 3 3 10 12 1 27 63 2.33 I - - -

From Table 9, we see that F I, F3, F4, F5 , and F6 got PI of 66.64, 225 .3 10, 90.00. 

51.20, and 59.40 respecti vely and stood third, first, second, fifth and fourth 

respectively. *F3 showed more active involvement in thegro\lp discussion than 

other participants in the group. She stood first with high score of PI, scoring more 

than double of F4, who stood second. *F l and *F3 shouldered the responsibility of 

group leader. *F3 got two chances of leadership of the group. F2 was absent from 

Lesson Two, and her contribution is not taken into account, as it is incomplete. 
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The table indicates that unlike in the mixed-sex group, the fem ale participants in 

their same-sex group got lllany starred turns, taking initiative in the four question 

areas of A-D. *F2 and *F4 shouldered the responsibility of group leader controlling 

the overall direction of the group interaction. 

Table 9. Distribution of Turns among Female Participants in Single-Sex Group of 

Group 4 

Total TT% * PI 

Turns * * Total Part. Part. PI Rank 
I 

B I * * * Starred Total Leve l I Index Ra .'lk Ordel , 
* * * * Turns Stars (PL) (PI ) Order (PI ) 

A B C D E F G H I J K L M 

*FI 5 16.66 - 2 I 2 - 5 10 2 66.64 3 3 

*F3 10 33.33 - I 3 5 I 10 26 -2.6 225 .. 310 I I 

F4 3 1000 - - · 3 · 3 9 3 90.00 2 2 

F5 6 20.00 1 · 4 · 5 8 1.6 51.20 5 5 

F6 2 6.66 . · · I · I 3 3 59.94 " 4 

LL I 3.33 I · · . · . . - · · · 

XL . . I · · . · . . - · · · 

! Tota l 30 100 3 3 10 12 I 27 63 2.33 
I · · · 

From Table 9, we see that F I, F3 , F4, F5, and F6 got PI of 66.64, 225.310, 90.00. 

51.20, and 59.40 respectively and stood third, first, second, fifth and fourth 

respectively. *F3 showed more active involvement in the gropp discussion than 

other participants in the group. She stood first with high sc.ore of PI , scoring more 

than double of F4, who stood second. *F! and *F3 shouldered the responsibility of 

group leader. *F3 got two chances of leadership of the group. F2 was absent from 

Lesson Two, and her contribution is not taken into account, as it is incomplete. 
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Table 10. Distribution of starred turns among female participants in mixed-sex 

group of Group 4. 

Turns TT% Topic Work Self-selection Allocation Sequence Total 

(A) (B) (C) (D) 

*FI 5 22 .72 2 3 - 5 10 

*F3 10 45.45 I 8 4 10 7' _J 

F4 3 13.63 3 3 - 3 9 

FS 3 13.63 I 1 1 3 6 

F6 1 4.54 - - - I I 

Total 22 100 7 15 5 22 49 

Table 10 indicates that * 1'3 did better in voluntarily taking turns (8), allocating 

speakers and activity (4), and sequencing of discourse (10), though she did less topic 

work(1) than F4(3). F4 did 3 topic work, 3 self-selection, and 5 sequencing of 

discourse, but did not do any allocation of speaker and activity. *F I did 2 topic 

work, 3 self-selection, and 5 sequencing of discourse, but did not do any allocation 

of speaker and activity though she was a group leader. F5 did I topic work, I self­

se lection, I allocation and 3 sequencing of discourse. F6 started I sequence, but did 

none of the remaining question areas (topic work, self-selection, and allocation). 

From the table, it can be seen that the female participants in their same-sex group 

took fair initiative in the four question areas of A-D, controlling the direction of tbe 

group interaction. 
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Table 11. Distribution of Turns among Female Participants in Single-Sex Group of 

Group 6 

* PI 

* * Total Part. Part. PI Ran k 

Total B * * * Starred Total Level Index Rank Order 

Turns TT% * * * * Turns Stars (PL) (PI) Order (PI) 

A B C D E F G H I J K L M 

' T I 4 - - - - I I 4 4 64.00 4 -

FI 4 16 - I 2 I - 4 8 2 64.00 4 4 

*F2 5 20.00 - - 5 I - 6 13 2.16 93.31 3 3 

*F3 7 28.00 I 2 2 2 - 6 12 2 11 2 2 2 

i F4 2 8.00 I - - - I 4 4 4 128 I I 

F5 4 16.00 - I 2 I - 4 8 2 64 4 4 
-

LL 2 8.00 - - - - - - - - - - -

Total 25 100 2 4 II 5 2 22 49 2.22 - - -

Table II shows that Fl, *F2,*F3, F4, and F5 got 64.00, 93.31 , 112.00, 128.00 and 

64 .00 respectively and stood fourth, third, second, first, and fourth respectively. All 

of them got starred turns of various numbers (from 1-6). Both F2 and F3 played the 

role of group leaders. F6 was absent from Lesson Two; her contribution was 

incomplete and thus was not considered. 
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Table 12. Distribution of starred turns among Female participants in mixed-sex 

gl'oup of Group 6. 

Topic Work Self-selection Allocation Sequence 

Turns TT% (A) (B) (e) (D) Total 

T I 4.34 I I I I 4 

FI 4 17.39 2 2 - 4 8 

*F2 6 26.08 3 6 - 6 )5 

*F3 6 26 .08 2 4 - 6 12 

F4 I 4.34 I I - I 4 

F5 4 17.39 I 3 I 3 7 

Total 23 100 10 17 2 21 50 

It is possible to see from Table 12 that *F2, one of the group leaders, did better in 

topic work, and self-selec tion than other participants in the group, but the 

sequencing of discourse she did is equal to the one *F3 did (3) . The table indicates 

that all the participants in the group did topic work and sequencing of discourse. But 

none of them except F5 allocated speaker and activity, which seems to have been 

compensated by self-selecti on, as all of them self-selected to take turns to speak (see 

column B). 

The table also indicates that. unlike in the mixed-sex group discussions the femal e 

participants in their same-sex group discussion did reasonably fair topic work, self­

selection, and allocation. 
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4.2. Discussion 

The research points to gender disparity in classroom partic ipation. The research 

findings support the findin gs of Lockhead (1970), Gass and Varonis ( 1986), Pica et 

a l ( 1989). and Shehadeh ( 1994). However, the present findings contradict the 

findings of Amanuel ( 1990). Thi s cou ld be attributed to that Amanuel's subjects 

were the most privi leged an d the best students whereas the subj ects of this study 

were less privileged and low achievers. The methodology used by Amanuel is again 

different from the methodology used in this study. In Amanuel 's study turns were 

divided into short and long whereas in this study the distinction between short and 

long turns was not made as a turn can go from a single word to a stretch of talk . 

Also in Amanuel's study pattern for certain participants to employ initiative in the 

areas of topic work, self-selection, allocation, and sequencing of discourse, whi ch 

are important to mark a participant 's active involvement in group interaction, was 

not considered whereas it is considered in this study. 

The results of the transcribed data indicate that the amount of participation of femal e 

students in mixed sex groups was less than the amount of participation of their mal e 

counter parts. The female participants took the other extreme of the rank order 

whereas the male participants stood on the top subsequently (1-3) in each mixed-sex 

group . The results also indicate that in mixed-sex groups female participants took 

less initiative than their male counter parts in areas of topic work, se lf-select ion. 

allocation and sequence. Female participants did not take the responsibility of group 

leader in mixed-sex groups though each group was given four chances to choose 

volunteer group leader and change roles. All the four chances went io the male 

participants in each mixed-sex group and the male participants controlled the overall 

direction of interaction among the mixed-sex groups. 
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The interview results support the aforementioned findings. 100% of the male 

respondents and 80% of the female respondents sa id they believe that girls are less 

active participants in group discussions than boys are. As a result 80% of the male 

respondents said, they prefer working in mixed-sex groups to single-sex groups 

because they want to 'assist' or encourage the female students (their 's isters ', to 

quote their words) . Twenty per cent of the male respondents said they prefer 

working in mixed-sex groups to single-sex groups because the female students do 

not contribute much in group discussions. Eighty per cent of the female respondents 

on their part said they prefer working in mixed-sex groups to single-sex groups 

because they had trust in the answers the male participants give or the answers they 

themselves give after discussing the issue with the male participants and they feel 

that they would academically benefit from such groups. Twenty per cent of the 

female respondents said th ey prefer working in the girls-only group because boys 

dominate them in group discussions. 

The results, therefore, validate the presence of male dominance in mixed-sex group 

discussions. The male participants in such groupings took greater advantage to use 

discussion in a way that al lowed them to retain the turn, enjoy a greater amount of 

ta lk, and thus produce a greater amount of comprehensible out put than the female. 

On the other hand, the findings also revealed that single-sex group discuss ion 

offered female participants comparatively greater ' opportunities to produce 

comprehensible output than mixed-sex group discussion. The rtwlts df the recorded 

transcripts show that female participants in single-sex groups took more initiative in 

areas of topic work, self-selection, allocation and sequence than they did in mixed· 

sex groups. Th e female partic ipants shouldered the responsibility of group leader in 

their same-sex groups whereas they did not do any in mixed-sex groups. Therefore, 

s ingle-sex group interacti on provided better contexts for femal es to produce 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

The study aimed at finding if there are gender differences in verbal participation in 

mixed-sex group discussions. To this end, mixed-sex groups of half females -half 

males and single-sex groups of females were formed and their verbal participation 

in group discussions was video-taped and transcribed verbatim. Van Lier ' s (1988) 

modified model was used to describe student-student interaction in group 

discussions in terms of interactional turns. 

Results showed that the amount of verbal participation of female students in mixed­

sex groups was by far less than the amount of participation of their male counter 

parts. The female students in all mixed-sex groups took the other extreme of the 

rank order whereas their male counter parts took the top position . Female students in 

the mixed-sex groups took less initiative in the four question areas of topic work, 

se lf~ selection , allocation and sequencing of discourse than their male counter parts. 

None of the female students in the mixed-sex groups shouldered the responsibility 

of group leader though each group was given four chances in the course of the group 

discussion to choose volunteer group leaders. All the chances were given to the 

male participants and the overall direction of the discourse' was controlled by them. 

The female students in the single-sex groups, however, shouldered the responsibility 

of group leader and the discourse was controlled by them. Results also indicate that 

the amount of verbal participation of female students in the single-sex groups seems 

to be more than the amount of verbal participation of female students in the mixed-

sex groups. 
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On the other hand, female students shouldered the responsibility of group leader in 

their same-sex group discussions. They made more active personal involvement in 

their same-sex group discussions than they did in mixed-sex groups. The amount of 

participation they made in their same-sex group discussions also seems more than 

the amount of participation they took in mixed-sex groups. 

The turn taking patterns observed show that even if their English was poor. the 

students were using the target language to communicate their ideas. The tindings 

give us some insights that female students in mixed-sex groups tend to be dependent 

on their male counter parts in group activities. On the other hand, the findings also 

give us some insights that female students in their same-sex groups take the risk to 

shoulder their responsibilities in group activities. 

5.3. RECOMMENDATIONS 

The following are recommended based on the findings : 

I. Instructors should aware their students that student-student interaction in 

classroom promotes language learning as it provides the students with the 

opportunities to practice the target language among themselves; 

2. Female students should be encouraged to take turns and use the target 

language in mixed-sex group discussions as they do in their same-sex group 

discussions and; 

3. Female students shoul d also be encouraged to take risks in playing the role of 

group leader to practice controlling the overall direction of the discourse. 
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Implications for Further Research 

The study has considered only gender differences as likely factor affecting 

classroom participation in group discussions. However, there is an assumption that 

many variables, other than gender, may be at work in verbal participati on in group 

di scussions. Further research may consider the following areas with a more 

thorough description of subj ects: 

I. Such factors as quality of background education, student intelligence, cultural 

background , socia l an d economic classes, and tradition (city vs country) : 

2. A number of personality characteristics, which may be associated with 

participation; and 

3. Non-verbal participations as they are very important in participation. 
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APPENDICES 

I. Discussion Tra nscripts 

A. Discussion Transcripts of Lesson One 

Group 1 

A B C 0 

• • • • I. T. Okay, you are going to choose two tasks out of the following four. 

Let me wri te them on the blackboard. [After writing the four tasks]. 

Well, I now want you to get in to groups of six members. Boys 

together. and girl s together. Harry up, please. lamal, you come here 

and join the girls group; you also do the same. Now choose two tasks 

from the given four, one to di scus today and the other to discuss next 

period. Discuss in your group to choose the two and you will tell us 

why you have chosen the two from the given four. Fifteen minutes. 

Quick. Don't forget to choose vo lunteer group leader. 

* * * • 2 MI. Okay, let us talk or di scuss. Shall we start by choosing group 

leader? 

• • * • 3 M2. Yes , yo u are group leader. I choose you. 

* • • 4 M3. We tak e, em, we accept. Do you object?[Looking at F2] 

• 5 F2. No . 

• * • 6 M3. And you? [Looking at F3 and F I] 

7 F3 . No. 

g F l.The same. 

* • * 9 MI. You say that, okay. Let us talk ; which topic shall we select~ 

• 10 M3. Em, Vlhich then? 

:I: • • II MI. Quickly. time is ... 

* * 12 M2 . Em, 1' 111 reading. The second ; yes that. Drinking alcoho l. chat. 
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cigaretl '~ . yes, bad habit, is it not? 

13 Fl. Yes. right. 

, 14 Ml. Why') Tell , why? What about first. First. 

, 15 M 1. No, second, please second one. That is better, is it not? 

16 1"2. Yes, ,,'cond o 

* 17 MI. Oka\ . second. Reason, reason; because we have to tell reason. 

, 18 M 2. Because that is bad; very bad. They bring health, economy and 

many many problems 
, 

19 'MI . Yes. they clamage health, we finish money, no work and man y 

many problems. Let me write down. 

* 20 Ml Yes, later you will tell. Yes, write down. 

Group 2 

21 *F2 . Peopic who drink quarrel , become sick, suffer headache , vom it. 

many prcblems. Chewing chat is bad also why because you need 

money tt lr buying you sit, no wo!·k . 

22 Fl. All arc good ideas very , very good. 

23 Fl. Wait. please, you also. She has not finished. 

24 F 6. Yes, she has not. 

)-
-) Fl . Enou~ i l , enough 

26 F j . Conti nue, finish 

27 *F2. Smoking bring many many problem . For eX3.mple. em .. . . em. 

You finish money, concerning health, lung problems, cough, not 

good smell , all these are bad. Is it not, Kadija? 

28 F4 . Yes . ,\ 11 are bad habit, you say true. 

29 *F2. Cap we acid another? Who can add? 

30 F I. Here, look; drinking, chewing chat, smoking, make you out cast. 

People don't like 

31 *F2. Yes, that is true. But we have not said? New idea that not said 

before. 

GO 
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Group 3. 

ABC D 

* * * 
• 

* * * 

* 

* * 

* 

* * 

* * 
* * 

* 

* * * * 

32 MI. What about the problem of cancer? 

33 M j . 0 1 Ya. Smoking also brings cancer. 

34 M I. Lung cancer. 

35 *M3. True. Right you are. Because there are different kind of cancer. 

Yes. Good. Do you have some to add? 

36 F2. Em, yes . Bad smell when you breathe. It is difficult to sit in front 

of people because of that. 

37 *M3. Very good. Good idea again. That is why lad ies have to 

Parti cipate. 

38 M2. Because of gender issue. Haha, is it not? 

39 h Yes 

40 *M3. Good many many points or ideas. Do we have time to 

conti nue? 

41 M I . I thi nk we have no time. Tell us what you have write down. 

42 M2. Yes, summary. Key key points because we 3r~. go ing to 

Report; right? 

43 Fl. Yes, yes. 

45 *M3. The points are the fo llowing; 

Smoking brings many problem such as economical problem by 

finishing money, health problem on lung, cough, cancer also bad 

smell. Drinking brings many problems such as economical because 

you pay much money to buy alcohol, quarrel with other people. kill 

or die. yo u may also get sick headache and a ll body pain are 

comm un. Chewing chat also hnve .. 

46 T. Well , time is, O! Twenty minutes elapsed. You now stop di scuss ion 

among groups and report. You tell us wh ich tasks you have chosen 

and why. [Reporting went on mainly by )!roup leaders 1. Good, now 
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the majority have chosen the second task which reads "People in our 

Country Traditionall y Drink Alcohol , Chew Chat and Smoke 

Cigarette .. ". You now once aga in discuss the task in yo ur group. 

Dot down the important po ints. You are going to writ~ an t:ssav 

based on the points you dot down whi le the di scussion is on. 

Group 4 

47 'F3 . Yes. that is good. It is an interesting topic, yes? 

XL. Yes. 

48 F2. We can say many things about this. 

49 *Fl . Right. Let us start from the question. It says ' if yes why? How" 

Why should we banid [to mean band)? How can we banid? are the 

the first questions. Banid means to stop, the teacher said. Okay? 

How can we stop people who have the habit qf drinking, chewing 

and s-moking? Yes, [ind icating F2] 

50 F2. Em, by teaching people. 

51 *Fl . Yes. good point. Another point? 

52 Fl. But it is habit. It is difficult or it is, impossible to, to stop habit. 

You can teach, but it is difficu lt they do not stop smoking, 

chewing and alcohol. They crumot work, they are not active 

when they are not getting that. 

53 Fl Okay. Okay. Yes to stop habit is very very difficult, it means . 

Fine. Yes please? 

54 F2. That is difficult. But it is important for yo ung people so that 

they will not start or begin. Before de'!eiClD the habit, it is 

important to teach. 

55 F4. So, that is not stopping. 
., .' 

56 Fr,. Some people can stop. Some people who : ;av~ the habit can stop. 

I know. 
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57 *Fl. Yes. It means teaching can help. Another? 

58 F5. The government has to prevent them. 

69 *F3. How? 

70 F5. He can. Why not? 

71 * F3. I mean, the method or the way. 

72 FI. The government can do that by punishing those who produce 

cig~rette those who smoke. 

73 *F3. Are yo u saying that?[Pointing to FS] 

74 FS . Yes. 

Group 5. 

75 M,. For example, can you study without 

chewing chat if you have the habit? Very difficult or it is not 

poss ible. I-[ow do yo u think so? 

76 M J . [ t is d ifficulL but if you clon ' t get, what can you do? 

77 1..L. H fl h [h ughter] 

78 M,. If I do n ' t get, I cannot stud y. That is what I say' 

79 *M2. Okay. That is difficult, but gradually I think it is possib le to 

reduce the habit. What about drinking the alcohol? [He looked at 

80 

81 

82 

83 

102). 

F2. It is possible to, to reduce and reduce and gradually stop. 

*M2. Okay, [Looking at FI]. 

P,.The same 

84 1'. You now have to change roles . Each group has to choose 

another group leader. Okay? Choose vo luntee r ones and go on 

your discussion. 

85 MI. We are go ing to choose another group leader? 

86 M2. Yes , [ am changed. Choose another one. 

87 M I. Let him be, [pointing to M3]. 

88 tvh. No. now from gi rl s. 
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* * * 89 F3. No. no. He is ri ght, [looki ng at M I] . 

* * 90 Fl. Yes. he, he. 

* * * 91 M2. Okay, please, don' t waste our ti me. Let him be and we 

continue. 

92 LL. Yes,yes. 

* * • 93 M2. Continue from what we said. We said we can gradually stop 

chewing and drinki ng. 

" * 94 *M3. So, we are left with smoking cigare'tte? 

* ~: * 95 Ml. Yes, I say it is also difficul t to stop. 

96 XL. I-Iaha [laughter] 

" " • 97 M2. Sti ll the re [laughing] 

• * • 98 MI. Yes, smoking and chewing are equal. The habit is very 

di flic ult or em ... very serious to stop. Many people can not 

stop smoki ng because of they cannot be active without that. It 

is because their stomach does not digesting food without that. 

So, [ say it is very difficult for them to leave cigarette. 

• " * • 99 M3. But if we educate the people about the harmfulness of these, 

you don 't think they can reduce or minimize? 

" • 100 F3. Yes, [nodd ing agreement] 

101 LL. Yes, that is it. 

Group 6 

.A B C 0 

• 102 FJ I think the points have already mentioned. The consequences 

are economic, health and social consequence. 

* • 103 F5. Ya, no new. WE said all. 

* * 104 *F2. Yes, the points are raised. But to go according to the order of 

the questions. [ mean to put the points in order. 

" * 105 F3. Yes [The previous group leader]. Also we can go to the detail. 
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106 Fl. 'Deta il? 

107 Fl. Y~s detai ls. When we say econom;c problel11s, it include 

pri vate economy, country economy and the like; yes? 

108 LL. Yes, yes 

109 F;. Yes. it is clear For example, the man smok ing. drinking and 

chewing has 10 pay money from hi s pocket. He is tinishing his 

salary. His children are becoming poor, they don ' t go to schoo l. 

They will become beggar when they grow. Look how it makes 

poor. 

11 0 F •. Yes. yes. True. 

II! FJ . There are many many others. 

11 2 F2. To make it suitable for our writing of the essay, let us put these 

points in step by step .. em oreler hy order When we say 

economic problem or consequencp.. this include; It makes 

indi viduals poor at private level, i(mak~s ('ount ry poor al 

coun try level. Also chewing chat, drin ~ i ng and smok; ng create 

problems health wise. 

11 3 LL. Yes, health , health wise. 

114 F6. Yes. They create lung pro blem, headache, cancer, all in all 

health problem. Em, also social problem, people don' t li ke 

you, because yo u quarrel. in sa lt and damage properl y. Is it 

no I') [Iouking at F2] 

11 5 F2.AII Ihese points are important. 

11 6 T. Alright ; time is up. Please, once please. Don't forge l. that we 

shall meet 011 the day after tomorrow right' ,,( t hi~ period 

11 7 F2.01 lime has gone. Le i us leave. it is e!")l,gh, ya. 

11 8 LL. Okay, okay . . . 
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B. Discussion Transcripts of Lesson Two 

NOle that the transcripl is in Ihe order orthe recording. The recording ofthe/irsl lesson 

storied wilh mixed-sex group and interchangeably went on to single-sex group. then 10 

mixed- sex group and so on IIntil each group was recorded once. The numbering oFlhe 

groups was given during the fi rst recording beginning with the mixed-sex group and 

il1lerchangeably going onto Ihe last sixth group. The same numbering was IIsed while 

recording the second lesson. Necording the second lesson slUrted with the single-sex grolll' 

discussion and interchangeahlv went on to the last group until each group wus recorded 

once. That is why the numbering in this transcript startsFom 2, moves back to l,thento 3 

and so on. 

Group 2 

A B C D 

* * * * 119 T. Wright you will get in to your previous group; I mean the groups 

yo u formed the day before. Be in your previous seats. Your top ic 

o f discuss ion, today, is the one yo u chose last time. J hope yo u 

remember the topic . Choose group leaders as usual , the will ing 

ones. Dot down important points whil e the discussion goes on so 

that you wi ll use them to write your essays. By the way, one of 

your group member is 

missing. What is wrong with her? 

* 120 F2. Absent 

* * 121 T. Why? Do you know the reason? 

• 122 F2. No, 1 don ' t know 

* * • • 123 T. Another is also missing from the other group. They should not 

124 have mi ssed thi s class . Okay, let you go on yo ur di scuss ion an y 

ways. 

125 F6. The topic was what? Who wrote yesterday? 
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174 M3. A lot of methods, many many are told by media, or on media. 

By being one to one, or only one girl friend, by usi ng 

condom, by abstaining all are told on media. 

175 *M 1. The problem is not don ' t knowing or lack of education on 

AIDs. You know, em all people men, women, chi ldren a ll 

know how HIV AIDS can be profected. But , you see. em 

they don't or we don 't use or implement by practice. 

Practically , we don't use or implement. 

* 176 F3. Yes correct 

* 177 F2. He is right 

* " 178 M2. So. what can we do? It is the problem 

* * 179 F2. We have to implement or bring in to practicall. 

* * * 180 M3. The problem is when drinking alcohol. They drink alcohol, 

they don't know themselves during night, they can go to bar 

ladies. 

* * 181 M2. Beautiful gi rl s also .. 

182 LL. Haha [l aughter] 

* * 183 *M I . Ush. Please. Solution, solution. 

* * 184 M3. As our psychology teacher says, behavivral change is 

important. We have to stop making mistakes drinking a lcohol. 

see ing beautiful girl s. 

185 XI. Haha. 

. , • 186 M3. yes what we learn, we have to bring into practical or 

practicing. 
) 
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187 ' F3. The solution is educating, further educating people about AIDS . 

188 F2. Churches, mosques, and other religion ' people also have 10 

parti cipate very much. 

189 *F3. Yes. when I say education, it include all what you are say ing. 

190 FI. Always educat ing, educating. But doctors have di ed by AIDS. 

Tili s is told many times . Doctors, teachers, other intellectua ls. 

191 F5. You are right. There are many educated people who are dying 

by HIV AIDS. 

192 F4. And what do you think is the solution? 

!93 Fl. Educating is not a solution, that is what I am say. 

194 F5. AIDS has no solution except God. 

195 'F3. In addition to God, we have to think of other so lu tion. We have 

to il11plement what we learn. Some people can make mi stake. 

hUl11an being is not perfect. But we should not see only those 

who make mistake. 

196 F2 . And when I say church and mosque filthers have to leach, I am 

saying they have to leach people to accepi God. God can kecp us. 

197 *F3. Va. you are ri ght. Shall we say n0 so i li ti o n ~ 

Some pcople can make mistake, human beiilg is no perfect. 

198 F6. Yes. that is good idea. 

199 T. Don't forget to dot down the important POilllS so that you will 

include ther:l into yo ur essay. 
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" * 200 *M I , All right. Let us come to summarizing dotting down the 

important points, 

* • 201 M3, Start li'om why we say A IDS is worrying 

* 202 M I . Yes . you are ri ght. It wil l be convenient when we wri te the 

essay , 

* * 203 F2 , Sha ll we write the essay? 

* 204 *MI, Forget that. But, who is interested can do. 

* 205 F2. Yes, okay. AIDS is killing many many people . It is killing 

~ educa ted, yo ung and old. man and women, all. 

206 XL. Ycs, 

" * 207 "M I. Good. Old people are without help because the ones who 

have energy are killed by AIDS. Em, em 

* * 208 M3. Children are not going to school bcause no mother no father. 

No one to help them. Some school are closed because of 

teachers killed by HIV ya. 

209 FI. Yes. 

2 10 F3. Many problems. You are ri ght. 

* * 2 11 MI ,Good,We can also include all the ecohomical and social 

problem we said before . 

" * 2 12 M2. Yes, Because educated and energetic people are killed by 

AIDS, who bring economic growth? It is problem. 

I 
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II. Interview Questions 

Interview 

The aim of these interview is to supplement a gender research currently being conducted. 

Since the success of the research depends on the truthfulness of your responses, you are 

kindly requested to respond the questions honestly 

For Girls 

I. If you were given the freedom to join the di scussion group of your choice, wou ld you 

prefer A) a girls only group B) a boys only group C) a mixed group of uoys 

and girls 

Why~ ___ . ___ _ 

2. In many cases in Engl ish classes, girls and boys sit wi th members of the same-sex and 

do not often mix. What do you think is the reason? __________ _ 

3. From your observation of group di scuss ion in Engli sh classes who do you think 

participate more. girl s or hoys~ A, Boys B. Girl s 

4. Do you see any advantages or disadvantages of working with boy; in group activities0 

I f yes, what are these 

5. Do you believe that boys are generall y better than girls as students and as discussion 

partness0 

6. Do you think yo ur indi vidual participation increases: 

A) in onl y girls group B) in mixed groups of boys and gi rl s. Why? _____ _ 



II. Interview Questions 

Interview 

The aim of these interview is to supplement a gender research currently being conducted . 

Since the success of the research depends on the truthfu lness of your responses, you are 

kindly requested to respond the questions honestly 

Fo r Boys 

7. If you were given the freedom to join the di scussion group of your choice, would you 

prefer 

and gi rl s 

Why? 

A) a girls only group B) a boys only group C) a mixed group of bays 

8. In many cases in English classes, girls and boys sit with members of the same-sex and 

do not often mix. What do vou think is the reason? - - --

9. From your observation of group discussion in English classes, who do you think 

participate more, girls or boys? A, Boys B, Girls 

;l (). 1)0 yell I see any advantages or disadvantages of working with girls in grou p actil'itic.<' 

If yes, \.vhat are these? 

Ii . Do you believe that boys are generally better than girl s as s tlld ~nts ancl as discllss ion 

partness? 

12. 1)0 you think your indiv idual participation increases: 

A) in only girls group B) in mixed groups of boys ~nd girls. y\ih y~ _ _ __ . _ _ _ 
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