




















































































































5.5. Parental Involvement and Parent-Teacher Relation 

This part of the study presents the major findings of parental involvement and parent-teacher. 

relation and how they were related to past studies. It was found that there was statistically 

significant relation between parent rating score and students' academic achievement (r=0.56); 

students' academic achievement and parental involvement (r=0.47) and students ' academic 

scores and parent-teacher relation (r=0.49). 

Parents reported that they have significant contribution to their children 's academic 

performance. However, students' rating score in the Stepwise multiple regression analysis 

indicated that it had negligible prediction power on students ' academic performance. Hence, 

there was a controversy between parents and students about the importance of parental 

involvement. 

In general, Bremback (197 1) fo und that family involvement had a correlation of +0.80 with the 

total score on the entire achievement. Feldman and Wentzel (1990) found significant 

correlation between achievement and all parent child interactions. Indeed, parents' use of 

motivational and encouragement practice influence their children school performance 

(Gottfried, Fleming and Gottfried, 1994). 

According to Fantuzzo, Davis and Ginsburg (1995) the degree of participation of parents in 

their children education enhance students' academic performance. Similarly, Epstein, 

Gonzalez, Blanco, Halle, Kurtz-Costes and Mohoney as cited in Neorgious (1996) reported 

that parental involvement had significantly increased students' academic achievement. 

Neorgious (1999), Teachman, Paasch and Carver (1996) and Muller (1993) found positive 

correlation between parental vo lunteering at school and the child ' s actual school achievement. 

However, helping the child with homework and parenting through control had no signi ficant 

correlation with achievement. In specific case, Fantuzzo, Tighe and Childs (2000) and Walker 

(1993) revealed that parents' communication and explanations concerning education of 

children had positive relation in the success of children's learning particularly in language and 

mathematics computations. 
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Indirectly, family environment and the kind of support it gives will influence the success or 

failure of a child. Home-provided materials, information, and ideas which are directly relevant 

to school learning can facilitate the success of the child in academic areas (Teka, 2002 and 

Niles, 1981). 

Parents who are involved in schools and children's education have a positive effect on their 

children's academic achievement (Sirin and Hauser-Cram, 2003). To make parental 

involvement contribution popular, Prevatt (2003) found out that, parenting practice would have 

a direct effect on child learning outcomes. 

Parental attitudes, control styles, expectation and beliefs regarding their children's ability are 

related to children' s academic achievement oriented behavior (Hoover-Dempsey, et al., 2005, 

Gottfried, Fleming and Gottfried, 1994). 

Generally, this study and other findings confirmed parental involvement could be influential 

factor for the success of the learners. In line of this, parents responded about educational 

performance of their children and value to children's learning. Therefore, significant value was 

obtained as parents are certainly quite important to the children's learning. However, from 

students' rating score, parental involvement did not show strong prediction. One possible 

justification for the discrepancy between parents and students would be a mismatch between 

parents' practical contribution and children 's expectation from their families to learning issues. 

For instance, without dedication parents may consider themselves as they did better to their 

child. This could be resulted due to the lack of knowledge or do not know what should be 

deserved to the students. The second reason could be children' S perception towards their 

families. That means, mainly children are closer to their peer groups than their parents 

particularly in educational matters . Thus, it contributes for disparity between parents and 

students' response about the usefulness of parental involvement to students' academic 

achievement. 
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5.6. The Impact of Parental Involvement and Parent-Teacher 

Relationships 

In this study, parental involvement and parent-teacher relation were the major variables among 

others. From parents' point of view, there existed statistically difference between parental 

involvement and parent-teacher relation [F ( 1.134) = 1753, p<0.05). This stati stically significant 

difference implies that the op inion of parents on parental involvement and parent-teacher 

relation were different. Therefore, that parental involvement could be better than parent-teacher 

relation in affecting students' academic performance. 

One possible explanation parents judged parental involvement was more preferable than 

parent-teacher relation might have been resulted due to the direct contribution of the fami lies. 

For example, parents may believe that they are very closer and important to their children than 

teachers . Moreover, parents may think that they are more responsible for children's school 

progress than teachers. So, we can see here parents have shown responsibilities to their 

children's education and academic performance. 

Additionally, t-test was computed to look the mean differences between parents and students 

with respect to parental involvement. The mean difference was statistically significant between 

the two groups. Parents do have better mean than students. One possible justification for this 

could be parents may feei confident as they could do well to their children. However, children 

may not be satisfi ed wi th whatever parents could offer to them. Hence, if there were 

perceptional and practical disparity between parents and students such controversy would be 

inevitably happened. 

5.7. Comparison of each Independent Variable across Different 

Achievement Category 

This study assessed how different achievement categories responded to the independent 

variables. Statistically significant different was obtained among high, average and low 

achievers on the peer group influence variable [F (2,334) = 120.29, p<0.05). Firstly, highest 

mean differences obtained between high and low achievers. On the other hand , high achievers 
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and average achievers had minimum differences . Therefore , peers in the academic related 

activities courageous with minimum magnitude of high and average achieving students. 

Secondly, there was a statistically significant difference between the comparison of different 

ability groups in terms of parental involvement variables [F (2. 334) ~ 52 .23, P<O.05]. Mean 

comparison indicated that there was a maximum difference between high and low achievers 

whereas the minimum was between high achievers and average achiever students. Hence, it 

can be concluded that high achievers and average achievers were different in the minimum 

mean magnitude towards parental involvement variable. May be parental involvement 

influence the academic achievement of high achiever and low achieving groups in a similar 

manner. 

Thirdly, academic self-concept was compared with various achievement groups. There was 

statistically significant difference of academic achievement across three achievement 

categories [F (2,334) ~ 69.57, p<O.05]. Through mean comparison of Scheffe's' the maximum 

difference had seen between high and low achievers whereas the minimum found within the 

high and average achiever students. 

Finally, parent-teacher relation and the three achievement student categor ies were showed 

statistically significant differences [F (3 ,334) ~ 93.33, p<O.05]. Post hoc mean comparison 

verified that the maximum and minimum difference between high-low and high-average 

achievers respectively. 

The analysis that compared within the independent variable and the achievement category 

could help to understand which independent variables were stati stically attract the attention of 

the students and identified properly by different achievement group of students. On the other 

hand, each independent variable has been seen across the three groups of students. This can 

lead to further information to the relationship of independent variable and achievement groups. 

Generally, the study found that there were statistically significant differences among high, 

average and low achieving students on the independent variables. There was a significant 

positive relation between se lf-concept and academic achievement, especial ly those children 
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groups. Therefore, issues such as personal, educational and social affairs will be dealt together 

with the peer groups. Similarly, students could do better with the help of their friends. 

Students' academic self-concept is also an essential constituent to personal and educational 

success. For example, here in Ethiopia those students with high confidence and perception to 

their academic tasks will perform better than they do not have the experience. 

In Ethiopia towns, parent-teacher relations and contacts are common to deal with school­

students' problems particularly in private schools. In the study area peer-group influence, 

parent-teacher relation and student academic self-concept have advantages to students' 

academic achievement. Confidently, the study attempted to explore the power of these factors 

on learners' performance. It implies that particularly in Debre Markos Primary second cycle 

schools students could be very exposed to the above variables. Hence, parents, teachers, 

students and those who are belonging to the educational sector need to give consideration to 

peer group influence, parent-teacher relation and students' academic self-concept to obtain 

better students' academic achievement in the area. 
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CHAPTER SIX 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

6.1 Summary 

The purpose of this study was to examIne the relationships and influences of parental 

involvement, peer group influence, academic self-concept and parent-teacher relation on the 

students' academic performance particularly in the primary second cycle schools. Therefore, at 

the very beginning the study was designed to answer the following basic quest ions. 

I . Do parental involvement and parent-teacher rel ation relate to students' academic 

achievement? 

2. Do parental involvement, parent-teacher relation, students' academic self-concept and 

peer group influence variables together predict students' academic achievement? 

3. Is there a relationship between parent-teacher relation, students' academic self-concept, 

peer group influence and parental involvement? 

4. Is there any significant differences among high, average and low achieving 

students' towards peer group influence, parental involvement, academic self­

concept and parent-teacher relation variables? 

A total of35 1 (18 1 Males and 170 Females) students, 70 parents and 73 teachers drawn from 6 

primary second cycle schools. Proportional stratified sampl ing was applied to select student 

participants from al l sample schools. 

The instruments useJ in this study were academic self-concept scale (developed by Marsh, 

Relich and Smith, 1983) and scales prepared to measure the variables of parental involvement, 

parent-teacher rel ations and peer group influence. Moreover, students' academic achievement 

scores (three semester average) were collected from school record office of the sample schools. 

Initially, the instruments were administered on a pilot sample (n=50) for each groups (students, 

parents and teachers). Then, the instruments were improved and identified the reliability. 

The data were analyzed by using simple correlation, analysis of variance, mUltiple regressions, 

Stepwise multiple regression, t-test and post hoc comparison of means. 

6 1 



Pearson product moment correlation was employed to examine intercorrelations between peer 

group influence, parental involvement, academic self-concept , parent-teacher relation and 

students' academic achievement. These relations implied that those independent variables had 

strong correlation with other and with dependent variables as well. 

To determine the overall relationship of the independent variables and academic achievement 

multiple regressions was used. The results of multiple regression analysis indicated when 

academic achievement was regressed on all the independent variable (peer group influence, 

parental involvement, academic self-concept and parent-teacher relation), the multiple 

coefficients of determination was 62.6%. The results suggest that the independent variables, 

when combined together, have a significant relationship with academic achievement of the 

students. The stepwise multiple regression analysis demonstrated that peer group influence and 

parent-teacher relatic,1 were relatively better in predicting academic achievement. t-test result 

showed that there was statistically significant difference between parents and students 

concerning to parental involvement. Besides, ANOV A was calculated to see the differences 

among teachers, parents and students about the parent-teacher relation variables. It disclosed 

that teachers, parents and students have different points of view to parent-teacher relation. 

In this study, there were significant correlation between students' academic achievement and 

parents' rating to the items. Lastly, ANOVA was also computed to examine the variation of 

different achievemer.t category of students with the independent variables. There was 

statistically significant difference between high, average and low achievers with respect to the 

independent variables. The result portrayed that high, average and low achieving students had 

different means and point of view to the independent variables (peer group influence, parental 

involvement, parent-teacher relation and students ' academic self-concepts) . 

Generally, this study identified the results of internal/personal construct (academic self­

concept) combined with external factors such as peer group influence, parental involvement 

and parent-teacher relation for academic achievement of the student. 
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and directly strengthen friendships in the school in order to improve students ' academic 

achievement. 

• Many parents may help their children with homework from one to several times weekly. 

They need extra ways that helpful to create attractive environment to their children 

education. Hence, parents should contact with school personnels and teachers to deal 

with children's problem in the school. 

• Principals and teachers have responsibilities to the formation of parent-teacher relation 

which will facilitate the achievement of the students. Therefore, school personnel 

should arrange programs and plans how and when parents can come and discuss with 

school society concerning to students' academic achievement. 

• Regular parent-teacher communications enable the parents to acquire timely, realistic 

notations concerning the students' progress and to understand how they could be useful 

in reinforcing school learning. Therefore, teachers should invite parents and establish 

regular parent-teacher contacts to improve students ' achievement. 

• Teachers and school administers should foster the establishment of effective partnership 

between teachers and parents and proposed to form formal organization which facilitate 

learners' school achievement. 

• Academic self-concept is one of the important clements to academic achievement. 

Therefore, parents and teachers should step up the perception of students' academic 

self-concept in order to do better. 

• School counselors should teach the factors of peer group influence, parent-teacher 

relation and students' academic self-concept can determine students' academic 

achievements 

• School principals should tend to explain the importance of parent-teacher relation and 

additional information that help to strengthen students' academic achievement for the 

parents during school opining days and in any other meetings. 
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APPENDlX-C 

Parents' reliability analysis 

6, Parents' final reliability analysis scale 
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APPENDIX-G 

Questionnaire thai provided to the teachers 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire filled by school teachers 

Objective: The main purpose of thi s QuestiOimaire is to investigate the impacts of parent­

teacher relation on students' academic performances. I ndeed, parents and teachers can 

contribute more for students learning. But, here in this questionnaire emphasis has been given 

the relation of the two partners on the academic matters of the learners. The questionnaire give 

information regarding to parent-teacher relation and its importance's on academic area of the 

students. Therefore, now yo u are requested to fill your responses according to the nature of the 

items that will be provided below. 

Thank you for your cooperation! 

General Direction 

This questionnai re has two parts. The first one includes personal info rmation. The next part 

contains items that measure parent-teacher relation and students' academic achievement. 

Part One 

Direction : Give your response fo r the given info rmation below 

1. Personal Information 

I. I Name of the school ---
1.2 Sex _________________ _ 



Part Two 

The following items show the parent-teacher relations and their implication on students' 

academic achievement. There is no right or wrong answers. Please read each item carefull y and 

give your view by putting right ""'>I" marks on the right part of the paper li·om the given options. 

No Item Strongly Disagree Agree Strongly 
Disagree Agree 

I Parent-teacher relation is an effective strategy 
to enhancing students learn ing. 

2 I prefer to discuss with parents when students 
get poor marks. 

3 When students commit academic related 
mistakes I frequently tell them to bring their 
parent to school. 

4 I have an experience which parents did not 
volunteer and come to school to deal with 
their children's problem. 

S I believe that parent-teacher mutual 
di scuss ion hclps the i 111 provcmcn t or 
academic performance of the students. 

6 Parent -teacher relation permits to create 
conducive learning environment to the 
students. 

7 I believe that students can be successful when 
parents discuss with teachers to school issues. 

8 Open relation of parents and teachers he lp to 
give immediate feedback to students' learning 
performance. 

9 Parent-teacher relation facilitates students ' 
academic success at the school. 

10 In the school, parents and teachers are not 
genuinely to di scuss concernmg students 
problem. 

II Parents and teachers seldom meet discuss 
about school affairs. 

12 I try to identify students' problem after I 
discussed with parents. 

13 I like to work together with student parents in 
regarding to students learn ing. 



Appendix-H 

ADDI S ABABA UN IVERS ITY 

SCHOOL or GRADUATE STUDIES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire filled in by the students 

Objective: The main obj ective of this questionnaire is to gather information about the 

impacts of peer grou p influence, academic self-concept, parental invo lvement and parent 

teacher relation on students' academic per formance . It can show the rel ati onship of the 

variables. Finally, poss ible so lution and recommendations will be for warded based on 

the responses . 

Thank you! 

Part one 

Please provide your personal information indicated be low. 

1. personal information 

1.1 Name of the school ______ _ 

1.2 Grade level 7 th D 8th 0 
1.3 Sex _____ _ 

1.4 Roll No __ _ 

Part two 

Below are items that indicate peer group influence, parent invo lvement, academic se lf­

concept and parent teacher re lation respecti vely. Please, read each item carefull y and 

indicate " ,(" mark to the right side options based on your own leve l o f agreement. 



No 
c---,--------·-- -------,--,--·--,---·-- -

Item Strongly Disagree Agree Strong 

Disagree 
-----. ------:o-:---;--------+--------+--~--
16 Always my fr iends encourage me 

through providing academic 

treatments 
----+---,------------------II----·-c--- -- ----

My fri ends encourage me to score 17 

good grade 
-- --1-:-:--::-:--:--;----:---:-:------j--·-----+----·------

18 My fri ends show me methods how 

can I improve academic performance ___ ·J.. _________ ________ II--__ +-___ ~ ___ _ 
19 My fri ends are very closer to me to 

share academic issues 

Agree 

I--::-::-I--::-:-----:::-c---:-----:----:-----:-:----.,----+------+-- - .. --.. -.--- --
20 I My friends are dominant to direct me 

in academic matters. 
- - .. _- ---.------ _._---------,-------j----_ ._.--+----- - ._---_ .. _-
21 My fri ends do not contribute to nly 

schuol academic performance 
----f-=, -----------------,--,----,--------j--- - ---~-------- - -. 
22 When I get poor scores in school, my 

parents encourage me to do hard. 
f-:: - e-:--:-- - ----1----- ------- .---

23 My parent pati entl y advise me to 

wo rk hard in schoo l 

I-24- -\vl;~I~Tg~t -g~d ma;IZs in school-n·-1-y--I-----+--------- -- ----. 

I parent pi aise me. 

f25TMy p~ent p-;;y!Ji-,tl;-e-a·-t-t-e-I-1l--:-IO-1-1-to--n1-y- -+------- ------ -

1 I learnlng ! in I-My-p~lre~t d-o- ~-;;tak;;-I;art In I;;-y--·--------I--------- -. --- ---- .. 

I education 
--.:---.--------- -----,----;--c--.,------
27 My parent likes to spend much time 

r's ~~;~~:::":: ,~:'~,,?~,:f,::;' '- --- ------ -. 
much they like learning new th ings 

--.---- -- 1-------- ----- -----.-.-- ----
29 My parents established to me clear 

i I reaeling programs at home I 
1-3o-rl\1y pa;;;lT~eps-;;-~-egular mor-n-:-II-16-' ---1

1

--------- ---- I 

I and beel time schedul e [01 me L I 
I _ .________ _ ________________ _ _______ ~ __ _ I , -



iNO 
- --

Item Stron gly Disa gree A~ 

Disagree 

srcc St rong 

Agree 
._----_._---- .... --

31 My parent he lp me to do homework 
- - .. -

32 When I succeed in my studies my 

parent praise me. 
- .- -
" My parent put pressure upon me to JJ 

sludy hard 
-- - --- t-------- -

3-1 In school, [ can learn new ideas 

quickly in most subjects 
--::-:-

35 I-r am smart in schoo l. 
- - .-
36 I am interested in all school subjects . 

---
37 I enjoy doing work fo r a ll school 

-t;ubjects 

38- I get good marks in all school 
----_._-

subjects 

I 
.. - ------_ .. ---•.. . f------ _. 

39 Work ing in all school subjects is easy 

I fo r me. 
.... _- .----- ----- --_. __ ._------- ---1-------- - .. 
40 I am good at a ll school subjects 

--_._. --- . __ ._----- -----. . .. 

4 1 I enjoy doing work fo r most academic 

I 
subjects. 

1-4i- ._-_._----_._- _._----- r----- -- - - --
I like mosl acade mic subj ects 

.. - .- ------_._-_.- -- _.----- -- ._--
43 [ am good almos t academ ic subjects 

- -- --- -- --- ._- -
44 I am nOl particularly interested to 

~ most academic subj ects 

45 [ learn quickl y in most academic 
--

I I 
! i Sli )JCCIS. 

I 
- - -- ... - ._-_._---- .- ------- --_._-_.----

46 I hate 1110st academic subjects 
._ .. _- --------- .---
47 I gct good marks in most acadcmic 

subjects. ...1_ 
--

'Pa;:~nt-teache r~e lati o;l is an effecti ve 1 48 

strategy for enhancing chil dren ' s L 
I J learning. L .. ___ . ____ ._. _________ ___ . ____ ._ 

• _ L _ ••• 



Item Strongly Disagree Agree Strong 

Disagree 

49 
----- ---- --- _ . ---------- ------:--------1-----

My parents are less interested to 

come to schoo l and help teachers to 

Improve the effectiveness of my 

school performance 

50 Commonly parents may not 

vo lunteer to come to school and 

I discuss with teachers_ 

151- i--MY p areni:;Jike to \~~;'-;-k-t-o-g-e-Ctl:-1e-' 1-- -~r----------r---------- ----- -

i 'I ' I I I wllh my sc 100 teac 1ers_ 

Agree 

I -52 T ragrec that p~;ent -tea~her relatio~-+-----I------ - --- - -- .--.--- -

, helps to estab li sh good learning 

I envi ronment. 
I _, i )0 

StllClc~ts can be succe-s-s-f~II -~;C,~t-heT;:------------ --- ------ -

parents discuss to teachers about 
i , 

I school matters. 

i s~-Pare;{lieach.;:-~-o~t~lc ts I~elp;o giv-e--+----·-- ---------------- - . -----.-- ---

1 ! immediate Ceedback to students 

I I performance 

-sTi Pare t~t -teache~__;._e1;t;~_;_fu~ilitates --- -- ----- --- - -

f 
__ il~~~~e~ni c ach i evemel~:_____________ ____ _ __ __ _ _ ________ . __ _ 

56 Teachers have stron g stands to share 

i I their knowledge to parents how call 
I I 

I 
! their children's be able to perform 

well 
!- ---- ------- -- --- --------.--- -----.. ---.-- _·-----1-----
I 57 Paren ts do not need to know the 

I 
success of their students directly 

I I"rol11 teache rs. 

58 1' -~ly- pa;e l:;ts -I;;eJ~rt~-goio schoOl---- -------------- ---- -- -

1 ____ con~~~c n~e~ _________________ l _____ ~ ______________ _ 



ItCI 11 

59 Usuall y my parents come to school 

and see my academ ic perfo rmance 

reports 

60 Parent teacher relati on programs 

Illes for the show posi ti ve outco 

students learning. 

1 61~en parents and te achers works 

I I together, they ab le 

I _ _ ~~~ents' ~'obl~ll 
to identify 

- -- -~-- - --- _.- -
Strongly Disagree Agree Strong 

Disagree Agree 

--'--- ----------- -- . -- . 



Appendix- I 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDI ES 

DEPARTMENT OF PSYCHOLOGY 

Questionnaire that filled by parents 

Objective: The mai n objecti ve of the questi onnai re is to investigate the impac ts or 

parental invo lvement on thei r chi ldren learning and acade mic pe rfo rmance. It 

shows the degree of parental involvement on their children acade mic 

perfo rmance. I-!ence, yo u are requested to response for each item through criti ca l · 

reading. 

General Direction 

The questionnaire has two major parts. The first one is personal information and 

secondly questions wh ich show parent involvement on the child learni ng 

performance and achievement. 

I . Persona l informat ion 

1.1 parents' ch ild Rol l No ___ _ 

1.2 Parents ' occupation __ _ 

2. The fol lowing items are formulated to investigate parenta l in vo lvement on 

their children learni ng. The items have indicated either parents arc more 

vo lunteer or not in the academic matter of the stude nts . Therefore. pl ease read 

each item carefull y and then put your own level of agreement. 



item Strongly Disagree Agree St rong 

Disagree Ag ree 

I vo lunteer to visit my child 's 

sch00 1. 
L-2 --j~------:----'----:-::---:-:--+---+----"r------~'---'- - - -I I participate in parent and fam il y 

social acti vities with the teacher 
- .. -~-----.~~~-.~~+-~~~-+~~~-j------. --

i 3 i I participate in planning class 

1 _____ I ro_olll ac ti_~ i ties wi th t l~ teacher 

I 4 tTta lk with other parents about 

I school meet ings and events. 

Is--TT go on class trips with my child 
I -- --r -- --\6 I spcnd time working wi th my 

child on number of skill s 

--'-I-~~-I 

---/--~- _.- ---_.-

- - - - - -- ---_ ... _---_ .. _._----;--j 
7 I I talk to my ch ild about how much 

-----1-----~.-- --.-.-

I , I like learning new things 
!-~-- ----~.-. 

1

1

'--8-,,-1 bl:i;:;g home learn ing mater;~ l s 
for my ch ild (v ideos. etc) 

I - -I . --- -.--- .......... -.---.. -.---.------ -.---.---
i 9 1 Illaintain clea r read ing rules at 

I 

1 nlY home that Ill )' child should 
, I ' 
I : obey 

liot- 1 keep'~ i:;:g~;la r -l-;-;o r;l-;;;-g ar:;(i b~dl----··-----·-- --- -.... ---

, tlille schedule fO I 111)' child should 
I i obey 
i-- - .- ~.-.- .... --- -. ---~----
1 I I I 1 pra ise Illy chiid for school work. 
1---+- ----·- - --- -~-------~---I 12 i ; htip my child to do home wo rk 

! i l'lI'ol)Crl v 
I' . !' I ~i ;i -Cllco :J rag~;·~1~), cl-)ii ~i-t~-prepZ\r~ .. _- --------~-.-- --.-~-- -- --

----J-----.--.-
----.~----r--- . 

1 • 
I lor tests 
I . _ ... _. __ . ___ . ______ ._. ____ .. ____ ______ __ . __ . __ _ 

1 ~ I I gI ve Ill)' ciuld an e,\amplc uf l10w I I 
~ I hdshe so lves p! obkllls 111 ,chao I 
I , J 
III i s-l;f~:!:O'~~;;'i Idil '""p~i ; 10"[ 1- --lJ~-----JL-.---

, e . IOrl III Il l y v,.:ork at home J _ _ _ _ _____ _ __ 
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