






































































































































































































































the uni ve rsity. Among others, bui lding accessibil ity, adaptabil ity and social exclusions are the 

major ones. 

AAU has long recognized inclusive education; at least it has started to include VI students since 

the last three decades. In the passage of the time, it is good also to have other physically 

challenged students, more fields of studies and the center for disability. But it should not be 

forgotten that many of the courses in the fields of studies have no a single adapted reading 

material. Even some of the fields have no any reference material. In this respect, the researcher 

believes that adapting reading materials is not beyond the responsibility of the subject teachers 

and departments at large as he knows some senior law school students have prepared few brail 

books with their initiat ion having understood the problem. It should be noted also that the current 

center for di sability was establ ished by the struggle of group of students and the dedication of the 

then president; it is not the outcome of the univers ity's effort or the resu lt of its research 

undertaki ngs. Thi s is history. The immediate question now is; "does the university have proper 

concern to embed the center for disability with technical and professional services?" The answer 

is yet not. The findings have shown that there is a highest attribution between the existing 

problems and the poor service of the center. 

To wi nd up, there is a workable policy environment at national level however further strategic 

and quality related concerns are needed. Absence of university disability legislation or policy is 

the major cause for the prevalence of poor inclusion next to the unchanged attitude and 

inadequate concern. The university's effort to improve its service and support remained to be 

improper and inadequate. To reiterate, the SWDs have been suffering wi th reception and 

regi st ration problems, inaccess ible buildings and their facil ities, inaccessible information, 

inadaptable curriculum, pedagogy and assessment (manifested with terrible assessment 

procedures, inaccessible ass igrUllents, inadaptable read ing materials and teaching methods etc ... ) 

and negative attitude of some of the university community members in particular with that of 

some teachers. 
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5.3 Recommendations 

Incl usive education by delin iti on means a tool to combat exclus ion from and within education 

(UNESCO, 2009). This is the central essence of inclusion in education. Based on thi s 

conception, an enhanced concern both at national and institutional levels is uncompromising if a 

meaningful inclusion in higher education is anticipated. 

Notwithstanding the need for an increased concern of the weakest sense of inclusion (access) for 

the country, the strongest sense of inclusion (inclusion within education) must get its right place 

in national strategic programs including in the forthcoming ESOP. The national higher education 

quality assurance shall consider inclusion in its standard so that it can eas ily audit the physical, 

academic and social accessibilities of the higher education institutions in terms the learning of 

the SWOs. It will be better if the structu ral organi zation of the higher education considers the 

need for at least a foca l person to higher educat ion inc lusion (inclusion in a wider concept, 

basicall y fo r disability and gender inclus ion). 

At the institut ional leve l, the university is expected to make an info rmed decision put its due 

concern on the learning of the SWOs. Next, it has to revise and to issue the draft policy on 

disability service in accordance with the issues stipulated in the Higher Educatiun Proclamation 

650/2009. Having this policy at hand , the university management and the academic staff in 

parti cular teachers and departments shall engage with collaborative prompt actions for the 

betterment of inclusion in the institut ion. Proper support has to be provided during the reception 

and registration of the SWOs. Buildings and their facilities have to be accessible; adapted 

curriculum frame work , pedagogy and assessment shall be deployed (assessment procedures 

shall be changed; ass ignments and in fo rmation shall be access ible; reading materi als and 

teaching methods shall be ada ptable). Identi fy ing att itude re lated problems as a principal barrier 

to inclusion, the university often has to toi l for change. 

The services and the support to be provided for the SWOs have to be well identified and 

rendered regardless of the charity model of di sability perspective. This has to be done before, 

while and aft er the admission of the SWOs. Uni versity wide intensive and continuous awareness 

raising activities could substantiall y fill the knowledge gap of the university community and this 
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in turn potentiall y contributes to have a changed member of the university community. The 

university has to make the SWDs know more about disability, their rights and their 

responsibi li ties. too. 

Teac her training in preparation for inclusion is a critical aspect of supporting the inclusive 

paradigm (Rose, 20 10; the Roeher Institute, 2004). Attention has to be given for inclusive way of 

teaching methodology. Accord ingly, the existing pedagogy course for undergraduate training 

shall be revi sed and teachers have to get in service trainings on inclusion. This is paramount to 

mitigate the existing bad attitude toward the SWDs among some teachers. The SWDs as a 

vulnerable group also have to be listened properly. 

The center for disability can have a central role to galvanize the university community if it is 

situated and reorgan ized as a professional and technical support providing center. 

Tak ing the VI and the PI students associations as an opportun ity, the uni versity students union 

has to be strengthened to make it contribute to the level of its best. 

All in all , apply ing varieties of strategies is paramount. Applying the universal design for 

learning on the basis of the soc ial constructionist view (Adams, 2006), the right based approach 

(UN ESCO,2008) grounded on legal and policy frame works and the twin-track approach that 

calls for multi actors (Hick & et.al, 2009) in to higher education inclusion is crucially important. 
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Appendix I 

Major th ematic guidelines or issues for the in-depth interview 

• Reception. Information and Registration 

• Placement issues 

• Their re lat ionshi ps and communications 

• Access ib ility problems they faced implemented (physical, academic and social) 

• How the Higher Education Proclamation 650/2009 is 

• Attitudinal issues 

• Remarkab le incidents they passed thro ugh (good or bad) 

• Their Knowledge and Awareness on disability, their rights and the policy envi~onment 



Appendix II 

Major thematic issues for the officials' interview 

o The policy environment 

o Strategic issues 

o Knowledge and awareness 

o Practices 

o Attitude re lated issues 

o Access ibility issues 

o Chall enges. opportuniti es and suggestions 



Appendix III 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research and Development 

A Questionnaire to be filled by the Students with 
Disabilities 

Introduction 

Dear students 

I am a graduate student at the Institute of Educational Research and Development. 

J am conducting a study on disability inclusion in higher education for the partial 

fulfillment of the degree of masters. 

The main objectives of the study are: 

• To assess the policy environment and the legal instruments that enable 

di sability inclusion in higher education and the practice to what extent 

students with disabilities (visually impaired and physically impaired 

students) in higher education institution are included. 

• To identity factors that affect disability inclusion in higher education and to 

propose strategies that might narrow/fill the gap. 

This questionnaire is prepared as complementary instrument for the qualitative 

data . Henceforth, this questionnaire contains few, simple but very useful items. As 

you are the subjects to the problem under investigation, you are expected to share 

your knowledge and practice on the issue. Therefore, your heaJ1iest cooperation in 

providing genuine information is highly appreciated. 

Thank you. 



Direction: Listen to the following items and provide your answer to the person 

who assists you in reading. 

Section A: Personal Details 

I . Department. ......... . ... .. .. ..... . .... . . 

2. Year of study ..... .. .... . .... . ...... .... ... .... . .. . 

3. Sex .............. . .. .. .... . . .... .. ....... . 

4. Age ... ...... ......... . ......... . . . .. . . .. . . 

5. Region you come from ................ .. .......... . . 

6. Physical challenge (Impairment) you have ............. . ... . .... . . . .. . 

7. Year when you took university placement exam .. .. .............. .. 

8. The resu lt you scored on yo ur uni versity placement exam ....... . . .. . . . ... .. . 

9. Say yes or no to the fo llowing questions. 

Yes No 

Have you been assigned to thi s uni versity according to your interest? 

Have you been assigned to your department according to your interest? 

Do you know your rights written on the 2009/650 Higher Education Proclamation? 

Do yo u have some knowledge about inclusive education? 

Does the university provide tutorials for students with disabilities? 

Does the university extend exam time and program deadlines for students with 

disabilities when the need ari ses? 

Does the uni ve rsity relocate classes for students with di sabilities? 

Does the uni versit y deve lop alternati ve testing procedures for students with 

di sabi liti es? 



Section C: Satisfaction 

10. Rate yo ur sati sfaction on the se rvice or support yo u got from the following service prov iders 
and the uni vers it y community. 

Rating: 5=Highly satisfactory 4=Satisfactory 3=[ have no idea 2=Unsatisfactory I =Highly 

unsatisfactory 

5 4 3 2 1 

Cafeteria 

Library 

Lounge 

Department 

Students dean office 

Center for disability 

Students union office 

President office 

Academic dean office 

Students with disabilities 

Non disabled students 

Teachers 

Administrators 

Proctor 

Guards 

Janitors 



Appendix IV 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research and Development 

A Questionnaire to be filled by Non-Disabled Students 

Introduction 

Dear students 

I am a graduate student at the Institute of Educational Research and Development. 

I am conducting a study on disability inclusion in higher education for the partial 

fulfillment of the degree of masters. 

The main objectives of the study are : 

• To assess the policy environment and the legal instruments that enable 

di sability inclusion in higher education and the practice to what extent 

students with disabiliti es (visually impaired and physically impaired 

students) in higher education institution are included. 

• To identify factors that affect disability inclusion in higher education and to 

propose strategies that might narrow/fill the gap. 

This questionnaire is prepared as complementary instrument for the qualitative 

data. HencefOlth, this questionnaire contains few, simple but very useful items. As 

you are believed to be the closest to the students with disabilities from the 

university community, you have been selected to be one of the infonnants. 

Therefore, your healtiest cooperation in providing genuine information is highly 

appreciated. 

Thank you 



Section A: Student' s Profile 

I. Department. .... . . ..... . ...... . 

2. year ........ . .... . . . . .... .... .. . 

3. Sex ......... .. . .. . . .. . ...... . . . . . 

4. Age .............. . . .. . ..... .. .... . . 

5. Regio n you come from ...................... . 

Section B: Knowledge and Attitude 

6. Uni versity students with di sabilities are dependent on non-disabled students. 

A. Strongly agree 0 B. Agree 0 C. Neutral 0 D. Disagree 0 E. Strongly disagree 0 

7. Uni versity students with di sabi lities have positive attitude towards non di sabled students. 

A. Strongly agree 0 B. Agree 0 C. Neutral 0 D. Disagree 0 E. Strongly di sagree 0 

Section C : Resource, Facilities, Service and Support 

8. How do yo u explai n the un iversi ty 's resource provision to the students with disabili ties? 

A. Highl y satisfactory 0 B. Sati sfactory 0 C. I have no idea 0 

D. Unsati sfactory 0 E. Highl y unsati sfactory 0 

9. How do you explain the university 's faci li ties for the students with disabilities? 

A. Highly sati sfactory 0 B. Sati sfactory 0 C. I have no idea 0 

D. Unsatisfactory 0 E. Highly unsatisfactory 0 

10. How do you explain the university's service and support provision to the students with 

disabilities? 

A. Highl y sati sfac tory 0 B. Sati sfactory 0 C. I have no idea 0 

D. Unsat isfactory 0 E. Highly unsatis factory 0 

Section D: Communication 

1 I. How do yo u explain the communication between you and the students with disabi lities? 

A. Very good 0 B. Good 0 C. Moderate 0 D. Bad 0 E. Worse 0 



12. Shortly specify the reason for your answer to question number 9 . 

. . . . . . . ... .. . ........ . .... . ...................... . .................... .. ... . ....... .. .... . ... ...... . .... . ........ .. . . 

Section E: Opportunities, Challenges and Suggestions 

13. Wo uld you please specify the 0ppoliunities to improve the learning of students with 

disabilities in this campus? ................................... .. ........ ... ... ... ... ... . .. ... . . .... . ..... . . . 

14. Please specify majo r challenges of the students with di sabilities in thi s campus. 

15. Would you please suggest some points that could potentially help to improve the learning of 

students with disabilities in this campus? Please specify ... ....... ........ ....... ..... ..... ...... .... ... . 

........................ . .... .. . . . ....... . . . . ..... . . .... .... . ........ . ....... .. ... . ..... .... . ...... . . .. ... . .. . . . . ... . 



Appendix V 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research and Development 

A Questionnaire to be filled by the Teachers 

Introduction 

Dear teachers 

I am a graduate student at the Institute of Educational Research and Development. 

I am conducting a study on disability inclusion in higher education for the partial 

fulfillment of the degree of masters . . 

The main objectives of the study are: 

• To assess the policy environment and the legal instruments that enable 

disability inclusion in hi gher ed ucation and the practice to what extent 

students with di sabiliti es (visually impaired and physically impaired 

students) in higher education institutions are included. 

• To identi fy factors that affect disability inclusion in higher education and to 

propose strategies that might narrow/fill the gap. 

This questionnaire is prepared as complementary instrument for the qualitative 

data. Henceforth, this questionnaire contains few, simple but very useful items. As 

you are believed to be close to the students with disabilities from the university 

community, you have been selected to be one of the informants. Therefore, your 

heartiest cooperation in providing genuine informat ion is highly appreciated. 

Thank you. 



Section I: Knowledge and Attitude 

I. Please indicate the extent of your agreement or disagreement on the following statements. 

Rating: 5=Strongly agree 4= Agree 3= Neutral 2= Disagree I = Strongly disagree 

Inclus ive education is about the inclusion of students with di sabilities 

at all level of education. 

Inclusive education IS about equal 

opportunities, learning, participation, 

regard less of any background. 

access to educational 

resources and faci lities 

Everyone has learning difficulties like students with disabilities. 

University students with disabilities are dependent on the university 

community. 

The univers ity has its own po licy on the right s and duties of the 

students with disab ilities . 

5 4 3 2 I 

2. Have you read or heard about legal and policy documents which state that people with 

disabilities have a right to education with possible affirmative action? 

A. Yes 0 B. NOD 

3. If your response for question 2 is ' Yes', mention the legal document (s) you read or heard 

about? ...... . ................................................... . ... .. ................................... . 

Section 2: Trainings 

4. Did you take the pedagogy course during your post graduate training? 

A. Yes 0 B. No 0 

5. If yo u say 'yes', have you got exposure or an insight from the course to implement inclusive 

way of teaching? 



A. Yes 0 B. No 0 

6. Have you taken on job training on inclusive way of teaching? 

A. Yes o B. No 0 

Section 3: Pedagogic and Academic Support 

7. Indicate to what ex tent the follo wing acti vities are/will be practical by you. 

Always Mostly Often Seldom Not 

at all 

As much as possible, I use inclusive way of 

teaching to help students with disabilities. 

If there is a visually impaired student in my class I 

will permit him/her to record my lectures. 

If there is physically impaired student in my class, I 

will facilitate to make the class at the ground floor. 

I used to give altemati ve assignments to students 

with di sabiliti es . 

- -
I used to provide spec ia l academic support for 

students with di sabiliti es . 

I used to provide al ternative testing procedures for 

students with di sabiliti es . 

In collaboration with the department, I will facilitate 

exam time extension for students with di sabilities if 

the need ari ses. 

I used to encourage students with disabilities 

participate in class room activities . 

Section4: Service and Support Provision 

8. How do you explain the uni versity' s servi ce and support provIsIon to the students with 

disabilities? 

A. Highl y sati sfactory 0 B. Satisfactory 0 C. I have no idea 0 



D. Unsatisfactory 0 E . Highly unsatisfactory 0 

Section 5: C ommunica tion 

9. How do you exp lain the commu nication between you and the students with di sabi liti es? 

A. Very good 0 B. Good 0 C. Moderate 0 D. Bad 0 E. Worse 0 

10. Shortl y spec ify the reason for your answer to question number 9. 

Section 6: C h a llenges and Opportunities 

13. What challenges do you mention to improve d isability inclusion in this campus? 

14. What opportunit ies wo uld you explain to implement di sabi lity inclusion in thi s campus? 

Section 7: Suggestions 

15. Would yo u please suggest some points that could potentially help to implement disability 

inclusion in thi s campus? 



Appendix VI 

Observation Check list 

Yes No 

Students with di sabilities have to make a row and wait their turn to have the service 

Some or many of them do not need support to use the cafeteria. 

They used to go to separate dining table which is equipped with food and drink. 

They used to have the ir di sh together with NDSs. 

The library building is eas ily accessible for the VI students 

The library building is easily access ible for the PI students 

The stairs are easily access ible for the VI students 

The stairs are eas il y access ible for the PI students 

There are adeq uate read ing materials and computers in the VI library 

There is enough space for movement 

The library provides special service for the VI and PI students 

The classrooms are easily accessible for the VI students 

The classrooms are easily accessible for the PI students 

The to ilets are suitab le for the PI students 

The toi lets are sui table for the V I students 

The washrooms are suitable for the PI students 

The washrooms are suitable for the PI students 
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