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r-espondents. Yet, it is very much doubtful as to how much 

the dominant use of oral reading drills and si lent t- eading 

help to deVElop students' reading ski lls. 

The respons.es of teachers ranging from 78-100% exhibit 

that they do not totally avail of free-writing e>:ercises such 

as personal and business letters, self-initiated writings and 

essay despite these help to develop writing skills. 

As con cerns to evaluation strategies, neither 

proficiency nor placement tests are administered to test 

Engl ish mastery and 

eighty-one percent 

level of the learners. Seventy-seven to 

of the respondents e):pressed that the 

freq uency of providing class and home II'Jork is greater than 

the frequency of checking. In such as instance , it appears 

difficult to sort out weakness and problems of the learners 

and provide remedial measures . 

On the other hand, a great proportiDn of English test 

items (39.3%) alludes to grammar , 31.1% to meanings of words, 

26.5% to comprehension passages, and a small 

proportion (1.5%) to spelling, 0.3% to self expression and 

0.2% to pronunciation. As far as kinds of test items are 

c o ncerned, 85 . 4% constitutes multiple-choice, 3 .4% true-faIe , 

1.7% completion, and 0.3% essay. Content of c ommunicative 

language and subjective test items deserved minimal attention 

l est they initiate communicative competence. 

5.2 Conclusion 

In light of the basic questions, d ata analyses , 

in terpretations, discussions and findi ngs, it is possible to 

conclude that one of the causes for students' deficiency in 

English is the design and implementation of the cUF"t-iculum, 

which in accordance to the findings of this paper, focus on: 

Ambiguity and insufficiency of the curriculum 
objectives; absence of communicative 
language; high dosage of grammatical 
descriptions; irrelevance of r eading 
passages s vocabulary items and exercises a s 
curriculum contents and their unsystematic 
selection and gradation; shortage or absence 
of appropriate instructional facilities, 
plans, methods , techniques and evaluation 
strategies for implementing it. 
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5.3 Recommendations 

On the basis of data analyses , discussions, findt~gs and 

conclusion s made on the proceeding part of this p aper, the 

following suggestions are forwarded. 

1) One of the maj or problems to cause students' 

deficiency in English appears to focus on ambiguity and 

insufficiency of grades 9-12 English c urriculum objectives. 

Because, there will b e no sound basis for selecting and 

organizing instruc tional content, teaching - l earn ing 

procedures , ways and means o f evaluation without thou ghtful, 

cl ear and comprensive ob ject ives. 

He n ce, a complete change of grades 9-1 2 English language 

objectives wi th ne,~l y formula t ed objectives th rough the 

process of validation seems to be a commendable action to 

resolVE the present problems both in the curriculum and it s 

i mplementation. To this effect , the English Panel in the 

Insti tut e for curr iculum Development a nd Research (ICDR) has 

to attempt to di li gently for-mulate comprehens i ve objectives 

and s ubmit them with the help of questionnaire or opi n ion­

poll to groups which are directly Dr indirectly concerned 

with imp rovement of student s in the l anguage-Engli sh 

t eacher s, Faculty of Language Studies, Faculty of Education, 

colleges of t eachet- education, educational officers and 

schoo l dir- ectors . S uch a process i s hoped to serve the 

purpose of determining how much th e objectives will be 

app~op~ i ate , c omprehsive , clea~, acceptable and valid. 

2) Along with objectives , content of the English 

curriculum also need to b e carefully rev i sed . New English 

t ext book s that encompass both communicative l anguage and 

fund amenta l structures a r e ~equired to b e prepar e d. As 

current language teaching experts like Harmer ( 1988:23), 

Cunnigsworth (1989:16) , Merdoc h ( 1989:15) , Vaiden ( 1989 :28) 

cl aim , sole d osage of structural items (the cas e in point) 

will not bring about eff i ciency in the l anguage. 

Moreover , teaching English through reading passages that 

h ave no th ing to do with the students cultural backgrounds and 

interest s seems to be as ~idiculous as telling a story with a 

l a ngua g e th at t h e l earn e r s scarcely und erst a nd. It appear s 
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necessary that reading passages of the new te><tbooks suit the 

learners own culture; tailored into their interests, motos 

and aspiration. They must also sufficiently 

literat-y works. Literature goes beyond being 

incorporate 

an excellent 

way of practising language to being a device for establishing 

an effective classroom atmosphere that is conducive for 

language learning. It help s to use the language in a social 

context; provides a basis for conversati on, group work, 

extensive and intensive reading, writing and problem solving 

activities. 

3) Whether 

information or 

or not 

1 iter ary 

reading passages 

wor k, they often 

present factual 

introduce new 

vocabulary items. The vocabulary items, of course, need to 

be geared at those words .. ,hich are the most frequent and most 

likely met by the students. Bright and McGregor 11970,18) 

and Mackey(1978:177) not e that such words are about 2000 in 

number and enable the learners effectively use the language. 

However, according to the findings of this paper, only 27.2% 

of the grades 9-12 vocabulary items come under the category 

of the 2000 vocabulary items with 50 or more times frequency 

of occurrence per million. The rest 172.81.) do not belong to 

the most common English words. 

This suggests that if the aim 

to help students use the language 

of teaching new 

effectively, the 

words is 

target 

part of the vocabulary they learn should contain the basic 

words. The items also ought to repeatedly occur in the 

textbooks until ma stered by th e students. 

4) Besides kinds of content, the way it is graded 

influences the learnability of the material and language 

proficiency of the learners. A lot of language specialists 

like Mackey 11978: 208) , Di 11 er 11978: 23-36) ,Johnson 

11983:71), Dubin and Olshtain 11988:73), Cunnigsworth 

11989:22) assert that, as much as possible, languag e items 

ShOLIl d be arranged so that the fe .. , come before the many, th e 

brief bef ore long, the simple before the complex. It seems 

that such a gradation enhances 

simplifies the learnability of 

concept organization 

the material. On 

and 

the 

contr-ary, amassed or congl omerated content appears to hamper 
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concept formation. If students are challenged with diffi cult 

content before lea~ning si mple ones, it appears to spurt 

negative feeling and bring about hatred towards the language. 

Hence, haphazardly graded content of grades 9-12 English 

textbooks has to be graded in such a way that it accords with 

present theories and principles of grading the curriculum. 

5) In addition to the drawbacks in th e objectives and 

content of 9-12 English curriculum, the 

overcrowdedness 

grades 

of classrooms where the curriculum is 

implemented appears to cause the students deficiency in 

English. Because, overcrowded classrooms do not allow the 

appropriate use of teach ing methods, techniques, evaluation 

strategies and classroom management. A teacher will not be 

in a position to provide necessary attention and assistance 

for every individual. Speaking,reading and writing skills 

are hardly exercised by each and every student. 

Thus, the formulation and actualization of a policy that 

stricktly determines the number of students in one class 

seems to be an urgent solusion.. Of course,. in the long run, 

the Ministry of Education also has to try to seek for money 

denoting agents that set up many private or mission schools 

in order that the unmaneable number of stud ents in a class 

and annexed problems of teaching English would formidably be 

mini mized .. 

6) Along with conducive physical learning environment, 

teachers require necessary instructional media so as to 

effectively carry out their tasks. The wisdom of providing 

t eac h e r s with, p ar ti c ular ly publi shed mater ials is self 

evident in that they cannot be prepared at a school level. 

As no rational person would ask an architect to create a set 

of important plans without paper, reference books and dr awi ng 

tables nor expect a carpenter to build a house, at least, 

without hammer and saw, it is difficult to expect a teacher 

effectively tutor without print and n on-print curricular 

materia ls .. 

Therefore, the Educational 

Di stri bution Agency (EMPDA) in the 

to attempt to supply schools 

Materials Production and 

Mini stry of Education has 

with prominent curricular 
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documents like English curriculum guide, the syllabus, 

teachers' gui des and adequate tex tbooks. The availability of 

these materials help to get the best out of them and 

encourage teachers effectively exploit their talents. 

Teacher s also have to find their own ways of preparing easily 

procured materi al s. 

7) Instructional media are set in operation through 

course, unit and daily lesson plans. However, the best plans 

remain dead unless quicked into life by right teaching 

methods and techniques. It is also unprofessional to 

instruct without appropriate evaluation as it would be 

unworthy to let physicians practise without monitoring what 

happens to their patients. 

These instructional technicalities are supposed to be 

properly and creatively utilized by teachers if they have got 

adequate professional training and education. liTo perform 

professional duties one must be professionally qualified" 

(Lado 1964:8). 

Consequently, it seems necessary that, as professionals, 

the grades 9-12 English language teachers ask themselves 

professional questions : What are our failures in teaching the 

Engli sh language? Are there ways in which we are hindering 

English language learning? Are our preparations, plans and 

methods full y consi stent .. ,i th our best understandi ng? Why 

are not our students as successful as they ought to be":> By 

asking such questions and making judgements, teachers might 

be able to critically examine language pedagogical 

controversies and problems, 

On the other hand, it 

and find remedial solusions. 

appears the responsibili ty of the 

Institute fo r Curriculum Development and Research to prepare 

seminars and refresher courses from time to time to introduce 

lang u age teachers to current approaches and methods of 

teachi ng English as a foreign language. Colleges of teacher 

education also have to try to take the stocks of causes for 

students ' deficiency in 

efforts towards making 

effective and function a l. 

English, and direct 

teacher training more 

or redirect 

meaningful , 
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8) Generally, this is not a complete study. Primary 

and jun ior-

instructional 

secondary school English curricular and 

causes for students' deficiency in English have 

not been dealt with. The relation among curricula of primary 

and pt- i mary school teacher- trai ni ng, secondary school and 

that of secondary school teacher training are not e xamin e d. 

The effect of grades 6,8 and 12 national English e>:ams on 

English proficiency of the learners and other possible 

variables did not deserve attention. Since this study has 

only focu s ed on the design and implementation of the grades 

9-12 English curriculum, the writer recommends that intensive 

and e xtensive studies in prospect be gea red towards the 

causes for students' deficiency in English. 
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APPENDE IX - A 

School s Wi th Whi ch the StLld y is Concer-ned r I~~~=~===~==~-~=--l~~~-----'o=~ - - -~-- - - -- c: 

NO I Name of th e School ~~minis~::~:::-n----~;it~~--~~ty ---
, Region ITown 1--+--------------------- -------------------------------f----------------.. ------

1 Abyot Kir_s Addis Ab a b a Addi s Ababa 
f--- --- ----------------f------------------

~- " " 

12 Medihanealem " " 

13 ~lenel i k I I " .. 
------...,f--------------

14 Mi sr_ak* " " 
--~f-----------

15 Nefas Silk " " - --------------------------1 
16 Shime lis Habte 

1--- 1--'--- ---'.------+------------------------ -1 " .. 
17 Tikur- Anbessa 
~~+-~,~~~~~~------~--------~f_--------1 

" .. 
18 Yekati t Twel ve::... ________ +_~~ ____ '_' ____________ ___il__--'-' _____ '_' _____ _ 

19 Ha i 1 e-mar_ i a_m ___ M_a __ m_o ______ t-N_~_r-_t_h_e_r-_n __ S_h_e_~_:.:a=-__ _t_..:D:..e::::b::..:r_ e B i r i h ~I~_ 

Ziway -------20 Ziway Southern She,·.a 
~-~---~---------I-----

21 Nazer_ea th * 
I-~-~-~~~~:~----

E ast ern Sh ewa Nazereath -------f-----------
De jazmach Geress u Duki We stern Sh e wa Wolliso IGhion 

Ne k e"':-=t:..:e=-* ___________ +~':'} 1 eg a Nekemte 
-------1 

24 Assosa 
~~,f--=-=.::..::.:=-==---------------

Assosa Assosa --=-='------------- --------------1 
25 Gamb e lla Gamb el l a Gambel l a 1---+-------------------1-------------------+-'----------------
26 Mizan Teferi Keffa Mizan Tef e re 



I, 
- ---

I 27 Jimma* 

f--~i Arba Mi nch , 
I 

29 .j.. Jinka I ---- -----"----_._---------------
30 Av~assa* 

, 
f ---- - ---

31 Batu Terara I --
f 

32 Robe I 
--- +' 

III ubabor -----~~ mma - -------l 
Northern Omo Arbaminch 

i 
--r-"-'::~t:=.o:::n Dm-"'-_________ ~~_~ n ka ___________ .~I 

Sldamo Awassa -r----------------------- -----
Bale Goba-Robe 

!---------------- ---

Bale Goba-Robe ------------
~-:<' I Assela I -',-' ------ f 

I 34J Chilalo Terara 
c--- ---------------~ 

Arrisi Ass~la 

Arrisi Assela ------------------------ f----------------
~= Medihanealem* _'..J 

-
Eastern Harargie ----------t-----Har-ar 

36 Harar 

I 37 Chercher 
---

Eastern Harargie Har-ar 

Western Harargie Asebe Teferi I t-------------f-- -----I 
38 Dire Dawa i - --- 1 39 Asseb ----- i 
40 Hotte* I 

I 

Dire Dewa Dire Dawa ---------------- I - ---I 

::~:~~~:-~~llO --__ --1 :~~----
===l * Representatlve Samples 
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Count out th ree 100-word passages al the beginning. middle, and end of a selection or 
book. Count proper nouns, but not numerals. 

1. Count sentences in each passage, es timating 10 neares t tenth. 
2. Count words with six or more tetters. 
3. Average the sen tence length and word length over the three samples and plollhe 

average on the graph. 
Example: 

Sentences 6 +- Words 
A 6.0 15 
B 6 .8 19 
C 6.4 17 

Total 19.2 51 
Average 6 .4 17 

Note mark on graph. Grade level is about 5. 

This graph is nol copyrighted. It may be reproduced . Copies can also be obtained from 
Or. Alton L. Raygor. University of Minnesota, 192 Pillsbury Drive S.E., Minneapolis. 
Minnesota 55455. 
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APPENDIX - C 

QUEST IONNARE 

Various studies warrant that a large number of Ethiopian 

senior secondary school students are deficient in the English 

language. The purpose of this questionnaire is, therefore, to 

cllect some information from grades 9 - 12 English language 

teachers about the causes for students' deficiency in English 

Vis-a-vis instractional facilities, method s, techniques and 

evaluation strategies. 

The responses of every teache,- are extremel y val uabl e to make 

the study reliable, valid and fruitful. Of course, all the 

responses which all the teachers provide will be kept 

coofjdential and u sed only for research purpgse. 

also write your names. So, please react to ~ 

frankly and honestly as much as possible. 

I am very much indebted to your kind help' 

Addis Ababa University 

Education Faculty 

You don't 

the items 

CurTiculum and Instruction Department (post - Graduate 

Programme) 

Mellese Bedanie 

DIRECTION I-Please,.Jrite down your responses to the following 

item.Your:- Age _________________ Years 

Se;<{ ________________ _ 

Qualification __________________________ _ 

Year(s)of Teaching Service ___ _ __________ Year(s) 

Teaching Loa" Per Week __________________ Periods 

The Subject(s) You Teach _ _ ____________ _ ____________ _ 

The Grade(s) You Teach __________ _ _ _____ _ _____ __ _ ______ _ 

Ave,-age Numbers of Students in Your Cl ass --------------
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DIRECT ION 11 - Please, read the following items carefully and 

put a t i dd.J ) 

that you feel 

mark against one of the following rating scales 

approp'-iate~ 

F----==-=""'-=" 

ITEMS 

Thg classroQms you 
teach in are: 
1.0vercrowded 

2. Equipped with 
Chair s/benches 

3. Clean and appeal 
to aesthetic senses 
of the learnrs 

4. Without glare and 
reflection 

5. Free from various 
kinds of noices 

You deye lop YOI'r 
students listening 
and speakiog skills 
throuQh; 
1. Oral drills 

2. Dialogues 

3. Speech recorded by 
tape recorders 

4. Classroom dramas 

5. Role plays 

6. Discussion s 

7. Problem Solving 
e):erci ses or r i ddl es 

8. Listening 
comprehensi DOS 

9. Dictations 

10 . De bates 

11. Imp r olTltu 

12. Short oral 
reports and 
annOLlne ement s 

I 
! RATING SCALE 
f-;:--~------r;--o----r;::-:--l-~~-;-- No ------

Larg e I Some Ivery At Opinion 
Extent Extent Little All 

E>:tent 

t--t= ---I--

I ------ -'--r--- I 

I 
I I 

~---+--.----~ ._--
I 

---~ i 
I 
I 

I -- I--. 1-. -
! 

I 
I 
I 

-f------I. 1------- r---------,----'-- ---

I 

r--- f----.---1--------- f----------._----

r------ 1---------- -- -

f------- - - --

~------ f-

L---
L -t- .--.-+-------
I 

~-1---- .. _._-1----------

--+----~------I- -------I---
------_ .. t- ------------

I 



13. Guided interviews 

"ation 14. Negotl 
meanings 

of 

15 .. Panel 

16. Tr-ansl i exercises 

I 17. Your- I 
~Ianatio 

Vou deyelo 
students r 
ski 11 s thr: 
1. Or- al r-e 
dr-i 11 s 

2. Stlfdent 
turn oral 

3.. Pre-rea 
questions 

4. Inter-pr­
r-eading pa 
the stud en 

5.. Your 
inter-pr-eta 
r-eading pa 

6. Your- or-

7. Silent 
the studen 

descussions 

ation 

ecture and 
ns 

IJ ~C!.Jr: 

i,i:gdiOg 
CLlgb: 
ading 

s' turn by 
r-eading 

ding 

etation of 
s sages by 
ts 

tion of 
ssages 

a l r-eading 

r-eading by 
ts -
IJ ~QL~r: 

Jr:::itiog 
Yoy deye}o 

studeots '" 
ski lIs thr: 
1. News r- e 

2. Per-sona 

3. Busines 

4. Announe 

5.. Auto bi 

6. Self-in 
writings 

7. Essays 

8. Appliea 

9. Invitat 

10. Substi 
exercises 

QLIQb br:ililf: 
por-ts 

I let ter-s 

s let ter-s 

ements 

ogr-aphies 

itiated 

tions 

ions 

tution 

~-----I-----r->--I----
~------f-- f-------

,-- - ._- i--------1--------

-----'-------1---- - ._-

- _. - --

---+--1--- -

i -- -

I 
~ r-f------ -f---- ------

I I 
- --

1----

v ___ --

-_. ---

----- --

-----_.--- ------------ ---------

---

- .. --_._---- ~.- - r-
-- ---~- --

------- -----------1----------- -----r--------
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11. Transformation 
exercises 

12 .. Fill in the blank 
exercises 

13. Translation 
exercises 

YQU gi~~ 
1. Classwork 

2. Homework 

7 Quiz -' . 
4 . Placement tes t I,. Pco'"d ". fl_,_c_y_ t_e_s t 

I you Check ; 

I 1. Cl asswor k 

2. Homework 

3. Quiz 

4. Placement test 

I 
._-- -

, , 
---I 

-

=t= I 

I 
I 

-- :--------- -----

I --- -L ----1------- I .----

I I ~ 
I--- i >- I -L- I 

i I I I I i L-l__ I --j---r--
~----L ------ r ------+------i- ---

I 1 

---r-----+--, --
r-- -~I--_l---I' -~-.----

5 . Proficiency test _ _. ~ 

';;D'"I"R~E"'C"'T~I"'O"'N'F=;;I"iI"'IF=eP"lC'e:'a::=::s=e:=,d:7'w=r:=,:=· Zt =e==d:;!:o=w=n==your general vi ews about- the 
causes fo r students' dficiency in English and possible 
solutions. 
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APPENDEX -D 

INTERVIEW 

Interyiew with Nembers of the English panel 

1. Ho .... were the objectives of grades 9-12 Engilsh curriculum 

stated? 

2. How was the content of grades 9-12 English curriculum 

selected and organized? 

3. Why grades 9-12 English curriculum has not been revised? 

Interyiew with Grades 9-12 English Language Teachers 

1. Are grades 9 - 12 English curriculum guide, the syllabus, 

and teacher ' s guides available in your school? 

use them? For what purpose? 

Do all of your students posses s English te>:tbook? 

Do you 

3. Do you supply hand-outs to your students? If not .... hy? 

4. What kinds of audio-visval aids do you use while teaching 

English? 

5. What kinds of plans do you prepare to teach English? How 

do you prepare them? 

6. What type of teaching method(s) do you use while teaching 

English: Why do you use such a method(s)? 

7. ~Jhat type of evaluation technique(s) do you employ while 

teaching English? 

8. How do you check your students home Dr class work? 
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Awassa Camp . , High School 

Yearly Lesson Pian 
Year :- 19~ z.c. 

SUbject Teachers~ Name/J'lprlOJr1lt -ab )j,~.IN 
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Teacher's Name and 

Uni t ----c (UdAc(' \ 

Qbjeetives 

~.- -,/ 

2. !:;'I(e p l'<'7J/ /'cC sO'1(OP 4t, 4. Wb ahctcq 

3. i-/4.o difc(kif1~fc,1H fa~%l4 <f,,c rZdhyt'*Y4 

v 

If_~~~~:iOdl , Ma:in~ten~,~ " TeaCh~r!S Aotivity _ __I Student~~, ,~ctc Teacheing ~~~er 
I Date I !!-e-e~ 11 • l.nteroduchon C 9, (4 l.P'j .r; b,<~~.:>._ /2~ C'--v~ . c,.;?~ ~ 

\ ' 

1 
S/Ue-e--t~ 2. Presentation: , P""-;&'no,~_k;"5> P!c:/fta. a •. 1.-.. 1. "~~'l ~ ,,' t>-h~ 

.e;;(JG t&.:z 1 ciL"O • I ---' .. 

etvl-ar 'fl~' 
2 IOt.<l.-Z.. ~( ~ 

C) V /~ . 
_C>r1 ~'''-O 

.J) ) tV ej ,-",=. I;; 

19~-'l£d ' 
3 I ·.:j:.eu~ 

3. Sta li",ation : cfz£YYI.<l""~ 
. V(., J L l...&--t.-G ,. • 

4. Evaluation: f3flCtz1~ /3' ,k;/'IAd; 
1. Inte:r:,.J.uction, : ~e q W cdA-cr:1 ,-')C"'P 

of ?C1?/4'O-

2. Presentation: E. Y-{Jlfuvdr.<AA ' 

3. Stabilization: C:;u /)?') <'I. /1'12_' 
77- V 

4. Evaluation : 13(1 ~:ZI-6'q '';z. <1 OIa(wd' 

e.P"wof2C~ 

~ 

~vf<1.L0t 

1. Interoduction f<Je~ c;i Lz.,,: . P ti-<J,ey?u,(z 
2. Prsentation: J;l+ ;;:.1-<m- ~ effi-M-

3. Statili?,ation J;t,aaaa'M ""<''i'' I c:L.'J t!-~~ 
'b i • A.... .. 71 4. Evaluation a-g-''02<<1<Yff 'J;1Ad.:ffc-<'? 
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Period Main contents t eachex 's ~ •• ivity S \:d.en. 's Ao·t . TeaClheing Matt 
Date ri8.1s Aid 
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I 1 . Interoduction: --
I 

2 . Presentat lon: 
6 

I I 3. Stabillzation: 
_____ _ 0 . _ ___ • 

I i 4. Evaluati on : 

~-l-Y t i t' 
._-- .. -

i -.--. - _ _ , ._.~_· __ .r __ ._ . ~. 

I i • ner o, uc lon : ---- -, 
i I ------------
j j 2. Presentation: 
i J 3 . Stabili,.ti",. 7 ! ._----------
! 
I 

! _ 4. Evalua"tlon .. ~ __________ , __ ... ___ --
~ --, 
S~ I Remarks of the head. teacher Remarks of the Vice Dir ector 

( If any) Name and Sig. llH' 7P!i I _" (If any) 
N:-me and Sig. ~ ~h I ' ( I ' .. ~tt,..r·· • 

'<' "I ' ,. r I" -
If Iri--1 .. n 

- / " ,.c 



APPENDIX - G 

African Primary Science Programme (APSP> Model of Cllrriculum 

aod Instrqctioo Eya1llatigo 

ANTECEDENTS 

~ 
I TRANSACTION 

l.Man power-Quaiity 
-Qualific.stiofl 
-Predisposition 

2.Childr.n -Int,l,ctual ability 

D 
E 
S 
c 

-Socio-ecililoslC bdckgraund R I 

-School setting P 

1. Quest i aMii i re, Surveys 
Direct Observation, 
Tests 

2. Quest i anna ire 1 surveys, 
Tests 

3.l~arning envirofl~nt I I 
-Ad.inistrati"n T 3.Direct ob.,rvation 

Based Gn dat a 
fro. intent! 
assuption and 
r.t:servatl OfsS 

but SUBJECTIVE 

-Erano'ic resoures I I Questionnaire 1 

______ ~_CU_l_tu~~~s_e_tt_i_n_g _______ ~~--------L-sur":~--------"-_r------"---
II.Read.bility indices, 'I" 

Llnstructionai taterials 
- Nature and deveic<pllt?f1t st rategi es 

2. rnstructional techniques 
- TEacher-Chi ld -.aterial 
interactiofs 

3.StipportiY' strategies 
- Teacher training interaction with 
pnlicY-laxers 
- Interactiao with resource people 

1.lnt,r.ction str.tegie. 

task analYSIS, cost 
effectiveness analysis 

2.Direct oisser'Yation 
using ooservaticn 
instrultent 

3.and I Direct 
obserrati on Sl!rrey 

r------+--- -----------------+------r------------+----------
OUTCO~ES 1. 

2. 
3. 
4. 
5. 

b. 

Th. child 
Th. t.ach.r 
Par.nts 
Curriculu~ Innovation 
Educationai Adlirdstration 
pol i cy 
frooolic I.pl ica ticn. 

and 

l,2,3and4 Test, Direct 
ObSEfYiltiao, Designed 
E~periielital Studies: 
surveys S Suf"ot'eys, 
Dired Observation b 
survey! O!?~ig!ied 

bperi.ental studies, 
cost effecti 'ieness 
analysis L -------==~================~_==~========~==-=====d 



APPEND I X H 

Demog~aphic Data of G~ades 9-12 English Language Teache~s 

--- I No-i-
i I No I 

11r-~I- I!: X F Qu.l ifi"tion --;;1. M ~ 
.-=:2.:...0 _-_,2::.5..:.Y.::.:e.::.,::., _-+_ --'-f---+- - M.A 5 1 5, La 

2. - 30 Year, 18! 3 31 B.A 53 I b 53l I bl 
r----------~i~--+---4---_+--~------_r---tl---+I ----~---i 

31 - 35 Years I 22 I 3 31

E
ll.3 I 3 - i 3l -

~-40 Yea':'y_2s __ t-!1_.~~_+_~~__ Dlplo •• I 25 ~254 ;~ 
~~ - 45 _~~---+.-t.2 I - - IT I 

_~;_:5:5Y_::dJI': l_~=-tTl±r---=~-
Tot.1 _ J..!9 I 12 L In _L _-.L~~9~ _I_OI _._ 

Age 

It 

18! 

m 

2St 

I 12i: 

I 6t 
I 

I 
41 

-

89l 

~~f Teaching 
I 

- -
Teaching Load 

Ne I No % ---
Service M F H F Iperiod'}pe,.ee' M F M F .--1-._-

1 - 5 7 1 7l 1l 10 - 15 1 - n -
1------

6 - 10 22 0 m oX 10 - 20 20 2 2bl 2% 
1------ ~- ._-1--- -

11 -1 5 22 1 22l . ·li 21 - 2S 41 0 41l oX ----- ._- 1-._-

Ib- 20 29 , 
29l 3% 26 - 30 21 3 2tJ. 3% .' ---- _._-~----

21 - 25 9 - 9l -
f------ - - ---r------I 

26 - 30' 0 - I Ol -1-----. __ .- -- f----.- . 

31 - 35 2 - 21 -r--- - _.- f----. 
Total 89 i 11 8n I1X 99 II 894 11l J - --
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