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role in the success of a r e ading instruction 

programme. An experienced and trained teacher 

can make a difference in the results of a reading 

instruction programme. 

Against this background, this study has attempted to 

find out ..,:. which. of the methods i s predominant in the 

elementary schools studied. Findings of the study are 

summarized below. 

The investigation of teachers' background has revealed 

that an insignificant number of teache rs had taken training 

related to teaching beginners to r ead . This was reflected 

in the techniques and methods they adopted. There WaS 

a noticeable differe nce of experience between teachers of 

the government schools and thos e who teach in the public 

schools. This is something that requires attention. 

The ques tion of whe·ther the children are r eady for the 

formal introduction of p rint reading was not f o und out to 

be a possible hinderance to the success of the reading 

programme . Facts have shown that the reading readiness stage 

is completed. 

As far as the central point of the study lS concerned, 

from the information gathe red and observation made, the " 

current practices of beginning reading are not aspects of 

a strong r eading programme. To me ntion some of the short-. 

comlngs: 

1. reading has b een unneces sarily and unduly 

integrat e d with grammar and o r al practice . No 

time was allote d for reading as such; 
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2. The ' phonic' me thod, whic h is a n important element 

of word recognition skill has not been given due 

attention ; 

3. useful teaching aids in this respect, such as 

flash cards, have not been used properly. 

4. Teachers heavily depend on the text-book which 

does not lend itself to using a variety of methods . 

On the basis of the findings the fOllowing recommendations 

could be made. 

1. If it has been recognized that reading is an 

essential skill in the elementary school s and if 

the child is e xpected "to use the English language 

for independent reading", all necessary preparations 

towards this objective should be completed. 

2 . As beginners children mostly recognize words before 

they can recognize larger language units such as 

phrases and sentences. If this is established, the 

children should be allowed to develop their word 

recognition skill . 

3. The child should not be left to do this by rote 

me morization of large numbers of words by their 

shapes when the English language writing system 

is to a c ertain exte nt logical and consistent to 

enable the child to draw some kind of "phonic 

generalization" 

4. Howe v e r , the r eading progralnme s hould not be 'code­

oriented' - es t ablishing in the learners mind 



a correlation between grapheme and phoneme, because 

reading invo l ves meaning as well . 

5. Be i ng aware of the limitations of each of the ~ 

reading methods, the teacher should be able to 

exploit the merits of each of these methods by 

way of striking a balance bet ween 'code e mphasis' 

t echniques o f the phonic method and the 'meaning 

emphasis' of the l ook-and- say or the whole-word 

techniques. 

6. To achieve this goal, the r esearcher recommends 

that prospective teachers should be given training 

in this subject . Workshops and training of short 

dur~tion should be given to t eachers currently 

t eaching beg i nners so that teachers can exchange 

experiences in this subject . 

7. \~ell-illustrated and brightly col oured text-books 

for beginners should be prepared so t hat the f i rst 

experience of the pupils with books will be more 

interesting and attractive. Moreover, the text-books 

should be des igned in such a way that they enable 

teachers to use a variet y of methods of teaching 

reading . 



45 

BIBLIOGRAPHY 

Allen, F . Virginia . "Teaching Beginning REading : An Interview with Virginia Allen", FORUM. Vol. XV No 1 J a n . 19 77 . 

An derson, Charles. "Reading In A Foreign Language," In Reading in A Foreign Language. Charles Anderson and A.H. Urguhart( ed. ) New York : Longman Inc., 1986. 

Afoyalan , Adebes i . e t .al. Teaching Primary English , London: Longman Group Ltd . , 1986. 

Austin, C. Mary . "Training Teach ers to Teach Reading". In The Second Inte rnat i onal Readin S m OSlum. J ohn Dowing And Amy L. Br own eds . London: cass e lle and company Ltd. , 1967 . 

Batheman, Barbara and Wetherell, Janis. "A crit ique of Bloomfield's Linguistic Approach t o the Teaching of Reading". In Linguistics in the El e mentary School Class-room . Pau l S. Anderson ( ed . ) New York: the 11acmillan Company, 1971 . 

Baugh, C.Albert . A History of The English Language . London: Routledge and Ke gan Paul Ltd . 1968 . 

Bumpass, Faye. "Basic Considerations and Sequenced Steps in Teaching Young Childre n to Read Eng lish as a second Language." In On Teachin En lish to S eakers of Other Languages : Virglnla French Allen ed . Natlonal Councll of t e ach ers of Engl i s h , 1965. 

Calfee, C. Robert. "A Proposa l For Practical (but good) Research on Read ing " . In Reading: From Process to Practice John Chapman and Pam Cz e rnwieska ( eds.) London: Routledge and Kegan Paul Ltd . , 1978 . 

Carillo, W. Lawnence. liTh e Language Experience Approach To The Teaching of Reading" In Th e Second International Reading Symposium. John Downing and Amy L. Brown ( eds.) Lond on: Cassell and Company Ltd . , 1967 . 

D' Arcy, Pat . Reading For i1eaning: Learning To Read. London: Hutchinson Education Ltd., 1973 . 

Darkin , Julian. " The Teachi-g of Reading" . 
Linguistics And The Te aching of English. 
and W.R . O'Donne l (eds . ) London: Longman 
1 973. 

In Applied 
Hugh Fraser 

Group Ltd., 

De cecca, J ohn . Human Learning. New York: Ho lt Rinechart and Winston, 1963 . 



46 

Downing, John Reading And Reasoning. London: W & R Chamber Ltd. 1979 . 

Dunn Opal. De ve lop ing Engli s h With Young Learners. London: Mackmillan Publishers Ltd. 1984 . 

Dennis, Coon. Introduction To Psychology (Exploration And Application). New Yor k : West Publishing Company, 19 80. 2 

Ehri, C. Linnea. "Summary of Dorothy C . Ohnmacht's Study: The Effect of Letter Knowledge on Achievement In Reading In The First Grade ." In Re ading Res earch Revisited . Lance Gentile et.al (eds ) Colombus: Charles E.t1erril Publishing Company, 1983. 

Gbenedio, U.B . "Two Methods of Teaching Reading in Nigerian Primary Classes." In ELT Journal, Vo l 40/1, Jan., 1986. 

Grant, 11argaret. School Methods With Young Children: A Hand Book For Teachers in Africa. London: R1chard Clay and Company L·td., 1960. 

Goodacre, Elizabeth. "Methods of Teaching Reading" In Reading From Process to Practice . ·. L .John Chapter and Pam Creznwie'sk' "{eds. VUiIn:<!Ion: Rothledge and Kegan Paul Ltd. 1978 . 

Harrison, Lucile . Reading Readiness. ".3.ssachusetts: Haughton Mifling Company, 197 9 . 

Hildreth, Gertrude . "Linguistic Factors in Eary Reading Instruction" In Linguistics in Elementary School Class­room" Anderson Paul ( e d . ) New York: The Macm1llan Compa ny , 1971. 

Hoch e tt, Charles. ( ed . ) , A leonard Bl oomfi eld Anthology. Lond on: Indiana University Pres s , 1970 . 

John s , L. J erry. "A critique of Loise Gurren and Ann Hughes Study: Intensive Phonics Vs Gradual Phonics 1n Beginning Reading : A Rev i ew. In Reading Research Revi s ited . Lance Gentil et.al (eds.) Co lumbu s : Ch arles E.Mer1ll Publishing Company , 1983. 

Lamaneaux , Lillian a nd Lee, Hay Dorris . LC3.rning To Read Through Experience. New York: App l eton Century Compa ny Inc . 194 3, 

Latham, Willia m. "Are Today's Teachers Adequat e ly : ::'ain.:;d For The Teaching of Reading " In The Third Inte rna tional Reading Symposium . Joh n Downing and L. Brown (ed.) London: Casse l l and Company Ltd., 1968. 

Nuttal, Christine . Teachina; Reading Skills in A Foreign Language . London: He1nman Educa t10nal Books, 1982. 



47 

Rivers, Willga. Teaching Foreign Language Skills. Chicago: 
The University of Chicago Press, 1968. 

Smith, Frank, Reading(second edition). Cambridge: Cambridge 
University Press, 1985. 

Schonell, J. Fred. The Psychology and Teaching of Readi~ . 
London: Oliver and Bond Ltd., 1 9G5. 

Space, D. George . Reading In The Elementary School. Boston : 
Ally and Bacon Inc., 1967 . 

Southgate, Vera. "The Problem of Selecting an Approach to 
the Teaching of Reading . In The Second International 
Reading Symposium . John Downlng and Amy L. Brown (eds . ) 
London: Cassell and Company Ltd., 1967. 

Taylor, Isap and Taylor, Martin. The Psychology of Reading. 
New York: Academic Press, 1983. 

The Ethiopian School Syl l abusses. Ministry of Education of 
Socialist Ethiopia (First edition ) . Addis Ababa: 1984. 

Wardwick, Donald and Charles, A . Liniger ( eds.) The Sample 
Survey: Theorey and Practice. New York: Mc.Graw Hll1 
Book Company, 1975 . 



48 

APPENDIX-A 

ADDIS ABABA UNIVERS ITY 

INSTITUTE OF LANGUAGE STUDIES 

GRADUATE STUDIES PROGRAMME 

QUESTIONNAIRE: AN INVESTIGATION OF THE PRACTICES 

OF BEGINNING READING INSTRUCTION 

IN GOVERNMENT AND ' PUBLIC ELEl1ENTARY 

SCHOOLS IN ADDIS ABABA 
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DIRECTION: This questionnaire consists of four parts. 

IMPORTANT : 

Grade three teachers are expected to respond 

to al l the four parts. Grade four teachers 

are not required to respond to quest ions in 

part II (About Reading Readiness). 

The purpose of this questionnaire lS to 

gather information for research work. 

Therefore, the researcher would like all 

respondents to be frank in answering 

these questions. 

Thank you. 
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Please mark with a tick (') throughout except 
when the quest i ons requlre written responses 

PART I 

1. About your background 

1.1 Name of School 

1. '2 a) Public b) ,Government 
c) Mission 

1.3 Educational Level 

a) 10 

b) 10+1 (grade 11) 

c) Twelfth grade (directly went to teaching) __ __ 
d ) lU+2 (T.T . I Graduate) 

e) 12+1 

f) 1 2+2 

g) 12+3 

h) B • A. Degree 

i) M.A. Degree 

1 . 4 College or Institute of teacher -training you attended 
(Write the name) 

1 . 5 Leng th of t i me in teaching profession (Experience) ------years 

1.6 Eave you taken any training related to teaching reading 
to beginners? 

• 
Yes 



.. 
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1.7 Have you attended any Workshop, Seminar or refresher 

1. 

programme related to beginning reading instruction ? 

Yes I No r----, , 

PART II (only grade three teachers should answer 

this part) 

2. About the Read ing Readiness of the Pupils 

L.1 Have you done adequate oral practice to prepare the 

pupils to read printed words? 

Yes No 

2 . < Have you made the pupils repeat sentences of four 

to s ix words after you? 

Yes No 

L.3 Are all of the pupils able to read in Amharic? 

Ye s No 

2.4 Can all of the children read pictures ln books, on 

charts and cards ? 

Yes No 

2.5 What percent of the class do you think knows the English 

alphabet? 

a) 50% c ) 7(1% e) below 5u% ... _ ..... 

b ) 60% d) 80% 



PART III 

3. About Teaching Techniques and Classroom Activities 
3 .1 How do you start teaching your pupils to rea"!.:.. at the 

very beg inning ? Teach: 

a ) name of letters (e.g . a,b,c,d ... e t c) 
,b) phrases (e.g. a cat, a man , under a tree etc ) 

c ) wor ds (e.g. cat, man, tree . . . e t c ) 
d) sentences ( e.g. This is a book , that is a door. 

etc ) 

e) sound s of l etters (e .g. a:a b:be c:le 

a : de e:i etc) 
3.2 Do you make your pupil s read singl e words without the 

help of p ictures? 

No 

3.3 Do you sometimes tell your pupils to write words they 
hav e read ? 

Yes 
No 

3 .4 Do y ou U S8 flash cards? 

Yes I No 1_--, 
3.5 If your answer to No 4 l S Yes, how do you usually use 

the fla sh cards? 

a ) Show the card t ogether with the corresponding picture 
or obj ect as t hey repeat the word after you 

b ) cal l out a word and ask student s to find the correct 
flash card 

c) both a and b 
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3.6 Do you write sentences on flash cards? 

Yes No 

3.7 Do you glve single word dictation test? 

Yes No t , 

3.8 Do you give sentence dictation test ? 

Yes No 

3.9 Do you teach the separate sounds of words by breaking 
them into their parts? (e.g . Ibal ; Igl is read as 
'bag' ) 

Yes No 

3.10 Do you teach the sounds of letters and combination 
of letters by matching them with a corresponding Amharic 
letter sound? (e.g. Ibel = n 

Isil = n. or Ii 
3.11 Do you think that matching words with pictures is 

helpful ? 

Yes No 

3.12 Does this practice (No . ll) make pupils depend on cues 
(hint) from the picture and not on the printed symbol 
of the word? 

Yes No 
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3.1~ Do you translate meanings of sentences, words, 
phrases into Amharic? 

a) always 

c) rarely 

b) sometimes 

d) never 
3.14 Woul d you say that teaching children separate sounds 

within a word helps them to read unfamiliar words 
later on? 

Yes No 

3.15 If you have already tried this (No.14), how effective 
was it? Effective with: 

a) most children 

b) some children 

c) few children 

d) Not effective at all 
3.16 Would you say that it is eaS l er to teach only the 

sounds of the whole word at the initial stage? 

Yes No { J 
3.17 How should a teacher begin his reading instruction ? 

Teach: 

a ) whole words 

b) separate parts of a word 

c) phrases and sentences 

d) a and b 

E) combination of a ,b, and c 



55 -

3.18 Would you say that any seminar, workshop, or refresher course related to initial reading instruction is necessary for you? 

Yes 
No 

PART IV 

4. About the Text-book 

4.1 Is the presentation of people and objects attractive to the children? 

Yes t No o 
4.2 Are the pictures well coloured to expla in the text? 

Yes 
No 

4.3 Does the text-book allow you to use different methods of teaching reading? (see part III) 

Yes 
No I 

4 . 4 If it does n o t (No .3) do you use any method which you think is helpful? 

Yes 
f No I 

4.5 Does the text-book contain concepts outside the child ' s experience ? 

Yes • No t t 
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4.6 Do you hav e a teacher's manual? 

Yes No 

4.7 If you have (No.6), is it helpful, practical and 

explanatory? 

Yes 
No l"--_-' 
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APPENDIX-C 

Correlation of two background variables (educational level and experience) of teachers against five selected variables of class-room activities and teaching techniques 
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TABLE L 

VARIABLE 1.3 Vs VARIABLE 3.: 

NO YES Edu . Level 

Gra de 12 33.3 34.5 
T . T.I 19.0 27.6 
1 2 + 1 19.0 :.0 .6 
12 ·1- 2 19 . 0 6.9 l 

/ 1 2 + 3 9.5 3.4 

99 . 8 100.0 
(4 2% ) (58%) 

l 
\ TABLE 3 

VARIABLE 1. 3 Vs VARIABLE 3 .10 

) 
NO YES • 

Edu. Level 
\ 

Grade 1 2 2 4 . 1 47.6 
T.T.I 31. 0 1 4 . 3 
1 2 + '1 27.6 19.0 
1 2 + 2 10 .3 14.3 
12 + 3 6.9 4 .8 

99 . 9 100.0 

( 5 8%) (42%) 
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TABLE 1+ 

VARIABLE 1.3 Vs VARIABLE 3 .14 

NO YES Edu. Level 

Grade lZ 54.5 18 . 2 
T .T.I 18 .2 25 .6 
12 + 1 18 .2 25 .6 
12 + 2 

15.4 
12 + 3 

9.1 5 . 1 
100% 100% 

(22% ) (78%) 

TABLE 5 

VARIABLE 1.3 Vs VARIABLE 3.15 

Edu .Level No Responce Not Effective vJith Few . With sane With most 0 1 2 3 4 Grade 12 25 
50 40 23.5 T .T. I 25 
25 15 35.3 12 + 1 37 .5 
15 20 23 .5 12 + L 

20 11 . 8 1£ + 3 12.5 
5 5.9 10 0 100 1 00 100 100 (16%) (2% ) ( 8 %) (40% ) ( 34% ) 



Edu.Level 

Grade 12 

T. T.I 

12 + 1 

12 + 2 

12 + 3 

Edu.Leve 
Grade 12 

T.T .I 

12 ,. 1 

12 ., 2 

12 + 3 
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(40x 2) + (23.5x3)= 30.1 
5 

(15x2) + (35.3x3)= 27.1 
5 

(20x2) + (23.5x3)= 22 . 1 
5 

(20x2) + (11.8x 3 ) = 15 
5 

(5x 2) + (5. 9x3 ) = 5.5 
5 

99.8% 

TABLE 6 
VARIABLE 1.3 Vs VARIABLE 3.17 

Whole Separate Phraces 
Word Parts of and A & B The =rd Sentence 

A- B C 
14 . 3 44.4 50 26 . 7 
14.3 

46.7 
42.9 22.2 50 20.0 
14.3 22 .2 

6.7 
14.3 11.1 

100.1 99.9 10 0 100 ( 14%) (18%) (4 0% ) (3 0% ) 

A,B , & C 

41.2 

23.5 

17.6 

11. 8 

5 . 9 

lO U 

(34 %) 
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Grade 1 0 _ L (L6.6x3) -> (41.2x4) = 34 . J4 -, 

T. T . I (46. ix3 ) + ( i3 .5x4) = 33 . 44 
7 

12 + 1 (LD.()x3) + (1 7.6x 1f) = lL.92 
"7 

1 2 1- 2 (6.7x 3 ) + (11.8x4) - 13.9 
7 

1 2 + 3 
5.9x4 = 3. 37 ---

I 

;JS.SH 

TABLE -/ 
VARI ABLE 1.5 Vs VARI AB LE 3 .9 

NO YES ExpE'!riencc 

1-1+ years 1 9 . 2 1 0.3 
" 5--9 

1 9.1 24 
1 0- i l f .. 

17 17 . 1 
15 - 19 " 

4".8 6.8 
)20 

If1 .1 

:l8.1 \l3 . 3 

( 4290) (5B% ) 
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TABLE 8 

VARIABLE 1.5 Vs VARIABLE 3 .10 

NO YES Experi ence 

1 - 4 years 13 , 6 14.3 

5-9 17. 2 28 . 7 

10-14 17.1 1 9. 1 

15 -·19 24.1 19.1 

> 20 27 .2 19. 1 

99 . n 100 . 3% 

( 58% ) (42%) 

TABLE 9 

VARIABLE 1.5 Vs VARIABLE 3.14 

NO YES Experience 

1··4 Years 27. '0 1 0. 4 
5-9 " 36.4 20.6 

10-14 " 9. 1 20.6 

1 0-19 " 27 . 3 20 .5 

~ 20 
30 . 9 

lUO.1% 100.5% 

(1 2 %) ( 88% ) 
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TABLE 10 

VARIABLE 1.S Vs VARIABLE 3 .17 

Experience 
No Responce Not Effective vJith Few \.Jith Sane 

0 1 2 

1-4 Years 12.25 5G 

5-9 

10-14 

15-19 

> 20 

37.5 100 25 

37 .5 

12.5 25 

100 100 100 

(16%) ( 2%) (8%) 

1-4 Years (15x3) +(S.9x4) = 9.8 

7 

5-9 

10-14 

lS-19 

(1 5x3 + (1'l.7x4~ = 16.5 
1 

(3 0x3 ) + (17.7x4)= 22.9 , 
(30x 3 ) + (11.8x 4)= 19.6 

7 

~ 20 (lOx3) + (4 7.2x'+)= 31.2 
7 

100% 

3 

15 

15 

30 

30 

10 

100 

(40%) 

With Most 
4 

5.9 

17.7 

17.7 

11.8 

47.2 

luO.3 

(34%) 



EXperience 

1-4 

5-9 

10-14 

15-19 

~ 20 
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TABLE 11 
VARIABLE 1.5 Vs VARIABLE 3.17 

Whole Separate Phraces and Word , Parts of Sentences A & B A, B & C Word 

14.3 22.2 
13.3 11.8 

28.6 22.2 50 6.7 29.5 
14.3 

50 26.7 17.6 
42 .9 33.3 

13.3 17.7 
22 .2 

40.1 23.6 
100.1% 99.9% 100% 100.1% 100.2% (14%) (18% ) (4 %) (30%) (34%) 

EXDerience 
Average 

1-4 Years (13.3x 3 ) + (11.8x4) ~ 12 .4% 7 
5-9 (6.7x3) + (29.5x4) =1 19 . 7% 7 i 

j 10 - 14 ( 26 .7x3) + (17.6x4) =:21.5% 7 

T (13.3x3) + C17.7x4) =115 . 8% 7 t 

15-19 

t > 20 (40 . 1x3) + ( 23.6x4) = ' 30.6% 
7 

I 

,100% 


