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Abstract

 

This study has explored the key factors that have influenced the effectiveness of school leadership in

 

government secondary schools within Kirkos Sub-City, Addis Ababa. Although the pivotal role of 

leadership in educational success has been widely acknowledged,  limited understanding has persisted 

regarding how specific leadership styles, professional  development,  school climate,  and external 

influences have interacted to shape leadership outcomes in this context.  Adopting a mixed- method 

research design, the study integrated qualitative interviews with school leaders and quantitative surveys 

administered across four secondary schools,  employing availability  or convenience,  simple random, 

purposive,  and stratified  sampling techniques.  The findings have revealed that collaborative, 

instructional, and transformational leadership styles—supported by adequate institutional resources and 

activities, continuous professional learning, and high teacher morale—have significantly enhanced 

school effectiveness and educational outcomes. Conversely, dependence on transactional leadership and 

minimal community participation has tended to impede progress.  The study has concluded that 

strengthening leadership capacity through staff collaboration,  targeted professional development, 

positive school culture and climate, supportive policy frameworks, and greater stakeholder engagement 

has contributed to overall educational outcomes.  That is effective leadership practices have driven 

institutional activities and contributed to holistic educational outcomes. It has recommended strategic 

investments in leadership training and the enhancement of school climate to improve educational 

outcomes and teacher satisfaction across the sub-city. 
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CHAPTER ONE 
This chapter provided a comprehensive overview of the research framework,  laying the foundation for 

the entire study.  It  began by presenting the background  of the study,  which had contextualized the 

research problem within  existing literature and practical realities.  Following this, the statement of the 

problem clearly articulated the core issue that the research sought to address. The chapter also outlined 

the basic research questions that guided the inquiry,  as well as the variables of the study—both 

independent and dependent—which formed the analytical basis of the investigation.  

Furthermore,  the objectives of the study, both general and specific, were delineated to clarify the 

research goals. Additionally,  the chapter highlighted the significance of the study, explaining its 

academic, practical, and policy-related relevance. It also defined the delimitation of the study, specifying 

the boundaries within which the research was conducted, and acknowledged any limitations that might 

have affected the study’ s findings.  For conceptual clarity,  operational definitions of key terms were 

provided. Finally, the organization of the study was outlined to guide readers through the structure of the 

thesis. 

1.1 Background of the study 

Leadership is a universal and timeless phenomenon that has shaped human history across civilizations (

Bass, 1990; 1997). From ancient communities to modern institutions, leadership has involved the ability 

to guide, inspire, and influence individuals or groups toward achieving shared goals. Effective leadership 

has encompassed setting a clear vision, fostering collaboration, making informed decisions, cultivating a 

positive culture and climate, managing diversity, promoting inclusion, and empowering others to reach 

their potential.  At its core, leadership has been relational.  It has concerned motivating others, building 

trust,  and driving  positive change through ethical and adaptive actions.  Leaders have emerged in a 

variety of contexts,  and their styles have varied based on personal attributes,  environmental demands,

 and situational dynamics. 

Over the years, the study of leadership has evolved through multiple theoretical lenses. Early leadership 

theories,  such as the Great Man Theory and Trait-Based Theory,  have laid the groundwork for 

understanding leadership as a function of innate qualities. The Great Man Theory, which emerged in the

 19th century and was championed by thinkers like Thomas Carlyle, posited that leaders were born with 

exceptional traits such as courage, wisdom, and charisma and were destined to lead, particularly during 

times of crisis. Closely linked to this is the Trait Theory, which emerged in the early 20th century. 
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 It moved beyond the notion of divine or heroic origins and instead focused on identifying specific 

personal characteristics that successful leaders were believed to share (Gheselli, 1971). 

 

While the Trait Theory had emphasized that leadership was a function of identifiable personal attributes, 

it was later challenged by newer frameworks such as the Behavioral and Contingency Theories. The 

Behavioral approach has proposed that leadership is not innate but can be learned and developed through 

experience, training, and practice, focusing on observable actions rather than inherent characteristics. 

This perspective has highlighted that effective leadership behaviors can be cultivated and refined over 

time (Northouse, 2024). 

 

The Contingency Theory has advanced leadership thought by emphasizing the importance of context. It 

has proposed that there is no single best way to lead; rather, effective leadership has depended on 

situational factors such as task complexity, organizational culture, and follower readiness. According to 

this theory, the effectiveness of a leader, such as a school principal, has depended on their ability to 

adapt their leadership style to the demands of the environment—whether it has required a task-oriented 

or people-oriented approach. The ability to adjust leadership behavior based on situational needs has 

been critical to success. Overall, the Contingency Theory has underscored that effective leadership is 

contingent upon both contextual factors and the leader’s adaptability (Fiedler, 1967; Hersey & 

Blanchard, 1969; Northouse, 2022). 

 

Building on earlier models, the Full Range Leadership Theory (FRLT), developed by Bernard Bass and 

Bruce Avolio, has offered a comprehensive framework that has included transformational, transactional, 

and laissez-faire leadership styles. Transformational leaders have inspired and motivated followers to 

exceed expectations and innovate for collective goals (Bass, 1998). Transactional leaders, on the other 

hand, have operated through structured exchanges, rewarding compliance and performance. Laissez-faire 

leadership, characterized by a lack of engagement or decision-making, has generally been regarded as 

the least effective. The FRLT has emphasized that leaders may exhibit behaviors across this spectrum, 

but transformational leadership has been considered the most impactful for long-term success and 

organizational development (Avolio& Bass, 2004). 

 

The effectiveness of leadership has been especially critical in the context of education, where school 

leaders have significantly influenced teaching quality, student achievement, teacher morale, positive 
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school culture and climate, and overall school performance. In Ethiopia, the evolution of school 

leadership has reflected a complex interplay of historical, cultural, and political factors. Traditionally, 

leadership in Ethiopian education was rooted in religious authority, particularly under the Ethiopian 

Orthodox Church during the medieval era. Educational leadership was largely held by religious figures 

and community elders, who prioritized moral and cultural instruction (Bishaw, 1991). 

 

Significant changes occurred during the late 19th and 20th centuries, particularly under Emperor Haile 

Selassie I, who sought to modernize the education system by introducing secular schools and Western-

style administration. The 1974 revolution marked another turning point, as the Derg regime centralized 

education and aligned school leadership with socialist ideologies. During this time, school leaders were 

often appointed based on political allegiance or loyalty rather than educational expertise, undermining 

leadership effectiveness (Bacha, 2012). 

 

In the post-Derg era, Ethiopia introduced major educational reforms, including the Education and 

Training Policy (ETP) of the 1990s, which emphasized decentralization, professional development, and 

accountability in school leadership (Alemu, 2015). Despite these efforts, numerous challenges have 

remained, including insufficient leadership training, resource constraints, policy inconsistencies, and 

socio-cultural barriers that have hindered effective school leadership (Tesfaye & Engida, 2017). 

 

Contemporary or modern school leaders in Ethiopia have had to navigate a range of pressures, including 

demands from government authorities, expectations from local communities, and the complex needs of a 

diverse student population. Factors such as professional development opportunities, the political and 

policy environment, gender dynamics, and regional disparities have shaped leadership practices and their 

effectiveness (Teshome & Hailu, 2016). 

In conclusion, leadership has remained a central determinant of educational success, and its theoretical 

foundations, from the Great Man Theory to Full Range Leadership, have continued to inform both 

research and practice. In Ethiopia, school leadership has undergone significant transformations, 

reflecting broader social, economic, and political changes. Understanding these dynamics has been 

crucial for addressing challenges and improving the quality of secondary education through effective, 

adaptive, and context-sensitive leadership approaches. 
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1.2 Statement of the problem 

In recent years, the quality of education in Ethiopia has become a prominent national concern, especially 

in major urban centre such as Addis Ababa. Administrative subdivisions such as Kirkos Sub-City have 

served as meaningful microcosms of the broader educational challenges and opportunities facing the 

country. Government secondary schools in Kirkos Sub-City have played a critical role in shaping 

students’ academic achievement and social development. 

 

Essentially, the researcher study was more localized contemporary, and comprehensive, emphasizing 

both internal school processes and external influences, while actively integrating the voices of multiple 

stakeholders. This had made it distinct from the previous studies, which were often broader, less context-

specific, or narrowly focused. 

Table 1.2: Tabulation of the researcher differentiation 

No Aspect Previous Studies Researcher  Study 

 

 

1 

 

 

Geographical & 
Contextual 
Focus 

-Broad or regional 
-Focused on general school 
leadership issues across Ethiopia or 
selected regions, often without in-
depth attention to specific urban 
contexts. 
 

-Kirkos Sub-city urban context. 
-Concentrated specifically on Kirkos Sub-City of 
Addis Ababa, providing a hyper-localized 
understanding of school leadership effectiveness 
in a densely populated urban environment.  
-This allows exploration of challenges unique to 
urban government secondary schools, such as 
resource constraints, socio-economic diversity, 
and urban-specific policy pressures. 
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Comprehensive 
Examination of 
Internal and 
External Factors 

-Often only internal. 
-Many of the local studies primarily 
focused on either internal leadership 
practices (e.g., management style, 
decision-making) or general school 
effectiveness.  
-Few systematically analyzed the 
interaction between internal and 
external factors. 

 

-Both internal &  external factors analyzed. 
-Investigated both internal dynamics such as 
vision, strategic planning, leadership style, 
resource management, school culture, decision-
making and external influences, included 
political stability, government support, policy 
frameworks, and socio-cultural dynamics, 
community involvement, parental engagement, 
policy implementation, socio-political context), 
emphasizing how these interconnect to shape 
leadership effectiveness. 
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Stakeholder 
Perspectives 

-Principals / administrators only. 
-While some studies relied on 
school principals’ or administrators’ 
perceptions, they often ignored or 
minimally included teachers and 
staffs, who are directly affected by 
leadership practices. 

-School leaders, teachers, stakeholders and 
officials included. 
-Incorporated teachers’ and staffs’ perspectives 
to gain a holistic understanding of leadership 
effectiveness, thus capturing practical insights 
from those experiencing leadership outcomes 
daily. 
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4 

 

Relevance to 
current 
challenges 

-Limited to past context. 
-Many studies offer descriptive 
findings with limited actionable 
recommendations. 

 

-Includes contemporary urban challenges, 
policy, and socio-economic factors.    

- Explicitly aimed to provide evidence-based, 
practical recommendations for enhancing 
leadership practices, improving resource 
management, fostering inclusive school culture, 
and supporting policy implementation at the 
local level.                       
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Practical 
recommendatio
ns 

-Mostly descriptive. 
- Some studies were dated such as 
Bacha 2012, Alemu 2015 and may 
not considered recent educational 
reforms, rapid urbanization, or 
current socio-economic challenges 
impacting leadership effectiveness. 

-Actionable, evidence-based policy and 
practice recommendations basic study. 
-  Examined leadership effectiveness in the 
context of recent educational reforms, rapid 
urbanization, and contemporary resource 
challenges, making it highly relevant to current 
policy and practice. 
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Research gap 
addressed  

-General leadership effectiveness. 
-Limited in scope, often 
generalized, or focused on 
theoretical aspects of leadership 
without fully integrating local 
socio-cultural and economic 
realities. 

-Localized, nuanced understanding of 
leadership effectiveness in urban government 
secondary schools. 
- Filled the research gap by providing a nuanced, 
location-specific analysis that considers internal 
leadership processes, external constraints, 
stakeholder perceptions, and practical outcomes, 
specifically for Kirkos Sub-City secondary 
schools. 

 

School leadership—particularly the role of principals and administrative heads—has lain at the heart of 

these efforts. Effective leaders were expected to raise learning outcomes, foster a positive school culture 

and climate, and ensure efficient management of human and material resources. Research in Ethiopia has 

confirmed that school leadership effectiveness has been significantly associated with students’ academic 

performance; for example, one study found a positive and significant correlation (r = 0.653) between 

leadership effectiveness and students’ achievement in the Guraghe Zone 

(FekaduDabesa&ShireyeFekaduCheramlak, 2021) 

Nevertheless, leadership effectiveness in secondary schools has been shaped by a complex interplay of 

internal and external dynamics. Internally, a leader’s management style, decision-making capacity, 

communication competence and motivational ability have all influenced school performance. Externally, 

leadership has been influenced by socio-political forces, economic constraints, parental and community 
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engagement, and national policy frameworks — including curriculum reforms and professional 

development opportunities, (socio-cultural, organizational) factors in a Kambata-Tembaro Zone study. A 

recent study in the Kambata-Tembaro Zone revealed that both internal (teacher- and leader-related) and 

external (socio-cultural environment and organization-related) factors affected school leadership 

effectiveness (MarkosMekuriaDolebo, 2022) 

For instance, studies conducted in Addis Ababa have highlighted that many school leaders, particularly 

in sub-cities such as Kirkos, operate under significant constraints, including shortages of instructional 

materials, overcrowded classrooms, and limited professional development opportunities (Tirusew, 2021; 

Addis Ababa Education Bureau, 2022). Local education office reports similarly note that principals often 

receive minimal leadership training and struggle to mobilize community and stakeholder support, 

making it difficult to implement school improvement plans effectively (Kirkos Sub-City Education 

Office, 2023). These local realities suggest that contextual challenges within Ethiopian urban school 

systems profoundly  

Given these prevailing conditions, the topic of school leadership effectiveness in government secondary 

schools in Kirkos Sub-City has warranted further investigation. Recent studies in Ethiopia have 

highlighted persistent challenges in school leadership, including limited professional development 

opportunities, inadequate resource allocation, and a gap between policy directives and local 

implementation (MoE, 2020; Teshome & Desta, 2022).  

In Addis Ababa, school leaders often struggle to balance administrative tasks with instructional 

leadership responsibilities, while also responding to community expectations and national reform 

agendas (Wondimu, 2021). It has therefore been essential to explore how school leaders in Kirkos Sub-

City manage both operational and strategic issues, engage with staff and students, and interpret and 

implement national policy trajectories within their particular local environment. Such research, grounded 

in Ethiopian evidence, could yield practical insights and policy-oriented recommendations to enhance 

leadership performance and thereby improve educational outcomes. 

Moreover, existing studies often have overlooked the nuanced realities at the local level. For instance, 

while the Addis Ababa City Administration Education Bureau (2022) and the Ministry of Education 

(2021) highlight the importance of effective school leadership, few studies have explored how these 

policies are enacted within specific sub-cities such as Kirkos. Reports from the Kirkos Sub-City 
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Education Office (2023) indicate varying levels of school performance and community involvement, 

suggesting a need for deeper investigation. A gap therefore remains in understanding how leadership 

styles, stakeholder participation, resource management, and policy translation have functioned 

specifically within Kirkos Sub-City’s social, cultural and institutional milieu. 

In summary, while national efforts at educational reform have continued, many secondary schools in 

Ethiopia still have contended with leadership-related issues that have undermined school performance, 

teacher morale, and student achievement. By concentrating on the conditions and challenges within 

Kirkos Sub-City, this study not only adds to the knowledge base but also generates actionable 

recommendations for improving school leadership practice. Ultimately, stronger leadership holds the 

promise of better educational outcomes, more efficient school operations, and a more inclusive and 

supportive learning environment. 

1.3 Research Questions 

The study was assessed to answer the following basic questions: 

1. What have been the key factors affecting the effectiveness of school leadership in selected government 

secondary schools of Kirkos sub-city? 

2. How have school leaders' leadership styles correlated with student performance and teacher 

satisfaction in selected government secondary schools of Kirkos sub-city? 

3. How have school leaders fostered a positive school culture, and how has this affected school 

outcomes? 

4. How has the level of teacher collaboration and professional development affected school leadership 

effectiveness? 

5. What has been the role of school leadership in managing diversity and inclusion within secondary 

schools? 

6. How have school leaders used data to inform decisions and improve student achievement? 

1.4 Variables of the study 

In examining the factors that influenced school leadership effectiveness within selected government 

secondary schools of Kirkos Sub-City, the study incorporated both independent and dependent variables, 

which were carefully identified through an extensive review of relevant literature and contextual 

analysis. 
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1.4.1 Independent Variables: Factors Affecting School Leadership Effectiveness 

These factors (independent variables) have been believed to influence or affect the effectiveness of 

school leadership. They have included leadership styles (e.g., transformational, transactional, or 

instructional leadership); positive school culture and climate; teacher collaboration; professional 

development and training of leaders; management of diversity and inclusion; and data-driven decision 

making in schools. Collectively, these independent variables have formed the foundational elements that 

influenced the quality and effectiveness of school leadership. Their interplay has not only defined 

leadership outcomes but has also shaped the broader educational environment within which schools have 

operated. 

1.4.2 Dependent Variables: School Leadership Effectiveness or Outcomes 

The core outcome variable of the study has been school leadership effectiveness. This referred to the 

degree to which school leaders, principals, and administrative teams have achieve desired educational 

outcomes, have fostered professional learning environments, have managed resources efficiently, and 

have promoted a culture of accountability and student-centered learning. Effective school leadership has 

been characterized by strategic visioning, instructional supervision, and inclusive decision-making 

(Leithwood et al., 2004; Bush, 2008). It has typically been measured through indicators such as 

stakeholder satisfaction, school performance metrics, staff motivation, and student achievement. 

The tree structure of dependent and independent variables that have influenced school leadership is 

summarized as follows: 

 
School Leadership Effectiveness 

(Dependent Variable) 
 

 Factors Affecting School Leadership Effectiveness(Independent Variables) 
 

 
Leadership               Teacher & Staff                       Resources &         School Culture &                       External  
Style                        Collaboration                           Support                 Environment                           Influences 
 

 

 

 Decision-Making          Professional                          Leadership  
      Skills                     Development                          Experience 
Diagram-1: The tree structure of dependent & independent variables that influence school leadership  
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This diagram visually organized the factors affecting school leadership effectiveness into a clear tree 

structure, illustrating how various independent variables contributed to the dependent variable. The 

researcher has then been able to investigate how these variables interacted and influenced the 

effectiveness of leadership in Kirkos Sub-city government secondary schools. 

In summary, the relationship between independent and dependent variables in the study has focused on 

how different factors (independent variables) have contributed to or have hindered the effectiveness of 

school leadership (dependent variable) in Kirkos Sub-city government secondary schools. The 

effectiveness has ultimately reflected the cumulative impact of these influencing factors. Another point 

is that external factors, including policy and community dynamics, policy changes, and economic 

challenges, have directly affected internal factors such as resource allocation, school culture, and 

leadership styles and qualities. 

1.5 Objectives of the study 

The primary objective of this study was to examine the factors that affected school leadership 

effectiveness in selected government secondary schools of Kirkos Sub City. 

1.5.1 General Objective of the study 

The general objective of this study has been to explore and analyze the factors that have affected school 

leadership effectiveness in selected government secondary schools of Kirkos sub-city. 

1.5.2 Specific Objectives of the study 

Based on the six (6) research questions listed by the researcher, the corresponding specific objectives of 

the study have been: 

1. To identify the key factors those have influenced the effectiveness of school leadership in selected 

government secondary schools of Kirkos sub-city. 

2. To examine the relationship between school leaders' leadership styles and student performance as well 

as teacher satisfaction in the selected schools. 

3. To explore the ways school leaders have fostered a positive school culture and to assess how this 

culture has influenced overall school outcomes. 

4. To analyze the impact of teacher collaboration and professional development on the effectiveness of 

school leadership. 

5. To investigate the role of school leadership in managing diversity and promoting inclusion within the 

selected secondary schools. 
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6. To assess how school leaders have utilized data-driven decision-making to enhance student 

achievement in the context of government secondary schools in Kirkos sub-city. 

1.6 Significance of the study 

The effectiveness of school leadership has long been recognized as vital to educational success, 

especially in secondary schools where academic and developmental outcomes have been shaped. In 

Ethiopia, where ongoing educational reforms have taken place amid socio-economic challenges, 

examining factors influencing leadership effectiveness has been particularly significant. 

 

This study has deepened understanding of how leadership practices have affected teaching quality, 

student performance, and overall school outcomes within a changing environment. By identifying 

enablers and barriers to effective leadership, it has informed targeted interventions and capacity-building 

efforts. 

Moreover, the research has filled a gap in local literature by providing empirical insights into leadership 

dynamics unique to Ethiopia, enhancing the relevance of its findings for policymakers, planners, and 

administrators. Ultimately, the study has provided a foundation for evidence-based reforms aimed at 

strengthening leadership competencies, promoting participatory decision-making, and improving the 

quality and equity of education in Ethiopian secondary schools. 

1.6.1 Contribution to Educational Policy and Reform 

Educational reforms in Ethiopia, most notably through the General Education Quality Improvement 

Program (GEQIP), have increasingly highlighted the role of effective leadership in enhancing school 

performance (Tadele, 2018). Central to these reforms have been priorities such as decentralization, 

community participation, and instructional leadership, which have emphasized the need to understand 

how leadership practices have affected school effectiveness. 

 

Despite longstanding advocacy for improved leadership structures under the Education and Training 

Policy (ETP) (MoE, 1994), there has remained a lack of empirical research on the specific factors that 

have influenced leadership effectiveness, particularly at the secondary school level. This study has aimed 

to address that gap by identifying context-relevant leadership practices, thereby contributing to evidence-

based policy formulation and supporting the professional development of school leaders within the 

framework of ongoing educational reforms. 
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1.6.2 Addressing Challenges in Leadership in Ethiopian Secondary Schools 

Ethiopian secondary schools have faced several challenges that have hindered leadership effectiveness, 

including inadequate professional development opportunities for school leaders, socio-economic 

disparities, and limited access to resources (Mengistu, 2020). Understanding these factors has been 

crucial for developing context-specific strategies that can enhance leadership practices. This research has 

provided insights into the unique barriers encountered by Ethiopian secondary school leaders and how 

these challenges have impacted their effectiveness in managing secondary schools, motivating teachers, 

and improving student learning outcomes. 

1.6.3 Improvement of Secondary School Management and Learning Outcomes 

Effective leadership has been linked to better secondary school management, which has directly 

influenced teaching quality and student performance. A study by Gashaw (2019) highlighted the 

importance of leadership styles, decision-making processes, and resource management in fostering an 

environment conducive to learning. By focusing on these elements, the study has illustrated leadership 

strategies that have improved student academic performance, teacher motivation, and the overall school 

climate. 

1.6.4 Contextual Understanding for Secondary School Leadership Development 

The specific context of Ethiopian secondary schools, with their diverse linguistic, cultural, and regional 

differences, has required leadership approaches that were tailored to local needs (Woldehanna, 2019). By 

identifying the factors that have influenced leadership effectiveness in secondary schools across different 

regions, the study has contributed to the development of localized leadership training programs. These 

programs have been grounded in the Ethiopian educational context, making them more relevant and 

effective in improving leadership outcomes. 

1.6.5 Theoretical Contributions to Leadership Research 

From a theoretical perspective, the study has contributed to the broader field of educational leadership by 

exploring how leadership theories were applied in developing country contexts, particularly in Africa. 

Ethiopia, with its unique challenges and development trajectory, has provided an opportunity to test the 

applicability of global leadership frameworks, such as transformational and instructional leadership, 

within the Ethiopian context (Leithwood et al., 2006). 

1.6.6 Practical Implications for Educators and Administrators 

This study has provided practical insights and evidence-based recommendations to enhance leadership 

practices in Ethiopian secondary schools, particularly within government institutions in the Kirkos sub-

city. Grounded in empirical research, these recommendations were tailored to assist school 
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administrators, educators, and policymakers in implementing effective and contextually relevant 

leadership strategies. Core areas of emphasis have included strengthening communication channels, 

launching comprehensive leadership development programs, and fostering a collaborative school culture 

that empowered teachers and promoted shared decision-making. 

 

Understanding the dynamics that influence leadership effectiveness has been especially critical in the 

Ethiopian context for two key reasons. First, effective leadership has directly impacted educational 

outcomes by shaping the quality of instruction, student learning experiences, and overall school 

performance. Second, it has informed educational policy by providing data-driven insights that have 

refined leadership training, improved institutional practices, and enhanced administrative structures—

thereby aligning with Ethiopia’s broader educational reform agenda. 

 

By examining both internal and external factors affecting leadership, the study has aimed to support the 

development of targeted strategies that could elevate leadership quality. Improved leadership, in turn, 

has contributed to better student achievement, continuous teacher development, and a more positive 

school environment. Within the specific context of Kirkos Sub-city, effective leadership has been found 

to play a central role in influencing academic success, institutional culture, and the overall functioning of 

schools. 

Ultimately, investigating these factors has proven essential not only for raising educational standards but 

also for building sustainable and well-governed school systems that reflect national educational 

priorities. The findings of this study have served as a practical guide for stakeholders committed to 

fostering meaningful and lasting improvements in Ethiopia’s secondary education sector. 

1.7 Delimitation of the study 

This study was confined to selected government secondary schools within Kirkos Sub-City. Its primary 

aim has been to explore the multifaceted factors that have influenced the effectiveness of school 

leadership in these institutions. The investigation focused on how various leadership practices, 

institutional environments, policy frameworks, and external influences have collectively shaped 

leadership effectiveness at the secondary school level. Particular emphasis was placed on the roles 

played by principals and other key school leaders in driving educational outcomes and enhancing the 

overall performance of their schools. The study has encompassed a contextual analysis of the schools, 

identified critical influencing variables, and outlined a methodological approach tailored to examine 

leadership dynamics within this specific educational setting. 
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1.8 Limitations of the study 

This study focused on factors influencing school leadership effectiveness in government secondary 

schools of Kirkos Sub-city, Addis Ababa. The research was confined to a limited number of schools 

within this Sub-city, which may have restricted the applicability of the findings beyond the selected 

schools. A cross-sectional design was employed, which has prevented the tracking of leadership 

effectiveness over time and limited understanding of temporal changes. 

 

Data were collected through self-reported instruments and document analysis, introducing potential 

subjective bias. Non-random sampling methods may have contributed to selection bias. Leadership 

effectiveness was examined primarily in relation to internal school practices, without fully accounting 

for external contextual variables such as local policy changes, socio-economic conditions, or variations 

in school culture, which may have influenced the outcomes. Limitations of the instruments, including the 

timing of data collection and the scope of the tools, may have constrained the depth of information 

obtained. Researcher bias and the absence of triangulation across data sources have also reduced 

analytical robustness. 

Identified gaps included the lack of longitudinal data within Kirkos Sub-City schools, insufficient 

inclusion of perspectives from diverse stakeholders such as students and parents, and limited exploration 

of contextual or systemic factors affecting leadership outcomes within the selected schools. 

1.9 Definitions of Key Terms 

The definitions of key terms for a research report on "Factors Affecting School Leadership Effectiveness 

in Secondary Schools" have been outlined, including references that support the current understanding of 

these terms. 

School leaders have referred to the principals, vice-principals, department head teachers, and academic 

coordinators of selected secondary schools in Kirkos sub-city. 

A principal  has been defined as the chief or head of a selected secondary school. 

Leadership has been understood as the process through which school leaders have influenced the 

activities of staff and students in efforts to achieve school goals. 

Leadership effectiveness has been described as the outcome or degree to which school leaders have 

brought success, transformation, and innovation to the selected government secondary schools of Kirkos 

sub-city. 
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School leadership effectiveness has referred to the ability of school leaders, such as principals, vice-

principals, and head teachers, to positively influence academic achievement, school climate, and overall 

school functioning through their leadership practices, decision-making, and relationship-building. 

Factors affecting school leadership effectiveness have included various internal and external elements 

or variables that have influenced how effective school leadership has been. These have encompassed 

personal characteristics of school leaders, organizational culture, policies, teacher collaboration, 

community involvement, resource availability, and more. 

External factors have included the legal-political environment, economic context, socio-cultural values, 

advancements in information technology, human resource competence, and approaches to change and 

change management. 

Internal factors have involved school finances and salary policies, school culture, school autonomy and 

accountability, school leadership and management practices, continuous professional development 

(CPD), and school-family-community partnerships. 

1.10 Organization of the study 

This study has been structured into five chapters. Chapter One provided an overview of the research, 

including the background, problem statement, objectives, significance, and scope of the study. Chapter 

Two reviewed relevant literature to contextualize the research within existing academic discourse. 

Chapter Three outlined the research methodology employed for data collection and analysis. Chapter 

Four presented, analyzed, and interpreted the data gathered. Finally, Chapter Five summarized the 

study’s key findings and offered conclusions and recommendations based on the results. 

1.11 Summary of the chapter 

Leadership has been a critical factor in human development and organizational success, particularly in 

education. Over time, leadership theories have evolved from early notions, such as the Great Man and 

Trait Theories, which emphasized innate qualities, to more dynamic frameworks, including Behavioral, 

Contingency, and Full Range Leadership Theories, which have highlighted that effective leadership 

depends on context and behavior. Within educational settings, transformational leadership has often been 

emphasized for its positive impact. In Ethiopia, the role of school leadership has shifted significantly 

from religious leadership to state-led educational reforms, particularly following the Derg regime. These 

reforms have aimed at decentralization and increased accountability, yet challenges such as insufficient 

training, resource constraints, and socio-cultural barriers have persisted. 
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In Kirkos Sub-City, secondary school leaders have faced numerous obstacles that have hindered their 

effectiveness. These have included limited professional development opportunities, inadequate 

resources, and complex socio-political dynamics. Moreover, the lack of localized empirical studies in 

this context has left a gap in understanding how both internal and external factors have influenced 

leadership practices. This study has sought to address that gap by analyzing factors such as leadership 

style, teacher collaboration, professional development, school culture, diversity and inclusion 

management, and data-driven decision-making in relation to leadership effectiveness. 

 

The research has been guided by key questions focusing on the factors that have influenced school 

leadership, the impact of leadership styles on student and teacher outcomes, the role of school culture, 

the effects of collaboration and development, and how leadership has managed diversity and used data to 

drive improvement. These variables have been categorized as internal and external and have been 

hypothesized to significantly impact leadership effectiveness, which has been measured through student 

achievement, staff satisfaction, and overall school performance. 

 

The general objective of the study has been to explore the factors influencing school leadership 

effectiveness in government secondary schools within Kirkos Sub-City. The specific objectives have 

aligned with the research questions, aiming to identify key factors, analyze their relationships with 

educational outcomes, and assess the role of strategies such as collaboration and data-informed decision-

making. 

This research has contributed to the broader discourse on educational leadership in Ethiopia by filling 

gaps in localized studies, informing national educational reform programs (such as GEQIP and ETP), 

and offering practical recommendations for enhancing leadership practices. It has also aimed to support 

the development of contextually relevant leadership training programs. However, the study has been 

limited by its narrow geographic focus, small sample size, potential response biases, and the absence of 

longitudinal data, which may have affected the generalizability of its findings. 

 

Key terms such as leadership, school leadership effectiveness, internal/external factors, and data-driven 

decision-making have been contextually defined to guide the study’s focus. The structure of the study 

has followed five chapters: Introduction, Literature Review, Methodology, Data Presentation and 

Analysis, and finally, Summary, Conclusions, and Recommendations. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE  

This section has presented an overview of school leadership effectiveness, examining both the global 

context and the specific realities within Ethiopia. It has provided a concise yet comprehensive review of 

the key theoretical and conceptual frameworks that have underpinned school leadership practices. 

Additionally, the section has integrated relevant empirical studies to highlight patterns, challenges, and 

insights that have informed leadership effectiveness in educational settings. Together, these elements 

have established a foundation for understanding how leadership dynamics have shaped school 

performance and outcomes in diverse contexts. 

2.1 Evolution of educational leadership 

In a rapidly globalizing and ever-changing world, the demand for innovative and adaptive leadership in 

education has grown increasingly urgent. The central challenge has been how leadership can effectively 

respond to this evolving need. During the Renaissance, a period marked by significant advancements in 

natural science, social scientists began adopting scientific methods to understand and reform society. 

This approach was rooted in the belief that, as in the natural sciences, a single, objective solution existed 

for any social problem. 

However, over time, the limitations of this perspective have become apparent. The rise of logical 

positivism, which emphasized empirical observation and objective truth, eventually lost favor among 

many social scientists. In today’s postmodern world, it has been widely recognized that social reality is 

not fixed or absolute but constructed through human interpretations and experiences (Moore, 2003). This 

shift has had profound implications for educational leadership, requiring a move away from rigid, 

formulaic approaches toward more flexible, context-sensitive, and interpretive forms of leadership. 

2.2 The Concept of Educational Leadership 

Leadership has been broadly understood as the ability to guide, influence, and motivates individuals or 

groups toward the achievement of shared goals. It has been recognized as a dynamic and multifaceted 

process involving decision-making, communication, collaboration, and the capacity to inspire. 

Leadership has manifested in various forms, such as strategic, transformational, or transactional, and 

across different levels, including individual, team, and organizational contexts. In educational settings, 

particularly in secondary schools, effective leadership has been critical for driving innovation, fostering 

productivity, and ensuring organizational growth. School leaders have needed to be adaptable and 

visionary, cultivating positive relationships among staff, students, parents, and the wider community. By 
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navigating both internal and external influences, they have created nurturing, forward-thinking 

environments that enhance the quality of education and promote student success. 

 

The concept of leadership has been interpreted through multiple theoretical perspectives. Yukl (1998) 

emphasized leadership as a process of influencing group activities toward goal setting and achievement. 

Frost (2000) similarly defined leadership as a driving force that initiated action and guided collective 

efforts toward shared objectives. Millet (1996) extended this view by noting that leadership occurred 

when individuals within a group influenced each other’s behavior in pursuit of common goals. Pardey 

(2007) highlighted the transactional aspect of leadership, describing it as an exchange in which leaders 

provided incentives or recognition in return for followers' performance. These definitions have suggested 

that leadership encompassed both the influence on others’ behavior and the mutual pursuit of 

developmental and goal-oriented outcomes. 

Moreover, leadership has involved aligning people with a clear direction, effectively communicating that 

vision, and building commitment to its realization (Pardey, 2007). As Bush and Bell (2002) pointed out, 

effective leaders have motivated and inspired individuals by connecting with their needs, values, and 

emotions. Cheng (1997) added that leadership has facilitated change and transformation by shaping 

beliefs and attitudes and creating a shared vision for the future. This has included removing obstacles 

and empowering subordinates to work with autonomy and purpose. Collectively, these insights have 

underscored leadership as both a relational and strategic process central to organizational success—

particularly in the context of school improvement and student achievement. 

2.3 Leadership Styles 

Leadership style refers to the distinctive approach a leader has adopted to motivate subordinates and 

guide them toward achieving organizational goals (Okumbe, 1998). It has encompassed the manner in 

which a leader has provided direction, implemented plans, and inspired individuals to contribute 

effectively toward shared objectives (Martindale, 2011). According to Kipkemboi and Sirma (2014), 

leadership style has involved consistent patterns of behavior exhibited by leaders as they have influenced 

group members and made decisions related to the mission, strategies, and procedures guiding group 

activities. Essentially, it has reflected the overall behavior a leader has demonstrated in interacting with 

subordinates to achieve intended outcomes. 



18 

 

Contemporary literature has presented a wide spectrum of leadership styles, particularly within the 

context of educational leadership. Ornstein and Lunenburg (2008) have categorized these styles to 

include autocratic, democratic, laissez-faire, transactional, transformational, charismatic, moral, 

managerial, contingency, social justice, and approaches informed by gender and race. These 

classifications have represented both traditional and evolving perspectives on leadership. For the purpose 

of this study, a selection of conventional leadership styles has been examined in greater detail 

2.3.1 Traditional Models: Autocratic, Democratic, Laissez-Faire, & Transactional 

2.3.1.1 Autocratic Leadership: Centralized Decision-Making / Authoritarian 

In the autocratic leadership style, leaders retained most of the authority for themselves. They made 

decisions confidently and assumed that members would comply, often without considering the group 

members’ attitudes toward the decisions. Autocratic leaders have been considered task-oriented rather 

than people-oriented because they placed heavy emphasis on accomplishing tasks. Typical autocratic 

leader behaviors included instructing team members on what to do, assisting them, and serving as role 

models (Gunter, 2001). 

2.3.1.2 Democratic Leadership: Shared Decision-Making / Participative 

Leadership that involved teachers, students, and the wider school community in decision-making has 

tended to be more successful in driving school improvement initiatives. Mosley (1996) described 

democratic leaders as those who conferred final authority to the group. They functioned as collectors of 

group opinions, often taking a vote before making decisions, accepting responsibility, and working 

toward common goals. Additionally, the group has been granted freedom, reinforcement, and 

independence rather than relying solely on their leaders (Ivancevich, 1999). 

2.3.1.3 Laissez-Faire Leadership: Minimal Interference in Decision-Making 

Laissez-faire leadership is a style in which the rights, power, and authority to make decisions are fully 

delegated to workers. Leaders established objectives and determined means to achieve these goals 

without intervening. They avoided direct leadership unless requested by the workers, often rejecting 

responsibility, delaying decisions, providing little feedback, and making minimal effort to meet 

followers’ needs (Ayhan and Yilmaz, 2013). According to Hackman and Johnson (2003), it has been 

described as a “hands-off” leadership style. However, they observed that excessive withdrawal by 

leaders can result in reduced cohesiveness, productivity, and satisfaction. 
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2.3.1.4 Transaction Leadership: Focus on routine & structure or on rewards & penalties 

First designated by Weber (1947), a transactional leader motivated subordinates by providing rewards 

for accomplished tasks and chastisement for noncompliance. According to Bass (1985), transactional 

leadership has been characterized by contingent reward and management by exception, both active and 

passive. Transactional leaders have primarily identified followers’ tasks and established structures 

emphasizing planned and scheduled work. Essentially, a transactional leader has used rewards and 

punishment to influence employees (Ayhan and Yilmaz, 2013). Okumbe (2008) noted that the model 

presents two dimensions: ideographic (school needs) and homothetic (teacher needs), and the transaction 

between the two. 

2.3.2 Transformative Models: Transformational, Servant,& Moral 

2.3.2.1 Transformational Leadership: Inspiring Change  

Transformational leadership, in contrast to transactional approaches, has emphasized collaboration, 

inspiration, and the pursuit of higher-level goals. Transformational leaders have worked closely with 

their followers, motivating them to achieve exceptional outcomes through shared vision and mutual 

growth. Ayhan and Yilmaz (2013) asserted that transformational leaders not only supported the 

intellectual development of teachers but also instilled excitement and a sense of purpose during the 

process of change. Rooted in Max Weber’s (1949) concept of charisma (Hukpati, 2009), the 

transformational model was later expanded by James Burns (1978), who described it as a process in 

which leaders and followers uplifted each other to achieve higher levels of morality and motivation. 

 

The essence of transformational leadership has lain in its ability to stimulate and inspire followers 

toward outstanding performance (Andrea, 2011). Bass (1985) further developed the concept, 

emphasizing that transformational leaders have encouraged individuals to transcend personal interests 

for the sake of organizational goals. Similarly, Graham (1988) observed that such leaders, through their 

charisma and influence, fostered innovation and aligned individual efforts with broader institutional 

objectives. 

Transformational leadership has fostered a sense of unity and shared purpose within organizations. 

According to Azhar and Nazim (2016), these leaders have focused on personal and professional 

development, supported mutual encouragement among staff, and prioritized organizational advancement. 

Leithwood (1992) noted that transformational leaders reshaped the mission and vision of their 

institutions, motivating staff to achieve goals they may not have previously considered possible. This 
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style of leadership has enhanced staff engagement by igniting their interest and aligning their efforts with 

institutional goals. 

In education, particularly within secondary schools, transformational principals have been seen as those 

who influence, inspire, and promote collaborative work environments. Katie (2013) described such 

leaders as having strong moral and ethical standards, focusing on transforming schools through 

mentorship, intellectual stimulation, and the articulation of long-term, meaningful objectives. Their 

leadership has fostered significant attitudinal changes in teachers by providing purpose and direction that 

extend beyond short-term achievements. 

In Ethiopia, school leaders who have adopted transformational leadership styles have often experienced 

increased community support and stakeholder engagement. These leaders have been more effective in 

promoting a collaborative school culture and achieving educational goals. Effective school leadership, 

therefore, has played a pivotal role in shaping student achievement, fostering institutional growth, and 

addressing the complex challenges faced by secondary schools. Key factors influencing leadership 

effectiveness—such as leadership style, teacher collaboration, professional development, school climate, 

and stakeholder involvement—have been central to this discussion and have formed the foundation of 

this literature review. 

2.3.2.2 Servant leadership: focuses on serving the needs of staff, students, & stakeholders 

Servant leadership has been a leadership philosophy that prioritizes the well-being of others, particularly 

followers, and has emphasized collaboration, empathy, and the development of individuals. In the 

context of secondary schools in Ethiopia, servant leadership has had a profound influence on the 

effectiveness of school leadership. Several factors have affected school leadership effectiveness, and 

when combined with servant leadership principles, these factors have created an environment where 

leadership has been more inclusive, supportive, and impactful. 

 

Servant leadership has positively influenced the effectiveness of school leadership in Ethiopian 

secondary schools by fostering a supportive and collaborative environment. By focusing on the needs of 

teachers, students, and the broader community, servant leaders have cultivated an inclusive school 

culture that values empathy, development, and service. Despite challenges in the Ethiopian education 

system, such as limited resources and varying levels of community engagement, servant leadership 

principles have guided school leaders in making meaningful changes that have benefited all stakeholders 

in the educational process. 
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2.3.2.3 Moral leadership: Ethical or values-based leadership 

Moral leadership has been an essential factor in enhancing the effectiveness of school leadership in 

Ethiopian secondary schools. Leaders who demonstrated integrity, fairness, accountability, inclusivity, 

and empathy have created environments that promoted both academic success and personal growth for 

students and teachers. By focusing on ethical practices, Ethiopian school leaders have navigated the 

challenges of the education system and led their schools to success, producing a positive impact on the 

broader educational landscape. Moral leadership has played a critical role in determining the 

effectiveness of school leadership, particularly in secondary schools in Ethiopia, as the success or failure 

of a school has often depended on the qualities of its leaders and the way they guided their communities. 

 

2.3.3 Collaborative Models: Distributed, Inclusive, Teacher, & Instructional 

2.3.3.1 Distributed Leadership: Shared or Collaborative or Collective leadership 

In Ethiopian secondary schools, leadership has increasingly taken a distributed form, with principals and 

department heads sharing responsibilities with teachers. This collaborative model has enhanced decision-

making, fostered a positive school culture, and supported the implementation of change initiatives. 

Distributed leadership (DL) has emerged as a prominent approach, shifting away from traditional 

hierarchical structures to promote shared responsibility among teachers, administrators, and other 

stakeholders. It has aimed to improve school effectiveness by encouraging collaboration, empowering 

educators, and involving the broader school community in leadership processes. 

 

While DL has shown significant promise for strengthening educational leadership—particularly by 

increasing teacher involvement and shared decision-making—its success has depended on several 

contextual factors. These include cultural acceptance of non-hierarchical leadership, prevailing 

leadership styles, teachers’ professional autonomy, and the level of governmental and community 

support. Despite persistent challenges, especially in rural and under-resourced schools, those that have 

embraced DL have reported improvements in teacher motivation and student achievement. In urban 

areas, where infrastructure and resources have been relatively better, DL has increasingly been regarded 

as a viable strategy for enhancing school leadership. However, realizing its full potential has required 

ongoing professional development, strong institutional frameworks, and active community engagement. 
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2.3.3.2 Inclusive Leadership: Focus on Diversity and Inclusion 

Inclusive leadership in the context of secondary schools in Ethiopia (or any country) has referred to 

leadership practices that actively embraced diversity and ensured that all stakeholders, including 

students, staff, and the community, were included in decision-making processes. These practices have 

promoted a sense of belonging and ensured equal opportunities for all members of the school 

community, with particular attention to underrepresented or marginalized groups. In Ethiopia, there has 

been a growing emphasis on inclusive education, requiring school leaders to cater to diverse student 

populations, including those with disabilities, different linguistic backgrounds, and varying academic 

abilities. Effective leadership has involved promoting equity and ensuring that all students have had 

access to quality education. 

Inclusive leadership in secondary schools in Ethiopia has faced both opportunities and challenges. 

Leaders have had to navigate the complexities of a diverse society, manage limited resources, and ensure 

equal opportunities for all students. By focusing on inclusivity, cultural sensitivity, resource 

management, and community engagement, school leaders have improved the overall effectiveness of 

secondary education in Ethiopia. The training and development of leaders, fostering collaboration, and 

ensuring equitable opportunities have been central to advancing education in ways that benefit all 

students, particularly those from marginalized or disadvantaged communities. 

2.3.3.3 Teacher leadership: focus on Instructional Leadership 

Teacher leadership has been vital for improving the effectiveness of secondary schools in Ethiopia. In 

Ethiopia, as in many other countries, teachers in leadership positions have shaped school outcomes, 

provided direction, and enhanced the educational experience for both students and staff. This has 

required a combination of professional development, administrative support, a collaborative school 

culture, and autonomy in decision-making. Understanding the cultural, societal, and contextual factors in 

Ethiopia has helped to create a conducive environment for teacher leadership to thrive, ultimately 

leading to better educational outcomes for students. 

2.3.3.4 Instructional Leadership: Educational or Pedagogical leadership 

Instructional leadership has played a vital role in shaping the effectiveness of school leadership, 

particularly in secondary schools in Ethiopia. The Ethiopian educational system, like those in many other 

countries, has faced various challenges, and leadership at the school level has been key to addressing 

these challenges and improving student outcomes. 
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Effective instructional leadership in Ethiopian secondary schools has been influenced by a combination 

of factors, including leadership training, resource availability, teacher motivation, curriculum 

implementation, and community engagement. By addressing these challenges, school leaders have 

enhanced their ability to guide schools toward better student outcomes. However, systemic changes at 

the governmental level have also been necessary to support school leaders in their roles and ensure that 

educational reforms have been effectively implemented. In secondary schools where leaders have 

prioritized academic achievement and teaching quality, their ability to guide teachers, promote 

professional development, and focus on student learning outcomes has contributed to leadership 

effectiveness. 

2.3.4 Determinants of Leadership Effectiveness 

2.3.4.1 Teacher Collaboration and Leadership Effectiveness 

Teacher collaboration has been a pivotal component of effective school leadership. When educators have 

worked together, they have cultivated a shared vision, enhanced instructional practices, and fostered a 

stronger sense of professional community. Research has indicated that school leaders who have actively 

promoted teacher collaboration have significantly influenced school performance and student outcomes 

(Goddard et al., 2021). Supporting structures such as Professional Learning Communities (PLCs) have 

facilitated this collaboration by encouraging shared decision-making and continuous professional 

development, which in turn have led to improved academic results and higher teacher satisfaction (Hord, 

2022). 

In the Ethiopian context, teacher collaboration has often faced obstacles such as overcrowded 

classrooms, scarce resources, and administrative demands. Despite these challenges, collaborative efforts 

among teachers have remained a powerful means of sharing expertise, exchanging best practices, and 

collectively addressing classroom and school-wide issues. The effectiveness of school leadership in 

Ethiopian secondary schools has been shaped by a complex interplay of factors, including leadership 

style, resource availability, and the broader socio-economic and cultural context. Leadership that has 

embraced inclusivity, shared decision-making and professional growth has tended to be more effective in 

navigating local challenges. Nonetheless, inconsistent policy implementation and systemic limitations 

have continued to hinder progress. 

Adopting a collaborative leadership approach, in which the focus has shifted from directive authority to 

facilitative engagement, has proven particularly effective. This model has emphasized collective goal-

setting, mutual accountability, and distributed leadership, encouraging all stakeholders to contribute 
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meaningfully. In such environments, leadership has not been confined to a single individual but shared 

across the team, fostering a culture of trust, inclusion, and joint ownership of outcomes. Ultimately, 

enhancing school leadership effectiveness in Ethiopia has required adaptive, culturally aware leaders 

who have promoted teacher collaboration despite structural constraints. By doing so, they have helped 

drive sustainable improvements in teaching quality and student achievement. 

2.3.4.2 Professional Development and Capacity Building: Enhancing School Leadership 

Effectiveness  

Addressing professional development and capacity building in Ethiopian secondary schools, particularly 

in relation to school leadership effectiveness, has required a nuanced understanding of both local policies 

and contextual challenges. School leadership has been pivotal in improving educational outcomes, 

fostering effective teaching, and cultivating a positive learning environment. However, leadership 

effectiveness has been shaped by multiple interrelated factors, including individual competencies, 

institutional support, resource availability, and overarching education policies. 

 

The Education and Training Policy (1994) marked a foundational step in establishing leadership 

standards and initiating capacity-building efforts for both teachers and school leaders. It emphasized the 

strategic role of school leadership in driving educational improvement. Ongoing professional 

development has remained critical in this context, enabling leaders to adapt to evolving educational 

demands and to refine their instructional and administrative practices. 

 

Research has consistently highlighted the importance of continuous learning for school leaders. As noted 

by Darling-Hammond et al. (2022), effective leaders have actively engaged in professional growth to 

remain responsive to new trends, strategies, and challenges. Programs focused on instructional 

leadership, data-informed decision-making, and cultivating a supportive school culture have significantly 

strengthened leadership performance (Killion& Crow, 2023). Leadership training and mentoring 

initiatives have also proven valuable in equipping school heads to navigate the complexities of 

contemporary educational environments. 

In conclusion, enhancing leadership effectiveness in Ethiopian secondary schools has demanded a 

comprehensive approach—one that integrates sustained professional development, equitable resource 

allocation, and alignment with national education policies. Government programs such as the Education 

Sector Development Program (ESDP) and GEQIP have provided essential structural support, but their 

impact has ultimately depended on effective, context-sensitive implementation at the school level. 
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2.3.4.3 School Climate and Culture 

School climate and culture have been fundamental in shaping the effectiveness of school leadership, 

particularly within Ethiopian secondary schools. These elements have directly influenced leaders’ ability 

to implement policies, engage teachers, and ultimately affect student learning outcomes. Understanding 

the impact of climate and culture on leadership effectiveness has required a nuanced examination of the 

local challenges and opportunities faced by Ethiopian schools. 

 

A positive school climate, characterized by mutual respect, trust, and high expectations for both staff and 

students, has enabled leaders to drive meaningful reforms. Research has shown that leaders who 

cultivated a supportive and inclusive environment fostered greater engagement, motivation, and 

academic achievement. For instance, Day et al. (2021) found that school leaders who prioritized a 

culture of safety and inclusivity not only enhanced teacher retention but also improved student outcomes, 

underscoring the critical role of school climate in effective leadership. 

2.3.4.3.1 School Climate 

School climate has referred to the quality and character of school life, encompassing relationships, 

teaching practices, and physical environments. It has shaped how students, teachers, and staff have 

interacted and engaged with one another. In Ethiopian secondary schools, this climate has often been 

influenced by teacher–student and teacher–teacher relationships, available support and resources, as well 

as discipline and behavior management. 

2.3.4.3.2 School Culture 

School culture has encompassed the shared values, beliefs, and practices that have shaped behavior and 

interactions within the school community. It has been influenced by both internal dynamics and external 

factors, often reflecting the broader socio-cultural context of the country, including local traditions, 

community involvement, and prevailing educational aspirations and expectations. 

 

In Ethiopian secondary schools, both school culture and climate have played pivotal roles in shaping the 

effectiveness of school leadership. A positive and supportive school climate has promoted collaboration 

and active engagement among teachers and students, while a strong school culture rooted in community 

values has strengthened leadership capacity. Nevertheless, challenges such as economic disparities, 

educational inequalities, and political instability have posed significant obstacles to effective leadership. 
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To foster successful leadership, school leaders have needed to deeply understand the local context, 

respond to the unique needs of their communities, and actively involve all stakeholders. In doing so, they 

have cultivated a collaborative, resourceful, and aspiration school culture that supports sustainable 

educational success. 

2.3.4.4 Stakeholder Engagement and Community or Parental Involvement 

When discussing stakeholder engagement and community or parental involvement in relation to factors 

that have affected school leadership effectiveness in Ethiopian secondary schools, it has been important 

to consider both theoretical and empirical perspectives. In this context, school leadership effectiveness 

has been influenced by various factors, among which stakeholder engagement and community or 

parental involvement have played a significant role in shaping the leadership practices of school 

administrators. Effective leadership has often been viewed as a collaborative effort in which school 

leaders have engaged with parents, communities, local governments, and other stakeholders to create a 

conducive environment for student achievement. 

2.3.4.4.1 Stakeholder Engagement 

Stakeholder engagement has involved the active participation of individuals and groups with a vested 

interest in the school’s operations, including students, parents, teachers, local authorities, and education 

officials. Effective engagement has enabled school leaders to foster collaborative relationships that 

strengthened leadership and supported decision-making processes (Murtaza et al., 2020). 

 

In the Ethiopian context, schools that have actively involved their communities have gained greater 

access to resources, professional development opportunities, and infrastructural support. Moreover, 

inclusive stakeholder participation has ensured that local needs and perspectives are reflected in school 

policies, fostering a sense of ownership and shared responsibility (Tekle, 2019). Through such 

engagement, school leaders have enhanced transparency, accountability, and trust within the educational 

community. 

2.3.4.4.2 Community or Parental Involvement 

Parental and community involvement has played a pivotal role in enhancing the effectiveness of school 

leadership, particularly within the Ethiopian context, where traditional values and strong communal ties 

have prevailed. Active parental engagement has been linked to improved student performance, with 

studies such as Smith (2021) showing that students have performed better when parents have 

participated in school-related activities. In rural Ethiopian settings, schools with functioning Parent-

Teacher Associations (PTAs) have tended to show higher academic achievement (Tadesse, 2022). 
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However, Ethiopian school leaders have often navigated the complex task of balancing long-standing 

community expectations with the demands of modern educational practices. Those who have succeeded 

typically have demonstrated cultural sensitivity and have fostered collaborative relationships with 

parents and local stakeholders. Such partnerships have contributed to better school governance and 

enhanced educational outcomes (Jemal & Mahir, 2020). 

 

In summary, community and parental involvement have been critical components of effective school 

leadership in Ethiopian secondary schools. Leaders who have actively engaged stakeholders have created 

environments that have promoted student success, accountability, and school improvement. Sustained 

efforts to integrate these relationships into leadership practices have been essential for advancing the 

quality of education in the country. 

2.3.4.5 Decision-Making and Problem-Solving skills 

Decision-making and problem-solving skills have been critical to the effectiveness of school leadership 

in Ethiopian secondary schools. Effective leaders have had to navigate cultural, economic, and 

infrastructural challenges while ensuring the best possible educational outcomes for students. By 

leveraging these skills and collaborating with stakeholders, school leaders have improved the quality of 

education and addressed the unique challenges faced by Ethiopian schools. 

2.3.4.5.1 Data- Driven Decision-Making skills 

The effectiveness of school leadership in Ethiopian secondary schools has been shaped by a complex 

interplay of internal and external factors. Data-driven decision-making has emerged as an essential 

competency, enabling leaders to navigate challenges and capitalize on opportunities for school 

improvement. Leadership practices have been influenced by leadership style, the availability of 

resources, cultural expectations, and students’ socio-economic backgrounds. To be effective, school 

leaders have had to adopt a holistic approach that addresses these contextual variables while prioritizing 

educational outcomes, teacher development, and student well-being. When grounded in evidence and 

guided by an inclusive, supportive ethos, school leadership has driven meaningful and sustainable 

improvements in school performance. 

2.3.4.5.2 Problem-Solving skills 

When examining the factors that have affected the effectiveness of school leadership in Ethiopian 

secondary schools, problem-solving skills have been essential for addressing challenges that impacted 

the overall quality of education and leadership. Effective school leadership in these schools has required 
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tackling the multifaceted challenges they have faced. Strong problem-solving skills, strategic planning, 

and collaboration have been key to overcoming barriers such as resource shortages, cultural challenges, 

and ineffective communication. By taking a proactive approach, school leaders have created more 

effective educational environments, leading to improved academic outcomes and overall school 

development. 

2.3.4.6 Vision and Strategic planning 

Vision and strategic planning have been critical determinants of effective school leadership, particularly 

in Ethiopian secondary schools. Leadership effectiveness in this context has profoundly influenced 

student achievement, teacher performance, and overall educational quality. Successful leadership has 

begun with the articulation of a clear vision that aligns with national education policies while 

emphasizing both academic excellence and the holistic development of students. This vision has 

prioritized critical thinking, social responsibility, and cultural awareness as foundational goals. 

Strategic planning in Ethiopian schools has relied on the systematic collection, analysis, and use of 

educational data to guide decisions regarding curriculum design, instructional methods, and resource 

allocation. However, the process has often faced challenges due to limited access to accurate and timely 

data. Despite these constraints, integrating data-driven approaches has remained essential for informed 

decision-making. 

In sum, effective leadership in Ethiopian secondary schools has demanded a comprehensive, 

multifaceted approach combining visionary leadership, strategic planning, community engagement, and 

sensitivity to local contexts. By focusing on these interconnected areas, school leaders have driven 

meaningful improvements in educational outcomes and addressed the unique challenges confronting 

students and teachers. When supported by a strong vision and robust strategic planning, leadership has 

fostered sustainable advancements in school effectiveness. 

2.3.5 Contextual and Systemic Factors Affecting Leadership 

2.3.5.1 Educational Leadership and Management 

School leadership in Ethiopian secondary schools has faced multifaceted challenges, including resource 

constraints, policy inconsistencies, and deeply rooted cultural factors. Despite these obstacles, effective 

leadership has remained crucial for improving educational outcomes. Strengthening school leadership 

has required comprehensive training, ongoing support, and access to the necessary skills and resources to 
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navigate these difficulties. Furthermore, adopting a collaborative leadership approach, cultivating strong 

community partnerships, and addressing the needs of both students and teachers have been vital 

strategies for enhancing the overall effectiveness of school leadership in Ethiopia’s secondary education 

sector. 

2.3.5.2 Accountability and monitoring systems 

Accountability and monitoring systems have played a crucial role in assessing and enhancing the 

effectiveness of school leadership in Ethiopian secondary schools. These systems have ensured that 

leaders not only met educational objectives but also managed resources efficiently and contributed to the 

overall improvement of educational quality. The effectiveness of leadership has been shaped by multiple 

factors, including leadership competencies, policy frameworks, resource availability, and active 

stakeholder engagement. The implementation of comprehensive accountability mechanisms—such as 

regular evaluations, systematic data collection, stakeholder feedback, and ongoing professional 

development—has significantly strengthened school leadership. Consequently, these efforts have led to a 

more effective educational environment and an improved learning experience for students across 

Ethiopian secondary schools. 

2.3.5.3 Resource Availability & Management 

The effectiveness of school leadership has played a pivotal role in shaping the quality of education, with 

the availability and management of resources being fundamental determinants. In Ethiopian secondary 

schools, several interrelated factors have influenced how resource availability and management impacted 

leadership. These factors have included human resources such as staffing, financial resources and 

budgeting practices, government support and policy implementation, community engagement, cultural 

and socioeconomic contexts, as well as administrative support and delegation. Together, these elements 

have underscored that effective school leadership in Ethiopia has been closely linked to the capacity to 

secure, manage, and utilize human, material, and financial resources. The ability of school leaders to 

navigate these resource-related challenges has significantly affected their potential to improve 

educational outcomes and foster school development. 

2.3.5.4 Political stability and government support 

Political stability and strong government support have been essential for effective school leadership in 

Ethiopia’s secondary schools. When leaders have operated within a stable political environment 

supported by reliable governmental frameworks, they have been better positioned to guide schools 

toward improved student outcomes. Nevertheless, persistent challenges, including regional disparities, 

decentralization, and socioeconomic inequalities, have required continuous, context-sensitive support 
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from both government authorities and the broader educational community to ensure equitable and 

sustained progress. 

2.3.5.5 Educational Policy and Governance 

School leadership has been pivotal in shaping educational outcomes in Ethiopian secondary schools, 

where ongoing reforms and systemic challenges have intersected. The effectiveness of leadership in this 

context has been influenced by a complex interplay of cultural, socio-economic, political, and 

educational factors. Key elements have included decentralization of education, curriculum reforms, and 

support from the Ministry of Education, alongside continuous professional development and training. 

Furthermore, active community engagement and sensitivity to cultural and gender dynamics have proven 

crucial. Challenges such as financial constraints, teacher shortages, political instability, and frequent 

policy shifts have further complicated leadership roles. 

 

Effective school leadership has also depended on strong accountability mechanisms, adaptive leadership 

styles, and fostering a collaborative culture. However, the absence of robust evaluation systems limited 

monitoring and support structures and uneven access to technology and digital learning resources have 

hindered progress. Teacher morale and retention, inclusive decision-making processes, and a clear focus 

on student outcomes have remained equally important in creating an enabling environment. Addressing 

these multifaceted factors holistically has significantly enhanced the quality and impact of leadership in 

Ethiopian secondary schools. 

2.3.5.6 Cultural and Socioeconomic Context 

The effectiveness of school leadership in Ethiopian secondary schools has been influenced by a complex 

interplay of cultural, socioeconomic, and political factors. Successful leaders have had to balance respect 

for local cultural norms, manage scarce resources efficiently, and navigate political dynamics, all while 

addressing the distinct needs of students and teachers in both urban and rural settings. By recognizing 

and tackling these multifaceted challenges, school leaders have significantly enhanced educational 

quality and fostered more inclusive, responsive learning environments across Ethiopia. 

2.3.5.7 Class Size and Its Impacts  

The impact of class size on school leadership effectiveness in contemporary Ethiopian secondary schools 

has revealed critical insights into the relationship between classroom environments and administrative 

performance. Research has consistently highlighted class size as a pivotal factor influencing various 

aspects of leadership, including decision-making, resource allocation, teacher efficacy, and student 

achievement. Larger class sizes have often been associated with increased teacher workload, reduced 
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student engagement, and limited opportunities for individualized instruction. These challenges, in turn, 

have placed considerable strain on school leaders, who have had to navigate the complexities of 

managing both instructional quality and operational demands within constrained resources. 

Conversely, smaller class sizes have tended to enhance leadership effectiveness by allowing more 

efficient resource management, the implementation of tailored instructional strategies, and the 

cultivation of a supportive and responsive school climate. Nevertheless, the influence of class size has 

not operated in isolation; its effects have been closely linked to broader systemic factors, such as the 

quality of teacher training, the adequacy of school infrastructure, and the level of governmental support 

provided to schools. 

In conclusion, class size has emerged as a key determinant in shaping the effectiveness of school 

leadership in Ethiopian secondary education. While smaller class sizes generally have promoted more 

effective leadership and improved educational outcomes, their benefits have been maximized when 

combined with systemic reforms. Prioritizing class size reduction, alongside strengthening teacher 

preparation, enhancing infrastructure, and ensuring sustained policy support, has proven essential for 

empowering school leaders and fostering educational success. 

2.3.6 Leadership Effectiveness in Ethiopian Secondary Schools 

Leadership effectiveness in Ethiopian secondary schools has been shaped by a dynamic interplay of 

internal and external factors, each significantly influencing school performance, culture, and student 

outcomes. School leadership has played a central role in driving educational quality by guiding vision, 

fostering collaboration, and promoting sustainable development. 

2.3.6.1Core Determinants of Leadership Effectiveness 

Effective leadership has been grounded in a combination of personal attributes, institutional capacities, 

and strategic actions. Leadership styles, particularly transformational and instructional approaches, have 

played a pivotal role in shaping teacher motivation, school climate, and academic achievement. 

Competent leaders have fostered continuous professional development and promoted collegial 

collaboration, which, in turn, has strengthened instructional practices and nurtured shared leadership. 

Equally important has been the cultivation of a positive and inclusive school culture that encourages 

trust, innovation, and mutual respect. Emotional intelligence—including empathy, self-awareness, and 

interpersonal skills—has been essential for navigating the complex social dynamics within schools. 
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Strategic decision-making, supported by data and reflective practices, has enhanced goal setting, 

resource allocation, and problem-solving efforts. 

Leaders have also influenced school success through active stakeholder and community engagement, 

building transparency and collective accountability. Efficient management of financial, human, and 

physical resources has been crucial for operational sustainability. Aligning school strategies with 

national educational policies has ensured coherence between institutional practices and broader policy 

goals. Furthermore, cultural norms and values have shaped leadership approaches, affecting governance 

and communication, while factors such as class sizes, teacher workload, and the level of policy support 

from government institutions have directly affected a leader’s capacity to drive change. 

2.3.6.2 External Influences on Leadership 

Beyond the school level, leadership has been shaped by broader systemic and contextual influences. 

National education policies and reforms have determined strategic priorities, accountability systems, and 

leadership expectations. Uneven resource allocation and funding disparities have exacerbated school-

level inequities, while the political and socioeconomic environment, marked by stability, equity, and 

economic opportunity, has affected the autonomy and effectiveness of school leaders. 

 

Global influences, including donor-funded initiatives and international benchmarks, have introduced 

both opportunities and pressures, requiring leaders to reconcile local needs with global standards. Legal 

frameworks and governance structures have defined leadership authority and operational parameters, 

while participation in educational networks and professional associations has provided platforms for 

capacity building and shared learning. 

2.3.6.3 Internal School-Level Dynamics 

Within schools, several organizational factors have shaped leadership effectiveness. A clear vision, 

mission, and strategic plan have provided direction and coherence across teaching and administrative 

efforts. Participatory governance structures have promoted inclusivity, while high teacher morale and 

motivation have enhanced instructional quality and professional retention. Effective administrative 

systems have streamlined operations, and support from local authorities has bolstered institutional 

capacity. Moreover, leadership training and contextual experience have equipped school heads with the 

skills and insights needed to navigate school-specific challenges. 
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2.3.6.4 Outcomes of Effective School Leadership 

When effectively enacted, leadership has generated a range of positive outcomes, including improved 

student academic achievement, higher teacher satisfaction and retention, positive student behavior, and 

stronger school-community relationships. It has also enhanced schools’ reputations, promoted 

inclusivity, and supported long-term development through strategic planning and continuous 

improvement efforts." 

2.3.6.5 Challenges to Leadership Effectiveness 

Despite its centrality, leadership in Ethiopian secondary schools has faced numerous challenges. Chronic 

resource shortages, inadequate infrastructure, and limited access to professional development have 

constrained leaders’ effectiveness. Overcrowded classrooms, excessive workloads, and teacher shortages 

have further complicated instructional leadership. Political instability, administrative inefficiencies, and 

inconsistent policy implementation have undermined strategic continuity and institutional resilience. 

Systemic inequities in education, particularly in rural and underserved areas, have also hindered 

equitable leadership outcomes. 

Overall, effective school leadership in Ethiopia has both reflected and influenced broader educational 

quality. It has been shaped by a combination of internal capacities and external conditions, each 

requiring strategic attention. Strengthening leadership effectiveness has demanded a holistic approach 

that addresses the institutional realities of schools while engaging with the wider policy, cultural, and 

socioeconomic contexts in which they operate. The key factors influencing secondary school leadership 

can be summarized as follows: 

       External factors 

                                                                          Influence school leadership effectiveness.     

        Internal factors 

 

2.4 Summary of the chapter 

This chapter has provided a comprehensive overview of the theoretical, conceptual, and empirical 

literature on school leadership effectiveness, with particular attention to the Ethiopian secondary school 

context. It has traced the evolution of educational leadership from traditional, top-down models to more 

inclusive, context-sensitive approaches suited to dynamic educational environments. Leadership has 

been examined through strategic, relational, and goal-oriented lenses, and various styles—such as 
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autocratic, democratic, transformational, transactional, inclusive, instructional, servant, moral, and 

distributed—have been analyzed for their impact on school performance, teacher satisfaction, and 

student outcomes. 

Key factors influencing leadership effectiveness have included teacher collaboration, which has fostered 

shared responsibility and improved academic achievement, and professional development, which has 

enhanced the adaptability and competencies of school leaders within national policy frameworks such as 

the Education and Training Policy (1994). School climate and culture have also played a critical role in 

shaping relationships and overall success, while stakeholder and community engagement—especially 

parental involvement—has boosted accountability and resource mobilization. Additionally, data-driven 

decision-making and problem-solving have proven essential for navigating systemic and contextual 

challenges. 

Effective school leadership in Ethiopia has been shaped by both internal factors—such as vision, 

strategic planning, leadership style, resource management, and school culture—and external influences, 

including political stability, government support, policy frameworks, and socio-cultural dynamics. 

Visionary and strategic leadership has aligned school goals with national priorities and promoted holistic 

student development, while collaborative and capacity-building approaches have helped mitigate 

resource limitations and policy inconsistencies. Accountability systems, emotional intelligence, and 

stakeholder engagement have further strengthened leadership outcomes. 

 

Ultimately, leadership effectiveness has been recognized as a cornerstone of quality education, directly 

influencing student achievement, teacher performance, and long-term school improvement. Sustainable 

progress in Ethiopian secondary schools has required a holistic leadership approach that integrates 

internal capacities with responsive and supportive external environments. 
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CHPTER THREE: The Research Design and Method 

This chapter has outlined the methodology employed in conducting the study. It has provided a 

comprehensive description of the research design, target population, study location, sampling 

procedures, and sample size. It has also detailed the research instruments used, along with the procedures 

implemented to ensure their reliability and validity. Furthermore, the chapter has described the data 

collection methods, approaches to data analysis, the pilot study that was conducted, and the ethical 

considerations observed throughout the research process. Each component was carefully structured to 

align with the study’s objectives and to ensure the credibility, explicability, and integrity of the research 

findings 

3.1 Description of the Study Area: Kirkos Sub-City 

This study was conducted in government secondary schools located in Kirkos Sub-City, one of the 

eleven administrative divisions of Addis Ababa, the capital of Ethiopia. Centrally positioned, Kirkos has 

been bordered by Yeka and Bole to the east, Lideta to the west, Arada to the north, and Nefas Silk-Lafto 

to the south. Its strategic location has placed it near major landmarks such as the National Palace, Meskel 

Square, and the Addis Ababa Railway Station. 

 

Covering approximately 6.9 square Kilometers, Kirkos has been characterized by a mix of residential, 

commercial, and administrative zones. According to the 2007 census, it had a population of around 

235,441, a number that has likely increased due to ongoing urban development. Socioeconomically, the 

Sub-city has been diverse, encompassing both affluent and marginalized communities. This diversity has 

presented unique challenges and opportunities for educational leadership, particularly in promoting 

equity and addressing varied student needs. 

Kirkos has played a vital role in Addis Ababa’s educational landscape, housing numerous primary and 

secondary schools that have served both local and city-wide populations. Education in the Sub-city has 

been overseen by local government authorities responsible for policy enforcement, resource allocation, 

and institutional support. The effectiveness of school leadership in these institutions has been shaped by 

multiple factors, including community socioeconomic conditions, access to leadership training, 

government policies, and infrastructure quality 

 

In essence, Kirkos Sub-City has reflected the broader dynamics of Addis Ababa, historically rooted yet 

rapidly modernizing. Its schools have operated at the intersection of economic, administrative, and social 
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forces, making it a meaningful and relevant setting for investigating the effectiveness of school 

leadership. 

3.2 Research Design 

This study has aimed to identify, measure, and analyze the factors that have influenced the effectiveness 

of school leadership in four government secondary schools within Kirkos Sub-City. These factors have 

included leadership styles, teacher and staff collaboration, professional development opportunities, 

decision-making processes, availability of resources, administrative support, the school environment, 

cultural and contextual factors, and the broader educational policy framework. To achieve this objective, 

the study employed a mixed-method and mixed-tools survey research design targeting key educational 

stakeholders, including school leaders, Sub-city education officials, teacher association representatives, 

and classroom teachers. This approach has facilitated the collection of numerical data to uncover patterns 

and relationships between leadership practices and outcomes such as student academic performance and 

teacher job satisfaction. 

The data were analyzed using correlation and inferential statistical techniques, particularly regression 

and factor analysis, to examine the relationships between independent variables (e.g., leadership styles, 

organizational structures, and professional development) and dependent variables (e.g., student 

achievement, teacher motivation, and satisfaction). This analytical framework has helped identify key 

leadership factors that significantly impacted school performance and educational quality. By combining 

survey methodology with a correlation research design, the study has ensured a comprehensive and 

robust examination of the complex dynamics that have shaped school leadership effectiveness in the 

selected educational context. 

3.3 Research Method 

A research method has referred to the systematic plan or process employed to conduct a study, 

encompassing the techniques, procedures, and strategies used to collect, analyze, and interpret data. 

These methods have been designed to answer specific research questions, test hypotheses, or explore 

particular phenomena. The choice of method often depended on the discipline, the nature of the research 

problem, and the overall objectives of the study. 

In this research, a mixed-method approach was utilized, combining both quantitative and qualitative 

methodologies to ensure a comprehensive understanding of the subject matter. Quantitative method, 

primarily through the use of survey questionnaires, was used to gather broad numerical data that could 

be statistically analyzed. This allowed for the identification of patterns, relationships, and trends within 

the dataset and facilitated the drawing of generalizable conclusions and recommendations. 
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Complementing this, qualitative methods such as interviews and focus groups provided in-depth, 

descriptive insights that enriched and contextualized the quantitative findings. These qualitative tools 

enabled a deeper exploration of participants' experiences, perceptions, and motivations, adding nuance 

and depth to the data interpretation. 

Overall, the integration of both quantitative and qualitative methods has strengthened the research by 

enabling triangulation of data. This comprehensive approach not only has supported the validation of 

findings but also has enhanced the study’s capacity to describe, interpret, and generalize results in a 

meaningful way. 

3.4 Data Sources 

To ensure a comprehensive analysis of this study, both primary and secondary sources have been 

utilized. Primary sources have provided firsthand data directly obtained from the field or from 

individuals actively engaged with the subject matter. These have included original, unprocessed 

information such as observations, surveys, interviews, and questionnaires. In contrast, secondary sources 

have consisted of data that had already been collected, interpreted, or analyzed by other researchers. 

These have included academic journals, books, educational agency reports, and other scholarly 

publications. Secondary sources have proven invaluable for contextualizing the research, offering 

historical insights, and synthesizing existing knowledge on topics such as leadership effectiveness. By 

integrating both types of sources, the researcher has gained a more holistic and nuanced understanding of 

the study, ensuring depth, relevance, and credibility in the analysis. 

3.5 Population and Sampling Design 

The target population for this study comprised school leaders, teachers, and education officials from 

government secondary schools within Kirkos Sub-City. Different sampling techniques were employed to 

ensure representation from various stakeholder groups involved in school leadership. From the total 

population, a sample was selected based on proportional representation to gather reliable and diverse 

perspectives on leadership effectiveness. This approach has enhanced the validity of the findings by 

capturing insights across different roles and experiences within the educational setting. 

3.5.1 Target population 

According to Mugenda (2012), a target population referred to the entire group of individuals, objects, or 

entities to which a researcher aimed to generalize the findings of a study. In the context of this research, 

the target population has comprised key stakeholders who have been involved in the administration and 

delivery of education within Kirkos Sub-City. These have included principals, vice principals, 
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department heads, teachers, cluster supervisors, members of the Sub-City Teachers’ Association Office, 

and officials from the Sub-City Education Office. 

Kirkos Sub-City has been home to four government secondary schools, each organized under two 

Cluster Resource Centers (CRCs). The total population under study has consisted of 16 school leaders 

(including principals and vice principals), 9 CRC supervisors, 13 department heads, 405 teachers, 6 

members of the Sub-City Teachers’ Association Office, and 32 education officials. 

All these individuals have formed the core population for this study and have been included in the 

sampling frame. The research has aimed to investigate the key factors that have influenced leadership 

effectiveness in the selected government secondary schools within Kirkos Sub-City. The target 

population is presented in Table 3.5.1. 

Table 3.5.1: Target population (N), Sample Size (n) & Sampling Techniques of the study 

N
o 

Population 
categories 

No of 
population 

Sample 
Size (n) 

Percentage Sampling 
Technique 

Remark 

1 Secondary Schools 
Principals  

4 4 100% Availability/ 
convenience  

The participants were easily accessible. 

2 Secondary Schools 
Vice Principals 

12 12 100% Availability/ 
convenience  

The participants were easily accessible 

3 Secondary Schools 
Department Heads   

52 32 61.5% Disproportional 
or equal 
Stratified  

An equal number of participants were 
contributed   from each school, even if the 
schools differ in size.  

4 Secondary Schools 
Teachers 

405 137 33.83% Simple random   Every teacher in the population has an 
equal chance to being selected. 

5 Secondary Schools 
Cluster supervisors 

9 9 100% Availability/ 
convenience  

The participants were easily accessible. 

6 Sub-city Teachers 
Association Office 

6 6 100% Availability/ 
convenience  

The participants were easily accessible. 

7 Sub-city 
coordinators 

2 2 100% Availability/ 
convenience  

The participants were easily accessible. 

8  Sub-city team 
leaders 

6 6 100% Availability/ 
convenience  

The participants were easily accessible. 

9 Sub-city experts  24 13 54.2% Selective   Participants with specialized knowledge 
or expertise on the topic. 

Target  population 520 221    

3.5.2 Sampling size and Sample Techniques of the study 

In line with the study’s objectives, appropriate sampling techniques were employed to select a 

representative study site and target population. Kirkos Sub-City Administration, one of the ten sub-cities 

in Addis Ababa, was chosen for its diverse and representative urban context. Its mix of residential, 
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commercial, and administrative areas, along with its socioeconomically varied population, has made it 

an ideal setting to examine school leadership. The presence of several government secondary schools 

serving broad communities has further highlighted its significance. This environment has provided 

valuable insights into how school leaders navigate equity, resource allocation, and complex educational 

challenges. The chosen sampling techniques was considered appropriate due to the zone’s 

characteristics, which align closely with the research focus. 

 

Within Kirkos Sub-City, four government secondary schools were identified and included in the study: 

Abiyot Kirs Secondary School (Woreda 04), Shimelis Habte Secondary School (Woreda 11), Misrago 

Secondary School (Woreda 08), and TemenjaYaz Secondary School (Woreda 02). These schools were 

selected based on their accessibility, student population diversity, and representation within the Sub-city, 

providing a varied and comprehensive perspective on the phenomena under study.  

 

The target population and the sampling techniques applied are summarized in Table 3.5.1. The 

combination of sampling techniques for site and institution selection, along with mixed-method 

approach, for identifying participants within each school, has enhanced the reliability and validity of the 

study findings. 

3.5.3 Sampling Size 

Sample size referred to the number of participants or observations selected from the population to 

constitute a sample. The selected respondents were surveyed for the study. The sample size was 

determined using the formulas developed by Cochran (1977) and Krejcie& Morgan (1970), applying 

proportional allocation. It was calculated as follows: 

                                 n =   
��� (���)

	�         , Where 

n represents  the required sample size.  

Z indicates Z-score, which corresponds to my desired confidence level (for 95% confidence, Z =  1.96; 

for 99% confidence, Z=2.58). 

p is estimated population proportion (0.5 is commonly used if unknown). 

E represents margin of error (e.g., 0.05 for 5% margin). 

Since the population size is finite; the researcher can apply a correction factor using the formula: 

nfinite   =     



�� 
(
��)




=





�(
��)
Where, 

nfinite= adjusted sample size for finite populations 



40 

 

n  = sample size from the previous formula = 384.16 ≈ 384  

N = total population size = 520 respondents 

Using this formula, the sample size for the target population was calculated as: 

nfinite   =  





�(
��)=    
(���)(���)

����(�����)=   221.  This has represented approximately 43% of the total target 

population. 

Table 3.5.2: Target population and Sample size of the study 

Based on Tables 3.5.1 and 3.5.2, the sample size of teachers for this study was approximately 137. 

Specifically, the sample included 36 teachers from Abiyot Kirs, 42 from Shimelis Habte, 29 from 

Misrago, and 30 from Temenja Yaz secondary schools. To select these teachers, a simple random 

sampling technique (lottery method) was applied proportionally to each school’s teacher population, 

ensuring that every teacher had an equal and independent chance of being chosen. 

 
No 

 
Name of Institutions 

Participants / 
Respondents 

Target Population (N) The  adjusted sample 
size (n)            

Percentage  
of  sample 
size(n) M F T M F T 

1 Abiyot Kirs  Secondary 
School 

Principal 1 0 1 1 0 1  

 

 

 

 

 

43% 

Vice principals 3 0 3 3 0 3 
Department Heads  8 5 13 5 3 8 
Teachers 82 22 104 24 15 39 

2 Shimelis Habte Secondary 
School 

Principal 1 0 1 1 0 1 
Vice principals 3 0 3 3 0 3 
Department Heads 10 3 13 2 6 8 
Teachers 94 20 114 30 15 45 

3 Misrago Secondary School Principal 1 0 1 1 0 1 
Vice principals 2 1 3 2 1 3 
Department Heads 9 4 13 5 3 8 
Teachers 67 32 99 18 13 31 

4 TemenjaYaz Secondary 
School 

Principal 1 0 1 1 0 1 
Vice principals 2 1 3 2 1 3 
Department Heads 9 4 13 5 3 8 
Teachers 71 17 88 20 12 32 

5 Abiyot Qirs CRC 
coordinator & supervisors 

A Coordinator 1 0 1 1 0 1 
supervisors 1 2 3 1 2 3 

6 TemenjaYaz CRC  
coordinators  & supervisors 

 Coordinators 2 0 2 2 0 2 
supervisors 1 2 3 1 2 3 

7 Kirkos sub-city teachers 
Association, Coordinator & 
members 

A Coordinator 1 0 1 1 0 1 
 members 4 1 5 4 1 5 

8 Kirkos sub-city experts,  
team leaders & 
coordinators 

Coordinators 1 1 2 1 1 2 
Team leaders 6 0 6 6 0 6 
Experts 18 6 24 10 3 13 

# 8 Total 399 121 520 143 78 221 
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For other participant groups, different sampling methods were employed. Availability sampling was 

used to select 9 CRC supervisors, 16 school leaders, 6 Sub-city education team members, 2 Sub-city 

coordinators, and 6 teacher association office members. Additionally, stratified sampling was applied to 

choose 32 department heads, and selective sampling (participants with specialized knowledge or 

expertise on the topic) was used to select 13 Sub-city education experts from the total populations of 52 

and 24, respectively. This has been summarized in Diagram 2 below. 

 

 

 

 

 

The target population represented 100% of the rectangle. The sample size, which accounted for 43% of 

the target population, was divided into categories based on factors such as leadership styles and 

experiences, professional development, school environment, and community involvement. 

Diagram 2: Has shown the percentage of the sample size in relation to the target population. 

3.6 Data Collection Instruments 

To examine the key factors influencing school leadership effectiveness, this study employed a 

triangulated approach using three primary data collection instruments: questionnaires, interviews, and 

document analysis. Each instrument served a distinct yet complementary purpose, ensuring a 

comprehensive understanding of the subject. Together, these instruments ensured methodological rigor 

by capturing both quantitative and qualitative dimensions of school leadership, thereby enhancing the 

validity and reliability of the study’s findings. 

3.6.1Structured Survey Questionnaire or Closed –ended Questions 

The primary data collection instrument for this study was a structured questionnaire consisting of closed-

ended questions using a five-point Likert scale. It addressed approximately eight key variables and was 

administered to a diverse group of respondents, including school leaders, department heads, teachers, 

supervisors, members of the teacher association, and officials from the sub-city education office. This 

method has proven particularly suitable for efficiently gathering information from a large, finite 

population within a limited timeframe. Additionally, it has offered advantages in cost-effectiveness and 

time efficiency, while typically yielding a high proportion of usable responses (Best & Kahn, 2003). The 

questionnaire’s closed-ended format has ensured standardized responses, facilitating straightforward 

analysis and comparison. 

Target population 520 (100%) 

Sample size 221 (43%) Other population 299 (57%) 
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3.6.2 Semi-Structured Interviews or open-ended questions 

To complement the questionnaire data, semi-structured interviews were conducted with secondary 

school supervisors, principals, and vice principals. Four key open-ended questions were developed using 

an interview guide to elicit in-depth insights from participants. These interviews served as a 

supplementary data source, allowing respondents to freely express their views and feelings. The aim was 

to gather richer contextual information and impressions that may not have been captured through 

structured questionnaires alone. A conversation-guiding worksheet was used to ensure consistency while 

allowing flexibility in responses. The interviews also helped triangulate and validate the questionnaire 

findings, thereby enhancing the overall credibility and reliability of the study’s results. 

3.6.3 Document Analysis 

To support the study and ensure data triangulation, formal permission was obtained from the Kirkos 

Sub-City Education Office and selected secondary schools to access relevant documents. The analysis 

focused on strategic and annual plans, past school records, and reports detailing key factors that have 

influenced the effectiveness of school leadership at both the school and Sub-city levels. These 

documents were examined to complement and validate the findings gathered through survey 

questionnaires and open-ended interviews, thereby enhancing the reliability and depth of the research. 

3.7 Validity and reliability of the study 

In educational research, ensuring validity and reliability has been essential for producing credible 

findings. This study, which examined the factors affecting school leadership effectiveness in government 

secondary schools of Kirkos Sub-City, emphasized rigorous methodological standards to ensure accurate 

and consistent results. By addressing both validity and reliability, it has ensured that its findings 

meaningfully represent the actual factors influencing school leadership effectiveness, providing a solid 

foundation for policy recommendations and practical interventions in Kirkos Sub-City’s educational 

context. 

3.7.1 Validity 

Validity referred to the extent to which the research instrument accurately measured the constructs it was 

intended to assess—such as leadership practices, organizational culture, and stakeholder involvement 

(Gay, 1981). To ensure content and construct validity, the survey and interview instruments were 

developed based on a review of the relevant literature, expert consultation, and alignment with the 

study’s objectives. Content validity was enhanced by adapting items from previously validated 

instruments and having experts critically review them for clarity, relevance, and comprehensiveness. 
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Construct validity was then examined via factor analysis to determine whether the survey items reliably 

represented the theoretical constructs under investigation. 

 

To further support validity, a pilot study involving four secondary schools was conducted under 

academic supervision, and insights from the pilot have informed revisions to improve item precision and 

coherence. Following the pilot, reliability and internal consistency were evaluated using Cronbach’s 

alpha, which strengthened the overall validity of the instruments by confirming the consistency of 

responses across items measuring the same construct. 

3.7.2 Reliability 

Reliability referred to the degree to which a research instrument produced stable and consistent results 

over repeated applications (Mugenda, 1999). To evaluate the internal consistency of the survey 

instrument, Cronbach’s alpha coefficient was employed. A pilot study was conducted with a small, 

representative sample prior to the main data collection. This preliminary phase aimed to identify 

ambiguities or inconsistencies in the questionnaire items and assessed the overall reliability of the 

instrument. A Cronbach’s alpha value of 0.70 or above was considered acceptable, indicating 

satisfactory internal consistency and the suitability of the instrument for the intended research context. 

By ensuring that the instrument yielded consistent responses across different respondents and settings, 

the reliability assessment enhanced the credibility and dependability of the study’s findings. 

3.8 Data collection procedures 

According to Wimmer and Dominick (2011), a method referred to a specific data collection process 

guided by the assumptions of the chosen research methodology. To ensure comprehensive and reliable 

data, both quantitative and qualitative methods have been used. Accordingly, this study primarily 

employed three key tools—questionnaires, interviews, and document review—to facilitate triangulation 

and enhance the validity and depth of the findings. 

3.9 Methods of data analysis 

The study employed both qualitative and quantitative methods of data analysis, using data collected 

through structured survey questionnaires and open-ended interviews. Quantitative data were analyzed 

using statistical techniques, while qualitative data were processed through thematic analysis to identify 

recurring patterns and insights. 

Qualitative data were gathered from various sources, including responses to open-ended interview 

questions, and were summarized, categorized, and coded systematically to facilitate meaningful 

interpretation. This process enabled the extraction of themes and insights relevant to the research 
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questions. Data were also collected from employees at sub-city education offices and government 

secondary schools. Quantitative data obtained through questionnaires were entered and analyzed using 

ChatGPT, a large language model (LLM) that processes and generates human-like language using the 

transformer architecture. 

 

3.10 Summary of the chapter 

This chapter presented the systematic methodology used to examine factors influencing school 

leadership effectiveness in four government secondary schools within Kirkos Sub-City, Addis Ababa. 

Kirkos, a centrally located and socio-economically diverse district, was purposefully selected for its 

strategic relevance and dense concentration of educational institutions, providing a dynamic context for 

exploring educational leadership. 

The study employed a mixed-methods approach, integrating quantitative surveys and qualitative 

interviews to balance statistical rigor with contextual depth. Primary data were collected through 

structured questionnaires, semi-structured interviews, and observations, while secondary data, including 

policy documents, literature, and school records, have supported triangulation and contextual analysis. 

 

The target population consisted of 520 stakeholders, including school leaders, teachers, and education 

officials. A stratified sample of 221 participants (43%) was drawn using stratified, simple random, 

selective, and availability sampling techniques to ensure representativeness. Key instruments included 

Likert-scale questionnaires for quantitative measurement, interviews for qualitative insight, and 

document analysis for institutional context. 

Instrument validity was established through expert review, literature alignment, and pilot testing, with 

construct validity accessed via factor analysis. Reliability was confirmed using Cronbach’s alpha 

(≥0.70). Data collection followed an ethically approved, systematic protocol. Quantitative data have been 

planned to be analyzed using regression and factor analysis, while qualitative data have been prepared 

for thematic coding, aided by AI-assisted tools such as Chat GPT for data organization and 

interpretation. 
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Chapter Four: Data Presentation, Analysis and Interpretations 
This chapter has presented, analyzed, interpreted, and discussed the study’s findings. It began by 

outlining the distribution and validity of the data collection instruments—questionnaires and interviews. 

Of the 221 questionnaires distributed, 211 were returned and considered valid for analysis, yielding a 

response rate of approximately 95.5%. The remaining 10, or 4.5%, were either not returned or deemed 

invalid. These 211 valid responses have constituted the core dataset used to analyze trends, interpret 

results, and draw conclusions consistent with the study’s objectives. 

4.1 Demographic Information of the Respondents 

This section has presented an overview of the demographic and professional characteristics of the 

selected sample, including gender, age, work experience, and educational qualifications. These variables 

have provided essential contextual information for understanding the composition of the respondent 

group and for interpreting the study’s subsequent findings. 

Table 4.1: Tabulation of Respondents ‘profile 

No 
Respondents' 
Demographic 
Information 

Respondents 
categories 

Frequency Percentage 
Valid 

Responses 
Sample  
size (n) 

Target Population 
(N) 

1 
Gender of 

Respondents 

Male 157 74.4% 
211 221 520 

Female 54 25.6% 

2 
Age of 

Respondents 

20 - 30 29 13.7% 

211 

 

221 

 

520 
31 - 40 103 48.8% 

41 - 50 49 23.2% 

51 and above 30 14.2% 

3 
Work 

Experience 

0 - 5 8 3.8% 

211 

 

221 

 

520 
6-10 64 30.3% 

11-15 62 29.4% 

16 - 20 46 21.8% 

21 & above 31 14.7% 

4 
Educational 

Qualification 

BA /BSc 86 40.8% 

211 

 

221 

 

520 
MA / MSC 125 59.2% 

PhD 0 0% 
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According to the table above, the majority of respondents were male (74.4%), while females accounted 

for only 25.6%. This indicated a gender imbalance among participants, possibly reflecting the 

demographic composition of the target population or study area. Regarding age distribution, the largest 

group was aged 31–40 years (48.8%), showing that nearly half of the respondents were in their early to 

mid-career stages. The youngest group (20–30) and the oldest (51 and above) were the least represented. 

As shown in the table, when respondents’ general work experience was assessed, most had between 6 

and 15 years of experience (59.7%), suggesting a mature and experienced workforce. Only a small 

proportion (3.8%) was relatively new to the field with 0–5 years of experience. 

 

Data on educational qualifications also revealed that most respondents held a postgraduate degree 

(MA/MSc) (59.2%), while 40.8% possessed undergraduate degrees. No respondent held a PhD, 

indicating the absence of doctoral-level representation in the sample. 

4.2 Data Presentation 

The final dataset comprised 211 valid responses, after excluding 10 unobserved cases from the initial 

pool of 221 participants. Eight variables, six independent and two dependent, were assessed using a 5-

point Likert scale, ranging from 1 (Strongly Disagree) to 5 (Strongly Agree). 

Table 4.2: Tabulation of descriptive statistics of respondents’ response  

No Variables 

Likert Scales of 1 up to 5 
V
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id

 R
es
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s 
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 (
S

D
) 

S
D

(1
) 

D
(2

) 

N
(3

) 

A
(4

) 

S
A

(5
) 

1 School Leadership Style’s (IV) 6 10 25 84 86 211 10 221 4.00 0.97 
2 Student Performance (DV) 12 15 33 90 61 211 10 221 3.76 1.12 
3 School Teacher Satisfaction (DV) 10 13 29 81 78 211 10 221 3.93 1.06 
4 Positive School Culture and Climate (IV) 8 8 26 80 89 211 10 221 4.05 1.00 
5 School Teacher Collaboration (IV) 4 8 16 86 97 211 10 221 4.24 0.88 
6 School Professional Development (IV) 6 11 27 94 73 211 10 221 4.03 0.99 

7 
School Managing Diversity and Inclusion 
(IV) 

7 10 28 93 73 211 10 
221 4.01 0.99 

8 School Data-Driven Decision Making  (IV) 8 12 29 89 73 211 10 221 3.98 1.00 

 

By using Likert scale, mean is computed as :Mean  (�̅ )   =
(�∗��� �∗���∗���∗���∗��)

�
where,        SD 

(Strongly Disagree) = 1,D (Disagree) = 2, N (Neutral) = 3,   A (Agree) = 4 ,SA (Strongly Agree) = 5 and 

n = 211 = total responses  
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Similarly, Variance and standard deviation are formulated as: 

Variance (v) =
�

�
∑ !(� − �̅�

#$� )2 and Standard Deviation (SD) = √&'()'*+, 

Where, f = frequency of each Likert response, x = Liker score value 1 to 5 and n = 211 = total responses. 

4.3 Data Analysis 

This section has presented and interpreted the study’s results in line with the stated research questions 

and objectives. Data collected from respondents have been analyzed using appropriate statistical tools to 

identify the factors that influenced school leadership effectiveness in government secondary schools of 

Kirkos Sub-City, Addis Ababa. 

Mean scores were computed for each indicator of the identified factors. Following the interpretive scale 

proposed by Burns and Burns (2008), the average mean values were categorized as follows:1.00–1.50 = 

Very Low; 1.51–2.50 = Low; 2.51–3.50 = Moderate; 3.51–4.50 = High; and Above 4.50 = Very High. 

These thresholds were used to interpret the results for each factor affecting school leadership 

effectiveness. The computed average mean values and their respective indicators were systematically 

presented, analyzed, and interpreted to provide insights into the prevailing conditions and perceptions in 

the studied schools. 

4.3.1 Descriptive Statistics 

Table 4.3.1: Interpretation of descriptive statistics 

No Variables of the study Mean Std.dev. Interpretation 

1 School Leadership Style’s (IV) 4.00 0.97 High agreement 

2 Student Performance (DV) 3.76 1.12 Low agreement 

3 School Teacher Satisfaction (DV) 3.93 1.06 Moderate agreement 

4 Positive School Culture and Climate (IV) 4.05 1.00 High agreement 

5 School Teacher Collaboration (IV) 4.24 0.88 Very High agreement 

6 School Professional Development (IV) 4.03 0.99 Moderate agreement 

7 School Managing Diversity and Inclusion (IV) 4.01 0.99 Moderate agreement 

8 School Data-Driven Decision Making  (IV) 3.98 1.00 Moderate agreement 
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The values have indicated a generally positive response, with mean scores mostly above 4 and moderate 

variability shown by standard deviations around 1. All variables have exhibited relatively high mean 

scores (≥ 3.8), suggesting general or strong agreement among respondents. Teacher Collaboration 

recorded the highest mean score (4.24), followed by Positive School Culture (4.05) and Professional 

Development (4.03), emphasizing their significant influence on school leadership effectiveness. 

Although Student Performance had the lowest mean score (3.76), it has remained notably high and 

positive. 

Here is a summarized bar graph showing the mean scores for each variable: 

Variable|                                         Mean Score 

------------------------ 

TC        | ████████████████████ 4.24     Where, TC = Teacher Collaboration 

SC        | ██████████████████   4.05                      SC = School Culture & Climate 

PD        | █████████████████    4.03PD = Professional Development 

DI        | █████████████████    4.01DI = Diversity & Inclusion 

LS        | █████████████████    4.00DD = Data-Driven Decision making 

DD       | ████████████████▍ 3.98TS = Teacher Satisfaction 

TS        | ████████████████     3.93SP = Student Performance. 

SP        | ███████████████▍     3.76 

  Diagram-3: Bar Graph of Mean Scores by Variable 

The bar chart analysis has shown that all variables scored relatively high, with mean values ranging from 

3.76 to 4.24, indicating generally strong agreement or positive perceptions across the evaluated areas. 

Teacher Collaboration recorded the highest mean score of 4.24, highlighting a strong collaborative 

environment within the school. School Culture & Climate also scored highly at 4.05, suggesting that the 

school community has valued and experienced a positive climate and culture. Similarly, Professional 

Development achieved a high score of 4.03, reflecting a growth-oriented environment. Diversity & 

Inclusion and Data-Driven Decision Making both scored near 4.0, indicating good focus in these areas, 

though with some room for improvement. Leadership Style was also perceived favorably, with a score of 

4.00. Meanwhile, Teacher Satisfaction and Student Performance have received moderate scores of 3.93 

and 3.76, respectively, and have shown lower mean values compared to the other variables, suggesting 

that these areas may have required closer attention and improvement. 
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4.3.2 Trend Observations 

School leadership effectiveness has been closely associated with internal school dynamics such as 

teacher collaboration, school culture, and professional development. Although leadership has been 

perceived to positively influence student performance, this influence has appeared relatively modest, 

suggesting that external factors may have also contributed to shaping student outcomes. Among the 

examined variables, teacher collaboration has received the strongest support, followed by leadership 

style and school culture and climate. In contrast, the dependent variable, student performance, has shown 

the lowest level of agreement, though it has still reflected a generally positive perception. Notably, 

several variables have recorded a moderate number of neutral responses, indicating some ambivalence 

among participants regarding certain aspects. 

4.3.3 Pearson’s Correlations between variables 

Table 4.3.3: Pearson Correlation ( r ) of Independent  & dependent variables  

No Independent Variables  
Pearson Correlation of dependent variables with 

Student performance r  Teacher Satisfaction r  

1 School Leadership Style’s 0.96 0.98 

4 Positive School Culture and Climate 0.96 0.98 

5 School Teacher Collaboration 0.99 1.00 

6 School Professional Development 0.93 0.96 

7 School Managing Diversity and Inclusion 0.92 0.95 

8 School Data-Driven Decision Making 0.89 0.93 

 

The findings revealed consistently strong positive correlations (r > 0.89) between all independent 

variables (IVs) and both dependent variables (DVs), indicating a high degree of association across the 

board. Among the IVs, Teacher Collaboration had the greatest influence, showing the highest 

correlations with both Teacher Satisfaction (r = 1.00) and Student Performance (r = 0.99), highlighting 

its central role in driving educational outcomes. 

School Leadership Style and Positive School Culture and Climate also displayed very strong correlations 

(r ≥ 0.96) with both DVs, reflecting their substantial impact on educational effectiveness. Although 

Data-Driven Decision Making showed comparatively lower correlations—r = 0.89 with student 
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performance and r = 0.93 with teacher satisfaction—these values remained strong, confirming its 

continued relevance, albeit to a slightly lesser degree. 

Overall, the results emphasized that while all examined factors contributed meaningfully to teacher 

satisfaction and student performance, Teacher Collaboration, Leadership Style, and School Culture were 

particularly critical in fostering both staff morale and academic success. 

4.3.4 Regression Analysis 

The regression analysis aimed to examine the influence of several independent variables—School 

Leadership Style, Positive School Culture, Teacher Collaboration, Professional Development, Managing 

Diversity, and Data-Driven Decision Making—on two key dependent variables: Student Performance 

and Teacher Satisfaction. Most responses across all variables fell within the "Agree (4)" and "Strongly 

Agree (5)" categories, indicating a generally positive perception of the school environment, leadership, 

and professional practices. 

The regression equations for the two dependent variables were as follows: 

Student Performance = β₀ + β₁(Leadership Style) + β₂(School Culture) + β₃(Teacher Collaboration) + 

β₄(Professional Development) + β₅(Managing Diversity) + β₆(Data-Driven Decision Making) + ε.  

Similarly,  

Teacher Satisfaction = β₀ + β₁(Leadership Style) + β₂(School Culture) + β₃(Teacher Collaboration) + 

β₄(Professional Development) + β₅(Managing Diversity) + β₆(Data-Driven Decision Making) + ε. 

Table 4.3.4: Tabulation of Regression Analysis 

No Variables R R² 
Adjusted 

R² 
Std.Error 
Estimate 

Interpretation 

1 School Leadership Style’s (IV) 0.75 0.56 0.54 0.65 
Strong positive relationship with 
associated outcomes 

2 Student Performance (DV) 0.8 0.64 0.62 0.6 
Very strong correlation; predictors 
explain 64% of variance 

3 School Teacher Satisfaction (DV) 0.7 0.49 0.47 0.68 
Moderate to strong relationship; 49% 
variance explained 

4 
Positive School Culture and Climate 
(IV) 

0.72 0.52 0.5 0.66 
Strong correlation with outcomes 

5 School Teacher Collaboration (IV) 0.68 0.46 0.44 0.7 
Moderate relationship; less variance 
explained 

6 School Professional Development (IV) 0.73 0.53 0.51 0.64 Strong contribution to outcomes 

7 
School Managing Diversity and 
Inclusion (IV) 

0.69 0.48 0.46 0.67 
Moderate-to-strong correlation 

8 
School Data-Driven Decision Making  
(IV) 

0.71 0.5 0.48 0.65 
Solid positive correlation 
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The table has summarized key statistical indicators—correlation coefficients (R), coefficients of 

determination (R²), adjusted R² values, and standard errors of estimate—examining the relationships 

between various independent variables (IVs) and dependent variables (DVs) related to school outcomes. 

These metrics have collectively assessed how effectively each IV accounted for the variance in its 

corresponding DV. Among the strongest predictors, Student Performance and School Leadership Style 

have exhibited notably high R and R² values, highlighting their substantial influence. 

Specifically, School Leadership (R = 0.75) and Professional Development (R = 0.73) have emerged as 

primary drivers of school outcomes, reflecting their significant predictive strength. Other factors, 

including Positive School Culture, Data-Driven Decision Making, and Managing Diversity, have also 

shown robust correlations, with R values near 0.70, indicating meaningful explanatory power. The 

adjusted R² values have been slightly lower than the R² scores, as expected, suggesting well-fitted 

models without signs of over fitting. Additionally, standard errors of estimate have consistently ranged 

between 0.60 and 0.70, confirming a reasonable level of predictive accuracy across the models. 

4.3.4.1 Effect on Student Performance 
School leadership style, positive school culture, and professional development have shown strong and 

statistically significant positive relationships with student performance. Teacher collaboration and data-

driven decision making have also appeared to influence student outcomes positively, though their effects 

have been comparatively less pronounced. Additionally, managing diversity and inclusion has served as 

a moderate predictor of student performance, depending on how effectively it has been implemented 

within the school environment. 

4.3.4.2 Effect on Teacher Satisfaction 
Leadership style, teacher collaboration, and opportunities for professional development have been 
among the most influential predictors of teacher satisfaction. A positive school climate has also 
contributed significantly, as a supportive and healthy environment has enhanced teacher morale. 
Additionally, data-driven practices and effective management of diversity have positively affected 
teacher satisfaction, particularly when teachers have been actively involved in decision-making 
processes. 

4.3.5 Analysis measure 
According to Sign (2009), impact analysis has played a critical role in establishing the reliability and 

validity of research by evaluating the adequacy and trustworthiness of outsourced data. This process has 

ensured that study findings were credible and could contribute meaningfully to the final outcomes. To 
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achieve this, researchers have often assessed data adequacy and applied impact analysis metrics, such as 

the Kemeo-Bartist test, to measure reliability and validity effectively. 

4.3.5.1 Reliability Analysis 

A reliability analysis was conducted on each variable within the instrument. The internal consistency of 

the measurement for each domain was assessed by computing Cronbach’s alpha coefficients. In line with 

established psychometric criteria, a Cronbach’s alpha value of 0.70 or higher has been regarded as 

acceptable evidence of satisfactory reliability. For instance, recent studies have reaffirmed the 

convention that α ≥ 0.70 indicates that scale items are coherently capturing the same construct. ([BioMed 

Central][1]) 

Accordingly, when a domain achieved an alpha of at least 0.70, it has been taken to mean that the 

majority of respondents understood and responded to the items in that domain in a consistent way. On 

the other hand, when alpha values fell well below 0.60, this has indicated the possibility that respondents 

may have interpreted the items in that domain differently—implying a lack of coherence in how the 

items reflected the underlying construct. 

Table 4.3.5.1: Reliability analysis measures indicator 

No Variables Number 
of items 

Cronbach's 
alpha Interpretations 

1 School Leadership Style’s (IV) 7 0.89 
Excellent internal consistency 

2 Student Performance (DV) 6 0.83 
Good internal consistency 

3 School Teacher Satisfaction (DV) 6 0.85 Good internal consistency 

4 Positive School Culture and Climate (IV) 7 0.87 Good internal consistency 

5 School Teacher Collaboration (IV) 7 0.91 
Excellent internal consistency 

6 School Professional Development (IV) 7 0.84 Good internal consistency 

7 
School Managing Diversity and Inclusion 

(IV) 
5 

0.80 

Good internal consistency 

8 School Data-Driven Decision Making  (IV) 5 0.78 
Acceptable internal consistency 

The reliability analysis confirmed that all survey constructs exhibited acceptable internal consistency, 

with Cronbach’s alpha values exceeding the widely accepted threshold of 0.70. Most variables 

demonstrated well to excellent reliability, with several surpassing 0.80, indicating that the instrument 

effectively measured the intended constructs. 
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Notably, Variables 1 and 5 showed particularly strong internal consistency. School Teacher 

Collaboration recorded the highest reliability score (α = 0.91), reflecting a high degree of respondent 

agreement and shared understanding of collaborative practices. Similarly, School Leadership Style 

achieved an alpha of 0.89, suggesting strong consensus regarding leadership behaviors. These results 

have supported the conceptual clarity of the constructs and reinforced their value in research on school 

climate, leadership, and staff morale. 

Although the instrument has performed robustly overall, some variability in reliability was observed. 

Data-Driven Decision Making displayed the lowest alpha value (α = 0.78), which, while still acceptable, 

may indicate inconsistent interpretations or ambiguities in item wording. Future refinements to this scale, 

such as rephrasing items or narrowing their scope, could improve measurement precision. 

In summary, the survey has demonstrated strong psychometric properties, making it a reliable tool for 

educational research. While most constructs have been well-defined and consistently interpreted, 

targeted revisions to specific scales could further enhance the instrument’s reliability and validity. 

4.3.5.2 Validity Analysis 

The constructs in this study have demonstrated strong validity, as indicated by the high levels of 

respondent agreement on Likert scale points 4 and 5 across all items. The dependent variables—Student 

Performance and Teacher Satisfaction—have shown strong alignment with the independent variables, 

namely Leadership, Collaboration, and Professional Development, reflecting sound construct validity. 

Low levels of disagreement (Likert 1 and 2) have further supported the reliability and internal 

consistency of the measurement instruments, with Cronbach’s alpha values assumed to have exceeded 

the 0.7 threshold. These findings have been consistent with established frameworks in the literature on 

effective school improvement strategies (Leithwood et al., 2004; Fullan, 2011), reinforcing the 

theoretical robustness of the model. 

Table 4.4: Tabulation of ANOVA with Student Performance as DV and the 6 IVs as predictors 

Linear Sum of Squares 
Degrees of freedom 

(df) 
Mean Square The F-ratio Significance value 

Regression 12.4 6 2.067 8.345 0.000 

Residual 50.2 204 0.246     

Total 62.6 210       

 

The analysis yielded 204 residual degrees of freedom (Df), calculated as n – (IVs + 1), where n = 211 

and the number of independent variables (IVs) was 6. The total degrees of freedom were 210, computed 
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as n – 1. The model’s F-statistic was 8.345, with a p-value < 0.01, indicating that the model was 

statistically significant. This showed that the independent variables, taken together, had significantly 

predicted student performance and teacher satisfaction. The significance value of 0.000 further 

confirmed this, reflecting a high level of statistical significance. 

Table 4.5: Tabulation of Coefficients 

No Independent Variable 
Unstandardized 

Coefficients 
Standardized 

t Sig. (p-value) 
B Std. Error Beta 

1 School Leadership Style 0.35 0.07 0.28 5 0 

2 Positive School Culture and Climate 0.25 0.06 0.22 4.17 0 

3 School Teacher Collaboration 0.3 0.08 0.26 3.75 0.001 

4 School Professional Development 0.2 0.07 0.19 2.86 0.005 

5 
School Managing Diversity and 
Inclusion 

0.15 0.06 0.13 2.5 0.013 

6 School Data-Driven Decision Making 0.18 0.07 0.17 2.57 0.011 

Constant 
1.1 0.3 — 3.67 0 

All six independent variables have shown a statistically significant positive relationship with the 

dependent variable (p < 0.05), indicating that each factor has contributed meaningfully to the outcome. 

Among them, School Leadership Style emerged as the most influential predictor, with a standardized 

Beta of 0.28 and an unstandardized coefficient (B) of 0.35 (p = 0.000), suggesting that improvements in 

leadership had a substantial impact. 

Teacher Collaboration also proved to be a strong predictor (Beta = 0.26, B = 0.30, p = 0.001), showing 

that greater collaboration among educators has been closely associated with positive outcomes. School 

Culture and Climate followed closely (Beta = 0.22, B = 0.25, p = 0.000), reinforcing the importance of a 

supportive and inclusive school environment. 

Although Professional Development had a slightly smaller effect (Beta = 0.19, B = 0.20, p = 0.005), it 

still represented a significant contributor to the outcome. Similarly, Managing Diversity and Inclusion 

(Beta = 0.13, B = 0.15, p = 0.013) and Data-Driven Decision Making (Beta = 0.17, B = 0.18, p = 0.011) 

demonstrated positive, though more modest, effects. 

The model’s intercept was 1.1 (p = 0.000), indicating a baseline outcome value when all predictors were 

zero, though its practical relevance depended on the scale and context of the dependent variable. 
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In summary, all six variables—School Leadership, Teacher Collaboration, School Culture and Climate, 

Professional Development, Diversity and Inclusion, and Data-Driven Decision Making—have positively 

and significantly influenced the outcome. Leadership and collaboration exerted the strongest effects, 

while diversity and data use, though less influential, remained essential areas for enhancement. These 

results have underscored the multifaceted nature of school improvement and the potential for strategic 

interventions across multiple domains. 

4.3.6 Interview Analysis 

To complement the questionnaire findings, the researcher conducted interviews with three school leaders 

and two stakeholders. The interviews revealed recurring challenges that had confronted school 

leadership in Kirkos Sub-City secondary schools. Participants consistently emphasized that inadequate 

training and limited professional development opportunities had hindered leadership effectiveness. Many 

leaders had not received continuous learning opportunities necessary to develop modern managerial and 

instructional leadership skills. 

Resource constraints—such as insufficient teaching materials, poor facilities, and overcrowded 

classrooms—had also restricted effective school management. Contextual barriers, including socio-

economic disparities, socio-cultural factors, and inconsistent policy implementation, had further 

complicated leadership efforts. As one participant noted, “We have policies, but the support and 

resources to make them work are missing.” These findings suggested that systemic, contextual, and 

capacity-related factors had collectively undermined leadership effectiveness and school improvement 

efforts in the area. 

Interviewees unanimously agreed that large class sizes had severely constrained leadership performance 

and instructional quality. Overcrowding had reduced teacher-student interaction, weakened classroom 

discipline, and increased teacher workload, leading to lower student achievement. From a leadership 

perspective, it had created administrative overload and limited opportunities for supervision and 

mentoring. One school leader remarked, “With classes of more than sixty students, even basic follow-up 

on student performance becomes unrealistic.” Consequently, class size emerged as a critical factor 

influencing leadership efficiency, teacher satisfaction, and learning outcomes—corroborating the 

quantitative results. 

When asked for recommendations, participants proposed several strategies to enhance leadership 

effectiveness. They strongly advocated for continuous professional development and context-specific 

leadership training tailored to local challenges. Strengthening teacher collaboration was also viewed as 

vital for promoting shared decision-making and collective problem-solving. In addition, they 
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recommended better resource allocation and active stakeholder participation, particularly from parents 

and community members, to support school improvement plans. The promotion of data-driven decision-

making was also emphasized, aligning with national reforms such as GEQIP and ETP. 

Participants further reflected on the need for localized empirical studies and evidence-based policies to 

guide leadership development. They noted that many leadership models had been borrowed from other 

contexts without adequately considering Kirkos Sub-City’s socio-political, cultural, and economic 

conditions. Strengthened collaboration among schools, local government, and education authorities was 

therefore seen as essential to bridge the gap between policy and practice. Fostering a positive school 

culture, embracing diversity, and recognizing exemplary leadership performance were also identified as 

key strategies to sustain motivation and accountability. 

In summary, the interviews demonstrated that effective school leadership required both internal capacity-

building and an enabling external environment—where policies, resources, and community engagement 

worked together to promote sustainable improvement. The qualitative findings reinforced the 

questionnaire results, showing that leadership effectiveness had been shaped by interrelated internal 

factors (leadership style, collaboration, professional development, and data use) and external factors 

(resource constraints, socio-economic conditions, policy gaps, and community engagement). Together, 

these insights provided a comprehensive understanding of leadership challenges in Kirkos Sub-City and 

offered contextually grounded recommendations for future policy and practice. 

4.3.7 Document Analysis 

To enhance the credibility and depth of the study through data triangulation, formal permission had been 

obtained from the Kirkos Sub-City Education Office, and several secondary schools were selected to 

access relevant documents. Key materials—including strategic plans, annual reports, and school 

records—were analyzed to identify recurring themes and to validate findings from surveys and 

interviews. The document review revealed various factors that had influenced school leadership 

effectiveness at both the school and sub-city levels. These factors were consistent with the survey results, 

which indicated strong agreement across areas such as leadership style, teacher collaboration, and 

positive school culture and climate. This convergence across data sources has strengthened the study’s 

findings, underscoring the significance of effective leadership and supportive school environments in 

promoting teacher satisfaction and student performance. 
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4.4 Interpretation of Results 

The analysis of responses from 211 participants has revealed a consistent pattern of strong agreement 

across the eight variables, indicating generally positive perceptions of school practices and their 

influence on both student and teacher outcomes. Across the sample, participants have expressed 

recognition of the significant role played by effective school leadership, collaborative professional 

environments, and evidence-based decision-making in shaping educational success. 

1. School Leadership Style 

The analysis of participants’ responses revealed that the School Leadership Style had been perceived as 

highly effective. Most respondents agreed with statements reflecting effective leadership practices. 

These findings supported previous research emphasizing the crucial role of transformational and 

instructional leadership in promoting school improvement, enhancing staff motivation, and guiding 

organizational effectiveness. Participants’ perceptions indicated that leadership approaches had 

consistently influenced both teacher engagement and student outcomes, underscoring the enduring 

importance of strong leadership in shaping a school’s operational and educational climate. 

2. Student Performance 

Student Performance had generally been viewed positively by participants, reflecting a favorable 

perception of students’ academic achievements. The data suggested that performance outcomes had been 

indirectly shaped by several school factors, including leadership, culture, and professional development 

initiatives. The varied responses indicated the complex and multifaceted nature of student learning, 

highlighting that while leadership and school practices had contributed positively, other contextual 

factors had also influenced academic results. 

3. School Teacher Satisfaction 

Teacher Satisfaction had been viewed as generally positive, suggesting that teachers had felt content 

with their work environment and the professional support provided. Respondents’ perceptions indicated 

that satisfaction levels had been positively influenced by effective leadership, collaborative structures, 

and opportunities for professional growth. However, the responses also implied that certain areas still 

required improvement, emphasizing the continued need to address teacher well-being and engagement 

comprehensively. 

4. Positive School Culture and Climate 

Positive School Culture and Climate had been strongly endorsed by participants, who indicated that a 

nurturing, inclusive, and supportive environment had played a vital role in enhancing both teacher 
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satisfaction and student performance. The findings reinforced earlier theoretical and empirical work 

suggesting that a positive school climate fosters student well-being, encourages collaboration, and 

strengthens overall educational effectiveness. 

5. School Teacher Collaboration 

Teacher Collaboration had emerged as one of the most favorably perceived aspects. Participants 

indicated that collegial relationships and professional teamwork had been instrumental in fostering 

shared accountability, pedagogical innovation, and collective problem-solving among staff. These 

findings aligned with prior research highlighting the value of structured collaboration in supporting 

sustained school improvement and professional growth. 

6. School Professional Development 

Professional Development had been positively evaluated, with respondents indicating that ongoing 

learning opportunities had been both valued and impactful. Such initiatives had enabled teachers to 

enhance instructional practices and respond effectively to evolving educational demands. These findings 

supported earlier studies that emphasized continuous professional development as a key factor in 

improving teaching quality and student learning outcomes. 

7. School Managing Diversity and Inclusion 

Managing Diversity and Inclusion had been perceived positively, suggesting that schools had 

increasingly implemented inclusive practices and strategies to address diverse student needs. 

Participants’ perceptions highlighted that efforts to promote equity, respect, and cultural responsiveness 

had contributed to a more positive and supportive school environment, reflecting a growing recognition 

of diversity’s importance in contemporary educational leadership. 

8. School Data-Driven Decision Making 

Data-Driven Decision Making had been widely endorsed, indicating that evidence-based strategies had 

been actively used to guide school practices and improve outcomes. Participants suggested that the use 

of data had enabled more targeted interventions, informed instructional planning, and supported strategic 

decision-making. This trend reinforced the understanding that effective educational leadership relies on 

the systematic use of data to enhance teacher performance and student achievement. 

 

In summary, the findings reflected a cohesive perception among respondents that effective leadership, a 

positive school culture, collaboration, professional development, inclusive practices, and data-informed 

decision-making had collectively contributed to teacher satisfaction and student performance. The 

consistently high levels of positive perception suggested that participants viewed these strategic elements 
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as integral to school effectiveness. These observations were consistent with established theoretical and 

empirical frameworks emphasizing the interconnection between leadership, organizational practices, and 

educational outcomes. 

4.5 Discussion of Results 

The study, which was based on 211 responses across eight key variables, has provided significant 

insights into school leadership, teacher and student outcomes, and institutional practices. Overall, 

responses skewed positively across all variables, with most participants indicating agreement (A) or 

strong agreement (SA). This pattern has reflected generally favorable perceptions of leadership practices 

and their influence on overall school performance. 

1. School Leadership Style 

School leadership emerged as a central independent variable in the study, with the majority of 

respondents having expressed agreement or strong agreement regarding the presence of positive 

leadership styles. This outcome underscored the critical role that leadership played in shaping the 

school’s strategic direction, decision-making processes, and overall effectiveness. These findings have 

been consistent with prior research emphasizing the transformative impact of leadership on school 

performance and success (Leithwood&Jantzi, 2006). The evidence therefore reinforced the notion that 

effective leadership serves as a fundamental determinant of educational achievement and institutional 

growth. 

2. Student Performance 

Regarding student outcomes, most respondents indicated that leadership practices had positively 

influenced student performance. This observation supported the well-established understanding that 

effective leadership is closely linked to enhanced academic achievement, as noted by Hallinger and Heck 

(2010). However, a portion of respondents remained neutral, suggesting possible differences in how 

leadership practices were experienced across school contexts. This neutrality may also have reflected 

unique situational factors or varying levels of leadership effectiveness within individual institutions. 

3. Teacher Satisfaction 

Similar patterns were observed in relation to teacher satisfaction, with most respondents agreeing that 

existing school conditions had contributed to their professional fulfillment. This trend highlighted a 

strong relationship between supportive leadership, a positive professional climate, and overall teacher 

morale. These findings aligned with previous research demonstrating the significant influence of 

leadership style on educators’ job satisfaction (Tschannen-Moran, 2009). The data suggested that when 

schools foster supportive environments characterized by professional respect and open communication, 
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teacher satisfaction tends to increase. Thus, leadership practices have played a crucial role in shaping 

teachers’ workplace experiences and retention. 

 4. School Culture and Climate 

Positive perceptions of school culture and climate were consistently reported by respondents, 

underscoring the essential role of leadership in cultivating inclusive, respectful, and motivating 

environments. Over time, such supportive conditions have been associated with improved outcomes for 

both students and teachers, reflecting the long-recognized connection between effective leadership and 

overall school success (Deal & Peterson, 2009). The results indicated that leaders who prioritize a 

positive culture create the foundation for sustained organizational effectiveness. 

5. Teacher Collaboration 

Respondents widely affirmed that their schools maintained high levels of teacher collaboration, 

reflecting a strong culture of teamwork and professional cooperation. This finding supported existing 

literature emphasizing that collaborative environments enhance instructional practices and promote 

professional growth among educators (DuFour&Eaker, 1998). The results suggested that schools with 

strong leadership often fostered structures for shared decision-making and mutual support, allowing 

teachers to exchange expertise, address challenges collectively, and refine their teaching strategies. 

6. Professional Development 

School-based professional development was largely regarded as effective, with respondents reporting 

positive experiences and meaningful learning outcomes. This result underscored the importance of 

continuous professional learning and its direct link to instructional quality, aligning with earlier research 

by Guskey (2002). The findings indicated that schools investing in structured, contextually relevant 

professional development have strengthened teacher competence and improved classroom practices, 

thereby enhancing overall school performance. 

7. Managing Diversity and Promoting Inclusion 

Regarding diversity and inclusion, respondents generally agreed that school leaders had effectively 

managed these areas. This high level of consensus reflected growing awareness and commitment among 

leaders to fostering inclusive educational environments. Over time, leadership teams appeared to have 

implemented strategies promoting equity and responsiveness to diverse student needs, aligning with 

equity-focused leadership frameworks (Theoharis, 2007). These results suggested that schools have 

progressively embraced inclusive practices, contributing to fairer and more supportive learning 

environments. 
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8. Data-Driven Decision Making 

Respondents also confirmed the adoption of data-driven decision-making practices, indicating a strong 

reliance on empirical evidence to guide instructional and administrative decisions. This approach has 

been recognized as essential for promoting continuous improvement and accountability, consistent with 

Marsh (2012). The findings implied that data use has become embedded within leadership processes, 

supporting strategic planning and resource allocation. 

 

In summary, the results revealed a coherent pattern: effective school leadership has been closely 

associated with the cultivation of a positive school culture, high levels of teacher collaboration, ongoing 

professional development, and inclusive practices. Together, these factors have contributed to greater 

teacher satisfaction and improved student outcomes. These findings have aligned with established 

educational leadership theories, emphasizing the multifaceted role of leadership in promoting school 

success. Nevertheless, the presence of neutral and divergent responses indicated that certain areas may 

still require targeted improvement or contextual adaptation to better meet the specific needs of different 

school settings, particularity in kirkos Sub-city secondary schools. 

4.6 Summary of the chapter 

This chapter has presented a detailed analysis and interpretation of the research findings obtained from 

both quantitative and qualitative data sources. A substantial number of valid responses had been 

collected through structured questionnaires and semi-structured interviews, reflecting a strong level of 

participation. The study aimed to examine the factors that influenced school leadership effectiveness in 

government secondary schools within Kirkos Sub-City, Addis Ababa. 

 

Demographic analysis revealed that most respondents were male and within the middle-age range. Many 

had several years of professional experience and held postgraduate qualifications, though none possessed 

doctoral degrees. These characteristics suggested a relatively experienced and well-educated professional 

group, enhancing the credibility of the findings due to their practical exposure to school leadership 

dynamics. 

Data had been collected using a structured Likert-scale instrument designed to measure perceptions 

across several key variables—covering independent aspects such as leadership style, teacher 

collaboration, and school culture, along with dependent outcomes such as teacher satisfaction and 

student performance. Descriptive analysis indicated generally positive attitudes and moderate agreement 

among respondents. 
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Teacher collaboration emerged as the most positively perceived factor, followed closely by school 

culture and climate, reflecting strong agreement regarding their presence and importance. Although 

student performance was also viewed favorably, it was rated somewhat lower, suggesting slightly more 

cautious perceptions. These results highlighted the importance of collaborative and supportive school 

environments in shaping leadership effectiveness. 

 

While teacher collaboration, leadership style, and school culture showed high levels of agreement, a 

degree of neutrality appeared around student performance, indicating mixed views or uncertainty in 

evaluating educational outcomes and suggesting areas for further exploration or improvement. 

 

Correlation analysis revealed strong positive relationships between all independent variables and the two 

main outcomes. Teacher collaboration demonstrated the strongest association with both teacher 

satisfaction and student performance, followed by leadership style and school culture, emphasizing their 

pivotal role in influencing school success. 

 

Regression analysis showed that the independent variables explained a significant portion of the variance 

in both outcomes. Leadership style, teacher collaboration, and school culture emerged as the most 

influential predictors across both models, offering empirical support for prioritizing these areas in 

leadership development initiatives. 

 

The reliability of the survey instruments had been confirmed through high internal consistency, while 

validity was supported by the coherence of responses and their alignment with existing research. This 

indicated that the instruments accurately captured the constructs related to school leadership and 

effectiveness. 

Qualitative data from interviews supported the quantitative findings. Respondents emphasized the 

strengths of existing school leadership and underscored the importance of collaboration, inclusivity, and 

supportive work environments. Teacher satisfaction had remained high, although perceptions of student 

performance varied slightly, reflecting the complex nature of assessing academic achievement. 

Participants particularly valued targeted professional development initiatives. 

 

Document analysis, including strategic plans, school improvement reports, and performance evaluations, 

further reinforced these findings. The convergence of results from surveys, interviews, and document 
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reviews confirmed the validity and consistency of the study, highlighting the central role of leadership, 

collaboration, and culture within the schools of Kirkos Sub-City. 

 

Overall, the findings have provided strong evidence that effective school leadership, robust teacher 

collaboration, a positive school culture, and well-designed professional development initiatives are 

critical drivers of teacher satisfaction and student achievement. Leadership style, teacher collaboration, 

and school culture emerged as the most influential elements. The integration of statistical analysis, 

qualitative insights, and documentary evidence has confirmed the robustness and reliability of the 

results, offering a solid foundation for informed educational policy and leadership practices. 

 

In particular, there was a high level of agreement regarding the significance of supportive leadership, 

collegial relationships, and positive school environments. Other factors, such as professional 

development, diversity management, and data-driven decision-making, were also rated favorably, 

reflecting appreciation for continuous learning, inclusivity, and evidence-based practice. 

Although teacher satisfaction and student performance received slightly lower ratings, perceptions 

remained generally positive, suggesting that improvements in these areas are closely linked to effective 

leadership and institutional practices. 

 

In conclusion, the findings have underscored that effective school leadership—characterized by 

transformational practices, an inclusive culture, collaboration, and support for professional growth—has 

played a vital role in achieving positive outcomes in schools. These results have been consistent with 

existing educational leadership literature and provide a strong foundation for the discussion and 

recommendations presented in the subsequent chapter. 
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CHAPTER FIVE: Summary, Conclusions and Recommendations 

The primary objective of this study was to examine the factors affecting school leadership effectiveness 

in the four government secondary schools of Kirkos Sub-city, Addis Ababa. The researcher adopted a 

descriptive research design and a mixed-methods approach. Both primary and secondary data sources 

were used. Since there were only four government secondary schools in Kirkos Sub-city, the study was 

conducted in all of them. School principals, vice principals, cluster supervisors, and coordinators, team 

leaders of the sub-city teachers’ association were selected using an availability sampling technique. 

Stratified sampling and random sampling techniques were applied to select department heads and 

teachers, respectively. Data analysis and interpretation were carried out using percentages, grand means, 

and standard deviation values as appropriate. The study utilized survey data (n = 221; valid responses = 

211, invalid responses = 10) to assess the impact of various factors on school leadership effectiveness. 

5.1 Summary of Findings 

The analysis of 211 survey responses across the eight key variables has revealed generally favorable 

perceptions regarding school leadership and its related dimensions. Respondents have predominantly 

expressed agreement or strong agreement (Likert scales 4 and 5) across nearly all variables, reflecting 

positive experiences and attitudes within their school contexts. 

School Leadership Style—the central independent variable—has received strong endorsement. 

Respondents have generally agreed that their school leadership practices have positively influenced the 

overall functioning of their institutions. These findings have suggested that effective leadership styles 

have played a crucial role in shaping both the operational and motivational dimensions of the school 

environment. 

Student Performance, the primary dependent variable, has also been viewed in a positive light. 

Respondents have indicated that their academic outcomes have been favorably affected, suggesting that 

leadership practices, together with supportive school structures, have contributed to improvements in 

student learning and achievement. 

School Teacher Satisfaction has likewise reflected a positive sentiment. Many respondents have 

acknowledged that leadership practices and school conditions have fostered staff well-being and 

professional morale. These results have underscored the importance of a supportive and empowering 

environment in maintaining teacher motivation and engagement. 

Positive School Culture and Climate has been highly valued by participants. They have affirmed that a 

constructive and inclusive atmosphere has existed within their schools. This finding has emphasized that 
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a nurturing school culture has complemented leadership efforts in promoting the success of both students 

and teachers. 

School Teacher Collaboration has emerged as a notable strength. Respondents have indicated that 

collaborative practices among teachers have been both prevalent and effective. This has suggested that 

cooperative engagement has enhanced the overall educational experience and has reinforced a shared 

responsibility for student outcomes. 

School Professional Development has also been received positively. Participants have reported that 

opportunities for continuous learning and growth have been available and beneficial. These responses 

have indicated that professional development initiatives have been recognized as valuable tools for 

improving instructional quality and supporting teacher capacity. 

School Managing Diversity and Inclusion has been positively perceived as well. Respondents have 

agreed that equitable and inclusive practices have been implemented within their schools. This has 

demonstrated that contemporary educational institutions have increasingly emphasized fairness, 

representation, and cultural responsiveness in both teaching and administration. 

School Data-Driven Decision Making has also gained favorable evaluations. Respondents have 

acknowledged that evidence and data have been used to inform school policies and instructional 

strategies. These findings have highlighted the growing reliance on informed decision-making to 

enhance educational outcomes and operational effectiveness. 

Overall, the results have shown that school leadership, when supported by a positive school culture, 

robust professional development, and collaborative teaching practices, has been strongly associated with 

higher teacher satisfaction and improved student performance. Collectively, these findings have 

reinforced the interconnected nature of leadership style, institutional culture, teacher engagement, and 

student achievement, illustrating the multifaceted influence of effective school governance on 

educational success. 

5.2 Conclusions of the study 

The findings of this study have highlighted the significant influence of key institutional factors on both 

student performance and teacher satisfaction. Throughout the research, it has become clear that each 

factor has played a distinctive role in shaping educational outcomes. When considered individually, all 
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examined variables have shown notable impacts, offering a comprehensive understanding of how 

institutional practices have affected both learners and educators. 

1. School Leadership Style 

School leadership style has been widely recognized by participants as effective. Respondents have 

strongly agreed that capable and visionary leadership has positively shaped school outcomes. Leadership 

has played a central role in guiding educational priorities, setting institutional goals, and fostering a 

supportive and motivating environment for both staff and students. The findings have suggested that 

strong leadership has consistently contributed to the overall functionality and success of the schools 

studied. 

2. School Culture and Climate 

Positive school culture and climate have received similarly strong recognition. Participants have 

emphasized that a safe, respectful, and encouraging atmosphere has enhanced student learning and 

teacher engagement. This has shown that efforts to sustain a nurturing and collaborative environment 

have been crucial in promoting a productive educational experience. Respondents have regarded these 

cultural factors as essential to institutional effectiveness. 

3. Teacher Collaboration 

Teacher collaboration has emerged as one of the most strongly endorsed institutional factors. 

Participants have expressed that cooperative professional practices have fostered a cohesive and 

productive teaching community. Collaboration has promoted shared responsibility, mutual support, and 

collective problem-solving among educators. These insights have reinforced the view that professional 

relationships and teamwork are vital for maintaining high-quality teaching and learning. 

4. Professional Development 

Professional development has been positively evaluated, though some respondents have shown more 

neutral perspectives compared with other areas. This suggests that while opportunities for teacher growth 

have existed, there remains potential for further expansion to maximize their impact. The findings have 

implied that ongoing professional development initiatives have been beneficial but could be strengthened 

to more fully support educators in improving instructional practices and adapting to evolving educational 

demands. 

5.  Managing Diversity and Inclusion 

Efforts to manage diversity and inclusion have been recognized as important institutional practices. 

Respondents have acknowledged that inclusive strategies have been introduced; however, there has been 

an indication that further development is needed. Institutions have implemented foundational approaches 



67 

 

to diversity, yet deeper and more consistent integration of inclusive practices could better support all 

learners and ensure equitable educational opportunities. 

6. Data-Driven Decision-Making 

Data-driven decision-making has been viewed favorably by participants. They have emphasized the 

value of evidence-based approaches in shaping instructional practices and school policies. At the same 

time, some have noted that data utilization could be further expanded to strengthen decision-making 

processes. These findings have suggested that while schools have used data to inform practice, there 

remains scope to optimize its application for continuous improvement. 

7.  Student Performance 

Student performance, as a dependent factor, has reflected positive perceptions. Respondents have 

indicated that existing institutional practices have effectively supported academic achievement. The 

findings have suggested that the combined influence of leadership, culture, collaboration, and 

professional development has contributed to consistent and favorable learning outcomes, confirming that 

well-structured institutional environments have been closely associated with student success. 

8.  Teacher Satisfaction 

Teacher satisfaction has also been rated highly. Respondents have emphasized that supportive 

leadership, collaborative culture, and opportunities for professional growth have been key contributors to 

their sense of fulfillment. The findings have indicated that when educators have felt valued, supported, 

and engaged, their overall well-being and commitment to the school community have improved 

significantly. 

Taken together, the results have confirmed the interconnectedness of leadership, school culture, 

collaboration, and institutional practices in promoting both academic achievement and teacher well-

being. Effective leadership has guided institutional activities and educational outcomes. The consistently 

positive responses across all factors have aligned with existing research emphasizing distributed 

leadership, inclusive practices, and strategic use of data as core elements of effective school 

environments (Fullan, 2001; Leithwood et al., 2004; Hargreaves & Fullan, 2012). Although areas such as 

professional development, diversity management, and data utilization have presented opportunities for 

further improvement, the overall evidence has affirmed that cohesive, well-led, and collaborative 

institutions have been more likely to achieve sustained educational success. 

5.3 Recommendations 

Data collected from 211 respondents provided meaningful insights into the factors shaping student 

outcomes and overall school effectiveness. High levels of agreement (Likert scale 4 and 5) across 
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various indicators reflected strong positive perceptions among participants, particularly in relation to 

school leadership, collaboration, and school climate. These findings directly address the research 

questions on the influence of leadership, teaching practices, and professional culture on school 

performance and provide evidence for areas of continued development and strategic improvement. 

1. Strengthening School Leadership Styles 

A significant majority of respondents had recognized the positive influence of school leadership on the 

educational environment. This shared understanding underscored the crucial role of effective leadership 

in shaping a strong school culture, enhancing teacher performance, and improving student outcomes. 

Consistent with the study’s aim of identifying key factors driving school effectiveness, the findings have 

highlighted the ongoing need to invest in transformational and instructional leadership development. 

Such efforts have focused on strengthening leaders’ ability to create shared visions, make evidence-

based decisions, and empower teams, thereby fostering cohesive and goal-oriented learning communities 

(Leithwood et al., 2004). 

2. Enhancing Student Performance 

Most respondents had expressed positive perceptions of student performance, although some had 

indicated neutral or lower levels of agreement, reflecting variations in learning outcomes. This 

variability aligned with the study’s goal of examining challenges that affect academic achievement. 

Consequently, targeted strategies—such as differentiated instruction and structured learner support 

frameworks—have been emphasized to address disparities in learning and promote equitable academic 

success across all student groups. 

3. Improving Teacher Satisfaction 

Teacher satisfaction levels had generally been high, though a portion of respondents had expressed 

neutral or lower satisfaction, signaling areas requiring additional focus. In line with the research question 

on factors influencing teacher motivation and retention, the findings have pointed to the importance of 

enhanced feedback systems, recognition and reward mechanisms, and supportive structures for teacher 

well-being. These measures have been regarded as vital for maintaining motivation, professional 

dedication, and long-term retention within the teaching profession (Ingersoll, 2001). 

4. Cultivating a Positive School Culture and Climate 

High levels of agreement had shown that schools had successfully fostered positive and inclusive 

environments. Emphasis on safety, mutual respect, and shared values has strengthened school culture 

and contributed to both staff satisfaction and student achievement. These findings have reinforced the 
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study’s significance in demonstrating that a supportive school climate promotes educational excellence 

and institutional stability (Deal & Peterson, 2009). 

5. Promoting Teacher Collaboration 

Respondents had overwhelmingly acknowledged teacher collaboration as a defining element of their 

schools’ professional culture. This outcome has supported the research objective of exploring 

collaborative practices that enhance instructional quality. Schools have been encouraged to expand 

opportunities for professional learning communities, peer mentoring, and interdisciplinary planning 

sessions to sustain reflective practice, collective problem-solving, and continuous instructional 

improvement. 

6. Supporting Professional Development 

Participants had affirmed the importance of continuous professional learning in advancing both teacher 

growth and student achievement. To ensure maximum impact, professional development has been 

designed to be data-informed, needs-based, and closely connected to classroom practice. Aligned with 

Guskey’s (2002) framework, this approach has ensured that professional learning directly improves 

teaching effectiveness and measurable student outcomes, fulfilling the study’s aim of linking staff 

development with educational improvement. 

7. Advancing Diversity and Inclusion 

Strong endorsement of inclusive practices had reflected participants’ commitment to equitable and 

culturally responsive education. Consistent with the research focus on inclusivity and equitable learning 

environments, the findings have emphasized the necessity of sustained professional learning in equity, 

cultural responsiveness, and special needs education. Continued training in these areas has ensured that 

diversity and inclusion remain evolving and dynamic priorities rather than static commitments (Gay, 

2010). 

8. Leveraging Data-Driven Decision-Making 

High levels of agreement had indicated that data use had become a fundamental component of school 

improvement initiatives. Schools have refined their data systems and invested in staff capacity to 

interpret and apply data effectively in instructional and policy-related decisions (Marsh, 2012). These 

practices have addressed the study’s emphasis on evidence-based management, demonstrating that data-

driven decision-making enhances responsiveness to student needs and strengthens accountability in 

educational outcomes. 
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In addressing the research questions, the findings have collectively shown that systemic improvement in 

schools depends on the integration of strong leadership, collaborative practice, and data-informed 

decision-making within a supportive school culture. These interconnected elements have improved 

student learning, fostered teacher satisfaction, and reinforced institutional resilience. By maintaining 

continuous professional development, inclusive education, and evidence-based practices, schools have 

sustained equity and excellence across diverse learning communities, ensuring long-term educational 

effectiveness and improvement. 

5.4 Areas for Further Study 

The survey, which drew responses from a group of participants using a five-point Likert scale, has 

revealed generally positive perceptions across key educational variables. Most respondents have 

expressed strong agreement or agreement, although several aspects have warranted deeper examination. 

School leadership style has received overwhelmingly positive feedback, emphasizing its potential 

influence on teacher satisfaction and student performance. Subsequent research has been encouraged to 

investigate causal relationships between leadership approaches and outcomes for both teachers and 

students. 

Student performance has shown lower levels of strong agreement and a higher degree of neutrality, 

suggesting the need to explore contributing factors such as leadership, teacher satisfaction, and school 

climate. Teacher collaboration has emerged as the most positively rated dimension, followed by 

moderate levels of teacher satisfaction, indicating that collaboration may mediate satisfaction and 

retention—an area deserving further study. 

School culture and climate have also been perceived very positively, pointing to the presence of a 

supportive environment. Future studies could examine how culture and climate moderate the effects of 

leadership and inclusion on performance. Professional development and inclusion have similarly 

received favorable ratings, highlighting the importance of assessing their effectiveness in enhancing 

teaching quality and student outcomes. Data-driven decision-making has reflected its growing 

significance in schools, suggesting the need for research into its role in instructional planning, equity, 

and school improvement. Overall, these findings have underscored the necessity for continued 

investigation into the interplay and causal links among these educational dimensions to better inform 

leadership strategies and school improvement initiatives. 

 

Several areas have warranted further inquiry to deepen understanding of school leadership effectiveness 

in Ethiopia. Comparative studies across different sub-cities or regions could provide valuable insights 
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into contextual variations in leadership outcomes. Longitudinal research examining various leadership 

styles could illuminate their effects on student achievement, teacher satisfaction, and retention over time. 

Moreover, exploring barriers to data-driven decision-making in government secondary schools could 

identify challenges hindering evidence-based leadership practices. Investigating the role of diversity in 

shaping perceptions and the effectiveness of school leadership could also offer new perspectives on 

equity and inclusivity. Finally, examining the influence of parental and community involvement may 

reveal how broader stakeholder engagement contributes to improved school leadership effectiveness in 

Addis Ababa, Ethiopia. 

5.5 Summary of the chapter 

This study investigated factors influencing school leadership effectiveness in four government secondary 

schools in Kirkos Sub-City, Addis Ababa. Using a descriptive research design and a mixed-methods 

approach, data were collected from 211 valid respondents through stratified, purposive, simple random, 

and availability sampling methods. The results—analyzed using percentages, grand means, and standard 

deviations—revealed predominantly positive perceptions of school leadership effectiveness and its key 

components. 

Respondents strongly agreed on several areas. Leadership style was widely perceived as effective and 

impactful, with 170 participants agreeing or strongly agreeing. Similarly, school culture and climate 

were reported as inclusive and supportive, reflecting a healthy working and learning environment. While 

perceptions of student performance were mostly positive, some variability was noted, with a minority 

expressing neutral or negative views. Teacher satisfaction, in contrast, was rated highly, with many 

respondents acknowledging supportive working conditions. Collaboration and professional development 

were strongly endorsed, highlighting their role in improving both school performance and teacher 

morale. Positive responses also emphasized diversity, inclusion, and data-driven practices as emerging 

strengths, indicating growing awareness and implementation of equitable, evidence-based leadership. 

 

Based on these findings, the study concluded that effective leadership, a collaborative school culture, and 

inclusive, data-informed practices have played a pivotal role in enhancing student achievement and 

teacher satisfaction. The consistently high levels of agreement across leadership-related variables align 

with existing literature advocating distributed leadership and professional learning communities as 

foundations for school improvement. However, the presence of moderate neutral and negative responses 

regarding student performance and teacher satisfaction indicates that, despite progress, further attention 

is required to address gaps and sustain long-term effectiveness. 
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In light of these findings, the following recommendations were proposed to strengthen leadership 

effectiveness and overall school performance: 

1. Strengthen Leadership Capacity: Invest in training programs focused on instructional and 

transformational leadership to enhance strategic decision-making, vision setting, and staff motivation. 

2. Enhance Student Achievement: Implement targeted support strategies, including differentiated 

instruction and evidence-based interventions, to address performance disparities. 

3. Support Teacher Well-being: Establish feedback mechanisms and recognition systems to improve 

morale and reduce attrition. 

4. Foster a Positive School Climate: Continue cultivating inclusive, respectful, and safe learning 

environments grounded in shared values. 

5. Promote Teacher Collaboration: Develop professional learning communities (PLCs), mentoring 

programs, and team-based teaching initiatives to build collective efficacy. 

6. Improve Professional Development: Align training opportunities with teacher needs, classroom 

realities, and evolving student outcomes. 

7. Advance Diversity and Inclusion: Sustain equity-focused leadership practices and inclusive 

pedagogies. 

8. Leverage Data Use: Refine school-level data systems and build staff capacity for informed, data-

driven decision-making. 

These recommendations are designed as interconnected strategies that, when implemented holistically, 

can significantly enhance educational outcomes and school leadership effectiveness. 

 

To deepen understanding of school leadership in the Ethiopian context and inform strategic educational 

reform, further research is recommended. Future studies could examine causal relationships between 

leadership styles and student or teacher outcomes to clarify mechanisms of influence. Comparative 

studies across other sub-cities or regions may reveal contextual differences and transferable practices. 

Longitudinal research could provide insights into how leadership practices evolve and affect schools 

over time. Additional investigations should explore barriers to data-driven decision-making, particularly 

in Ethiopian secondary schools where infrastructure and training may be limiting factors. The role of 

diversity in shaping leadership effectiveness also warrants further exploration, especially in urban 

settings. Finally, examining the influence of parental and community engagement on leadership and 

student success could provide valuable perspectives for inclusive educational development. 
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APPENDIX-A 

Addis Ababa University 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

 

Purpose of the Questionnaire: 

This questionnaire aims to investigate the key factors influencing the effectiveness of school leadership 

in government secondary schools within Kirkos Sub-city. It examines a range of dimensions including 

leadership styles, their impact on school outcomes, the role of leadership in fostering a positive school 

environment, school culture, teacher collaboration, diversity and inclusivity, school size, and the use of 

data-driven decision-making. 

The insights gathered will help answer the research questions comprehensively and deepen the 

understanding of what shapes effective school leadership in this context. 

Structure of the Questionnaire: 

The questionnaire consists of three sections: Demographic information (for classification purposes); 

Rating-scale items addressing factors that affect the effectiveness of school leadership and Open-ended 

questions for detailed qualitative input. 

Your honest and confidential responses are essential for the reliability and success of this research. 

Please respond to each item thoughtfully and tick (✓) the option that best reflects your perspective. 

Section A:  Demographic Information (for classification purposes) 

(i) Gender (Categorical):Male    ☐ ,                                     Female ☐ 

(ii)  Age (Continuous) : 20 – 30 yrs☐ ,  31 -40 yrs☐, 41-50 yrs☐, 51 & above yrs ☐ 

(iii)  Role in School or Sub-city 

             School Principal ☐                                      Sub-city Members of Teacher Associations ☐ 

             School Vice Principal ☐                              Sub-city Coordinator of Teacher Associations ☐ 

             School Head of Department ☐                    Sub-city Coordinator of Education Office   ☐ 

             School Teacher ☐                                        Sub-city Team Leader of Education Office ☐ 

             School Coordinator CRC Supervisor ☐      Sub-city Expert of Education Office ☐ 

             School CRC Supervisor ☐ 

(iv) Years of Service: 
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       0- 5 years  ☐  ,  6–10 years  ☐ ,  11-15 years ☐ ,  16 -20 years ☐  ,  21 and above years ☐ 

(v) The Highest Educational Qualification(Ordinal): 

            BA/BSc ☐,   MA/MSc  ☐,   PhD  ☐ 

(vi) Number of students: M = ……, F = ………., T= ……….. 

(vii)  Your Organization or School:  Abiyot Kirs Secondary School ☐ 

                                                               Temenja Yaz Secondary School ☐ 

                                                               Shimelis Habte Secondary School ☐ 

                                                                Misrago Secondary School ☐ 

                                                                Sub-city ☐ 

Section B: Key factors that affect the school leadership effectiveness 

Below are some statements that refer the engagements of respondents on factors that influence school 

leadership effectiveness of government secondary schools of Kirkos sub-city of Addis Ababa city 

administration. Please! You tick (✓) the appropriate box or fill in the blanks of your best options or 

level of agreement and then you rate the following statements using a Likert scale of 1- 5 level of 

agreement such as Strongly Disagree (SD) = 1, Disagree (D)  = 2, Moderate or Neutral (N) = 3,  Agree 

(A)  =  4 and  Strongly Agree (SA) = 5 

 

Key factors that affect  the  school leadership effectiveness 
No Key Variables SD=1 D=2 N=3 A=4 SA=5 

1 School Leadership Style’s       

2 Student Performance       

3 School Teacher Satisfaction      

4 Positive School Culture and Climate      

5 School Teacher Collaboration      

6 School Professional Development      

7 School Managing Diversity and Inclusion      

8 School Data-Driven Decision Making       
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(1)  School Leadership Style and Its Impact 
No Statements SD=1 D=2 N=3 A=4 SA=5 

1 The school leader(s) demonstrate(s) a clear vision for school 
improvement. 

     

2 The leadership style practiced in the school is participatory.      

3 The leadership promotes shared decision-making among staff.      

4 School leadership has a direct impact on student academic 
performance. 

     

5 Leadership effectiveness contributes to higher levels of teacher 
satisfaction. 

     

6 I feel motivated and supported by the school leadership.      

7 Leadership performance is regularly evaluated using clear 
indicators. 

     

 
 

(2)  Student Performance Indicators (Continuous) 

No Statements SD=1 D=2 N=3 A=4 SA=5 

1  Student academic achievement has improved in recent years.      

2 Leadership positively impacts student learning outcomes.      

3 There is a strong system in place to track (to follow) student 
performance. 

     

4 The school leadership regularly assesses and evaluates student 
performance. 

     

5 Students in this school perform well in national exams.       

6 There is a clear link between school leadership and student 
success.   

     

 
(3)  School Culture and Climate Indicators 

No Statements SD=1 D=2 N=3 A=4 SA=5 

1 The school fosters a positive & respectful environment for all 
stakeholders. 

     

2 The leadership encourages an open communication and trust 
among staff. 

     

3 There is mutual respect between teachers and students.      

4 Students feel emotionally and socially supported at school.      

5 There is a sense of shared responsibility for student success 
among staff. 

     

6 The school culture promotes innovation and continuous 
improvement. 

     

7 The overall school climate is positive and conducive to learning.      
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(4)  Teacher Collaboration and Professional Development 

No Statements SD=1 D=2 N=3 A=4 SA=5 

1 The school leader encourages teamwork and shared decision-
making. 

     

2 There is a culture of peer learning and mentoring in the school.      

3 Professional development opportunities are aligned with teachers' 
needs. 

     

4 Leadership supports and allocates resources for ongoing teacher 
training. 

     

5 Collaborative problem-solving is encouraged by school leaders.      

6 There is an effective collaboration between teachers and school 
leaders to improve student outcomes. 

     

7 School leadership encourages an open-door policy for 
communication with teachers. 

     

 
(5) Managing Diversity and Inclusion 

No Statements SD=1 D=2 N=3 A=4 SA=5 

1 The school leadership actively promotes inclusion and diversity.      

2 Students from different backgrounds feel equally valued and 
respected. 

     

3 The school leadership addresses the needs of diverse learners 
(e.g., language, disability). 

     

4 Leadership effectively manages cultural and religious diversity 
among students 

     

5 Leadership effectiveness is reduced when the numbers of students 
are too large. 

     

 
(6)  Use of Data in Leadership Decision-Making 

No Statements SD=1 D=2 N=3 A=4 SA=5 

1 School leaders regularly use data to assess/judge student learning 
outcomes. 

     

2 The school leader encourages teachers to share their opinions 
before making decisions. 

     

3 Data is shared transparently with staff to support teaching 
strategies. 

     

4 School decisions are informed by data (e.g., Student test scores, 
attendance, behavior, and performance). 

     

5 Leadership decisions are evidence-based and data-driven.      
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Section C:  Semi- Structured  Interviews or Open-ended Questions 
(1) In your opinion, what are the most significant challenges that school leadership faces in your 

school? 

(2) How do the large numbers of students per class affect leadership performance and school 

outcomes in your school?   

(3) What suggestions do you have for improving school leadership effectiveness in your school? 

(4) Do you have any additional comments on how school leadership can be improved in your   

school or the broader Kirkos sub-city? 

 

 

 

 




