
















































































































































































Indirectly, family environment and the kind of support it gives will influence the success or
failure of a child. Home-provided materials, information, and ideas which are directly relevant
to school learning can facilitate the success of the child in academic areas (Teka, 2002 and

Niles, 1981).

Parents who are involved in schools and children’s education have a positive effect on their
children’s academic achievement (Sirin and Hauser-Cram, 2003). To make parental
involvement contribution popular, Prevatt (2003) found out that, parenting practice would have

a direct effect on child learning outcomes.

Parental attitudes, control styles, expectation and beliefs regarding their children’s ability are
related to children’s academic achievement oriented behavior (Hoover-Dempsey, et al., 2005,
Gottfried, Fleming and Gottfried, 1994).

Generally, this study and other findings confirmed parental involvement could be influential
factor for the success of the learners. In line of this, parents responded about educational
performance of their children and value to children’s learning. Therefore, significant value was
obtained as parents are certainly quite important to the children’s learning. However, from
students’ rating score, parental involvement did not show strong prediction. One possible
justification for the discrepancy between parents and students would be a mismatch between
parents’ practical contribution and children’s expectation from their families to learning issues.
For instance, without dedication parents may consider themselves as they did better to their
child. This could be resulted due to the lack of knowledge or do not know what should be
deserved to the students. The second reason could be children’s perception towards their
families. That means, mainly children are closer to their peer groups than their parents
particularly in educational matters. Thus, it contributes for disparity between parents and
students’ response about the usefulness of parental involvement to students’ academic

achievement.
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S5.6. The Impact of Parental Involvement and Parent-Teacher

Relationships
In this study, parental involvement and parent-teacher relation were the major variables among
others. From parents’ point of view, there existed statistically difference between parental
involvement and parent-teacher relation [F (1 134y = 1753, p<0.05]. This statistically significant
difference implies that the opinion of parents on parental involvement and parent-teacher
relation were different. Therefore, that parental involvement could be better than parent-teacher

relation in affecting students’ academic performance.

One possible explanation parents judged parental involvement was more preferable than
parent-teacher relation might have been resulted due to the direct contribution of the families.
For example, parents may believe that they are very closer and important to their children than
teachers. Moreover, parents may think that they are more responsible for children’s school
progress than teachers. So, we can see here parents have shown responsibilities to their

children’s education and academic performance.

Additionally, t-test was computed to look the mean differences between parents and students
with respect to parental involvement. The mean difference was statistically significant between
the two groups. Parents do have better mean than students. One possible justification for this
could be parents may feei confident as they could do well to their children. However, children
may not be satisfied with whatever parents could offer to them. Hence, if there were
perceptional and practical disparity between parents and students such controversy would be

inevitably happened.

5.7. Comparison of each Independent Variable across Different

Achievement Category
This study assessed how different achievement categories responded to the independent

variables. Statistically significant different was obtained among high, average and low
achievers on the peer group influence variable [F (3334) = 120.29, p<0.05]. Firstly, highest

mean differences obtained between high and low achievers. On the other hand, high achievers
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and average achievers had minimum differences. Therefore, peers in the academic related

activities courageous with minimum magnitude of high and average achieving students.

Secondly, there was a statistically significant difference between the comparison of different
ability groups in terms of parental involvement variables [F (2 334y = 52.23, P<0.05]. Mean
comparison indicated that there was a maximum difference between high and low achievers
whereas the minimum was between high achievers and average achiever students. Hence, it
can be concluded that high achievers and average achievers were different in the minimum
mean magnitude towards parental involvement variable. May be parental involvement
influence the academic achievement of high achiever and low achieving groups in a similar

manner.

Thirdly, academic self-concept was compared with various achievement groups. There was
statistically significant difference of academic achievement across three achievement
categories [F (3334) = 69.57, p<0.05]. Through mean comparison of Scheffe’s’ the maximum
difference had seen between high and low achievers whereas the minimum found within the

high and average achiever students.

Finally, parent-teacher relation and the three achievement student categories were showed
statistically significant differences [F (3334) = 93.33, p<0.05]. Post hoc mean comparison

verified that the maximum and minimum difference between high-low and high-average

achievers respectively.

The analysis that compared within the independent variable and the achievement category
could help to understand which independent variables were statistically attract the attention of
the students and identified properly by different achievement group of students. On the other
hand, each independent variable has been seen across the three groups of students. This can

lead to further information to the relationship of independent variable and achievement groups.

Generally, the study found that there were statistically significant differences among high,
average and low achieving students on the independent variables. There was a significant

positive relation between self-concept and academic achievement, especially those children
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groups. Therefore, issues such as personal, educational and social affairs will be dealt together

with the peer groups. Similarly, students could do better with the help of their friends.

Students’ academic self-concept is also an essential constituent to personal and educational
success. For example, here in Ethiopia those students with high confidence and perception to

their academic tasks will perform better than they do not have the experience.

In Ethiopia towns, parent-teacher relations and contacts are common to deal with school-
students’ problems particularly in private schools. In the study area peer-group influence,
parent-teacher relation and student academic self-concept have advantages to students’
academic achievement. Confidently, the study attempted to explore the power of these factors
on learners’ performance. It implies that particularly in Debre Markos Primary second cycle
schools students could be very exposed to the above variables. Hence, parents, teachers,
students and those who are belonging to the educational sector need to give consideration to
peer group influence, parent-teacher relation and students’ academic self-concept to obtain

better students’ academic achievement in the area.
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CHAPTER SIX
SUMMARY, CONCLUSION AND RECOMMENDATIONS

6.1 Summary
The purpose of this study was to examine the relationships and influences of parental
involvement, peer group influence, academic self-concept and parent-teacher relation on the
students’ academic performance particularly in the primary second cycle schools. Therefore, at
the very beginning the study was designed to answer the following basic questions.
1. Do parental involvement and parent-teacher relation relate to students’ academic
achievement?
2. Do parental involvement, parent-teacher relation, students’ academic self-concept and
peer group influence variables together predict students’ academic achievement?
3. Is there a relationship between parent-teacher relation, students’ academic self-concept,
peer group influence and parental involvement?
4, Is there any significant differences among high, average and low achieving
students’ towards peer group influence, parental involvement, academic self-

concept and parent-teacher relation variables?

A total of 351 (181 Males and 170 Females) students, 70 parents and 73 teachers drawn from 6
primary second cycle schools. Proportional stratified sampling was applied to select student

participants from all sample schools.

The instruments used in this study were academic self-concept scale (developed by Marsh,
Relich and Smith, 1983) and scales prepared to measure the variables of parental involvement,
parent-teacher relations and peer group influence. Moreover, students’ academic achievement
scores (three semester average) were collected from school record office of the sample schools.
Initially, the instruments were administered on a pilot sample (n=50) for each groups (students,

parents and teachers). Then, the instruments were improved and identified the reliability.

The data were analyzed by using simple correlation, analysis of variance, multiple regressions,

Stepwise multiple regression, t-test and post hoc comparison of means.

61



Pearson product moment correlation was employed to examine intercorrelations between peer
group influence, parental involvement, academic self-concept, parent-teacher relation and
students’ academic achievement. These relations implied that those independent variables had

strong correlation with other and with dependent variables as well.

To determine the overall relationship of the independent variables and academic achievement
multiple regressions was used. The results of multiple regression analysis indicated when
academic achievement was regressed on all the independent variable (peer group influence,
parental involvement, academic self-concept and parent-teacher relation), the multiple
coefficients of determination was 62.6%. The results suggest that the independent variables,
when combined together, have a significant relationship with academic achievement of the
students. The stepwise multiple regression analysis demonstrated that peer group influence and
parent-teacher relatica were relatively better in predicting academic achievement. t-test result
showed that there was statistically significant difference between parents and students
concerning to parental involvement. Besides, ANOVA was calculated to see the differences
among teachers, parents and students about the parent-teacher relation variables. It disclosed

that teachers, parents and students have different points of view to parent-teacher relation.

In this study, there were significant correlation between students’ academic achievement and
parents’ rating to the items. Lastly, ANOVA was also computed to examine the variation of
different achievement category of students with the independent variables. There was
statistically significant difference between high, average and low achievers with respect to the
independent variables. The result portrayed that high, average and low achieving students had
different means and point of view to the independent variables (peer group influence, parental

involvement, parent-teacher relation and students’ academic self-concepts).

Generally, this study identified the results of internal/personal construct (academic self-
concept) combined with external factors such as peer group influence, parental involvement

and parent-teacher relation for academic achievement of the student.
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and directly strengthen friendships in the school in order to improve students’ academic
achievement.

Many parents may help their children with homework from one to several times weekly.
They need extra ways that helpful to create attractive environment to their children
education. Hence, parents should contact with school personnels and teachers to deal
with children’s problem in the school.

Principals and teachers have responsibilities to the formation of parent-teacher relation
which will facilitate the achievement of thc students. Therefore, school personnel
should arrange programs and plans how and when parents can come and discuss with
school society concerning to students’ academic achievement.

Regular parent-teacher communications enable the parents to acquire timely, realistic
notations concerning the students’ progress and to understand how they could be useful
in reinforcing school learning. Therefore, teachers should invite parents and establish
regular parent-teacher contacts to improve students’ achievement.

Teachers and school administers should foster the establishment of effective partnership
between teachers and parents and proposed to form formal organization which facilitate
learners’ school achievement.

Academic self-concept is one of the important clements to academic achievement.
Therefore, parents and teachers should step up the perception of students’ academic
self-concept in order to do better.

School counselors should teach the factors of peer group influence, parent-teacher
relation and students’ academic self-concept can determine students’ academic
achievements

School principals should tend to explain the importance of parent-teacher relation and
additional information that help to strengthen students’ academic achievement for the

parents during school opining days and in any other meetings.
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6. Parents’ final reliability analysis scale

APPENDIX-C

Parents’ reliability analysis
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APPENDIX-G

Questionnaire that provided to the teachers

ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF PSYCHOLOGY

Questionnaire filled by school teachers

Objective: The main purpose of this Questionnaire is to investigate the impacts of parent-
teacher relation on students' academic performances. Indeed, parents and teachers can
contribute more for students learning, But, here in this questionnaire emphasis has been given
the relation of the two partners on the academic matters of the learners. The questionnaire give
information regarding to parent-teacher relation and its importance's on academic area of the
students. Therefore, now you are requested to fill your responses according to the nature of the
items that will be provided below.

Thank you for your cooperation!

General Direction

This questionnaire has two parts. The first one includes personal information. The next part

contains items that measure parent-teacher relation and students' academic achievement.

Part One

Direction: Give your response for the given information below

1. Personal Information
1.1 Name of the school
1.2 Sex




Part Two

The following items show the parent-teacher relations and their implication on students'

academic achievement. There is no right or wrong answers. Please read each item carefully and

give your view by putting right "V" marks on the right part of the paper from the given options.

No

Item

Strongly
Disagree

Disagree

Agree

Strongly
Agree

1

Parent-teacher relation is an effective strategy
to enhancing students learning.

I prefer to discuss with parents when students
get poor marks.

When students commit academic related
mistakes [ frequently tell them to bring their
parent to school.

I have an experience which parents did not
volunteer and come to school to deal with
their children's problem.

[ believe that parent-teacher mutual

discussion  helps the improvement of

academic performance of the students.

Parent-teacher relation permits to create
conducive learning environment to the
students.

[ believe that students can be successful when
parents discuss with teachers to school issues.

Open relation of parents and teachers help to
give immediate feedback to students' learning
performance.

Parent-teacher relation facilitates students’
academic success at the school.

10

In the school, parents and teachers are not
genuinely to discuss concerning students
problem.

11

Parents and teachers seldom meet discuss
about school affairs.

12

[ try to identify students' problem after I
discussed with parents.

13

I like to work together with student parents in
regarding to students learning.




Appendix-H

ADDIS ABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES

DEPARTMENT OF PSYCHOLOGY
Questionnaire filled in by the students
Objective: The main objective of this questionnaire is to gather information about the
impacts of peer group influence, academic self-concept, parental involvement and parent
teacher relation on students’ academic performance. It can show the relationship of the
variables. Finally, possible solution and recommendations will be for warded based on

the responses.

Thank you!
Part one
Please provide your personal information indicated below.
1. personal information

1.1 Name of the school

1.2 Grade level 7" [ 8" [

1.3 Sex

1.4 Roll No

Part two
Below are items that indicate peer group influence, parent involvement, academic self-
concept and parent teacher relation respectively. Please, read each item carefully and

indicate “v" mark to the right side options based on your own level of agreement.



Ag'rcé

No Item Strongly | Disagree
Disagree
16 Always my friends encourage me
through providing academic
treatments
17 My friends eﬁ&nu‘age me to score - N
good grade
18 | My friends show me methods how o -
‘ can | improve academic performance
9 My friends are very closer to me to B
share academic issues
20 | My friends are dominant to direct me
in academic matters.
21 | My friends do not contribute to my
school academic performance
22 [ Whenl get poor scores in school, my N
parents encourage me to do hard.
(23 My parent pat.i_e*-lltly advise me to I -
i work hard in school
24 | When i-g,etg_o_od marks in school my ||
| parent praise me.
25 | My pa;r;n—t]ﬁa:l_y_hltrl“c attention to my - o
learning
e e e e e e e e
| 26 | My parent do not take part in my
education
27 My parent likes to spend much time o
working with me on number of skills.
28 | Always. my parents talk to me how |
much they like learning new things
29 My I;arems established to me clear
reading programs at home
30 | My parent keeps a regular morning -

and bed time schedule for me.

7Str(mg

Agree




Agree

|

Slrdng I

Agree

No | Ttem Strongly l)isafg-r_éc. '
Disagree
31 —M;ﬁérent help me to do homework 7 =
32 | When I succeed in my studies my .
parent praise me.
33 | My parent put pressure upon me to T
study hard
737471;1;'1100[, [ can learn new ideas 1T
quickly in most subjects
'35 | I am smart in school.
|36 | I am interested in all school subjects.
37 | 1enjoy dbing work for all school B
subjects
38 | I get good marks in all school |
subjects
39 | Working in all school subjects is easy b
for me.
40 vIaHéogdA;& all school subjects 7 o 7
41 |1 enjby doing work for most academic :
subjects.
42| 1 like most academic subjects . o
fl._"w"'—-!-z-ﬁﬁ-éood at most academic subjects L 1
‘44 | I am not particularly interested to _
most academic subjects
45 | I learn quickly in most academic
© subjects.
46 | 1 hate most academic subjects I S 7
47 _I_g_ct good marks in most academic
subjects.
48 | Parent-teacher relation is an effective 7

strategy for enthancing children’s

learning.




Item

Strongly

Disagree

My parents are less interested to
come to school and help teachers to
improve the effectiveness of my

school performance

Disagree

Commonly parents may not
volunteer to come to school and

discuss with teachers.

AMy parents like 1o work together

! | with my school teachers.

52

wh
[

[ agree that peifént -teacher relation
helps to establish good learning

environment.

Students can be successful when their
parents discuss to teachers about

school matters.

Parent teacher contacts help to give
ummediate feedback to students

performance

Parent teacher relation facilitates

academic achievement.

Teachers have strong stands to share

their knowledge to parents how can

their children’s be able to perform

Parents do not need to know the

success of their students directly

from teachers.

My parelﬂ_s-_;}fefér to 2o to school

conferences

Agree

Strong
Agree




Disagree

I)isagrcé”

Usually my parents come to school
and see my academic performance

reports

60

Parent teacher relation programs
show positive outcomes for the

students learning.

When parents and teachers works

together, they able to identity

students’ problem

Agrec

Stro ng
Agree




Appendix- I
ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
DEPARTMENT OF PSYCHOLOGY
Questionnaire that filled by parents
Objective: The main objective of the questionnaire is to investigate the impacts ol
parental involvement on their children learning and academic performance. It
shows the degree of parental involvement on their children academic
performance. Hence, you are requested to response for each item through critical -

reading.

General Direction

The questionnaire has two major parts. The first one 1s personal information and
secondly questions which show parent involvement on the child learning
performance and achievement.

1. Personal information

1.1 parents’ child Roll No

1.2 Parents™ occupation

a8

The following items are formulated to investigate parental involvement on
their children learning. The items have indicated either parents arc more
volunteer or not in the academic matter of the students. Therefore. please read

each item carefully and then put your own level of agreement.



Silmn;g'
Agree

' No Item Strongly | Disagree | Agree
! Disagree

I |1 volunteer to visit my child’s A

school.

2 | I participate in parent and family n
| social activities with the teacher
! 5 1 sz_l?ti&;cﬁ;em planning class N
| | room activities with the teacher
| 4 | Ttalk with other parents about T
‘ school meetings and events.
| S | 1 goon class trips with my child o
l 6 'TQE&RTHE wonkmg with my N S
é child on number of skills
r 7 | Iimlkklo—my_cln]a about how much a 1
I 1 like learning new things
JS I briﬁg home | lrém'ning materials o
‘ for my child (videos. etc)
J‘ 9 | I maintain clear reading rules at B I
1 my home that my child should
i | obey.
! 10 | 1 keep a rt_:};r,i.lil‘alfliﬁ(n'ning and bed - o f
|

[
14
|

‘fj
4

time schedule for my child should
cbey

| 1 praise my chiid for school work.

i help my child to de home work

pmpcri v

|1 encourage my child to prepare

l
I

| effort in my work at home

for tests
I give my child an example of how
hcfﬂlm sulves problems in school

0! at home.

show m mj child that I pul alotof
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