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In this study, minimum of two or maximum of six schools have represented each of the six 

zones of the region. Each, zone took its share of schools on the basis of the number of urban 

primary schools it operates and the number of students it enrolls. Accordingly, larger 

number of schools represented North Omo and Sidama Zones, which had 31591 and 22870 

primary students respectively. Actually we had six schools from Sidama and four from 

North Omo and Hadiya each. North omo's share fell to four because of a crisis situation, 

which prevai led around Wolaita while the researcher was gathering data for this research . 

The researcher was forced to exclude three schools from Sodo zuria and near by weredas, 

which could have other wise made North Omo's share seven. Gurage and Gedeo Zones were 

represented by three schools each while K AT was represented by two. 

This way, out of the total number of 143 urban primary schools operating in the six zones at 

the time of this study, 22 schools (14%) have been chosen for the purpose of this study. 

Both grade level s (7 & 8) have received equal attention. 

The 22 target schools are situated in 14 different Weredas, which make 25.4 % of the total 

number of weredas in the six zones (55) . These weredas were picked mainly on the basis of 

the same criteria mentioned above (i .e., number of students ... ). This means, with the 

exception of North Omo zone, which was represented by one wereda only, the rest of the 

five zones were represented by two Weredas at least, or four Weredas at most 
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Table 2: Samples of the Study 

Teache 
Zones Weredas Towns co schools (22) Leve Studen (70/79) 

(6) (14) de I # # 

I Gedeo I Wonago Dilla I Dawit 7-8 1382 4/6 
« 2 Kofe 1-8 18 15 2/3 

2 Yirgachefe Yirgachefe 3 Yirgachefe 7- 12 733 4 

2 Guragh 3 Goro W elkite 4 Selam Ber 1-8 1889 2 
e « 5 Ras Zeslassie 1-8 2605 2 

4 Gumer Arekit 6 Arekit 1-8 2508 2 

3 Hadiya 5 Badawacho Shone 7 Shone 1-8 2683 I 

6 Limu Hosaina 8 Wachemo no.3 1-8 1635 1/2 
« Hosaina 9 Bobicho 1-8 2008 2 

7 Msha Morsuto IO Morsuto 1-8 1842 2 

4 KAT. 8 Kulito Alaba II Alaba 7-12 631 3/4 

9 Kedida Durame 12 Durame 1-8 1644 3 
Gamela 

5 North 10 Arbaminch Arbaminch 13 Kulfo 7-8 2195 7 
Omo Zuria 

« « 14 Chamo I-IO 2479 2 

« Lante 15 Lante 1-8 2042 2 

« Kola Shelie 16 Kola Shelie 1-8 14 16 2 

6 Sidama II Awassa Zuria Awassa 17 Tabor 1-8 6295 11 114 

« Tula 18 Tula 1-8 1927 2 

12 Shebedino Leku 19 Leku 1-8 2858 3 

13 Dale Yirgalem 20 Ras Desta 1-8 4005 7/8 
« 2 1 Yekatit 25 1-8 3662 3/4 

14 Aleta Wen do Chuko 22 Chuko 5-12 2379 3 
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Table 34: Media-related in service training for teachers 

Frequency of training 
More Only once Never had an 

Respondents than once opportunity 
# 0/0 # % # % 

Teachers 5 7.8 9 14 50 78 
N=64 

As indicated in the table above, 50 (78%) of the 64 respondents did not receive any kind of in 

service training on media, ever since they joined the world of teaching. The only teachers who 

had chances to participate in an in service training program were nine (14%) in number. And 

this was only a one-time training, which was also very short in duration . More importantly, 

89% (57) of the teachers have served for more than 11 years. And (Few teachers) attending a 

workshop for 2 - 3 times in 11 to 15 years time means very little. If at all it could be said there 

was a training opportunity, then it took place long time ago . 

A.3. School - Initiated Staff Development Programs 

Also, the researcher found no evidences of considerable effort made by the school 

administration to initiate school - based staff development programs (works shops) focused 

particularly on media. In fact there was none of such kind of programs conducted on any of the 

other aspects of instruction too, namely planing, methods, evaluation or ethics and so on. 75% 

(15) of the 20 directors who responded to a relevant item admitted that they have init iated very 

few or no media - related staff training (development) programs in their respective schools. The 

target S.M.C. coordinators were rather more critical in confirming the absence of school 

initiated training opportunities given to teachers. J 7 (89.4%) of them admitted that they didn't 

remember a single time when such kind of program was ever initiated by the S.M.C as a unit, or 

if at all there were any, some said, it was never more than once. 

Table 35: Staff Development Programs Initiated By The School Administration 

Frequency 
Several times Few times None 

Respondents # % # 0/0 # 0/0 

Directors 5 25 8 40 7 35 
N=20 
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Table 36: Media training services given by S.M.Cs. 

Frequency oftraining services 
More than once Onl once Never 

Respondents # % # % # % 

Media Coord. 5 25 8 40 7 35 

Of course there are a number of factors to be considered in order to effectively under take staff 

development programs. For instance, finding trainers would not be a very serious problem, 

unless schools fa il in supplying raw materials and providing faci lities necessary for the 

subsequent activities of materials production and utilization. There were around 26 teachers in 

the 22 schools with a moderate training on media. The combination of these teachers and the 

media coordinators could make valuable facilitators of such kind of programs. To the same 

effect, the possibilities and potentials perhaps existing in local Education offices and Donor 

Agencies should not be ignored too. While this being the case, however, some teachers' self­

concept about their media competency level seems to deviate a little from our evidences above. 

The target teachers seemed to demonstrate a little exaggerated self-concept in the response they 

made to a relevant item (Table 37). 

Table 37: Teachers' self concept of their media competency 

Self concept on media competency 
More than Just Not I don't 

enough enough enough have at all 
Respondents # % # 0/0 # % # 0/0 

Teachers 2 3.2 28 45 30 48.3 2 3 
N=62 

As indicated in the table, 32 (51.5 %) of the respondents admitted that they lack knowledge 

and skill s necessary [or media production and utilization, whi le 28 (45 .1 %) felt that they 

have competence just enough for producing and utilizing media. However, as said above, the 

self concept of the second group appears to be a little exaggerated, particularly when weighed 

against the very limited training opportunities (pre-service and in-service) they have had in the 

past. What all the evidences presented earlier show is that the target teachers had no way at all , 

of catching up with neither the basic/ classical nor the new knowledge and ski ll s of media. The 
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knowledge gap is still very wide. On the whole, there are enough evidences proving the 

prevalence of lack of competency on the part of the target teachers. 

B.1. Availability of Media-Related Reference Materials in S.M.Cs. 

There will be no argument that teachers could also benefit from media-related reference 

materials, if these were avai lable to them. Such materials would help them develop their 

knowledge and skills in the various areas of media, which range from selection to evaluation. 

The data in table 38 show what the situation looked like in this respect. 

Table 38: Availability of media-related reference materials in S.M.Cs. 

Types of Media Coordinators (20) On-site visit (21) 
reference 
materials Available Not Available Available Not Available 

# % # % # % # % 
1 Hand outs 7 35 13 65 - 0 21 100 
2 Reference books 3 15 17 85 I 4.7 20 95.2 
3 Manuals/ Guides I 5 19 95 - 0 21 100 

The inventory made in the entire target M. Cs. during the on-site visit proved complete absence 

of reference materials, except for a single old book, which was present in Shone S.M.C. 

(Hadiya) . The responses of the media coordinators, however, showed some difference, although 

negligible these might be. Even though seven Coordinators reported that they had handouts in 

their respective M.Cs., no one was actually able to produce one at the time of our meeting 

Even if we assume that these handouts were probably owned privately, then they could 

obviously bring very little direct impact on teachers' knowledge and competence, as long as 

they remain in private hands. The same holds true for the rest of the responses too. 

B.2. Supply of Hand Outs and Manuals on Media 

The number of media-related reference materials (handouts) privately owned by the target 

teachers is extremely small either. This includes the handouts supplied to teachers during the 

pre-service and in-service training programs. This is reflected in table 39. 

Table 39: Amount of handouts Supplied for teachers during training 

Amount of supply 
Sufficient Not sufficient No Supply 

Respondents # % # % # 0/0 

Teachers who took 12 54.5 I 4.5 9 40.9 
mcdia course 

N=22 
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As indicated in an earlier section, the media training provided to teachers was defi cient in many 

respects. To this can be added that those limited training programs had as well succeeded little 

in terms of supplying teachers with reference materials (handouts and manuals) for private or 

collective use. It can been seen from table 39 that only 13 (19%) of the 68 teachers had the 

chance to get handouts from training programs. 

Table 40: Usefulness of the hand outs supplied 

level of usefulness 
Very much Much useless 

Respondents useful useful 
# % # % # 0/0 

Teachers who took media course 4 23.5 6 35.2 7 41 
N=17 

In table 40, it can be seen that 10 (58.7%) of the 17 teachers found the hand out extremely 

valuable for their media-related jobs, whi le 7 (4 1 %) disclosed that the hand outs were of little 

use to them. 

Table 41: Frequency of Supply of Manuals/ Guides to Teachers 

Free uency of supplv 
More than once Once Never supplied 

Respondents # 0/0 # 0/0 # % 

Teachers 1 1.5 1 1.5 64 96.9 
N=66 

On the other hand, only two (3%) teachers out of 66 respondents reported that they were able 

to acquire one or more than one media-related manuals or guides in the past. In this connection 

the ICDR for instance, has produced a manual tit led 'Source book on the preparation of low cost 

teaching materials for primary and junior geography' (1989). Moreover, the books written in 

Amharic by Girum (1994) and Terffassa et.al (1 999) could have served the same purpose. But 

the researcher has found out that none of these extremely valuab le materials was available in 

any of the target schools . These evidences make it clear that teachers were again denied another 

valuable professional development opportunity that could have been supplementary or in some 

cases alternative to the training they received. As a combined result of these, teachers lack 

83 



media competency. This partly explains why teachers perform poor In the selection, 

procurement, production and utilization of instructional materials. 

C. Teachers' Interest And Commitment In Media Related Activities 

Training and school-initiated staff development endeavors could also contribute in awakening 

and further strengthening teachers' interest and commitment to media-related activities, aside to 

their contribution for the development of knowledge and skill s. It was reported earlier that 6 1 % 

and 78% of the target teachers did not have pre-service and in-service media training 

respectively. This implies that majority of the target teachers will find it difficult to develop 

and demonstrate permanent interest, commitment and self-initiation so as to make application 

of instructional materials daily routine activities. In practice, there are some evidences 

indicating that some teachers (46%) who took media course at college level implied that they 

simply took it just because it was a requirement. More over these teachers clearly stated that 

they did not know the real purpose and significance of the course while they were taking it. One 

can imagine how such lack of clear knowledge of purpose keeps interest and commitment idle 

inside a person. Lack of interest and commitment is one failure that many teachers are accused 

of these days. In this respect, a good number of the target school directors and media 

coordinators told the researcher that teachers' poor performance in borrowing, producing, and 

utilizing media were partly attributable to lack of the above qualities on teachers' part . The 

evidence presented in the following table confirms the observation just reported . 

Table 42: Conditions That Prevented Teachers From Producing Their Own 
Instructional Materials 

Responses of 
Factors affecting Procurement and in-house Media Coordinators 

production of Instructional Materials # 0/0 

Lack of teacher interest and commitment 8 40 
Shortage of budget, facilities, and supplies 6 30 
S hortage of time 2 10 
Lack of motivation and pressure from the 1 5 

school administration 
Teachers' loss of hope and a mbition in one's caree r I 5 
Lack of skills in materials production I 5 
Fai lu re to make M.Cs. readil y accessible I 5 

to teachers when ever they find free time to use it 

N= 20 
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Out of the total respondents, 25 (37.8%) teachers have a weekly load of over 20. This means every 

teacher wi ll have between 4-5 periods every day. In other words, a teacher wi ll be free for a 

maximum of two periods out of the six periods scheduled for every school day (shift). And the free 

periods are not consecutive in most cases. Therefore, it can be argued that much may not be done 

with in this time, as there are several other activities awaiting the attention of the teacher in 

addition to media. However, teaching load may very likely be a deterrent factor for effective media 

application more in rural primary schools than urban primary schools in the SNNPR. This IS 

because weekly load tends to increase in rural schools where we have shortage of teachers . It 

should not be forgotten that this study has only targeted urban schools, where there is a relatively 

larger concentration of teachers. 
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4.5.2. INSTITUTIONAL (SCHOOL-LEVEL) FACTORS 

SYSTEMS OF SUPPORTI MEDIA SERVICES 

It is now a well -established fact that efficient and effective system of support/media services 

enhances the teaching-learning activity. Table 44 wi ll serve as a basis for the subsequent 

discussions on availability of media centers opening time, space, and staff 

Table 44: Status Of School Media Centers (S.M.Cs.) 

Functionality of S.M.Cs. Opening time 

Space 
I: '0 ] 

~ '" j:;' Separate rooms " c " " .. S ~ ~ 

'" c, .s :.; ~ " Q '" Q .::: ~ e 
~ 

S U "0 
U t: "" I: ~ 

I: .S: := .c 8 ... ;., ;., ~ >. 
" I := ~ >. '" .. : >. : iii - ., " ... ... -as -Sa .. .. ... .c .. ... e.!l oJ 

., ., ... " Q .. Q .. I: I: - Ii: < ::E ". = 0 
Q I: .~ 8 E 8 $8= :; < :; 

Zone School E-< ro.. = r;; 0 "' ... Po ... m;::,e 

Gedeo I Dawit I 10 '" '" - 7x8 . . . - - - - -

2 Kofe 3 6 X X X '" - - - - - - * -

3 Yirgachefe I 18 '" '" - 7xl0 - - - - - * - * 

Guragh 4 Selam ber 2 6 '" - '" -- 3x4 6xl2 7x l 2 - * - - -

e 5 Ras 2 10 '" - '" 8x lO - - - - * - - -

zeslassie 
6 Arekit I 20 .- - .- 6x8 - - - - • - - -

Hadiya 7 Shone I 15 '" '" - - 2.5x3 5x7 4x5 3x3 - * - -
8 Wachemo I 16 '" '" - 6x7 - - - - - - - * 

nO .. 3 
9 Bobicho 2 16 '" - '" 7xl0 * - - - - - - -
10 Morsuto 2 20 '" - '" 6x7 * - - - - - - -

KAT. II Alaba I 9 '" '" - 6x7 - - - - - * - -
12 Durame 2 12 '" - '" 6x7 - - - - - * - -

N.oIne 13 Kulfo 2 8 '" - '" 3x6 - - - - - * - -

14 Chamo 2 15 '" - '" 6x7 - - - - - * - -

15 Lanle 2 26 '" '" 6x6 * - - - - - - - -

16 Kola shelie 2 20 '" '" 6x7 * - - - - - - - -

Sidama 17 Tabor 2 8 X X X 6x9 -- -- -- -- - - * -
18 Tula 2 22 '" - '" -- -- 6x7 6x6 .5 I.5x2 * - - -
19 Leku I N N N N No No No No No N N * -
20 Ras Desta 2 12 X X X -- 4x4 .5 6x7 4X4 -- - - * -

21 Yekatil 25 2 10 '" - '" 6x8 -- -- -- -- * - - -

22 Chuko I 12 X X X -- 4x6 4x8 4x4 4x4 - - * -

NOTE: No = No media center x = Media center closed 
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A. Availability of S.M.Cs. (S.P.Cs.) 

As indicated in the above table, five (22.7 %) schools were not giving any kind of media services 

to their users. Out of these, four schools (19%), namely Kofe (Dilla), Tabor (Awassa), Ras Desta 

(Yirgalem), and Chuko (Aleta wondo) had M.Cs, which were not functional at the time. Leku 

primary school (Shebedino) did not have any special building meant for M.e. at all . They said they 

turned the former M.e. to a classroom some four years before the time of thi s study. And the media 

coordinator reported that all of the collections, tools and other resources were destroyed, lost or 

misused. Though arguable it might be, this researcher can not accept the act of accommodating just 

a class of (80-90) students at the expense of closing an entire support/media program that serves 

rather the whole of the school community (teachers and students alike) It was really surprising to 

know that the last four of the five schools with out media services were found in the same zone 

(i.e., Sidama). Equally surprising was that three coordinators (a chief coordinator and two shift­

coordinators) were exceptionally assigned for a M.C. that was not functional in the strictest sense 

of the term (Kafe) . Its windows were sealed and there was no electric light in the room. And the 

display room ofRas Desta M.e. had turned into a dangerous place where large band of dragonflies 

bred and lived. The investigator's on-site visit revealed that, except for negligence on the part of the 

respective school officials and center coordinators, no convincing explanation could be given for 

leaving these centers un functional. Because, as they were, the M. Cs. at Chuko, Ras Desta and even 

Tabor, for instance, were better than many of the functional M. Cs, in terms of space and 

accommodations, physical condition, instructional materials collections, and hand tools and simi lar 

facilities (Please look at table 44). But they were closed down l And when seen at a much larger 

scale, there are reports indicating that closer to 45% of the primary schools in the southern region 

were not having media centers (Gizachew, 1999; SNNPR Education Statistics, 1999). 

B. Opening Time 

In this context, 'opening time' refers to two things. One, it refers to whether or not the S. M. Cs. were 

giving services for both shifts (morning and afternoon) . Two, it also refers to whether or not the 

centers were open from period one to six for which ever shift they may be giving service. As 

regards the first one, 11 (64.7 %) of the 17 functional M.Cs , as such, were giving service to both 

shifts (full day), while six (35.2 %) of them exclusively serve either of the shifts, as the case may 

be. This was so because there was only one media coordinator assigned for each of these six 

schools. Which shift receives media service depends up on which part of the day (morning or 
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afternoon) the M.C. coordinator has class. If he (all were male!) has class during the morning shift, 

then the afternoon shift will obviously be denied media services. As the groups of classes change 

their shift every week or month, so changes the time of media service in the schools. The problem 

was not only that of serving one or both shifts. But also, whichever shift(s) they were serving, most 

of them were not operating full time. For example, if a media center was supposed to give service 

for the morning shift, it did not necessarily mean the center was open from the beginning 

(morning) till the end of classes in that shift (noon). In most cases, the center would be open only 

when the coordinator had no class. It is worthwhi le to note that there was no marked difference 

between the weekly teaching loads of media coordinators and the target teachers. The average 

teaching load for the target media coordinators was 15 periods per week while for the target 

teachers it was approximately between 16 - 19 (please look at tables 43 & 44). Therefore, given 

such heavier loads for S.M.e. coordinators, it should not be surprising to see most of the target 

M.Cs closed during most of the school/class hours . And in reality, as shown in table 44, there were 

four (23.5 %) M.Cs. which were mostly closed, regardless of the shift (s) they serve. And seven (41 

%) of them were mostly open. Now, if S.M.Cs. have to be used full y, as and whenever needed by 

teachers and students, then it is a must that they remain open all the time; that is, in both shifts and 

through out the school hours in a day. Therefore, when measured with this yardstick, all the 11 

(64.6 %) M.Cs, which were mostly (or sometimes) closed, were operating under the requirement 

By the same measure, we find only six (35.2 %) M.Cs. managing to meet the stated requirement 

These were Selam Ber, Ras Zeselassie, Bobicho, Tula, and Yekatit 25 . 

C. Space 

In terms of space, 16 (76 %) of the 21 S.M.Cs. maintained just a single room of varying size, which 

is less than the minimum requirement The minimum requirement is for any M.e. to maintain 

separate rooms for production, storage and disp lay (See page 45). But only five schools (138 %) 

were relatively closer to meeting the minimum requirement These include Selam Ber, Shone, 

Tula, Ras Desta and Chuko, although the last two were not functional at the time. 

D. Physical Condition 

The difference in the physical condition and level of attractiveness of these M. Cs. was very wide. It 

ranged from M.Cs. built from and bamboo to those built from bricks; from those with soil ground 

to those with cement floor; and from much disorganized to the well-organized ones. The researcher 
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has seen for himself that only one (5.8 %) of the 17 S.M.Cs was in a very good physical condition, 

while there were two (11. 7 %) with a good physical condition and three (17 .6 %) with average 

condition. But 11 (64.7 %) of the S.M.Cs. were found to have what can be called 'bad' (even worse 

than that for some) physical condition. So, whatever service (good/bad) some of these II M.Cs. 

might be giving at the time, it was visible that they were not attractive to go to and not conducive 

to work in. 

Table 45 : Physical Condition Of The Target S.M.Cs. 

V.Good Good Aver. Bad V. bad 
115.8 %) 4123.5%) 115.8 %) 8147 %)M.C 3117.6 %) 

I Selam Ber Tula Bobicho Ras Zeselassie Kulfo 
2 - Shone - Arekit Yirgachefe 
3 - Alaba - Lante Chamo 
4 - Dawit - Yekatit 25 -
5 - - - Kola shelie -

6 - - - Durame -
7 - - - Wachemo -
8 - - - Morsuto -

It is appropriate to make note of the criteria roughly used to rate the physical condition of the target 

S.M.Cs. The criteria included, age and actual physical condition, materials they were made of, the 

look of the floors and walls, neatness, organization of collections (organized/disorganized) and the 

general impression they could give. 

E. Budget 

The evidences presented in the following table indicate the sources of operating budget for the 

target S.M.Cs. 

Table 46: Sources of operating budget (supply) for the S.M.Cs. 

Sources of budget Directors (17) 

# 0/0 

Internal revenue 8 47 
From budget allocated by the W.E.O. 3 17.6 

to stationary materials 
From students' contributions 1 5.8 
A&B 3 17.6 
Others 2 11.7 
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As indicated in the table, large majority of the schools tended to rely mainly on two sources, 

namely internal revenue and budget provided by the government to supply stationary material s. A 

look at the alternative sources in the table makes it evident that there was no independent budget 

title especially meant for media programs in the schools. If there was any thing what schools could 

do in this respect was, to make a general request for stationary materials having the demands of the 

M.Cs in mind. If they failed to consider the M.Cs. whi le they work on the budget for stationary 

material s, then they will have no raw material s supply to the M.Cs before that budget year was 

over. But as can be seen from the table, only three (17.6 %) schools have opted to give a share to 

the M.C. out of what ever amount of budget they could get in the name of stationary materials. And 

slightly less than half (47% - eight) of the respondents (directors) said they relied solely on internal 

revenue for the raw materials demands of their M.Cs. By doing so, these schools had of course 

demonstrated that they chose to save the stationary budget for purposes excluding the M.C. 

Anyway, although difficult to substantiate, the difference among some schools in the amount of 

money they allocated some times to their M.Cs, may be partly explained by the different amount 

of internal revenue they had. The internal revenues for some of the target schools came from 

different sources. Generally, sell of coffee, fruits, crops and grass, renting plots of land from the 

school compound, for people (including teachers) to grow crops, and in some cases evening classes 

were some of the sources of revenues for these school s. 

Recently, complaints and grievances were growing on the newly imposed financial directive, 

which requ ired individual schools to hand over all of their internal revenues to the local offices of 

finance. According to this rule, 75% of their money would be latter released back to the schools on 

request. This practice has created a visible suspicion and resistance, on the part of the schools, on 

the ground that they may not be able to secure the alleged amount of their money back. More 

importantly, some school directors feared that this practice might probably kill the motivation, 

energy as well as the local initiative of individual schools in generating internal revenue to 

subsidize some programs of the schooL Many school directors also complained about a new 

circular, which prohibited schools in some areas of the SNNPR, from mobilizing the local 

community to raise fund for supporting school programs. The researcher was told that the circular 

was issued by some local Education Offices on the ground that the educational policy establ ishes 

that free education be provided at the primary leveL However, it must be known that this circular 

and the subsequent steps directly contradict the popular philosophy of encouraging community 
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discussions held with some of these teachers revealed that the real problem in some schools was 

not absence of money. These teachers rather felt that the problem was a matter of giving lesser 

attention and priority to media-related activities and more so a problem of mismanagement and 

misuse of the meager resources available to the schools. To sum up, the discussion in the preceding 

sections revealed that S.MCs. like Selam Ber (Guraghe), Bobicho (Hadiya) and Tula (Sidama) 

remained at the top of the sets of li sts presented in terms of space, physical condition, and opening 

time. The rest of the S.M.Cs were in a disadvantageous posit ion in the above regards. 

F. Supply of Raw Materials 

The on-site visits and the di scussions with the media coordinators revealed that there existed a 

variation in the supply of raw materials to the target S.M.Cs. The variation ranged from complete 

absence of supply to a relatively greater amount of supply. Table 49 is intended to show the 

variation in the amount of supply made available to the 17 S.M.Cs. which were functional at the 

time of the visit. 

Table 49: Amount of Supply of Raw materials (17 M.Cs). 

Better supply Some supplies Very poor supply No supply 
3(17.6%) 6 (35 %) 2(11.7%) 6 (35 %) 

I Lante Kola shelie Morsuto Yirgachefe 
2 Selam Ber Arekit Kulfo Chamo 
3 Bobicho Tula --- Dawit 
4 --- Yekatit 25 --- Wachemo 
5 --- Shone --- Durame 
6 --- Ras zeselassie --- Alaba 

From the evidences presented in the tab le, it would not be difficult to tell that about 81.7 % (14) of 

the S.M.Cs. got little or no supplies of raw materials. Even those few supplies secured by the six 

(35 %) of the M.Cs were provided only sporadically. And in terms of effect, such sporadic supplies 

(of limited amount of materials) were found to serve no more purpose than merely keeping the 

M.Cs. alive, as far as materials production is concerned . It was not also difficult to tell, from the 

observations and subsequent discussions, that those supplies labeled here as 'better' for the three 

(17.6 %) S.M.Cs, were far from sufficient to run the M.Cs properly. For one thing, these supplies 

also suffered from lack of continuity or permanency. And for another, the actual amount of suppl y 

itself, was not enough to provide materials production service of an acceptable (or average) 

standard. In fact, the factors working behind the relative achievement of the three S.M.Cs. were not 

the same. For instance, if we take Selam Ber's case, we find that thi s S.M.C was also serving as a 
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Wereda M.C In other words, we find here a situation where a school (Selam Ber) and a Wereda 

Education office (Goro/Guraghe) shared the same (rooms) for maintaining two kinds of media 

centers of different levels i.e. a S.M.C and a W.M.C. This explains the relatively greater amount of 

supplies made avai lable to the Selam Ber SMC Of course, it was understandable that the education 

office took this as an alternative or a forced measure, in view of the extremely meager resources it 

had at its disposal. However, the advantages/disadvantages of this kind of practice need to be 

critically investigated in the future The Lante S.M.C (Arbaminch Zuria) seemed to have better 

exploited the relatively stronger financial capacity that the school managed to secure out of internal 

revenues. Lante was probably one of the leading schools, which benefited much from the sell of 

fruits and crops that grew with in their compound . 

The relative achievement registered by the Bobicho S.M.C (Hosaina) was a work of a different 

factor - a human factor. It could be one remarkable example of a real difference that a committed 

director is capable of making to his/her school. At the time of the study, the Bobicho School had 

neither significant amount of internal revenue nor external donations that could be channeled to the 

SMC Rather, the school officials were just serious in doing two things . One, whenever they 

prepared their annual budget, they gave special emphasis and priority to the SMC. Many teachers 

in the school agreed that there was visible devotion, clean management and rational use of existing 

resources, on the part of the school officials. And two, perhaps the most important one, the school 

administration (the director) had managed to initiate, persuade and mobilize the most important of 

all the resources that might be available to any school, i.e., the teachers . During the surprise visit he 

made to the S.M. C., the researcher met a number of teachers working in there. Later on, he found 

out that there was a working system (program) designed by the S.M.C. for every department to 

work (on individual or group basis) in the M.C. at least once a week. There were also evidences 

showing the relatively higher motivation and commitment demonstrated by many teachers in that 

school. In Bobicho School, the commitment of some teachers has gone to the extent that they bring 

raw materials from their homes. Some also buy some materials out of their pockets, not to mention 

those who managed to involve students to the same effect This was what the school director, 

Media coordinators (2), and the few teachers he met, told this researcher, in almost the same words . 

It is only natural to wonder if a small school, whose teachers have to travel long before and after 

classes, managed to run an encouraging media program such as this one. The further inquires made 

by the researcher later on revealed that the school director has served as a S.M.C. coordinator, for 
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no less than a decade's time in the past. It is not the intention of this researcher, if in case, the 

relatively lengthy report on the achievements of the Bobicho School, has created any exaggerated 

impression in the mind of the reader. As a matter of fact, despite its indisputab le achievements, the 

school was still working under extremely difficu lt circumstances. This is what many of the 

evidences presented in the earlier sections tell . 

G. Media Staffs 

The kind and level of performance that teachers demonstrate in the various areas of media, are 

functions of a wide range of factors. For instance, the forgoing presentations and analyses of data 

have shown how the defi ciencies in teacher training as well as the deficiencies in the systems of 

support/media services contributed to the low level of teachers' performance in the target schools. 

In a simi lar fash ion, media staff has many things to do with the success or failure of a school's 

media program and eventually with the success or failure of teachers in media related activities . As 

a matter of fact, the wide-range of media-services that should be provided for schoolteachers and 

children are principally the responsibilities of the media staff And particularly, the instructional 

materials provision services, reference services, materials production services, media training and 

consultation services are all with in their immediate professional region. Thus, the quality and 

quantity of the staff assigned to M.Cs. will inevitably facilitate or hinder the provision of these 

servIces. 

1. Quality of Media Staff 

The question in our context was "are the media coordinators really in a position to properly discharge such heavier 

responsibilities"? "Do they have Ole professional competence and personal qualities necessary for Ole purpose"? "Do 

Oley get Ole necessary support fTOm Ole school administrations"? Media Coordinators' Qualification 

The following sets of data will probably provide some answers for these and similar other 

questions that might be raised by any informed person. 

Table 50: Educational Qualification of School Media Coordinators. 

Qualification 
12th T.T.1. T.T.I. + 1 Diploma 

Respondents Com lete Certificate 
# % # 1 % # 1 % # 1 % 

Media Coord. I 4.5 14 1 63 .6 5 1 22.7 2 19 
N=22 

To start with, the evidences in the table indicate that almost all of the media coordinators (95. 5 
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%) have received primary teacher training in one or another level. Out of thi s, 63.6 % (14) had 

certificate from a one year Teacher Training Institute (T.T.L), while seven (31.7 %) coordinators 

had teacher training at mainly T.T.L + 1 and diploma (2) levels. This is passable, because it shows 

that, with the exception of one (4.5 %) Coordinator, they all fulfi ll ed the minimum requirement for 

a media coordinator, i.e., teacher cel1ification. But in practice, we see a paradox here. The paradox 

is that a group of coordinators dominated by T.T.L graduates (63.6 %) was supposed to give 

professional services like training and consultation to a group of teachers largely composed of 

dip loma graduates (53 %). Let us not forget that 25 .8 % (8) of the 34 diploma graduates were 

studying for their first degree at the time of the data collection (see Table 27, P.76). 

The complex nature of media services to be provided for teachers requires coordinators to be well 

ahead of the clients in professional terms. S/he must know more and perform better than her/hi s 

clients, in all areas of media. However, the evidences in the following table prove the otherwise. 

Table 51: Media coordinators' regular training on media 

Level of Traininl! on media 
Respondents College level T. T.I. level No instruction 

# % # 0/0 # % 

Media Coord. 3 13.6 18 81.8 I 4.5 
N-22 

As presented in the tab le, nearly 82% (18) of the 22 media coordinators received only a few days 

formal instruction on media at a TTl level. And only three (13.6%) of the total took a separate 

course on media at a college (diploma) level. As opposed to this, there were 26 (38.8 %) teachers 

with a college level media training. In this case, every target school could have at least one teacher 

with a college level media training on average. Where as the ratio here was one media coordinator 

(with a coll ege level media training) for seven target schools. Therefore, one can tell how difficu lt 

it must have been for the target media coordinators to render satisfactory professional services with 

such lower level of media competency as described above. 

In-Service Training 

The amount of effort made by the concerned bodies to bridge this knowledge gap through in­

service training opportunities was not promising either. Table 52 contains data that support this 

statement. 
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52 : In-Service Med ia Training O pportu nities For S.M.C (A.P .e.) Coordinators 

Items M.coord. Tot Responses 
# % 

1 In service training on 10 47.6 A Yes 
media I I 52.3 21 B No 

2 Frequency of in service 4 40 A More than once 
training 6 60 10 B Once 

3 Duration of in service 6 60 A 1-7 days 
training 2 20 B 8-1 5 days 

I 10 C 16 d. - 1 month 
- - D 1-2 months 
1 10 10 E Over 2 months 

4 Time when in service 2 20 A 1-2 years 
training was received last 3 30 B 3-5 years 

3 30 C 6-10 years 
2 20 10 D Over II years 

The tab le shows that slightly more than half(52 .3 %) of the 21 media coordinators never had any 

opportunity for an in-service training on media (Table 52, 1). This makes the aforementioned 

situation of media coordinators much worse. The alleged training given to those 10 (47.6 %) 

coordinators did not even take long (Table 52,3). For example, the training given so far for 80 % 

(eight) of the 10 coordinators did not exceed 15 days. In fact, if we take individual cases in to 

account, we find that only 1 - 3 days time to be allotted for many of the training programs. In short, 

the duration of most of the training given to these coordinators was very short . Moreover the 

training seemed to lack continuity. If their memory served them well, 60% (six) of the 10 

respondents took part in an in-service program only once in the last several years (Table 52,2) . On 

the other hand, 40% (four) said they have attended in-service training program for more than once. 

l! is even unli kely for these to have exceeded two or three. Even then, four coordinators (18 %) out 

of 22, attendi ng a workshop for two or three ti mes does not mean much. The evidence in same 

table (No. 4) indicates that there were only two (20 %) coordinators (out of 10) who participated in 

a workshop in the past two years. It is important to remember that more than half (52.3 %) of the 

med ia coordinators never attended an in-service traini ng workshop since they graduated several 

years ago . And many of the target teachers have already noticed thi s lack of competence (and 

leadershi p quality) on the part of many of the media coordinators. For that matter, as shown in the 

following table, 79.3 % (50) of the 63 target teachers have made it clear that they have little or no 

confidence in the people who were then running the M . Cs. in their respective schools. These 
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teachers looked many of the media center coordinators as inferior people in professional terms. As 

a result, they seemed to have concluded that they could get little professional assistance from these 

coordinators. 

Table 53 : Amount of confidence teachers had on the competency of media coordinators. 

Amount ofteachers' confidence on media 
staff 

Full Little No confidence 
Respondents confidence confidence at all 

# % # % # % 

Teachers 13 20.6 38 60.3 12 19 
N=63 

Feelings of hurt were also visible in M.C coordinators while some of them told the researcher 

about the low regard that many teachers (including school directors) had toward them. This feeling 

(superioritylinferiority) residing in both parties was really detrimental to the quali ty of media 

programs/services in the target schools. Perhaps, this may partly explain why some teachers didn't 

frequent the M. C in their school, although some media coordinators and directors accused them as 

well for lack of interest and commitment. For this researcher, the reservations that both parties had 

to one other in these respects are things to be considered seriously and investigated farther 

2. Quantity of Media StafT 

The problem of the media stafT was not only that of quality. Equall y important was the problem of 

quantity, as far as the target schools were concerned. Table 44 also presented some evidence on the 

number of media stafT available in the target schools. During the visit, the researcher learned that 

eight (36.3 %) of the 22 M.Cs. had only one coordinator each. Of course, out of these eight M.Cs. , 

two were not functional then. On the other hand, I3 (59 %) S.M.Cs. had two coordinators each, 

while there was only one S.M.C (Kulfo) having three coordinators. However, it is amazing that 

this S.M.C (Kulfo -Dilla) was out of function for nearly two years from the time of the visit. In 

addition, assigning only one coordinator, as was the case in the eight schools (six functional) , 

caused the closure of the M.Cs. in either of the shifts . Generally, the number of media staffs in each 

target school was far below the requirement. It was far from enough even under such an extremely 

limited supply of raw materials, which almost brought materials production activities to a halt. 

Because, there will still be other kinds of services to be provided by the M.Cs. (e .g., instructional 

materials provision). In fact, one needs no hard thinking to understand that the S.M.Cs need at least 
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one coordinator and one 'all-rounded' technician for each shift . This means, in the present context, 

the S.M.Cs will need to have at least five staff, one of whom will be the chief coordinator. 

As a matter of fact, the media coordinators in the target schools were working against all odds. 

First, they had little or no training for the purpose. Second, they were carrying too much workload, 

meaning that they were supposed to work in the classroom and the M. C. for a total of 35 periods a 

week, which was of course the maximum load for any teacher. Third, they received li ttle or no 

recognition, respect and support from the school administration. Also, some teachers had low 

regard for some of the media coordinators. Therefore, one wi ll at least be morally obl iged to show 

sympathy for them and recognition for their duties, which were accomplished under such very 

difficult conditions. 

H. Planning and Management of Media Programs in the Target Schools 

From the enquiry made in the target schools, the investigator found out the absence of teamwork, 

systematic approach and management in almost all of their media programs. Of course, some 

media centers advise academic departments to prepare, at the beginning of the year, annual work 

plans concerning mainly the production of instructional materials . In the plan, the departments 

identify and include lists of instructional materials to be prepared by individual members or in 

collaboration with the media coordinators or by the media staff as a unit. The departments then 

submit their plans to the media center on the basis of which the later prepares the school's media 

plan for the year. But the evidences secured from most of the media coordinators and the relevant 

documents proved this activity of planning to be a nominal practice, which remained just on the 

paper. Not only this, the investigator has also learned that some two or three media coordinators 

were clearly told by their school directors not to even prepare annual work plans for their media 

programs. The simple reason given was that these schools were not in a position to fu lfi ll any 

request for the supply of raw materials to the media centers. Otherwise, only very few S.M.Cs. 

with some possibilities for a raw materials supply, showed some effort in planning and executing 

their media programs. These included the media centers in Bobicho, Arekit (Guraghe) and to some 

extent Lante (Arbaminh Zuria) schools. 

I. Team Work and Collective Leadership 

There was a sign of teamwork observed in Arekit School where a group of fourallegedly talented 

and interested teachers were assigned to run the media program, of course under the leadership of 
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