






























































































The table contains twelve items which were used to explore information 

concerning what teachers do when teaching listening lessons. Item$ I -5 

comprise answers on what teachers do at pre-listening stages. Item 2 and 4 

were used to asses whether teachers activate the students' background 

knowledge a nd encourage them to predict what they are going to listen to. 

87.5% of the teachers responded that they activate the students' 

background knowledge before students listen to the text. In addition, all the 

respondents (100%) pointed out that they help students to predict what 

they are going to listen. However, ' there was mismatch with what teachers 

responded in item 4 in the questionnaire and what was obtained through 

classroom observations. The data collected through classroom observations 

revealed that the majority of the teachers do not encourage students to 

predict what they are going to listen before listening. 

Item 1 and 3 were used to assess if teachers explain new words and give 

some information a bout the topic before students listen to the text. 

Accordingly, 75% of the re5pondents showed their agreement to these 

items. During classroom observations, the sample teachers were observed 

when they explain n ew words and give some background information about 

the topic before students listen to the text. 

Item 5 was used to explore whether teachers encourage students to read or 

write questions or a ctivities that will be done in while- listening stages. 

87.5% of the respondents showed their agreement to this item. During the 

classroom observations, teachers were observed when they encourage 

students to read or write questions or activities in classrooms. 

Items 6-15 were used to explore information concerning the roles teachers 

play in minimizing students' difficulties when they teach listening. Item 6 

and 7 were used to examine if teachers encourage students to listen for 
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specific information a nd ignore irrelevant words. Accordingly, all the 

respondents (100%) replied that they encourage students to listen for 

specific information and ignore irrelevant words. During classroom 

observations, the sample teachers were observed when they encourage 

students to listen for specific information. 

Item 8 was used to assess if teachers read the listening texts in normal 

speed neither too fast nor too slow. 87 .5% of the teachers agreed to this 

item. The data that was collected through classroom observations also 

showed that teachers read the text in normal speed. This indicates that 

teachers seem to help students by controlling their speed and pausing at 

places where there is information that students need to complete the 

listening tasks. 

Item 9 and 10 were concerned with eliciting information if teachers 

encourage students to understand the central idea of the text as well as to 

give answers on the general meaning. All of the teachers (100%) agreed to 

these items . Since there is a different between being able to use the 

information that is heard and to reproduce the message in words perfectly, 

teachers seem to help students to listen to the genera l meaning rather than 

remembering every word in the text. 

Item 11 and 12 were used to assess information whether teachers prevent 

anxiety by encouraging students not to worry if they make mistakes and 

ask for clarification when problems occur. Accordingly, all the respondents 

agreed to these points. However, there was mismatch with what teachers 

responded for item 12 and what was collected through classroom 

observations. During classroom observations, most of the sample teachers 

did not encourage students when they make mistakes in listening activities. 

As majority of the items are taken into account in table..1 · I teachers seem 

to help students to attempt the listening tasks without putting too much 
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emphasis on th e quality of their responses. 

4 .3. Data from Classroom Observations 

As a lready stated in the research design section, classroom observations 

were made to get some insight on how the teaching of listening is 

implemented in the sample schools. The following table depicts the 

summary of the observed listening texts and activities . 

Table 10: The observed listening texts and activities 

Unit Listening texts Topics of the text Activities of the text 

a story of advertising goods short answer questions, 
through media such as true f false questions 

1 Advertising newspaper, magazines, 
television, radio, posters 
etc. 

deals with the description short answer questions, 
9 The giraffe of the animal giraffe filling gaps, true f false 

questions, ticking marks 

Safety ru les in air 
talking about some safety shurt answer questions, 

11 
craft 

rules in air craft filling gaps, true f false 
questions. 

The table illustrates the observed listening texts and activities when the 

actual teaching-learning process took place in the sample schools. The 

report of the classroom observations is summarized as follows. 

In a ll observed listening texts and activities, teachers began the lessons by 

introducing the work for the period. Then, they told the students to take 

out their textbooks on the page where the listening lesson was found. 

Teachers expla ined new words and gave some background information 

about the topic before the students listen to the text, however, they did not 

encourage students to predict what they were going to listen. Next, teachers 

told students to answer the pre-listening questions from the textbook. The 
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sample teachers were observed when they explain difficult questions to 

h elp studen ts understand the cen tra l idea of th e text. Teachers discussed 

the pre-listening activities with the students a nd gave feedback on each 

task. The following extracts show what teach ers did before students 

listenedthe passage. 

Extract 1 

Teacher: You have to follow me. The title that we are going to see here is 

about a dvertisement. I have som e pre-listening activities or 

questions . Let me ask you questions. What is advertisement? 

Student: Aboul something telling information. 

Teacher : It 's somethin g which te ll about a materia l or something about a n 

objec t . What is th e purpose of a dvertisement? 

Student: To give answer to industria l product. 

Teacher: The purpose of advertisement as you heard from Sintayehu is to 

get customer or to get buyer. Can you tell me some of the 

fa mous people in advertisement? Tell me these people. 

Studentl: The famous person is Serawit Fikire. 

Student2: Mulualem Tadesse . 

Teacher: What e lse? 

Student3 : ShewaferaVf Oesalegn 

Student4: Fa ntu Ma ndoye 

Teacher: This much is enough. 

51 



1 
J 

[ . 

Extract 2 

Teach er: Ok, befo re we read th e lis tening passage, let u s discuss the pre­

lis ten ing. Wh at is th e tallest a nimal in th e world? 

Stude n t: Giraffe. 

Teacher : Yes, giraffe is the ta llest animal in the world. How ta ll do you 

think is gira ffe? 

Students : No respon se . 

Teach er: It is 5.5 meters . Describe the pa rt of th e giraffe . 

Studen t 1: Lon g leg. 

Studen t2 : Lon g neck. 

Teach er: Whe re do you find this animal? 

Stude n t : In fo rest. 

Extrac t 3 

Teach er : Today's lesson is lis tening. The lis tening topic is sa fe ty rules in 

a ircraft. In your textbook, on page ninety five, in unit eleven, 

there are four pictures. There a re 'X' m arks on some pictures. To 

com plete the bla nk spaces you have to liste n the following rules. 

.He h as s moked in the a ircra ft toile t. Smoking in the aircra ft toilets may 

s ta r t fire . 

. He has stored h is har'd luggage a bove his head . It can fall on his h ead . 

.He h as used a radio inside th e aircra ft. Therefore , the aircra ft may not be 

able to send a nd receive messages properly . 
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From the above extractions, it can be suggested that teachers help students 

by activating their background knowledge to prepare them for what they 

are going to listen. 

In addition to the above activities, teachers told students to write or read 

the while - listening tasks for some minutes. Then, teachers told students to 

listen to the text attentively and give answers on the general meaning. After 

that, teachers read out the listening passage in normal speed. The following 

extract might give an insight how teachers read the text." As far as I can, I 

will read it s lowly; you try to listen carefully; do not write anything; you try 

to listen attentively." Teachers seem to help students by controlling their 

speed and pausing at places where there is information that students need 

to complete the listening tasks. Teachers read :,'., the listening text for the 

second time . Their speed seems a little bit faster than the first one. 

Teachers did not read the text for the third time unless students asked for 

it. Let us see this extraction from the class room observation: 

Teacher: Shall we repeat it again? 

Students: No! 

Furthermore, teachers gave some minutes to the students to accomplish 

the tasks before they discuss each activity. The following extract illustrates 

how teachers gave feedback on while-listening activities. 

Teacher: Are the statements true or false? The giraffe is the 

shortest animal. Ok, Abdul. 

Student: False, the giraffe is tall. 

Teacher: Yes, the answer is false. The giraffe is the tallest 

animal. It is not the shortest animal .Ok, number two; 

its ears are sensitive to the faintest sounds. 
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Student: 

Teacher: 

Teacher: 

Student: 

Teacher: 

False 

No, the answer is true. 

It has a keen sense of smell. 

True. 

The answer is true. 

Each listening lesson came to an end after teachers gave corrections on 

each activity. In all observed listening lessons; teachers did not give post­

listening activities based on the work done in pre-listening and while­

listening stages . Most of the students were passive listeners during 

classroom observations. The reason might be the students may lack 

experience in listening to different kinds of texts and activities. 

During classroom observations, teachers did not encourage students to 

work in pair or group even though they are suggested to do so in the 

textbook. As a result, students did not have opportunity to interact with 

each other and share ideas based on the listening text. Moreover, teachers 

did not use different materials for teaching listening such as visual aids, 

and recorded materials. The listening lessons were predominately 

conducted by means of lecture . 

The observed listening activities require students to listen for specific 

information as well as to give answer on the general meaning. Moreover, the 

activities were supported by visual elements that provide additional clues to 

the students to carry our tasks successfully. 

In general, the above description of the classroom observations would seem 

to indicate that teachers do not seem to prepare their own listening texts 

and activities to help studentsj except teaching the texts in the course book. 
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4.4. Summary of Teachers' Responses for the Interview Questions 

As already pointed out in the research design section, interviews were 

conducted to the sample teachers to cross check the data that were 

collected through questionnaire and classroom observations. The teachers' 

responses for the interview questions are summarized as follows. 

Most of the teachers in the interview explained that they do not often teach 

listening skills in classrooms as there are no enough listening texts and 

activities incorporated in grade eight English course books. The 

respondents said that they depend on the course book for teaching 

listening and other language skills . 

The sample teachers in the interview also mentioned that they do not 

prepare their own listening texts and activities to help students develop the 

skills of listening. The reason for this, as some of the interviewees reported 

is that & Vade eight English textbook is too bulky and time consuming to 

cover its content in the a llotted schedule. Focusing on language skills such 

as grammar, vocabulary and reading which help students to pass national 

examination is a nother reason that teachers reported in the interview not to 

prepare their own listening lessons. This suggest that teachers seem to give 

priority for covering the content of the text book as well as preparing 

students for national examination rather than a iming at a balanced 

development of language skills. 

The interviewees also mentioned that they do not use visual support as a 

significant part of the students' experience to relate the lesson to the things 

that happen outside the classroom. Besides, the sample teachers explained 

that they read out the texts to the students as there are no recorded 

materials such as tape recorder in the schools. 

The sample teachers reported that unavailability of appropriate materials 
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for teaching listening, lack of background knowledge of the students and 

shortage of time to cover the content of th e textbook are some of the major 

problems that t h-~~ , encounter when teaching listening. 

To sum up, the above discussion of teachers' responses for the interview 

questions seem to suggest that enough attention is not given to the 

teach ing of listening in &rade eight English lesson s. 

4,5. Summary of Students' Reactions for the Interview Questions 

As a lready d iscussed in th e methodology section, an interview was 

condu cted to th e sample students to find out some information regarding 

the adequacy of teaching listening in (t,rade eight English lessons. The 

reactions of the students for the interview questions a re summarized in the 

following way. 

The sample students in the interview responded that th ey do not often 

learn listening lessons in classrooms compared with other language skills 

such as grammar, reading, vocabulary etc. The students further explained 

that gra de eight English textbook does not integrate enough amount of 

listening texts and activities that help them practice the skills of listening. 

The respondents a lso pointed out that their teachers do not prepare their 

own listening texts and activities to help them develop the skills. Some of 

the respondents added that due consideration is not given to the teaching 

of listening skills in &rade eight English lessons even though it is the key to 

successful communication. 

The interviewees a lso reported that their teachers do not teach th em using 

different materials such as pictures, photos, maps , tables, magazines, 

newspapers and so on. Besides, recorded materials such as tape recorder 

are not used for teaching listening in classrooms. 

-
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The students in the interview reported that lack of background knowledge, 

unavailabili ty of recorded and live listening materials for teaching listening, 

and lack of effort from teachers for teaching listening are some of the 

problems that they encounter when learning listening. 

As a whole , the students' reactions for the interview questions seem to 

show that students do not seem to listen to different texts that would h elp 

th em become successful listeners of English langu age . 
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CHAPTER FIVE 

Conclusions and Recommendations 

The m a in objective of this study was to assess if the teaching of listening is 

adequate in grade eight English lessons. In other words, an attempt was 

made to investigate whether enough attention is given to the teaching of 

listening in grade eight English lessons. The data required for the study 

were obtained through textbook analysis, questionnaire, classroom 

observations a nd interview. The analysis was m ade through qualitative a nd 

quantita tive m eans . 

5.1. Conclusions 

Based on the a nalysis of the data that was collected through the above 

instruments, the following conclusions were drawn : 

Grade eigh t English course book does not contain adequate listening 

lessons compa red with other language skills such as speaking, reading, 

writing, grammar a nd vocabulary. Thus, the listening texts a nd activities 

incorporated in the textbook do not seem adequate in contributing the 

students' success in mastery of the language that would ena ble them to 

achieve their goals in academic setting where English is u sed as a medium 

of ins truction . 

, Teach ers do not seem to prepare their own listening texts and activities 

to help students even if they are aware of the absen ce of adequate listening 

texts and activities in the course book. Lack of time to cover the content of 

the course book and giving priority to other la nguage skills were some of 

the major reasons that teachers reported not to prepare their own listening 

lessons. 
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The listen ing texts incorporated in the course book seem to be familiar 

and related to the students' real life situation and contain topics at the 

~ight level of the students. 

The listening activities seem to be appropriate, suitable and reqUire 

students to understand the ma in idea or to extract specific information 

rather than demanding students to understa nd everything in the text. 

Teachers seem to give background information about the topic and 

explain key words to the students before students listen to the text. They 

also encourage students to listen for specific information as well as to 

understand the central idea of the text instead of focusing on detail 

information. 

" Teachers do not seem to promote different class organizations such as 

pa ir or group among the students even though they are suggested to do so 

in the textbook. Thus, students do not have opportunity to interact with 

each other and share ideas based on the information obtained from the 

listening text. 

': . Teachers do not seem to use different materia ls such as visual aids, and 

recorded m ateria ls for teaching listening. Hence, the listening lessons are 

predominately conducted by means of lecture in classrooms . 

. Teachers do not seem prevent anxiety by encouraging students not to 

worry when they make mistakes in listening classes. 
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5.2. Recommendations 

Based on the results obtained and the conclusions drawn, the following 

recommendations were forwarded: 

. . It is important to design appropriate teaching material that a imed a t 

o.,balanced la nguage skills to help student become su ccessful listeners in the 

setting where English is u sed as the medium of instruction. 

;:. Awa reness should be created up on teachers concerning the vitality of 

teaching listening in language development. Teachers should treat the 

listening session as an . opportunity fo r their students to enjoy doing in 

English. Teachers' enthusiasm will enha nce the students ' motivation a nd 

increase their confidence to become skilful listeners. 

J . It is essentia l to help students by preparing texts that are interesting as 

well as suita ble for the learners' level and needs. Giving learners a variety of 

tasks, as well as different types of listening helps them to become skillful 

listeners. To that end, knowledge of how to modify textbook tasks is 

important. 

, Awareness should be created upon teachers to help students to attempt 

to the listening tasks without putting too much emphasis on the quality of 

the presentation of their responses. It is importa nt to accept that a listening 

task can often be answered by missing some of the words. 

It is useful to encouraging students to listen to different texts usmg 

different materials su ch as cassette, radio, television, documentaries , films, 

video tapes, songs etc., outside the classroom. This can bring a 

considerable amount of improvement in the students' listening skill in the 

long run. 
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': . Awareness should be created up on teachers regarding the value of 

visual a ids in stimulating the teaching of listening. Moreover, the listening 

lesson preferably is aided by recorded materia ls which could bring the voice 

of native speaker for non-native teachers and allow a variety of sound . 

. -. Various class organizations such as pair and group work should be 

implemented in the teaching of listening. This can help students to interact 

with each other and share ideas based on the information obtained from 

the text. "Pair or group work helps to remove some of the feelings of 

isolations and anxiety and makes listening a more pleasure 

activity."(Underwood, 1989) 

-: . Getting feedback from the students about the text, the task and any 

other problem can minimize the difficulties that students perceive and help 

them increase their confidence to become successful listeners. Teachers 

may also ask students how they would like to work a listening text next 

time. 
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Appendix A 

1. Teachers' Questionnaire 

Addis Ababa University 

School of Graduate Studies 

Department of Foreign Language and Literature 

Questionnaire to be filled by Grade eight English language teachers 

Dear teacher: 

The purpose of this questionnaire is to collect data concerning the 

adequacy of teaching listening in grade eight English lessons. Your honest 

response to each item in the questionnaire has a great value to this study. 

Note that your response will be used only for the purpose of research. Your 

cooperation is highly appreciated in advance . 

N.B - You do not need to write your name 

- As all the questions are related to teaching listen ing, a ll your 

responses should be related to this 
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2.Personal Information 

1. Name of the school _____ _ 

2. Sex: Male D Female D 

3. Age: __ _ 

4. Teaching experience in years ______ _ 

5. Qualification: ____________ _ 

6. Seminars, workshops attended: 

Howmany: _______ _ 

Where: 

1. ________________________ ___ 

2. ________________________ ___ 

3. __________________________ __ 

When : 

1. _______________________ ___ 

2. _______________________ ___ 

\ 
3. _______________________ ___ 

Topic / title: 

1. _________________________ _ 

2. _________________________ _ 

3 . ________________________ ___ 

Objectives of the seminar: 

I 
I 
) 
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3. The following items a re concerned with the information about th (' 

listening texts th at you are teach ing. Please, rate each item according to the 

information given. 

~ " " ~ " Vl 
<= " " tD ~ 

<= " " 0 = bD 
No The lis t ening t exts : 0 " " " ~ 0 ~ -

~ 
~ ~ Vl .~ ~ :; bD bD ~ " ~ -< ~ Q 

1. a re adequate in terms of variety 

2. conta in topics that are at the right level of the 

s tuden ts; neither too difficul t nor too s imple 

3. a re familiar a nd related to the students real life 

s ituation 

4 . a re organized in a way tha t is clear a nd s imple to 

foll ow for the s tudents 

5. are interesting and motivating for the students to 

listen 

6. contain appropriate and sufficien t visua l support 

(pictu res, diagrams, tables, etc). for th~ slutlents to 

carry out the task successfully 

7. Are at manageable length not too long and not too 

shor t 

8 . conta in relevant a nd sufficient information for the 

students to follow 

9. cover topics which are relevant to the s tudents' 

other academic subjects 

10. contain language (vocabu lary and grammar) that 

a re comprehensible for overall language 

development 

11. conta in language (vocabulary a nd gramma r) at the 

right level. a litt le above the present competence of 

the s tudents 
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4. The following items are designed to gather information about the listening 

activities. Please, show your position by ratin g one from the given alternatives 

No The listening activities: -

l. are adequate in terms of variety 

2. are appropria te to the grade level of the 

students 

3. are suitable to the students proficiency 

level in developing listening skills 

4. are challenging enough n either too simple 

nor too difficult 

5. are designed to promote cooperative work 

(pair or group) among the students 

6. require students to understand the main 

idea or to extract specific information 

7. are presented in clear and simple way 

8 . are classified into pre-listening, while-

listening and post-listening stages 

9. are designed in a way that integrate other 

skills perhaps speaking and writing 

10. do not require stu dents to understand 

everything in the text 
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5. The following statements a re intended to explore information abou t how 

you teach listening lesson s in a classroom. Please, indicate your responses 

by ticking one item from the given alternatives 

~ " " ~ " ~ " " "" ~ t;, ... 
No When teac hing listening, you: <= " " 0 ~ .. 
- 0 " " .. oj 0 '" t;, ... ~ .!!l ... ... 

"" 0 ~ ., " 
., .~ 

~ oj < Z ... Q rn '" 
1. explain new words and structures before teaching 

listening 

2. activate students' back ground knowledge 

3. give some information about the topic before 

students start listening 

4. encourage students to predict what they are going 

to listen 

5. encourage students to read or write questions that 

will be done in while-listening stages 

6. encourage students to listen for specific 

information 

7. help students to ignore irrelevant words and 

details during listening lessons 

B. read texts in normal speed (neither too fast nor 

too slow) to help learners catch enough words 

9. encourage students to understand the central idea 

of the text 

10. encourage students to give answer on the general 

meaning rather than remembering every word 

11. prevent anxiety by encouraging students not to 

worry if they make mistakes 

12. encou rage students to ask for clarification when 

problems occur 
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ApPe.ndix E 
if The Liste.[1ing Tats in Me Course booK 

ADVERTISING 
HOw often do you read advertisements in newspapers~ 

Adverti s ing is a form of selling . It urges people to buy . 

goods or.services , ~r acceFt a point of view . Advertisers pay 

f or adverti sing that tells people about the 

advantages of a product , u s e rvice or an idea. Advertising tells 

wha t products or services are On the market and how they can be 

obtained . 

. . Advertising reaches people through medi ums o r media . The 

most important media include newspaper::;, magazines, televis ion; 

radio , window displays in stores , a nd posters in buses and s tr~ e~ 

cars. 

Adverti se rs use differerit methods to arouse our feelings. 

They usually 'get well -know'n people to say that they Hke or do 

not like some one o r something . I f we admire a nd . re spect ·th.em we 

of ten feelinclir,ed to buy '''hat they recommend . 

l\dver tiser.s of spor ts equipment, for eXt,mple, often . pa"y 

l'amous athl=t:es for cheir testimonials and the use" of their names 
'on the equipment. . Gr.eattenniS ' play.rs tell tis fo s~itcht() 

', '", ' . 
. their rackets and sport 'clothes. · Mov.ie 'and TV stars ' reveal th/lt 

" . . . . ~ . . . 

they use certain brarids of 'soap, Ii,kill ortiam"hair·; . 1;'reatment, and . , " , " ' . . .. ".' . .. " ~ '. . . 

so an. 

Adve,rt ising good or bad, '. selfish or unset-fish, s tirs 'our . . . ".' 

feeling. We should not make ded.siens · only ' on the bU lsof Q.ur 

feelings. We thin'k and act more . inte ~':i 9'entlywhen we. tu<l.ke o)1r 

~udgemerit on the facts and . riot ' because. at' our . feelings • . 
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This exercise prictises listening to a text ~nd filling in the 

blanks and tables and answering TRUE / FALSE questions. 

Give students enough time to discuss the pre-listening 

questions. 

After they have finished discussing the questions, tell 

students to read the exercises. 

Tell students to griessthe answers ~efore listening t o the 

passage. 

Tell students to listen to the text carefully and attentively. 

Read the passage slowly and caref\llly once. See if students 

are trying t o 'do some of the exercises. 

Read f or the second t 'ime and let students do the exercises. 

If it is necessary, read for the third ' time. Let students 

compare their answe r s with other s tudents . 

Discuss the answers with students. 

, THE GIRAFFE 

T~e giraff is the tallest anim~lin the world. It of ten 

reaches a height of 5.5 meters. The giraffe has, long l egs ., Its 

head is small q.nd narrow and the ' eyes are dark and soft . The 

ears of the giraffe are ~uite large. They aie s ~nsitive to the 

faintest sounds. ' .. The remar kable sense of heq.ring ' and keen sense 

of sm~ll are very , important' to the giraffe , in detecting danger,. 

Theton~ue of the giraffe is 46 centimeters 10nO. The 

giraffe can use its tongue so skillfully that is can pick 'the 

,:smallest leaves off thorny plants without being pricked. The 

oiraffe can oalloo 30 miles an hour. 
~-' .~.' 
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UNIT 11 

TALKING ABOUT WHAT PEOPLE HAVE DONE 

Objectives: 

By the end of the lesson, the students, . shou ld be able t o : 

• develop their silent reading skill 

• grasp the contextual meanings of the new words. 

• use the present perfect correctly 

A. LISTENING 

Safety rules in Aricraft 

Read the li stening passage to the students aloud. 

• 

• 

• 

• 

• 

• 

He has smoked in the aircraft toilet. 

aircraft toilets may s tart fi re. 

Smoking in the 

He has sto red his hand luggage above his head. It' c a n 

fallon his head. 

He has used a radio inside the aircraft . Therefore, 

the aircraft may not be able to send and receive 

messages properly. 

He has fastened his seat-belt on take off and landing . 

He is not thrown out ot his seat. 

He has blown his life jacket inside to aircraft. 

may not get out of the aircraft quickly enough . 

He 

He has known where the exists are . 

to get out through the exits. 

It ' s easy for him 

Teaching suggestions 

- Have students discuss the pictures. ' 

'\, 

- Have them read the instructions and que s tions in their books. 

J ~o over key w~rds . 

Read the listening passages and let students listen 

once without writing. 

Read th~ rules again . This time get them answer the 

que~tions. If they have d ifficulty, read the rules as 

many times as needed. 

1'1 
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2/ The LiStfLt1;ng 4c6vilies in the CourSfZ bOOK 

------ ' UNIT 1 

A. LISTENING 

Pre-Listening 

flo fore you l rS'cen to the p assage discuss t he foll.owing q lles tions 

w~th y our p artner. 

\'}hat is an advertisement? 

In the newspapers do you read adver tisem •. ' 

Can you tell certain phrases used by advertisers. Tell the 

c:1uss . 

. , . Make a list of famous people who recommend ;-'r '.:!L·,:Ls ,d 

advertisements . 

Apart from news, we usua l ly read advertisements in daily 

ne wspapers. Match the pictures and extracts with t ypes of 

advert isement . I , r- -" - , 

.1\ Hote l 

B Hair r eplacement 

C Car 'for sale 

o Surveyor 

E Cars for rent 
dl'= f:: i':: f f~ 
~;;-:;f;~~··,:;_:··~--~.~ s 

F Computer training 

G House for rent 

H7ke 

Urgentl y Requ ired with verv good 0 

exprenence. Not less than 5 years in the 

construction fie ld. 

' I 

Adre ss :Woredd,17 

Keble 38, Price 1500 8irr-l 

bedrooms - inc 1. udinl; 

furnitur e 

, 

'1 c' ) 

I 
your choice I 

before taki ng any ! 
__ chances! J 



For City Tours Luxury cars &4WD 5 

Ve hicles , available wi t h or 

without d r ive r s cont a ct .. . 

Special Buffet Dinner- Every Sunday 

Tel: 000000 

7 

Fully automatic, 6 

67 , 000 Kms . 

Excellent condition. 

Now listen t~our teacher and answer the questions. 

ExerciSe 1 

Say True or False according to the information given in the passage 

1 . Advertising forces peop le t he type of Products they must always 

buy . 

2 .. Tv , radio, and news papers are the media that are used fo r 

advertising . 

3 . The language advertise~ents used usual l y arou se the f eel ings of 

buyers . 

4 . _Advertise r s pay film stars or famous athletes a l arge amount of 

money if they always buy t h e same products f rom the same 

factory . 

5 . The l ast part of t he passage tells us that adve rti s ing i s a lwa ys 

bad and selfish . 

6 . In the passage we are advised that we shou l dn ' t make d ec i sion s 

on l y on the basis of our feelingi as far as advertisements a r e 

conce r ned . 

7 . Posters are used i n advertising . 

I1g 
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--- .-' UNIT 9 

ASKING ABOUT AND DESCRIBING ANIMALS 

A LISTENING 

Before you l isten to the ' passage dis~uss : these questions in groups 

1 . What is the tallest animal in' the world? 

2 . How tali do you think is the giraffe ? 

3 Describe the part s o f the~iraffe? (ea rs, eyes, legs , neck) 

4 . Wh e re do you find these~nimal~? 

..... - -

THE ' GIRAFE'E 

Exercise 1 

After listening to the ' text answer the following questions . Are 

these stat~ents T'rue, of False? , 

1. The giraffe is ' the ~hoi~~st ani~al 

2 . Its ears are sensitive t R the 

fai ntest sounds~ 

3. , It has a keen , sen se of smell . 

Exe~cise 2 

a) Fill in the blanks ' 

1. The gj.raffe , isabout ' meters ta'll . 

2 . Its tongue l.S . centim~tres l ong. \ \ 

3. It can gallop __ miles an 'houl:' :~, 

,b ) Listen to the descript10n carefully again and pu',; a tick mark (,() 

under .the correct adjective., 

The giraffe ' 5 , l ong small la!"ge , soft narrow 'dark 

1. leqs 'f () " M '" y ..... J ( "" /)I'/ ,J£) nY , 

2. h ead '1,0< 'f c, ~ Ii} I "' ,.., 't,.<>..,li . '11fj' 

3. ear 1'1-"<' ~J ! 1\/1'(,\ 'Ie..~ f\),~ /IY(J ")(, 

4 . eyes :.) / .(1(j 'f.o/;J 'c' , " I;? ( r,y,) H.iO,.,' 
. 

"1ft . 

go 1,, ' 
It" 



DECLARATION 

I, the undersigned, declare that the thesis is my original work, has not 

been presented for a degree in a ny other university and that all sources 

of materials used for the thesis h ave been duly acknowledged. 

Name: Tigist Chegen 

Signa ture 

Advisor Gezahegn 

Signature ~ 
Place: Institute of Language Studies: Addis Ababa 

University 

Date of Submission: June, 2009 . 


	MX-M464N_20220218_153553
	MX-M464N_20220218_153830
	MX-M464N_20220218_153856
	MX-M464N_20220218_154015
	MX-M464N_20220218_154101

