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Abstract

This study has exploredthe keyfactors that haveinfluencedthe effectivenesf schoolleadershipin
governmentsecondaryschoolswithin Kirkos SubCity, Addis Ababa Although the pivotal role of
leadershipin educationalsuccesshasbeenwidely acknowledgedlimited understandinghas persisted
regarding how specific leadership styles professimal development school climate and external
influences have interacted to shapeleadership outcmomesin this context Adopting a mixed method
researchdesign the studyintegratedqualitativeinterviewswith schoolleadersand quantitativesureys
administeredacrossfour secondaryschools employng availability or convenience simplerandom
purposive and stratified sampling techniques The findings have revealed that collaborative
instructional andtransformationaleadershipstyles—supportedoy adequatanstitutionalresourcesand
activities continuousprofessionallearning and high teacher morale—have significantly enhanced
schooleffectivenesandeducationaloutcomesConwersely dependencentransactionalleadershipand
minimal community participation has tendedto impece progress The study has concluded that
strengtheningleadership capacity through staff collaboration, targeted professional development
positiveschoolculture and climate supportivepolicy frameworks and greaterstakeholderengagement
has contributed to overall educational outcomes That is effective leadership practices have driven
institutional activities and contributedto holistic educationaloutcomesIt hasrecommendedtrategc
investmentsin leadershiptraining and the enhancerant of school climate to improve educational

outcomesndteachersatisfactionacrossthe subcity.






CHAPTER ONE
This chapterprovideda comprehensiveoverview of the researchiframework laying the foundationfor

the entire study It beganby presentingthe backgound of the study, which had contextualized the
researchproblemwithin existing literature and practical realities Following this, the statementof the
problemclearly articulatedthe coreissuethatthe researctsoughtto addressThe chapteralsooutlined
the basic researchquestionsthat guided the inquiry, as well as the variables of the study—both

independenanddependent-which formedthe analytial basisof theinvestigation

Furthermore the objectives of the study, both geneal and specific were delineatedto clarify the
researchgoals Additionally, the chapter highlighted the significance of the study, explaining its
academigcpractical andpolicy-relatedrelevancelt alsodefinedthe delimitationof the study, spedfying
the boundarieswithin which the researchwascondud¢ed andacknowledgedany limitations that might
have affected the study s findings For conceptualclarity, operationaldefinitions of key termswere
provided Finally, the organizatiorof the studywas outlinedto guidereaderghroughthe structureof the

thesis

1.1 Background of the study

Leadershigs auniversalandtimelessphenomenorthathasshapedchumanhistory acrosscivilizations (
Bass 199Q 1997. Fromancientcommunitiesto moderninstitutions leadershighasinvolved the ability
to guide inspire andinfluenceindividualsor groupstowardachievingsharedyoals Effectiveleadeship
hasencompassesettinga clearvision, fosteringcollaboration makinginformeddecisions cultivating a
positive cultureandclimate managingdiversity, promotinginclusion andempoweringothersto reach
their potential At its core leadershiphasbeenrelational It hasconcernedmotivating others building
trust anddriving positive changethrough ethical and adaptive actions Leadershave emergedin a
variety of contexts andtheir styleshavevaried basedon personalattributes environmentaldemands
andsituationaldynamics

Overtheyears the studyof leadershiphasevolvedthroughmultiple theoreticallenses Early leadersip
theories such as the Great Man Theory and Trait-Based Theory, have laid the groundwork for
understandindeadershipasa function of innatequalities. The GreatMan Theory, which emergedn the
19th centuryandwaschampionedoy thinkerslike ThomasCarlyle positedthatleaderswerebornwith
exceptionattraits suchascourage wisdom andchaismaandweredestinedto lead particularly during

timesof crisis Closelylinked to thisis the Trait Theory, whichemergedn the early 20th century
1



It moved beyond the notion of divine or heroicgoms and instead focused on identifying specific

personal characteristics that successful leaders edieved to share (Gheselli, 1971).

While the Trait Theory had emphasized that leadpnsias a function of identifiable personal attriésit

it was later challenged by newer frameworks suclthasBehavioral and Contingency Theories. The
Behavioral approach has proposed that leadershigtisinate but can be learned and developed throug
experience, training, and practice, focusing oneolsble actions rather than inherent charactesistic
This perspective has highlighted that effectivedé¥ahip behaviors can be cultivated and refined ove
time (Northouse, 2024).

The Contingency Theory has advanced leadershigtitday emphasizing the importance of context. It
has proposed that there is no single best way &d; leather, effective leadership has depended on
situational factors such as task complexity, orgational culture, and follower readiness. Accordiog
this theory, the effectiveness of a leader, sucl ashool principal, has depended on their abibty
adapt their leadership style to the demands oktheronment—whether it has required a task-oriented
or people-oriented approach. The ability to adjaeatership behavior based on situational needs has
been critical to success. Overall, the Contingefbgory has underscored that effective leadership is
contingent upon both contextual factors and theldea adaptability (Fiedler, 1967; Hersey &
Blanchard, 1969; Northouse, 2022).

Building on earlier models, the Full Range Leadgxr3dtheory (FRLT), developed by Bernard Bass and
Bruce Avolio, has offered a comprehensive framewhbek has included transformational, transactional,
and laissez-faire leadership styles. Transformatiéeaders have inspired and motivated followers to
exceed expectations and innovate for collectivdsg(Bass, 1998). Transactional leaders, on therothe
hand, have operated through structured exchangearding compliance and performance. Laissez-faire
leadership, characterized by a lack of engagemededadsion-making, has generally been regarded as
the least effective. The FRLT has emphasized #addrs may exhibit behaviors across this spectrum,
but transformational leadership has been considdredmost impactful for long-term success and

organizational development (Avolio& Bass, 2004).

The effectiveness of leadership has been espea@atigal in the context of education, where school

leaders have significantly influenced teaching myaktudent achievement, teacher morale, positive
2



school culture and climate, and overall school grenince. In Ethiopia, the evolution of school
leadership has reflected a complex interplay ofohisal, cultural, and political factors. Traditialfy,

leadership in Ethiopian education was rooted ingi@ls authority, particularly under the Ethiopian
Orthodox Church during the medieval era. Educatiteedership was largely held by religious figures

and community elders, who prioritized moral andwnall instruction (Bishaw, 1991).

Significant changes occurred during the late 19ith 20th centuries, particularly under Emperor Haile
Selassie |, who sought to modernize the educaystes by introducing secular schools and Western-
style administration. The 1974 revolution markedther turning point, as the Derg regime centralized
education and aligned school leadership with sstiaeologies. During this time, school leadergave
often appointed based on political allegiance galky rather than educational expertise, undernginin
leadership effectiveness (Bacha, 2012).

In the post-Derg era, Ethiopia introduced major cadional reforms, including the Education and
Training Policy (ETP) of the 1990s, which emphadidecentralization, professional development, and
accountability in school leadership (Alemu, 201Bgspite these efforts, numerous challenges have
remained, including insufficient leadership tramyirresource constraints, policy inconsistenciesl an

socio-cultural barriers that have hindered effextehool leadership (Tesfaye & Engida, 2017).

Contemporary or modern school leaders in Ethiopierad to navigate a range of pressures, including
demands from government authorities, expectatimm focal communities, and the complex needs of a
diverse student population. Factors such as priofegsdevelopment opportunities, the political and
policy environment, gender dynamics, and regiomsgatities have shaped leadership practices amd the
effectiveness (Teshome & Hailu, 2016).

In conclusion, leadership has remained a centri@risnant of educational success, and its thealetic
foundations, from the Great Man Theory to Full Rarigeadership, have continued to inform both
research and practice. In Ethiopia, school leaderstas undergone significant transformations,
reflecting broader social, economic, and politichnges. Understanding these dynamics has been
crucial for addressing challenges and improving dbality of secondary education through effective,

adaptive, and context-sensitive leadership appemach



1.2 Statement of the problem

In recent years, the quality of education in Etladpas become a prominent national concern, edjyecia

in major urban centre such as Addis Ababa. Admmaiiste subdivisions such as Kirkos Sub-City have

served as meaningful microcosms of the broaderatdunal challenges and opportunities facing the

country. Government secondary schools in Kirkos-Siip have played a critical role in shaping

students’ academic achievement and social developme

Essentially, the researcher study was more loahlcmntemporary, and comprehensive, emphasizing

both internal school processes and external inlegnwhile actively integrating the voices of nlki

stakeholders. This had made it distinct from thevjmus studies, which were often broader, lessestnt

specific, or narrowly focused.

Table 1.2: Tabulation of the researcher differentidion

No Aspect Previous Studies Researcher Study
-Broad or regional -Kirkos Sub-city urban context.
-Focused on general schqgolConcentrated specifically on Kirkos Sub-City|of
leadership issues across Ethiopig éddis Ababa, providing a hyper-localized
selected regions, often without inunderstanding of school leadership effectiveness
Geographical & depth attention to specific urbann a_densely populate_d urban environmenf[.
1 | Contextual contexts. -This allows exploration of challenges unique| to
urban government secondary schools, such as
Focus resource constraints, socio-economic diversity,
and urban-specific policy pressures.
-Often only internal. -Both internal & external factors analyze«.
-Many of the local studies primarily-Investigated both internal dynamics such|as
focused on either internal leadershipision, strategic planning, leadership style,
practices (e.g., management styleesource management, school culture, decigion-
Comprehensive decisi'on-making) or general schcalnak?ng and” external influences, incquIfad
2 | Examination of effectiveness. _ political stability, government support, poll_(,y
-Few systematically analyzed thdérameworks, and socio-cultural dynamics,
Internal  and jnteraction between internal amcommunity involvement, parental engagement,
External Factors external factors. policy implementation, socio-political context),
emphasizing how these interconnect to shape
leadership effectiveness.
-Principals / administrators only. | -School leaders, teachersstakeholders anc
-While some studies relied on officials included.
3 | Stakeholder school principals’ or administrators’-Incorporated teachers’ and staffs’ perspectives
Perspectives perceptions, they often ignored or| to gain a holistic understanding of leadership
minimally included teachers and | effectiveness, thus capturing practical insights
staffs, who are directly affected by from those experiencing leadership outcomes

leadership practices.

daily.




-Limited to past context. -Includes contemporary urban challenges
-Many studies offer descriptivepolicy, and socio-economic factors
findings with limited actionable

recommendations.

Relevance ta
current

challenges

- Explicitly aimed to provide evidence-based,
practical recommendations for enhancing
leadership  practices, improving resource
management, fostering inclusive school culture,
and supporting policy implementation at the
local level.

-Mostly descriptive. -Actionable, evidenc-based policy anc

- Some studies were dated such 3
Bacha 2012, Alemu 2015 and may
not considered recent educational

spractice recommendations basic study.
- Examined leadership effectiveness in the
context of recent educational reforms, rapid

Practical reforms, rapid urbanization, or urbanization, and contemporary resource
5 | recommendatio current socio-economic challenges challenges, making it highly relevant to current
ns impacting leadership effectiveness.policy and practice.
-General leadership effectiveness| -Localized, nuanced understanding o
-Limited in scope, often leadership effectiveness in urban government
generalized, or focused on secondary schools.
theoretical aspects of leadership | - Filled the research gap by providing a nuanced,
Research gajWithout fully integrating local location-specific analysis that considers internal
6 addressed socio-cultural and economic leadership processes, external constrajnts,

realities. stakeholder perceptions, and practical outcomes,
specifically for Kirkos Sub-City secondary

schools.

School leadership—particularly the role of prindgpand administrative heads—has lain at the hdart o
these efforts. Effective leaders were expecteaiserlearning outcomes, foster a positive scholblieu

and climate, and ensure efficient management ofamuamd material resources. Research in Ethiopia has
confirmed that school leadership effectivenesshiggs significantly associated with students’ academ
performance; for example, one study found a pasidad significant correlation (r = 0.653) between
leadership effectiveness and students’ achievemenn the Zone
(FekaduDabesa&ShireyeFekaduCheramlak, 2021)

Nevertheless, leadership effectiveness in secorstdrgols has been shaped by a complex interplay of

Guraghe

internal and external dynamics. Internally, a leadenanagement style, decision-making capacity,
communication competence and motivational abildayéall influenced school performance. Externally,

leadership has been influenced by socio-politicatds, economic constraints, parental and community

5



engagement, and national policy frameworks — indgdcurriculum reforms and professional

development opportunities, (socio-cultural, orgatianal) factors in a Kambata-Tembaro Zone study. A
recent study in the Kambata-Tembaro Zone revedladioth internal (teacher- and leader-related) and
external (socio-cultural environment and organaatielated) factors affected school leadership

effectiveness (MarkosMekuriaDolebo, 2022)

For instance, studies conducted in Addis Ababa Iaglelighted that many school leaders, particularly
in sub-cities such as Kirkos, operate under sigaifi constraints, including shortages of instrumlo
materials, overcrowded classrooms, and limitedgasibnal development opportunities (Tirusew, 2021;
Addis Ababa Education Bureau, 2022). Local eduocatifice reports similarly note that principalseit
receive minimal leadership training and strugglentobilize community and stakeholder support,
making it difficult to implement school improvemeptans effectively (Kirkos Sub-City Education
Office, 2023). These local realities suggest trattextual challenges within Ethiopian urban school

systems profoundly

Given these prevailing conditions, the topic ofaumheadership effectiveness in government secgndar
schools in Kirkos Sub-City has warranted furthevestigation. Recent studies in Ethiopia have
highlighted persistent challenges in school leddprsincluding limited professional development
opportunities, inadequate resource allocation, andgap between policy directives and local
implementation (MoE, 2020; Teshome & Desta, 2022).

In Addis Ababa, school leaders often struggle tdam@e administrative tasks with instructional
leadership responsibilities, while also respondingcommunity expectations and national reform
agendas (Wondimu, 2021). It has therefore beemgakto explore how school leaders in Kirkos Sub-
City manage both operational and strategic isseegage with staff and students, and interpret and
implement national policy trajectories within thegirticular local environment. Such research, gdedn

in Ethiopian evidence, could yield practical inggjland policy-oriented recommendations to enhance

leadership performance and thereby improve edutatmutcomes.

Moreover, existing studies often have overlookes nhanced realities at the local level. For insanc
while the Addis Ababa City Administration Educati®ureau (2022) and the Ministry of Education
(2021) highlight the importance of effective schéehdership, few studies have explored how these
policies are enacted within specific sub-cities hsus Kirkos. Reports from the Kirkos Sub-City

6



Education Office (2023) indicate varying levels sahool performance and community involvement,

suggesting a need for deeper investigation. A gapefore remains in understanding how leadership
styles, stakeholder participation, resource managémand policy translation have functioned

specifically within Kirkos Sub-City’s social, cultal and institutional milieu.

In summary, while national efforts at educationgfiorm have continued, many secondary schools in
Ethiopia still have contended with leadership-esdiaissues that have undermined school performance,
teacher morale, and student achievement. By comat@rg on the conditions and challenges within
Kirkos Sub-City, this study not only adds to theowthedge base but also generates actionable
recommendations for improving school leadershipctira. Ultimately, stronger leadership holds the
promise of better educational outcomes, more efiicischool operations, and a more inclusive and
supportive learning environment.

1.3 Research Questions

The study was assessed to answer the following ljasistions:

1. What have been the key factors affecting thecéiffeness of school leadership in selected goventm
secondary schools of Kirkos sub-city?

2. How have school leaders' leadership styles lededt with student performance and teacher
satisfaction in selected government secondary s$stodd<irkos sub-city?

3. How have school leaders fostered a positive dchkalture, and how has this affected school
outcomes?

4. How has the level of teacher collaboration arafgssional development affected school leadership
effectiveness?

5. What has been the role of school leadership anaging diversity and inclusion within secondary
schools?

6. How have school leaders used data to informs@et and improve student achievement?

1.4 Variables of the study

In examining the factors that influenced schooldérahip effectiveness within selected government
secondary schools of Kirkos Sub-City, the studyiporated both independent and dependent variables,
which were carefully identified through an extemsiveview of relevant literature and contextual

analysis.



1.4.1 Independent Variables: Factors Affecting Scha Leadership Effectiveness

These factors (independent variables) have beervbdl to influence or affect the effectiveness of
school leadership. They have included leadershytesst(e.g., transformational, transactional, or
instructional leadership); positive school cultuaed climate; teacher collaboration; professional
development and training of leaders; managemeuwlivaisity and inclusion; and data-driven decision
making in schools. Collectively, these independeamiables have formed the foundational elements tha
influenced the quality and effectiveness of schiealdership. Their interplay has not only defined
leadership outcomes but has also shaped the breddeational environment within which schools have
operated.

1.4.2 Dependent Variables: School Leadership Effegeness or Outcomes

The core outcome variable of the study has beeaatdbadership effectiveness. This referred to the
degree to which school leaders, principals, andimidirative teams have achieve desired educational
outcomes, have fostered professional learning enments, have managed resources efficiently, and
have promoted a culture of accountability and sttxdentered learning. Effective school leaderslap h
been characterized by strategic visioning, instonet supervision, and inclusive decision-making
(Leithwood et al., 2004; Bush, 2008). It has typywcdeen measured through indicators such as
stakeholder satisfaction, school performance ngtsiaff motivation, and student achievement.

The tree structure of dependent and independemdbles that have influenced school leadership is

summarized as follows:

School Leadership Effectiveness
(Dependent Variable)

Factors Affecting School Leadership Effectiverfesiependent Variables

v + + + v
Leadership Teacher & Staff Resources & School Culture & External
Style Collaboration Support Enviromme Influences

v

v * *
Decision-Making Professional Leadership
Skills Development Experience

Diagram-1: The tree structure of dependent & independentaites that influence school leadership



This diagram visually organized the factors afiegtschool leadership effectiveness into a clear tre
structure, illustrating how various independentialales contributed to the dependent variable. The
researcher has then been able to investigate hese tlvariables interacted and influenced the
effectiveness of leadership in Kirkos Sub-city goweent secondary schools.

In summary, the relationship between independedtdmpendent variables in the study has focused on
how different factors (independent variables) hewetributed to or have hindered the effectivendss o
school leadership (dependent variable) in Kirkosh-8ity government secondary schools. The
effectiveness has ultimately reflected the cumwdatmpact of these influencing factors. Anothernpoi

is that external factors, including policy and coomty dynamics, policy changes, and economic
challenges, have directly affected internal factsugh as resource allocation, school culture, and
leadership styles and qualities.

1.5 Objectives of the study

The primary objective of this study was to examihe factors that affected school leadership
effectiveness in selected government secondaryotsbbdKirkos Sub City.

1.5.1 General Objective of the study

The general objective of this study has been tdoeg@and analyze the factors that have affectedach
leadership effectiveness in selected governmewinsizcy schools of Kirkos sub-city.

1.5.2 Specific Objectives of the study

Based on the six (6) research questions listedhéydsearcher, the corresponding specific objectife
the study have been:

1. To identify the key factors those have influehtlkee effectiveness of school leadership in sefecte
government secondary schools of Kirkos sub-city.

2. To examine the relationship between school lesAtkadership styles and student performance s we
as teacher satisfaction in the selected schools.

3. To explore the ways school leaders have fostargedsitive school culture and to assess how this
culture has influenced overall school outcomes.

4. To analyze the impact of teacher collaboratiod professional development on the effectiveness of
school leadership.

5. To investigate the role of school leadershimemaging diversity and promoting inclusion withine t

selected secondary schools.



6. To assess how school leaders have utilized diatan decision-making to enhance student
achievement in the context of government seconsiangols in Kirkos sub-city.

1.6 Significance of the study

The effectiveness of school leadership has longh beeognized as vital to educational success,
especially in secondary schools where academicdavelopmental outcomes have been shaped. In
Ethiopia, where ongoing educational reforms haveeraplace amid socio-economic challenges,

examining factors influencing leadership effectiessihas been particularly significant.

This study has deepened understanding of how Ishigepractices have affected teaching quality,
student performance, and overall school outcomdhirwia changing environment. By identifying
enablers and barriers to effective leadershipastinformed targeted interventions and capacitiding
efforts.

Moreover, the research has filled a gap in lo¢datditure by providing empirical insights into leestep
dynamics unique to Ethiopia, enhancing the releganicits findings for policymakers, planners, and
administrators. Ultimately, the study has providedoundation for evidence-based reforms aimed at
strengthening leadership competencies, promotingcgmtory decision-making, and improving the
quality and equity of education in Ethiopian seanydschools.

1.6.1 Contribution to Educational Policy and Reform

Educational reforms in Ethiopia, most notably tlglouhe General Education Quality Improvement
Program (GEQIP), have increasingly highlighted tbke of effective leadership in enhancing school
performance (Tadele, 2018). Central to these refoh@ave been priorities such as decentralization,
community participation, and instructional leadgustwhich have emphasized the need to understand

how leadership practices have affected school fetess.

Despite longstanding advocacy for improved leadprskructures under the Education and Training
Policy (ETP) (MoE, 1994), there has remained a laickmpirical research on the specific factors that
have influenced leadership effectiveness, partibult the secondary school level. This study hased
to address that gap by identifying context-relevaatiership practices, thereby contributing to enk-
based policy formulation and supporting the pratess development of school leaders within the

framework of ongoing educational reforms.
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1.6.2 Addressing Challenges in Leadership in Ethiogn Secondary Schools

Ethiopian secondary schools have faced severaleciggls that have hindered leadership effectiveness,
including inadequate professional development dppdres for school leaders, socio-economic
disparities, and limited access to resources (Mengi2020). Understanding these factors has been
crucial for developing context-specific stratedieat can enhance leadership practices. This rdsbasc
provided insights into the unique barriers encowtteby Ethiopian secondary school leaders and how
these challenges have impacted their effectiveimessnaging secondary schools, motivating teachers,
and improving student learning outcomes.

1.6.3 Improvement of Secondary School Management dr.earning Outcomes

Effective leadership has been linked to better s#éan/ school management, which has directly
influenced teaching quality and student performankestudy by Gashaw (2019) highlighted the
importance of leadership styles, decision-makingcesses, and resource management in fostering an
environment conducive to learning. By focusing base elements, the study has illustrated leadership
strategies that have improved student academionpeahce, teacher motivation, and the overall school
climate.

1.6.4 Contextual Understanding for Secondary Schodleadership Development

The specific context of Ethiopian secondary schowlth their diverse linguistic, cultural, and regal
differences, has required leadership approacheésvira tailored to local needs (Woldehanna, 20&9).
identifying the factors that have influenced leathigy effectiveness in secondary schools acrossrdift
regions, the study has contributed to the developroklocalized leadership training programs. These
programs have been grounded in the Ethiopian eidnedtcontext, making them more relevant and
effective in improving leadership outcomes.

1.6.5 Theoretical Contributions to Leadership Reseah

From a theoretical perspective, the study has ibuted to the broader field of educational leadigrbly
exploring how leadership theories were applied emetoping country contexts, particularly in Africa.
Ethiopia, with its unique challenges and developntexectory, has provided an opportunity to tést t
applicability of global leadership frameworks, suaf transformational and instructional leadership,
within the Ethiopian context (Leithwood et al., B)0

1.6.6 Practical Implications for Educators and Admnistrators

This study has provided practical insights and ewa#®-based recommendations to enhance leadership
practices in Ethiopian secondary schools, partibulgithin government institutions in the Kirkoslsu

city. Grounded in empirical research, these recondagons were tailored to assist school
11



administrators, educators, and policymakers in @mgnting effective and contextually relevant
leadership strategies. Core areas of emphasis inaleded strengthening communication channels,
launching comprehensive leadership developmentrgnogy and fostering a collaborative school culture

that empowered teachers and promoted shared decmsking.

Understanding the dynamics that influence leadprsfffiectiveness has been especially critical in the
Ethiopian context for two key reasons. First, difex leadership has directly impacted educational
outcomes by shaping the quality of instruction,dstit learning experiences, and overall school
performance. Second, it has informed educationitydy providing data-driven insights that have

refined leadership training, improved institutionmahctices, and enhanced administrative structures—

thereby aligning with Ethiopia’s broader educaticeform agenda.

By examining both internal and external factoreetihg leadership, the study has aimed to suppert t
development of targeted strategies that could &elsdership quality. Improved leadership, in turn
has contributed to better student achievement,iraomis teacher development, and a more positive
school environment. Within the specific contextkafkos Sub-city, effective leadership has been tbun
to play a central role in influencing academic |85 institutional culture, and the overall funciing of
schools.

Ultimately, investigating these factors has proesesential not only for raising educational stansldrak
also for building sustainable and well-governed osthsystems that reflect national educational
priorities. The findings of this study have sersla practical guide for stakeholders committed to
fostering meaningful and lasting improvements ihigtia’s secondary education sector.

1.7 Delimitation of the study

This study was confined to selected governmentrakary schools within Kirkos Sub-City. Its primary
aim has been to explore the multifaceted factoed tlave influenced the effectiveness of school
leadership in these institutions. The investigatimcused on how various leadership practices,
institutional environments, policy frameworks, amcternal influences have collectively shaped
leadership effectiveness at the secondary scheel. |®articular emphasis was placed on the roles
played by principals and other key school leaderdriving educational outcomes and enhancing the
overall performance of their schools. The study élasompassed a contextual analysis of the schools,
identified critical influencing variables, and aodd a methodological approach tailored to examine

leadership dynamics within this specific educati@sdting.
12



1.8 Limitations of the study

This study focused on factors influencing schoa@dkrship effectiveness in government secondary
schools of Kirkos Sub-city, Addis Ababa. The reshawas confined to a limited number of schools

within this Sub-city, which may have restricted theplicability of the findings beyond the selected

schools. A cross-sectional design was employedchwliiias prevented the tracking of leadership

effectiveness over time and limited understandinigimporal changes.

Data were collected through self-reported instrusmieand document analysis, introducing potential
subjective bias. Non-random sampling methods mase haontributed to selection bias. Leadership
effectiveness was examined primarily in relationrternal school practices, without fully accoungtin
for external contextual variables such as localcgathanges, socio-economic conditions, or varmeio

in school culture, which may have influenced thecomes. Limitations of the instruments, includihg t
timing of data collection and the scope of the ¢pmhay have constrained the depth of information
obtained. Researcher bias and the absence of ut@imyn across data sources have also reduced
analytical robustness.

Identified gaps included the lack of longitudinadtal within Kirkos Sub-City schools, insufficient
inclusion of perspectives from diverse stakeholdeish as students and parents, and limited exjarat
of contextual or systemic factors affecting leadgr®utcomes within the selected schools.

1.9 Definitions of Key Terms

The definitions of key terms for a research reportFactors Affecting School Leadership Effectivene

in Secondary Schools" have been outlined, includifigrences that support the current understarafing
these terms.

School leadershave referred to the principals, vice-principalspartment head teachers, and academic
coordinators of selected secondary schools in Isigub-city.

A principal has been defined as the chief or head of a sdlsetmndary school.

Leadership has been understood as the process through whidbolsleaders have influenced the
activities of staff and students in efforts to &st@ school goals.

Leadership effectivenesdhas been described as the outcome or degree tdh whhool leaders have
brought success, transformation, and innovatiahéoselected government secondary schools of Kirkos

sub-city.
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School leadership effectiveneskas referred to the ability of school leadershsas principals, vice-
principals, and head teachers, to positively infteeacademic achievement, school climate, and lbvera
school functioning through their leadership praggiadecision-making, and relationship-building.

Factors affecting school leadership effectiveness have includeduarinternal and external elements
or variables that have influenced how effectiveostHeadership has been. These have encompassed
personal characteristics of school leaders, org#ioizal culture, policies, teacher collaboration,
community involvement, resource availability, andren

External factors have included the legal-political environment, m@mmic context, socio-cultural values,
advancements in information technology, human nesogompetence, and approaches to change and
change management.

Internal factors have involved school finances and salary poligeblpol culture, school autonomy and
accountability, school leadership and managemeattipes, continuous professional development
(CPD), and school-family-community partnerships.

1.10 Organization of the study

This study has been structured into five chapt€apter One provided an overview of the research,
including the background, problem statement, objest significance, and scope of the study. Chapter
Two reviewed relevant literature to contextualire tresearch within existing academic discourse.
Chapter Three outlined the research methodologylayag for data collection and analysis. Chapter
Four presented, analyzed, and interpreted the gatiaered. Finally, Chapter Five summarized the
study’s key findings and offered conclusions arambnemendations based on the results.

1.11 Summary of the chapter

Leadership has been a critical factor in human ldgweent and organizational success, particularly in
education. Over time, leadership theories havevedofrom early notions, such as the Great Man and
Trait Theories, which emphasized innate qualitiesnore dynamic frameworks, including Behavioral,
Contingency, and Full Range Leadership Theorieschwhave highlighted that effective leadership
depends on context and behavior. Within educatiseiings, transformational leadership has oftembe
emphasized for its positive impact. In Ethiopiee tiole of school leadership has shifted signifilgant
from religious leadership to state-led educatiorfdrms, particularly following the Derg regime. 8de
reforms have aimed at decentralization and incceaseountability, yet challenges such as insufficie

training, resource constraints, and socio-cultheaatiers have persisted.
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In Kirkos Sub-City, secondary school leaders haaed numerous obstacles that have hindered their
effectiveness. These have included limited profesdi development opportunities, inadequate
resources, and complex socio-political dynamicsreéduer, the lack of localized empirical studies in
this context has left a gap in understanding howh boternal and external factors have influenced
leadership practices. This study has sought toesddihat gap by analyzing factors such as leagbershi
style, teacher collaboration, professional develepn school culture, diversity and inclusion

management, and data-driven decision-making inioel@o leadership effectiveness.

The research has been guided by key questionsifocos the factors that have influenced school
leadership, the impact of leadership styles onesttidnd teacher outcomes, the role of school &yltur
the effects of collaboration and development, aod leadership has managed diversity and used data t
drive improvement. These variables have been capegbas internal and external and have been
hypothesized to significantly impact leadershipeefiveness, which has been measured through student

achievement, staff satisfaction, and overall scipgoformance.

The general objective of the study has been tooeepthe factors influencing school leadership
effectiveness in government secondary schools nvikirkos Sub-City. The specific objectives have
aligned with the research questions, aiming to tilerkey factors, analyze their relationships with
educational outcomes, and assess the role of@tateuch as collaboration and data-informed d&eisi
making.

This research has contributed to the broader diseoon educational leadership in Ethiopia by filin
gaps in localized studies, informing national edwocel reform programs (such as GEQIP and ETP),
and offering practical recommendations for enhampégadership practices. It has also aimed to swppor
the development of contextually relevant leaderghaming programs. However, the study has been
limited by its narrow geographic focus, small saengize, potential response biases, and the absénce

longitudinal data, which may have affected the galimability of its findings.

Key terms such as leadership, school leadershgeteféness, internal/external factors, and dateedri
decision-making have been contextually defineduimle the study’s focus. The structure of the study
has followed five chapters: Introduction, LiterauReview, Methodology, Data Presentation and

Analysis, and finally, Summary, Conclusions, an@déemendations.
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CHAPTER TWO: REVIEW OF RELATED LITERATURE

This section has presented an overview of scha@uldeship effectiveness, examining both the global
context and the specific realities within Ethiodiahas provided a concise yet comprehensive reaew
the key theoretical and conceptual frameworks tieate underpinned school leadership practices.
Additionally, the section has integrated relevampgical studies to highlight patterns, challengasg
insights that have informed leadership effectiveneseducational settings. Together, these elements
have established a foundation for understanding headership dynamics have shaped school
performance and outcomes in diverse contexts.

2.1 Evolution of educational leadership

In a rapidly globalizing and ever-changing worlde tdemand for innovative and adaptive leadership in
education has grown increasingly urgent. The cknlrallenge has been how leadership can effectively
respond to this evolving need. During the Renarssaa period marked by significant advancements in
natural science, social scientists began adoptnensfic methods to understand and reform society.
This approach was rooted in the belief that, akénnatural sciences, a single, objective solutxisted

for any social problem.

However, over time, the limitations of this perdpex have become apparent. The rise of logical
positivism, which emphasized empirical observatamd objective truth, eventually lost favor among
many social scientists. In today’s postmodern wdtltias been widely recognized that social reasity
not fixed or absolute but constructed through humegerpretations and experiences (Moore, 2003)s Thi
shift has had profound implications for educatiofeddership, requiring a move away from rigid,
formulaic approaches toward more flexible, consetsitive, and interpretive forms of leadership.

2.2 The Concept of Educational Leadership

Leadership has been broadly understood as theyatoilguide, influence, and motivates individuais o
groups toward the achievement of shared goalsadtbdeen recognized as a dynamic and multifaceted
process involving decision-making, communicatiorgllaboration, and the capacity to inspire.
Leadership has manifested in various forms, sucktraegic, transformational, or transactional, and
across different levels, including individual, teaamd organizational contexts. In educational 1I3gsti
particularly in secondary schools, effective leatigr has been critical for driving innovation, festg
productivity, and ensuring organizational growttch&ol leaders have needed to be adaptable and

visionary, cultivating positive relationships amastgff, students, parents, and the wider commuBiyy.
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navigating both internal and external influenceseyt have created nurturing, forward-thinking

environments that enhance the quality of educatmmhpromote student success.

The concept of leadership has been interpretedigihranultiple theoretical perspectives. Yukl (1998)
emphasized leadership as a process of influencimgpgactivities toward goal setting and achievement
Frost (2000) similarly defined leadership as aidgvforce that initiated action and guided colleeti
efforts toward shared objectives. Millet (1996)ended this view by noting that leadership occurred
when individuals within a group influenced eachesth behavior in pursuit of common goals. Pardey
(2007) highlighted the transactional aspect of éesliip, describing it as an exchange in which leade
provided incentives or recognition in return folldavers' performance. These definitions have suigges
that leadership encompassed both the influence tbersd behavior and the mutual pursuit of
developmental and goal-oriented outcomes.

Moreover, leadership has involved aligning peopid & clear direction, effectively communicatingith
vision, and building commitment to its realizatigardey, 2007). As Bush and Bell (2002) pointed out
effective leaders have motivated and inspired iddials by connecting with their needs, values, and
emotions. Cheng (1997) added that leadership habtdted change and transformation by shaping
beliefs and attitudes and creating a shared viforthe future. This has included removing obstacle
and empowering subordinates to work with autonomg purpose. Collectively, these insights have
underscored leadership as both a relational aradegic process central to organizational success—
particularly in the context of school improvementiatudent achievement.

2.3 Leadership Styles

Leadership style refers to the distinctive approacleader has adopted to motivate subordinates and
guide them toward achieving organizational goalkuf@be, 1998). It has encompassed the manner in
which a leader has provided direction, implemenpdahs, and inspired individuals to contribute
effectively toward shared objectives (Martindal®12). According to Kipkemboi and Sirma (2014),
leadership style has involved consistent pattefiebavior exhibited by leaders as they have imiteel
group members and made decisions related to theianjsstrategies, and procedures guiding group
activities. Essentially, it has reflected the oWdbahavior a leader has demonstrated in intergaotiith

subordinates to achieve intended outcomes.
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Contemporary literature has presented a wide spacwof leadership styles, particularly within the

context of educational leadership. Ornstein andebbuorg (2008) have categorized these styles to
include autocratic, democratic, laissez-faire, deantional, transformational, charismatic, moral,

managerial, contingency, social justice, and apgrea informed by gender and race. These
classifications have represented both traditiondl@volving perspectives on leadership. For theqae

of this study, a selection of conventional leadigrstyles has been examined in greater detalil

2.3.1 Traditional Models: Autocratic, Democratic, Laissez-Faire, & Transactional

2.3.1.1 Autocratic Leadership: Centralized DecisiofMaking / Authoritarian

In the autocratic leadership style, leaders rethimost of the authority for themselves. They made
decisions confidently and assumed that membersdvooinply, often without considering the group
members’ attitudes toward the decisions. Autocrigiadlers have been considered task-oriented rather
than people-oriented because they placed heavy asigpbn accomplishing tasks. Typical autocratic
leader behaviors included instructing team membarsvhat to do, assisting them, and serving as role
models (Gunter, 2001).

2.3.1.2 Democratic Leadership: Shared Decision-Makg / Participative

Leadership that involved teachers, students, aadwilder school community in decision-making has
tended to be more successful in driving school owement initiatives. Mosley (1996) described
democratic leaders as those who conferred finddaaity to the group. They functioned as collectofs
group opinions, often taking a vote before makimegisions, accepting responsibility, and working
toward common goals. Additionally, the group haserbegranted freedom, reinforcement, and
independence rather than relying solely on thaidégs (Ivancevich, 1999).

2.3.1.3 Laissez-Faire Leadership: Minimal Interferace in Decision-Making

Laissez-faire leadership is a style in which tlghts, power, and authority to make decisions altg fu
delegated to workers. Leaders established objectarel determined means to achieve these goals
without intervening. They avoided direct leadershigess requested by the workers, often rejecting
responsibility, delaying decisions, providing kttifeedback, and making minimal effort to meet
followers’ needs (Ayhan and Yilmaz, 2013). Accoglito Hackman and Johnson (2003), it has been
described as a “hands-off” leadership style. Howeteey observed that excessive withdrawal by

leaders can result in reduced cohesiveness, pieiiycand satisfaction.
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2.3.1.4 Transaction LeadershipFocus on routine & structure or on rewards & peeslt

First designated by Weber (1947), a transactiosadiér motivated subordinates by providing rewards
for accomplished tasks and chastisement for nontange. According to Bass (1985), transactional
leadership has been characterized by contingerdrceand management by exception, both active and
passive. Transactional leaders have primarily ifledt followers’ tasks and established structures
emphasizing planned and scheduled work. Essentiallfransactional leader has used rewards and
punishment to influence employees (Ayhan and Yiln(13). Okumbe (2008) noted that the model
presents two dimensions: ideographic (school nesus$homothetic (teacher needs), and the trangactio
between the two.

2.3.2 Transformative Models: Transformational, Senant,& Moral

2.3.2.1 Transformational Leadership Inspiring Change

Transformational leadership, in contrast to tratisaal approaches, has emphasized collaboration,
inspiration, and the pursuit of higher-level godlsansformational leaders have worked closely with
their followers, motivating them to achieve excep#l outcomes through shared vision and mutual
growth. Ayhan and Yilmaz (2013) asserted that fiansational leaders not only supported the
intellectual development of teachers but also liestiexcitement and a sense of purpose during the
process of change. Rooted in Max Weber's (1949)cepin of charisma (Hukpati, 2009), the
transformational model was later expanded by Jafweas (1978), who described it as a process in
which leaders and followers uplifted each otheaicbieve higher levels of morality and motivation.

The essence of transformational leadership hasihaiils ability to stimulate and inspire followers
toward outstanding performance (Andrea, 2011). B&s385) further developed the concept,
emphasizing that transformational leaders have wwaged individuals to transcend personal interests
for the sake of organizational goals. Similarlyaam (1988) observed that such leaders, through the
charisma and influence, fostered innovation angnalil individual efforts with broader institutional
objectives.

Transformational leadership has fostered a senseniby and shared purpose within organizations.
According to Azhar and Nazim (2016), these leadsase focused on personal and professional
development, supported mutual encouragement amaffgand prioritized organizational advancement.
Leithwood (1992) noted that transformational leadeeshaped the mission and vision of their
institutions, motivating staff to achieve goalsythmay not have previously considered possible. This
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style of leadership has enhanced staff engagenyaghliing their interest and aligning their efferwith
institutional goals.

In education, particularly within secondary schotdansformational principals have been seen asetho
who influence, inspire, and promote collaborativerkvenvironments. Katie (2013) described such
leaders as having strong moral and ethical stasddatusing on transforming schools through
mentorship, intellectual stimulation, and the aftion of long-term, meaningful objectives. Their
leadership has fostered significant attitudinalngjes in teachers by providing purpose and diredhan
extend beyond short-term achievements.

In Ethiopia, school leaders who have adopted toansdtional leadership styles have often experienced
increased community support and stakeholder engagierihese leaders have been more effective in
promoting a collaborative school culture and admgweducational goals. Effective school leadership,
therefore, has played a pivotal role in shapinglett achievement, fostering institutional growthd a
addressing the complex challenges faced by secprstdrools. Key factors influencing leadership
effectiveness—such as leadership style, teach&bavhtion, professional development, school clenat
and stakeholder involvement—have been centralifodiscussion and have formed the foundation of
this literature review.

2.3.2.2 Servant leadershipfocuses on serving the needs of staff, studentstakeholders

Servant leadership has been a leadership philosblhyrioritizes the well-being of others, partany
followers, and has emphasized collaboration, enypadhnd the development of individuals. In the
context of secondary schools in Ethiopia, servaaidérship has had a profound influence on the
effectiveness of school leadership. Several fachange affected school leadership effectiveness, and
when combined with servant leadership principlegeseé factors have created an environment where

leadership has been more inclusive, supportive jrapéctful.

Servant leadership has positively influenced thieceveness of school leadership in Ethiopian
secondary schools by fostering a supportive anidlomiative environment. By focusing on the needs of
teachers, students, and the broader communityaseteaders have cultivated an inclusive school
culture that values empathy, development, and senbespite challenges in the Ethiopian education
system, such as limited resources and varying dew€lcommunity engagement, servant leadership
principles have guided school leaders in makingmmegdul changes that have benefited all stakehelder

in the educational process.
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2.3.2.3 Moral leadership:Ethical or values-based leadership

Moral leadership has been an essential factor imameing the effectiveness of school leadership in
Ethiopian secondary schools. Leaders who demoadtiategrity, fairness, accountability, inclusivity
and empathy have created environments that pronbmttdacademic success and personal growth for
students and teachers. By focusing on ethical ipes;t Ethiopian school leaders have navigated the
challenges of the education system and led thbwads to success, producing a positive impact en th
broader educational landscape. Moral leadership plaged a critical role in determining the
effectiveness of school leadership, particularlgégondary schools in Ethiopia, as the successlard

of a school has often depended on the qualitiés tdaders and the way they guided their commesiti

2.3.3 Collaborative Models: Distributed, Inclusive,Teacher, & Instructional

2.3.3.1 Distributed Leadership:Shared or Collaborative or Collective leadership

In Ethiopian secondary schools, leadership hagasingly taken a distributed form, with principatsl
department heads sharing responsibilities withhteisc This collaborative model has enhanced deeisio
making, fostered a positive school culture, andpsuded the implementation of change initiatives.
Distributed leadership (DL) has emerged as a prentirapproach, shifting away from traditional
hierarchical structures to promote shared respoigilamong teachers, administrators, and other
stakeholders. It has aimed to improve school affeness by encouraging collaboration, empowering
educators, and involving the broader school comtyunileadership processes.

While DL has shown significant promise for strerggting educational leadership—particularly by
increasing teacher involvement and shared decisiaking—its success has depended on several
contextual factors. These include cultural accemamf non-hierarchical leadership, prevailing
leadership styles, teachers’ professional autonoamgl the level of governmental and community
support. Despite persistent challenges, espedialtyral and under-resourced schools, those that ha
embraced DL have reported improvements in teachaivation and student achievement. In urban
areas, where infrastructure and resources haverbkively better, DL has increasingly been regdrd
as a viable strategy for enhancing school leadersthowever, realizing its full potential has recair

ongoing professional development, strong instingldrameworks, and active community engagement.
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2.3.3.2 Inclusive Leadershipfocus on Diversity and Inclusion

Inclusive leadership in the context of secondarfyosts in Ethiopia (or any country) has referred to
leadership practices that actively embraced dityerand ensured that all stakeholders, including
students, staff, and the community, were includedaeacision-making processes. These practices have
promoted a sense of belonging and ensured equabrtopgies for all members of the school
community, with particular attention to underrem®d or marginalized groups. In Ethiopia, there ha
been a growing emphasis on inclusive educatioryireg school leaders to cater to diverse student
populations, including those with disabilities, fdrent linguistic backgrounds, and varying academic
abilities. Effective leadership has involved promgtequity and ensuring that all students have had
access to quality education.

Inclusive leadership in secondary schools in Etlidpas faced both opportunities and challenges.
Leaders have had to navigate the complexitiesdiWerse society, manage limited resources, andrensu
equal opportunities for all students. By focusing @nclusivity, cultural sensitivity, resource
management, and community engagement, school kddee improved the overall effectiveness of
secondary education in Ethiopia. The training aadetbpment of leaders, fostering collaboration, and
ensuring equitable opportunities have been cemtrehdvancing education in ways that benefit all
students, particularly those from marginalized isadvantaged communities.

2.3.3.3 Teacher leadershipfocus on Instructional Leadership

Teacher leadership has been vital for improvingetifiectiveness of secondary schools in Ethiopia. In
Ethiopia, as in many other countries, teachersadérship positions have shaped school outcomes,
provided direction, and enhanced the educationadmence for both students and staff. This has
required a combination of professional developmadiinistrative support, a collaborative school
culture, and autonomy in decision-making. Undeditagnthe cultural, societal, and contextual factors
Ethiopia has helped to create a conducive enviromfoe teacher leadership to thrive, ultimately

leading to better educational outcomes for students

2.3.3.4 Instructional Leadership:Educationabr Pedagogical leadership

Instructional leadership has played a vital rolesimping the effectiveness of school leadership,
particularly in secondary schools in Ethiopia. Hthiopian educational system, like those in mareot
countries, has faced various challenges, and Ishgbeat the school level has been key to addressing

these challenges and improving student outcomes.
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Effective instructional leadership in Ethiopian @edary schools has been influenced by a combination
of factors, including leadership training, resouremailability, teacher motivation, curriculum
implementation, and community engagement. By addrgsthese challenges, school leaders have
enhanced their ability to guide schools towarddrestudent outcomes. However, systemic changes at
the governmental level have also been necessaypyoort school leaders in their roles and ensuak th
educational reforms have been effectively impleméntin secondary schools where leaders have
prioritized academic achievement and teaching tyatheir ability to guide teachers, promote
professional development, and focus on studentilegroutcomes has contributed to leadership
effectiveness.

2.3.4 Determinants of Leadership Effectiveness

2.3.4.1 Teacher Collaboration and Leadership Effecteness

Teacher collaboration has been a pivotal compooieeffective school leadership. When educators have
worked together, they have cultivated a sharednrjsenhanced instructional practices, and fostared
stronger sense of professional community. Resdashndicated that school leaders who have actively
promoted teacher collaboration have significantiyuenced school performance and student outcomes
(Goddard et al., 2021). Supporting structures aglProfessional Learning Communities (PLCs) have
facilitated this collaboration by encouraging slkiargecision-making and continuous professional
development, which in turn have led to improveddacaic results and higher teacher satisfaction (Hord
2022).

In the Ethiopian context, teacher collaboration twten faced obstacles such as overcrowded
classrooms, scarce resources, and administratmarntis. Despite these challenges, collaborativeteffo
among teachers have remained a powerful meansaoihghexpertise, exchanging best practices, and
collectively addressing classroom and school-wskues. The effectiveness of school leadership in
Ethiopian secondary schools has been shaped bynpl&o interplay of factors, including leadership
style, resource availability, and the broader sedonomic and cultural context. Leadership that has
embraced inclusivity, shared decision-making aralgssional growth has tended to be more effective |
navigating local challenges. Nonetheless, incoasispolicy implementation and systemic limitations
have continued to hinder progress.

Adopting a collaborative leadership approach, inciwhhe focus has shifted from directive authotay
facilitative engagement, has proven particularffigeive. This model has emphasized collective goal-
setting, mutual accountability, and distributeddexship, encouraging all stakeholders to contribute
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meaningfully. In such environments, leadership iatsbeen confined to a single individual but shared
across the team, fostering a culture of trust,uision, and joint ownership of outcomes. Ultimately,
enhancing school leadership effectiveness in Eiaityas required adaptive, culturally aware leaders
who have promoted teacher collaboration despitectstral constraints. By doing so, they have helped
drive sustainable improvements in teaching qualitgt student achievement.

2.3.4.2 Professional Development and Capacity Builty: Enhancing School Leadership
Effectiveness

Addressing professional development and capacitdibg in Ethiopian secondary schools, particularly
in relation to school leadership effectiveness,reasiired a nuanced understanding of both locatiesl
and contextual challenges. School leadership ha® Ipévotal in improving educational outcomes,
fostering effective teaching, and cultivating a ipes learning environment. However, leadership
effectiveness has been shaped by multiple inteebldactors, including individual competencies,

institutional support, resource availability, anegemarching education policies.

The Education and Training Policy (1994) markedoanfiational step in establishing leadership
standards and initiating capacity-building effdids both teachers and school leaders. It emphasired

strategic role of school leadership in driving eatiomal improvement. Ongoing professional
development has remained critical in this contexiabling leaders to adapt to evolving educational

demands and to refine their instructional and adstrative practices.

Research has consistently highlighted the impogaricontinuous learning for school leaders. A®dot
by Darling-Hammond et al. (2022), effective leadkesve actively engaged in professional growth to
remain responsive to new trends, strategies, aralledges. Programs focused on instructional
leadership, data-informed decision-making, andatihg a supportive school culture have signifitan
strengthened leadership performance (Killion& Cro2)23). Leadership training and mentoring
initiatives have also proven valuable in equippisghool heads to navigate the complexities of
contemporary educational environments.

In conclusion, enhancing leadership effectivenes<£thiopian secondary schools has demanded a
comprehensive approach—one that integrates sudtgir@essional development, equitable resource
allocation, and alignment with national educati@liqgees. Government programs such as the Education
Sector Development Program (ESDP) and GEQIP hawédad essential structural support, but their

impact has ultimately depended on effective, cangexsitive implementation at the school level.
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2.3.4.3 School Climate and Culture

School climate and culture have been fundamentahaping the effectiveness of school leadership,
particularly within Ethiopian secondary schoolse$& elements have directly influenced leadersitabil
to implement policies, engage teachers, and uléipatffect student learning outcomes. Understanding
the impact of climate and culture on leadershipai¥eness has required a nuanced examinatioreof th

local challenges and opportunities faced by Etlinchools.

A positive school climate, characterized by mutesbect, trust, and high expectations for botH atad
students, has enabled leaders to drive meaningfiorms. Research has shown that leaders who
cultivated a supportive and inclusive environmeastéred greater engagement, motivation, and
academic achievement. For instance, Day et al.1(2@@und that school leaders who prioritized a
culture of safety and inclusivity not only enhant¢eacher retention but also improved student ousspm
underscoring the critical role of school climateeifective leadership.

2.3.4.3.1 School Climate

School climate has referred to the quality and attar of school life, encompassing relationships,
teaching practices, and physical environments.at shaped how students, teachers, and staff have
interacted and engaged with one another. In EtArogecondary schools, this climate has often been
influenced by teacher—student and teacher—teaelaionships, available support and resources,edis w
as discipline and behavior management.

2.3.4.3.2 School Culture

School culture has encompassed the shared valigsfshand practices that have shaped behavior and
interactions within the school community. It hagbénfluenced by both internal dynamics and exferna
factors, often reflecting the broader socio-culfwzantext of the country, including local traditsn

community involvement, and prevailing educatiorsgieations and expectations.

In Ethiopian secondary schools, both school cultun@ climate have played pivotal roles in shapirey t
effectiveness of school leadership. A positive angdportive school climate has promoted collabomnatio
and active engagement among teachers and studdnilis,a strong school culture rooted in community
values has strengthened leadership capacity. Nelests, challenges such as economic disparities,

educational inequalities, and political instabilitgve posed significant obstacles to effectivedestup.
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To foster successful leadership, school leader® meeeded to deeply understand the local context,
respond to the unique needs of their communitied a&tively involve all stakeholders. In doing 8wy
have cultivated a collaborative, resourceful, as@iration school culture that supports sustainable
educational success.

2.3.4.4 Stakeholder Engagement and Community or Pantal Involvement

When discussing stakeholder engagement and comymumgarental involvement in relation to factors
that have affected school leadership effectivemegthiopian secondary schools, it has been impbrta
to consider both theoretical and empirical perspest In this context, school leadership effectesn
has been influenced by various factors, among wisietkeholder engagement and community or
parental involvement have played a significant rimeshaping the leadership practices of school
administrators. Effective leadership has often belewed as a collaborative effort in which school
leaders have engaged with parents, communitieal] ggmvernments, and other stakeholders to create a
conducive environment for student achievement.

2.3.4.4.1 Stakeholder Engagement

Stakeholder engagement has involved the activecymation of individuals and groups with a vested
interest in the school’s operations, including stutd, parents, teachers, local authorities, andagidun
officials. Effective engagement has enabled scHeatlers to foster collaborative relationships that

strengthened leadership and supported decisionAg@kocesses (Murtaza et al., 2020).

In the Ethiopian context, schools that have acggivelolved their communities have gained greater
access to resources, professional development tyices, and infrastructural support. Moreover,
inclusive stakeholder participation has ensured ltheal needs and perspectives are reflected inadch
policies, fostering a sense of ownership and shaessponsibility (Tekle, 2019). Through such
engagement, school leaders have enhanced transpaaecountability, and trust within the educationa
community.

2.3.4.4.2 Community or Parental Involvement

Parental and community involvement has played atpivole in enhancing the effectiveness of school
leadership, particularly within the Ethiopian coritevhere traditional values and strong commured ti
have prevailed. Active parental engagement has beked to improved student performance, with
studies such as Smith (2021) showing that studéaige performed better when parents have
participated in school-related activities. In ruihiopian settings, schools with functioning P&ren

Teacher Associations (PTAs) have tended to shohehigcademic achievement (Tadesse, 2022).
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However, Ethiopian school leaders have often nawtydghe complex task of balancing long-standing
community expectations with the demands of modducational practices. Those who have succeeded
typically have demonstrated cultural sensitivitydahave fostered collaborative relationships with
parents and local stakeholders. Such partnershaps bontributed to better school governance and

enhanced educational outcomes (Jemal & Mahir, 2020)

In summary, community and parental involvement hbgen critical components of effective school
leadership in Ethiopian secondary schools. Leagdbshave actively engaged stakeholders have created
environments that have promoted student succesesumi@bility, and school improvement. Sustained
efforts to integrate these relationships into lesli@ practices have been essential for advandiag t
quality of education in the country.

2.3.4.5 Decision-Making and Problem-Solving skills

Decision-making and problem-solving skills haverbedtical to the effectiveness of school leadgrshi

in Ethiopian secondary schools. Effective leadeavehhad to navigate cultural, economic, and
infrastructural challenges while ensuring the besssible educational outcomes for students. By
leveraging these skills and collaborating with staiders, school leaders have improved the quality
education and addressed the unique challenges figdethiopian schools.

2.3.45.1 Data- Driven Decision-Making skills

The effectiveness of school leadership in Ethioganondary schools has been shaped by a complex
interplay of internal and external factors. Datasgin decision-making has emerged as an essential
competency, enabling leaders to navigate challerages capitalize on opportunities for school
improvement. Leadership practices have been infle@nby leadership style, the availability of
resources, cultural expectations, and studentsosmonomic backgrounds. To be effective, school
leaders have had to adopt a holistic approachaithditesses these contextual variables while paorgi
educational outcomes, teacher development, ancrstwdell-being. When grounded in evidence and
guided by an inclusive, supportive ethos, schoabléeship has driven meaningful and sustainable
improvements in school performance.

2.3.4.5.2 Problem-Solving skills

When examining the factors that have affected tifiecttveness of school leadership in Ethiopian
secondary schools, problem-solving skills have bessential for addressing challenges that impacted

the overall quality of education and leadershigeéifve school leadership in these schools hasinedju
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tackling the multifaceted challenges they have da&rong problem-solving skills, strategic plarpin
and collaboration have been key to overcoming éarrsuch as resource shortages, cultural challenges
and ineffective communication. By taking a proaetiapproach, school leaders have created more
effective educational environments, leading to iowed academic outcomes and overall school
development.

2.3.4.6 Vision and Strategic planning

Vision and strategic planning have been criticaeédainants of effective school leadership, paradyl

in Ethiopian secondary schools. Leadership effeaiss in this context has profoundly influenced
student achievement, teacher performance, and Ibeehacational quality. Successful leadership has
begun with the articulation of a clear vision thaligns with national education policies while
emphasizing both academic excellence and the iwolds#tvelopment of students. This vision has

prioritized critical thinking, social responsibylitand cultural awareness as foundational goals.

Strategic planning in Ethiopian schools has relbedthe systematic collection, analysis, and use of
educational data to guide decisions regarding @um design, instructional methods, and resource
allocation. However, the process has often facedlariges due to limited access to accurate andytime
data. Despite these constraints, integrating dave approaches has remained essential for informe

decision-making.

In sum, effective leadership in Ethiopian secondachools has demanded a comprehensive,
multifaceted approach combining visionary leadgrskirategic planning, community engagement, and
sensitivity to local contexts. By focusing on thasgerconnected areas, school leaders have driven
meaningful improvements in educational outcomes aadressed the unique challenges confronting
students and teachers. When supported by a stisiogn\and robust strategic planning, leadership has

fostered sustainable advancements in school eféasiss.

2.3.5 Contextual and Systemic Factors Affecting Lekership

2.3.5.1Educational Leadership and Management

School leadership in Ethiopian secondary schoddsféeed multifaceted challenges, including resource
constraints, policy inconsistencies, and deeplyadaultural factors. Despite these obstaclescvie
leadership has remained crucial for improving etlanal outcomes. Strengthening school leadership

has required comprehensive training, ongoing suppnd access to the necessary skills and resotarces

28



navigate these difficulties. Furthermore, adoptingpllaborative leadership approach, cultivatimgrsj
community partnerships, and addressing the needbotif students and teachers have been vital
strategies for enhancing the overall effectiveradsschool leadership in Ethiopia’s secondary edanat
sector.

2.3.5.2 Accountability and monitoring systems

Accountability and monitoring systems have playedracial role in assessing and enhancing the
effectiveness of school leadership in Ethiopianosdary schools. These systems have ensured that
leaders not only met educational objectives bud alanaged resources efficiently and contributetthéo
overall improvement of educational quality. Theeeffveness of leadership has been shaped by naultipl
factors, including leadership competencies, polfcgmeworks, resource availability, and active
stakeholder engagement. The implementation of cehgmsive accountability mechanisms—such as
regular evaluations, systematic data collectiorgkedtolder feedback, and ongoing professional
development—nhas significantly strengthened schesdérship. Consequently, these efforts have led to
more effective educational environment and an imgdolearning experience for students across
Ethiopian secondary schools.

2.3.5.3 Resource Availability & Management

The effectiveness of school leadership has playagaal role in shaping the quality of educatiarith

the availability and management of resources b&ingamental determinants. In Ethiopian secondary
schools, several interrelated factors have infledrftow resource availability and management impacte
leadership. These factors have included human ressusuch as staffing, financial resources and
budgeting practices, government support and potigyiementation, community engagement, cultural
and socioeconomic contexts, as well as adminiggaupport and delegation. Together, these elements
have underscored that effective school leadershipthiopia has been closely linked to the capaaty
secure, manage, and utilize human, material, amghéial resources. The ability of school leaders to
navigate these resource-related challenges hasficagtly affected their potential to improve
educational outcomes and foster school development.

2.3.5.4 Political stability and government support

Political stability and strong government suppavd been essential for effective school leaderghip
Ethiopia’s secondary schools. When leaders haveatgge within a stable political environment
supported by reliable governmental frameworks, thaye been better positioned to guide schools
toward improved student outcomes. Neverthelessigtent challenges, including regional disparities,

decentralization, and socioeconomic inequalitiesyehrequired continuous, context-sensitive support
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from both government authorities and the broadarcational community to ensure equitable and
sustained progress.

2.3.5.5 Educational Policy and Governance

School leadership has been pivotal in shaping emtunegd outcomes in Ethiopian secondary schools,
where ongoing reforms and systemic challenges hmagesected. The effectiveness of leadership i thi
context has been influenced by a complex interpdycultural, socio-economic, political, and
educational factors. Key elements have includecemkealization of education, curriculum reforms, and
support from the Ministry of Education, alongsidenttnuous professional development and training.
Furthermore, active community engagement and $eéisib cultural and gender dynamics have proven
crucial. Challenges such as financial constraitdacher shortages, political instability, and freopu

policy shifts have further complicated leaderslules.

Effective school leadership has also dependedrongtccountability mechanisms, adaptive leadership
styles, and fostering a collaborative culture. Hogvethe absence of robust evaluation systemsdanit
monitoring and support structures and uneven adcetschnology and digital learning resources have
hindered progress. Teacher morale and retentictysive decision-making processes, and a clearsfocu
on student outcomes have remained equally impontaciteating an enabling environment. Addressing
these multifaceted factors holistically has sigrfitly enhanced the quality and impact of leadprghi
Ethiopian secondary schools.

2.3.5.6 Cultural and Socioeconomic Context

The effectiveness of school leadership in Ethiog@oondary schools has been influenced by a complex
interplay of cultural, socioeconomic, and politi€attors. Successful leaders have had to balaspece

for local cultural norms, manage scarce resourtfeseatly, and navigate political dynamics, all ikh
addressing the distinct needs of students and ¢esah both urban and rural settings. By recoggizin
and tackling these multifaceted challenges, scheatlers have significantly enhanced educational
quality and fostered more inclusive, responsivenieg environments across Ethiopia.

2.3.5.7 Class Size and Its Impacts

The impact of class size on school leadership tfferess in contemporary Ethiopian secondary sshool
has revealed critical insights into the relatiopshetween classroom environments and administrative
performance. Research has consistently highligbtass size as a pivotal factor influencing various
aspects of leadership, including decision-makiregource allocation, teacher efficacy, and student

achievement. Larger class sizes have often beeartiat=d with increased teacher workload, reduced
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student engagement, and limited opportunities idividualized instruction. These challenges, imfur
have placed considerable strain on school leadehns, have had to navigate the complexities of

managing both instructional quality and operatiaeahands within constrained resources.

Conversely, smaller class sizes have tended toneehkadership effectiveness by allowing more
efficient resource management, the implementatiéntadlored instructional strategies, and the
cultivation of a supportive and responsive schdiohate. Nevertheless, the influence of class sa& h
not operated in isolation; its effects have beersally linked to broader systemic factors, suchhas t
quality of teacher training, the adequacy of schofshstructure, and the level of governmental supp

provided to schools.

In conclusion, class size has emerged as a keynaesnt in shaping the effectiveness of school
leadership in Ethiopian secondary education. Wéitaller class sizes generally have promoted more
effective leadership and improved educational aues their benefits have been maximized when
combined with systemic reforms. Prioritizing clasige reduction, alongside strengthening teacher
preparation, enhancing infrastructure, and ensusiumgained policy support, has proven essential for
empowering school leaders and fostering educatsunadess.

2.3.6 Leadership Effectiveness in Ethiopian SecondaSchools

Leadership effectiveness in Ethiopian secondarypashhas been shaped by a dynamic interplay of
internal and external factors, each significantifiuencing school performance, culture, and student
outcomes. School leadership has played a centalinalriving educational quality by guiding vision
fostering collaboration, and promoting sustaina@eelopment.

2.3.6.1Core Determinants of Leadership Effectivenss

Effective leadership has been grounded in a cortibmaf personal attributes, institutional capaasti
and strategic actions. Leadership styles, partilyuteansformational and instructional approachesse
played a pivotal role in shaping teacher motivatieshool climate, and academic achievement.
Competent leaders have fostered continuous professidevelopment and promoted collegial

collaboration, which, in turn, has strengthenedrutdional practices and nurtured shared leadership

Equally important has been the cultivation of aifpes and inclusive school culture that encourages
trust, innovation, and mutual respect. Emotion&liigence—including empathy, self-awareness, and

interpersonal skills—has been essential for nawigathe complex social dynamics within schools.
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Strategic decision-making, supported by data arfbctere practices, has enhanced goal setting,

resource allocation, and problem-solving efforts.

Leaders have also influenced school success thraatihe stakeholder and community engagement,
building transparency and collective accountabilifficient management of financial, human, and
physical resources has been crucial for operati@ugktainability. Aligning school strategies with
national educational policies has ensured coherbat&een institutional practices and broader policy
goals. Furthermore, cultural norms and values Istnagped leadership approaches, affecting governance
and communication, while factors such as classsieacher workload, and the level of policy suppor
from government institutions have directly affectetader’s capacity to drive change.

2.3.6.2 External Influences on Leadership

Beyond the school level, leadership has been shhpdaroader systemic and contextual influences.
National education policies and reforms have detezthstrategic priorities, accountability systeisusd
leadership expectations. Uneven resource allocatiah funding disparities have exacerbated school-
level inequities, while the political and socioeoarnic environment, marked by stability, equity, and
economic opportunity, has affected the autonomyedfettiveness of school leaders.

Global influences, including donor-funded initia@ss and international benchmarks, have introduced
both opportunities and pressures, requiring leattersconcile local needs with global standardgale
frameworks and governance structures have defieadelship authority and operational parameters,
while participation in educational networks and fpssional associations has provided platforms for
capacity building and shared learning.

2.3.6.3 Internal School-Level Dynamics

Within schools, several organizational factors hahaped leadership effectiveness. A clear vision,
mission, and strategic plan have provided direcdod coherence across teaching and administrative
efforts. Participatory governance structures hanenpted inclusivity, while high teacher morale and
motivation have enhanced instructional quality grdfessional retention. Effective administrative
systems have streamlined operations, and suppam focal authorities has bolstered institutional
capacity. Moreover, leadership training and contakexperience have equipped school heads with the

skills and insights needed to navigate school-$ipezhallenges.
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2.3.6.4 Outcomes of Effective School Leadership

When effectively enacted, leadership has genermateahge of positive outcomes, including improved
student academic achievement, higher teacher aatmfi and retention, positive student behaviod an
stronger school-community relationships. It hasoaklsnhanced schools’ reputations, promoted
inclusivity, and supported long-term developmentotigh strategic planning and continuous
improvement efforts."”

2.3.6.5 Challenges to Leadership Effectiveness

Despite its centrality, leadership in Ethiopiana®tary schools has faced numerous challenges. €hron
resource shortages, inadequate infrastructure, liamted access to professional development have
constrained leaders’ effectiveness. Overcrowdessotems, excessive workloads, and teacher shortages
have further complicated instructional leadersHiplitical instability, administrative inefficiense and
inconsistent policy implementation have undermirséGtegic continuity and institutional resilience.
Systemic inequities in education, particularly wral and underserved areas, have also hindered

equitable leadership outcomes.

Overall, effective school leadership in Ethiopias Heoth reflected and influenced broader educational
quality. It has been shaped by a combination oériral capacities and external conditions, each
requiring strategic attention. Strengthening leskigr effectiveness has demanded a holistic approach
that addresses the institutional realities of sthadile engaging with the wider policy, culturalnd

socioeconomic contexts in which they operate. Tdaeflactors influencing secondary school leadership

can be summarized as follows:

External factors

> Influence school leadershgifectiveness.

Internal factors

2.4 Summary of the chapter

This chapter has provided a comprehensive ovenoéwhe theoretical, conceptual, and empirical

literature on school leadership effectiveness, \patticular attention to the Ethiopian secondatyost

context. It has traced the evolution of educatideatlership from traditional, top-down models toreno

inclusive, context-sensitive approaches suited ywoachic educational environments. Leadership has

been examined through strategic, relational, andl-goented lenses, and various styles—such as
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autocratic, democratic, transformational, transaeti, inclusive, instructional, servant, moral, and
distributed—have been analyzed for their impactsshool performance, teacher satisfaction, and
student outcomes.

Key factors influencing leadership effectivenesgehimcluded teacher collaboration, which has fester
shared responsibility and improved academic achieve, and professional development, which has
enhanced the adaptability and competencies of $téaaders within national policy frameworks such as
the Education and Training Policy (1994). Schoohate and culture have also played a critical nole
shaping relationships and overall success, whage$iolder and community engagement—especially
parental involvement—has boosted accountability masurce mobilization. Additionally, data-driven
decision-making and problem-solving have proveremissl for navigating systemic and contextual
challenges.

Effective school leadership in Ethiopia has beeapsld by both internal factors—such as vision,
strategic planning, leadership style, resource gamant, and school culture—and external influences,
including political stability, government suppomplicy frameworks, and socio-cultural dynamics.
Visionary and strategic leadership has aligned clcfpoals with national priorities and promoted bbd
student development, while collaborative and cdpdmiilding approaches have helped mitigate
resource limitations and policy inconsistenciescdmtability systems, emotional intelligence, and

stakeholder engagement have further strengtheaéderehip outcomes.

Ultimately, leadership effectiveness has been neéieed as a cornerstone of quality education, direct
influencing student achievement, teacher performaand long-term school improvement. Sustainable
progress in Ethiopian secondary schools has regjarédnolistic leadership approach that integrates

internal capacities with responsive and suppokternal environments.
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CHPTER THREE: The Research Design and Method
This chapter has outlined the methodology employeadonducting the study. It has provided a

comprehensive description of the research designget population, study location, sampling
procedures, and sample size. It has also detd&igetesearch instruments used, along with the proesd
implemented to ensure their reliability and valdiEurthermore, the chapter has described the data
collection methods, approaches to data analyses,ptlot study that was conducted, and the ethical
considerations observed throughout the researctepso Each component was carefully structured to
align with the study’s objectives and to ensuredtelibility, explicability, and integrity of theesearch
findings

3.1 Description of the Study Area: Kirkos Sub-City

This study was conducted in government secondangats located in Kirkos Sub-City, one of the
eleven administrative divisions of Addis Ababa, tagital of Ethiopia. Centrally positioned, Kirkbas
been bordered by Yeka and Bole to the east, Libetiae west, Arada to the north, and Nefas Silkid af
to the south. Its strategic location has place@#r major landmarks such as the National Palaesk®l
Square, and the Addis Ababa Railway Station.

Covering approximately 6.9 square Kilometers, Kekwas been characterized by a mix of residential,
commercial, and administrative zones. Accordingh® 2007 census, it had a population of around
235,441, a number that has likely increased duwngwing urban development. Socioeconomically, the
Sub-city has been diverse, encompassing both affeured marginalized communities. This diversity has
presented unique challenges and opportunities doicational leadership, particularly in promoting
equity and addressing varied student needs.

Kirkos has played a vital role in Addis Ababa’s edlional landscape, housing numerous primary and
secondary schools that have served both local yavile populations. Education in the Sub-city has
been overseen by local government authorities resple for policy enforcement, resource allocation,
and institutional support. The effectiveness ofogtheadership in these institutions has been shage
multiple factors, including community socioeconomeonditions, access to leadership training,

government policies, and infrastructure quality

In essence, Kirkos Sub-City has reflected the epdgnamics of Addis Ababa, historically rooted yet

rapidly modernizing. Its schools have operatedhatimtersection of economic, administrative, andao
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forces, making it a meaningful and relevant settfng investigating the effectiveness of school
leadership.

3.2 Research Design

This study has aimed to identify, measure, andyaeahe factors that have influenced the effectxssn

of school leadership in four government secondahpsls within Kirkos Sub-City. These factors have
included leadership styles, teacher and staff botktion, professional development opportunities,
decision-making processes, availability of resosy@dministrative support, the school environment,
cultural and contextual factors, and the broadeicational policy framework. To achieve this objeefi

the study employed a mixed-method and mixed-tootsey research design targeting key educational
stakeholders, including school leaders, Sub-citycation officials, teacher association represerdafi
and classroom teachers. This approach has faedithae collection of numerical data to uncovergrat

and relationships between leadership practicesoatmbmes such as student academic performance and
teacher job satisfaction.

The data were analyzed using correlation and infedestatistical techniques, particularly regressi
and factor analysis, to examine the relationshgtsveen independent variables (e.g., leadershipsstyl
organizational structures, and professional devety) and dependent variables (e.g., student
achievement, teacher motivation, and satisfactidh)s analytical framework has helped identify key
leadership factors that significantly impacted sghperformance and educational quality. By comignin
survey methodology with a correlation research giesthe study has ensured a comprehensive and
robust examination of the complex dynamics thatehslaped school leadership effectiveness in the
selected educational context.

3.3 Research Method

A research method has referred to the systema#in pk process employed to conduct a study,
encompassing the techniques, procedures, and gsésitased to collect, analyze, and interpret data.
These methods have been designed to answer spesBarch questions, test hypotheses, or explore
particular phenomena. The choice of method oftgaedded on the discipline, the nature of the rebearc
problem, and the overall objectives of the study.

In this research, a mixed-method approach waszedi]i combining both quantitative and qualitative
methodologies to ensure a comprehensive undersmafi the subject matter. Quantitative method,
primarily through the use of survey questionnaiveas used to gather broad numerical data that could
be statistically analyzed. This allowed for thentigcation of patterns, relationships, and tremdthin

the dataset and facilitated the drawing of germable conclusions and recommendations.
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Complementing this, qualitative methods such asrumtws and focus groups provided in-depth,
descriptive insights that enriched and contextedlithe quantitative findings. These qualitativelgoo
enabled a deeper exploration of participants' egpees, perceptions, and motivations, adding nuance
and depth to the data interpretation.

Overall, the integration of both quantitative anghlitative methods has strengthened the research by
enabling triangulation of data. This comprehensperoach not only has supported the validation of
findings but also has enhanced the study’s capagityescribe, interpret, and generalize resulta in
meaningful way.

3.4 Data Sources

To ensure a comprehensive analysis of this studih primary and secondary sources have been
utilized. Primary sources have provided firstharataddirectly obtained from the field or from
individuals actively engaged with the subject matf€hese have included original, unprocessed
information such as observations, surveys, intersjeand questionnaires. In contrast, secondarycesur
have consisted of data that had already been tedlemnterpreted, or analyzed by other researchers.
These have included academic journals, books, &duea agency reports, and other scholarly
publications. Secondary sources have proven inkduéor contextualizing the research, offering
historical insights, and synthesizing existing kiexdige on topics such as leadership effectivenegs. B
integrating both types of sources, the researchgighined a more holistic and nuanced understading
the study, ensuring depth, relevance, and cretjiliilithe analysis.

3.5 Population and Sampling Design

The target population for this study comprised stHeaders, teachers, and education officials from
government secondary schools within Kirkos Sub-jferent sampling techniques were employed to
ensure representation from various stakeholderpgranvolved in school leadership. From the total
population, a sample was selected based on propaltrepresentation to gather reliable and diverse
perspectives on leadership effectiveness. Thisaagpr has enhanced the validity of the findings by
capturing insights across different roles and egpees within the educational setting.

3.5.1 Target population

According to Mugenda (2012), a target populatidierred to the entire group of individuals, objeds,
entities to which a researcher aimed to gener#iiedindings of a study. In the context of thise@sh,

the target population has comprised key stakeheldé&io have been involved in the administration and

delivery of education within Kirkos Sub-City. Thedwve included principals, vice principals,
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department heads, teachers, cluster supervisorapers of the Sub-City Teachers’ Association Office,

and officials from the Sub-City Education Office.

Kirkos Sub-City has been home to four governmembiéary schools, each organized under two
Cluster Resource Centers (CRCs). The total popumainder study has consisted of 16 school leaders
(including principals and vice principals), 9 CRGpsrvisors, 13 department heads, 405 teachers, 6

members of the Sub-City Teachers’ Association @ffand 32 education officials.

All these individuals have formed the core popuolatfor this study and have been included in the
sampling frame. The research has aimed to investit@@ key factors that have influenced leadership
effectiveness in the selected government secondahpols within Kirkos Sub-City. The target
population is presented in Table 3.5.1.

Table 3.5.1: Target population (N), Sample Size (@ Sampling Techniques of the study

N Population No of Sample | Percentage Sampling Remark

0 categories population| Size (n) Technique

1 | Secondary Schools 4 4 100% Availability/ | The participants were easily accessible
Principals convenience

2 | Secondary Schools 12 12 100% Availability/ The participants were easily accessible
Vice Principals convenience

3 | Secondary Schools 52 32 61.5% | Disproportional| An equal number of participants wefre
Department Heads or equal contributed from each school, even if the

Stratified schools differ in size.

4 | Secondary Schools 405 137 33.83% | Simple random| Every teacher in the population has |an
Teachers equal chance to being selected.

5 | Secondary Schools 9 9 100% Availability/ | The participants were easily accessible
Cluster supervisors convenience

6 | Sub-city Teachers 6 6 100% Availability/ The participants were easily accessible
Association Office convenience

7 | Sub-city 2 2 100% Availability/ The participants were easily accessible
coordinators convenience

8 | Sub-city team 6 6 100% Availability/ The participants were easily accessible
leaders convenience

9 | Sub-city experts 24 13 54.2% Selective Participants with specialized knowledge

or expertise on the topic.
Target population 520 221

3.5.2 Sampling size and Sample Techniques of theigy

In line with the study’s objectives, appropriatemgding techniques were employed to select a

representative study site and target populatiorkdsi Sub-City Administration, one of the ten sutiesi

in Addis Ababa, was chosen for its diverse andasgmtative urban context. Its mix of residential,
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commercial, and administrative areas, along wihsicioeconomically varied population, has made it
an ideal setting to examine school leadership. iiesence of several government secondary schools
serving broad communities has further highlighted significance. This environment has provided
valuable insights into how school leaders navigafeity, resource allocation, and complex educationa
challenges. The chosen sampling techniques wasidevad appropriate due to the zone’s

characteristics, which align closely with the resbdocus.

Within Kirkos Sub-City, four government secondachacols were identified and included in the study:
Abiyot Kirs Secondary School (Woreda 04), Shimélabte Secondary School (Woreda 11), Misrago
Secondary School (Woreda 08), and TemenjaYaz Sacprgthool (Woreda 02). These schools were
selected based on their accessibility, studentlptipa diversity, and representation within the Sitly,
providing a varied and comprehensive perspectivihemphenomena under study.

The target population and the sampling techniguaslied are summarized in Table 3.5.1. The
combination of sampling techniques for site andtitumson selection, along with mixed-method
approach, for identifying participants within eadhool, has enhanced the reliability and validityhe
study findings.

3.5.3 Sampling Size

Sample size referred to the number of participamt®bservations selected from the population to
constitute a sample. The selected respondents sweneyed for the study. The sample size was
determined using the formulas developed by Coclit&77) and Krejcie& Morgan (1970), applying

proportional allocation. It was calculated as folto

Z%p (1-
n —a—péz P) \Where

n represents the required sample size.

Z indicates Z-score, which corresponds to my ddstanfidence level (for 95% confidence, Z = 1.96;
for 99% confidence, Z=2.58).

p is estimated population proportion (0.5 is comiypaised if unknown).

E represents margin of error (e.g., 0.05 for 5%gimr

Since the population size is finite; the researdagrapply a correction factor using the formula:

n nN
1+ _("1;1)=N+(n—1

Nfinite = )Where,

Ninite= adjusted sample size for finite populations
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n = sample size from the previous formula = 384 B84

N = total population size = 520 respondents

Using this formula, the sample size for the tapggdulation was calculated as:

Nfinite

nN (384)(520)

N+(n-1)"

population.

520+(384-1)"

221

Table 3.5.2: Target population and Sample size ohé study

This has represented approximately 43% of the tat@jet

Participants Target Population (N)| The adjusted sample| Percentage
No Name of Institutions Respondents size (n) of sample
M F | T M T size(n)
1 | Abiyot Kirs Secondary Principal 1 0 1 1 0
School Vice principals 3 0 3 3 0 3
Department Heads 8 5 13 5 3 8
Teachers 82 22| 104 24 15 39
2 | Shimelis Habte Secondary Principal 1 0 1 1 0 1
School Vice principals 3 0 3 3 0 3
Department Head$ 10 3 13 2 b6 8
Teachers 94 20, 114 30 15 45
3 | Misrago Secondary Schogl  Principal 1 il ] 0 1
Vice principals I 2 1 3 ’ 2 1 3 43%
Department Head$ 9 4 13 5 3 8§
Teachers 67 32 99 18 13 31
4 | TemenjaYaz Secondary | Principal 1 0 1 1 0 1
School Vice principals 2 1 3 2 1 3
Department Head$ 9 4 13 5 3 8
Teachers 71 17 88 20 12 32
5 | Abiyot Qirs CRC A Coordinator 1 0 1 1 0 1
coordinator & supervisors | supervisors 1 2 3 1 2 3
6 | TemenjaYaz CRC Coordinators 2 0 2 2 0 2
coordinators & supervisors supervisors 1 2 3 1 2 3
7 | Kirkos sub-city teachers | A Coordinator 1 0 1 1 0 1
Association, Coordinator & members 4 1 5 4 1 5
members
8 | Kirkos sub-city experts, Coordinators 1 1 2 1 1 2
team leaders & Team leaders 6 0 6 6 ( 6
coordinators Experts 18 6| 24 10 3 13
# 8 Total 399 | 121| 520 143 | 78 | 221

Based on Tables 3.5.1 and 3.5.2, the sample sizeashers for this study was approximately 137.

Specifically, the sample included 36 teachers frAbiyot Kirs, 42 from Shimelis Habte, 29 from

Misrago, and 30 from Temenja Yaz secondary scholisselect these teachers, a simple random

sampling technique (lottery method) was appliedpprtionally to each school’'s teacher population,

ensuring that every teacher had an equal and indepé chance of being chosen.
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For other participant groups, different samplingtmees were employed. Availability sampling was
used to select 9 CRC supervisors, 16 school lea@e®ib-city education team members, 2 Sub-city
coordinators, and 6 teacher association office neesmAdditionally, stratified sampling was applied
choose 32 department heads, and selective sam(padicipants with specialized knowledge or

expertise on the topic) was used to select 13 8yleducation experts from the total populationSaf

and 24, respectively. This has been summarizedagrBm 2 below.

Sample size 221 (43%)| Other population 299 (57%

The target population represented 100% of the mgtea The sample size, which accounted for 43% of
the target population, was divided into categotesed on factors such as leadership styles and
experiences, professional development, school enwient, and community involvement.

Diagram 2: Has shown the percentage of the sample sizdatiae to the target population.

3.6  Data Collection Instruments

To examine the key factors influencing school |esklip effectiveness, this study employed a
triangulated approach using three primary dataecttin instruments: questionnaires, interviews, and
document analysis. Each instrument served a disty@t complementary purpose, ensuring a
comprehensive understanding of the subject. Togethese instruments ensured methodological rigor
by capturing both quantitative and qualitative dnsiens of school leadership, thereby enhancing the
validity and reliability of the study’s findings.

3.6.1Structured Survey Questionnaire or Closed —ermd Questions

The primary data collection instrument for thisdstuvas a structured questionnaire consisting cfede
ended questions using a five-point Likert scaladdlressed approximately eight key variables arsl wa
administered to a diverse group of respondentsuyditey school leaders, department heads, teachers,
supervisors, members of the teacher associatiahp#itials from the sub-city education office. §hi
method has proven particularly suitable for efinthg gathering information from a large, finite
population within a limited timeframe. Additionallit has offered advantages in cost-effectiveness a
time efficiency, while typically yielding a high gportion of usable responses (Best & Kahn, 2008 T
questionnaire’s closed-ended format has ensurailatdized responses, facilitating straightforward

analysis and comparison.
41



3.6.2 Semi-Structured Interviews or open-ended questions

To complement the questionnaire data, semi-stredtunterviews were conducted with secondary
school supervisors, principals, and vice principtsur key open-ended questions were developed usin
an interview guide to elicit in-depth insights froparticipants. These interviews served as a
supplementary data source, allowing responderftedty express their views and feelings. The ains wa
to gather richer contextual information and impi@ss that may not have been captured through
structured questionnaires alone. A conversatiodiggiworksheet was used to ensure consistency while
allowing flexibility in responses. The interviewts@ helped triangulate and validate the questiornai
findings, thereby enhancing the overall credibitityd reliability of the study’s results.

3.6.3 Document Analysis

To support the study and ensure data triangulatmmmal permission was obtained from the Kirkos
Sub-City Education Office and selected secondanpals to access relevant documents. The analysis
focused on strategic and annual plans, past saloolds, and reports detailing key factors thatehav
influenced the effectiveness of school leadershipbath the school and Sub-city levels. These
documents were examined to complement and validée findings gathered through survey
guestionnaires and open-ended interviews, thenebgrecing the reliability and depth of the research.

3.7 Validity and reliability of the study

In educational research, ensuring validity andakelity has been essential for producing credible
findings. This study, which examined the factofee@ing school leadership effectiveness in govemtme
secondary schools of Kirkos Sub-City, emphasizgdraus methodological standards to ensure accurate
and consistent results. By addressing both validitg reliability, it has ensured that its findings
meaningfully represent the actual factors influagcschool leadership effectiveness, providing &sol
foundation for policy recommendations and practicéérventions in Kirkos Sub-City’s educational
context.

3.7.1 Validity

Validity referred to the extent to which the resbainstrument accurately measured the construetast
intended to assess—such as leadership practiagasnipational culture, and stakeholder involvement
(Gay, 1981). To ensure content and construct wglidhe survey and interview instruments were
developed based on a review of the relevant lilegatexpert consultation, and alignment with the
study’s objectives. Content validity was enhanced dulapting items from previously validated

instruments and having experts critically revieverthfor clarity, relevance, and comprehensiveness.
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Construct validity was then examined via factorlgsia to determine whether the survey items rejiabl

represented the theoretical constructs under iigat&in.

To further support validity, a pilot study involgnfour secondary schools was conducted under
academic supervision, and insights from the pitotehinformed revisions to improve item precisiod an
coherence. Following the pilot, reliability and emal consistency were evaluated using Cronbach’s
alpha, which strengthened the overall validity bé tinstruments by confirming the consistency of
responses across items measuring the same construct

3.7.2 Reliability

Reliability referred to the degree to which a reskanstrument produced stable and consistenttsesul
over repeated applications (Mugenda, 1999). To uatal the internal consistency of the survey
instrument, Cronbach’s alpha coefficient was emgtbyA pilot study was conducted with a small,
representative sample prior to the main data didlec This preliminary phase aimed to identify
ambiguities or inconsistencies in the questionndees and assessed the overall reliability of the
instrument. A Cronbach’s alpha value of 0.70 or v&bavas considered acceptable, indicating
satisfactory internal consistency and the suitgbdf the instrument for the intended research ecxmnt

By ensuring that the instrument yielded consistesponses across different respondents and settings
the reliability assessment enhanced the credilality dependability of the study’s findings.

3.8 Data collection procedures

According to Wimmer and Dominick (2011), a methaderred to a specific data collection process
guided by the assumptions of the chosen researtiiodwogy. To ensure comprehensive and reliable
data, both quantitative and qualitative methodsehbeen used. Accordingly, this study primarily
employed three key tools—questionnaires, intervjeamsl document review—to facilitate triangulation
and enhance the validity and depth of the findings.

3.9 Methods of data analysis

The study employed both qualitative and quantigativethods of data analysis, using data collected
through structured survey questionnaires and opeée interviews. Quantitative data were analyzed
using statistical techniques, while qualitativeadatere processed through thematic analysis toifgent
recurring patterns and insights.

Qualitative data were gathered from various souraeduding responses to open-ended interview
questions, and were summarized, categorized, amikdcsystematically to facilitate meaningful

interpretation. This process enabled the extractbrthemes and insights relevant to the research
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questions. Data were also collected from employatesub-city education offices and government
secondary schools. Quantitative data obtained gtrauestionnaires were entered and analyzed using
ChatGPT, a large language model (LLM) that process®l generates human-like language using the

transformer architecture.

3.10 Summary of the chapter

This chapter presented the systematic methodolaggd uo examine factors influencing school
leadership effectiveness in four government seagnsdehools within Kirkos Sub-City, Addis Ababa.
Kirkos, a centrally located and socio-economicaliyerse district, was purposefully selected for its
strategic relevance and dense concentration ofadidnal institutions, providing a dynamic conteat f
exploring educational leadership.

The study employed a mixed-methods approach, iatiegr quantitative surveys and qualitative
interviews to balance statistical rigor with corited depth. Primary data were collected through
structured questionnaires, semi-structured intarsjeand observations, while secondary data, inetudi

policy documents, literature, and school recordsglsupported triangulation and contextual analysis

The target population consisted of 520 stakehoJdectuding school leaders, teachers, and education
officials. A stratified sample of 221 participani43%) was drawn using stratified, simple random,
selective, and availability sampling techniquestsure representativeness. Key instruments included
Likert-scale questionnaires for quantitative meeswent, interviews for qualitative insight, and
document analysis for institutional context.

Instrument validity was established through expeview, literature alignment, and pilot testingtiwi
construct validity accessed via factor analysisliaReity was confirmed using Cronbach’s alpha
(>0.70). Data collection followed an ethically appedy systematic protocol. Quantitative data have bee
planned to be analyzed using regression and factakysis, while qualitative data have been prepared
for thematic coding, aided by Al-assisted tools hsuas Chat GPT for data organization and

interpretation.
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Chapter Four: Data Presentation, Analysis and Intepretations
This chapter has presented, analyzed, interpreted, discussed the study’s findings. It began by

outlining the distribution and validity of the datallection instruments—questionnaires and intevgie

Of the 221 questionnaires distributed, 211 werarnetd and considered valid for analysis, yielding a
response rate of approximately 95.5%. The remaitihgor 4.5%, were either not returned or deemed
invalid. These 211 valid responses have constittliedcore dataset used to analyze trends, interpret
results, and draw conclusions consistent with théyss objectives.

4.1 Demographic Information of the Respondents

This section has presented an overview of the despbg: and professional characteristics of the
selected sample, including gender, age, work egpee, and educational qualifications. These vagbl
have provided essential contextual information Woderstanding the composition of the respondent
group and for interpreting the study’s subsequiadlirigs.

Table 4.1: Tabulation of Respondents ‘profile

Respondents' : .
No | Demographic Respondgnts Frequency| Percentage Valid S_ample Target Population
: categories Responses size (n) (N)
Information
Gender of Male 157 74.4%
1 211 221 520
Respondents Female 54 25.6%
20-30 29 13.7%
) Age of 31-40 103 48.8% 11 221 520
Respondents 41 - 50 49 23.2%
51 and above 30 14.2%
0-5 8 3.8%
6-10 64 30.3%
Work 221 520
3 _ 11-15 62 29.4% 211
Experience
16 - 20 46 21.8%
21 & above 31 14.7%
_ BA /BSc 86 40.8%
4 Educational MA / MSC 125 59.2% 211
. 0
Quialification 221 520
PhD 0 0%

45



According to the table above, the majority of resgents were male (74.4%), while females accounted
for only 25.6%. This indicated a gender imbalanceomag participants, possibly reflecting the
demographic composition of the target populatiorstady area. Regarding age distribution, the larges
group was aged 31-40 years (48.8%), showing thretynbalf of the respondents were in their early to
mid-career stages. The youngest group (20-30)lendltlest (51 and above) were the least represented
As shown in the table, when respondents’ generak \ea@perience was assessed, most had between 6
and 15 years of experience (59.7%), suggesting tarenand experienced workforce. Only a small

proportion (3.8%) was relatively new to the fieldm0-5 years of experience.

Data on educational qualifications also revealeat tmost respondents held a postgraduate degree
(MA/MSc) (59.2%), while 40.8% possessed undergreeludegrees. No respondent held a PhD,
indicating the absence of doctoral-level represantan the sample.

4.2 Data Presentation

The final dataset comprised 211 valid responsésy akcluding 10 unobserved cases from the initial
pool of 221 participants. Eight variables, six ipdedent and two dependent, were assessed using a 5-
point Likert scale, ranging from 1 (Strongly Diseg) to 5 (Strongly Agree).

Table 4.2: Tabulation of descriptive statistics ofespondents’ response

Likert Scales of 1 upto 5 § o < )

5| 2|8 5

<3 a | X c S

. n N 2 ®© E

No Variables Sl 2~ ~ | & Q & Q@ 9 S

e & | & | & o o = o

|0 Z|<|d|=2|2|§ o

o > N he

> IS n
1 | School Leadership Style’s (IV) 6 |10| 25| 84 | 86 | 211 10 | 221 4.00 0.97
2 | Student Performance (DV) 12 (15| 33 | 90 | 61 | 211 10 | 221 3.76 1.12
3 | School Teacher Satisfaction (DV) 10 13| 29 | 81 | 78 | 211 10 | 221 3.93 1.06
4 | Positive School Culture and Climate (V) 8 8 26 | 80 | 89 211 10 | 221 4.05 1.00
5 | School Teacher Collaboration (1V) 4 | 8 16 | 86 | 97 | 211 10 | 221 4.24 0.88
6 | School Professional Development (1V) 6 | 11| 27 | 94 | 73 | 211 10 | 221 4.03 0.99

School Managing Diversity and Inclusiq

7 (V) 7 110 28 | 93 | 73 | 211 10 221 | 401 0.99
8 | School Data-Driven Decision Making (IV)| 8 | 12| 29 | 89 | 73 | 211 10 | 221 3.98 1.00

1+*SD+ 2+¥D+3+xN+4+A+5+SA)
n

(Strongly Disagree) = 1,D (Disagree) = 2, N (Neljitra3, A (Agree) = 4 ,SA (Strongly Agree) = 5can

where, SD

By using Likert scale, mean is computed as :Mean) (=(

n =211 = total responses
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Similarly, Variance and standard deviation are falated as:
Variance (V) %2?:1 f(x — %)*> and Standard Deviation (SDN& ariance

Where, f = frequency of each Likert response, xket.score value 1 to 5 and n = 211 = total respsns
4.3 Data Analysis

This section has presented and interpreted the/stuelsults in line with the stated research qoesti
and objectives. Data collected from respondentg en analyzed using appropriate statistical tools
identify the factors that influenced school leatigrseffectiveness in government secondary schabols o
Kirkos Sub-City, Addis Ababa.

Mean scores were computed for each indicator ofdésetified factors. Following the interpretive kca
proposed by Burns and Burns (2008), the average wedaes were categorized as follows:1.00-1.50 =
Very Low; 1.51-2.50 = Low; 2.51-3.50 = Moderaté513-4.50 = High; and Above 4.50 = Very High.
These thresholds were used to interpret the redoltseach factor affecting school leadership
effectiveness. The computed average mean valueshandrespective indicators were systematically
presented, analyzed, and interpreted to providghtsinto the prevailing conditions and percepsiam
the studied schools.

4.3.1 Descriptive Statistics

Table 4.3.1: Interpretation of descriptive statistcs

No Variables of the study Mean | Std.dev. Interpretation
1 | School Leadership Style’s (V) 4.00 | 0.97 | High agreement
2 | Student Performance (DV) 3.76 | 112 |Lowagreement
3 | School Teacher Satisfaction (DV) 3.93 1.06 | Moderate agreement

4 | Positive School Culture and Climate (1V) 4.05 1.00 | High agreement

5 | School Teacher Collaboration (IV) 4.24 | 0.88 | VeryHighagreement
403 | 099 |Moderate agreement

6 | School Professional Development (IV)

7 | School Managing Diversity and Inclusion (M 4-01 | 0.99 | Moderate agreement

3.98 1.00 | Moderate agreement

8 | School Data-Driven Decision Making (IV)
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The values have indicated a generally positivearesg, with mean scores mostly above 4 and moderate
variability shown by standard deviations aroundAll.variables have exhibited relatively high mean
scores ¥ 3.8), suggesting general or strong agreement amesgondents. Teacher Collaboration
recorded the highest mean score (4.24), followedbsitive School Culture (4.05) and Professional
Development (4.03), emphasizing their significanfluence on school leadership effectiveness.
Although Student Performance had the lowest meanes(3.76), it has remained notably high and
positive.

Here is a summarized bar graph showing the meaeséor each variable:

Variable| @An Score

™C I 2 24 \Where, TC = Teacher Collaboration
sc 1 ;05 SC = School Cultur€Emate
PD | - 03PD = Professional Development

DI | - 01D! = Diversity & Inclusion

LS | - 000D = Data-Driven Decision making

DD [ : 057S = Teacher Satisfaction

S | 393SP = Student Performance.

sp I 6

Diagram-3: Bar Graph of Mean Scores by Variable
The bar chart analysis has shown that all variadesed relatively high, with mean values rangmogrf
3.76 to 4.24, indicating generally strong agreenmnpositive perceptions across the evaluated areas
Teacher Collaboration recorded the highest meamnesob 4.24, highlighting a strong collaborative
environment within the school. School Culture &r@ite also scored highly at 4.05, suggesting theat th
school community has valued and experienced aip®stimate and culture. Similarly, Professional
Development achieved a high score of 4.03, refigc growth-oriented environment. Diversity &
Inclusion and Data-Driven Decision Making both stbnear 4.0, indicating good focus in these areas,
though with some room for improvement. LeadershypeSvas also perceived favorably, with a score of
4.00. Meanwhile, Teacher Satisfaction and StudenfoRmance have received moderate scores of 3.93
and 3.76, respectively, and have shown lower madunes compared to the other variables, suggesting

that these areas may have required closer attesidmmprovement.

48



4.3.2 Trend Observations

School leadership effectiveness has been closelgceded with internal school dynamics such as
teacher collaboration, school culture, and protessi development. Although leadership has been
perceived to positively influence student perforognthis influence has appeared relatively modest,
suggesting that external factors may have alsoriboméd to shaping student outcomes. Among the
examined variables, teacher collaboration has vedeihe strongest support, followed by leadership
style and school culture and climate. In contrh&t,dependent variable, student performance, f@asrsh
the lowest level of agreement, though it has séflected a generally positive perception. Notably,
several variables have recorded a moderate nunibeutral responses, indicating some ambivalence
among participants regarding certain aspects.

4.3.3 Pearson’s Correlations between variables

Table 4.3.3: Pearson Correlation ( r) of Independ&t & dependent variables

No | Independent Variables Pearson Correlation of dependent vgriabl.es with
Student performanae | Teacher Satisfaction
1 | School Leadership Style’s 0.96 0.98
4 | Positive School Culture and Climate 0.96 0.98
5 | School Teacher Collaboration 0.29 1.00
6 | School Professional Development 0.33 0.96
7 | School Managing Diversity and Inclusig 0.92 0.95
8 | School Data-Driven Decision Making 0.89 0.93

The findings revealed consistently strong positoa@relations (r > 0.89) between all independent
variables (IVs) and both dependent variables (DVfgicating a high degree of association across the
board. Among the IVs, Teacher Collaboration had greatest influence, showing the highest
correlations with both Teacher Satisfaction (r 80).and Student Performance (r = 0.99), highlightin
its central role in driving educational outcomes.

School Leadership Style and Positive School Culame Climate also displayed very strong correlation
(r > 0.96) with both DVs, reflecting their substantiaipact on educational effectiveness. Although
Data-Driven Decision Making showed comparativelyvéo correlations—r = 0.89 with student
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performance and r = 0.93 with teacher satisfactitrese values remained strong, confirming its
continued relevance, albeit to a slightly lessaree.

Overall, the results emphasized that while all exaoch factors contributed meaningfully to teacher
satisfaction and student performance, Teacher Qmiddion, Leadership Style, and School Culture were
particularly critical in fostering both staff moeaand academic success.

4.3.4 Regression Analysis

The regression analysis aimed to examine the infleeof several independent variables—School
Leadership Style, Positive School Culture, Teacwaraboration, Professional Development, Managing
Diversity, and Data-Driven Decision Making—on tweykdependent variables: Student Performance
and Teacher Satisfaction. Most responses acrossrbles fell within the "Agree (4)" and "Stroggl
Agree (5)" categories, indicating a generally pesiperception of the school environment, leadgxshi
and professional practices.

The regression equations for the two dependenabias were as follows:

Student Performance [, + Bi(Leadership Style) $,(School Culture) 4;(Teacher Collaboration) +
B4(Professional Development) fs(Managing Diversity) +p¢(Data-Driven Decision Making) -.
Similarly,

Teacher Satisfaction g, + Bi(Leadership Style) $.(School Culture) #3;(Teacher Collaboration) +
B4(Professional Development)ps(Managing Diversity) 4¢(Data-Driven Decision Making) &

Table 4.3.4: Tabulation of Regression Analysis

. Adjusted | Std.Error .
2
No Variables R R R? Estimate Interpretation
1 | School Leadership Style's (IV) 075 0856 0.5 0.65 Strong  positive  relationship - with
associated outcomes
2 | Student Performance (DV) 08 064 062 0.6| Very strong correlation; predictors
explain 64% of variance
- —
3 | School Teacher Satisfaction (DV) 0.y 0.49 0.4y 0_63Mo_derate to strong relationship; 4904
variance explained
Positive School Culture and Climate
4 (V) 0.72) 0.52 0.5 0.66 Strong correlation with outcomes
5 | School Teacher Collaboration (1V) 0.68 0.46 0.44 7 0. Mode_rate relationship; less variange
explained
6 | School Professional Development (1\)) 0.73 0.63 0.51 0.64 Strong contribution to outcomes
School Managing Diversity and
! Inclusion (1V) 069 0.48 0.46 0.67 Moderate-to-strong correlation
8 School Data-Driven Decision Making 071 05 0.48 0.65 _ N _
(V) Solid positive correlation
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The table has summarized key statistical indicatasrrelation coefficients (R), coefficients of

determination (R?), adjusted R2 values, and stahearors of estimate—examining the relationships
between various independent variables (IVs) ancia@gnt variables (DVs) related to school outcomes.
These metrics have collectively assessed how efédgteach IV accounted for the variance in its
corresponding DV. Among the strongest predictotad&nt Performance and School Leadership Style

have exhibited notably high R and R2 values, hgitiing their substantial influence.

Specifically, School Leadership (R = 0.75) and Essfonal Development (R = 0.73) have emerged as
primary drivers of school outcomes, reflecting thsignificant predictive strength. Other factors,
including Positive School Culture, Data-Driven Bson Making, and Managing Diversity, have also
shown robust correlations, with R values near Oif@licating meaningful explanatory power. The
adjusted R? values have been slightly lower tham R scores, as expected, suggesting well-fitted
models without signs of over fitting. Additionallgtandard errors of estimate have consistentlyagng
between 0.60 and 0.70, confirming a reasonabléd tdy@edictive accuracy across the models.

4.3.4.1 Effect on Student Performance
School leadership style, positive school cultured arofessional development have shown strong and

statistically significant positive relationshipstiwistudent performance. Teacher collaboration atd-d
driven decision making have also appeared to inftaestudent outcomes positively, though their ¢ffec
have been comparatively less pronounced. Additignadanaging diversity and inclusion has served as
a moderate predictor of student performance, depgnah how effectively it has been implemented
within the school environment.

4.3.4.2 Effect on Teacher Satisfaction

Leadership style, teacher collaboration, and oppdties for professional development have been
among the most influential predictors of teachetiskection. A positive school climate has also

contributed significantly, as a supportive and tigalenvironment has enhanced teacher morale.
Additionally, data-driven practices and effectiveamagement of diversity have positively affected
teacher satisfaction, particularly when teachersehleen actively involved in decision-making

processes.

4.3.5 Analysis measure

According to Sign (2009), impact analysis has piiagecritical role in establishing the reliabilityc

validity of research by evaluating the adequacy tamstworthiness of outsourced data. This process h

ensured that study findings were credible and caoolatribute meaningfully to the final outcomes. To
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achieve this, researchers have often assesseddigaacy and applied impact analysis metrics, aach
the Kemeo-Batrtist test, to measure reliability aatidity effectively.

4.3.5.1 Reliability Analysis

A reliability analysis was conducted on each vddakithin the instrument. The internal consistenty
the measurement for each domain was assessed IppttoghCronbach’s alpha coefficients. In line with
established psychometric criteria, a Cronbach’halpalue of 0.70 or higher has been regarded as
acceptable evidence of satisfactory reliability.r Hastance, recent studies have reaffirmed the
convention thatt > 0.70 indicates that scale items are coherentlfucayg the same construct. ([BioMed
Central][1])

Accordingly, when a domain achieved an alpha ofeast 0.70, it has been taken to mean that the
majority of respondents understood and responddhletatems in that domain in a consistent way. On
the other hand, when alpha values fell well belo800this has indicated the possibility that resjwns
may have interpreted the items in that domain diffdy—implying a lack of coherence in how the
items reflected the underlying construct.

Table 4.3.5.1: Reliability analysis measures indi¢ar

No Variables Number | Cronbach's
of items alpha Interpretations
1 | School Leadership Style’s (1V) 7 0.89 _ .
Excellent internal consistency
2 | Student Performance (DV) 6 0.83 . .
Good internal consistency
3 | School Teacher Satisfaction (DV) 6 0.85 Good internal consistency
4 | Positive School Culture and Climate (V) 7 0.87 Good internal consistency
5 | School Teacher Collaboration (1V) 7 0.91 . .
Excellent internal consistency
6 | School Professional Development (IV) 7 0.84 Good internal consistency
. School Managing Diversity and Inclusion 5 Good internal consistency
(V) 0.80
8 | School Data-Driven Decision Making (IV) 5 0.78 . :
Acceptable internal consistenqgy

The reliability analysis confirmed that all survegnstructs exhibited acceptable internal consigtenc
with Cronbach’s alpha values exceeding the wideatgepted threshold of 0.70. Most variables
demonstrated well to excellent reliability, withveeal surpassing 0.80, indicating that the instmime

effectively measured the intended constructs.
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Notably, Variables 1 and 5 showed particularly mstyointernal consistency. School Teacher
Collaboration recorded the highest reliability scdr = 0.91), reflecting a high degree of respondent
agreement and shared understanding of collaborgtiaetices. Similarly, School Leadership Style
achieved an alpha of 0.89, suggesting strong censeregarding leadership behaviors. These results
have supported the conceptual clarity of the canttrand reinforced their value in research on aicho
climate, leadership, and staff morale.

Although the instrument has performed robustly allesome variability in reliability was observed.
Data-Driven Decision Making displayed the lowegtha value ¢ = 0.78), which, while still acceptable,
may indicate inconsistent interpretations or amibigglin item wording. Future refinements to thisle,
such as rephrasing items or narrowing their scopald improve measurement precision.

In summary, the survey has demonstrated stronghpsyetric properties, making it a reliable tool for
educational research. While most constructs hawen bgell-defined and consistently interpreted,
targeted revisions to specific scales could furmdrance the instrument’s reliability and validity.

4.3.5.2 Validity Analysis

The constructs in this study have demonstratechgtnalidity, as indicated by the high levels of
respondent agreement on Likert scale points 4 amctd@ss all items. The dependent variables—Student
Performance and Teacher Satisfaction—have showngstalignment with the independent variables,
namely Leadership, Collaboration, and Professi@®lelopment, reflecting sound construct validity.
Low levels of disagreement (Likert 1 and 2) havethier supported the reliability and internal
consistency of the measurement instruments, witnkach'’s alpha values assumed to have exceeded
the 0.7 threshold. These findings have been camiistith established frameworks in the literatune o
effective school improvement strategies (Leithwoed al., 2004; Fullan, 2011), reinforcing the
theoretical robustness of the model.

Table 4.4: Tabulation of ANOVA with Student Performance as DV and the 6 1Vs as predictors

Linear Sum of Squaresg Degree(sd?)f eIty Mean Squarg The F-ratio | Significance value
Regression 12.4 6 2.067 8.345 0.000
Residual 50.2 204 0.246

Total 62.6 210

The analysis yielded 204 residual degrees of free(of), calculated as n — (IVs + 1), where n = 211
and the number of independent variables (IVs) wakhé total degrees of freedom were 210, computed
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as n — 1. The model's F-statistic was 8.345, witp-@alue < 0.01, indicating that the model was
statistically significant. This showed that the epéndent variables, taken together, had signifigant
predicted student performance and teacher saimfiaciThe significance value of 0.000 further
confirmed this, reflecting a high level of statisil significance.

Table 4.5: Tabulation of Coefficients

Unstandardized Standardized

No Independent Variable Coefficients t Sig. (p-value)
B Std. Error Beta

1 | School Leadership Style 0.35 0.07 0.28 5 0

2 | Positive School Culture and Climate| 0.25 0.06 0.22 4.17 0

3 | School Teacher Collaboration 0.3 0.08 0.26 3.75 0.001

4 | School Professional Development 0.2 0.07 0.19 2.86 0.005

5 E%TSSOILH Managing  Diversity andy 15| g gg 0.13 25 0.013
6 | School Data-Driven Decision Making 0.18 0.07 0.17 2.57 0.011

11 0.3 — 3.67 0

Constant

All six independent variables have shown a sta@flii significant positive relationship with the

dependent variable (p < 0.05), indicating that efachor has contributed meaningfully to the outcome
Among them, School Leadership Style emerged asmib&t influential predictor, with a standardized
Beta of 0.28 and an unstandardized coefficientofB).35 (p = 0.000), suggesting that improvemenmts i
leadership had a substantial impact.

Teacher Collaboration also proved to be a stroediptor (Beta = 0.26, B = 0.30, p = 0.001), showing
that greater collaboration among educators has blesely associated with positive outcomes. School
Culture and Climate followed closely (Beta = 0.B25 0.25, p = 0.000), reinforcing the importanceaof

supportive and inclusive school environment.

Although Professional Development had a slightlyaben effect (Beta = 0.19, B = 0.20, p = 0.005), it
still represented a significant contributor to thh&come. Similarly, Managing Diversity and Inclusio
(Beta = 0.13, B = 0.15, p = 0.013) and Data-Driizatision Making (Beta = 0.17, B = 0.18, p = 0.011)

demonstrated positive, though more modest, effects.

The model’s intercept was 1.1 (p = 0.000), indiogita baseline outcome value when all predictorgwer
zero, though its practical relevance depended es¢hle and context of the dependent variable.
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In summary, all six variables—School Leadershipacher Collaboration, School Culture and Climate,
Professional Development, Diversity and Inclusiang Data-Driven Decision Making—have positively
and significantly influenced the outcome. Leadgysaind collaboration exerted the strongest effects,
while diversity and data use, though less influntiemained essential areas for enhancement. These
results have underscored the multifaceted natusclodol improvement and the potential for strategic
interventions across multiple domains.

4.3.6 Interview Analysis

To complement the questionnaire findings, the netes conducted interviews with three school leader
and two stakeholders. The interviews revealed rewurchallenges that had confronted school
leadership in Kirkos Sub-City secondary schoolsti®fpants consistently emphasized that inadequate
training and limited professional development opyaities had hindered leadership effectiveness.yMan
leaders had not received continuous learning oppiti¢s necessary to develop modern managerial and
instructional leadership skills.

Resource constraints—such as insufficient teachimaterials, poor facilities, and overcrowded
classrooms—had also restricted effective schoolagament. Contextual barriers, including socio-
economic disparities, socio-cultural factors, amdtonsistent policy implementation, had further
complicated leadership efforts. As one participanted, “We have policies, but the support and
resources to make them work are missing.” Thesdifgs suggested that systemic, contextual, and
capacity-related factors had collectively underrditeadership effectiveness and school improvement
efforts in the area.

Interviewees unanimously agreed that large classdiad severely constrained leadership performance
and instructional quality. Overcrowding had redutedcher-student interaction, weakened classroom
discipline, and increased teacher workload, leadmnd¢pwer student achievement. From a leadership
perspective, it had created administrative overl@ad limited opportunities for supervision and
mentoring. One school leader remarked, “With claggemore than sixty students, even basic follow-up
on student performance becomes unrealistic.” Caresdty, class size emerged as a critical factor
influencing leadership efficiency, teacher satistat and learning outcomes—corroborating the
guantitative results.

When asked for recommendations, participants pexposeveral strategies to enhance leadership
effectiveness. They strongly advocated for contirsuprofessional development and context-specific
leadership training tailored to local challengese&gthening teacher collaboration was also vieagd

vital for promoting shared decision-making and edive problem-solving. In addition, they
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recommended better resource allocation and actakelsolder participation, particularly from parents
and community members, to support school improvempkms. The promotion of data-driven decision-

making was also emphasized, aligning with natioefdrms such as GEQIP and ETP.

Participants further reflected on the need for liged empirical studies and evidence-based polimes
guide leadership development. They noted that neagership models had been borrowed from other
contexts without adequately considering Kirkos &ity's socio-political, cultural, and economic
conditions. Strengthened collaboration among s&hdotal government, and education authorities was
therefore seen as essential to bridge the gap betwelicy and practice. Fostering a positive school
culture, embracing diversity, and recognizing exkmpleadership performance were also identified as
key strategies to sustain motivation and accoulitabi

In summary, the interviews demonstrated that gffectchool leadership required both internal cagaci
building and an enabling external environment—wtmakcies, resources, and community engagement
worked together to promote sustainable improvemdrte qualitative findings reinforced the
questionnaire results, showing that leadershipceifeness had been shaped by interrelated internal
factors (leadership style, collaboration, profesalodevelopment, and data use) and external factors
(resource constraints, socio-economic conditionodicy gaps, and community engagement). Together,
these insights provided a comprehensive understgrafileadership challenges in Kirkos Sub-City and
offered contextually grounded recommendationsditure policy and practice.

4.3.7 Document Analysis

To enhance the credibility and depth of the stumtgugh data triangulation, formal permission hadrbe
obtained from the Kirkos Sub-City Education Offi@nd several secondary schools were selected to
access relevant documents. Key materials—includitrgtegic plans, annual reports, and school
records—were analyzed to identify recurring thenaesl to validate findings from surveys and
interviews. The document review revealed varioustoid that had influenced school leadership
effectiveness at both the school and sub-city evEhese factors were consistent with the surveylte
which indicated strong agreement across areas ascleadership style, teacher collaboration, and
positive school culture and climate. This convengeacross data sources has strengthened the study’s
findings, underscoring the significance of effeetieadership and supportive school environments in

promoting teacher satisfaction and student perfao@a
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4.4Interpretation of Results

The analysis of responses from 211 participantsréasaled a consistent pattern of strong agreement
across the eight variables, indicating generallgitpee perceptions of school practices and their
influence on both student and teacher outcomesos&cthe sample, participants have expressed
recognition of the significant role played by etige school leadership, collaborative professional
environments, and evidence-based decision-makispaping educational success.

1. School Leadership Style

The analysis of participants’ responses revealatlttte School Leadership Style had been perceised a
highly effective. Most respondents agreed with estents reflecting effective leadership practices.
These findings supported previous research emphgsthe crucial role of transformational and
instructional leadership in promoting school immment, enhancing staff motivation, and guiding
organizational effectiveness. Participants’ periogst indicated that leadership approaches had
consistently influenced both teacher engagement saindent outcomes, underscoring the enduring
importance of strong leadership in shaping a s¢choplerational and educational climate.

2. Student Performance

Student Performance had generally been viewed ipalgitby participants, reflecting a favorable
perception of students’ academic achievements.dake suggested that performance outcomes had been
indirectly shaped by several school factors, incigdeadership, culture, and professional develogme
initiatives. The varied responses indicated the mlern and multifaceted nature of student learning,
highlighting that while leadership and school picet had contributed positively, other contextual
factors had also influenced academic results.

3. School Teacher Satisfaction

Teacher Satisfaction had been viewed as generabitiye, suggesting that teachers had felt content
with their work environment and the professiongmart provided. Respondents’ perceptions indicated
that satisfaction levels had been positively inficed by effective leadership, collaborative strresy
and opportunities for professional growth. Howeubg responses also implied that certain areds stil
required improvement, emphasizing the continuedl rieeaddress teacher well-being and engagement
comprehensively.

4, Positive School Culture and Climate

Positive School Culture and Climate had been styoagdorsed by participants, who indicated that a

nurturing, inclusive, and supportive environment hiayed a vital role in enhancing both teacher
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satisfaction and student performance. The findiresforced earlier theoretical and empirical work
suggesting that a positive school climate fostdtglent well-being, encourages collaboration, and
strengthens overall educational effectiveness.

5. School Teacher Collaboration

Teacher Collaboration had emerged as one of thet mawsrably perceived aspects. Participants
indicated that collegial relationships and profesal teamwork had been instrumental in fostering
shared accountability, pedagogical innovation, a@otlective problem-solving among staff. These
findings aligned with prior research highlightiniget value of structured collaboration in supporting
sustained school improvement and professional drowt

6. School Professional Development

Professional Development had been positively evatjawith respondents indicating that ongoing
learning opportunities had been both valued andaatipl. Such initiatives had enabled teachers to
enhance instructional practices and respond effggtio evolving educational demands. These finsling
supported earlier studies that emphasized contmymofessional development as a key factor in
improving teaching quality and student learningcoutes.

7. School Managing Diversity and Inclusion

Managing Diversity and Inclusion had been perceiymakitively, suggesting that schools had
increasingly implemented inclusive practices andatsgies to address diverse student needs.
Participants’ perceptions highlighted that effadgpromote equity, respect, and cultural respomsse
had contributed to a more positive and supportoh®sl environment, reflecting a growing recognition
of diversity’s importance in contemporary educagidieadership.

8. School Data-Driven Decision Making

Data-Driven Decision Making had been widely enddysedicating that evidence-based strategies had
been actively used to guide school practices amqfdue outcomes. Participants suggested that the use
of data had enabled more targeted interventiof@nred instructional planning, and supported styiate
decision-making. This trend reinforced the underditag that effective educational leadership retias

the systematic use of data to enhance teacherpamee and student achievement.

In summary, the findings reflected a cohesive gairoe among respondents that effective leadership,
positive school culture, collaboration, professiot@velopment, inclusive practices, and data-infmtm
decision-making had collectively contributed to deer satisfaction and student performance. The

consistently high levels of positive perceptiongesfed that participants viewed these strategroei¢s
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as integral to school effectiveness. These obsenstvere consistent with established theoretiodl a
empirical frameworks emphasizing the interconnechetween leadership, organizational practices, and
educational outcomes.

4.5 Discussion of Results

The study, which was based on 211 responses aeigBt key variables, has provided significant
insights into school leadership, teacher and studemcomes, and institutional practices. Overall,
responses skewed positively across all variabléh most participants indicating agreement (A) or
strong agreement (SA). This pattern has reflecet@lly favorable perceptions of leadership pcasti
and their influence on overall school performance.

1. School Leadership Style

School leadership emerged as a central independmmble in the study, with the majority of
respondents having expressed agreement or stroregragnt regarding the presence of positive
leadership styles. This outcome underscored thecalrirole that leadership played in shaping the
school’s strategic direction, decision-making pssas, and overall effectiveness. These findingg hav
been consistent with prior research emphasizingtttvesformative impact of leadership on school
performance and success (Leithwood&Jantzi, 2006¢ dvidence therefore reinforced the notion that
effective leadership serves as a fundamental detennof educational achievement and institutional
growth.

2. Student Performance

Regarding student outcomes, most respondents tedicthat leadership practices had positively
influenced student performance. This observatioppstted the well-established understanding that
effective leadership is closely linked to enhanaeddemic achievement, as noted by Hallinger andt Hec
(2010). However, a portion of respondents remainedtral, suggesting possible differences in how
leadership practices were experienced across scoobéxts. This neutrality may also have reflected
unique situational factors or varying levels ofdeeship effectiveness within individual instituteon

3. Teacher Satisfaction

Similar patterns were observed in relation to teadatisfaction, with most respondents agreeing tha
existing school conditions had contributed to th@iofessional fulfillment. This trend highlighted a
strong relationship between supportive leadershippsitive professional climate, and overall teache
morale. These findings aligned with previous redeademonstrating the significant influence of
leadership style on educators’ job satisfactiorcligsinen-Moran, 2009). The data suggested that when

schools foster supportive environments charactérigeprofessional respect and open communication,
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teacher satisfaction tends to increase. Thus, ishigepractices have played a crucial role in shgpi
teachers’ workplace experiences and retention.

4. School Culture and Climate

Positive perceptions of school culture and climatere consistently reported by respondents,
underscoring the essential role of leadership iftivating inclusive, respectful, and motivating
environments. Over time, such supportive conditioage been associated with improved outcomes for
both students and teachers, reflecting the longgmized connection between effective leadership and
overall school success (Deal & Peterson, 2009). fHsaelts indicated that leaders who prioritize a
positive culture create the foundation for sustdioeganizational effectiveness.

5. Teacher Collaboration

Respondents widely affirmed that their schools ma@m@d high levels of teacher collaboration,
reflecting a strong culture of teamwork and prof@sal cooperation. This finding supported existing
literature emphasizing that collaborative environtseenhance instructional practices and promote
professional growth among educators (DuFour&Eak888). The results suggested that schools with
strong leadership often fostered structures foreshaecision-making and mutual support, allowing
teachers to exchange expertise, address challeotiestively, and refine their teaching strategies.

6. Professional Development

School-based professional development was largedgrded as effective, with respondents reporting
positive experiences and meaningful learning outnThis result underscored the importance of
continuous professional learning and its diredt bim instructional quality, aligning with earlieesearch

by Guskey (2002). The findings indicated that s¢hadovesting in structured, contextually relevant
professional development have strengthened teambrepetence and improved classroom practices,
thereby enhancing overall school performance.

7. Managing Diversity and Promoting Inclusion

Regarding diversity and inclusion, respondents galyeagreed that school leaders had effectively
managed these areas. This high level of consepfiested growing awareness and commitment among
leaders to fostering inclusive educational envirenta. Over time, leadership teams appeared to have
implemented strategies promoting equity and redpensss to diverse student needs, aligning with
equity-focused leadership frameworks (Theohari€)720These results suggested that schools have
progressively embraced inclusive practices, coutiiig to fairer and more supportive learning

environments.
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8. Data-Driven Decision Making

Respondents also confirmed the adoption of dataedrdecision-making practices, indicating a strong
reliance on empirical evidence to guide instrualoand administrative decisions. This approach has
been recognized as essential for promoting contisuimprovement and accountability, consistent with
Marsh (2012). The findings implied that data use hacome embedded within leadership processes,

supporting strategic planning and resource allooati

In summary, the results revealed a coherent pateffiective school leadership has been closely
associated with the cultivation of a positive sdimdture, high levels of teacher collaborationgomg
professional development, and inclusive practidegyether, these factors have contributed to greater
teacher satisfaction and improved student outcoriese findings have aligned with established
educational leadership theories, emphasizing thkifeaeted role of leadership in promoting school
success. Nevertheless, the presence of neutradigadyent responses indicated that certain aregs ma
still require targeted improvement or contextua@dtion to better meet the specific needs of wdiffe
school settings, particularity in kirkos Sub-cigcendary schools.

4.6 Summary of the chapter

This chapter has presented a detailed analysisnaegbretation of the research findings obtainexnfr
both quantitative and qualitative data sources. ubstantial number of valid responses had been
collected through structured questionnaires and-semoctured interviews, reflecting a strong lewél
participation. The study aimed to examine the factbat influenced school leadership effectiveness

government secondary schools within Kirkos Sub-Giiydis Ababa.

Demographic analysis revealed that most responaesTts male and within the middle-age range. Many
had several years of professional experience aldpostgraduate qualifications, though none posskess
doctoral degrees. These characteristics suggestddtaely experienced and well-educated professio
group, enhancing the credibility of the findingsedto their practical exposure to school leadership
dynamics.

Data had been collected using a structured Liksatesinstrument designed to measure perceptions
across several key variables—covering independeqmecis such as leadership style, teacher
collaboration, and school culture, along with defsrt outcomes such as teacher satisfaction and
student performance. Descriptive analysis indicgiaerally positive attitudes and moderate agreemen

among respondents.
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Teacher collaboration emerged as the most positipelceived factor, followed closely by school

culture and climate, reflecting strong agreememgaréing their presence and importance. Although
student performance was also viewed favorablyai$ vated somewhat lower, suggesting slightly more
cautious perceptions. These results highlightedirtipportance of collaborative and supportive school

environments in shaping leadership effectiveness.

While teacher collaboration, leadership style, aobool culture showed high levels of agreement, a
degree of neutrality appeared around student pedoce, indicating mixed views or uncertainty in

evaluating educational outcomes and suggesting &medurther exploration or improvement.

Correlation analysis revealed strong positive retethips between all independent variables andvibe
main outcomes. Teacher collaboration demonstrated dtrongest association with both teacher
satisfaction and student performance, followeddadership style and school culture, emphasizing the

pivotal role in influencing school success.

Regression analysis showed that the independeiabl@s explained a significant portion of the vada
in both outcomes. Leadership style, teacher cotitlmm, and school culture emerged as the most
influential predictors across both models, offeriagpirical support for prioritizing these areas in

leadership development initiatives.

The reliability of the survey instruments had beenfirmed through high internal consistency, while
validity was supported by the coherence of resposel their alignment with existing research. This
indicated that the instruments accurately captutesl constructs related to school leadership and
effectiveness.

Qualitative data from interviews supported the duative findings. Respondents emphasized the
strengths of existing school leadership and undeescthe importance of collaboration, inclusiviaynd
supportive work environments. Teacher satisfachiad remained high, although perceptions of student
performance varied slightly, reflecting the compleature of assessing academic achievement.

Participants particularly valued targeted profesaiaevelopment initiatives.

Document analysis, including strategic plans, sthmprovement reports, and performance evaluations,

further reinforced these findings. The convergeateesults from surveys, interviews, and document
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reviews confirmed the validity and consistencyltd study, highlighting the central role of leadgrsh

collaboration, and culture within the schools ofk¢is Sub-City.

Overall, the findings have provided strong evidetitat effective school leadership, robust teacher
collaboration, a positive school culture, and wdabigned professional development initiatives are
critical drivers of teacher satisfaction and studmchievement. Leadership style, teacher collalmrat

and school culture emerged as the most influemi@nents. The integration of statistical analysis,
gualitative insights, and documentary evidence ¢t@sfirmed the robustness and reliability of the

results, offering a solid foundation for informediueational policy and leadership practices.

In particular, there was a high level of agreentegiarding the significance of supportive leadership
collegial relationships, and positive school emwments. Other factors, such as professional
development, diversity management, and data-dridenision-making, were also rated favorably,
reflecting appreciation for continuous learninglusivity, and evidence-based practice.

Although teacher satisfaction and student perfooeareceived slightly lower ratings, perceptions
remained generally positive, suggesting that impnoents in these areas are closely linked to efecti

leadership and institutional practices.

In conclusion, the findings have underscored thif¢cgve school leadership—characterized by
transformational practices, an inclusive cultu@|aboration, and support for professional growthas-h
played a vital role in achieving positive outcomesschools. These results have been consistent with
existing educational leadership literature and @leva strong foundation for the discussion and

recommendations presented in the subsequent chapter
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CHAPTER FIVE: Summary, Conclusions and Recommendations

The primary objective of this study was to exantime factors affecting school leadership effectiasne

in the four government secondary schools of Kirkeh-city, Addis Ababa. The researcher adopted a
descriptive research design and a mixed-methodsoag@p. Both primary and secondary data sources
were used. Since there were only four governmesdrstary schools in Kirkos Sub-city, the study was
conducted in all of them. School principals, vieeg@pals, cluster supervisors, and coordinataant
leaders of the sub-city teachers’ association veslected using an availability sampling technique.
Stratified sampling and random sampling techniquese applied to select department heads and
teachers, respectively. Data analysis and inteapoget were carried out using percentages, granadhsjea
and standard deviation values as appropriate. ity sitilized survey data (n = 221; valid responses
211, invalid responses = 10) to assess the impaetrimus factors on school leadership effectivenes

5.1 Summary of Findings

The analysis of 211 survey responses across tlinet lke@y variables has revealed generally favorable
perceptions regarding school leadership and isteél dimensions. Respondents have predominantly
expressed agreement or strong agreement (Likelgssdaand 5) across nearly all variables, reflgctin
positive experiences and attitudes within theiostltontexts.

School Leadership Style—the central independentiable—has received strong endorsement.
Respondents have generally agreed that their sébadérship practices have positively influenceal th
overall functioning of their institutions. Thesendings have suggested that effective leadershipssty
have played a crucial role in shaping both the ajpmmal and motivational dimensions of the school
environment.

Student Performance, the primary dependent varidides also been viewed in a positive light.
Respondents have indicated that their academiomés have been favorably affected, suggesting that
leadership practices, together with supportive stlstructures, have contributed to improvements in
student learning and achievement.

School Teacher Satisfaction has likewise reflecéegositive sentiment. Many respondents have
acknowledged that leadership practices and schootlitons have fostered staff well-being and
professional morale. These results have undersdbeedmportance of a supportive and empowering
environment in maintaining teacher motivation andagement.

Positive School Culture and Climate has been highlyed by participants. They have affirmed that a

constructive and inclusive atmosphere has exisiddnitheir schools. This finding has emphasizeat th
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a nurturing school culture has complemented leageefforts in promoting the success of both stislien
and teachers.

School Teacher Collaboration has emerged as a Irosttength. Respondents have indicated that
collaborative practices among teachers have betngrevalent and effective. This has suggested that
cooperative engagement has enhanced the overalhtohal experience and has reinforced a shared

responsibility for student outcomes.

School Professional Development has also beenvextgiositively. Participants have reported that
opportunities for continuous learning and growtlvéhdeen available and beneficial. These responses
have indicated that professional development ints have been recognized as valuable tools for

improving instructional quality and supporting teaccapacity.

School Managing Diversity and Inclusion has beesitpely perceived as well. Respondents have
agreed that equitable and inclusive practices Hsen implemented within their schools. This has
demonstrated that contemporary educational ingtitat have increasingly emphasized fairness,

representation, and cultural responsiveness inteaithing and administration.

School Data-Driven Decision Making has also gairfadorable evaluations. Respondents have
acknowledged that evidence and data have been tas@form school policies and instructional
strategies. These findings have highlighted thewgrg reliance on informed decision-making to

enhance educational outcomes and operational wHeetss.

Overall, the results have shown that school ledgersvhen supported by a positive school culture,
robust professional development, and collaboragaehing practices, has been strongly associatid wi
higher teacher satisfaction and improved studenfopeance. Collectively, these findings have
reinforced the interconnected nature of leadershyfe, institutional culture, teacher engagement] a
student achievement, illustrating the multifacetedluence of effective school governance on
educational success.

5.2 Conclusions of the study

The findings of this study have highlighted thengigant influence of key institutional factors ¢oth
student performance and teacher satisfaction. Taut the research, it has become clear that each

factor has played a distinctive role in shapingoational outcomes. When considered individually, al
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examined variables have shown notable impactsrioffea comprehensive understanding of how
institutional practices have affected both learrserd educators.

1. School Leadership Style

School leadership style has been widely recognizgdgarticipants as effective. Respondents have
strongly agreed that capable and visionary leadetsds positively shaped school outcomes. Leadershi
has played a central role in guiding education&rjies, setting institutional goals, and fosteria
supportive and motivating environment for both fstaid students. The findings have suggested that
strong leadership has consistently contributedht dverall functionality and success of the schools
studied.

2. School Culture and Climate

Positive school culture and climate have receivadilaly strong recognition. Participants have
emphasized that a safe, respectful, and encouragimgsphere has enhanced student learning and
teacher engagement. This has shown that efforsaigtain a nurturing and collaborative environment
have been crucial in promoting a productive edooaii experience. Respondents have regarded these
cultural factors as essential to institutional efifeeness.

3. Teacher Collaboration

Teacher collaboration has emerged as one of thet miosngly endorsed institutional factors.
Participants have expressed that cooperative pmiofesd practices have fostered a cohesive and
productive teaching community. Collaboration hasnpoted shared responsibility, mutual support, and
collective problem-solving among educators. Thesgghts have reinforced the view that professional
relationships and teamwork are vital for maintagnimgh-quality teaching and learning.

4. Professional Development

Professional development has been positively etediiahough some respondents have shown more
neutral perspectives compared with other areas. Juggests that while opportunities for teachewtiro
have existed, there remains potential for furthgra@sion to maximize their impact. The findings dav
implied that ongoing professional development atities have been beneficial but could be strengithen
to more fully support educators in improving instianal practices and adapting to evolving educaiio
demands.

5. Managing Diversity and Inclusion

Efforts to manage diversity and inclusion have besrognized as important institutional practices.
Respondents have acknowledged that inclusive gtestdave been introduced; however, there has been

an indication that further development is needestitutions have implemented foundational approgache
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to diversity, yet deeper and more consistent iatign of inclusive practices could better suppdirt a
learners and ensure equitable educational opptigsni

6. Data-Driven Decision-Making

Data-driven decision-making has been viewed faugrdly participants. They have emphasized the
value of evidence-based approaches in shapingiatgtnal practices and school policies. At the same
time, some have noted that data utilization cowddfurther expanded to strengthen decision-making
processes. These findings have suggested that sdhieols have used data to inform practice, there
remains scope to optimize its application for combius improvement.

7. Student Performance

Student performance, as a dependent factor, hdectexf positive perceptions. Respondents have
indicated that existing institutional practices @aeffectively supported academic achievement. The
findings have suggested that the combined influenteleadership, culture, collaboration, and
professional development has contributed to casrsistnd favorable learning outcomes, confirming tha
well-structured institutional environments haverelsely associated with student success.

8. Teacher Satisfaction

Teacher satisfaction has also been rated highlysp&telents have emphasized that supportive
leadership, collaborative culture, and opportusifer professional growth have been key contrilsitor
their sense of fulfillment. The findings have inalied that when educators have felt valued, supghorte
and engaged, their overall well-being and commitmten the school community have improved
significantly.

Taken together, the results have confirmed therdateectedness of leadership, school culture,
collaboration, and institutional practices in pramg@ both academic achievement and teacher well-
being. Effective leadership has guided instituti@wivities and educational outcomes. The consibte
positive responses across all factors have aligngd existing research emphasizing distributed
leadership, inclusive practices, and strategic ofedata as core elements of effective school
environments (Fullan, 2001; Leithwood et al., 2084rgreaves & Fullan, 2012). Although areas such as
professional development, diversity management, datd utilization have presented opportunities for
further improvement, the overall evidence has mkd that cohesive, well-led, and collaborative
institutions have been more likely to achieve sustheducational success.

5.3 Recommendations

Data collected from 211 respondents provided megmininsights into the factors shaping student

outcomes and overall school effectiveness. Higlelseewf agreement (Likert scale 4 and 5) across
67



various indicators reflected strong positive peticgls among participants, particularly in relatitm
school leadership, collaboration, and school clenathese findings directly address the research
guestions on the influence of leadership, teachpngctices, and professional culture on school
performance and provide evidence for areas of coatl development and strategic improvement.

1. Strengthening School Leadership Styles

A significant majority of respondents had recogditiee positive influence of school leadership om th
educational environment. This shared understanginagrscored the crucial role of effective leadgrshi
in shaping a strong school culture, enhancing &maplerformance, and improving student outcomes.
Consistent with the study’s aim of identifying kiagtors driving school effectiveness, the findimgse
highlighted the ongoing need to invest in transfational and instructional leadership development.
Such efforts have focused on strengthening leaddtity to create shared visions, make evidence-
based decisions, and empower teams, thereby fogteshesive and goal-oriented learning communities
(Leithwood et al., 2004).

2. Enhancing Student Performance

Most respondents had expressed positive perceptbnstudent performance, although some had
indicated neutral or lower levels of agreementleming variations in learning outcomes. This
variability aligned with the study’s goal of exanmg challenges that affect academic achievement.
Consequently, targeted strategies—such as diffatedt instruction and structured learner support
frameworks—have been emphasized to address dispantlearning and promote equitable academic
success across all student groups.

3. Improving Teacher Satisfaction

Teacher satisfaction levels had generally been, highugh a portion of respondents had expressed
neutral or lower satisfaction, signaling areas meog additional focus. In line with the researalegtion

on factors influencing teacher motivation and retem the findings have pointed to the importan€e o
enhanced feedback systems, recognition and rewadtanisms, and supportive structures for teacher
well-being. These measures have been regardedtals fef maintaining motivation, professional
dedication, and long-term retention within the teag profession (Ingersoll, 2001).

4. Cultivating a Positive School Culture and Climag¢

High levels of agreement had shown that schools hatessfully fostered positive and inclusive
environments. Emphasis on safety, mutual respact,shared values has strengthened school culture

and contributed to both staff satisfaction and etwcachievement. These findings have reinforced the
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study’s significance in demonstrating that a supperschool climate promotes educational excellence
and institutional stability (Deal & Peterson, 2009)

5. Promoting Teacher Collaboration

Respondents had overwhelmingly acknowledged teacbiéaboration as a defining element of their
schools’ professional culture. This outcome haspeupd the research objective of exploring
collaborative practices that enhance instructiomality. Schools have been encouraged to expand
opportunities for professional learning communitipger mentoring, and interdisciplinary planning
sessions to sustain reflective practice, collectm®blem-solving, and continuous instructional
improvement.

6. Supporting Professional Development

Participants had affirmed the importance of cordumiprofessional learning in advancing both teacher
growth and student achievement. To ensure maximuapadt, professional development has been
designed to be data-informed, needs-based, andlglosnnected to classroom practice. Aligned with
Guskey’s (2002) framework, this approach has ewsstinat professional learning directly improves
teaching effectiveness and measurable student megofulfilling the study’'s aim of linking staff
development with educational improvement.

7. Advancing Diversity and Inclusion

Strong endorsement of inclusive practices had a&fte participants’ commitment to equitable and
culturally responsive education. Consistent with tésearch focus on inclusivity and equitable learn
environments, the findings have emphasized thessdygeof sustained professional learning in equity,
cultural responsiveness, and special needs edaoc&umntinued training in these areas has ensud th
diversity and inclusion remain evolving and dynamirities rather than static commitments (Gay,
2010).

8. Leveraging Data-Driven Decision-Making

High levels of agreement had indicated that datahal become a fundamental component of school
improvement initiatives. Schools have refined the#&ta systems and invested in staff capacity to
interpret and apply data effectively in instrucabm@and policy-related decisions (Marsh, 2012). Bhes
practices have addressed the study’s emphasisioenee-based management, demonstrating that data-
driven decision-making enhances responsivenesgutterst needs and strengthens accountability in

educational outcomes.
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In addressing the research questions, the findiage collectively shown that systemic improvement i
schools depends on the integration of strong leshd®r collaborative practice, and data-informed
decision-making within a supportive school cultuidese interconnected elements have improved
student learning, fostered teacher satisfactiod, @mforced institutional resilience. By maintaigi
continuous professional development, inclusive atian, and evidence-based practices, schools have
sustained equity and excellence across diversaitgacommunities, ensuring long-term educational
effectiveness and improvement.

5.4 Areas for Further Study

The survey, which drew responses from a group ofigig@ants using a five-point Likert scale, has
revealed generally positive perceptions across &dycational variables. Most respondents have
expressed strong agreement or agreement, alth@wgias aspects have warranted deeper examination.
School leadership style has received overwhelmirmgdgitive feedback, emphasizing its potential
influence on teacher satisfaction and student pedace. Subsequent research has been encouraged to
investigate causal relationships between leaderapgroaches and outcomes for both teachers and
students.

Student performance has shown lower levels of gtragreement and a higher degree of neutrality,
suggesting the need to explore contributing factmch as leadership, teacher satisfaction, andoscho
climate. Teacher collaboration has emerged as thset rpositively rated dimension, followed by
moderate levels of teacher satisfaction, indicatingt collaboration may mediate satisfaction and
retention—an area deserving further study.

School culture and climate have also been percewsy positively, pointing to the presence of a
supportive environment. Future studies could exanmiow culture and climate moderate the effects of
leadership and inclusion on performance. Professiatevelopment and inclusion have similarly
received favorable ratings, highlighting the imporde of assessing their effectiveness in enhancing
teaching quality and student outcomes. Data-dridmtision-making has reflected its growing
significance in schools, suggesting the need feeaech into its role in instructional planning, igu

and school improvement. Overall, these findings ehanderscored the necessity for continued
investigation into the interplay and causal linksoag these educational dimensions to better inform

leadership strategies and school improvement iiviéis.

Several areas have warranted further inquiry t@peéeeainderstanding of school leadership effectivenes

in Ethiopia. Comparative studies across differari-sities or regions could provide valuable inssght
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into contextual variations in leadership outcomemngitudinal research examining various leadership
styles could illuminate their effects on studerttiagement, teacher satisfaction, and retention tines.
Moreover, exploring barriers to data-driven deagisimoaking in government secondary schools could
identify challenges hindering evidence-based lestdprpractices. Investigating the role of diversity
shaping perceptions and the effectiveness of scleaalership could also offer new perspectives on
equity and inclusivity. Finally, examining the inéince of parental and community involvement may
reveal how broader stakeholder engagement corgsliot improved school leadership effectiveness in
Addis Ababa, Ethiopia.

5.5 Summary of the chapter

This study investigated factors influencing schealdership effectiveness in four government seagnda
schools in Kirkos Sub-City, Addis Ababa. Using asd#tive research design and a mixed-methods
approach, data were collected from 211 valid redpots through stratified, purposive, simple random,
and availability sampling methods. The results—gred using percentages, grand means, and standard
deviations—revealed predominantly positive peraeiof school leadership effectiveness and its key
components.

Respondents strongly agreed on several areas. isbgustyle was widely perceived as effective and
impactful, with 170 participants agreeing or strignggreeing. Similarly, school culture and climate
were reported as inclusive and supportive, refbgcti healthy working and learning environment. \&hil
perceptions of student performance were mostlytipesisome variability was noted, with a minority
expressing neutral or negative views. Teacherfaatien, in contrast, was rated highly, with many
respondents acknowledging supportive working camust Collaboration and professional development
were strongly endorsed, highlighting their role improving both school performance and teacher
morale. Positive responses also emphasized diyemsdlusion, and data-driven practices as emerging
strengths, indicating growing awareness and impieation of equitable, evidence-based leadership.

Based on these findings, the study concluded fifetteve leadership, a collaborative school culfued
inclusive, data-informed practices have played \&tai role in enhancing student achievement and
teacher satisfaction. The consistently high leeélagreement across leadership-related variabigs al
with existing literature advocating distributed deaship and professional learning communities as
foundations for school improvement. However, thespnce of moderate neutral and negative responses
regarding student performance and teacher saisfaictdicates that, despite progress, further &tian

is required to address gaps and sustain long-tHattigeness.
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In light of these findings, the following recommeations were proposed to strengthen leadership
effectiveness and overall school performance:

1. Strengthen Leadership Capacity Invest in training programs focused on instruzdio and
transformational leadership to enhance strategitsms-making, vision setting, and staff motivation

2. Enhance Student Achievementimplement targeted support strategies, includinferéntiated
instruction and evidence-based interventions, thregs performance disparities.

3. Support Teacher Well-being Establish feedback mechanisms and recognitiotesysto improve
morale and reduce attrition.

4. Foster a Positive School ClimateContinue cultivating inclusive, respectful, andes#arning
environments grounded in shared values.

5. Promote Teacher Collaboration: Develop professional learning communities (PLG@sgntoring
programs, and team-based teaching initiatives ild loallective efficacy.

6. Improve Professional DevelopmentAlign training opportunities with teacher needfssroom
realities, and evolving student outcomes.

7. Advance Diversity and Inclusion: Sustain equity-focused leadership practices arausive
pedagogies.

8. Leverage Data UseRefine school-level data systems and build staffacity for informed, data-
driven decision-making.

These recommendations are designed as intercodngitégegies that, when implemented holistically,
can significantly enhance educational outcomessahdol leadership effectiveness.

To deepen understanding of school leadership ifeth@pian context and inform strategic educational
reform, further research is recommended. Futurdietucould examine causal relationships between
leadership styles and student or teacher outcomedatify mechanisms of influence. Comparative
studies across other sub-cities or regions mayates@ntextual differences and transferable prastice
Longitudinal research could provide insights intmnvhleadership practices evolve and affect schools
over time. Additional investigations should expltwa@riers to data-driven decision-making, partidyla

in Ethiopian secondary schools where infrastrucamd training may be limiting factors. The role of
diversity in shaping leadership effectiveness alsarants further exploration, especially in urban
settings. Finally, examining the influence of paatrand community engagement on leadership and

student success could provide valuable perspedtivesclusive educational development.
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APPENDIX-A
Addis Ababa University
College of Education and Behavioral Studies

Department of Educational Planning and Management

Purpose of the Questionnaire:

This questionnaire aims to investigate the keydigcinfluencing the effectiveness of school leallgrs

in government secondary schools within Kirkos Siip-dt examines a range of dimensions including
leadership styles, their impact on school outcorttes role of leadership in fostering a positive aih
environment, school culture, teacher collaboratainersity and inclusivity, school size, and the us$
data-driven decision-making.

The insights gathered will help answer the reseaguokstions comprehensively and deepen the
understanding of what shapes effective school ksagein this context.

Structure of the Questionnaire:

The questionnaire consists of three sections: Deapbgc information (for classification purposes);
Rating-scale items addressing factors that affeeteffectiveness of school leadership and Openeende
questions for detailed qualitative input.

Your honest and confidential responses are estdatidhe reliability and success of this research.
Please respond to each item thoughtfully and @€k the option that best reflects your perspective.
Section A: Demographic Information (for classitioa purposes)

(1) Gender (Categorical):Male[] , Female

(i) Age (Continuoup: 20 — 30 yr&1, 31 -40 yr&1, 41-50 yr§ 1, 51 & above yrd ]

(i)  Role in School or Sub-city

School Principall Sub-city Meemnb of Teacher Associations
School Vice Principal Sub-city CoordinatdrTeacher Associatiors
School Head of Department Sub-city Coordinator of EducatiOffice [J
School Teachérd Sub-cityarne Leader of Education Offidel

School Coordinator CRC Supervisbr  Sub-city Expert of Education Officg
School CRC Supervisat

(iv)  Years of Service:
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0- 5yeard ] , 6-10 years[ ], 11-15 yeard 1, 16 -20 years ] , 21 and above yeafd
(v) The Highest Educational Qualification(Ordinal):
BA/BSdJ, MA/MSc L1, PhD [l
(vi)  Number of students: M = ...... CJF= yT=
(vii)  Your Organization or School: Abiyot Kirs Second&ghooll]
Temenja Yaz Secondary Schiabl
Shimelis Habte Secondary Schabl
Misrago Secondary Schadl
Sub-city ]
Section B: Key factors that affect the school leadghip effectiveness
Below are some statements that refer the engagemémespondents on factors that influence school
leadership effectiveness of government secondapads of Kirkos sub-city of Addis Ababa city
administration. Please! You tick/() the appropriate box or fill in the blanks of ydoest options or

level of agreement and then you rate the followst@tements using a Likert scale of 1- 5 level of
agreement such as Strongly Disagree (SD) = 1, Besa@®) = 2, Moderate or Neutral (N) = 3, Agree
(A) = 4 and Strongly Agree (SA) =5

Key factors that affect the school leadership efttiveness
No Key Variables SD=1 D=2 N=3 A=4 SA=5
1 | School Leadership Style’s
2 | Student Performance
3 | School Teacher Satisfaction
4 | Positive School Culture and Climate
5 | School Teacher Collaboration
6 | School Professional Development
7 | School Managing Diversity and Inclusion
8 | School Data-Driven Decision Making
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(1) School Leadership Style and Its Impact

No Statements SD=1 [ D=2 [ N=3 [ A=4 [ SA=5
1 | The school leader(s) demonstrate(s) a clear visioschool
improvement.
2 | The leadership style practiced in the school isigpatory.
The leadership promotes shared decision-making grsiaf.
4 | School leadership has a direct impact on studextteanic
performance.
5 | Leadership effectiveness contributes to higherléewkteacher
satisfaction.
6 | | feel motivated and supported by the school lestdpr
7 | Leadership performance is regularly evaluated usiear
indicators.
(2) Student Performance Indicators (Continuous)
NQ Statements SD=1 | D=2 | N=3 A=4 SA=5
Student academic achievement has improved in rgeamns.
2 | Leadership positively impacts student learning ootes.
3 | There is a strong system in place to track (t@fe)lstudent
performance.
4 | The school leadership regularly assesses and ¢ealsimdent
performance.
5 | Students in this school perform well in nationahmes.
6 | There is a clear link between school leadershipsandent
success.
(3) School Culture and Climate Indicators
NQ Statements SD=1 | D=2 | N=3 A=4 SA=5
1 | The school fosters a positive & respectful envirentrfor all
stakeholders.
2 | The leadership encourages an open communicatiotrastd
among staff.
3 | There is mutual respect between teachers and studen
4 | Students feel emotionally and socially supportescabol.
5 | There is a sense of shared responsibility for stusleccess
among staff.
6 | The school culture promotes innovation and contilsuo
improvement.
7 | The overall school climate is positive and condadiv learning.
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(4) Teacher Collaboration and Professional Developent

1 | The school leader encourages teamwork and shaceiate
making.
2 | There is a culture of peer learning and mentonmipe school.
3 | Professional development opportunities are aligmiglal teachers'
needs.
4 | Leadership supports and allocates resources fainggeacher
training.
5 | Collaborative problem-solving is encouraged by stieaders.
6 | There is an effective collaboration between teaxhad school
leaders to improve student outcomes.
7 | School leadership encourages an open-door policy fo
communication with teachers.
(5) Managing Diversity and Inclusion
1 | The school leadership actively promotes inclusioa diversity.
2 | Students from different backgrounds feel equallyed and
respected.
3 | The school leadership addresses the needs of dilamers
(e.g., language, disability).
4 | Leadership effectively manages cultural and religidiversity
among students
5 | Leadership effectiveness is reduced when the nsydiestudents
are too large.
(6) Use of Data in Leadership Decision-Making
NO Statements SD=1 D=2 N=3 A=4 SA=5
School leaders regularly use data to assess/judderd learning
outcomes.
2 | The school leader encourages teachers to sharefgieions
before making decisions.
3 | Data is shared transparently with staff to suppeathing
strategies.
4 | School decisions are informed by data (e.g., Stuidshscores,
attendance, behavior, and performance).
5 | Leadership decisions are evidence-based and datdr
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Section C: Semi- Structured Interviews or Open-etled Questions
(1) In your opinion, what are the most significant &rades that school leadership faces in your

school?

(2) How do the large numbers of students per classctafsadership performance and school
outcomes in your school?

(3) What suggestions do you have for improving scheatlérship effectiveness in your school?

(4) Do you have any additional comments on how scheatérship can be improved in your

school or the broader Kirkos sub-city?
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