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5.3 Recommendations

On the basis of data analyses, discussions, Find{ngs and
conclusions made on the proceeding part of this paper, the
follawing suggestions are forwarded.

i) Cne of the major problems to cause students’
deficiency 1in English appears to focus onn ambiguity and
insufficiency of grades 9—-12 Englicsh curriculum objectives.
Because, there will bkes no sound bacsis Ffor selecting and
organizing instructional content, teaching—-learning
praocedures, ways and means of evaluation without thoughtful,
clear and comprensive cbiectives.

Hence, a complete change of grades 9-12 Emnglish language
aobijectives with newly formulated objectives through the
process of validation seems to be a commendable action to
resolve the present problems both in the curriculum and its
implementation. To this effect, the English Fanel in the
Institute for cuwrriculum Development and Research (ICDR) has
ta attempt to diligently formulate comprehensive cbisctives
and submit them with the help of questicnnaire or opinion-—
poll to groups which are directly o indirectly concerned
with improvement of students in the language—-English
teachers, Faculty of Language Studies, Faculty of Education,
colleges of teacher education, educational officers and
schoal directors. Such a process 1s hoped to serve the
purpose of determining how much the obiectives will be
appropriate, comprehsive, clear, acceptable and valid.

2) Along with obiectives, content of the English
curriculum alsoc need to be carefully revised. New English
textbooks that encompass both communicative language and
fundamental structures are required to be prepared. As
current 1anguage teaching experts like Harmer {(1988:23),
Cunnigsworth (1989:1&), Merdoch (1989: 15, Yalden (198%: 28)
claim, sole dosage of structural items (the case in point)
will not bring about efficiency in the language.

Moreover, teaching English through reading passages that
have nothing toc do with the students cultural backgrounds and
interests seems to be as ridiculous as telling a story with a

language that the learners scarcely understand. It appears
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necessary that reading passages of the new textbooks suit the
learners own culture; tailored into their interests, motos
and aspiration. They must also sufficiently incorporate
literary works. Literature goes beyond being an excellent
way of practising language to being a device for establishing
an effective classroom atmosphere that i1s conducive faor
language learning. It helps to use the language in a sccial
context; provides a basis Ffor conversation, group work,
extensive and intensive reading, writing and problem solving
activities.

%) Whether or not reading passages present factual
information or literary work, they often introduce new
vocabulary items. The vocabulary items, of course, need to
be geared at those words which are the most {freguent and most
likely met by the students. Bright ang McGregor (1270:18)
and Mackey{(1978:177) naote that such words are about 2000 in
number and enable the learners effectively use the language.
However , according to the findings of this paper, only 27.2%
of the grades 2-12 vocabulary items come under the category
of the 2000 vocabulary items with 50 or more times frequency
of occcurrence per million. The rest (72.8%) do not belong to
the most commaon English words.

This suggests that if the aim of teaching new words is
to help students use the language effectively, the target
part of the vocabulary they learn should contain the basic
words. The items also ocught to repeatedly cccur in the
textbooks until mastered by the students.

4y Besides kinds of contenty; the way 1t is graded
influences the learnability of the material and language
proficiency of the learners. A lot of language specialists
like Mackey (1978: 208, , Diller (1978: 22-36) ,Johnson
(1983713 4 Pubin and Olshtain (17288:73), Cunnigswarth
{1989:22) assert that, as much as possible, language items
should be arranged so that the few come before the many, the
brief before long, the simple before the complex. It seems
that such a gradation enhances concept organization and
simplifies the learnability of the material. Gn  the

contrary, amassed or conglomerated content appears to hamper
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concept formation. If students are challenged with difficult
content before learning simple ones, 1t appears to spurt
negative feeling and brimng about hatred towards the 1language.
Hence, haphazardly graded content of grades %9-12 English
textbocks has to be graded in such a way that it accords with
present theories and principles of grading the curriculum.

5) In addition to the drawbacks in the objectives and
content of grades 9-12 English curriculum, the
avercrowdedness of classrooms where the curriculum is
implemented appears to cause the students deficiency in
English. BRecause, overcrowded classrooms do not allow the
appropriate use of teaching methods, technigques, evaluation
strategies and classroom management. A teacher will not be
in & position to provide necessary attention and assistance
for every individual. Speaking,reading and writing skills
are hardly exercised by each and every student.

Thus, the formulation and actualization of a policy that
stricktly determines the number of students in one class
seems to b2 an urgent scolusion. OFf cowse, in the long run,
the Ministry of Education also has to try to seek for money
denoting agents that set up many private or mission schools
in order that the unmaneable number of students in a class
and annexed problems of teaching English would formidably be
minimized.

&) Along with conducive physical learning environment,
teachers reguire necessary instructional media so as to
effectively carry out their tasks. The wisdom of providing
teachers with, particularly published materials 1is self
evident in that they cannot be prepared at a school level.
As no rational person would ask an architect to create a set
of important plans without paper, reference books and drawing
tables nor expect a carpenter to build a house, at least,
without hammer and saw, it is difficult to expect a teacher
effectively tutor without print and non-print curricular
materials.

Therefore, the Educational Materials Production and
Distribution Agency {(EMFDA) in the Ministry of Education has

to attempt to supply schools with prominent curricular
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documents like English curriculum guide, the syllabus,
teachers’ guides and adequsate textbooks. The availability of
these materials help to get the best out of them and
encourage teachers effectively exploit their talents.
Teachers also have to find their own ways of preparing easily
procured materials.

7) Instructional media are set 1in operation through
course, unit and daily lesson plans. However, the best plans
remain dead unless quicked into 1life by right teaching
methods and techniques. It i1is alsc unprofessional to
instruct without appropriate evaluation as it would be
unworthy to let physicians practise without monitoring what
happens to their patients.

These instructional technicalities are supposed to be
properly and creatively utilized by teachers i+ they have got
adequate professional +training and education. "To perform
professional duties one must be professionally qualified®
{Lado 12464:8).

Consequently, it seems necessary that, as professionals,
the grades 9-12 English language teachers ask themselves
professional guestions: What are our failures in teaching the
English language? Are there ways in which we are hindering
English language learning? Are our preparations, plans and
methods Ffully consistent with ouw best understanding? Why
are not our students as successful as they ought to be? By
asking such guestions and making judgements, teachers might
be able to critically examine language pedagogical
controversies and problems, and find remedial solusions.

On the other hand, it appears the responsibility of the
Institute for Curriculum Development and Research to prepare
seminars and refresher courses from time to time to introduce
language teachers to current approaches and methods of
teaching English as a foreign language. Colleges of teacher
education also have to try to take the stocks of causes for
students’ deficiency in English, and direct or redirect
efforts towards making teacher training more meaningful,

effective and functional.



77

8) Generally, this is not a complete study. Primary
and junior secondary school English curricul ar and
instructional causes for students’ ﬁeficiency in English have
not been dealt with. The relation among curricula of primary
and primary school teacher training, secondary school and
that of secondary schopl teacher training are not examined.
The effect of grades 4,8 and 12 national English exams on
English proficiency of the learners and other possible
variables did not deserve attention. Since this study has
only focused on  the design and implementation of the grades
9—-12 English curriculum, the writer recommends that intensive
and extensive studies 1in prospect be geared towards the

causes for students’ deficiency in English.
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AFFENDEIX — A

Schools With Which the Study is Concerned

Location

NG Name of the School Administra—-tive Capital City
Region / Town

1 Abyot Kirs Addis Ababa fiddis Ababa

2 Addis Ketema " n " "

X Ayer Tena¥ L " " "

4 Bole n " " "

S Dezach Wondirad i n i "

& Ethiopia Tekidem No.1* " " T "

7 Kefitegna Seven o " " "

a Kefitegna Twelvex " u " "

9 Kefitegna Twenty-Three o B " "
5.08.5

10 Fokebe Tsebeha a L " u

11 Kolfe " " " "

12 Medihanealem u u u u

1= Menelik II " " " u

14 Misrak# n " " "

1S5 Nefas Gilk " u " n

1&6 Shimelis Habte n " " "

i7 Tikur Anbessa 4 " " "

18 Yekatit Twelve I " " "

19 Haile-mariam Mamo Marthern Shewa Debre Hirihan

20 Ziway Southern Shewa Ziway

i ! Nazereath# Eastern Shewa Nazereath

22 Dejazmach Geressu Duki Western Shewa Wollisa /Ghion

23 Nekemte* Wollega Nekemte

24 Assosa Assosa Assosa

25 Gambella Gambella Gambella

24 Mizan Teferi Keffa Mizan Tefere




27 Jimma#® Il1lubabor Jimma

2a Arba Minch Northern Omo Arbaminch
29 Jinka Southern Omo Jinka

30 Avassa*® Sidamo Awassa

31 Batu Terara Eale Goba—Robe
32 Robe Rale Goba—Robhe
33 Assel a Arrisi Assela

34 Chilalo Terara Arrisi Assela

35 Medihaneal em# Eastern Harargie Harar

3& Har ar Eastern Harargie Har ar

7 Chercher Western Harargie Asebe Teferi
38 Dire Dawa Dire Dewa Dire Dawa
39 Asseb Asseb Asseb

440 Hotte#® Southern Wollao Dessie

# Representative Samples
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APPENBIK - B
PAYGOR'S RERDABILITY GEAPH

Figure 1
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Directions:
Count out three 100-word passages at the beginning, middle, and end of a selection or
book. Count proper nouns, but not numerals.
1. Count sentences in each passage, estimating to nearest tenth.
2. Count words with six or more letters.
3. Average the sentence length and word length over the three samples and plot the
average on the graph.

Example:
Sentences 6+ Words
A 6.0 15
8 6.8 19
C 6.4 17
Total 19.2 51
Average 6.4 17

Note mark on graph. Grade level is about 5.
This graph is not copyrighted. It may be reproduced. Copies can also be obtained from

Dr. Alton L. Raygor, University of Minnesota, 192 Pillsbury Drive S.E., Minneapolis,
Minnesota 55455.
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APFENDIX — C
BUEST IONNARE
Various studies warrant that a large number of Ethiopian
senior secondary school students are deficient in the English
language. The purpose of this questionnaire is, therefore, to
cllect some infarmation fram grades 9 — 12 English 1language
teachers about the causes for students’ deficiency in  English
Vis—a—-vis instractional facilities, methods, technigques and
evaluation strategies.

The responses of every teacher are extremsly waluable to make

the study reliable, valid and fruitful. Of course, all the
responses which all the teachers provide will be kept
confidential and used only for research purpose. You don’'t
also write your names. Sa, please react to all the items

frankly and honestly as much as possible.

I am very much indebted to your kind help!
fddis Ababa University
Education Faculty
Curriculum and Instruction Department {post - OGraduate
FProgramme)
Mellese Bedanie

DIRECTION I-Flease,wite down vour responses to the following

item,Yowr:- AQee___ Years
Sexs__ .
ualification____
Year (s)of Teaching Service__ Year {(s)
Teaching Load Fer Week__ Feriods

The Subjecti{s) You Teach
The Grade{s) You Teach




DIRECTION II- Pleacse,
put a tick /)

read the following

that vyou feel appropriate.

mark against one of the

items carefully

following rating scales

RATING SCALE

1.0vercrowded

2. Equipped with
Chairs/benches

Clean and appeal
to aesthetic senses
of the learnrs

-
R

4. Without glare and
reflection

S. Free from various
kinds of noices

ITEMS To a To To a Not | No
Large Some Very At Opinion
Extent | Extent {Little All
Extent
Ihe classrooms you
teach in are:

| ki Kill
throughsz

i. Oral drills

2. Dialogues

S
tape recorders
4. Classroom dramas
Role plays
Discussions

Problem Solwving
exercises or riddles

8. Listening
comprehensions

2. Dictations

10. Debates
11. Impromtu
12. Short oral

reports and
announcements

Speech recorded by

and




13. BGuided interviews

14. Negotiation of
meanings

15. Panel descussions

i&6. Translation
exercises

i7. Your lecture and
explanations

You develop vour
students reading
skills throughs:
1. Oral reading
drills

2. St¥#dents’ turn by
turn oral reading

3. Fre—-reading
guestions

4. Interpretation of
reading passages by
the students

9. Your
interpretation of
reading passages

4. Your oral reading

7. Silent reading by
the students

You develop your
frscianst T

1. News reports

2. Personal letters

3. Business letters

4. Announcements

5. Auto bicgraphies

&. Self—-initiated
wrritings

7. Essays
8. Applications
Z. Invitations

10. Substitution
exercises




i1. Transformation
exercises

12. Fi11l1 in the blank
exercises

13. Translation
exercises

You give

1. Classwork

2. Homework

3. Guiz

4. Placement test

S. Protfeciency test

You Checks:

i. Classwork

2. Homework

3. Buisz

4. Flacement test

2. Proficiency test

DIRECTION III- Flease,
causes for students’
solutions.

write down your general wviews about the

dficiency

in

English

and

possible
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i
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AFPFENDEX -D
INTERVIEW

[ . {th Meant ¢ the Enalish P .

How were the objectives of grades 9-12 Engilsh curriculum
stated?

How was the content of grades 9-12 English curriculum
selected and organized?

Why grades 9—-12 English curriculum has not been revised?

Are grades 9—-12 English curriculum guide, the syllabus,
and teacher’'s guide=s available in your school? Do you
use them? For what purpose?

Do all of your students possess English textbook?

Do you supply hand—-outs to your students? If not why?
What kinds of audio-visval aids do you use while teaching
Ernglish?

What kinds of plans do you prepare to teach English? How
do you prepare them?

What type of teaching methodi{s) do you use while teaching
English: Why do you use such a method(s)?

What type of evaluation technique(s) do you employ while
teaching English?

How do you check your students home or class work?
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Demographic Data of Grades 9-12 English Language Teachers
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