







































































































































































































































































8.

10.

Teachers in regular schools need to sensitize other class students towards the
D/HH students. Class teacher could briefly explain to all the children in the class
about the problems and difficulties faced by the students. That everyone should
extend a helping hand whenever there is a need.

Strong commitment to and a high degree of collaboration between administrators,
teachers, support personnel, parents, and students is very necessary for successful
move towards inclusive education.

Further research focusing on rearranging the classroom and on other interventions
to improve social participation of students with D/HH students is highly

recommended.
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APPENDICES

Appendix- A

Addis Ababa University
School of Graduate studies
Department of special Needs Education

Dear students

I am doing a study for my master’s thesis at Addis Ababa University concerning
inclusion of students with hearing impairment into the regular classroom.
Permission has been secured from the principal to request your cooperation. Your
consent to participate in this study is shown by your will to answer questions in
this questionnaire.

Your response will be confidential and anonymous.

Thank you in advance for your participation.

Direction: Please circle or fill in the blanks with appropriate information

A. Back ground information about a student respondent(Demographics)

I,

2
3.
4

Sex Age Grade level

Your hearing status is A. Deaf B. Hard-of-hearing

The hearing status of your parents A, Deaf/hard-of-hearing  B. hearing
When did your hearing problem occur?

A. before birth B. birth to 3 years C. after 3 years

In what type of school you were placed before? Grade 1-8

A. Special school (Residential) B. Special School (Day school)

C. Special class in regular school D. Regular school

6. When did you begin to use sign language?

7. How you communicate with your family members?

A. Sign language (home sign)  B. Speech (verbal)

C. Non verbal language D. Total communication



B. Information about D/HH Students Views of their Social Inclusion
Direction: Please circle or fill in the blanks with appropriate information

S.N. | Descriptions Responses
I Communication skills NOT at all | Quite well | Very well
1 I can communicate with my teachers?
2 I can communicate with the hearing children?
3 I can understand the lessons in the classroom.
4 How well most hearing people in school
understand your speech?,
5 Does this school experience affect your general
communication skills with hearing people?
6 I can understand speech communication of
hearing students and teachers in class?,
Your preferred language for a face- to- face communication with people in classroom and
school environment is
Sign language B. Spoken Language C. Finger Spelling D. Total Communication
II participation in classroom and social NOT at all | Quite well | Very well
activities
1 I can participate in the classroom.
2 I am good at working with ether students in
class despite my hearing loss.
3 Do you prefer to carry out classroom activities
with hearing students than with D/HH students?
4 Are Hearing students in your class supportive
(cooperative) to D/HH students both in and
outside of the classroom?
5 Do hearing classmates invited you to participate
in different school activities?
6 I can figure out different solutions to problems
related to communication in classroom
activities.
ik Are you not afraid to request for academic
assistance?
8 Do you involve yourself in extra-curricular
activities, which took place in the school?
9 Is the interpreter facilitating your participation

in class and interaction with hearing students?




10 Are teachers facilitating the maximum
interaction between D/HH and hearing
students?
11 | I have benefited academically from my
inclusion.
12 | How is your academic performance?
A. below average B. Average C. above average D.Excellent
IIT | Social interactions and relationship NOT at all | Quite well Very well
1 I have developed good friendships with my
hearing classmates.
2 Do you have satisfying relationship with
hearing peers compared with D/HH students?
3 Qutside the classrooms, I have the most of
contacts/ interactions with hearing classmates.
4 Are you not feeling inferior to your friends?
5 I face difficulties in socializing with hearing
students
5 I believe that hearing students take positive
attitude toward D/HH students.
6 My relationship with hearing students increased
compared with D/HH students as I have passed
more time in this school.
7 Do you have benefited socially from your
inclusion?
8 The interpreter service is helpful (essential) for
your
9 Are you comfortable with things out when the
interpreter is unable to attend the class?
10 I believe that I have the most acceptances by
hearing classmates.
11 | I prefer to socialize with.
A. D/HH students only B. Hearing students only C. Both D/HH and hearing students
12 | Where did you feel more positive about school experiences? A. Special school (Residential)

B. Special School (Day school) C. Special class in regular school D. Regular school




I1I.

Challenges

and their Suggestions.

Information about D/HH Students Views of their Social and Educational

Direction: Please circle to indicate the extent of your agreement with each activities and/or
situations by selecting among the following response choices.

IIT | Social interactions and relationship Not a Quite a | Serious
problem | problem | problem
1 Participation in classroom activities or discussions.
2 Making friends with and be related with hearing peers
3 Lack of meaningful communication with teachers and hearing
students
4 Negative attitude of teachers and students
5 Insufficient support from teachers and interpreter.
6 Lack of acceptance and respect from hearing students
f Attending instruction delivered through plasma TV.
8 Limited knowledge of deafness from the members of the school
community. ]
9 Lack of opportunities for social development.
10 | Feeling of isolation and lonely in classrooms.
11 Copping with the demands of the general curriculum.

What are the challenges you often encountered in attending instruction through satellite

television?

Support services available to D/HH students in your school

What do you like about your relationships with hearing people? What do you not like

about them?

What do you like about your relationships with deaf people? What do you not like about

them?
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Appendix-B

Addis Ababa University
School of Graduate studies
Department of special Needs Education

Dear teacher

I am doing a study for my master’s thesis at Addis Ababa University concerning
inclusion of students with hearing impairment into the regular classroom.
Permission has been secured from the principal to request your cooperation. Your
consent to participate in this study is shown by your will to answer questions in
this questionnaire.

Your response will be confidential and anonymous.

Thank you in advance for your participation.
Direction: Please circle or fill in the blanks with appropriate information

A. Back ground information about a teacher respondent(Demographics)

1. Sex Age Qualification

2. Grade level you teach

3. For how many years have you been in this school (regular classes)?

4. How many deaf/ hard-of-hearing students (D/HH) are in your class? What is the

class size?
5. For how many years you have been teaching D/HH students?

6. Do you have any form of training in teaching deaf students in inclusive setting? If

any specify




B. Information about Teachers View of the inclusion of D/HH students
Note: When answering questions referring to D/HH students, please consider the
behaviors listed as compared to those of the hearing students in your class.

S.N. | Descriptions Responses

I Communication skill of D/HH students Not NOT | Quite | Very

sure at all | well well

1 D/HH students in my class communicate with his/her
hearing peers

2 Despite the hearing problem D/HH are not afraid to
communicate with other students.

3 I can communicate with my D/HH classmates

4 Can most D/HH students in my class do understand
speech communication?

5 D/HH students in my class understand the lesson in the
classroom

6 On average, do D/HH Students attending my school
improve communication skills from their inclusion?

II Classroom participation of D/HH students

1 Can D/HH students in my class participate in the
classroom?

2 Are D/HH students are good at working with other students
in class despite their hearing loss?

3 Do D/HH students prefer to carry out classroom activities
with hearing students than with D/HH students?

4 Are Hearing students supportive and cooperative to
D/HH students both in and outside of the classroom?

5 Are D/HH students invited by hearing peers to
participate in different school activities?

6 Can D/HH students figure out different solutions to
problems related to communication in classroom
activities?

7 Are D/HH students not afraid to request for academic
assistance?

8 Are D/HH students participated in extra-curricular
activities at the school which facilitate their inclusion?

9 D/HH students in my class face difficulties in socializing
with hearing students.

10 | Can D/HH students in my class keep up academically
with the rest of the class?

11 On average, do D/HH students attending my school
benefit academically from their inclusion?

III | Social relationship of D/HH students




Can D/HH student in my class develop friendships with
his/her hearing classmates?

Do D/HH students have satisfying relationship with
hearing peers than with D/HH students?

D/HH students in my class do not feel lonely at school.

D/HH students in my class don’t feel inferior to their
friends.

[ believe that hearing students take positive attitude
toward D/HH students.

D/HH students’ relationship with hearing students
increased as they have passed more time in this school
than with deaf students.

On average, do D/HH students attending my school
benefit socially from their inclusion?

Communication skill of D/HH students

D/HH students in my class communicate with his/her
hearing peers

Despite the hearing problem D/HH are not afraid to
communicate with other students.

I can communicate with my D/HH classmates

Can most D/HH students in my class do understand
speech communication?

D/HH students in my class understand the lesson in the
classroom

C. Information about support services and suggestions

Support services available to D/HH students in your school

What are the potential challenges of attending instruction through satellite

television for D/HH students?

What do you suggest to improve the social and academic inclusion of D/HH

students?
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Appendix- C

Semi- structured Interview schedule
A. Interview Guide Questions for Interpreters
1. How do you feel about the confidence of deaf students in

= Social interactions(playing, dating, etc)

= Expressing their feelings/ thoughts to teachers, friends...

* To express their ideas through spoken language e.g. do they ask help when
needed? / Do they have the communication capability to express and
receive ideas?

2. Can you tell us about the social adjustment of deaf students in this school due to
their hearing loss?

= Do they feel lonely?

* Do they show feeling of Inferiority?

* Are they reluctance in asking help?

* Do they make friends easily?

* Do they go easily with hearing students?

* Do they see themselves as different?

* Are deaf students confident in performing tasks in school with other
students

3. Questions regarding the relations deaf students have within themselves, with
hearing students and the staff?

3.1.  What can you say about the relation they have with hearing students?

= Are they rejected, teased, lonely...more than the other students?

= Are they liked, respected, popular ...... like hearing students?

* Do they have helping relationships with each other/cooperation?

» Are they happy with the relationship they have with hearing
students?

3.2. What can you say regarding the relations deaf students have with other
deaf students?

* Do they form intimate friendship?
* Do they help each other?
= Are they happy when they see to each other?

3.3, What kind of relationship deaf students have with their teachers and
interpreters?

3.4. Do they have positive relationships? E.g. do they ask help when needed?/
Do they have the communication capability to express and receive ideas? /Do
they have positive attitude towards interpreters?/ etc

4, Questions regarding attitudes of hearing students and staffs



Appendix- E

Observation Checklist

This checklist were utilized by the researcher to observe participation/interaction of deaf
students in activities which takes place during the actual classroom teaching-learning
process and outside classroom activities.
¢ Date of Observation
e Grade and Section Observed
e Subject
e Period
e No of Students with hearing impairment in the Classroom
e Total no of Students in the Classroom

A Activities in Side Classroom Situations

1 Learning through group work and activities
in classroom
2 D/HH students make effort to communicate

with variety of ways.

3 Hearing students make effort to

' communicate using variety of ways

5 | Interpreter support the deaf student to
participate in discussion

6 Interpreter frequently monitor the deaf
students” functioning in discussion

3 Students offer assistance to each other when
it is needed.

8 Teachers are concerned to support the
learning and participation of all students

9 Evidence of negative reaction from hearing
students

0 Deaf students frequently ask questions,
give comments and respond for questions
asked




initiated

Not at all Quite well

Initiated

Not sure

initiated

Not at all Quite well

Initiated

Not sure

1 Frequent interaction and
communication

2 frequently pass lunch
time break with....

3 preferred to be a member
in group games

4 prefer to have group
projects and assignments

5. preference to receive

assistance or support
from
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