








































































































































5.1.3 Schoo ls contri buted more to the development of students' RJ than homes. Among the 

assistance from school , encouragement language teachers gave to students to read 

materials other than their textbooks, and the provision of leisure reading materials by 

school libraries were reported to have contri buted much students RID. On the other 

hand, giving different reading ass ignments out of textbooks did contribute the least 

(see Appendix F). Furthermore, there was no stati stically significant difference 

between the two groups in terms of the contribution of assistance from school to 

students' RID (see Table 7) 

5. 1.4 Community contributed insignificantly to the development of students' RI as 

compared to other institutions. Except the assistance by religious leaders, other forms 

of assistance (environmental readings, and bookshops, public li braries and news 

vendors) were not available in most communities (see Append ix F). Like the case 

with the effect of home factors , community factors contributed more to the RID of 

students from urban background than those from rural. The difference was highly 

significant at .05 level (see Table 7). 

5.1.5 There was some gap between students' perception of the effect of institutions on their 

RI and what the institutions actua ll y contributed (see Appendix F and Table 11). The 

students believed that schools have had a great effect on their RI, whi le peers the 

least. However, despite this belief, the actua l assistance they got from peers was fo und 

to have contributed very highly to the development of the RI of a great majority of 

students (see Appendix F). The effect of peers on students' RID was similar among 

the two groups. The difference between the two groups was, therefore, insignificant 

(see Table 7) 
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5. 1.6 The students strongly believe that be ing from rural or urban background has much 

ro le to play in the development of their RI (see Table 10). The fac ilities the 

institutions provide to the development of students' RI are highl y affected by the 

setting in which the institutions are located. Thus, in most cases, institutions in urban 

setting provided better assistance to the deve lopment of students' RI than did those in 

rural setting (see Tables 1, 2, 3, and 5 ). 

5. 1.7 The students believe that institutional factors have affected the development of their 

RI (see Table 10). Most of the students (62.5%) bel ieved that the effect of conditions 

at home, school and in the community play much role in the development of thei r Rl. 

5.2 Recommendations 

On the basis of the findings the followi ng recommendations have been made: 

5.2. 1 The avai labi lity of readi ng materi als and electronic med ia, and the le isure read ing 

habit of family members contribute a lot to the development of students' RI. These 

conditions are availab le in some homes, but absent in others. In line with this, parents, 

particul arl y those whose homes lack these conditions need to persevere much to make 

the home environment conducive. To thi s end, apart from providing reading materi als 

and setting reader models they shou ld read stori es to their children and help them to 

read (speciall y befo re they begin reading by their own), te ll the story about what they 

read and ask the children about what they had read . 

5.2.2 Inte rest in reading is not attained by effort made for a short period of ti me at a 

parti cul ar point in one's life . It needs rather a consistent practice through out. 

However, Il1 some homes children are denied free access to reading materi als, 

specially at earl y stages, and free time for leisure reading. They are e ither forced to 
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engage In other activ iti es in the ir free time or required to dwell on their academic 

subjects onl y. In order to help the chi ld ren develop interest in reading and thereby 

improve their reading skill s and the general academic performance, chi ldren should be 

allowed free access to reading materials at home, and be given free time for leisure 

reading all the time. 

5.2.3 In most communities conditions that favor the development of RI are scarce. One of 

the conditions a community can prov ide is the provision of read ing centers (libraries). 

The establishment of li braries in communities can compensate for what the 

children/students were not able to find at homes or schools. Therefore, community 

members and other concerned organi zations should try to establi sh public and village 

libraries where children can get different materials for leisure reading. 

5.2.4 The development of RI requires guidance from experienced readers. Language 

teachers can be potenti al candidates in thi s case. In fact, two conditions need to be 

fulfill ed in relation to this. These are giving the necessary orientation to language 

teache rs about the importance of creating RI in students during their train ing, and 

including materials that might be used for RID purpose in the syll ab us. Therefore, 

language teacher training institutions should contribute their share in raising the 

awareness of their trainees in thi s respect. Simi larly, syll abus designers should select 

and incorporate appropriate reading materia ls in the sy llabuses for different levels. 

5.2. 5 As a result of the change in educational policy of the country, cu rrentl y primary 

education is conducted in vernaculars. Since most of the vernaculars had not been in 

use for written communicat ion, there may not be reading materials in vernaculars (0 

read for pleasure. Thus, the Ministry of Education and Regional States Educationa l 
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Bureaus should work out means of producing original materials and translations in the 

vernaculars that may be used for leisure reading. 

5.2.6 Engli sh is used as a medium of instruction in Ethiop ia starti ng from grade seven in 

some regions and grade nine in others, and in higher institutions. Thus, proficiency in 

Engli sh is very important for the success of our students in their academic career. To 

benefit from the effort made towards developing our students' RI in this respect, 

students shou ld be provided with read ing materials written in Engl ish. Especiall y, 

materials meant for leisure read ing, if they are ones written in Engl ish and on theme 

peculiar to Ethiopian cu ltures, they wil l have great power to inspire the students to 

practice reading widely. 

The recently published storybooks by one Ethiopian and one fore igner are 

encouraging begirL11ings. These storybooks -- The Bicycle Girl, and The Lioness, by 

Michae l Daniel ( 1999) and The Five Sisters by Elizabeth Laird (1999) are all on 

theme famil iar to Ethiopian students. The Ministry of Education must encourage such 

endeavors and devise ways in wh ich such materials could be available in all schools. 

5.2.7 School libraries are major sources of reading materials fo r students in most 

communities . However, the number of read ing materials meant fo r leisure read ing 

seem to be limited in most school libraries. Therefore, school administratio ns should 

al locate appropriate budget for the purchase of materials for leisure read ing. 
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Dear respondents, 

APPENDrxA 

Questionnaire 
I 

The purpose of this questionnaire is to gather data for a study leading to an M.A. in TEFL 

(Teaching English as a Foreign Language). This study aims at exploring the effect of 

different institutions on the development of reading interests of A.AU Fretman students. 

It tries to identify t+ degree to which each institutional factor affected the Idevelopment of 

the subjects' reading interest. 

The information you provide through this questionnaire will be kept confidential and it 

will be used for academic purpose only. Therefore, please be honest and feel free to 

provide genuine information. Your contribution to the success of this study is highly 

appreciated. 

Thank you! 

Mengistu Dinato 

Instructions: Read the questions carefully and indicate your choice by putting 

"<I'" in the space(s) provided following each choice. Where you 

have more than one choice, indicate the choices in their priority 

order. 

Example: Which of the following is your native tongue? 

Amharic Oromifa Tigrigna .; ---

To choose more than one alternative; 

Which of the following languages do you speak? 

Oromifa _1_Amharic_2_Tigrigna_ English_4_ Arabic 3 



-

Part I: Students' Background Information' . 

Place where you grew up. 
I 1.1 Urban _ ' __ 1.2 Rural / 

Part II: Students' perceptions of the role of institutions in their reading interests 

development, ways in which institutions bear influence, and students' 

reading interest inventory. 

Instructions: Some of the questions require you to indicate your choices by putting a 

~ick mark u./" in the space(s) provided, while othersi require you to 

~ite your own complete answers or give the list oftoP1ics. Still others 

require you to put your answers in a rank order. 

1. Which of the fofIowing reading materials were you able to find at your home to read for 

non-academic purpose (pleasure)"? Yo~~k more than one, if applicable. 

l.l Books 1.4 Scriptures (Bible, Koran) . 

1.2 

1.3 

Magazil)es 

Newspapers 

1.5 None 

2. If the above reading materials were present at your home, was it possible for you to use 

them as you wanted, starting from your childhood? 

2.1 Yes 2.2 No 

3. If your answer to No.2 is 'No', what were the reasons? 

3.1 The books and other reading materials at my home were not available to 

me. 

3.2 I was warned not to touch these materials in the pretext I may tear them. __ 

3.3 Other (if any) 

4. Did the presence of these materials help you to be interested in reading? 

4.1 Yes 4.2 No 

5. If your answer to No.4 is 'Yes', how do you rate the degree of help of these materials in 

the development of your reading interest? 

5.1 High 5.2 Average __ _ 5.3 Low __ _ 

6. Below are different institutions and the assistance they offer to the development of 

students' reading interest. Rate the contribution of each of the assistance. The values 

are: 

very high = 5; high = 4; uncertain = 3; low = 2 and very low = 1. 

If the assistance do not apply to you, tick against "None of the above". 



Institution 

6.1 Home 

/ Type of Assistance' 

6.1.1 My parents helped me read different non-academic 

materials. 

6.1.2 My parents read me different non-academic 

materials. I , 
6.1.3 My parents fold me about the story they had read. 

6.1.4 I got encourflged seeing my parents reading. 

6.1.5 My parents bought me non-academic reading 

materials I \'fanted. 

6.1.6 They asked me to tell them about what I had read. 

6.1. 7 None of the above. 

6.2 School 6.2.1 My language teachers encouraged me to read 

different materials other than the textbook. 

6.2.2 My language teachers read me interesting stories in 

class. 

6.2.3 My language teachers gave me different reading 

assignments out of the textbook. 

6.2.4 My language teachers told me about the interesting 

books they had read. 

6.2.5 The school library had different materials to be 

read for pleasure. 

6.2.6 None of the above. 

6.3 6.3.1 There were environmental readings (e.g. 

Community advertisements, notices, names of organizations, 

streets, etc.) 

6.3.2 There were bookshops, public library (IES), new 

vendors, etc. in my community. 

6.3.3 There were religious leaders who helped me to 

read scripture. 

6.3.4 None of the above. 
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,I Type of Assistance 

Rating 

Institution c: I 
ij '0; 

~ 1:: 
::r: ..c: Q) .3 u 

> ~ ~ .~ > 
6.4 Peer 6.4.1 My age groups told me about what they had read. 

group 6.4.2 They gave me the materials they had read. 

6.4.3 My age-gr:rs and I read some materials together. 

6.4.4 None of the above I 
I ·"Parents" In this study represe!)ts father, mother and other adults famlly members. 

7. Which of the following electronic media was available at your home? 

7.l Radio 7.2 TV 7.3 Both 7.4 None 

8. What were the topics most often presented in these media? From the list given below 

choose at least the top ten topics, and write them from the most frequent to the least 

9. 

frequent in the spaces given below the list. 

Current affairs Advertisement 

Sports Society and culture 

Music Science and technology 

History Agriculture 

Human right Family planning 

Crime Biography 

Environmental protection Marriage and family life 

PolitiCS- Poetry 

Drama Animal stories 

Love stories OtheIj(specify) 

Gender 

Heal th and health problems 

1" 2nd 3'" 4th 

5th 6th 7th 8th 

9th lOth 

If your answer to NO.7 is not 'none', how do you rate the effect of the media (radio 

and TV) on the development of your read ing interest? 

9.1 High 9.2 Uncertain 9.3 Low 

Did you practice reading as a [Tee time activity? 

10.1 Yes 10.2 No. 
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11. If your answer to No.10 is 'Yes', on average, how many hours per week did you read 

for pleasure? 

11.1 Upto 3 hrs/Wi __ _ 11.4 12-15 hrs/w . 
/ 

11.2 4-7 hrs/w 11.5 More than 16 hrs/w 

11.3 8-11 hrs/w 

12. If your answer to No.10 is 'No', what were your reasons? 

12.1 I engaged in other activities (e.g. playing games, watching TV, 

swimming, gardening, etc.) in my free time. ___ _ 

12.2 I didn't have Jee time at all. _________ _ 

13. AIe your parents literl te? Tick for those who are literate. 

13 .1 Father I 13.2 Mother 13.3 Brothers and s isters 

13.4 Other adult family members __ 13.5 None of them 

14. If your answer to No. 13 is not "none of them", did they practice reading for pleasure? 

14.1 Yes 14.2 No __ _ 

IS. If you parents practiced reading for pleasure, how do you rate the contributioq of this 

practice to the development of your reading interest? 

15.1 High__ 15.2 Average __ 15.3 Low 

16. If your answer to No.14 is 'Yes', what were the topics on which your parents read 

most often? (indicate the top ten in their priority order (the most frequent first, the 

least frequent last). 

Adventure stories 

Society and cu lture 

Research and technology 

Politics 

Love stories 

Environmental protection 

Detective stories 

Spiritual writings 

Music 

Poetry 

Fiction 

Health and health problems 

1" 2nd 

Poetry 

Marriage and family life 

History 

Sports 

Friendship 

Animal stories 

Humour/comedy 

Science fiction 

Biography 

Other (if any, specify) _________ _ 

----
5th 6th 

----
9th lOth ----
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17. If your parents are illiterate, were there ways in which they influenced your reading 

interest? Specify. 

/ ( 

:. lB. If your parents are ill iterate, did they tell you oral traditions such as legends, stories, 

tales and myths? 

1B.1 Yes 1B.2 No 

19. If your answer to Noh B is "Yes", did the practice of hearing oral traditions Help you 

get interested in readihg? I 
19.1 Yes I 19.2 No __ 

20. What" are the topics ~ou are most interested to read on? List them below. (It is not 

necessarily from the list given for questions B and 16). 

1" 2~ 3nl 
----

4th __ _ 

5th 6th 7th 8th 
--- ---

9th lOth ---
·21. Rate the degree to which you agree/disagree with the fo llowing statements. 'lJick (1') 

your choice. The val ues are: 

Strongly agree = 1; Agree = 2; Uncertain = 3; Disagree = 4; Strongly Disagree = 5) 

" , .- Statements " 
e 

'. 00 
" '" w - 00 .~ 

< '. <: Q 

'" » .~ " » . " - 00 w 00 " bO 

'" " " '" 15 bO u '" 0 
- ~ l:l 

Ul <: :5 is CIl 

21.1 The effect of conditions at home, school and community on the 

development of an individual's reading interest is not much. 

21.2 Whether an individual is from a rural or urban background 

doesn't have much role to play In his/her reading interest 

development. 

22. Which of the following institutions, do you think, has had a great effect on the 

development of your read ing interest? (Indicate in a rank order) 

22.1 Peers 

22.2 School environment 

22.3 Home environment 



22.4 Communityenvirorunent 

22.5 None 

23 . Do you think y09 'could have developed a different reading interest if you ha}l grown up in 

a different home, school and community than your own? 

23.1 Yes 23.2 No 

24. If your answer for No.23 is 'Yes', why do you think so? 



APPENDIX B 

Interview Questions 

I. Before you joined the University what type of non-academic material s did you read 
most often, Newspapers, Magazines, Books or Scriptures? 

2. Where did you get these materi als from? 
3. Were the materials at your home free ly access ible to you as you wanted to use them? 
4. [n the materials you read whi ch topics did interest yo u most? 
5. If there were non-academic material s to read at your home, do you think their 

presence helped you to like the reading practice? 
6. Did electronic media (radio and TV) at your home help you to be interested in 

reading? (Can you cite examples in which rad io or TV caused you to read a certain 
book or other material?) 

7. Did your parents (father, mother, brothers and sisters) contribute anything to the 
development of your reading interest? How? 

8. What things at your school and community did contribute to the development of your 
reading interest? 

9. Did your language teachers (Amharic or English) contribute to your reading interest 
development? How? 

10. Did your age groups have any effect on the development of your reading interest 
(positive or negative)? 
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APPENDIXC 

Slip for Background Information 

Provide the information required below. Use a "X" mark to indicate whether you grew up 
in an urban or a rural area. 

Full name: 

Place where you grew up: 

a. *Urban Name of Town: 

b. Rural Name of Zone and Vi ll age: 

* Urban: In Ethiopian context, it is a locality where 2000 and above people live. 
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APPENDIXD 
Topics most often presented on electronic media 

Respondents 
Topics 1st 2nd 3'd 4th 5th 6th 7th 8tu 9th 10tn Ran-

Grand king 
Total Total 

R U R U R U R U R U R U R U R U R U R U R U 
Current 4 1 58 14 13 4 4 4 4 4 3 I - 2 I I 2 I I I I 73 87 160 I " 
Affairs 
Music II 8 12 22 16 17 II 10 II 10 I 3 I 4 4 3 2 5 2 4 71 87 153 2nd 

Drama 5 - 7 6 II 8 6 5 14 15 6 17 6 13 7 7 4 4 4 5 70 80 150 yo 
Sports I 7 12 4 17 7 16 12 4 II 9 10 3 7 2 6 2 5 6 3 72 72 144 4'" 
Advel1isement 6 10 12 16 5 12 12 II 5 7 7 5 2 9 4 I 3 3 6 7 62 81 143 5th 

Politics 12 5 8 12 3 13 2 13 4 10 3 3 7 6 3 4 3 4 6 2 51 72 123 6'" 
Health & Health 2 2 2 2 3 3 I 5 6 2 4 9 I 5 7 6 4 6 9 II 39 51 90 7" 
Problems 

Agriculture I I 3 2 3 5 3 I 5 5 6 9 8 7 3 6 6 7 2 3 40 46 86 8'" 
Love Stories - 2 5 6 3 6 5 2 6 6 3 8 7 4 5 - 6 3 6 2 46 39 85 9!1l 

Crime - I 3 3 3 2 3 4 I I 5 3 2 3 7 7 7 7 2 10 33 41 74 lOll 

Science & - - - 3 I 2 - 6 7 4 4 2 3 4 10 7 2 7 4 3 31 38 69 llt l 

Technology 
Gender - - - - - I 2 I 2 5 2 6 4 6 4 5 6 9 5 3 25 36 61 121 1 

Family - - I - 2 2 4 I I I 5 5 5 2 4 4 6 4 6 4 33 23 56 13 th 

Plann ing 
History I - I I 3 3 - 4 2 4 5 I 5 4 3 4 4 4 3 2 27 27 54 14111 

Environmental - I 2 I - - 2 I 2 3 5 I 4 4 5 7 7 3 3 4 29 25 54 14'" 
Protection 

Human Rights 2 - - - I 4 3 2 I - - 2 3 2 2 3 5 3 I 4 18 20 38 15'" 
Poetry - - I - I - I 2 - I 3 2 4 3 3 2 3 3 I 2 17 15 32 16'" 
Biography I - - - - - - I 2 I - 2 I 2 - 2 - 6 3 I 7 15 22 17'" 
Marriage & - - I - - - - 3 2 - - I I 2 - I - I 3 3 7 II 18 18" 
Family Life 
Animal Stories 1 I - - - - - 1 - - I - 3 - - - 2 - 2 - 9 2 II 19'" 

l , 
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APPENDIXE 

Topics on which parents read most often (as reported by students) 

TOP ICS Respondents 
Rural Rank Urban Rank Total % Rank 

Spiritual writings 28 I" 17 151h 45 22.5 7" 
Fiction 24 211u 57 I" 81 40.5 I" 
Love stories 21 ,co 36 4' 57 28.5 4" J 

Poetry 24 21\( 33 6" 57 28.5 4" 
Sports 24 2"d 38 3" 62 31 3" 
Environmental protection 18 stn 21 13111 39 19.5 1011 

Society & culture 17 6111 34 5" 51 25.5 5" 
Research & technology 12 91n 23 It' 35 17.5 12" 
History 18 Sill 50 211( 68 34 21\{ 

Music 19 4111 28 9" 47 23.5 6" 
Politics II lOtI 28 9111 39 19.5 101 1 

Detective stories 7 I I ii 30 gIn 37 18.5 I I'" 
Marriaoe & famil y life 12 9111 14 1511 26 13 1411 

Science fi ction 14 8'" 26 1011 40 20 9" 
Biography 16 7" 31 til 47 23.5 6" 
An imal stories 16 7''' 18 141• 34 17 13' 
Friendship 17 6" 24 I Iii 41 20.5 8" 
Adventure stories 7 11 11 17 1St 

I 24 12 1511 

Humor/comedy 5 It I 21 1311 26 13 141 1 
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APPENDIX F 

- -
Frequencies and Percentages of the Contribution of Assistance from Institutions to Students' RID 

Instit- Item Group Very High (S) High (4) Uncertain Low (2) Very Low Total Total High Total Average Total Low 
utian (3) (I) (200%) (200%) (200%) 

Fr. % Fr. % Fr. % Fr. % Fr. % Fr. % % % % 

6. 1.1 Rural 10 12.99 8 10.39 9 11.69 16 20.78 34 44. 15 77 100 

H Urban 18 19.IS 24 25.S3 8 8.51 25 26.60 19 20.2 1 94 100 68.06 20.20 111.74 

0 6.1.2 Rural 3 3.90 4 S. 19 10 12.99 20 25.97 40 51.95 77 100 

IV Urban S 5.32 9 9.57 12 12.77 30 3 1.91 38 40.23 94 100 23.98 25.74 ISO.06 

E 6. 1.3 Rural 6 7.79 10 12.99 10 12.99 18 23.38 33 42.85 77 100 
Urban 9 9.57 2 1 22.34 20 2 1.28 25 26.60 19 20.2 1 94 100 52.69 34.27 113 .02 

6.IA Rural 10 112.99 12 IS .58 13 16.88 II 14.29 3 1 40.26 77 100 
Urban 14 14.89 27 28.72 13 13.83 21 22.34 19 20.22 94 100 72.18 30.71 97.11 

6.1.5 Rural 12 15.58 I I 14.29 9 11.69 I I 14.29 34 44.15 77 100 
Urban 18 19.15 19 20.21 16 17.02 18 19.15 7' _0 24A7 94 100 69 .23 28.71 102.06 

6. 1.6 Rural 8 10.39 12 15.58 10 12.99 27 35.06 20 25 .98 77 100 
Urban 9 9.57 19 20.2 1 22 33.41 20 21.28 24 25.53 94 100 55.75 36AO 107.85 

6.2 .1 Rural 29 30.85 20 21.28 13 13.85 16 17.02 16 17.02 94 100 
S Urban 20 20AI 27 27.55 16 16.33 18 18.37 17 17.34 98 100 100.09 30.16 69.75 
C 6.2.2 Rural 15 15.96 19 20.21 19 20.2 1 22 23.41 19 20.2 1 94 100 
H Urban 7 7. 14 20 20AI 22 22.45 30 30.61 19 19.39 98 100 63.72 42.66 93.62 
0 6.2.3 Rural 18 19.15 18 19.15 14 14.89 19 20.21 2S 26.60 94 100 
0 

Urban 8 8.16 19 19.39 13 13.27 27 27.55 3 1 31.63 98 100 65.85 28.16 105.99 
L 

6.2A Rural 15 15.96 25 26.60 18 19.15 27 28.72 12 12.77 94 100 
Urban 13 13.26 19 19.39 15 15.31 28 28.57 23 23.47 98 100 75.21 34.46 93.53 

6.2.5 Rural 16 17.02 24 25.53 18 19.15 19 20.21 17 18.09 94 100 
Urban 23 23.47 26 26.53 15 15.31 17 17.35 17 17.35 98 100 92.55 34.46 72.99 

6.3.1 Rural 6 6.98 3 3A9 14 16.28 23 26.74 40 46.51 86 100 
C Urban 12 12.37 20 20.62 17 17.53 7' _ 0 23.7 1 25 25.77 97 100 43.46 33.8 1 122.73 
0 6.3 .2 Rural 4 4.65 8 9.30 II 12.79 22 25.58 41 47.68 86 100 
IV Urban II 11.34 22 22.68 2 1 21.65 24 24.74 19 19.59 97 100 47.97 34.44 11 7.59 
IV 6.3.3 Rural 19 22.09 21 24.42 9 10A7 8 9.30 29 33.72 86 100 
U 

Urban 7' 23.71 15 15.46 15 15.46 22 22.69 22 22.69 97 100 85.68 25.93 88.39 _0 

6A. I Rural 24 26.09 3 I 33.70 14 15.22 15 16.30 8 8.69 92 100 
p 

Urban 22 22.22 37 37.37 17 17. 17 15 15. 15 8 8.09 99 100 I 19.38 32.39 48.23 
E 

6.4.2 Rural 19 20.65 28 30A3 13 14. 13 20 20.74 12 13.05 92 100 E 
R Urban 17 17. 17 31 3 1. 31 26 26.26 18 18.18 7 7.08 99 100 99.56 40.39 60.05 

S 6A.3 Rural 17 18.48 29 3 1.53 15 16.30 18 16.57 13 14.13 92 100 
93.44 37.5 I 69.05 

Urban 6 6.06 37 37.38 21 2 1.21 17 17.17 18 18.18 99 100 
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APPENDIXG 
Topics Students are Most Interested to Read On 

RESPON DEN TS 
TOPI CS Rura l Ra nkin g Urba n Rankin g 

Fiction 48 I" 61 I" 
Love stori es 39 21H 52 21lu 

Spiritua l Writinos 33 3!'!1 45 3'" 
Hi story 24 5111 37 4" 
Sports 25 4111 45 5" 
Poetry 25 4tn 29 7" 
Biooraphy 15 8th 30 6" 
Pol itics 13 lOti 27 8" 
Friendship 20 6" 18 lOll 

Humor/Comedy 5 1611 30 6" 
Society and Culture 16 7" 14 It I 

Music I I It I 18 lOti 

Animal Stories 15 8" 13 13' 
Science Fiction 10 ]311 16 1111 

Newspaper 12 I I \l 13 13 11 

Detective Stories 5 1611 19 9" 
Science & Technolo~y 12 \\11 8 1511 

Environmental Protection 14 9" 5 It' 
Current Affairs 8 1411 II 14'h 
Maoazine 6 1511 II 1411 

Marriage and Family Life 10 [ 311 6 1611 

Drama 6 1511 6 16'" 
Human Ri ohts 8 1411 3 1811 

Health and Health Problems 6 I st I 2 19'h 
Crime 3 1811 3 IS'" 
Advertisement 4 1711 - -
Agricu Iture I \9 11 I 20'01 
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Tota l 
109 
91 
78 
61 
60 
54 
45 
40 
38 
35 
30 
29 
28 
26 
25 
24 
20 
19 
19 
17 
16 
12 
II 
8 
6 
4 
2 

Ran Id ng 
I" 

211u 

3'" 
4'" 
5" 
6" 
7" 
8" 
9" 
10'h 
11 11 
I t l 

1311 

14'h 
1511 

\611 

171 1 

18t l 

1811 

1911 

2011 

21 st 

22'" 
23" 
2411 

2511 

2611 

I 
I 
J 
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