




























































































is never used. (46/50) of the teachers responded that language difficulty affects

the students’ Academic achievement seriously.

When the teachers were asked whether the students’ attitude towards the
teachers’ code switching is positive or negative, all of them (50/50) responded

that the students’ attitude towards the teachers’ code switching is positive.

4.1.1 Students’ result
To see to what extent the English language difficulty can affect students’

learning; a test was prepared in both English and Tigrinya. A story was

- presented to 40 students in both languages and they were asked to write and

speak what they listen as well as to read and comprehend the story in both
languages. The result gained from the test given in both English and Tigrinya is

presented and interpreted as follows.

" The result was recorded qualitatively as Excellent, Very good, Satislactory, Fair,

- And Poor.
English
results
Excellent Very good Satisfactory | Fair Poor
it
SV No. No. No. No. No.
writing 2 5 9 12 11
i Comprehension | 1 2 6] 18 13
1 speaking - 1 4 15 20
?average 1 2.7 6.3 15 14.6

As can be seen in the above table, in average, 15 students scored fair and 14.6
students scored poor while only 1 student scored excellent and 2.7 students

scored very good when they were examined in English.
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Tigrinya

results
Excellent Very good | Satisfactory | Fair | Poor
. No. No. No. No. | No.
Writing 14 8 10 6 2
Comprehension 18 12 4 2 2
speaking 13 9 i 6 =)
average 15 9.6 7 4.6 3

However, when the exam was given in Tigrinya, in average, only 3 students
scored poor and 4.6 students scored fair while 9.6 students scored very good
and 15 students scored excellent. This implies that the students are not good
in their academic achievement not because they are cognitively poor to learn

but because they do not know the language they are learning in well.

When we come to the document analysis the information gained from the
document indicates that students in high School are highly affected by the
transition from Tigrinya to English as medium of instruction without having
adequate English proficiency. The following data about the students’ failure
and dropout rate in 2009/10 academic year was taken from the report

- presented in the document in the wereda i.e Weri-leke education office.

4.1.2 Students’ failure

In the 13t cycle schools in (1-4), 16483 students participated in the final exam
and 731 (4.34 %) of them scored below 50%.In the 2nd cycle schools (5-8), 1020
out of 14066 (7.25 %) students scored below 50%.

In the secondary school (9-10), 1999 out of 4274 (46.7%) scored below 50%
and in the preparatory school (11-12), 6 students out of 834 (0.72%) scored
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below 50%. This implies that language difficulty is one of the factors that highly
affect high school students’ academic achievement. The fact that 46.7 percent
of the students in grades 9-10 and only 4.1 percent in other grades failed
shows that 42.5 of the students in grades 9-10 failed because of language
difficulty. It can not be because of other factors. For example, comparing to the
lower grades we can say that the failure is caused by the subject matter
difficulty because the more the grade level increases the more the subjects
become difficult. But if this were the case, failure would increase in grades 11-
12. But it is otherwisc. And from the view point of introducing new subjects,
the case is also quite the opposite. New subjects such as chemistry and physics
are introduced in grade 7 and subjects such as economics and business are
introduced in grade 9. Therefore, if introducing new subjects were the case for
students’ failure more students would have failed in grades 7-8 and 11-12 than
in grades 9-10. The only new thing introduced in grade 9 is the language of
instruction. So, it can imply that 42.5% of the students in grade 9-10 failed
because of language difficulty. Teachers in high school also approved in the

questionnaire that the effect of language difficulty in high school is reflected as

students’ failure.

4.1.3 Students’ drop out rate
Out of the 16723 students enrolled in the first cycle, 240 (1.4%) of them
dropped out. 345 out of 14411 (2.39%) in second cycle, 218 out of 4492(4.8%)
students in secondary school and 22 out of 856 (0.50%) students in
preparatory school dropped out in the first semester of the 2009/10 academic
year. Just like the students failure, the language difficulty affects students’

dropout rate in high school. The dropout rate of students is higher in grades 9-

10 than in other grades.

Generally, the document indicates that the test result of the students in grades
9-10 is very low and the drop out rate is high compared to other grades. One of

the reasons that students in grades 1-8 scored high is because they learn in
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their mother tongue. And in grades 11-12, failure highly decreases. And one of
the factors for the decrement of failure in these grades is that the students in
these grades relatively improve their English proficiency as a result of using the
language as a medium of instruction for more years. And the other reason is
that those who did not fail in grades 9-10 are academically good compared to
those who failed in those grades regardless of language difficulty which is
common factor for both. What is more the number of student who scored
below 50% .i.e the number of students who failed in grade 9 is more than 50%

because they are directly affected by the transitional problem.

4.2 Factors Affecting Quality Education

According to the documents in the woreda education office in which teachers’

recommendations are reported, the following are the major problems evaluated

- on the basis of quality education including English teaching.

o Lack of deep evaluation and criticism and lack of dedication to take
necessary measures.

 Externalizing one’s problem believing that every problem is made by
others. According to the educational officials’ recommendation reported
in the document, teachers believe that educational quality is decreasing
because Tigrinya is used as language of learning in grades 7-8.
Therefore, the problem is problem of policy; the teachers believe. In the
questionnaire distributed to the teachers in high school, the teachers
responded that the reason behind the students’ lack of English
proficiency is that they learn all subjects in Tigrinya in the whole
elementary school (1-8). The teachers do not also agree with the policy
that supports teaching children by one teacher in grades 1-4. Generally,
teachers in grades 9-10 argue that the reason behind the weakness of
students in high school is using Tigrinya as medium of instruction in
grades 7-8; criticizing the policy. Teachers in grades 5-8 also criticize the

first cycle for the weakness of the students in grades 5-8. The other
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problem of policy that the teachers do not accept is the belief that the
students’ failure is the teachers’ failure. Teachers are expected to
promote as many students as possible from grade to grade and to bring
back or to convince students who dropped out their education to come
back to school going where they are. Other wise they are evaluated and
considered to be poor teachers.

Educational officials have shortage of (wrong perception about) the
educational polices and strategies.

Lack of effective and supportive supervision.

Lack of control of the educational activities.

Teachers and principals are not working according/following / the rules
a—nd' regulations.

Shortage of teaching aids to give organized education.

Generally the following are teachers’ attitudes towards quality education.

Students are becoming weak because the way students are taught in
elementary school is inappropriate, students in grades 1-4 should not be
taught by one teacher and English as medium of instruction should start
in grade 7.

Educational quality can not be assured with out fulfilling educational
facilities

Trainings are not enough to develop teachers capacity

Our region has no adequate budget and wealth. That is why quality
cducation is deciining in our region compared to other regions.

The wereda educational office believes that students’ failure is teachers’
failure and the wereda decides the number of students to promote from
Grade to Grade and teachers are evaluated accordingly. Therefore,
teachers are forced to add marks for their own sake. This means
students promote from grade to grade with out acquiring adequate

knowledge, this is the main reason for the declining of quality education.
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¢ The teachers’ results and ranks given by individuals /principals / are
not related to the realities on the ground
e The teachers salary is not enough
e There is shortage of text books in the schools.
¢ Teachers result should not be compared with the students’ results.
Because other factors that can affect students result are not fulfilled.
We have seen earlier that language difficulty (lack of English proficiency) is one
of the reasons that highly affect the students’ academic achievement. And what
we are dealing with here is the reason behind the students’ lack of English
proficiency. Then the information listed above can show the factors affecting
quality education of which English language education is one. The factors can
directly or indirectly affect the effectiveness of English teaching. Factors such
as shortage of text books and other educational facilities like teaching aids can
directly affect quality of education in general and English teaching in
particular. And factors such as low teachers’ salary and others can affect

quality education indirectly. Because, if there is no motivated staff, quality of

education can not be assured.

4.3 Other factors affecting English teaching
4.3.1 Teachers training and Experience

Generally the teachers who teach English in elementary schools have not
received special training to teach English. As we have seen earlier, teachers in
grade 1-4 teach all subjects including English. And even the teachers who
teach in grades 5-8 are not English but language teachers. However, this does
not mean that the teachers did not receive any kind of training about how to
teach English. That simply means the teachers did not take mgjor subject
areas to teach a special subject in their formal training in colleges. In other
words they are not specialized teachers. The teachers who teach English in the
wereda are divided into three as self contain teachers, language teachers, and

English teachers who teach in grades 1-4, 5-8, and 9-12 respectively. Self
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contain teachers take courses about general methods of teaching, language
teachers about methods of language teaching, and English teachers about

methods of teaching English.

This means there is no English teacher with special training to teach English
language in the whole elementary school (in grades 1-8). There are only 13
English teachers in the wereda who teach English in secondary and
preparatory schools. When we see the in service trainings given to develop
English teachers, there are 24 TTI teachers attending their diploma courses in
summer program. Out of them, 6 are government sponsored and 18 are self
sponsored trainees. And there are 12 diploma holders (language teachers)
attending their degree program, 11 government sponsored and 1 self
sponsored. There are also 63 other language teachers attended a special
training to develop their English. According to the teachers recommendation
reported in the document the trainings given to develop teachers’ capacity are
not enough. Comparing to the demand in the wereda, the trainings given are

not enough. But, I have no data about the quality of the trainings.

In addition to their trainings their work experience can affect the teachers’
effectiveness in teaching. Out of the total 841 teachers in the wereda 703 are
not entitled full teachers. 240 are beginners and 363 are medium.

The following table shows the teachers title according to their work experience.

il Diploma Degree Total

beginner 27 158 85 240

medium 176 159 28 363

teacher 38 64 8 101
“higher 8 12 9 29
|associate 17 10 4 31
leading 37 34 1 68

| Total 299 437 105 841
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4.3.2 Class size
Since there is shortage of classrooms and other facilities, the number of
students in each class ranges from 48-60. There is no class having less than
48 students. This was proved during classroom Observation. I mean I never

observed a having students below 48 and above 60.

Not only is the shortage of classrooms but also shortage of teachers the reason
for having large number of students in a class. There are 36482 students and
841 teachers in the wereda. This means the teacher student ratio is 1:43.
When we come to English teachers in grades 5-8 the number of language
teachers is totally 165 who teach three languages English, Amharic, and
Tigrinya. This means every English teacher teaches 262 students a day having
30 contact hours. This in turn means every English teacher has 6 classes to

teach a day. And this in turn means there are 43.7 students in each class.

The teachers’ recommendation also proved that the classroom situation is not
conducive to use student-centered approach while teaching. According to the
teachers’ recommendation reported in the document, it is impossible to bring

about quality education since the classroom situation is difficult to manage.

For teaching learning process to be student-centered every student in the class
should have opportunity to participate or to practice his/her language in the
classroom. However it is impossible to do so in classes with large number of
students. For example, if 10 minutes is given for a student 500 minutes is
needed to give opportunity for every student in a class having 50 students. But,

the time allotted for one period is 40 minutes.

4.4 Method of teaching English in elementary school.

It was observed that student-centered approach to teaching is not practiced.

Students are passive participants. The teacher dominates the class. The
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students do not use English to interact with each other. During my observation
I never observed a student who uses a complete English sentence to answer
and ask questions.

When students are ordered to discuss in groups, they are not willing to do so.
They simply sit doing nothing. Even those who try to discuss do not use
English in their discussion. The only thing the students and the teacher can
do, 1 observed, is the teacher spends almost all the time in writing every thing
in the text book on the blackboard and repeating what is written in the text
book as it is and the student by copying what is written on the black board.

The teachers and the students can not express ideas using their own words.

Interviews were conducted with the elementary school English teachers
concerning the methods of teaching English. During the interview, the teachers
were asked why they do not use student-centered approach or communicative
method of teaching. Some responses are presented as follows.
¢ | know we are told that we have to use student centered approach
in teaching English. How ever, the students have very negative
attitude towards using student - centered approach. They want
us to talk a lot and they want to simply listen what is said by the
teacher. /respondentl/
e [ try to use student-centered approach when there is supervisor.
Because we are expected by the supervisors to use student-
centered approach but I always use teacher-centered approach.
Because the customers /students/ are not satisfied if you do not
talk a lot. The students appreciate a teacher who talks a lot in
class by himself and they evaluate us accordingly. So I try to use
student-centered approach only if there is supervisor. Other wise
| use teacher-centered approach./respondent 2/
* The students have no any opportunity to use English out side the
classroom. So when [ try to make discussion about a real life

situation in classroom, students are not able to communicate real
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information and they feel bored. They are interested to listen what
is said by the teacher and copy what is written on the board. This
forces me to use teacher- centered approach./respondent 3/

| always heard that student centered approach should be used.
How ever, the method of teaching we are told to use and the real
situation in the schools do not match. For example, there are
above 50 students in my class. Then, when [ order them to make
groups and discuss with their peers, the noise they make
disturbs the class. What is more the speech they make is not
aboult the topic they are told to discuss and the language they use
is not English but Tigrinya. They are not also disciplined and it is
very difficult to control them because they are many in
number. /respondent 4/

If you can see the contents in the text books do not match with
the curriculum or the supposed methodology to be used. The
contents invite the students to depend on the
teacher./respondent 5/

We are expected to cover the content on the text book in the given
semester or academic year. Then If [ try to give all the students
opportunity to practice the language by speaking, Writing,
Reading, and listening /I think this is student- centered
approach/ 1 can not cover the content in the given time.
/respondent 6/

The only thing that we can use to teach is the text book. Even
the instructions in the text book are not applicable in this
classroom situation and by these students capacity. If you ask
the students to role play a story as is put in the text book it is
nothing but wasting time. No student can try to do

so./respondent 7/
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As can be seen from the teachers’ responses listed above, different reasons can
force teachers to use teacher-centered approach to teaching which is not
generally acceptable in language classes, though they know what student-
centered approach is and that it should be used in language teaching. The
teachers’ responses show that the large number of students in class, students’
lack of exposure outside classroom to practice English, lack of educational
facilities, students’ discipline, shortage teaching materials, shortage of time,
the contents in the text books, students’ negative attitude towards using

student-centered approach force them to use teacher-centered approach to

teach English.

As is stated in chapter two, “ if we are to teach authentic language , we want to
stimulate authentic situations, or real life ,as closely as possible, in order to
prepare students for the situations they will encounter and use the language”
(Plass 2001: 311). Howeve, for students to use authentic language there
should be conducive environment. Students who have opportunity to practice
language outside classroom are interested to communicate real information in
classroom. But, this is not the case in the wereda. For the students to make
real interaction with their peers, their teacher, and materials, they need their
teachers’ assistance, supervision, and control. To do so, however, there should
be as small number of students as possible. But, in the wereda, the number of
students in each class is large ranging from 48-60. To practice language skills,
all the students in the classroom need to have opportunity to write, listen,
speak, and read in the classroom and they need to receive feed back from their
teacher to take corrections. But the time allotted is not enough to do so in

classes in which one teacher teaches 50 and above students.
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CHAPTER FIVE
SUMMARY, CONCLUSION AND RECOMMENDATION

5.1. Summary

[t is true that education is the key for the development of science and
technology which in turn facilitates the overall development of a given society.
Every scientific innovation is a result of education. So a development of
countries without modern education is inconceivable. However, it seems that
modern education has been neglected in Ethiopia for far too long, though all
the rulers of the country were ambitious to see developed Ethiopia. What is
more, even after the introduction of modern education in Ethiopia in the 20t
century, it remained at a very low level of development. The educational system
had a number of problems from the very beginning till the current Ethiopian
government has established a new education and training policy in 1994,
which brought about a dramatic change in the country’s socio-economic
development. Since then so many schools have been built through out the
country. However, this does not mean that the educational system is without

problem currently.

There are many challenges in the educational system especially in the quality
of education, most notably, because of the problem of language of instruction.
The constitution of the current government (EPRDF) allows, if not force, the
regional states in Ethiopia to use their local languages as media of learning the
whole elementary school. And English is taught as a subject from grade 1 to 8.
This is being practiced in some regions of Ethiopia including Tigray. The
problem here is the transitional problem from the local language (Tigrinya in
our case) to English as medium of instruction. Thus, this problem was the
focus of my study.
Then to study the problem the following questions were raised:

% To what extent lack of English proficiency hinders students in high

school to learn other subjects effectively?
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“ What are the reasons behind the problem?

#+ What are the effects of the problem?

To address these problems students, teachers, and educational officials were
used as sources of information. And questionnaire, interview, test, observation,
and document analysis were instruments used to collect data. The data was

analyzed using descriptive method and percentage.
Accordingly, the following findings were obtained.

The test given in Tigrinya and English indicates that students are good in

writing, understanding, and speaking in Tigrinya but not in English.

According to the document in the wereda education office 4.3% of the students
in grade 1-4, 7.25% in grade 5-8, 46.7% in grade 9-10, and 0.72% in grade 11-
12 failed in the first semester of the 2009/10 academic year. And 1.4% of the
students in grade 1-4, 2.39% in grade 5-8, 4.8% in grade 9-10, and 0.5% in

grade 11-12 dropped out in the same semester.

Concerning class size, the number of students in each class ranges from 50-60

in the elementary schools of the wereda.

When we see the teachers; training, there are no specialized English teachers in
the elementary schools. 24 TTI certificate holders are attending their diploma
courses in summer program while 12 diploma holders are attending their
degree courses in the same program. Other 63 language teachers attended a
special training about language teaching. However, this is not enough. Note

that this training concerns only language teachers.
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When we come to the teachers’ expericnce, 240 teachers are beginners, 363 are
medium, 38 are full teachers, 29 are higher, 31 are associate and 68 are

leading. The titles are given according to their work experience.

There are different factors affecting quality of education and English teaching
in the wereda such as externalizing one’s problems believing that there is
problem of policy that causes decrement of quality education, shortage of text

books, teaching aids, as well as other educational facilities, and others.

5.2. Conclusion

Using observation, interview, questionnaire, test, and document analysis as
instruments some findings were obtained about the central problem i.e the
seriousness of the problem that students face in high school as a result of lack
of English proficiency, the reasons behind the problem, and its effects.

Therefore, based on the findings obtained the following conclusions were

drawn. -

Students in high school do not have well enough English command in all skills.
Because of this language difficulty the students’ participation in asking and
answering questions in class is low. And they are demotivated to learn.
Students code switch to Tigrinya while they discuss in groups and teachers do

the same while teaching and asking questions.

Students’ academic achievement is highly affected by language difficulty to
learn subjects in grades 9 and 10. As a result, students’ failure is very high in
these grades. 46.7% of the students failed in grades 9-10. Dropout rate of

students is also high in grades 9 and 10 compared to other grades.

Class sizé, teachers’ lack of proficiency and skill, shortage of text books,

shortage of time, disagreement between teachers and educational officials on
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educational policies and strategies, students’ negative attitude towards using
student-centered approach to teaching are the reasons behind using teacher-
centered approach and the students’ lack of English proficiency that cause

their failure in high school.

Moreover, teachers do not agree with the policy that manifests if self in using
Tigrinya as a medium of instruction in grades 1-8. They believe that English as
a medium of instruction should start in grade 7 so that students can develop
their English proficiency. Teachers do not also accept that teachers in

elementary school (1-4) should teach all subjects.

Other factors affecting quality of education are lack of effective supervision,
evaluation and necessary measures, unsmooth relationship between the

educational officials and teachers in the woreda.

5.3. Recommendation

On the basis of the conclusions drawn the following are worth recommending
for bringing about quality education and effective English teaching so that
transition from Tigrinya to English as medium of instruction will be smooth.

Teachers cannot be effective in teaching if there is disagreement with the
administrative bodies. The officials should not simply order teachers to do

something without convention.

If it is so teachers cannot teach students with [ull dedication and enthusiasm.
And this can hurt quality education. Then the academic staff (teachers) and the
administrative staff (principals and other officials should come to consensus on
the educational policies and strategies as well as their implementation. Instead
of blaming one another for the decreasing of quality education and trying to
externalize one’s problem, it is advisable that the officials and teachers should

try to narrow down the gap between them and they should have smooth
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relationship to work cooperatively for the sake of bringing about quality
education including the English improvement. To do so all the responsible

bodies should do their level best.

By motivating teachers quality of education and effective English teaching can
be assured. Therefore, instead of ordering to do what they do not want and do
not believe in, tcache-rs should be motivated. The students’ results should not
be compared to students’ results unless the facilities that can affect students

result are not fulfilled.

And teachers’ results and ranks given by the individual principals should not

be personal and should be fair and related to the realities.

It is obviously accepted that it is impossible to reduce the socio-economic and
technological problems of a country without developing its citizens through
effective education. So to make education effective, the language through which
it is given should be given more attention. Accordingly, mother tongue
cducation is being practiced in Ethiopia for its own advantages. But, as long as
English is used as .2 medium of instruction in high school for its other
advantages, it is recommended that government should invest a lot to teach
students English in elementary school in order to make the transition from
mother tongue to English as media of instruction smooth. Additional
classrooms should be built to decrease the number of students in each class so
that student-centered approach to teaching can take place. Educational
facilities like teaching aids, textbooks and desks and other materials should be

fulfilled. Teachers’ salary should be improved.

Teacher’s training plays a vital role in teaching in general and language
teaching in particular. Mother tongue and second language/foreign language
should be taught in different ways. Therefore, only qualified English teachers

should teach English. It is not advisable that one teacher should teach all
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subjects in elementary school. Adequate trainings should be given to English
teachers to develop their knowledge and teaching skills. This idea goes with
Kembo-Sure’s statement that “teacher training is has an absolutely vital role to
play in the molding of teachers. In many parts of Africa, it is assumed that
teachers at primary-school level can teach all subjects. This misconception is
costly both to pupils and society those who involved in training primary school
teachers should consider letting trainees learn to teach those subjects in which
they have special interest. This kind of training is especially important when
training primary school teachers as they will lay the foundations for all
language development. It is imperative that only those qualify should be
trained, and that, because language is crucial for the learning ol other
subjects, teachers of language should be given not just general training, but

specific training in language teaching (Kembo-Sure 2000:309-310).

Another factor that affects effective language teaching is time. Language should
be practiced. So sufficient time should be given to English classes, since the
students have not opportunity to be exposed to practice English in real life,
English clubs shoulq established and there should be English day in schools to

practice English outside the classroom.
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Appendix 1

DEPARTMENT OF LINGUISTICS AND PHLIOLOGY
INSTITUTE OF LANGUAGE STUDIES
ADDIS ABABA UNIVERSITY

QUESTIONAIRE PREPARED FOR HIGH SCHOOL TEACHERS

It is obvious that students in high school can face problems of different
reasons that cause academic failure. However, this study focuses only on
the problems related to language. This qucétiormaire is helpful to gain
informaton about how language is uscd as medium of instruction. So to
malke this study successful, your participation in lilling this
questionnaire is of great importance. Therefore, | request you to fill the
questionnaire carclully and genuinely. [ thank you in advance for your

CoOpCra 10N,

Personal details
1. Sex: Male [ Female (]
2. Status: Diploma ] Degree 1 ma L— 1
3. Specialization: Biology [ ] Chemistry [ ]

History ] Geography [

Other, specify

4. School: Maiknetal [ Werli [ ]
1. Students interest towards learning in English (using English as a
language of learning/

High (———J] Average [] Low [



2. Students participation (asking and answering questions/ in

classroom

High ] Average ] - Low [

3.1l your answer for question number is low it is because of

6.

9.

e Lack of English proficiency [ ]

e Problem of teaching method [ ] 7

e Negative attitude towards the language of learning[———]
e Lack of interest because of language difficulty ]

The degree of code switching to mother tongue during classroom

discussion
High -1 Average [ 1 Low [ 1
Do you switch to mother tongue while teaching
Yes [::] No [

[f your answer for question number S is yes it is because

| have lack of English proficiency to explain some important

points in English 1

+ | am not good enough in English to give some real and
elaborated examples ]

» The students can not understand the subject matier if mother
tongue is never used [ ]

+ [tis important to explain Lo explain some concepts in mother

tongue

. Students interest towards your code switching to mother

tongue while teéching
Positive [——]Negative [ Moderate ]
Language dilliculty of the students affects their academic
achievement |
Seriously [ To some extent_] Never affects [
What do you think are the pracuical problers the students can

face due to language difficulty when they join high school?



"

They fail ] they drop out [_____] They miss appropriate ]

knowledge — other, Specify

10. What do you think is the reason behind the students’ lack of
English proficiency?

Explain Please

11. What do you suggest to over come the problem?

12.Do you allow students to use Tigrinya to ask and answer

questions?

Yes :: No [:_——]

13.1f your answer for question number 12 is yes why?

14.1f your answer for question number 12 is No why?

Thank you for your Cooperation!



APPENDEX 2

Classroom observation Checklist for students language use as medium of

instruction in high school

Name of the SChOO ... . e e

Y=ot 1 [0 ] o PR SEPRRRRSRTRTR
Date of observation.......ceeeevveeeevnnn,

e i T R

Observe:
e Students participation in asking and answering questions
e  Students code-switching:
- To interact with each other during group discussion
- To ask and answer questions
- To give meanings to words
e  Students’ interest towards using English to answer:

- Comprehension questions using their own words



- Questions which need short answers

- Mass answering

- Raising their hands to answer questions individually
- Teacher’s code-switching to:

- To explain concepts

- To give meaning to new words

- To paraphrase ideas

- To give real and elaborated examples

- In word level

- In sentence level



APPENDIX 3
Classroom observation check list for English classes in elementary school

Name of the school--------mmmm e

Section-----===-===mmmeeun - — -
Date of obServatioNs--— - siescuesicummnvumunin
Perigd=-smr—smmmsms s

Time from ------------ £0 —mmmm e

Observe:
e  Number of students in the class
e  Availability of text books
e  Availability of desks
e  Pairand group works
e  Number of students in each group
e Students’ participation in asking and answering questions
e Time give to the students to practice language skills
e Isthe class dominated by the teacher’s lecturing or the students’ participation?
e Students’ code-switching

e Teacher’s code-switching



Number of schools
Number of students
Number of teachers
Teachers’ training
Teachers’ experience
Students’ failure
Students’ dropout rate

Factors affecting quality education

APPENDIX 4
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