





































































































































































































5. The class has 72 students in a fixed arrangement of immovable combined

desks and tables. This is not suitable for group and pair work. In addition,
every observed class has 24 desks and tables in which every of seat was
occupied by three students and these students’ turned back to join the back
three students to form a constant group of six. Thus it was difficult to form a
group of different members. The hindrances in relation to school includes
large class size, uncomfortable seats in forming different groups, lack of
teachers guide and audiovisual materials, incapability of school
administration to encourage teachers to use extra class activities, language
clubs, and make up classes by planning extra time. In addition, teachers
made clear that the school supervisors pay more attention to covering the

text book than cooperating teachers on teaching-learning process.

6. The time given for activities was not used effectively by the students.

Students also complained that the time is inadequate to complete the
activities and to develop their speaking skills. This may result from poor
learners’ participation, difficulty of activities, low teacher support and

improper time plan.

5.2 Recommendations

Based on the above conclusions, the following recommendations are forwarded.

1.

Students need to be made aware of the importance of active participation,
taking-risk of their own learning. Students also should be provided with
supportive input (vocabularies and expression), guiding questions or
matching of events, tables, charts etc. which they need in speaking activities

by their teacher.

It would be advisable for the teachers to provide maximum opportunity to
students to speak freely in the target language during classroom interaction
by organizing students in to small groups, by providing clear instructions
and supportive input before hand. Teachers also should use teaching aids

and authentic materials or activities, diagnose problems students face in
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expressions during interaction, and facilitating collaborative and cooperative
activities in learning among students. Teachers also should apply students’
self-correction and peer-correction rather than giving correction by

themselves.

. Text book based speaking activities could be difficult to students. So it
seems better if the level of difficulty is reduced at the beginning and then
increased over time as learners’ involvement develops. Moreover, it would be
advisable for teachers to adapt additional activities from variety of authentic
sources which may motivate students. In addition to motivating students,
these authentic activities may allow learners the advantage of applicability
in their real life out side classes. Furthermore, it seems better if teachers
allow students to join group of their interest since some students tend to

talk more confidently with their close friends in groups.

. School administration should plan on how to reduce the number of students
in a class and should fulfill necessary teaching materials such as teachers
guide, teaching aids, and audiovisual materials. Furthermore, school
administration should facilitate classroom environment for learning by
changing the rigid and fixed seats, providing teachers with assistance in
teaching through plan of extra time or extra class activities. Off class
activities such as language clubs, make up classes, project works may help

to increase the students’ opportunity of interaction.

. Finally, the students included in this study seem to need more from
teachers instead of participating in speaking activities. This could perhaps
arouse from the intention of getting good grades in general quality assurance
examination of grade ten. Concerned bodies such as the Ministry of
Education or Organization of General Quality Assurance Examination need

to search ways of reducing such wash back effect of this trend.
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Appendices

Appendix A: Classroom observation checklist

Name of the school Subject
Grade and section Lesson Topic
Observer Date
Teacher’s code Time: Form
Respoﬂses Key: I = Observed 2= Partially observed 3= Not observed
Response
No The behaviors to be observed I 5 3

I In relation to Students

1 Asks question for clarification

2 Actively participate in pairs/groups

3 Engages in activities willingly

4 Shares responsibilities

S Learn from each other

6 Feels free and confident in speaking

7 Reflects on their work

8 Over uses mother tongue

9 Over dominated by peer s

10 Participation is low

11 Disrupts group discussion

12 Works with partner freely

13 Keeps silent until teachers force them
14 Talks about unrelated issue

11 Materials and Activities

1 Students have textbooks

2 Uses authentic materials

3 Uses teaching aids (pictures, maps...)
4 Uses audio visual materials

5 activities are difticult

6 Activities are authentic

I In relation to Teachers
Introduces the topic and goal of lesson

Organizes students into pairs/groups

Lets students join group of their interest

ES RN S

Tell purpose and procedures of activities
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Gives clear instructions

Gives learners more speaking
opportunities

Checks students understanding

Motivate students interaction

Encourages when students face problems

Asks students to reflect on their work

Gives feedback and correction positively

Criticizes the students when they make
error s

[—
Lo ]

Interrupts students talk

<

In relation to school
Large class size

Desks and tables are movable

Seats arrangement is appropriate to move

Libraries sources are available

Time
Used effectively by students

Sufficient to complete activates

W — | B W] —

Sufficient to develop speaking skills

Other comments
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Appendix B: Results Classroom Observation

Teacher — one Teacher - Two Teacher- Three Total Total
I I1 I 1 I I I I1 I1
No | Behaviors iyttt izielilglatrlzizlciZisialelaiilzlalilzlali[zls
to be
observed
v v v v v v | Y v v 21413 9
) v v v v v v v v -15|4 9
3 7 7 v E7 v Py 7z v 3 -1a[s| 9
4 v 7 " 7 7 v 7 - vI1-T1[8] 9
5 v v v v v v v v vi-[1217 9
6 v v v v v v v v v -1415 9
7 v v v v v v v v v {11513 o]
8 v v v v v v v v v 4141|1 9
9 v v v | 7 7 v v v v 61211 9
10 v v v v v v v v v g8111= 9
v v v v v | v v v L1216 9
12 v v v v v v v v 11513 9
13 v v v v v v v v v 613]-] 9
T v v v v v v v v v 2177 - 9
14
Key: I, II, III- Periods of observation 1 = Observed 2 = partially observed 3 = not observed

See the items under “behaviors to be observed” are in Appendix A.
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Teacher — one Teacher - Two Teacher- Three Total Total
1 II I Il I 1 IT 11
No | Behaviorsto | 1 [ 2 |3 |1 |2 |3 213 311123 ZIF T 2131 L1203 2 12 ) 3
be observed

10 v v v v v v v - 54 9
1 v v v v v v 21521 9
12 v v v v v v v 2 16 9
13 v v v v v v v v 41411 9
v
| 7 7 v & v gl == 9
2 v v v v v v v v = % |9 9
3 v v v v v v v v P e 9
4 v v v 7 v P v v -l9-1 o9
4 v v v v v v v v -9 - 9
A%
I 7 7 F 7 =72 7 7 7 216l 9
) 7 v v v v v 3 v =12 6l 9
3 v v v v v v 7 -l -19] o

Key: Key: I, II, IlII- Periods of observation 1 = Observed 2 = partially observed 3 = not observed

See the items under “behaviors to be observed” are in Appendix A.
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Appendix C: Questionnaire to be filled by the students

Dear students,

This questionnaire is designed for gathering information about extent of the
students’ involvement and the problems students face in speaking activities
during English lesson classes at grade ten. You are chosen as one of the stake
holder of the problem, because you can provide a reliable response than any

other person. So, you are kindly requested to give your genuine response to the
questionnaire.

Notice: you do not need to write your name on the questionnaire

For personal information: Sex: Male/female (underline yours)

Residence; Rural/urban (underline yours)

Age: (write in number).

Direction I: For the following questions, please circle the letter(s) of your
choice (if your answer is more than one circle all your choices)

1. Do you other speak English out side the classroom? A) Yes B) No
2. If your answer to question No. 1 is ‘yes’, to who do you usually speak?
A) To my parents B) to my friends C) to both

If any other please mention

3. In classroom, whom do you often speak to in English?

A) To my classmate in groups B) to my teacher C) to the whole class
D) [ never speak

. To what extent do you think you participate in speaking activities during
classroom interaction?
A) To a very great extent C) to some extent

B) To a great extent D) to a limited extent ) | never participate
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Direction II: Below is a list of problems students face in speaking English

during lesson. Read each items and put a tick (¥) against the problem that is

‘True’ for you and an ‘X’ against the problem that is ‘Not true’ for you.

No

Items True

I usually use my mother tongue

I lack words in speaking

Only few students speak in groups

Some students disturb me

I don’t have text book and other materials

Speaking activities are difficult

Speaking activities are not interesting

My teacher does not give me chance to speak

O | N O | b W | —

My teacher does not help me

10.

11.

If you face other problems in your attempt to participate in classroom

speaking activities, please list three of the major problems.

What do you think might cause, the problems which are listed or which you

have mentioned above?
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Direction III: How often are the ideas mentioned below applied when you

learn speaking during English periods? Please,

Put a tick (V') mark under the appropriate box. Key: ‘5’= always, ‘4’=
usually, ‘3’= sometimes, ‘2’= rarely, ‘1’= never
Rating scale
No Items 4 | 3| 2
1 |I speak freely during classroom speaking
activities.
2 | I speak more freely in small groups than I speak
to the whole class.
3 | I use English
3.1 | To ask my teacher/classmate for clarification.
3.2 | To answer oral questions and give information.
3.3 | To do classroom activities in pairs and groups.
4 | During speaking lesson I face difficulties to run
activities because:
4.1 | The activities are difficult
4.2 |1 do not have good relationship with group
members
4.3 | I do not have motivation to speak
4.4 | My language proficiency level is low
4.5 | My teacher comes without preparation
4.6 | My teacher criticizes me when I make errors
5 |I keep silent when
51 The activities are difficult
5.2 | I lack what to say in English
5.3 | I do not get chance in groups/pairs
5.4 | I fear making mistakes
6 | When the activity is difficult:
6.1 | I use my mother tongue
6.2 | I do not participate/speak
6.3 | I ask my classmates/teacher for clarification
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Direction IV: Please read the statements below and put a tick (v) mark in the

appropriate box that represents your idea accurately.

Key, SA= Strongly agree, A= Agree, NO= No opinion, DA=
Disagree, SDA= Strongly disagree
Alternatives
N Statement SA|A|NO|D | SD
o Al A
1 | Learning speaking skills is more difficult than
learning other skills

2 |Ido not like to speak until I can use English

accurately

3 | I learn speaking better when my teacher helps me
to speak freely

4 |Ilearn English to pass examination and get job
opportunities in the future

S |Ilearn English to speak fluently with native
speakers in my future life

Thank you very much for your cooperation!
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Appendix D: Interview Items for the Teacher

1. What types of activities do you often implement teaching speaking skills?

Do you think these text book activities match the level of students’
competence in difficulty?
2. How do you facilitate the students’ participation in these activities?

3. How do you often assess the extent of the student participation?

4. From your assessment, to what extent do they participate in a given
activities?

What problems do you think do they face in their attempt to participate?
What do you think might cause these problems?

How do you help them cope with these problems?

F M B @

Do you think that do the students use in time given for group/pair

discussion effectively?

9. Do you think that is the time sufficient for developing students speaking
skills?

10. Do you think that is the time sufficient for developing students speaking
skills?

11. How do you give correction and feedback during students’ interaction?

12. Generally, what should be the role of students, teachers and the school in

promoting students speaking skills development?

12.1 What type of cooperation should be fulfilled by the school

administration?
12.2 What roles could you play as an English language?
12.3 Please, first what should be the students’ role?
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Appendix D1-3: Teachers’ Response to Interview
Questions

Appendix D1: Teacher One
1. To start our interview, the first question is what type of activities do you
often implementing teaching speaking skills?

Answer-Yah, [ usually implement directly the activities that given under
speaking section of each units in the text brooks. But sometimes I use
activities like games, role plays, puzzles and other. Students also practice
speaking during learning reading and listening specially at pre reading
activities.

Do you think thesc text book activities match the level of students’ competence
in difficulty?

Ans- It depends on the students’ background knowledge. For some top learners
it seems good. But for a large number of passive learners it is difficult.

2. How do you facilitate the students’ participation in these activities?

Ans- Most of the time I organize the students into groups and pairs. Then I
move in groups and encourage them
3. How do you often assess the extent of the student participation?

Ans- It is difficult to assess the participation of all because there are many
students in a class. However, I try to ask few students some oral question
and to report what they have done in their groups to the whole class

4. From your assessment, to what extent do they participate in a given

activities?

Ans- as you have seen in the class, the participation of many students is low,
only few students participate well. But others simply keep silent, they do not
speak, even they do not ask what is not clear in the activities.

5. What problems do you think do they face in their attempt to participate?

Ans- They can face many problems. The activities can be difficult for students.
They also lack meanings of words, experience to speak in English, lack of
interest and lack of teachers support because of their large number

6. What do you think might cause these problems?

Ans- different factors can cause the problem. For example, the large number of
students in class can affect necessary support, the learners’ background
knowledge, lack of sufficient practice of speaking fear of speaking freely, low
learners motivation. In this school, many students are weak but clever
students are few. However, even these few clever students do not have
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interest to learn speaking. Because they expect more from the teacher they
always ask me to teach them the knowledge of language that can help them
in doing general quality assurance examination. They pay attention for
achieving of high grade than to speak fluently.

7. How do you help them cope with these problems?

Ans- [ initiates their interest, aware them the importance of speaking and order
them to learn from each other and to ask me and to read some reference
books in library that can help them in doing national exams.

8. How do you think do they use their mother tongue? Why?

Ans- majority students use mother langue because of poor experience, lack of
knowledge, anxiety, fear to speak in English
9. Do you think that do the students use in time given for group/pair

discussion effectively?

It depends on the nature of activities and the group members. But generally
they do not use their time

10. Do you think that is the time sufficient for developing students speaking
skills?

- No, it is not sufficient

- What could be done to increase their time?

- There should be off class task activities, clubs and others

11. How do you given correction and feedback during students’ interaction?

- I usually comment on general ideas and aware them to learn from each
other. Because it is difficult to correct every students response

12. Generally, what should be the role of students, teachers and the school
in promoting students speaking skills development?
12.1 Please, first what should be the students’ role?
- Students should have interest to involves in speaking freely without any

fear and they should develop self-learning habit

12.2 What roles could you play as an English language ?
- Teachers should motivate the students, aware the importance of speaking

skill the purpose and the goal of activities in assisting their learning
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12.3 What type of cooperation should be fulfilled by the school
administration?

- The school should make the number of students appropriate and

manageable in all sections should bring teachers guide for teaches and

should encourage teachers to organize students into language clubs,

class ranks and additional make up classes like other subjects.
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Appendix D2: Teacher Two

. To start our interview, the first question is what types of activities do you

often implementing teaching speaking skills?

The various for example, role-plays, games, rearranging jumbled
sentence, asking direction and giving directions: what do you think about
the difficulty for activities to the students.

What do you think about the difficulty of activities to the student?

It seems difficult because only few students try to do activities

. How do you facilitate the students’ participation in these activities?

They practice speaking in class through pair and group interaction. But a
few students try to participate and most of them keep silent.

. How do you often assess the extent of the student participation?

I evaluate them through some oral questions and observation

. From your assessment, to what extent do they participate in a given
activities? N
To a very small extent

. What problems do you think do they face in their attempt to participate?
First of all it is impossible to help every student because there are many
students in class. Second, some students can not express their opinion.
If, they took activities which are difficult they do not try, the classrooms
do not allow free movement in forming groups.

. What do you think might cause these problems?

Most students do not have motivation in learning speaking. They also can
to get enough correction from teacher since their number is many.
Weakness of students, fear of speaking and shyness can influence their
learning speaking.

How do you help them cope with these problems?

It is difficult to support all students -since they are about 70 students in
one section. So I often give them the answers of exercises after few
students tried it and then I advice them to study words and to try
speaking freely.
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8. How do you think do they use their mother tongue? Why?

- Yes, they usually use it if they think the activity is difficult and can not
express that in English

9. Do you think that do the students use in time given for group/pair
discussion effectively?

- They do not they usually can not fish the discussion before a given time

10. Do you think that is the time sufficient for developing students speaking
skills?

- It is not sufficient because students can not get chance to practice
speaking outside the school and also we do not given more chance to
students because we give more emphasis to covering of the portion of the
lessons.

11. How do you given correction and feedback during students’ interaction?

- T usually give them the response if exercise since I can not see the work
of every students

12. Generally, what should be the role of students, teachers and the school
in promoting students speaking skills development?

12.1 Pleasec, first what should be the students’ role?

- Students should be active and they must speak freely without fear. They
should learn from their classmates

12.2 What roles could you play as an English language?

- Teachers’ should not use lecture method although students are passive,
the teachers should motivate them by giving some examples and
expression or by simplifying the activities

12.3 What type of cooperation should be fulfilled by the school

administration?

Administrations should decrease the number of students, should support
teachers in providing make up classes, and should facilitate extra time for
students’ practice of speaking from English language clubs and language
improvement programs. Secondly, the school supervisors and unit leaders
should not force teaches to finish the text books. Because teacher can adapt
different activities that matches the ability if level of students
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Appendix D3: Teacher Three

To start our interview, the first question is what types of activities do you
often implementing teaching speaking skills?

Teacher that activities that given in text book

How do you facilitate the students’ participation in these activities?

I usually organize them into small groups to allow every student an

opportunity to speak

. How do you often assess the extent of the student participation?

As you know it is difficult to assess every student during speaking. But I
usually ask some students to reflect on the procedure and the decision of
their work.

From your assessment, to what extent do they participate in a given

activities?

We can divide our students into three parts

1st few students are clever and actively participate

2nd some students lay between clever and passive learners
3rd the majority students are passive learners. Therefore, during classroom
interaction only few active learners rise their hand again and again to
answer and report their work. The other nearly 90% are passive participant

S.

What problems do you think do they face in their attempt to participate?
They face many problems. They do not participate fear to speak in class
and even few clever students prefer to learn more from teacher those
than doing for themselves other can not understand contents

What do you think might cause these problems?

The causes can different factors students do not have confidence to
involve freely because they lack experience and knowledge of expressing
their feeling -

How do you help them cope with these problems?

Although the number of students is large in a class, I try to organize
them into pairs and groups to allow them help each other and also I help
them during their discussion 7

How do you think do they use their mother tongue? Why?
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- Many students use there mother tongue always because they can not
express some events in English

9. Do you think that do the students use in time given for group/pair
discussion effectively?

- Most groups do not use their time effectively. But few groups do

10 Do you think that is the time sufficient for developing students speaking
skills?

- It is obvious it is not sufficient

- Its should take responsibility for their learning

11. How do you given correction and feedback during students’ interaction?

I usually prefer to focus on their involvement than speaking accurately. So, I

provide some general direction
12. Generally, what should be the role of students, teachers and the school in

promoting students speaking skills development?
12.1 Please, first what should be the students’ role?

- Students should pay attention to speaking like their study of other
language skills and other subjects

12.2 What roles could you play as an English language?

- Teaches should rise students awareness on the importance of their
practice and should motivate the students to speak freely than to focus

on gramiar and accuracy

12.3 What type of cooperation should be fulfilled by the school

administration?
- School heads should fulfill necessary materials such as teachers guide,
syllabuses, and audiovisual materials and similar should encourage
teachers to plan extra class activities and make up class like other

subjects. The number of students should be standardized.

Thank you for your cooperation
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Appendix E: List of Speaking Activities from Textbook

Unit Topic of | Pages Topics of Suggested | Context/situ | Clues/ai | Page
units speaking modes of ations ds
activities interactio
n
1 Wildlife in 1 Rules and Pair/as a e Photograph | Polite 15
danger regulations class clubs in expressio
A. expressing school n
necessity e Science lab
B. expressing e National
permission park
2 The 23 Asking for and | Pairs/Dialo | ¢ Places in Maps of |90
computer giving gue/ town buildings
network directions and
places
3 Women 99 Advising Pairs/smal |e AIDS clubs | - 64
and someone what | | groups/ in school
HIV/AIDS to do
4 Early 72 Disrobing Pairs ¢ Football Table to | 85
humans pictures pule match fill
and and problem score/go
Ethiopian solving al
archaeolog
y
5 Natural 88 Discussion Groups e People and | Question | 98
disasters causes of governmen | s for
famine in t role in discussio
Ethiopia Ethiopian n
drought
6 Save our 104 Group work. Groups - - 116
trees Discussion /repot to
benefits of class
trees
7 Problems 118 Asking for Paris City/town Maps of 129
of life in information /conversati city
town and following on/ pair
directions, work
role-play
8 Keeping in | 133 Part 1: Pair Hotel, - 145
touch speaking on (conversati | commercial o
the telephone | on) pair bank
Part 2: sport
the difference
9 Courage 152 Part 1: “Help!” | Pair Visitors in - 166

A. ways of
asking for help
B. offering help
and accepting

river bank
market
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