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APPENDIX ONE: TABLES ILLUSTRATING SOME 
THEORETICAL ISSUES DISCUSSED IN THE THESIS 

Table 1: A Checklist of Gifted Children's Cognitive Characteristics 

1. Gifted children have "high intellectual potential" (Dowland, 2000, 2006: 
3). 

2. They have "a higher rate of concentration and excellent memory". ("Is 
Your Child Gifted?, n .. a. (2002-2007: 1); Sandhu ( 2003: 1). 

3. They can "solve problems in unique ways". ("Is Your Child Gifted?", 
n.a., (2002-2007: 2); Sandhu (2003: 1); (Webb: 3, in KidSource Online, 
1996-2006). 

4. They exhibit an "original and vivid imagination" ("Is Your Child 
Gifted?", n.a.,(2002-2007: 2); Sandhu ( 2003: 1). They are also 
"interested in fantasy " (Characteristics of Gifted Children ", n.a., : 2, 
Australian Gifted Support Center, 2006). 

5. They are "inquisitive" (Smutny, 2000, cited in "Is Your Child Gifted?", 
n.a. , 2002-2007: 2); (Webb: 3, in KidSource Online, 1996-2006). 

6. They are "fast leamers".("Charactetistics Checklist for Gifted Children ", 
n.a., updated 2005: 1; (Webb: 3, in KidSource Online, 1996-2006); 
Sandhu, 2003: 1). 

7. They get "good grades in most subjects" ("Characteristics Checklist for 
Gifted Children", n.a .. updated 2005: 1). 

8. Their "thinking is more complex". "Children" ll.a., (2003: 1). 
9. They "pick up and interpret non-verbal cues and can draw inferences" ( 

"Characteristics and Behaviors of the Gifted ", n.a. (n.d.). :3 
10. They "seek cause-effect relations" "Characteristics and Behaviors of the 

Gifted", ll.a. (n.d.)., : 3 ; ; (Webb: 3, KidSource Online, 1996-2006). 
11. They have "a variety of interests " ( Sandhu, 2003: 1). 
12. They have a Ion/? attention span (Sandhu, 2003: 1). 
13. They can do "difficult mental tasks" ( Sandhu, 2003: 1). 
14. They have" creative ability" (Sandhu, 2003: 1). 
15. They "require different educational experiences" (Kleine & Webb, 1992), 

cited in (Webb: 3. KidSourceOnLine, 1996-2006). 
16. They have "keen powers of observation and high level of verbal ability" 

("Charactetistics of the Gifted Children ", n.a., n.d .. : 1). 
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Identity 

Friendship 

Leadership 
Skills 

Humor 

Table 2: Psychosocial Characteristics of Gifted Children 

They may" mask their giftedness and develop alternative identities" for social 
acceptance (Gross, 2006: 1), cited in (Roeper Review, 1998). 

They need to "select aspects, which are deemed acceptable by the peer culture and 
discard those which are less valued". (Ibid: 2). 

If they do not approve of the identities which serve as" role models", they will develop 
an identity based on " surface similarities but with no real depth "(Ibid). 

"Ability peers of their own age are not readily available" . Therefore, they may "seek 
the company of older children who resemble them in mental age" (Ibid: I). 

There is "a strong relationship between children's level s of intellectual ability and their 
conceptions of friendship" (Gross, 2002), cited in (Gross, 2006: 2). 3 

Gifted children prefer "few close friends rather than large groups" (Ibid: 4). 

"Solitary play is not a sign of social maladjustment or peer rejection" (Ibid: 4-5). 

Gifted children who are able to "go along with group goals, are flexible , and able to 
assume multiple social roles", can maintain "good social relations" (Lovecky: 4, 
Counseling and Guidance Newsletter, 1995, Vol. 5, No.3, pp. 2,6,7). 

Gifted children can develop the following leadership skills: 
1. "Stimulate and arouse others 
2. Organize others 
3. Recognize skills and abilities possessed by others 
4. Recognize and articulate the goals of a group 
5. Give directions clearly and effectively 
6. Exercise authority reliably and responsibly 
7. Establish the mood of a group 
8. Support others in a group when appropriate 
9. Coordinate the work of several individuals 
10. They are often asked for ideas and suggestions 
11. Looked to by others when something must be decided "(n.a., 

"Characteristics Checklist for Gifted Children", Updated 2005: 3). 

They "exhibit wit and humor" (Davies (n.d.) : 1).; "sense of humor often appears in 
general conversation" (Bruno: I , Net Gazette (2001). 

They have" an excellent sense of humor ( "Young Gifted Children", Help Needed to 
Identify Young Gifted Children", n.a.:2, GCABC 1999). 2. They are "playful" 
(Characteristics of Gifted Children", n.a. , : 2, Australian Gifted Support Center, 2006). 
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Morality They are" often skeptical, critical and evaluative" and can "readily spot inconsistencies" 
( "Characteristics and Behaviors of the Giftetl', n.a., n.d. :4). 

They also have a "sense of justice and moral sensitivity" (Sandhu, 2003: I). 

In addition, they "feel compassion .. .from surprisingly early ages" (Gross, 1989; 
Silverman, 1983, cited in Gross, 2006: 2). 

Idealism and I Teachers, schools, and families "put pressure on children to be perfect" (Hately, ERIC, 
Perfectionism 1997-2007: 

Tenacity 

Emotions in 
Gifted 
Children 

I). 
Children who fail to meet "the expectations of parents may develop depression" (Ibid) . 
Both pursuit of excellence and perfectionism may have a similar result. However," 
pursuit of excellence is healthy", while perfectionism" is not" (Ibid: 2). 

Idealism is a "driving force that leads gifted children towards achievement". With 
perfectionism, however, " children impose unrealistically high standards on situations 
and this can leave them very confused" ( "Children", n.a. , 2003: 1). 

According to Gagne, gifted children are not only identified by "above-average 
performance in one or more fields of human activity," but they also show "persistence" 
in their efforts to solve a problem, or achieve a goal ("Giftedness and High Ability", n.a. , 
n.d. : 3). 

Gifted children exhibit "tenacity especially when the mind is working on interesting 
problems" (Eir!Juhrung, n.a., n.d. :1) .. 

Compared with children of average ability, gifted children have "emotional 
intensity"("Characteristics of Gifted Children", California Associationfor the Gifted: A 
Position Paper (2001: 1).5 According to Sword (2002: 9), emotional intensity refers to 
the "depth and intensity of emotion or "overexcitability", which is experienced by gifted 
children. She views it as a positive quality. 5 

They have "strong feelings" (Szabos in "Gifted and Talented Education: Parel11 Handbook" 2006: 9) . 

They get "easily frustrated" when they face problems (Davies (n.d.). : 1). 
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Table 3: Causes of Child Abuse and Neglect 

1. "Poverty appears to be a riskfactor for physical abuse though not for emotional 

abuse" "Child Abuse and Neglect ", n.a., n.d., : 4). } 

2. "Parents who were abused as children, are more likely to abuse their children" 

(parental factor) (Goldman, Salus, Wolcott and Kennedy (2003: 3). 

3. Younger children are more exposed to abuse (child factor) (Ibid: 7). 

4. "Marital conflict, unemployment" and "isolation" can be risk factors for child 

abuse (family factor) (Ibid: 4). 

5 Community factors can cause child abuse (Ibid: 8). 

6. "Poor housing conditions and large family size" are risk factors for child abuse 

(Causes of Child Abuse" : 1, Family Resource Center, Microsoft Encarta Online 

Encyclopedia 2004). 

7. "Alcohol and drug use among parents" can cause child abuse (Ibid). 

8. "Many parents lack the knowledge and skills to adequately provide for their 

children" (Session 2: What are the Causes of Child Abuse and What are Its 

Effecls?"n.a., n.d. : 6). 

9. Unreasonable expectations of parents can al so be a risk factor for child abuse 

(Ibid: 4). 
- - - -
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Table 4: Effects of Child Abuse on Children 

1. Abused children can suffer from "health problems"( "Session 2: What Are the 

Causes of Child Abuse and What Are Its Effects ?"n.a. , n.d. : 10). 

2. Abused children have "low self-esteem and ... difficulties informing 

relationships" and can suffer from ''feelings of hopelessness" (Ibid: 1 O). 

3. Child abuse can also affect children's cognitive performance. Abused children 

may "lose interest in school" (Ibid). They also have "concentration problems" 

(Newton, 2001 : 2). Child abuse can also cause physical injury (Ibid: 1) 1 

4. Child abuse can lead to violence and "increase teen pregnancy ("Another 

Look at the Effects of Child Abuse", n.a. : 1, NlJ ]oumal, No. 251, 2004); 

Session 2: What Are the Causes of Child Abuse and What Are Its 

Effects?"n.a., n.d. : 12}. 

5. Abused children can also become "aggressive" Newton, 2001: 2}. 

6. They may also "display feelings of sadness ", "experience "anxiety and fears" 

and may have difficulty trusting others ("Child Abuse: The Hidden Bruises, 

n.a., No.5, 2004: I). 

7. Child abuse can cause physical injuries (Newton: I) J. 
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Table 5: Prevention of Child Abuse 

1. Parents need "supportive, emotionally satisfying relationships with relatives 

and friends" (Goldman, Salus, Wolcott, Kennedy, 2003: 10). 

2. "Programs on marriage education" can help prevent abuse infamilies (Ibid). 

3. The community could provide abusive parents "someone to talk with " ("The 

Causes and Prevention of Child Abuse", n.a., :2, Helping Children Grow, 

1988-2006). 

4. "Emergency shelters" where parents "can drop their children offwhile they 

go for treatment" can be provided(Ibid}. 

5. Abusive parents should be provided with "individual or group treatment", 

which gives them the opportunity to "explore more satisfying ways of meeting 

their needs as well as those of their children" (Ibid). 

6. "Child abuse and neglect is a community concern". Therefore, everybody has 

the responsibility of identifying and preventing such problem ("National 

Foundation for Abused and Neglected Chi ldren ", n.a., n.d. : 1). 

7. Caregivers should detect the "presence of child abuse" ( The U.S. 

Department of Health and Human Services, Koralek. "Caregi vers of Young 

Children: Preventing and Responding to Chi ld Maltreatment, User Manual 

Series, 1992: I). J 

8. "Caregivers of young children:" should report "child abuse and 

maltreatment" as soon as it is noticed (Ibid). 

9. The community should care for "maltreated children"(Ibid}. 

10. Abused children should "learn to trust an adult" and to detect "when adult 

behavior is inappropriate" (Ibid: 7). 
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Table 6: A Comparison of Felicity Conditions on Requests and Warnings 

Conditions Requests 

Propositional Future act A of H 

Content 

Preparatory 1. S believes H can do A 

2. It is not obvious that H 
would do A without being 
asked 

Sincerity S wants H to do A 

Essential Counts as an attempt to get H to 
doA 

N.B. H= hearer, S= speaker 

Source: Levinson, 1983: 239-240). 

Warnings 

Future event E 

1. S thinks E will occur 
and is not in H's interest 
2. S thinks it is not 
obvious to H that E will 
occur 

S believes E is not in H's best 
interest 
Counts as an undertaking that 
E is not in H's best interest 

Table 7: Searle's Eight Speech Acts and Sincerity Conditions 

Speech Act Type Sincerity Condition 

Request S wants H to do A. 

Assert, state that, affirm S believes P. 

Ask a question S wants this information. 

Thank for S feels thankful or appreciative for A. 

Advise S believes A will benefit H. 

Warn S believes A is not in H ' s best interest. 

Greet (on encounter) None 

Congratulate S is pleased at E. 
J 

Searle 1969, in Mann and Kreutel, n.d.: 2). 
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APPENDIX TWO: THE MACROSYSTEMS IN 
THE SELECTED NOVELS 

Attempt is made in this section to gi ve a bird's eye view of the socio-cultural background 

of the three novels selected for this study. This is because the psychological framework for 

analysis selected for the study, Bronfenbrenner's theory of human development, which has 

been discussed in section 3.4.1, studies the child's behavior in relation to the environment 

in which the child interacts. Hence, the analysis of the child protagonist's charactelization 

in the novels under study is done in relation to the social contexts of the selected texts . 

1. The Macrosystem in Stevenson's' Treasure Island (1883) 

Treasure Island, Like Twain's The Adventures of Tom Sawyer is an adventure story, which 

was inspired by a map that the author drew to amuse his stepson. It had the shape of an 

island; therefore, he called it "Treasure Island" (Stevenson, 1929 edition: xxvii). Thus, it 

can be noted that the author combines fantasy with realism. Scholars have tried to locate 

the island. Baker (1909: 1) states that "The bearings of the island are not given. But all 

indications are that Stevenson was thinking of the Spanish Main, that is, the Atlantic Ocean 

in the vicinity of Spanish America, or the West Indies. This was the great region for piracy 

and treasure". Stevenson establishes the time of the story in Treasure Island as follows: 

Squire Trelawney, Dr. Livesey, and the rest of the gentlemen having asked me to 

write down the whole particulars about Treasure Island, from the beginning to the 

end, keeping nothing back but the bearings of the island, and that only because there 

is still treasure not yet lifted, I take up my pen in the year of grace l7- , and go 

back to the time when my father kept the "Admiral Benbow" inn, and the brown old 

seaman with the saber cut, first took up his lodging under our roof' (Stevenson, 

1929 edition: 5). 

The detail, "17_" indicates that the time of the story is the eighteenth century. This 

adventure story deals with piracy, which was practised from 1690 t0730 ("Pirate 

Encyclopedia: Golden Age of Piracy" : 1, Clever Media, 2006). The novel was published 

in 1883. The article cited hereby also states that before 1690, "pirates operated under the 
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guise of national interest" (Ibid). During the Golden Age, piracy prevailed in the Caribbean, 

in some parts of America, and the "west coast of Africa" (Ibid). The pirates would "raid 

ships for treasures" (Ibid). Piracy was stopped by 1830, when "governments began to work 

together to stamp out the majority of piracy" (Ibid). Pirates "were lawless bands of thieves 

who lacked honor and respect" ("Pirate Encyclopedia: Pirate Code o/Conduct", 2006: 1). 

This source states that pirates have a code of conduct which they should observe. Those 

who breeched the code, however, "were tried by their crew mates" (Ibid). They have a say 

in all decisions". They also have rules on how to share what they stole (Ibid). However, 

"Those keeping secrets from the company, or planning to desert, would be marooned" 

(Ibid). In Stevenson's Treasure Island, Hawkins meets Ben Gunn, an ex-pirate, who had 

been marooned. Moreover, "Pirates who lost a limb were given 800 pieces of eight, and 

allowed to stay on the ship as long as they wished" (Ibid). In Stevenson' s novel , Sil ver's 

parrot repeats the words , "Pieces of Eight". The researcher feels that by making the parrot 

utter the words , "Pieces of Eight", Stevenson shows his knowledge of particular detail s and 

facts related to piracy. 

Another feature of 18th century England is commerce . Wilmot-Buxton (1920: 175) 

describes the eighteenth century in England as a "commercial period". Yet, 

"Communication and means of travel remained slow and difficult throughout the century" 

(Ibid: 178). In addition, the wealthy people loved to travel (Ibid: 179). Similarly, in 

Stevenson's Treasure Island, it is the wealthy Squire Trelawney, who finances the 

expedition to Treasure Island. As far as education is concerned, one source reveals that 

"Few schools existed apart from the great public schools, and these were mainly of the 

Grammar School type" (Ibid: 187-188). In this novel , the child character, Jim Hawkins had 

the ability to read. According to Wilmot-Buxton, the number of schools for girls of wealthy 

families was growing (Ibid: 188-89). 

In the seventeen fifties , England prospered. There was "a spirit of commercialism and 

material well-being" (Ibid: 190). There was also a "Desire for material comfort and gain" 

as well as love of exploration and di scovery (Ibid: 191).This is also reflected in Stevenson 's 

novel through the wealthy character, Squire Trelawney, who bought a ship, hired a crew 

and set off to explore buried treasure. 
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In Stevenson 's Treasure Island, we find vittuous characters, like, Jim Hawkins, Squire 

Trelawney and Dr. Livesey. Long John Silver, the sea-cook and the leader of the pirates is 

wicked. Jim Hawkins, the child hero and narrator, comes from a middle class family, who 

keeps an inn, The Admiral Benbow. It is si tuated in a quiet place in the country (Stevenson, 

1929 Edition: 10). The editor of the online edition of Stevenson's Treasure Island, Baker, 

gives a possible explanation for the name of this country inn, "In the early days, before the 

ability to read became general , inns were designated by signs bearing pictures of objects. 

An inn by the sea-shore might naturally be named for Admjral Benbow (1653-1702), one 

of England's famous naval heroes" (Baker: 1). 

The following characters are wotth considering. Dr. Livesey is both "a soldier" and "a 

doctor", "wounded" at "Fontenoy" (Stevenson: 155). Squire Trelawney is a wealthy 

adventurer. Captain Smollett is a stem person who has a sense of responsibility and knows 

his job. He told Dr. Livesey "I am responsible for the ship 's safety and the life of every 

man" (Ibid: 85). He did not like the crew because he noticed that there was too much talk 

about the expedition already. He heard the pirates talk about a "treasure map" (Ibid: 84). 

There was also the question of procedure because normally the captain himself should 

choose the crew, not the owner of the ship (Ibid: 83). Furthermore, because Captain 

Smollett suspected the pirates of some evil scheme, he advised the squire and the doctor to 

change the way things should be ananged on board the Hispaniola. 

Both Jim's fri ends and the pirates were after the treasure which was bUtied by Late Captain 

Flint, which shows that in the eighteenth century, adventures were undertaken by the 

vittuous and the ctiminal as the two groups of characters in the novel indicate. The pirates 

in this novel are lower class people, who, like other British people, are interested in making 

a quick buck. John Silver "kept a public house, knew all the seafaring men in Btistol" and 

was looking for a job as a cook (Ibid: 67). As already indicated, Stevenson combines fact 

wi th fiction. Long John Silver' s characterization was inspired by Stevenson's friend, 

William Ernest Henley, a British poet and editor. In a letter dated May, 1883, Stevenson 

writes, 'I will now make a confession. It was the sight of your maimed strength and 

masterfulness that begot John Silver in Treasure Island. Of course, he is not in any other 
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quality or feature like you; but the idea of the maimed man, ruling and dreaded by the 

sound, was entirely taken from you' ( Stevenson, cited in "William Ernest Henley", n.a. 

2006: 2). Similarly, the pirate, Israel Hands, was drawn after "a real pirate named Israel 

Hands" ("Robert Louis Stevenson 's Pirate Classic Treasure Island" : 1, n.a. Fern Canyon 

Press (1996). 

The Mesosystem in Treasure Island is the expedition calTied out to di scover buried 

treasure. It links the Microsystems: Jim's family, friends , the pirates and Ben Gunn . Jim 

was hired as cabin-boy on board the Hispaniola. Squire Trelawney needed a crew, and he 

unknowingly hired pirates . Ben Gunn desired to see Jim's friends because he had the 

treasure with him. 

2. The Macrosystem in Dickens' Oliver Twist (1837-1838) 

The setting of Oliver Twist is London during the Victorian period. In the 1830s, England 

was experiencing progress due to the industrial revolution ("Victorian Era", 2006: 1). 

Besides, London, "the largest city in the world" was densely populated due to urbanization 

and rural migration (Finnerty, 1999: 1). 

The novel was written "in an age of reform". It reveals Dickens's di slike of "oppression", 

and a person looking down on "another person" (Chestelton, n.d., 23). As the opening 

chapters of thi s novel show, paupers were intimidated by the beadle in workhouses. A close 

look at the novel also shows that Dickens attacked "human tyranny" (Ibid: 24). Some social 

aspects have been briefly touched upon in order to establish the socio-economic 

background of the child protagonist, Oliver Twist. 

Dickens ' s Oliver Twist is set in the early Victorian period, and is said to be a novel of 

social reform. The author attacked the social evils of hi s time, which also made the 

protagonist, Oliver Twist, a victim. In his article entitled, "The Making of Victorian 

England", Clark suggests that the Victorian period could be divided into early Victorian 

(l830s and 1840s), characterized by "depression, unrest and much reform"; mid- Victorian 

(about 1846-1866), "characterized by prosperity, complacency and a lull in reform"; late 

Victorian "starting with the second Reform Bill of 1867 and continuing through the great 
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depression of 1873 to the end of the century, characterized by even more drastic changes 

than in the early period" (Clark in, Langbaum, ed., 1967: 32). During the Victorian period, 

Britai n was a "commercial" and "industrial" leader of the world, and it also had the 

"greatest political influence" ("Great Britain", n.a., 2007 : 11). The industrial period also 

created a new social class, the "bourgeois middle class" (Thomas: I, Fashion-Era, 2001-

2007). Workers "lived in slums" or in "old, decaying upper class houses" (Ibid) . The Poor 

Laws, Victorian morality, chi ld labor and crime are social issues related to the Victorian 

period. The novel is set in the early Victorian period. 

The Poor Laws, which were established in England to help the poor people, consist of the 

Old Poor Law "crystalli zed in the 1601 Act for the Relief of the Poor", and the New Poor 

Law "heralded by the Poor Law Amendment Act of 1834"("Poor Laws", 2004: 1). The Old 

Poor Law was "parish-centered, haphazardly implemented" and "locally enforced" (Ibid). 

The New Poor Law, on the other hand, aimed at introducing "a rigorously implemented, 

centrally enforced, standard system that was to be imposed on all and which centered on 

the workhouse" (Ibid). In addition, the New Poor Law of 1834 held the poor people 

responsible for the abject misery in which they lived (Ibid). The situation under the 1601 

Poor Law Act was different because people received help from the parish and they could 

live in their homes. On the other hand, under the New Poor Law Amendment Act of 1834, 

people got assistance from the parish, but they lived in workhouses ("The Union 

Workhouse"(n .d. ). : 2). 

The Amendment Act of 1834 was inspired by "utilitarian and Malthusian principles" ("The 

Poor Law Amendment Act (1834), n.a., n.d., : 1). It was based on "notions of discipline and 

frugality" (Ibid). FUlthermore, its aim was to reduce public expenditure and to discourage 

the poor from relying on workhouses. The amount of relief given to the poor was also 

meager. In addition, those in charge of relief administration, had to decide "who among the 

poor was deserving" relief (Ibid). The workhouse, which was established to alleviate the 

suffering of the poor, aggravated their condition instead. 

Workhouses were run by a "Master and Mistress" who "live in the House" ("Rules and 

Orders To be Observed by the Poor of the Parish Workhouse of Ayles in the Country of 
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Bucks", 2006:1). If the people living in the workhouses disobey "the orders of the Master 

or Mistress", they will be taken "before a Magistrate, and punished as the law directs" 

(Ibid). The duty of the Magistrate is to enforce the rules made by the system. 

An aspect related to workhouse is education. Higginboth (2006: 1), describes workhouse 

education stating, "Under the 1834 Act, Poor Law Unions were required to provide at least 

three hours a day of schooling for workhouse chi ldren, and to appoint a schoolmaster 

and//or schoolmistress". Besides, the children were taught "reading, writing, arithmetic and 

the principles of the Christian religion, and such other instruction as may fit them for 

service, and train them to habits of usefulness, industry and virtue", and "Most workhouses 

had their own school rooms or school blocks" (Ibid). 

Another feature worth considering is Victorian morality, which is characterized by "social 

movements concerned with improving public morals" and "a class system which allowed 

the persistence of harsh living conditions for many" ("Victorian Morality", 2006 : 1). 

Moreover, the rigid values of the period were reflected in "the widespread cultivation of an 

outward appearance of dignity and restraint". On the other hand, there were also "social 

conditions which include prostitution, child labor, and an imperialist colonizing economy" 

(Ibid). Victorian morality is generally known for "strict set of moral standards, often 

applied hypocritically" (Ibid). In spite of the rigid moral values of the period, "The 

anonymity of the city led to a large increase in prostitution and unsanctioned sexual 

relationships. Dickens and other writers associate prostitution with the mechanization of 

modem life, portraying prostitutes as human commodities" ("Victorian Era", 2006: 2). 

Dickens was also concerned with chi ld labor in Oliver Twist, which is a social problem 

which prevailed in his time. In thi s respect, Gibbs (2006: 1) states that in the Victorian 

period, five or six years old children would at times" work "sixteen hours a day in often 

dangerous conditions". Parents would compel their children to work in factories due to 

povelty. The fact goes that "They prefer that their children be beaten to starving (Ibid: 2). 

Some paren ts also wanted to get more money by allowing their children to work (Ibid). 

Gibbs mentions another problem concerning parents. She notes that children were also 

"sold to a business owner by their parents for a celtain number of years" (Ibid). Luckier 
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children " lived with their parents while working full time" , and they were also "hired on as 

apprentices for the major trades of the era" such as "blacksmith , tinsmith , [sic] iron 

foundry, lace making" and so on. Furthermore, factory owners preferred child labor 

because it cost less (Ibid). 

Besides, Dickens attacked crime. Philip Home, in the 2002 edition of Oliver Twist , 

comments on Dickens's representation of crime saying, "What distinguishes Dickens's 

vision of clime is the quality and intensity of his imagination shown in the altogether 

appropriate alternation of comedy and serious grimness in hi s treatment of criminal life" 

(Home, ed., : xxxv). The criminal world in this novel is represented by Fagin, who 

corrupted innocent children like Oliver Twist. Crime was for him a livelihood. Barney, who 

belonged to Fagin's gang of thieves, was like Fagin, the stereotype of vulgar and cruel 

criminal. Bill Sikes was one of the gang members, who took Oliver to Chertsey to "commit 

his second crime (Ibid: xxxviii). Sikes murdered his lover, Nancy, a prostitute. Jack 

Dawkins, "The Artful Dodger" was one of Fagin ' s boys, a pickpocket, who found Oliver 

on hi s way to London and took him to Fagin. In this novel, Dickens also shows that it was 

not only the poor, lower class people who involved themselves in crime, but wealthy 

people could also have something to do with it. Likewise, Monks (Edward Leeford), Oliver 

Twist's half-brother, the son of a bourgeois father, who recognized his brother because 

Oliver Twist resembled their father, used Fagi n to " recapture and criminalize Oliver" 

(Ibid). Monks did not want Oliver Twist to inherit his share of their father 's property. 

In Dickens's Oliver Twist, the Poor Law Amendment Act of 1834 can be considered the 

Mesosystem, which linked the Microsystems. The influence of the New Poor Law can be 

noticed in all the settings in which Oliver Twist li ved. The child protagonist did not directly 

interact with the Exosystem. Yet, its influence on the orphan's life cannot be overlooked. 

Some social aspects have been briefly touched upon in order to establish the Macrosystem, 

the socio-economic background of the characters. Oliver Twist, the protagonist , who 

strived to establi sh his biological identity, was an orphan born in a house kept by Mrs. 

Corney, in the town of Mudfog ((Dickens', Oliver Twist, Home ed., 2002: 3). His mother 

was Agnes Flemming, a workhouse gi rl. But hi s father, Edwin Leeford, was a wealthy 
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touched upon were prevalent among children and slaves in the West at the period of this 

story" (Ibid). 

Before introducing the various characters, an attempt is made below to briefly describe the 

socio-economic contexts of the characters. The time of the story is after the war of 1812. 

America had then acquired "a position of equality in the family of nations" (An Outline of 

American History (n.d.), : 65). Politically, there was a prevailing atmosphere of "unity" 

(Ibid). The American Government also made efforts to reconstruct the nation which began 

to prosper. In addition, it was felt that "economic self-sufficiency" was a prerequisite for 

progress (Ibid). After the war, a strong federal government and a "Supreme Court" were 

also established (Ibid). In addition, the nation was expanding as new states were being 

added (Ibid: 67). In the 1830s, "the old world traditions and conventions were absent or 

very weak" (Ibid). 

However, the northern and southern settlers were divided on the question of emancipating 

the slaves. Even after the slave trade system was abolished, the slave-holding system 

continued in the south because the settlers needed manpower for their cotton plantations 

and "the lise of a great cotton-growing industry in the south" (Ibid: 69). In 1875, The Civil 

Rights Act guaranteed "equal rights to black Amelicans in public accommodations and jury 

duty" (Becker 1999: 15). 

Another significant social aspect related to Twain's novel is religion. The society which 

lived in the small town on which the novel is set considered observing the religious norms 

such as going to church, attending Sunday school and saying prayers very important. 

Rachman in "Shaping the Values of Youth: Sunday School Books in 19'h Century 

America"(n.d.) notes, "Protestant culture advocated that "moral virtue was the basis of 

civic virtue". Tom Sawyer, the child protagonist in The Adventures of Tom Sawyer, grew 

up in a society in which religious norms had a strong influence on people's actions and 

behavior. After breakfast, Tom's family worshipped God. Aunt Polly read one section from 

the Bible, and the children were required to memorize Bible verses (The Adventures of Tom 

Sawyer, 1924 Edition ,Chapter 4: 29). The children were also required to say their prayers 
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before going to bed (Ibid: 80). Tom's family also attended Sunday's sermons in a small 

church at St Pittsburg. 

Witchcraft and superstition were practiced in the community to which Tom Sawyer 

belonged. The influence of superstition in 19'h century AmeIica is reflected in Tom and his 

fIiend's behavior, the outcast Huck. For example, Tom talked about his way of cuIing warts 

(The Adventures of Tom Sawyer, Chapter 6: 53). In addition, Huck informed Tom that 

Mother Hopkins was a witch who used her malevolent spell on his father, Pap. Concerning 

superstition in 19'h century AmeIica, Bruce (1895: 1) states: 

Superstition in some form has always existed, especially among illiterate 

people, regardless of color, and the more illiterate the greater the amount of 

superstition, and as a case of strong evidence of this, I point to the "spirit 

dance" by the Indians of the far West, where the excitement created by it has 

been so great, that an upIising was only kept down by the vigilance of the 

regular army. While conjuIing, tIicking and gopheIing, and the like, were 

believed in by the slaves, and spiIit dances and other forms of superstition 

were practiced by the Indians, the AmeIican white people believed so 

strongly in another fOlm of superstition called "witch craft," that they burnt 

innocent men and women at the stake. 

The Adventures of Tom Sawyer is peopled by adult and child characters belonging to 

different social classes. Tom Sawyer and his brother, Sid, were orphans who lived with 

Aunt Polly. She was a kind-hearted lady, who often scolded Tom because she wanted him 

to grow well. The adventures Tom went through helped him acquire expeIience. They also 

revealed his qualities. Judge Thatcher was an important judge in the town and the father of 

Becky Thatcher, the girl whom Tom loved very much. Tom earned Judge Thatcher's 

respect for saving Becky when she got lost in McDougal's cave. Widow Douglas was the 

Iichest person in the town, a generous lady, who wished to adopt Huck, Tom's fIiend and 

the son of a "homeless drunk" named Pap ("Study Guide for the Adventures of Tom Sawyer 

by Mark Twain: 3). Her house was descIibed as a "hospitable" place, where "lavish" 

festivities were held (The Adventures of Tom Sawyer, Chapter 5: 43). Huck was a dear 
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friend of Tom, but was despised by the people li ving in the town because he did not 

conform to the social norms. Joe Harper was Tom's other friend. He, like Tom, came from 

a middle class family. 

St Petersburg was also the home of "enslaved African Americans" like Jim, whom Tom 

liked. (Ibid) . In Twain's novel , readers also come across a villain and a murderer, Injun Joe. 

He killed Dr. Robinson, a young doctor, who stole dead bodies from graves at night. Muff 

Potter was a harmless lower class character who got drunk. He was fa lsely accused of 

killing Dr. Robinson. Mr. Walters was the Sunday school teacher. He did not like Tom, 

and was angry when Tom got the "Bible-prize" (The Adventures of Tom Sawyer, Chapter 4: 

37). This prize was awarded to Sunday school children who have learnt "Two thousand 

verses in the Bible" (Ibid). Surprisingly, Tom, who according to Mr. Walters, "cannot 

answer the simplest question" (Ibid: 39), won a Bible. This happened because the Sunday 

school children had sold "tickets" to him "for the wealth he had amassed in selling 

whitewashing privileges" (Ibid: 37). 

The system that linked the Microsystems, that is , the Mesosystem in this novel is the socio­

cultural milieu/context in which Tom Sawyer lived. It gave him a sense of belonging and 

identity. He acquired hi s various needs from family, peers, fliends, schoolmates, church 

members, etc (Microsystems), which were connected to an environment to which the child 

character belonged. 

The child protagonists in the selected novels are social beings, who grew up in social 

settings, which are the source of their identity and shape their cognitive and psychosocial 

behavior. 
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