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The five variables (Xw. Xn, X”. XN and 25) defining
teachers' background characteristics had also differential
impact on pupils' achievement. Teachers' sex showed a
significant positive relation to student achievement at both
grade levels (p < 0.05). Teachers' teaching experience was
positively related to fifth grade pupils' English
achievement. However, its effect was not significantly
different from zero. Thus teaching experience consideration
has no discernible contribution to English achievement.
Unlike the investigator's expectations, teachers' devotion
to teaching purposes showed no significant impact on both
grade level pupils' English achievement. On the other hand,
teachers' expectations of student performance showed strong
positive statistical influence on the English achievement of
the target pupils (p < 0.05). Teachers' attitude towards the
teaching profession also exerted strong positive impact, its

contribution being more pronounced at grade six (p < 0.01).

Finally, the four variable (X%, Xﬂ. XM and w) defining the
classroom behavior of teachers exerted significant positive
influence on English achievement of the target pupils.
Among all the five variables, "planning" and Clarity" were
the strongest predictors of student achievement at both
grade levels (p < 0.001). The positive effects of classroom
management and control gained strength from grade five

(p € 0.01) to grade six (p < 0.001). "Flexibility" in
teaching was also positively related to achievement at both
grade levels though its contribution was nonsignificant.
Thus, teachers who apply the basic elements of the
"directinstruction" strategy can bring about high level of

English achievement.
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5.2. Conclusions and Recommendations

Within the limits of the study the following conclusions are
reached and recommendations forwarded in relation to

significant results summarized above.

Children from relatively better educated parents outperform
those from relatively less educated and illiterate parents.
English teachers should pay additional attention towards
children of the less educated and those of the illiterate in

order to compensate for this disadvantage.

Children getting relatively better conditions for study at home
outsmart those who face less conducive realities. Parents
should be told the educational importance of separate rooms,
adequate light and adequate time so that they may arrange such

situations for their own children.

Participating in any form of primary education (Church, Koran
or Kindergarten) can help increase English achievement at least
at grade five. The expansion of pre—-primary education should
be encouraged and supported provided that its contribution to
other school subjects and grade levels will be realized by

further research.

Repeating pupils are poor achievers compared to non-repeating
pupils. English teachers should pay special attention to
repeating students and assist them in any way possible in order

to compensate for this disadvantage.

High level of prior English achievement is strongly associated

with pupils' subsequent achievement in a given test. English
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teachers should pay additional attention to pupils with below
average previous achievement and assist them in any way

possible.

Pupils' attitude towards schooling is highly related to the
level of their English achievement. Directors and teachers
should make it their purpose to identify pupils having less
positive or negative attitude towards schooling and try to

raise their attitudinal level,.

There 1s a strong association between school resources (school
facilities and instructional materials) and English achievement
at the upper primary grades. As much as possible, there should
be a wise distribution of resources among the different schools
so that there would be equal opportunity for English learning

and achievement.

Male teachers seem to be more successful in producing higher
levels of English achievement than female teachers. It would
therefore be important to identify the courses behind this

variation by further research.

Positive teacher expectations of students produce good English

results and negative expectations produce poor English results.

Be it objective or otherwise, teachers having low, pessimistic
expectations should be very careful not to express such values
to their students. Communicating positive expectations may be
important to raise students' academic self-concept thereby

enhancing pupils' effort for better achievement.
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Teachers' attitude towards their profession is substantially
related to their pupils' English achievement. Every effort
should be made to raise teachers' attitude towards their
profession. At least, the effect of having less positive or
negative attitude on the English achievement of upper primary
schools should be well recognized by school directors. This
may help them to assign teachers with positive attitude for
grade five and six English teaching in a manner that does not

affect other grade levels and subjects.

Teachers' classroom behavior is a strong determinant of upper
primary pupils' English achievement. English syllabus
designers should realize that English teachers are well skilled
in the elements of "direct instruction". Whenever seminars or
workshops are arranged for teachers on methodological issues,
programs should focus on how to prepare lesson plans, how to

present lessons, and how to manage and control classroom order.
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APPENDIX-A
ENGLISH ACHIEVEMENT TEST FOR GRADE FIVE

(Time allotted: 60 minutes)

Name Roll No. Grade _

___ Section School

General Direction: Attempt all the questions. Follow the

specific instructions. Write the letter of your choice

on the space provided to the left of each Item.

I. Choose the word or phrase which best completes the

sentence.
1. We going to ride a horse. (a) has (b) have
(c) are
2. Abebe write a letter to Aster. (a) was (b) is

(c) will (d) has

3. She will go to school, _ she? (a) won't (b) will
(c) would (d) wouldn't

4. When he is hungry he _ food. (a) eat (b) eats
(c) ate (d) eaten

S. Father won't let me go to school, _  he? (a) is
(b) isn't (c¢) won't (d) will

6. Are you going to write a letter tomorrow?

(a) Yes ,we are (b) No, we are
(c) Yes, we are not (d) No, we not
7. Everyday Hailu a bus (a) 1is driving (b) derives

(c) drove (d) will drives
8. Will Almaz lend me her book? (a) No, she won't
(b) Yes, she will (c) No, she will (d) both "a" and

"b" are correct
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9. Yesterday I ___ water. (a) am drinking (b) drank
(c) will drink (d) drinks
10. Now she _ pencils. (a) sold (b) will sell (c) is
selling (d) solds
11. Tomorrow you ____ a pen. (a) will take (b) took
(c) takes (d) take

II. Identify the correct simple past form of the following

Words.
12. begin (a) begen (b) begun (c) begon (d) began
13

|
:

(a) boat (b) bout (c) bought (d) bougn
i4.

—
i
=}

[sR

(a) finde (b) fond (c¢) found (d) foud

15. hear (a) heard (b) hare (c) hair (d) heared

16. run (a) ron (b) ren (c) ran (d) run
1.7 sit (a) set (b) sat (c) sot (d) sut
18. teach (a) taught(b) tought(c) tot (d) teach

19. lend (a) land (b) lund (c) lent (d) lind

20. make (a) make (b) maked (c) make (d) made

III. Read the following passage and answer the questions that

follow.

A cat was hungry. She was looking for her lunch. She saw
a bird in a tree. She began to climb up the tree. But the
bird saw her and flew away. Then the cat went to the barren.
There she saw a mouse. But the mouse saw the cat and quickly
ran away. The poor cat had no lunch that day.
21. What was the cat looking for at the beginning?
(a) another cat (b) a mouse (c) her food (d) the

barren
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22. Where did the cat see a mouse?
(a) in the tree (b) in the barren (c) in the field
(d) in the lunch
23. Which one of the following statement is true?
(a) There was a mouse in the tree
(b) The cat caught the mouse
(c) The cat had no food that day
(d) The cat didn't see the bird
24. The word "her" (in the passage) refers to
(a) the cat (b) the mouse (c) the bird (d) the
barren
25. What did both the bird and the mouse do?
(a) They made the cat their friend
{(b) They ate grains together
(c) Both flew away
(d) All "a", "b", and "c¢" are correct

IV. Identify the word which is wrongly spelt.

26. (a) brought (b) found (c¢) begin (d) boght
27. (a) domestic(b) narow (c) thirsty(d) angry
28. (a) corn (b) feed (e¢) drink (d) colect
29. (a) angrly (b) quickly(c) lazily (d) carelessly

30. (a) train (b) arround(c) seat (d) quiet
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APPENDIX-B

ENGLISH ACHIEVEMENT TEST FOR GRADE SIX
(Time Allotted: 60 minutes)

Name Roll No. Grade _

Section school

General Direction: Attempt all the guestions. Follow the

specific instructions. Write the letter of vour choice

on the space provided to the left of each item.

I.Choose the word or phrase that best completes the sentence

and write the letter of choice on the space provided.

1. Do you want some food? No, Thank you, I don't want
(a) some (b) any (c) little (d) many
2. One of the boys _ taking to the director.
(a) are (b) were (c) is (d) has
3. How __ girls are there in this class?
(a) many (b) much (c) few (d) some
4. He doesn't learn English,  he wants to.
(a) so (b) and (c¢) but (d) or
S. Almaz always goes to school __ 8 O'clock.
(a) during (b) in (c) on (d) at
6. Meseret was sick in bed = the war months. ==
(a) during (b) for (c) since (d) over
7. 1 am looking for _ the picture.
fa) ap (b)) from (c) at (d) on
8. _ does Hailu live? He looks strange

(a) Where (b) When (c) Why (d) How
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9. You won't be here tomorrow, will you?
(a) Yes,I won't
(b) Yes, I will not
(c) No, I won't
(d) No, I will
10. I want to have this one, not ____ one.
(a) this (b) that (c) these (d) which
11. When you get in to the room, please ____ your hat.

(a) take out (b) take up (c) take in (d) take off

12. . 158"t 4it2
(a) These are your pens (b) This is your pen
(c) She has pen (d) She has two pens
_13. _ is dancing.
(a) Two of the girls (b) All of the girls
(c) Three of the girls (d) One of the girls

14. Unless you give us some milk, we will take it
(a) myself (b) ourself (c¢) vourself (d) ourselves
15. I always come to school _  foot.
(a) in (b) by (c) on (d) over
16. The doctor works _ nine hours everyday.

(a) for (b) at (c) on (d) since

II. Choose the correct opposite from the following pairs of

words and write the letter of vour choice on the space

provided.

_17. (a) good / active (b) sick / bad (c) heavy / light
(d) healthy / pure

____18. (a) happy / sad (b) kind / type (c) much / many

(d) idle / dull
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19. (a) bright / light(b) tall /longe (c) remember /
forget (d) dangerous / troubling

20. (a) brave / strong (b) old / new (c) clean / dark
(d) busy / quick

21. (a) dawn / dusk (b) small / short (c) anger / hunger
(d) plan / decide

22. (a) postman / fireman (b) baby / nurse

(c) teapot / tearoom (d) sunset / sunrise

EIT., Choose the word which is spelt incorrectly and write

the letter of vour choice on the space provided.

23. (a) confort (b) confuse (c) connect (d) compass
24. (a) decrease (b) danger (c) encrease(d) dagger
25. (a) historical (b) mechanical (c¢) intentional

(d) expermental
26. (a) excuse (b) millstone (c) imediately (d) birthday

27. (a) criminal (b) musikal (c) critical (d) rational

IV. Read the following passage and answer the questions.

Ato Bekele has plenty of money. When his neighbours want
money, they always borrow it from him and return in a years
time. On holidays Ato Bekele also gives ten Birr to each of
the six poor old women living-in his village. Ato Bekele is
therefore a _kind person.

_ 28. Ato Bekele is
(a) rich (b) supporting (c) cooperative (d) all 'a',

'b'" and 'c¢' are correct.

29. When do the poor old women get the Birr from ato
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31,

325

. o8

34,

35.

114
Bekele?
(a) always (b) in summer (c) on holidays (d) in
winter
The word "it" (in the passage) refers to
(a) Ato Bekele (b) The neighbours (c) the women
(d) the money
The word "kind" means
(a) cruel (b) generous (c) mean (d) selfish
The word "plenty" means
(a) a little (b) a few (c) limited (d) much
The word "borrow" means
(a) lend (b) take from (c) give to (d) share
How many neighbours does Ato Bekele have?
(a) six (b) nine (c) seven (d) not known
Ato Bekele is
(a) liked by his neighbours (b) disliked by his
neighbours (c¢) disliked by the poor old women

(d) poor

V. Choose the Pair of Words which have the same sounds except

36

ST

38.

395

40.

one sound.

(a)
(a)
(d)
(a)
(d)
(a)
{e)
(a)
(d)

cat/tale (b) yet/ves (c) rat/rain (d) wet/pen
well/wed (b) fat/yesterday (c¢) window/wet
chalk/boat

telephone/afternoon (b) vellow/yes (c) ship/sweet
rain/driver

export/conduct (b) correct/connect
decrease/danger (d) yvet/wet

contract/complete (b) record/radio (c) rain/pain

desk/duck
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APPENDIX-C

TEACHER BACKGROUND CHARACTERISTICS

A Questionnaire to Be Filled by Teachers of English for Fifth
and Sixth Grade Students

The purpose of this questionnaire is to know about the
factors which may influence the English achievement of
students and to suggest solutions for improvement. What is
required for the study is not your personal identity but only
your opinion. Therefore, the objectivity of the opinions you
provide is very important. Any information that you give will
be kept confidential.

Thank you.

I. Instruction

A. For the questions or statements followed by dashes (_ )
write your free response on the space provided.

B. Indicate your opinion by putting an 'X' in the place of
your choice for the statements written in boxes or
rectangles.

C. Encircle a letter (a,b,c,d, or e) of the opinion that
you think is right for the items followed by alternative
responses.

II. Identification

D. Name of the school

E. The grade level and section in which you teach (write
only one)
F. Indicate the number of students in the section you

wrote under "E" above:Female__ Male Total



—
[
[opY

III. Information

1. Specify your sex Female Male
2. Specify your age
3. For how many years (including this academic year) have

you secured in the teaching profession?

4,
4.1 How many times a week do you give assignments to your
students? (a) only once
(b) only twice
(c) only three times
(d) more than three times
4.2 Not including the regular class time, how many hours per
week do you spend to correct your students assignments?
(a) from one two to hours
(b) from three to four hours
(c) from five to six hours
(d) above six hours
4.3 How many hours per week do you devote to lesson plan
preparation? (a) from one to two hours
(b) from three to four hours
(c) above four hours
4.4 Do you make contacts with parents in order to discuss
about pupils' English ability? (a) No, I do not make
contacts (b) Yes, I sometimes make contacts
(¢c) Yes, I frequently make contacts
5. Please indicate the level of performance on an English
achievement test that yvou expect from the students mention

under "E" above:



Level of Performance

'I'

Criteria

6. Please
following statements. Place an

choice

From the perspective of
the School's ability to
create conducive

atmosphere to learn the

_ﬂtowf Average(_ﬂlgh( V.High _J

language IF
From the perspective of
parents' moral, material
etc., support to pupils’
learning

From the perspective of
learners' own interest

in learning the language||

From the perspective of
Tearners’' ability to
learn language i

under S (Strongly Agree),

Statement

1.
Teaching is enjovable “
contact with students
Teaching s not only a
means of earning a “
living but also a way i
of developing cne's I
knowledge (
Teaching is not boring ||
and monotoncus Jjob i
Teacher's interest 1in "
his profession inf1uence|
his performance in i
}eaching |

* A teacher should
abandon his job if he |
offered more fTavourabl
income

Negatively Scored

“X" sdign
A (Agree),
D (Disagree) or S (Strongly Dais Agree).

Ex+ent of Agreement

;"‘ “

indicate the extent of your agreement to each of the
in the box of your
U (Undecided),




6.62 A teacher should give
up his profession
people look down upon

L Negatively Scored
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APPENDIX-D (1)

A CHECK LIST OF SCHOOL AND CLASSROOM RELATED VARIABLES
(TO BE FILLED BY THE INVESTIGATOR)

Direction: Complete this check list for each school and for
only those sections (classrooms) selected for the study.

General School-Related Information (specify).

(A) Name of the school

(B) Director's name

(C) Total student enrolment (Semester II, 1984 E.C.) _
(D) Total number of teachers

(E) Total number of classrooms

(F) Total number of grade five students

(G) Total number of grade six students

(H) Total number of sections (classrooms) for grade five ___
(I) Total number of sections (classrooms) for grade six

(J) Total number of English teachers for grade five

(K) Total number of English teachers for grade six

(L) Student-Teacher ratio in the school

1.Specific School—-Related Data

Indicate the <condition of the following basic school
facilities by encircling one of the alternatives which seems
most appropriate to the realities of the particular school
considered.
1.1 Staff-room: (0) not available

(1) available but is narrow and poorly

equipped



(2)
1.2 Tea-room (0)
(1)
(2)
1.3 Water—-supply (0)
()
(2)
1.4 Play-ground (0)
(1)
(2)
1.5 Library (0)
(1)
(2)
1.6 Latrines (0)
13
(2)
1.7 Duplicator (0)
(1)
1.8 Telephone (0)
(1)
i .9
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available and poorly equipped

not available
available with
available with
not available
available with
available with
not available
available with
available with
not available
available with
available with

not available

limited service

adequate service

limited supply

adequate supply

limited facilities

adequate facilities

a few collections

adequate collections

available but not adequate to the school

community

available and adequate

not available
available
not available

available

Any other facility unique to the school

(specify) o

General Classroom—Related Information (specify)

(a)
(b)
(c)
(d)
(e)

Grade level

Section (Classroom) code

Total number of student

Name of the school

in this section

Name of the English teacher for this section
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Specific Classroom—Related Data

Indicate the condition of the following basic classroom
facilities and instructional materials by encircling one of

the given choices which seems most appropriate to the

realities of the classroom coded under 'c' above.

2. Basic Classroom Facilities

2.1 Availability of desks (1) some students have no desks
(2) all students have desks

2.2 Availability of seats (1) some students have no seats
(2) all students have seats

2.3 Condition of windows (1) some do not function - are

broken

(2) all function properly

2.4 Condition of the door (1) broken, detached or deformed
(2) function properly

2.5 Condition of the floor(l) dusty, dirty or discomfortable
(2) clean and comfortable

2.6 Condition of the roof (1) collapsed or partly collapsed

(2) well constructed

2.7 Condition of room- light (1) usually disturbs pupils'
sight
(2) sometimes disturbs pupils'
sight
(3) usually does not disturb
pupils' sight
2.8 Condition of room—temperature (1) usually hot or cold
(2) sometimes hot or cold

(3) usually average and
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conducive
2.9 Classroom distance from disturbing situation
(1) usually exposed to
disturbances
(2) sometimes exposed to
disturbances

(3) usually free fromdisturbances

3. Instructional Materials

3.1 Pictures for English teaching (0) not available
(1) available with limited
number
(2) available and adequate
3.2 Charts for English teaching (0) not available
(1) available with limited
number
(2) available and adequate
3.3 Graphs for English teaching (0) not available
(1) available with limited
number
(2) available and adequate
3.4 Language—games for english teaching (0) not available
(1) available with
limited number
(2) available and
adequate
3.5 Condition of the blackboard
(1) small in size, scratched, dirty or too

shiny
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(2) good—-sized, well painted, clean and smooth

3.6 English textbooks distribution

(1) rare (if textbook-student ratio is one to
four or more)

(2) moderate (if textbook-student ratio is one
to three)

(3) adequate (if textbook;student ratio is one
to three)

(4) very adequate (if textbook-student ratio is
one to one)

S. Student-Teacher ratio in the section (specify)
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APPENDIX - D(II)

SCHOOL-COMMUNITY RELATIONS AND DIRECTORS PERCEPTION OF

LEADERSHIP BEHAVIOUR

A questionnaire to be filled by School Directors

The purpose of this questionnaire is to collect information
on school-related factors which may have influence on pupils'
performance on English achievement tests. Therefore, you are
kindly requested to provide appropriate information. Any
information that you provide will be kept confidential.

Thank you.

Name of School

Location (a) Kebele _ (b) Higher

1. Direction: Please indicate the extent to which each
statement characterizes your school and its community
relationship. Write a number (0,1,2,3, or 4) on the space
given after each statement. The numbers represent the

following scales:

0

never 1 = rarely occurs 2 = sometimes occurs

3 frequently occurs 4 = very frequently occurs
[.1 The local community shows sign of caring for
school property._
1.2 The local community is concerned with students' conduct.
1.3 The local community is concerned with students' health.
1.4 The local community is interested to know students'
achievement._
1.5 The local community is concerned with teacher-director

relations.









in7
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APPENDIX-E

HOME AND PUPIL RELATED CHARACTERISTICS

A Questionnaire ro Be Filled by Fifth and Sixth Grade Pupils

The purpose of this questionnaire is to know about the
factors that influence the English language academic
performance of students and to sugsgest solutions for
improvement. What is required for the data 1is not the
student's personal identity but only his or her opinions
Therefore, the objectivity of the information you give 1is
very important for the study. Any information that you

provide will be kept confidential.

1. Instruction

For the questions oOr statements that request your free

o 3

response please write your answer on the space provided
following each question or statement.

B. For the items having alternatives encircle the letter
(a,b,c.d,ore) of the option that you think is the right
answer.

C. For the statements written in boxes or rectangles indicate
your opinion by placing an 'X' following the specific
instructions stated.

11, Identification

a. Name of School

b. Grade Level c. Section

d. Student's Name

e. Student's Roll Number

111. Information

{. Are you a boy or a girl? a. Boy b. Girl
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statement.

| Extent of availability

Condition for study Never To some Always
extent

7.1 1 eat may breakfast | [

regularly
7.2 I eat my Tunch

regularly
7.3 I eat my dinner

regularily
7.4 1 have adquate time

to study my lessons
7.5 I have adequate Tlight

to study my lessons m

7.6 1 have a separate room

to study my lessons

7.7 (Not including the
textbook) I have
additional books
which can help me
learn English

4jll

8. What is your father's job? (specify)

9. What is your mother's job? (specify)

10. To what grade level is your father educated? (specify)

11. To what grade level is your mother educated? (specify)

12. How many people (including yourself live i your family,

specify)?

13. Which of the following educaticonal materials do your

parents available to vou whenever necessarvy?. Please

indicate your answer by placing an 'X' on the boxes

either under "I am bought" or "I am not bought".



—

= ]

Bought or not bought

Kind of Educational

I am bought I am not bought

Material

13.1 Exercise book
13.2 Pen

13.3 Pencil

13.4 Ruler

13.5 Clothes

13.6 Soap

14. Please indicate by putting an 'X' on the box of your choice
the level of assistance that your parents provide to you.

Level of assistance

Kind

assistance

of parental

| Nothing

T
Very |
low

Averagei|High‘| Very]||
higﬁl

14.1

14.2

14.3

Their day-to-
day follow up
to know what

I have learned

Their material
and moral
support to
study my lesson
strongly

The kind of
additional
education they
provide me at
home
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APPENDIX-F
CLASSROOM TEACHIN BEHAVIOUR:OBSERVATION RATING SCALE
School Grade and Section
Date
Teachers' Name Period
Shift

Lesson Topic

Rater

Instruction: Please rate the teacher's observed classroom
behaviour by encircling a number according to the following
scales: 1 = Very poor 2 = Poor 3 = Satisfactory 4 = Good
5 = Very good
I. Lesson Planning
— He (She) specified objectives clearly and
behaviourally === 1 2 3 4 5§
— He (She) integrated contents with the objective of
the lesson === 1 2 3 4 §
— He (She) devised appropriate methods which would help
achieve the objectives === | 2 3 4 5§
- He (She) planned for materials and equipments required for
the lesson === | 2 3 4 §
— He (She) planned the lesson with concern for sequence and
timing === 1| 2 3 4 5§
11. €larity
- He (She) focused students' attention on what is to be
learned === 1 2 3 4 5§
— He (She ) provided a smooth transition from already covered
material to new material === 1 2 3 4 §

- He (She) used appropriate questions and
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examples === | 2 3 4 §
He (She) avoided grammatical complexity, vague
terms, etc. === 1 2 3 4 §
He (She) summarized (or made student summarize) the main
points of the lesson at the end === 1 2 3 4 5§
IIT. Flexibility (Stimulus Variation)

He (She) used gestures to convey

extra-meaning === 1 2 3 4 5

He (She) moved about the teaching space at various points
during the teaching-learning time === 1 2 3 4 §

He (She) avoided destructing behaviour (inappropriate
movement,too loud voice, quite voice, etc.)==1 2 3 45
He (She) gave emphasis to important points by various
verbal expressions === | 2 3 4 3§

He (She) varied, teacher-pupil, pupil-pupil,and teacher-
group interactions. === 1 2 3 4 5§

IV. Feedback and Reinforcement

He (She) gave immediate feedback to pupils on the
correctness of their responses === 1 2 3 4 §
He (She) clearly praised the good work of individual
pupils === | 2 3 4 5

He (She) rewarded pupils who gave partially correct
answers === | 2 3 4 S

He (She) encouraged pupils to discover their
error(s) === 1 2 3 4 5§

He (She) used positive verbal expressions (good!,
excellent!, well done!, etc.) to reinforce pupils'

learning === 1 2 3 4 5



133

V. Classroom Management and Control
He (She) communicated clear rules and expectations for
pupils classroom behaviour ===1 2 3 4 §
He (She) maintained attention to non-responding
pupils === 1 2 3 4 5
He (She) gave prompt attention when issues of misbehaviour
arose === 1 2 3 4 S5
He (She ) moved the class through the lesson at quick pace
without allowing disorders to take place == | 2 3 4 5§
He (She) maintained a smooth flow of classroom activities
at points of transition from one activity

to another. === | 2 3 4 5
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