
























































































































































































































































d)

Increase from 79.8 % in 2004/05 to 89.4 % in 2008/09. The target set for
primary education in terms of GER during ESDP III for 2008/09 was
105.5%;

However the NER remains far below the GER in both cycles, In 2008/09
the NER was 82.6 % in the first cycle and only 57.8 % in the second cycle.

The Net Intake Rate (NIR) has been improving since 2004 /05, from 60.9%
in 2004/05 to 92.0 % in 2007 /08), which is near the target of 96.0 %.

Big gap remains between the enrolment rates in first cycle (1-4) and second
cycle (5-8) primary. In 20098/09 the GER first cycle (including ABE) was
118.0 % as compared to only 58.9 % in the second cycle. This gap will need
serious attention if the goal of universal primary education has to be

reached by 2015.

e) Inefficiency of smooth student flow through the educational ladders of the

primary schooling as reflected by low survival and completion rates due to

drop-out and repletion problems.

f) Low quality of school infrastructure, due to a strong reliance on low-cost

g)

constructions.

The gender parity indexes at national level are coming close to the targets
put forward Primary 1-4: 0.90 (Target 2009/10: 0.97) , Primary 5-8: 0.96
(Target 2009/10: 1.00). However; regional disparities continue being large
While nine out of the eleven regions have a primary 1-8 GER just below are
above the national average of 89.4 % in 2008/09, two others, Somali and
Afar are lagging far behind with a GER of respectively 29.8 and 26.9%,
which is far behind the target 2008 /09 of 90.0% set for both regions.
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h)

The encouraging finding though is that Somali and Afar are also the two
regions that had by far the highest average annual growth rates of
enrolments in Primary 1-8 since 2004 /05 of respectively 16.7 and 17.5%, as
compared to a national average of 12.6% . In both regions the expansion of
ABE centres have played an important role in the increase of enrolments,
but other alternative ways of providing education to pastoralist and semi-
pastoralist populations ( such as boarding schools, mobile schools, etc,) are

still being practiced on a very limited scale.

5.1.1.2. Quality and efficiency

a)

b)

d)

Shortage of qualified and experienced teachers in the second cycle of
primary education in the rural areas. The targets of ESDP III for the
percentage of qualified teachers were 99.8% for the first cycle and 95.0%
for the second cycle. Though, the number of teachers was increased the

size is not at the rate of the target set in ESDP III program action plan.

The percentage of female teachers in primary schools (1- 8) is still low and
has only slightly improved during recent years. In 2008/09 the percentage
was 37.1 % as compared to 35.6 % in 2004 /05.

The national average pupil/teacher ratio for primary 1-8 has been reduced
from 66 in 2004/05 to 57 in 2008/09. This ratio is higher in the first cycle
(62) while in the second cycle it is only (52) which practically correspond

to the national standard of 50.

As to be expected the primary 1-8 pupil/ section ratio is slightly higher
than the pupil/teacher ratio but has also decreased from 69 in 2004/05
to 59 in 2008/09, which is some how behind the target 2008/09 of
54.0% set at primary level.

There are of course important disparities between regions. As far as the

pupil/teacher ratio is concerned, five regions are far below the national
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averages (Afar, Gambella, Harari, Addis Ababa, and Dire Dawa) for both
cycles while SNNPR is well above (70 first cycle and 65 second cycle) and

surprisingly also Somali for the first cycle (137).

f) Regarding to Curriculum and text book, during ESDP III the MoE has
undertaken a national curriculum reform on the basis of needs analysis
carried out in 2007. A National Curriculum Framework has been
prepared and syllabi of all subjects of grades 1-12 have been revised

and are currently being introduced.

g) Special attention has been given to the provision of textbooks With the
objective of reaching a 1/1 textbook pupil ratio as from 2006/07.
National textbook development and provision plan was designed in
order to make sure that all schools will get equipped with the required
number of textbooks and teacher guides for the successful

implementation of the new curriculum.

h) Regarding to the internal efficiency, Repetition rates have been
increasing. The average repetition rate of grade 4-8 stood at 6.7% which

is behind the target 2008/09 of 2.9% set for the level.

1) Since the Current national policy requires that promotion be based on
students’ continuous assessment results for the first three grades of
primary (1-3), still there is repeaters in these grades since the target of

ESDP is not fully implemented in all schools.

) As in the case of repetition, drop-out rates have also been increasing .In
2008/09 the average drop-out rate in primary 1-8 was 14.6 % as
compared to 11.8% in 2004/05. Drop out rates are again particularly
high in gradel (18.3%) in grade 5 (14.2%) and in grade 8 (14.7%). The
high drop-out rate in grade 1, which is far below the final ESDP target
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of 6.3 %, combined with the equally important repetition rate at the

same grade should be a problem of particular concern.

k) In line with the above pattern of repetition and drop-out rates the
completion rates at grade 5 and grade 8 are similarly low and well below
the targets. In 2008/09 the completion rate was 78.9% for grade 5 as
compared to the target of 121.14% and 43.6% at grade 8 as compared to
the target of 58.17%.

) At the same time learner performance is generally low and did decline
rather than improve between the years 2000 and 2007 as illustrated by
the consecutive results of the National Learner Assessment (NLA)

conducted in grades 4 and 8.

m) Finally, the adoption of a more holistic and integrated approach for

quality improvement has been maintained and strengthened.

5.1.1.3. The Management of ESDP III.

5.1.1.3.1.The existence and functionality of ESDP Central
steering Committee and its Secretariat

A. The central steering committee of ESDP is the highest body set-up to
oversee, coordinate and facilitate the implementation process of the

education sector development program. However; majority of the

respondants did not know any thing about its existence and functionality

at national and regional level.

B. The Planning and Resource mobilization Process at national level plays
the Secretariat role for the ESDP CSC. However, the study shows that
the day to day follow up was not on the progress of ESDP rather the

experts were engaged in other routine activities.

77



C. It was reported that the Coordination of technical assistance with the

collaboration of other ministry (Federal affairs)to increase access and
equity in the emerging regions particularly in the two predominantly
pastoralist areas (Afar, Somali) has been encouraged, however the role

played is said to be minimal.

. Most of the process owners and experts are coming to the position, due

to, High turnover in REBs and MoE with out the necessary Skills and

knowledge.

Though the consolidated report at federal level should be prepared twice
a year based on REBs consolidated reports and at times in the year fitting
with the over all annual ESDP review and planning calendar, however
shows the Consolidated report for the Annual Review Meeting was poor
and some of the regions even didn’t present their report, so the

evaluation of ESDP progress was not conducted in a sufficient manner.

. The information flow even the annual educational abstract was not

consolidated and distributed on time in a sufficient number for different

stakeholders.

. The central steering committee secretariat at MoE has weak education

planning and management capacity to follow day today matter of the

steering committee at MoE.

5.1.1.3.2. Monitoring ,Review and Evaluation Strategy of ESDP

5.1.1.3.2.1. Reporting

a)

b)

From the finding ,the Sectariat Of ESDP, both at MOE and REBs level

was not sufficiently Consolidate quarterly, semi-annual and annual

work and financial Performance reports.

The Joint Review mission report, proceeding of the annual review Meeting

was not distributed to stake holders and donors on time.
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&) The information flow is not as per the plan; the annual educational
abstract was not distributed on time for different stakeholders and

donors.

5.1.1.3.2.2. Participation on the JRM and ARM

a) The Process owners and experts were having a good chance of
participating in the ARM  at national level. However, the Majority of
process owners and Experts at MOE and REBs were not participating in
the JRM.

b) Though ARMs required broader participation, no participants were

involved from the selected Woreda.

5.1.1.3.2.3. The Program Implementation Manual (PIM)

Since the manual is a guide for all those involved in implementation and or
supporting the Education Sector development Program and also describes how things
are done at present, and also prescribes how things can be done better in future, most
of the process owners and experts were not having the idea weather the program
implementation manual was present in their respective Ministry and Bureau or not.

The ESDP activities at MOE and REBs were not implemented as per the PIM.

5.2 Conclusions

The full implementation of the ESDP will bring about significant positive
changes to the country and the society as a whole. However, many challenges
have to be successfully met before this goal is realized. Some of these are:
capability, readiness of those in charge of implementing the policy, resources,
and so on. ESDP can be implemented only if the larger society including
students, teachers, and parents all appreciate the policy's usefulness and work
in unison with enthusiasm. Unless the population at large is aroused and
mobilized enough to participate in the management of the educational system
and in the building of schools, the target set by the ESDP cannot be achieved

and the goal will not succeed.
79



The finding of the study showed that during ESDP III, significant progress has
been registered in education. Access at all levels of the education system
increased at a rapid rate, in line with a sharp increase in the number of
teachers, schools and institutions. There were important improvements in the
availability of trained teachers and some other inputs which are indispensable
for a high quality education system. Disparities decreased through a more than
average improvement of the situation of the disadvantaged and deprived groups
and of the emerging regions. Efforts were made to make the content and the
organization of education more relevant to the diversified needs of the
population, for instance through the introduction of alternative basic education

and the development of innovative models such as mobile schools.

As confirmed by the study, low implementation capacity, lack of sufficient
technical support to the regions, lack of technical Skill and expertise
knowledge, high turnover in REBs and MOE , Regional, urban/rural and
gender disparity , wastage arising from dropouts and repetition , In efficient
utilization of resources, inadequacy of basic school facilities, low quality of
school infrastructure, poor quality of education, inefficiency of smooth student
flow through the educational ladders of the primary schooling as reflected by
low survival and completion rates , Weak education planning and
implementation capacity, dies-functionality of the National and Regional
Steering committee of ESDP, lack of information flow were the major problems

during the implementation period of ESDP III.

Thus, it can be also concluded that the implementation of ESDP III was in full
of challenges to achieve its intended goals. The achievement of UPE by 2015
would be more challenging unless measures are taken to address those
inhibiting problems in emerging regions as well as effective strategies designed

than the current trend.
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On the other hand, educational disparities and inefficiency of the education
system have been the other challenges for the non-achievement of ESDP
targets. As revealed by the study, there were disparities between boys and girls,
and b/n urban and rural in enrolment, and the system was characterized by
low efficiency student flow as reflected by low survival and completion rates.
Elimination of location and gender disparities, and raising survival rates and
ensuring at or close to 100% completion rates are the basic requirement to

achieve UPE in general and the target of ESDP III in particular.

Generally, improvements have been registered in ensuring educational access
and coverage, equity, quality and efficiency at primary level. However, as reviled
in the findings of the study on the basic monitoring indicators, ESDP III didn’t
achieve its target, due to lack of sufficient coordinated and planned activities in
the most underserved regions. In this regard, the ultimate goal of the education
system on the implementation of ESDP III showed that the chance of the
country unlikely meet the goal of UPE by the year 2015, unless those

challenges and problems could be solved.

5.3 Recommendations
On the bases of the major findings and the conclusions drawn, the following

recommendations are suggested.

5.3.1. Equitable Expansion of School Places

The deterring effect of long home-school distance in the second cycle (5-8)
was confirmed by the result of the analysis; particularly the effect was high for
girls and rural children. Hence to improve enrolment and access to education,
the MoE should emphasize on establishing more schools at reasonable distance
to the vicinity of the children’s village. Moreover, schools which are to be newly
constructed and those who offer in an incomplete instructional program must
be progressively up-graded to the level of grade 8 to encourage and attract

students to attend primary school until the final grade of the primary cycle.
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Those schools which offer instruction in the grade levels below grade 8 must be

encouraged to provide full primary education program.

5.3.2. Create Conducive And Attractive Learning Environment.

Enhancing the environment for learning is a crucial factor for increasing school
enrolment, attendance and academic performance. To this end, as revealed by
the data analysis of the study, basic school facilities and services such as
classrooms, separate toilet for boys and girls, water supply, and others were not
adequately available in primary schools of at the regions, particularly in rural
schools that were constructed by the low cost. Thus, to make learning
environment attractive and conducive for learning the following things should

be adequately fulfilled.

a) To ensure quality learning and to enhance the academic performance of
students, classroom environment should be conducive in terms of class

size.

b) The study revealed that there has been high parents’ demand for child labor
in rural areas, thus implementing alternative basic education and shift

schooling are quite important to ensure the education of children under

such circumstances.

c) Establish and strengthen academic and emotional support or counseling

services for students particularly for girls to reduce dropouts.

d) The school feeding program, which is currently financed by the World Food
Program to many of the primary schools of the pastoralist area, was found
to assist in increasing enrollment, improving school retention and
eliminating nutritional problem of children. Thus the program should be

strengthened and continued with improving its management system.
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5.3.3. Improve Equity and Internal Efficiency of the Education
System

The findings of the study have indicated, both educational disparities and
inefficiency of the primary education have been among the challenges during

the implementation of ESDP III. Thus, the government should focus on :

1. The enrolment of girls and rural children to ensure gender and location
parity in participation and completion of primary education. Thus, in order
to address the disparity among regions, sexes and rural and urban the
government should give special attention to minimize the gap using different
modalities like alternative basic education and affirmative action. It is
planed that school improvement interventions and the community
mobilization programs should be exercised to resolve the problem of

dropout.

2. As the study reviles, a big gap remains between enrolments in first cycle (1-
4) and second cycle (5-8). The NER remains far below the GER in both
cycles, which indicates a serious problem of late entrance and low internal
efficiency, limited transition from ABECs to formal schooling, ABEC is
interpreted as a regular and long lasting program, while it should remain a
short-term alternative, the gap between the emerging regions (Afar, and
Somali) and other regions in access to primary education is still high, There
is low access of indigenous children to school in Afar, and Somali, Therefore.

the MoE, REB should take action on:

a) Expanding the number of primary schools with emphasis on reducing
distance between schools and pupils’ homes, particularly at second cycle
primary.

b) Transforming the existing ABECs to regular schools.

¢) Opening mobile schools for meeting the needs of pastoralist and semi-

pastoralist students
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d) Providing special support programs that can promote enrolment of girls
and the retention in schools.

e) Construct more upper primary schools and classrooms in rural areas.

5.3.4. Improving Quality

a) In parallel to the expansion of education, the need for maintaining quality
and assessing progress overtime are imperative. In this regard, the first
and the second NEA were conducted in 1999/2000 and 2003/2004
respectively on the first and second cycles of primary education, grades 4
and 8. However, the Ministry should repeat the assessment at primary
level and also apply this practice at secondary level. In addition to this
share of international experience in the area of learning assessment is

vital.

5.3.5. Strong political will and commitment

A.

The findings of the study indicated, the involvement of Central and
Regional Steering Committee of ESDP was not functional at MoE and REBs
during the implementation of ESDP III. However, the CSC is the highest
body set up to oversee, coordinate and facilitate the implementation
process of the ESDP and brings together the appropriate government
institutions, representatives of donors and non-governmental organizations
invited by government. So, in order to implement this sector wide program
the significance of this committee is vital. Thus, political will and strong
leadership commitment are needed for effective and successful
implementation of education plans and strategies, therefore, the MoE
should give more attention to establish and strengthening of the Central
and Regional Steering Committee to the smooth implementation of ESDP.
The findings of the study also indicated that there was no sufficient
involvements of all ESDP stakeholders to review its progress on discuss

issues of the future plans for the sector. Therefore, the MOE should
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facilitate to fulfill the number of participants, since ARMs have required
broader participation; from the selected Woredas participants may help to
ensure that implementation-level views are heard. From the finding ,the
Secretariat Of ESDP, both at MOE and REBs level was not sufficiently
Consolidate quarterly, semi-annual and annual work and financial
Performance reports, swell as the Joint Review mission report, proceeding
of the annual review Meeting was not distributed to stake holders and
donors on time, Therefore, the MoE ,particularly the ESDP secretariat at
MoE and REBs should take responsibility by assigning an expert to follow
and to consolidate the report. During ESDP III implementation,
Educational statistics plays an important role in providing relevant and
reliable information for making rational decisions, enhancing planning and
‘programming, supporting monitoring and evaluation, and helping policy
and strategy reviews within the education system. However, from the
finding the annual educational abstract was not distributed on time for
different stakeholders and donors. Therefore to alleviate the problem, the
ESDP secretariat should facilitate various capacity building programs at
different levels of the system should be designed and implemented for
experts record officers, officials as well as school principals through short
term and longer trainings, to produce and distribute in sufficient copy for

different stake holders and facilitate through electronics copy.

B. The ESDP is a consolidated national sector wide program, and it is
naturally to seek consolidated reports. The findings of the study showed
that there was a reporting problem at regional and federal level for the

monitoring purpose of ESDP. Therefore,

e The national Secretariat of ESDP should provide guidelines and tools
to produce Short standardized written performance reports by the

implementing units at half-yearly intervals.
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e The routine monitoring reports should focus on progress in the
production of planned outputs and outcomes, implementation of
activities, utilization of inputs and budget implementation,
implementation of recommendations issued by of the Annual Review

Meeting.

5.3.6. Providing Capacity Building Program.

The JRM reports and the ARM discussion were dominated by lack of capacity in
the education system in general and lack of planning capacity in particular.
The study also confirmed that majority of the process owners and experts were
not having the required skill and knowledge of planning. Having a pool of
trainers in the regional education bureaus and woreda education offices and
availability of training modules are not sufficient to sustain the capacity
building program. Institutionalizing the program is critical for its sustainability.
Therefore, it is important to identify universities and colleges that would make
training in educational planning part of their program and build the capacity of
those institutions to enable them discharge their responsibilities. Therefore the
MoE should design appropriate professional development programs in
educational planning and management including EMIS, to be conducted both

for experts and process owners from Federal Ministry to Woreda level.

The study also confirmed that majority of the process owners and experts at
MOE and REBs are not aware of that there was a guide of ESDP, and the PIM,
and they are working with out the reference of this guideline. Therefore the
MOE should give attention to update and disseminate the PIM for all REBs and
stakeholders so as to attain the intended ESDP and PIM goals effective

a) Accordingly there has been wide consultation in the preparation of this draft
both within government and with donors, and significant revisions will also

be subject to consultation.
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b) The Ministry of Education is the principal custodian of the PIM but many of
the procedures and practices described in the manual are not under its
authority: they variously derive from Federal coordinating ministries (e.g.
MOFED, MCB), come under the delegated responsibilities of lower tiers of
government, and/or reflect formal and informal agreements and
understandings between GOE and its partners. It is nevertheless important
for MOE to take primary responsibility for ensuring that the manual is kept
up to date as changes are made to relevant rules and regulations, and as
systems and procedures evolve. However, the manual will not achieve its
aims unless it is effectively disseminated. Therefore; the MoE is supposed to
do the following;

e In the first place, Identify different users and target dissemination
accordingly;

e Key target groups should include: Federal government (MOE and
core Ministries), Regional governments (REB, BOFED, BCB, etc.),
Woreda (WEO, WFEDO etc.) and donors.

e Dissemination will ensure that new comers to different roles in the
sector are made familiar with it, and to ensure that changes and
updates are also widely known. Therefore, responsibility for
dissemination should be assigned to a joint task force of MOE and
MOFED, plus regional representatives, with support from the
education donor group.

e The formats should be on printed document and/or on websites
(MOE, MOFED harmonization web site), by translate the full

document into different Ethiopian languages.

5.3.7. Finally, the author strongly recommends further in-depth studies to be

conducted on this contemporary issue.
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APENDECIES



ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
COLLEGE OF EDUCATION

DEPARTMENT OF EDUCATIONAL PLANNING AND
MANAGEMENT

A Questionnaire to be filled by Educational Experts

and Process Owners at national and regional level.

This questionnaire is designed to collect the necessary data for the study titled “An
Assessment of the performance of Education Sector Development Program at primary
level” The study is aimed at assessing the performance of ESDP III and its
achievement towards primary education and identifying the major problems and
challenges at national level. I would like to assure you that this study is purely
academic and hence would not affect anyone in anyway as all the information will be
kept confidential. Rather, the results of this study are believed to be invaluable input
to improve the performance of ESDP and the achievement of primary education at
national level. Therefore, your genuine, frank and timely responses are prime
importance for the success of this study. Thus, you are kindly requested to respond

each question items honestly and carefully.

Instruction:
1. No need of writing your name.

2. For questions with alternative answers, please respond the questions by

marking ‘x” or “¥” on the space provided.

3. For any additional opinion or explanation, you are kindly requested to write

your opinion or comment briefly and precisely in the space provided

Thank you for your cooperation!



Part I: General Information

. Name of your organization
. Department

. our current position

Sex M ‘:lF D

. Education level : A) Diploma [ ] B) BA/BSc ] ¢)Ma/Mse L] D)pHD []

Specialization
. Years of experience in the present position
. Total years of experience

|

2

3

.

5. Age
6

7

8

9

Part II: The Management of ESDP,

10. During the implementation period of ESDP III, was there an Education Sector

Development Program Steering Committee at National/ regional level?
a) Yes [] b) No [J ¢)Idon’t Know

it

]

Did the ESDP secretariat perform the following activities in an appropriate
manner? Write “X” on your choice

Duties and responsibilities
No Yes No I don’t Know
11.1 Follow up the day-to-day matters of the Steering Committee
11.2 Coordinate program implementation
11.3 Facilitate information flow and keep consolidated
11.4 Provide the necessary assistance to the regions and zones.
1115 Organize monitoring, review and evaluation missions.

12. According to your opinion, to what extent

did the experts of Secretariats

(planning, resource mobilization and management process) of ESDP III have the

Capacity to follow up the day today matter of the steering committee at

national /regional level?

A) Very High [ B)High [J C)Medium []

D) Low ] E) Very low

L]




13. Did the Secretariat Consolidate quarterly, semi-annual, annual work and

financial Performance reports of the ESDP?

a) Yes [ b) No [J c¢)Idon’t know []

14. If your answer is yes for question 13 to what extent was the content of the
report fulfill its standard?(Rate the following issues as Very High =5,High
=4, Medium =3,low=2 Very low =1)

No Report content Rating Scale

5 4 3 2 1

Progress in production of planned outputs.

Implementation of activities, Utilization of inputs;

Information on actual capital and recurrent

Implementation of recommendations of ARM.
Weaknesses, strengths and lessons learned in

PR Wl O —

15. Do you participate on the Joint Review Mission (JRM) in the implementation

period of ESDP-III?
A) Yes ] B) no ]

16. If your answer is “yes" How many times Do you participate in the JRM During the

period of ESDP III ?
a) 5 times ] c) times [ | e)Itime [ |

b) 4times |:| d) 2 times [:J

17. If your answer is “yes” for question 15, to what extent was it help full to

understand the success of the program?
A. Very high [] C Medium (] Very low ]

B. High [] D.Low ]

18. Do you participate in the Annual Review Meeting (ARM) conducted at national
level?

A) Yes ] B)no[ ]




19. If your answer is Yes for question 18 ,How many times Do you participate
the Annual Review Meeting (ARM) conducted at national level?

a)5times [__| ¢ 3times [ | e)ltime [ |
b) 4times :] d) 2 times :]

20. If your answer is “yes” for question 18, to what extent was it help full to
understand the success of the program?
A. Very high [] C Medium [ ] Very low (]

B. High [] D Low L]

in

21. Is their a program implementation manual (PIM) at MoE/REBs during ESDP

II17?
A) yes[ ] B)no [_]c)Idon’t know

22, If your answer is ‘yes’ did all the activities were implemented as of the manual?

A) yes [ ] B)no [ ] C)l don’t know [ ]



ADDIS ABABA UNIVERSITY

SCHOOL OF GRADUATE STUDIES COLLEGE OF EDUCATION

DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT

INTERVIEW GUIDE

( Planning and Resource Mobilization Process owners at national and

regional level.)

Part I: General Information

ho

. Name of your organization

Sl

Department

Your current position

Sex M DF l:l
Age
Education level : A) BA/BSc |:)B) MA/MSc [j) PHD ]

Specialization

Years of experience in the present position

Total years of experience in the field of education

Part II: Interview questions

ol -

Were you in the present position during the planning period of ESDP - III?
How do you evaluate the current performance of ESDP- III?

Is there a well established ESDP III steering committee?

According to your opinion is there an adequate planning and management
capacity in realizing the goals of education in general and the targets of ESDP III
at primary education at primary education?
Was there a meeting between national and regional steering committee? If yes
how many times a year?
Was the Education Sector Development Program III (ESDP- III) implemented

according to its implementation manual (PIM)?



ADDIS ABABA UNIVERSITY
SCHOOL OF GRADUATE STUDIES
COLLEGE OF EDUCATION
DEPARTMENT OF EDUCATIONAL PLANNING AND MANAGEMENT
Interview Guide to the Development partners
(UNICEF, UNESCO, DFID, USAID and W.B, ADB)

Part I: General Information

. Name of your organization

© © N oo o o»

Department

Your current position

Sex M ] F ]
Age
Education level : A) BA/BSc EJB) MA/MSc L] C)PhD ]

Specialization
Years of experience in Ethiopia , specially in your present position

Total years of experience in the field of Education

Part II: Interview questions

10.1 Does your organization participate in the central steering committee?

10.2 Do you participate on joint review mission (JRM) Of ESDP - III?

10.3 Do you participate in the Annual review meeting of ESDP III? Were the

recommendations of the ARM valuable to solve the problems of ESDP III?

10.4 What are the major challenges encountered at national and regional level in

primary Education?

10.5 What are the major successes at national and regional level in primary

Education?

10.6 Was the Education Sector Development Program III (ESDP- III) implemented

according to its implementation manual (PIM)?
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