
































































































































































































Planning is one part ofthe higher diploma programme. So I always plan my lessons because I am 

evaluated in the Higher diploma sessions. But, most of the time, I failed to perform as I planed in 

the class. The main reason for this is lack of stability of the programme in the college. 

Most of the time, I use lecture and group work in the presentation stage. 

To assess my lessons, I use quiz, checklist for pear evaluation, group work, question and answer, 

class work etc. 

In the class. I usually use teaching materials well prepared. 

I don' t usually use teaching aids. But sometimes I use cassettes. 

Although there are some problems, practicum is generally good. Students are given checklists 

and are sent to schools for observation. When they return, we make them reflect on their 

experiences in their respective groups. 

Do you think that your practice go along with the teaching methods suggested in the 
curriculum ffES.OI? ? not? 

Although I do not clearly know what is suggested in the TESO, I feel that I am working 

according to the standard. This is because most of the time I play the facilitator' s role in my class 

and it is supported by student centred method. 

5. What problems are there that hinder you from working according to the suggested 
_ ..o:.:.e"Tthods? 

Student related 
iTeacher educator related 
Institution related 

urriculum related 

Generally all the trainers in this college are good. The only problem I feel is that those trainers 

who teach the same course don't usually work together. 

Problems in the students' side are: 

Lack of proper interest and attention. 

Grade oriented. 

Lack of proper academic knowledge. 

At the college level the most crucial problems are that of programming and distribution of 

materials. 
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To solve these problems, I made efforts by: 

• Rearranging programmes. 

• Looking for ways where by students could get fair access to the materials. 

I had some teachers who really influenced me in my teaching career. I have also seen this when I 

asked my students to present something. I saw them speak, perform like I do in the class. Truly 

speaking, I felt as if I was looking to myself. From this I have learned that trainers should be very 

careful for what they say and do in front of the students so that they would be a good model. 

But if you ask me, I always take care of every thing I do in the class. But I didn't even think that I 

would be a model. 
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Appendix VI 

Group Discussion 

tne curriculiillilTESO/, there are suggested methods and personal qualities/ethics that 
Teacher Educators' need to exhibit. 

:what are they? 
How do ou evaluate them in terms of e' s context? 

2nd Respondent 

Mainly, what is suggested in the TESO are all student centred methods of teaching. Concerning 

the trainers' personal quality, it requires trainers to be : 

• Punctual 
• Patient 
• Establish good relationship with the students 
• Communicative 
• Generally good model 

4th Respondent 

In the TESO material , all the methods suggested are methods that increase the students ' 

participation in the teaching-learning process. There are also qualities that are expected of 

trainers like good content knowledge, punctuality, planning etc .... On the other side, qualities 

that the trainer should not have are harassing students, being corrupted, spending the class time 

extravagantly etc. 

3rd Respondent 
As my friends explained, student centred method is the focus of the TESO material. 

2. How do you evaluate EFL teaching in your college? 
• Do you have a tradition of staff supervision? 
• What are the strong and weak points that you have observed among your fellow teacher 

educators in terms of: 
• Planning 
• Lesson Presentation 
• Classroom management 
• Assessment and evaluation 
• Teaching material and aids 
• Personal qualities 
• Practicum 
• Student- lion 
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2nd Respondent 

Yes, all the suggested methods are being implemented in our college. If you take, for instance, 

the number of students, we now have 30-40 students in a class which is suggested in the TESO 

material /35-40/. Besides, we have movable chairs in our classes which make movement and 

group activities easier. 

With respect to the trainers personal qualities, all trainers here are good except some deviants. 

4th Respondent 

I absolutely agree with what respondent two said. But we can not say that they are fu lly 

implemented. As a good example we can see the number of classes (load) we teach. 

3rd Respondent 

As they said, what is suggested in the material is being implemented. But as respondent four 

explained, there are some problems. As an example we can see continuous assessment which 

most trainers find boring. The other is that the way we have been taught influenced us to the 

extent that we couldn't properly manage using student centred methods. 

2nd Respondent 

I have a reservation on continuous assessment. In the college, what is accepted as a principle is 

that 75% of the students' mark should come from the continuous assessment and 25% from 

exams. It doesn't give you freedom. This equally works for courses with different credit hours. 

You can imagine how boring and tiring it is . But, I am quite happy with other concepts. 

4th Respondent 

I'm very happy with what is being implemented in the college. Besides, it is good to see most 

trainers beginning to use group work most of the time. But, it is found that group activities 

provide good opportunity for weak students to rely on better performing students and get good 

results. So, in this respect, TESO needs to be revised to minimize these problems. 

3rd Respondent 

We, who teach the same courses, sometimes discuss on some general issues on the subject. But 

we don 't have the tradition of observing each others lesson. 

2nd Respondent 

Although we know that it is important, we sometimes discuss on issues related to the subjects we 

are teaching. But last year, when we were attending the higher diploma programme, we used to 
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observe each other's classes and gave comments. What is pity IS that after we finished the 

programme every thing stopped. But it was very tiresome. 

4th Respondent 

Concerning planning, we don' t usually plan except for the higher diploma. But even there, there 

were some problems like in the objectives. But the most common problem is that most trainers 

prefer to use lecture. But after the programme is over, every thing stopped as my friends 

explained. 

2nd Respondent 

I have two reservations on planning. First of all, even in the higher diploma trainers are advised 

to give time for the stages of the lesson, not for the individual activities. I think time should be 

allocated for the individual activities. The other point is that most trainers don' t give proper 

attention to the evaluation part ofthe lesson plan. It is as important as the other parts of the lesson 

that every trainer should be very concerned about it as well. 

3rd Respondent 

After the higher diploma, I have learned how important planning a lesson is. But it could be more 

practical if there is somebody who comments on your plans from the pedagogical point of view. 

This will help you to develop professionally. You see, it is here that you can see the importance 

of staff supervision. 

2nd Respondent 

Basically, problems that we encounter are related to lack of proper knowledge and experience of 

student centred approach. We select activities which are student centred and try to use them in 

the class. But we face problems of managing them in the way and time we planned to. 

With regard to teaching aids, although they are included in the teaching materials, we most of the 

time do not use them for the reason that we might not complete the lesson on time. 

The main purpose of continuous assessment is to give students series of meaningful activities and 

follow up their progress by valuing their work. But because of the work load we have, we don ' t 

usually give values for most of the students' activities. They will be left in the class. 

4th Respondent 

In the material, it seems that there are contradictions between the contents and the suggested 

methods. The contents are not within the limit of the students' background knowledge and have 
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little relations with language teaching. It seemed that they are simply organized this way so as to 

keep horizontal and vertical integration. 

Concerning assessment and evaluation, it is the trainer who usually conducts the assessment and 

evaluation. We have never given this chance to students so far. 

3rd Respondent 

Generally practicum is going well. But most partner schools are not cooperative. This greatly 

affects the whole programme. We evaluate our students in a situation where they don't have 

proper experience. So, I don't think that students have benefited the most out of it. 

2nd Respondent 

I think this is a very important issue. Although there are many other things that the students 

should observe in the partner schools, the main part is the classroom observation while the 

teacher is teaching. I do not think these teachers would be good models to be observed. They are 

very bored of teaching, they usually use lecture methods, and above all they teach English 

language in Amharic. So they could not be good models for the students. Rather, what worries 

me is that, after the observation they become frustrated. 

As far as my knowledge is concerned, I would prefer if the students are made to observe the 

trainers teaching in the college. 

4th Respondent 

I agree with what the second respondent has said. Most of the teachers are not punctual, don' t 

plan their lessons, don't use teaching aids etc ... 

3rd Respondent 

Although teachers of the partner schools are not good enough to be good models, there are many 

other things that the students should observe in the schools. So ' I feel that the implementation of 

practicum is more or less good. 

3. What problems do you have that greatly affect your classroom performances? 
Student related 

eacher educator related 
stitution related 

Curriculum related 
3rd Respondent 

As to me, the number of students should be less than what we have now and our work load 
should also be reduced. This will give us a chance to work very closely with individual students 
and help them. 
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Our students are very poor in their academic knowledge. I would suggest that the college should 

take the proper care during the selection process. 

Trainers in our college should practice peer evaluation. Concerning the material, they are 

prepared by us, and they are being tried out and improved. But there are problems in the 

distribution of these materials. It is clear that this will have a negative impact on the whole 

process of teaching and learning. 

2nd Respondent 

I would prefer to start from the trainers problems. We trainers should really work hard to be good 

models for our students. Actually there is no problem with regard to the content knowledge. But 

there are some problems on the trainers' personal qualities and we are also change resistant. I 

think we should be able to improve these problems. 

In addition to the problem students have in academic knowledge, the teaching methodology they 

have passed through made them less active when asked to participate in class activities. 

I think the college should facilitate trainings on different issues for the trainers and encourage 

trainers to have staff supervisions as the college tradition. Concerning the material, we are 

improving them while we are using them. The distribution of the materials is also relatively good. 

As respondent three explained, the relationship we have with partner schools need to be revised. 

I think, the government should evaluate the relationships between the trainers and the students 

and the whole package of activities that they send to the college. Designing programmes and 

throwing them does not necessarily indicate that the objectives of the programmes are achieved. 

Evaluation techniques should also be considered. The government should also consider the 

budget ofthe colleges. 

4th Respondent 

The second respondent has said all. But, I want to add two things. First of all, I don't think that 

our students have interest and attention to learn. This will devalue all the trainers ' effort. 

Secondly, I don' t think the government has quality controlling mechanisms. When I look at what 

is happening in colleges, I think that the government is not even interested to see what is 

happening in colleges once they throw packages of activities. 
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Appendix VII 

Observation Report 

Teacher l(Observation 1) 
Beginning time--------------3 :00 

Class Size--------------------35 

Course-------- General English 

Topic ---------speaking lesson 

Classroom situation---------wide classroom with moveable chairs (arm-chairs) 

The teacher greeted students and gave them a series of instructions. These instructions are 

actually from in the textbook. Most students moved from place to place and dragged their chairs. 

As a result, a lot of noise was created. 

After the teacher has finished briefing the instructions, he gave them 5m to do a task from the 

textbook in a group. Then the students began to do the task as ordered; some were in pairs, in 

three's, in four's and even in five's and in six's. While the students were doing the tasks, the 

teacher was moving in the front holding the book. 

After 9 m. the teacher called for their attention and · gave them another instruction for another 

activity. He gave them 15 m. to do the second activity in groups. After three minute, he 

interrupted the students and instructed them to do another activity, developing conversation, in 

pairs. The teacher is still in the front and the students were also doing the activity in their 

previous groups. Some students, being in their groups, were writing notes of other subjects. 

After 6, minutes of the third activity, developing conversation, some groups began to raise their 

hands. The teacher went nearer and listened to the conversation they have developed. He kept on 

going to different groups to listen to their conversation. This made the teacher very busy for more 

than 10ms. 

At last, the teacher called for the students' attention. He told them to listen to the presentation of 

one willing pair. He called upon the pairs to come to the front and present their conversation. But, 

the period ended before the students presentation was over. Another teacher came and knocked 

the door. The teacher then told the students that they will finish presenting the conversation next 

period and warned them that every pair should come with their conversation ready for 

presentation. 
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Teacher I(Observation 2) 
Beginning time--------------3 :00 

Class Size--------------------3 5 

Course------------------------General English 

Topic-------------------------speaking lesson 

Classroom situation-------- wide classroom with moveable chairs (arm-chairs) 

The teacher greeted the students and cleaned the blackboard. Then he briefed them what they are 

going to do in the period. It was more of reading activity. The teacher asked the students to be in 

groups of three to read silently the passage in their textbooks. He gave them 5 minutes for the 

reading. While the students were reading, the teacher himself was sitting in the front reading the 

passage and write questions on a piece of paper. 

After 5 minutes, the teacher asked them to stop reading and began to ask them factual questions 

from the passage from the piece of paper. Some volunteer students responded. Then he told them 

to do activity one of the comprehension questions. He, then, began to elicite answers for the 

questions after four minutes of group discussion. 

Then he gave them 10 minutes to do activity two of the comprehension part individually. He also 

told them that they have to critically read the passage to do this activity. While students were 

doing the task two students opened the door and simply joined students. The tea<;her looked at 

them and did not respond. After 13 minutes the teacher called the students attention and asked 

them to check their answers with their partners. 

And lastly, while he was eliciting the answer from the whole group the door was knocked. 

Teacher 2(Observation 1) 

Beginning time--------------4:50 

Class Size--------------------40 

Course------------------------English in Use 

Topic-------------------------Adverbial clause of reason 

Classroom situation-------- wide classroom with moveable chairs (arm-chairs) 

After greeting students, the teacher began the lesson by talking about course related issues for 

about 10m. The teacher then asked the students to take out their textbook. He asked where they 

have stopped last period (the activity that they have done last). There was a hot debate: some say 

activity one, others say activity two. Finally they have agreed on activity two. 
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Then the teacher began to ask them what an adverbial clause means randomly. This is followed 

by two model sentences which the teacher wrote on the blackboard. The students were asked to 

join these sentences. He looked for volunteers. There were no hands. Then the teacher began to 

give students other simple sentences using their own clothes. This time few students began to 

participate. 

After these examples, he directly took them to the textbook exercises and did the examples given 

with the whole class. He copied the sentences from the book to the blackboard and asked students 

to join the sentences. He looked for volunteers. There were very few students who were 

volunteered to tryout. He gave the chance to one volunteer; he tried it, but failed. Then the 

teacher began to give them sentences using the clothes they wore again. 

They proceeded from the examples to the main exercises. The teacher read out two sentences 

loudly and the students tried to join them looking from the book. There were a lot of questions 

from the students while they were orally doing the activities. 

After they finished the previous activity, the teacher asked them to proceed to the next activity. 

He gave them examples on the blackboard which are actually given in the textbook. He gave 

them 5 m. to do the activity individually. The activity is similar to the first one. After the students 

have finished doing it individually, there was oral discussion on the answers like the previous 

activity. 

Then the teacher took the students to the next activity which they did orally. And lastly, before 

the period was over he told them to do the next activity as a home-work. 

Teacher 2(Observation 2) 
Beginning time------------- 4:50 

Class Size------------------- 40 

Course----------------------- English in Use 

T opic-------------------------Ad j ecti ves 

Classroom situation------------wide classroom with moveable chairs (arm-chairs) 

He greeted the students and asked them where they have stopped last period. After some debate, 

the students told the teacher where they have stopped. They told him that they had homework. 
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The teacher ordered them to take out their exercise-books and textbooks. Then he began to read 

the homework questions. Then the students raised their hands and answered. In this process there 

were questions raise from the students opposing the conclusion the teacher has reached which 

caused some chaos among the students. The teacher got angry and began to explain the points 

again in a high tone. Every thing, then, got normal. 

After 10m, the teacher introduced the day's lesson /adjectives/ and began to explain about it. He 

gave them examples. He wrote sentences on the blackboard and asked students to come out and 

underline adjectives on the blackboard. There were only some volunteer students who 

participated actively. The rest of the students were passive. 

Then, the teacher ordered the students to be in groups and do the activities in the text. This lasted 

for about seven minutes. Then the teacher called on their attention and began to elicit the answers 

on the blackboard. He read out the each question, then the students raised their hands and when 

they are given chances they responded. 

After this activity, they were ordered to do the next activity which is similar in its type in their 

groups. Most students were not writing them in their exercise-books. The teacher repeatedly 

visited the groups in the front. 

All of a sudden the teacher stood up and began to elicit the answers for the second exercise in a 

similar manner. When he finished discussing the answers, he looked at his watch and told them 

that the time is up. He ordered the students to do the next activity in the book as homework. He 

to ld them that this is the most important part of their examination and he went out. 

Teacher 3(Observation 1) 

Beginning time--------------3 :00 

Class Size--------------------35 

Course------------------------English in Use 

T opic-------------------------Conj unctions 

Classroom situation------------wide classroom with moveable chairs (arm-chairs) 

The teacher greeted the students. He asked them if they have brought their textbooks so that he 

could borrow one from them. But most students didn't bring. So the teacher went to the office to 

bring his textbook and returned after five minutes. 
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Then he began to revIse what they have learned last period through a question and answer 

strategy. He was looking for volunteer students. These volunteer students have responded by 

reading sentences that they have done last period from their exercise books. 

After seven minutes of revision the teacher asked the students to open their books on page 7 and 

do the activity in groups. So, students began to discuss with friends by their side: some in pairs, 

three's, fours and some even in six's. While the students were discussing, the teacher tried to 

move to the groups. But except the groups in the front, it was difficult to go to the groups in the 

middle. Because most students didn't bring their textbooks, there was a lot of noise created when 

students tried to ask their friends for extra books. The teacher didn't give time for the group 

activity. 

In the middle, while the students were discussing, the teacher began to write sentences on the 

blackboard. This was followed by teacher 's questions. He asked them if they need some 

examples on how to the activities and all the students agreed. They began to discuss on sentences 

given as examples. Then the students were told to resume their previous discussion. 

After 25m the teacher told them that the time was up and ordered them to proceed to the next 

activity. After five minutes, the teacher began to write model sentence on the board for the 

second activity. Then he began to discuss the answer and told them to continue their discussion. 

After a long discussion time, the teacher told them to stop their group discussion and began to 

discuss the answer with the whole class until the end of the period. 

He cleaned half of the blackboard at the beginning. But, in the other part of the blackboard there 

was a note from the students' pedagogic period. There were late comers at the 20th and 27th 

minutes. They opened the door and simply joined groups they like. The teacher didn't even talk 

to them. 

Teacher 3(Observation 2) 
Beginning time--------------3 :00 

Class Size--------------------3 5 

Course----------------------- English in Use 

Topic--------------------------Conditional One 

Classroom situation-------- wide classroom with moveable chairs (arm-chairs) 

The teacher greeted the students. He asked them if they have done their homework. All the 

students said 'yes ' . He began to ask them questions in the form of revision. Some students were 
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active. These volunteer students responded. This created some discussion on the topic which 

lasted for about nine minutes. 

Then he asked them to take out their textbooks. He introduced the day's lesson (conditional one). 

He began to explain when and how they can use this expression. He wrote some sentences on the 

blackboard so as to show them how this structure is used. He gave them the form and asked them 

to be in groups and prepare their own sentences using the same structure. The grouping was not 

uniform the teacher said nothing about the grouping. He began to move to the groups looking at 

what they have done. 

After 5m, he called for the students' attention and asked them if all the groups have constructed 

at least four sentences. They all said 'yes'. Then the teacher began to ask a volunteer group to 

present their sentences. There were three groups. The teacher wrote their sentences and reacted to 

it. There were common problems observed among the students' sentences. So the teacher took 

this point and explained it. 

Then, he asked the students to do activity nine in the textbook in their groups. He began to move 

to the groups. But, in the middle, the teacher realized that the time was up. So he called for the 

students' attention and told them to do the activity as homework. He told them that he wanted 

everybody to do this activity. He left the class. 

Teacher 4 (Observation 1) 
Beginning time--------------4:00 

Class Size--------------------35 

Course------------------------English in Use 

T opic-------------------------Con junctions 

Classroom situation---------wide classroom with moveable chairs (arm-chairs) 

The teacher greeted the students. He asked them about the test they had taken two days before. 

All the students were complaining that the test was difficult. They spent six minutes discussing 

on this issues. 

Then the teacher wrote the day's topic on the blackboard "conjunctions". Then he began to 

explain what conjunctions are, their use, their forms and examples for about 15 minutes. The 

students were taking notes of the discussion. Then the students were asked to be in groups to do 

activity 10 and 11. He didn' t organize the groups. The students arrange themselves with the 
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2.27 The teacher revises the lesson briefly and Tl 3 8 5 2 2 
clearly. T2 4 7 5 2 2 

T3 6 8 3 1 2 
T4 4 7 5 0 4 

2.28 The teacher assesses students' learning though Tl 3 8 4 2 3 
varies tasks. T2 4 8 5 2 1 

T3 4 9 6 I 0 
T4 7 6 3 I 3 
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Appendix IX 

The Sum of Scores Language Educators Got for Each of the Items for the Use 

of Teaching Aids 

3 Teaching aids 1 2 3 14 5 
3.1 The teacher uses the board effectively. Tl 7 11 I I 0 

T2 8 8 0 4 0 
T3 8 9 2 I 0 
T4 8 8 2 2 0 

3.2 The teaching aids are stimulating. Tl 7 7 3 3 0 
T2 8 6 4 2 0 
T3 8 8 4 0 0 
T4 8 7 4 I 0 

3.3 The teaching aids are used properly. Tl 7 10 2 I 0 
T2 9 9 I I 0 
T3 7 II 0 2 0 
T4 8 7 4 I 0 

3.4 The teaching aids are accessible. Tl 9 7 2 2 0 
T2 8 10 2 0 0 
T3 6 II 3 0 0 
T4 8 8 2 2 0 

3.5 The teaching aids are relevant to the task. Tl 7 8 5 0 0 
T2 7 9 3 I 0 
T3 8 5 2 5 0 
T4 8 7 I 4 0 

3.6 The teaching aids are of good quality. Tl 9 8 2 I 0 
T2 7 7 5 I 0 
T3 7 10 3 0 0 
T4 6 12 I I 0 

11 3 

) 



10. He/She doesn't allow us to treat each other rudely or T1 10 7 3 

disrespectfully. T2 9 8 
, 
~ 

T3 11 7 2 

T4 10 7 3 

11. He/She doesn't use sarcasm and immoral actions to T1 10 7 3 

discipline students. T2 8 9 3 

T3 12 6 2 

T4 10 7 3 

12. He/She knows our names and calls us when necessary. T1 10 7 3 

T2 12 6 2 

T3 12 5 3 

T4 11 6 3 

13. He/She considers our feeling even when our thoughts T1 10 7 3 

seem immature. T2 12 5 3 

T3 12 3 5 

T4 11 6 3 

14. He/She is very patient and tolerant. T1 11 7 2 

T2 12 5 3 

T3 12 6 2 

T4 11 5 4 

15. He/She is kind TI 12 7 1 

T2 10 9 1 

T3 13 6 1 

T4 10 6 4 

16. He/She is committed to his work. T1 13 5 2 

T2 11 8 1 

T3 12 5 3 

T4 9 7 4 

17. He/She is creative in running his lessons. T1 12 5 3 

T2 9 9 2 

T3 12 6 2 

T4 9 8 3 

18. He/She is a good listener. T1 11 7 2 

T2 10 7 3 

T3 11 7 2 

T4 12 6 2 
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:lerstands our problems. T1 13 4 3 
T2 13 4 3 
T3 13 6 1 
T4 12 5 3 

5 type (stimulating) T1 11 4 5 
T2 12 5 3 
T3 12 6 2 
T4 12 6 2 

.s of respect like "Please, thank you, T1 14 4 2 
11 if ... etc." T2 12 6 2 

T3 13 4 3 
T4 11 7 2 

:ific, positive feedback like "Good T1 14 4 2 
good attempt etc." T2 14 4 2 

T3 9 8 3 
T4 12 6 2 

1. T1 13 4 3 I 
T2 13 4 3 
T3 11 8 1 
T4 9 7 4 

ritative. T1 10 6 4 
T2 10 7 3 
T3 9 5 6 
T4 9 7 4 
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