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ABSTRACT

The main purposes of this study were to assess the practice, chullenges s and prospects of
affirmative action program to enhance the girls’ education in Debre Brehan University.
The method employed in the study was descriptive survey supplemented by qualitative.
The participants of the study were 102 instructors, 257 female students, 1 university
official, 1 dean of students and 1 gender office expert of Debre Brehan University.
Respondents were selected by stratified sampling, simple random and purposive
sampling technique. As a method of data gathering tools, questionnaire and interview
were employed. Data obtained from questionnaire was analyzed using statistical tool like
frequency, percentage and chi- square test of independence. The data obtained from open
ended were also analyzed using themes and frequency. The interview data is used to
supplement results of quantitative data. The results of the study revealed that the
university did not have affirmative action policy frame work that guide and protect
female students but, the practice of affirmative action program 1o enhance girls
education is encouraging, nevertheless it need improvement specially in changing
attitude of male students, female themselves and university society as a whole, because,
majority of challenges comes from university leader, male students, female students, and
university society. To overcome those challenges and problem the study participants
suggest for improvement of the program. There is no significant difference in perception
toward the practice of affirmative action and instructors and female as students attitude
toward affirmative action at (P>0.03). And few of the practice of affirmative action found
to be significant among different level of experience and faculty of teacher, year of study
and faculty of students. Based on the research finding the following recommendation has
been forwarded. Such as increasing female instructors with higher qualification, creating
awareness among school community, providing constant tutorial class and other support
such as orientation and guidance and counseling service among all batches and faculties
equally, orienting first year students on department choice and reserve department place

for female student in all faculties etc.... were suggested.
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text books. However, female students can be successful in contributing for the welfare of the

society so long as they get an opportunity (Tariku, 2007).

Education as investing a human capital is one of the most effective means to reduce poverty
and encourage the sustainable development of one country and an individual in particular.
Improving girls® access to education, with the goal of attaining gender equality and equity is a
critical component of promoting development and meeting millennium development goals
(MDGs). Increasing access to education and enhancing performance of female is fundamental
to economic developm_ent and poverty reduction as women are half part of the society.
Educating girls is also instrumental in improving the lives of women and children against
HIV/AIDS aﬁd poverty. In order that higher learning institutions should be in a position to
fulfill their mission of the local people and world community, they need to adopt and
implement deliberate policies to address social and gender imbalance at all levels within the
institutions. In line with this, the Ethiopian government has been taking various affirmative
action programs to eliminate discriminations against women. For instance, the Ethiopian
constitution states the purpose of such action is to give special attention to women so as to
enable them compete and participate on the basis of equality with men in social, economic
and political life as well as in public and private institution '(Constitution of Federal

‘Democratic Republic Of Ethiopia Article 35 :3, 1995).

Since 1992, the Ministry of Education, through providing female students special admission
to higher education institutes has implemented affirmative action, the admission requirement
for female students lower than that of male students by 0.2 (Meron, cited in Tariku, 2007).
Besides the affirmative action program taken by ministry of education, the New Ethiopian

Education and Training policy was issued in 1994. Following the Education policy, three



Education Sector Development Programs (ESDP) (ESDP I, ESDP II and ESDP III) were
developed for translating the policy statement into action. The programs goals relating to
gender equity include: Increasing primary enrolment ratio, increase girls’ share of enrolment
in primary schools; Improve the quality of educational facilities; and improving teachers
training; Reform the curricula to make it relevant and gender sensitive; Reduce the dropout
rate and repetition rate of girls by half, and increase the number of schools especially in rural
areas. ESDP I1I that runs from 2005/06-2009/10 is programmes to implement the Education
and Training Policy; with targets for improved access, quality, efficiency, and equity (MOE,
2005). It indicates that admission, completion, and transition rates of girls will be increased to

reach those of boys (Japan International Cooperation Agency, [JICA], 2006).

In addition, to ministry of education, the higher education takes a corrective measure of past
discrimination. There are other campus based affirmative action prlograms in different higher
learning institutes. For example at Debre Brehan university, the affirmative action program
assumed to entertain special annual orientation and support program for all first year students,
female only tutorials, special female only counseling, academic guidance and special material
support for female student are some of the institution based affirmative action programs
provided by Debre Brehan university. Affirmative action and equal opportunity policies in
higher Education admission are important and significant step toward classing gender gap.
Affirmative action policies are means to corrective measure on continue lag of female behind
boys in terms of enrollment rate, completion rate and performance or achievement in
Universities. It is with this premise that is research intends to find out the practice, challenges

and prospects of affirmative action in Debre Brehan University and its effects to enhance the

academic performance of female students.



1.2. Statement of the Problem

Ethiopia has always strived to achieve gender equity and equality in all area specially, in
education sector since the implementation of 1994 education and training policy (Education
and Training Policy [ETP], 1994). Over the years, in its continued commitment to removal of
all forms of sex discrimination in all society, the government incorporated the issue of gender
in several national and international gender declarations and conventions. Among those
women policies were Millennium Development Goal (MDG), Education Sector Development
program (ESDP I, II and III) and other country and institution base&i policies and strategies to

improve and enhance education and lives of women.

According to education statistics annual- abstract of the Ministry of Education (1999) as
(Almaz cited on Tariku, 2007) during the academic year 1996/97, among the students
enrolled in higher education institutions for undergraduate degree programs, only13.2 % were
female. In recognition of the various challenges female face to pursue their education, the
MOE put the affirmative action policy, which allows girls to be admitted in higher education
institutions with lower GPA (by 0.2) than male counterparts (MOE, 2004). Furthermore, to
increase the opportunities of female students to join departments of their choice at
undergraduate level 20% of the seats in all departments were allocated for female students

(Almaz, cited in Tariku, 2007). Furthermore, female students share the remaining 80% scat

with male students.

Affirmative action is an extension of equality of opportunity and non discrimination.
Consideration of gender, race and ethnicity an admission and provision of financial and
academic support has become common practice among institutions of higher education. The

education of girls was also supported by number of government policies such as social



policy, women and gender policy, education sector development program etc.... Due to the
past and present discrimination on women the Federal Democratic Republic of Ethiopia
(FDRE) as a commitment to gender equality and equity issued the national policy on women
and also granted equal right for women in its constitution. While government give due
recognition to promote and practice in advance Affirmative action, some critics opposes

affirmative action and challenges the practice of the program. The controversy over this

policy has grown in recent years.

Numerous studies have revealed that opposition to affirmative action increases with relative
weight given by the plan to group membership rather than to individual merit. For the most
part, studies have shown that people react negatively toward Irecipients of preferential
treatment in affirmative action programs (Heilman 1993, cited in Resendez, 2002). Heilman
found that when female participants had been chosen because of preferential treatment as

compared to merit, they were viewed as less competent (Resendez, 2002).

Currently, the practice of affirmative action program is encouraging in increasing enrollment
rate, reducing attrition rate, improving performance of female students and in supporting the
life of women. The affirmative action program at Debre Brehan university has been assumed
to provide special annual orientation program for all first year female students, female only
tutorials in at most three subjects chosen by themselves during their first academic years,
guidance and counseling by female instructors and guidance counselors, peer counseling and
support by second and above year female students, all first year female students take
assertiveness training and all third year female students take research method were among
affirmative action type. But there are not broad- based data regarding gender issues at Debre

Rrehan University. Moreover, persistent educational equality for the target group is said to be



effective if and only if it produce results in providing equal opportunity in learning. Thus

unless the access to higher learning education produce sustainable achievement, any form of

affirmative action program is worthless and such mysterious situations call for critical

analysis of various contextual factors promoted in the form of intervention. Thus, this study

plan to answer the following basic questions;

1. Is there policy framework for affirmative action at Debre Brehan University? If there is
what are its provisions?

2 What are the beliefs and attitude of students and instructors and other practitioners at the
University concerning affirmative action for girl's education?

3. What is the practice of affirmative action for girls' education at the University? What has
been achieved so far?

4. What are the major challenges in promoting affirmative action program and educational
equity at the University?

5. s there a need for strengthening affirmative action in the university? If there is, what are

]

the possible strategies to do this?
1.3. Objective of the Study
1.3.1. General objective
The main objective of this research is to assess the affirmative action practice, challenges and
prospects to enhance the education of the girls at Debre Brehan University.
1.3.2 .Specific objective
v To assess the current policy frameworks
v To classify the practice of affirmative action program, which supports females
students at University ,
v' To identify the challenges faced during implementation of affirmative policy.

v To assess attitude of instructors and female students toward affirmative action.

(@)Y



v To review if there is a need for affirmative action improvement and to suggest
possible suggestion for improvement

1.4. Significances of the Study

The finding of this study may help the government policy makers to identify the current
practice of affirmative action on female education; to meet the millennium development
goals, education for all and other national and international program, to identify challenges
that practitioner face during the implementation of affirmative action and to make informed
decisions while setting policy framework and intervention to be implemented in higher
education. Higher education institute is also benefited from the study in that the results help
them to design strategies to best implement affirmative action to enhance female student’s
academic achievement. Furthermore, Women’s Ministry, Women organizations and other

organization who are working on women’s affairs and NGOs will use.

1.5. Delimitation of the Study

The scope of the study is delimited to Debre Brehan University female Students during the
academic year 2010/11 and it mainly focuses on assessing the practice, challenges and
panorama of affirmative action practice in the university. This is for two main reasons. The
first is the university is newly established and has many female students it is possible to see

1

gender equity and grounds of policy in the university and because of time limit.

1.6. Limitation of the study

There is some factors impeded the study not be successful as aimed and presented in the
proposal. These are: Getting relevant and recent literature was a drawback of the study.
Particularly, the scarcity of literature related to the Ethiopian situation is believed to have
limited the richness of the study. The other limitation is that the severe time shortage was a

great constraint in moving forward according to schedule. For scarcity of literature the



research use electronic database and by communicating some university and organization
working on gender issue researcher tried to find some relaxant literature. For shortage of time
the researcher use at most of her time and edition was held by different people in order to

save the researcher time to read many time.

1.7. Operational Definition of Terms

Access: Enrollment of students

Affirmative action: A program designed to eliminate existing, past and present
discrimination, to remedy remaining past and present bias based on
sex at different levels of education to promote gender equity and
equality.

Discrimination: Unfair treatment of individuals or groups based on sex

Gender equality: Equal valuing of similarity and difference of male and female and their

roles

Gender equity: Faimess of treatment of male and female, according to their respective

need

Higher educational institute: University or institution offer degrees or equivalents
program

1.8 Organization of the Study

This study is organized in five chapters. The first chapter deals with the background of the
study, statement of the problem, significance of the study, delimitation of the study,
limitation of the study, methodology, and definition of key terms. The second chapter, which
follows, describes literature review. The third chapter deals with description of study area.
The fourth chapter is concerned with the presentation and analysis of data. The final chapter

presents summary of the findings, the conclusion and recommendations.



CHAPTER TWO
2. Review of Related Literature

2.1 Historical Background of Female Education

Ethiopia has a long and rich history of educational traditions. Indigenous education was
offered by all ethnic and linguistic groups and remains an important transmitter of cultural
identity from one generation to the next. It aims at instilling in children the attitudes and
skills appropriate for male and female social roles, emphasizing the duties and privileges
derived from cultural values. Many studies have shown that the cornerstone for the
development of education is religious-worship (Pankhurst cited in Ager, 2002). The church
organizations taught their followers both males & females the basic education, particularly
how to read and write the bible. Reading a bible, therefore, was one of the first schools for
girls’ education. The themes of their education were many and were related to their domestic
role with an emphasis on housewifery and other domestic subjects so that they would become
good maids and mothers (Ibid). These imply that women were not involved in all types of
educational program and course of study in the earliest period of times. Furthermore,
females’ education was influenced by macro and micro-level of determinants including

societal and school characteristics as well as family's background ‘(UNESCO, 1970 cited in

Ager, 2002).

Female education is hampered mainly by sexual division of labor, which confines girls to
household activities; by early marriage, by the unfavorable societal attitude towards the
education of girls; and by the restriction on their physical movements in relation to the
distance of the school from their homes. Parents particularly the resource poor would rather
invest in their sons; because boys are perceived as bread winners and support for old parents,

while girls are preferab! employed i the household (National Committee for Traditional



Practices Eradication [NCTPE], cited in Japan International Cooperation Agency [JICA],
2006). Because of this, educational opportunities for girls remain distinctly below those open
to boys. Disparities in education between females and males have been prevalent in almost all
societies and all times; such disparities existed even in those societies that placed a high value
on learning including Classical. However, after a long period of time, gender inequalities,
particularly in the aspect of education, has been given serious attention in the world
especially in developing countries. For instance, in recent decades, (National Committee for
Traditional Practices Eradication [NCTPE], cited in Japan International Cooperation Agency

[JICA], 2006), the Middle East and North American countries have much progress in the area

of female education.

7.2 Gender and Education

The term gender refers to identification of an individual as male or female in terms of their
behavior depends on a complex process. Wendimagegn (2010) states gender as a socially
determined difference between women and men as opposed to sex, which is biologically
determined. Traditionally, society assumes that there are observable differences between the
sexes but it is know that personality behavior and abilities are the result of differential
socialization process (Wendimagegn, 2010). The learned behaviors and attitudes, roles and

activities of sexes through socialization processes make up gender identity and determine

roles.

Gender does not address people but issues on development concern which includes division
of labor, inequity in access to resources in puts and benefits (Bogalech, leach & kevane, cited
in Wendimagegn, 2010). Thus gender issue concerned with inequality between women and

men and with the action to be taken to cnrrect that imbalance.
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