














































































































































5. Conclusion and Implications 

In thi s section, the findings of the research and generali zation to the case under stud y as 

well as the ove ra ll implications for the concerned bodies are presented. 

5.1 Conclusion 

Armed with a view that va lues are availab le everywhere in the school(explicitl y and 

implicitly) and can be taught in various ways, I have tried to investigate and understand 

the prov ision of special course in ethi cs, pedagogical strategies of teaching any subject, 

co-curricular activi ties, method of disciplining, and other opportunities for students to 

imitate and practice ethical behavior as to how they were such helpful for developing or 

promoting pro-social thoughts and good character of the young in AGSS. And the 

research suggests that there was less opportunity for students to develop pro-social 

thoughts and pro-character when compared to the effort s being made on reducing the 

incidence of bad behavior. Thi s generalization is justified by the following tlu·ee themes 

that I have developed using my personal interpretation. 

5.1.1 Emphasizing the Cognitive and De-emphasizing the Affec! ive 

The va lues selected in Civic and Ethical Education we re communicated or taught more in 

the fo rm of knowing. That means, yo ungsters were made more to recognize the val ues 

and princip les than to be ethical persons. There seems "To know the good is to do the 

goo,f' paradigm which was said and applied by Plato (2300 years ago) and strengthened 

by Kohlberg (in the 1970's). One who advocates Kohlberg's conception of morali ty has a 

standing commitment to trai n only the mind for building good character. Kohlberg (1973) 

stated that the yo uth who understands j ustice wi ll act more justly. And with regard to 

such a separate subject, the schoo l seems to position itse lf with th is line of th inking which 

is incapable to sufficient ly and comprehensively capture the full complexity of human 

character. In such type o f effort , the develo pment of sound characte r is difficult 

(LaFo ll ette, 2007; Lickona 1993 cited in Titus, 1994; Ryan, 1992; Wringe, 2006). 

Training the mind alone will never be enough to bring sound charac ter. Character 

education wh ich is strictl y inte llectual ignores the emotional side which bridges the gap 

between knowing and action (Ryan & Lickona, 1992). 
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In their own subjects, academ ic teachers were concerned more with promotmg cogl11 [lve, 

indi vidua listic, and competitive learni ng and less wi th affecti ve and coope rat ive learning. 

Without blaming only the teachers, I fee l that the televised lessons and the shortage or 

time to cover the course al so led students to get very less opportuni ty to work together 

and help each other and practice ethi cal behavior. In such non-participatory pedagogy the 

school will be less likely to foster the development of affective behav ior (Lickona, 1992; 

Noddings, 2007; Rusnak et. al, 1992; Starratt, 1992). 

On the other hand , the teachers were found not to demonstrate helpfulness and fair­

mindedness for all students of different academic abilities in their classroom teaching as 

expected. They tend themselves to uniquel y treat those academica ll y brilliant students 

and neglect the s lower ones, showing that they are attracted more towards the cognitive 

development and less towards the affecti ve one. But scholars like Covey (199 1) and 

Power ( 1992) noted that such a focus on academic learning will often negate the affective 

aspect of a human behavior. 

The other integ ral part of values-education and one of the social emphases of education in 

general is the extracurricular activi ty program which can be carried out after reglll~r 

class. However, the place of thi s program was not as such adequate and the activities 

were generall y weak because of different reasons. As a character fostering program the 

clubs were not seen to play what they were expected to play. The program as a whole is 

not scheduled on the working days because of (1) the rigid schedule of the televised 

lesson and (2) the shifting system of the school so that students have got less opportunity 

to practice ethics in such soc ial activity program as Saturday and Sunday are not 

comfortable for them. In short, academic learning is more emphas ized and ex tra­

curricular activi ti es are de-emphasized. As to my understanding, deemphasizing co­

cUlTicular activities means deemphasizing important social sk ill s in the education 

process. 

Although they have the right not to work on ho lidays, the teachers as care givers were 

expected to sacrifice their time and energy and encourage their students to practice ethics 

in such acti vities. By cons idering the concrete situations, I fee l that teachers were trusted 
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to arrange their own programs and fac ilitate thei r respective clu bs, pe rhaps', on the 

oppos ite shift by d ividing the students (members) into two groups, at least once in a 

week ifnot every day. 

5.1.2 Lack of Leader"ship 

When we turn ourselves from fostering virtues to avo iding vices or bad behavior we find 

di scipline, which basicall y ce lebrates the virtue of justice. I have understood that the 

spirit of threatening students not to do wrong deeds; making them respect for others and 

comply with the standards in the school coercively; and in general, reducing the 

incidence of bad acts were the main tools fo r regulating misbehavior and teaching 

desirable character in the school. This indicates that there was no balanced in tegration 

between leadership and management: Leadership was subordinated. The method of 

discipl in ing and type of punishment discussed so far can exemplify that students were 

over managed and under led. "Organizations that are devoted to hard data orientations 

usually neglect leadership," (Covey 199 1: 249). 

In thi s school comi ng late, less concern for flag , cutting class, and di sturbing in the class 

were seen on the part of students. To get these disc iplinary problems handled various 

techniques of punishments like timeout and physical punishment were fo und to be 

pervasive . In an attempt to protect rules from being broken, inappropriate and unfair 

punishments, with less care, were exhibi ted by administrators and teachers. Correcting 

unethical behavior was characterized by aggress ion and more of unjust fo rce rather than 

psychological persuasion and negotiation with the actors. The stick was taken as one of 

the dominant tools for making the students act in accordance with the standard of the 

school showing that the virtues of caring, respect for human dignity, and benevolent 

authority are not we ll exercised. However, a morall y mature person is ex pected to avo id 

physical punishment and verbal aggression (ASCD, 1992: 349). As a mature leader, he 

needs to exhibit and model accepted rules and principles as we ll as empathy and great 

patience if he/she really wants to help people change (Covey, 1991). 

The principals and teachers were habituall y waiting fo r incidence of undesirable conducts 

rather than exerting more effort on prevention and promotion of the desirables. There was 
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more reactive, control-ori ented management and less proacti ve , empowerment-oriented 

leadership. For example, the students were given less opportunity to participate in 

decision making and practice self-governance if we consider their council ; they were 

forced by managers to sing the National Anthem without the presence and involvement 

of their leaders(teachers) if we take flag salutes; etc. On the other hand, while 

misbehavior was punished, good behavior was not rewarded Of prais€d threugh differenic----­

means. Many psychologists agree that students should be rewarded fo r the ir virtuous acts 

(Stanatt, 1994; Titus, 1994). As Stanatt (1 994) argued, students in an ethical schoo l 

should be made to se lect best citizens every month or so and acknowledge them through 

different ways like freque nt di splaying of student work, posting their photos, and other 

kinds of reward. Is it difficult to do so? 

In order to influence people it is better to deal with the opposite of vicious acts rather 

than directly and explicitly stressing them (Starratt, 1992, 1994; Covey, 1991; Carnegie, 

1981). Starratt ( 1992: 187) stated, "Teachers who respond to moral mistakes and failures 

in their youngsters only with punishment are missing a great opportunity to help them 

learn from their mistakes". Covey advised leaders to influence people not by fo rce but by 

caring relations with them. He writes, "If we create an envirolUllent that models the 

characteristics that we want in our students, we never have to teach integrity, honesty, or 

trustworthiness" (p. 309). That means students will develop those traits when these 

characteristics come through a system that models them. Sim ilarly, Carnegie reminds LIS 

to treat mistakes indirectly rather than direct criticism. He concluded that good leaders 

call someone 's attention to the behavior they wish to change indirectly, and the chances 

are he/she will live up to their expec tations (p.232). I feel that only emotionally involved 

teachers and principals are committed to such wisdom of leadership. 

5.1.3 Lack of Commitment to Moral Issues 

The teacher is expected to see the moral issues as an integral part of hi s/her work (Ryan, 

1992: 292). However, I have understood that commitments to the character education of 

students are not as such acti ve and strong. When we see the implementation of civic ancl 

ethical education curriculum, other teachers were found to be di stant observers of the 

course. Shaping and developing the ethica l behavior of the students seem to have been 
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left just as the responsibility of the special subject teachers only. But , to place the 

responsibility of character education on one group or program will not be effecti ve; it is 

the' responsibility of every adu lt (ASCD, 1992). And I believe that one of the 

preconditions for such character educat ion program is to have comm itted sta ff. 

Ground rules were not consistently enforced; student council was less func tional ; co­

curricular activities did not play their role as expected; many teachers were less 

concerned to go beyond covering their class periods ; and so on. Not all teachers were 

engaged in preventing and correcting unethica l behavior of students. They do not take 

class attendance which implies that they are not imaginatively invo lved in student's 

future life ; they do not enforce the rules consistently showing that moral expectations are 

not taken seriously; they do not show cooperation with administrators in handling 

di sciplinary problems and other school level issues indicating that they are less 

committed to foster character. 

The whole issue raised above can also show that there was lack of commitment on the 

part of the staff to the realization of essential values and moral virtues in every day moral 

actions. The basic respect for persons was neglected where corporal punishment is a case 

in point. Concern fo r others, feeling of empathy, imaginati ve invo lvement and high 

expectations for all students, fairness, and other vi ltues of relationship ethics were not 

sufficiently exercised in the schoo l. Moreover, commitments to one's work, enthusiasm, 

and some other quali ties of a human character were not well exhib ited. But the most 

impOitant way of shap ing other people's behavior is by what we do rather than what we 

say (LaFollette, 2007; Noddings, 2007; Titus, 1994). As a leader and model, teachers and 

administrators are expected to possess and display such foundationa l quali ties. 

There were teachers who do not show caring attitude for all learners. Almost all of the 

teachers were not full y engaged in helping slow learners unique ly except conducting 

tutorial class very rare ly. This implies that imaginative invo lvement about the future fa te 

of these students is almost remote from the moral domain of the teachers. In such 

situation, I feel that the slow learners will be less likely to develop the viltues of caring, 

respect, and fairness when compared to the brilliant ones. The teacher is trusted to be fair 
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m his/he r profess iona l- experti se and as- a "Care giver l1e1she is to be rotall r and non­

se lecti ve ly present to each student if he/she wa nts to he lp indi vidua l students deve lop 

such habits. 

On the other ex treme, some teachers miss their classes, some others especiall y principals 

punish severely and aimless ly and still some others harass their students. ' Moral actions' 

like miss ing the class, un-readiness due to plasma, leaving the class when annoyed or 

angry with destruc tors, massive insult, inflicting physical harm, and harass ing girl s co ul d 

exemplify and signify that the actors are less committed to thei r wo rk and moral virtues 

at best and immersed in a wo rld of vice at worst. "The nmdamental va lues of respect and 

respons ibility" (Lickona, 1993 cited in Starratt, 1994:6) seem to be neglected by such 

teachers and the teaching of vi rtues like patience, kindness, compass ion, fa irness, etc is 

given less atten tion in such a situati on. Eventhough not all of the staff members are 

involved in such acts, I feel that one is enough to spoi l the situat ion, as everyone in 

hi s/her ci rcl e of influence makes a difference (Goleman, 2006; Covey, 1991; Carneg ie, 

1981 ). That means there are some students who will be less li kely to develop pro-soc ial 

thoughts and pro-character at best and more likely to deve lop negative va lues at worst, in 

environments of such kind. 

5.2 Implications 

In a nutshell , it is difficult to expect our students to develop desirable ethical and civic 

behavior in such kind of character education parad igm. In the first place, I bel ieve that 

offer ing the spec ia l course a lone should not be taken for granted; it needs to bui ld an 

eth ical and caring community in the school that enable students to imitate, practice, and 

deve lop sound ethical behav ior or character. The school needs to ha ve teachers and 

administrators who, as Starratt (1994) argued for, model ethical va lues, discuss ethi ca l 

concerns in various subjects, provide Illul tiple opportun ities to practice eth ics, 

cons istentl y speak abo ut ethica l concerns, involve the parents in ethi ca l issues, etc. I 

personal ly be lieve that the school and its staff are primaril y responsible for shaping and 

building the character of the ir students so that " they need to foc us on seeking the good 

rather than simply avo id ing the bad"(Starratt, 1992: 190). 
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As to me, there is no insti t[l{iOlrin-a better-posi ri on ~1~1'1'ii"nl'1!""-----I 

other than the school because "not every student has support ive famili es and not eve ry 

student goes to the rel igious institutions" (Ryan & Lickona, 1992: I I). The educationa l 

system is expected to address and compensate for the fa ilures that take place in the home 

and other institutions (Covey, 199 1: 302). By throwing away their sticks, they should 

psychologically persuade students; by being Vi 11UOUS, they need to model and influence 

the students; by encouraging the ir students to invo lve in a healthy behavior, they need to 

avoid unhea lthy behavior and foster good charac ter. This is possible through adequate 

and well- function ing co-curricular activities, invo lving students in cooperative work, 

stress ing psychological persuasions and affirmi ng elements rather than being overbearing 

and censori ous, treating students equall y and uniquely, and demonstrating good model in 

terms of hard work, enthusiasm, and commitments to moral values or virtues. Through 

the facili tator concept they can better meet the individ ual needs of students and empower 

them to enable them to be responsible for their own learning process (Covey, 1991: 302). 

Moreover, the school needs to have frequent contact with parents and emphasize 

students' involvement in dec ision making process and di sc iplinary problems more than it 

did in the past. This is what Stan att (1994: 12) j Llstifi ed, "A school community which 

wants to build an ethical school must confront the apathy and indi fference of parents and 

challenge them to get invo lved". FU11hermore, it will be good if teachers draw up contract 

with their students (by letting them have a say) as to how activities are to be carried out 

and discuss how it is working once in a month or so (S tan'alt, 1994). 

I also believe that the schoo l is not the only institution to bring effect ive change on 

character of the young. Even though they were not addressed we ll in thi s research, it is 

obvious that the media, the peer pressure, the community outside the school, etc. have 

their own impact. The students are staying in the school only for less than 5hrs of a 

school day. The rest of their time is spent outside of the school so that it will be difficu lt 

to lay blame on the school. Thus, the educational fam il y and other concerned bodies are 

demanded to exert more effort on intervening in the acti vities outs ide of the school and 

taking part in building sound character than ever done before. Especiall y pa rents who are 

the central teachers for character of their chi ldren need to support the school in terms of 
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follow-up of students ' activities both in and outside of the school and corre~ting unethica l 

behavior when exhibited. 

It seems that teachers who demonstrate ded ication, concern and commitment are not 

identified, acknowledged, praised, and encouraged in this school. As one student on a 

conference spoke, "We saw outstanding farmers rewarded but we have not yet seen such 

a reward on teachers. :C'.."IC,' ~IC" ~15'.C " "M" n,nl'l?'" ~1 ,e 'l'ciA :Q:"lC, oo?,,'uC ""111'1" "I'} 

n,nl'l9n ~1t'\r '}9n ::" To mean that outstanding teachers should be recognized and 

rewarded like outstanding farmers. I think thi s is also one area to be stressed by the 

school and woreda. "One of the deepest hungers of the human soul is to be appreciated, 

to be valued, to be recogn ized," (Covey, 199 1: 303). In addition to this, it needs to 

empower teachers through short-term and long-term training about how to influence 

adolescents and persons ingeneral. 

With regard to pedagogy and curriculum, the teacher-student interaction in the classroom 

was narrow due to the plasma teclmology so that it needs to be maximized by reducing 

the time allotted fo r such televised lesson. There needs a classroom condition that stresses 

the affective dimension of learning. Thus, curriculum planncrs need to devi se strategies 

as to how the affecti ve behavior is addressed in the teaching of c ivic and eth ica l 

education and other subjects. This could be possible tlu'ough developing a more activity­

oriented curriculum with appropriate vo lume. 
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Appendices 

Appendix 1: Consent Agreement to be discussed orally with Individual Participants 

First and for most, I wou ld like to thank yo u for accepting to participate in this research. 

My purpose is to undertake research as a requirement for MA qualification at Addis 

Ababa University in curriculum and instruction. Beyond that the research might have 

contribution for devising strategies for the effOlts in building good character of the 

young. And, I hope you will be happy to share this responsibility and help me better 

understand the practice of character or values - education in this school. Data will be 

collected through interviews, observations and necessary documents. 

Furthermore, I would like to assure you the following: 

I. Participation in the research is voluntary. You have the right to withdraw from the 

research at any time. 

2. I will seek your permission to create or use audio records. After being recorded, you 

have the right to change your mind or withdraw your recordings. 

3. I will securely store data confidentially, and your personal identity will be kept 

anonymous 

4. Fictitious names will be used (in the report) not only for the participants but also for 

the school itself if you like. 

5. I would be happy to share the findings with you after the research is completed. 

Thank you in Advance ' 

Aschale Tadege 



AIJpendix 2: Tools of Data gathering 

a. Interview Guide 

For Studellts: 

I. How often are students made to involve to work and learn together in group? 

2. To what extent do teachers encourage all of the students inside and outside the class? 

3. How do you describe students' participation in the co-curricular activ ities? 

4. How do you perceive the method of hand ling discipline by the teachers? By the 

administrators? 

5. To what extent are students involved in decision making processes? 

For teachers and principals: 

1. How do you describe the role of Civic and Ethical Education 11\ fo ste ring pro-

character of students? What support is lacking? 

2. How often are students provided with activities that invo lve group work? 

3. How do you describe the place of co-curricular activity program? 

4. To what extent does the school encourage and praise students with best ethical 

behavior? 

5. What are the usual methods of handling di sciplinary problems? 

b. Observation Guide 

III the classroom,. 

The students' participation 

The way the teacher encourages students 

Time distribution between plasma and the classroom teacher 

Type of questions raised and ways of dealing with, and so on 

Olltside the classroom: 

Co-curricular activities 

The students' ways of conduct and truancy (if any) 

The method of getting di scipline handled. 

The cul ture of flag sa lute 

Teachers ' ways of conduct, and so on 
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