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D. The five variables (X 20 , X22 , X23 , XH and 25) defining 

teachers' background characteristics had also differential 

impact on pupi Is ' achievement. Teachers' sex showed a 

significant positive relation to student achievement at both 

grade leve ls (p < 0.05). Teachers' teaching experience was 

positively related to fifth grade pupils' English 

achievement. Howev er, its effect was not significantly 

different from zero. Thus teaching experience consideration 

has no discernible contribution to English achievement. 

Unlike the investigator's expectations, teachers' devotion 

to teaching purposes showed no significant impact on both 

grade level pupils ' English achievement. On the other hand, 

teachers' expec tations of student performance showed strong 

positive statistical influence on the English achievement of 

the target pupils (p < 0.05). Teachers' attitude towards the 

teaching profession also exerted strong positive impact, its 

cont ribution being more pronounced at grade six (p < 0 .0 1). 

E. Finally, the four variable (X 26 , X27, X28 and 30) defining the 

classroom behavior of teachers exert ed significant positive 

influ e nc e on English achievement of the target pupils. 

Among all the five variab les, "planning" and Clarity" were 

the strongest predictors of student achievement at both 

grade leve ls (p < 0.001). Th e posi tive effects of classroom 

management a nd control gained strength from grade five 

(p < 0.01) to grade six (p < 0.001). "Flexibility" in 

teaching was also pos itively related to achievement at both 

grade le ve l s though its contr~bution was nonsignificant. 

Thus, teachers who apply the basic elements of the 

"direct instru c tion " strategy can bring about high lev e l of 

English achievement. 
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S.2. Conclusions and Recommendations 

Within the limits of the study the following conclusions are 

reached and recommendations forwarded in relation to 

significant r e sults summarized above. 

Ch ildren from relati ve l y better educated parents outperform 

those from relatively less educated and illiterate parents. 

English teachers should pay additi onal attention towards 

children of the l ess educated and those of the illiterate in 

order to compensate for thi s disadvantage. 

Children getting relatively better cond iti ons for s tudy at home 

outs mart those who face less conducive realities . Parents 

should be told th e educationa l importance of separate rooms, 

adequate li ght and adequa t e tim e so that they may arrange such 

s ituati o ns f or th e ir own childre n. 

Parti c ipa ting in any form of primary educatio n (Church, Koran 

or Ki ndergarten) ca n help in c rease English achievement at least 

at g rad e f i ve . The expa nsion of pre-primary educat i on s hould 

be e ncourag ed a nd sup por t ed provided tha t its contribution t o 

other sc hool s ubjec ts and g rade l eve l s will be reali z ed by 

further r e s ea rch. 

Repeat ing pupils are poo r a c hievers compar ed to non-r epe ating 

pupi I s . Eng l i sh teache r s s hou ld pay sp ec i a l a tt ent i on t o 

r epeating s t ude nt s and assis t them in any way pos s ible in ord e r 

to comp e nsa t e for this d isadvantage . 

High lev e l of prior English achieveme nt i s st r ongly associated 

with pupi l s' subsequent achievement in a given test. Eng li sh 



97 

teachers should pay additional attention to pupils with b elow 

average previous achievement and assist them in any way 

possible. 

Pupils' attitude towards schooling is highly related to the 

level of their Engl ish ac hi evement. Directors and teachers 

should make it their purpose to identify pupils having less 

positive or negat i ve att itude towards schooling and try to 

raise their att itudinal level. 

There is a strong association between school resources (school 

faci I i ties and instructional materials) and Engl ish achievement 

at the upper primary grades. As mu ch as possible. there should 

be a wise distribution of r esourc es among th e differ ent schools 

so that ther e would be equal opportun it y for English learning 

and achievement. 

Mal e tea chers seem to be more successful in producing higher 

l eve ls of English achievement than female teachers. It would 

therefore be important to id entif y the courses behind thi s 

variatio n by further r ese ar ch. 

Positive tea cher expectations of students produce good English 

re sults and negativ e expectations produce poor English results. 

Be it objective or ot herw i se. teachers having low. pessimistic 

exp ec tations should be v e ry careful not to exp ress such values 

t o their students . Commun i cating positive expec tations may be 

important to rais e students ' academic self-concept thereby 

enhanc ing pupils ' ef f ort for better achievement. 
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Teachers' attitude towards their profession is substantially 

r e lat e d to their pupi I s' Engl ish achievement. Every effort 

shou ld be mad e to raise teachers' atti tude towards their 

pr o f essio n. At l east , the e ffect of having less positive or 

negative a ttitud e on the Englis h ac hi evement of upper primary 

schools sho uld be we ll recognized by sc hool directors . This 

ma y h e lp them to assign t eac h e r s with positive attitude for 

grade five and s i x Engli sh teaching in a ma nn e r that does not 

aff ect ot her grad e levels and s Ubj ec ts . 

Teac h e r s' classroom behavior is a st r ong determinant of upper 

primary p upil s' English achievement. English syl labus 

desig n ers should realize that English teachers are well skilled 

in the elements of "direct instruction" . Whenever seminars or 

workshops are arranged for t eac h e rs on methodological issues. 

programs should focus on how to prepare l esso n plans. how to 

present l essons. a nd how to manage a nd control class room o rd er . 
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APPENDIX-A 

ENGLISH ACHIEVEMENT TEST FOR GRADE FIVE 

CTime allotted: 60 minutes) 

Roll No. Grade 

Section School 

General Direction: Attempt all the questions. Follow the 

speci fi c instructions. Write th e letter o f your c h o i ce 

on the space provided t o th e l ef t of eac h Item. 

I. Choose the word or phrase which best completes the 

sentence. 

1. We going to ride a horse. Ca) has Cb) have 

Cc) are 

2. Abebe write a letter to Aster. Ca) was Cb) is 

Cc) wi 11 Cd) has 

3. Shewill go to school, __ she? Ca) won't Cb) will 

Cc) would Cd) wouldn't 

4. When he is hungry h e 

Cc) ate Cd) eaten 

food. Ca) eat Cb) eats 

5. Father won ' t let me go t o school , __ he? Ca) is 

(b) isn·t Cc) won't Cd) will 

6. Are you going to writ e a l et t e r t omo rr ow? 

Ca) Yes ,we are 

Cc) Yes, we are not 

7. Everyday Hailu 

Cb) No, we are 

Cd) No, we not 

a bus Ca) is dr i ving Cb) derives 

Cc) drove Cd) wi II drives 

8. Will Almaz l e nd me her book? Ca) No, she won 't 

Cb) Yes, she will Cc) No, she will Cd) both "a" and 

"b" are correct 
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9. Yesterday I __ water. (a) am drinking (b) drank 

(c) wi 11 drink (d) drinks 

10. Now she __ pencils. (a) sold (b) will sell (c) is 

selling (d) solds 

11. Tomorrow you __ a pen. (a) wi 11 tak e (b) took 

(c) tak es (d) take 

II . Identify the correct simp le past form of the ' f o llowing 

Words. 

12. begin (a) b ege n (b) b eg un (c) be go n (d) b eg an 

13. buy (a) boat (b) bout (c) bought (d) bougn 

14. find (a) finde (b) fond (c) found (d) foud 

15. hear (a) h eard (b) hare 

16. run (a) ron (b) ren 

(c) hair 

(c) ran 

17. sit (a) set (b) sa t (c) sot 

18. teach (a) taught(b) tought(c) tot 

19. I end (a) I and (b) 1 und (c) I en t 

20. make (a) make (b) maked (c) make 

(d) heared 

(d) run 

(d) sut 

(d) t eac h 

(d) lind 

(d) made 

III. Read the following passage and answer the questions that 

follow. 

A cat was hun g ry. Sh e wa s looking for her lun c h. She saw 

a bird in a tree. Sh e began to c limb up the tree. But th e 

bird saw h e r and fl e w away . Then the ca t we nt to t he barren. 

There s h e saw a mo u se . But the mo us e saw the cat and qui c kl y 

ran away. The p oo r c at h a d n o lun c h th a t d a y. 

2 1. What wa s the cat looking for at the beginn i ng? 

(a) another cat (b) a mouse (c) her food (d) th e 

barren 
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22. Where did the cat see a mouse? 

(a) in the tree (b) in the barren (c) in the field 

(d) in the lunch 

23. Which one of the follow ing statemen t is true? 

(a ) There was a mouse in the tree 

(b) The cat caught the mouse 

(c) The ca t had no food that day 

(d) The cat d i dn ' t see the bird 

24. The word "her tl ( i n the passage) refers to 

(a) the cat (b) the mouse (c) the bird (d) the 

barren 

25. What did both the bird and the mouse do? 

(a) They made the cat their friend 

(b) They ate grains together 

(e) Both flew away 

(d) All "a", "bl' , and 11 c I' are correct 

Identify the word which is wrongly sl2elt. 

26 . (a) brought (b) found (c) begin (d) boght 

27 . (a) domestic(b) narow (c) thirsty(d) angry 

28. (a) co rn (b) feed (c) drink (d) colect 

29. (a) angrly (b) quickly(c) lazily (d) car e l ess ly 

30. (a) train (b) arround(c) seat (d) quiet 

I 
II 
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APPENDIX - B 

ENGLISH ACHIEVEMENT TEST FOR GRADE SIX 

(T im e Allotted: 60 minutes) 

Rol l No. 

school 

Grade 

Gene ral Direc ti on : Attempt a ll th e questions. Follow the 

spec ifi c instructions. Write the l ette r of yo ur choice 

on the space prov i ded t o the l eft of each item. 

I.Choose the word or phrase that best compl etes the s ent ence 

and writ e the letter of choice on the space provided. 

I . Do you want some food? No, Thank you, I don't 

(a) some (b) any (c) little (d) many 

2. One of the boys taking to the director. - -

(a) a r e (b) we r e ( c ) i s (d) has 

3. How girls are there in this class? 

(a) many (b) mu ch (c) few (d) some 

4. He does n ' t learn English, _ _ he wants to. 

(a) so (b) and (c) but (d) or 

5. Almaz always goes to schoo l 8 O'c lo ck. 

(a) dur ing (b) in ( c ) on (d) at 

6 . Meseret was sick in bed the war months. 

(a) dur ing (b) for (c) since (d) over 

7. I am looking for _ _ th e p i cture . 

(a) up (b) from (c) at (d) on 

8. does Hailu liv e? He l ooks st r ange 

(a) Wh e re (b) Wh en (c ) Why (d) How 

want 
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10. 

11. 

11 2 

You won ' t be here tomorrow, wi 11 you? 

(a) Yes,I won't 

(b) Yes, I will not 

(c ) No, I won ' t 

(d) No , I will 

I want to have this one, not -- one . 

(a) this (b) that (c) thes e (d) which 

When you get in to the room, please your hat. 

(a) take out (b) take up (c) take in (d) take off 

12. _ _ , isn't it? 

(a) These are your 

(c) She has pen 

13 . is dancing. 

pens (b) This is your pen 

(d) She has two pens 

(b) Al l of the girls 

(d) One of the gir l s 

14. Unless you g iv e us some milk, we will take it 

(a) Two of the gir ls 

(c) Three of the g irl s 

(a) myself (b) ourself (c) yourself (d) ourselves 

IS. I always co me t o school foot. 

(a) in (b) by (c) on (d) over 

16. The doc tor works nine hour s everyday. 

(a) f or (b) at ( c) on (d) s in ce 

II . Choose the cor r ec t oppos it e from th e following pairs of 

words and wri te the l etter of you r cho-i-ce on the space 

provided. 

17. (a) good / active (b) sick / bad (c) heavy / light 

(d) hea lthy / pure 

18. (a) happy / sad 

(d) idle / dull 

(b) kind / t ype (c) much / many 
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19 . (a) bright / light(b) tall /longe (c) remember / 

forget (d) dang e rous / troubling 

20. (a) brav e / strong (b) old / new (c) clean / dark 

(d) busy / quick 

21. (a) dawn / dusk (b) small/short (c) anger / hunger 

(d) plan / dec ide 

22. (al postman / fir eman (b) baby / nurse 

(cl t eapot / t ea room (d) sunset / sunrise 

III. Choose the word which is spelt i ncorrect ly and write 

the letter of yo ur choi ce on the space provided . 

23. (a) co nfort (b) confuse (c) co nnect (d) compass 

24. ( a) decrease (bl danger (cl encrease (dl dagger 

25. Ca) histori ca l (bl mechanical (cl intentional 

(dl expermental 

26 . (a) exc u se (b) mi llstone (c) imediatelY (d) birthday 

27 . (al criminal (bl musikal (c) crit i ca l (d) rati onal 

[v. Read the f o ll ow ing passag e and answ e r th e questi ons. 

Ato Bekele has pl en ty of money . Wh en his ne ighbours want 

money. they always borr ow i1 from him and r et urn in a years 

tim e . On ho liday s Ato Bekel e also gives ten Birr to eac h of 

the s ix poor old women living in his v ill age. At o Beke l e i s 

therefo r e a ~ ind person. 

28 . Ato Be ke l e i s 

(al ri c h (b) supporting (c) coope r a ti ve (d) al l 'a'. 

'b ' an d 'c ' are co rr ec t . 

29. Wh e n do the po o r old wom en get t he Birr from at o 
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Bekele ? 

(a) always (b) in summer ( c ) on hoI idays (d) in 

winter 

30. The word "iJ." (in th e pas s age) r e fers to 

3 I . 

32. 

33. 

34. 

35. 

(a ) Ato Be kele (b) The neighbours (c) the women 

(d) the money 

The word tlk i nd II means 

(a) cruel (b) generous (c) mea n (d) selfish 

The word "plenty" means --

(a) a little (b) a few ( c ) limited (d) much 

The word "borrow ll means 

(a) lend (b) take from (c) give to (d) share 

How many n e ighbours does Ato Bekele have? 

(a) si x (b) nine (c) seven (d) not known 

Ato Bekele is 

(a) lik ed by his neighbours (b) disliked by his 

neighbours (c) disliked by the poor old women 

(d) poor 

V. Choo se th e Pair of Words which have the same sounds except 

one sound . 

36 . (a) ca t / tale (b) ye t /yes (e) rat/rain (d) wet/pen 

37. (a) we ll/w ed (b) fat/yesterday (e) window/w et 

(d) cha lk /boa t 

38. (a) telephorre/afternoon (b) ye ll ow/yes (c) s hip/swee t 

(d) rain/driver 

39. (a) export/conduct (b) correct/connect 

(c) decrease/danger (d) yet/wet 

40. (a) co ntra c t/complete (b) record/radio (c) r ai n /pa in 

(d) desk/duck 
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APPENDIX-C 

TEACHER BACKGROUND CHARACTERISTICS 

A Questionnaire to Be Filled by Teachers of English for Fifth 

and Sixth Grade Students 

The purpose of this questionnaire is to know about the 

factors which may influence the Eng l ish achievement of 

students and to suggest solutions for improvement. What is 

required for the study is not your persona l identity but only 

your opin i on. Therefore, the objectivity of the opinions you 

provide is ve r y important. Any information that you give will 

be kept confidential. 

Thank you. 

1. Instruction 

A. For the questions or statements followed by dashes ( __ ) 

writ e your free r es pOlls e on the space pr ov ided. 

B. Indicate your opinion by putting an ' X' in th e place of 

your choic e for th e statements ~ritten in boxes or 

rectangles. 

C. Encircle a letter (a,b, c ,d, or e) of th e opi ni on that 

you think is right for the items followed by alternative 

responses . 

II. Identification 

D. Name of the schoo l 

E. The grade l evel and sec tion in which you t each (write 

only one) 

F. Indicate the number of students in the section you 

wrote under "E" above:Female ___ Male __ To tal 
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III. Informati on 

I. Specify your sex Female Male 

2. Spec i fy your age 

3. For how many years (including this academic year) have 

you secured in the teaching prof ess ion? 

4. 

4.1 How many times a week do you give assignments to your 

students? (a) only once 

(b) only twice 

(c) only three times 

(d) more than three times 

4. 2 Not including the regular class time, how many hours per 

week do you spend to correct yo ur students assignments? 

(a) fr om one tw o t o hour s 

(b) from three to four hours 

(c) from five to six hours 

(d) above six hours 

4 . 3 How man y hour s per week do you devot e t o l esso n plan 

preparation? (a) frum one to two hours 

(b) from thr ee t o four hours 

(e) above four hours 

4.4 Do you mak e con t ac t s with parents in ord e r t o dis cus s 

about pupils' Engli s h ability? (a) No , I do not make 

co ntacts (b) Yes, I som e times mak e contacts 

(c) Yes, I fr equently make contac t s 

S . Pl eas e indi cat e the l eve l of performanc e on an English 

achievemen t test that you expec t fr om the students men tion 

unde r tiE" above: 



5 . 1 

5.2 

5 . 3 

5 . 4 

Criteria 

From the perspective of 
the School's ability t o 
c reate co ndu c iv e 
atmosphere t o l ear n th e 
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"I Level of P e rf ormanc e 
Ir 

ILow Average Hi g h V. Hi g h 

lang uag e II I I I II 
From th e perspect i ve of ~ \ II II 1111 
parents' moral, material

l 
I I I II 

etc .. support to pup i 1 s ' 
learning If · I ··-·-··--+-.· + ···· · ··.---···11 

F rom the p e rsp ect i ve of II I I I II 
learners' own i nterest 
in learning the languagelll -· '- 1 ..... r "-' -...... ···jl 
From the perspective of II I I 'I II 
learners' ability to I II 
1 earn 1 anguag e II I I 

... :~ .. _ .. 11 .,_ .: .. ,._ ,1::_ .~:_::~ .... -=::-.:. ~::_~:_ __~::::,~.:._ ._-.::.~:::::::._.L_-::::::-~:::;:"~." :~:~~::::-. .:::::~:. :_._~ 

6. Please indicate the extent of your agreement to each of the 
following statements . Place an "X" sign in the box of you/­
c h oice under S (Strongly Ag ree), A (Agree) . U ( Undecided) , 
D (Disa gree) or S (Strongly Da is Agree). 

I .. _ .... c·c· ..... . 

Statement 

6. I 

6.2 

6 " 
. .) 

6.4 

6 . S 

Negat i vely Scored 

II 
II 

. - 11 

IIII 

!I 
III 

11 -

-II 
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~_ 66'~~!~!::rh,Oi:'t:~~:",1 ," L~ II ~lJ~~~ } 

• 

~egatively Scored 
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APPENDIX-D CI) 

A CHECK LIST OF SCHOOL AND CLASSROOM RELATED VARIABLES 

(TO BE FILLED BY THE INVESTIGATOR) 

Direction: Comp l ete this check list for each school and for 

on l y those sections (classrooms) selected for the study. 

Genera l School-Related Information (specify). 

(A) Name of the schoo l 

(B) Director's name 

(C) Total stud ent enrolment (Semester II, 1984 E.C.) 

(D) Total number of teachers 

(E) Total number of c la ssrooms 

(F) Total number of grade five students 

(G) Total number of grade six stud ents 

(H) Total number of sections (classrooms) for grade five 

(1) Total number of sections (c las s rooms) for grade six 

(J) Total numb e r of English t eache rs for grade five 

(K) Tota l numb e r o f English t eachers for grade six 

(L) Student-Teacher ratio in the school 

I.Specifi c School -R e lated Dat a 

Indicat e the condition of the following basic schoo l 

fa c ilit~es by e nc ircling on e of the alternatives whi c h seems 

most appropriate to the r ealities of th e particular school 

considered. 

1.1 Staff-room: (0) not available 

(1) available but is narrow and poorly 

equipped 



1.2 Tea-room 
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(2) available and poorly equipped 

(0) not available 

(1) available with limited service 

(2) available with adequate service 

1 . 3 Wat er-supply(O) not available 

( 1 ) available with limited supply 

(2 ) avai lable wi th adequate supply 

1 .4 Play-ground (0) not available 

( 1 ) available with limit ed facilities 

(2 ) available with adequate facilities 

I.S Library (0) not available 

(1) available with a few collections 

(2) available with adequate collections 

1.6 Latrines (0) not available 

(1) available but not adequate to the school 

communi ty 

(2) available and adequate 

1.7 Duplicator (0) not available 

1. 8 Telephone 

(1) availabl e 

(0) not avai lable 

(1) available 

1.9 Any o ther facility uniqu e to the school (specify) 

Genera l Classroom-Re lat ed In forma ti on (specify) 

(a) Name of th e s choo l 

(b) Grade leve l 

(c) Section (Classroom) code 

(d) Tota l number of student in th is sect ion 

(e) ~ame o f t he English t eache r f or thi s section 
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Specific Classroom-Related Data 

Indicate the condition of the following basic classroom 

facilities and instructional materials by encirc ling one of 

the given choices which seems most appropriate to the 

realities of the c lassroom coded under 'c' above. 

2. Basic Classroom Facilities 

2. 1 Availability of desks (1) some .stud e nts ha ve no desks 

(2) all students have desks 

2.2 Availability of seats (1) some stud ents have no seats 

(2) all students have seats 

2.3 Condition of windows (1) some do not function - are 

broken 

(2) all function properly 

2 . 4 Condition of the door (1) broken. detached or deformed 

(2) function properly 

2.5 Condition of the floor(l) dusty. dirty or discomfortable 

(2) clean and comfortable 

2.6 Condition of the roof (1) co llaps ed or partly collapsed 

(2) well construc t ed 

2.7 Conditi on of r oom- light (1) usually disturbs pupils' 

sight 

(2) sometimes disturbs pupils' 

s ight 

(3) usually does not disturb 

pupils' sight 

2.8 Condition of room-temperature (1) usually hot or co ld 

(2) somet imes hot or cold 

(3) usually average and 
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conducive 

2.9 Classroom distance from disturbing situation 

(1) usually exposed to 

disturbances 

(2) sometimes exposed to 

disturbances 

(3) usually free from disturbances 

3. Instructional Materials 

3.1 Pictures for English tea ching (0) not availab le 

3.2 Charts for English teaching 

3.3 Grap h s for English teaching 

(I) available with limited 

number 

(2) available and adequate 

(0) not available 

( 1 ) ava il able wi th limit ed 

number 

(2) available and adequate 

(0) not ava ilabl e 

( 1 ) available with I imi t ed 

number 

(2) avai l ab le and adequate 

3 .4 Lan guag e-g a mes for e ngli sh teaching (0) not available 

( 1) avai l able with 

3.5 Condition of the b l ackboard 

1 imi t ed number 

(2) available and 

adequa te 

(1) small in size, scra t ched, dirty or too 

s hin y 
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(2) good-sized, well painted, clean and smooth 

3.6 English t ex tbooks distribution 

(I) rare (if textbook-student ratio is one to 

four o r more) 

(2 ) mod erate ( if textbook-student ratio is one 

to three) 

( 3 ) adequate (if t ex tbook-student ratio is one 

to thr ee) 

(4) very adequa t e (if textbook-student ratio is 

one to one) 

S. Student-Teacher ratio in the section (specify) 



124 

APPENDIX - DCII) 

SCHOOL-COMMUNITY RELATIONS AND DIRECTORS PERCEPTION OF 

LEADERSHIP BEHAVIOUR 

A questionnaire to be filled by School Directors 

The purpo se of this qu estionnair e is to co ll ect information 

on school-related factors which may have influence on pupi Is' 

performance on English achievement tests. Therefore, you are 

kindly requested to provide appropriate information. Any 

information that you provide will be kept confidential. 

Thank you. 

Name of School 

Location (a) Kebele __ (b) Higher __ 

I. Direction: Please indicate the extent to which each 

s tat ement characterizes your sc ho o l and its community 

r e lationship. Write a number (0,1,2,3, or 4) on the space 

given after each statement. The numbers r eprese nt the 

foll owing scales: 

o = never 1 = rarely occu rs 2 = so me tim es oc curs 

3 = frequently occurs 4 = very freq uentl y occurs 

1 .1 The l oca l co mmunity sh ows sign of ca ring for 

school property. __ 

1.2 The lo cal co mmunity i s concerned wi~h stud e nts' co nduct . 

1.3 The lo ca l commun it y is co ncerned with stude nt s' hea lth. 

1.4 The local community is int eres t ed to know students ' 

achievement. 

1.5 The local communi t y is concerned with tea c her-director 

re l at i ons. 









6. 1 

6.2 

6.3 

6.4 

6.5 

6.6 

6.7 
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2. How old are you? (specify) . , , 
3. Have you participated in preschool (Church, Koran, or 

Kindergarten) education program? 

a. Yes 

b. No 

4. Have you eve repeated in class starting from grade one 

until now? a. Yes, I have repeated ____ b. No, I have 

not repeated 

5. What was your average English result at the end of the 

semester? (specify) 

6. Indicate the extent of your agreement to each statement by 

putting an 'X' on one of the corresponding boxes under 

'level of agreement . 

Level of agreement 

Statement Agree Undecided Disagre 

Weekends are preferable 
to school days 
I don't think homework 
is useful to improve 
one's knowledge 
Especially for us, 
Ethiopians, learning 
English i s not useful 
for life and work 
English i s more difficult 
to l earn than other school 
subjects 
My friends believe that 
my ability to learn 
English is low 
My English teach e r doesn't --

care whether or not I show 
progress in learning the 
language 
My English teacher doesn't 
1 ike me 

7. For eac h statement list ed from 7.1 to 7.7 please indicate the 
ex t en t o f th e conditi ons available for your study by putting 
'X' in one of in one of the boxes corresponding eac h 
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statement. 

'I Extent of ava ilability "I 
Cond i t ion f or stud y Never To some Always 

ex t e nt ____ . -.-----.- _.- ---
7. 1 I ea t may breakfast I I I 

reg ul ar l y . __ .. __ ._- -- ------.----
7 . 2 I ea t my l unch 

reg ul ar ly 
7.3 I e at my d i nn e r 

reg ularl y 
7.4 I have a d q uate ti me 

to study my les s o n s ._--_.- ---------
7.5 I have adequa te l i g h t 

to study my lessons -- ------~-

7.6 I ha ve a separate r oom 
to stu dy my lessons 

7.7 (Not in cl uding the 
textbook) I have 
additional books 
wh i c h ca n- he l p me 
learn English 

.. _._. __ .... _ .... _ ..... ___ .. __ .... _._ ..... __ . __ .. ____ ._._____ -=='====:-==== .. _--_1.-_----.•... _ ... _. __ ._--_ •. _-----_ .••.... _ .. _-_ .. _ ... __ ._._._ ... _-_ .. _------_ .•. _-_.-... _._- . . .. _._--------------------
8. What is your father's job? (specify) 

9 . What is your mother's job? (specify) 

I 

10 . To what grade level is your father educated? (speci fy ) 

11 . To what grade level is your mother educated? (sp e cify) 

12 . How many peop le (including yourself live i your family, 

specify)? _ _ _ 

13 . Which of th e f ollowin g educational materials do your 

i ndi cate you r answer by plac i ng an 'X' on the boxes 

either u nder "I am bought" or "I am not bought". 
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Bought or not bought 

Kind of Educational I am bought I am not bought 
Material 

13. 1 Exercise book 
1 3 . 2 Pen 
13 . 3 Pencil 
13 .4 Ruler 
13.5 Cloti es . 
13.6 Soap 

14. Please indicate by putting an 'X' on the box of your choice 
the l evel of assistance that your parents provioe to you. 

Level of assistance 

Kind of parental I Nothing 'I Very'l Average 'IH igh 'I Veryll 
assistance l ow high 

14. 1 Their day-to-
day follow up 
to know what 
I have learned 

14 .2 Their material 
a nd moral 
s upport to 
st udy my l esson 
strongly 

14.3 The kind of 
additional 
ed ucation th ey 
provide me at 
home 
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APPENDIX - F 

CLASSROOM TEACHIN BEHAVIOUR:OBSERVATION RATING SCALE 

Schoo 1 ____________ _ Grade and Section ____ __ 

Da t e ______ _ 

Teachers' Name ___________ ___ Period ____ _ 

Shift ____ _ 

Lesson Topic _ _________________________ ~ __ 

Rater ________________ _ 

Instruction: Please rate the teacher's observed classroom 

behaviour by encircling a number according to the following 

sca les : 1 = Very poor 2 = Poor 3 = Satisfactory 4 = Good 

5 = Very good 

I . Lesson Planning 

- He (She) specified objectives clearly and 

behaviourally 1 2 3 4 5 

- He (She) integrated contents with the objective of 

the lesson 1 2 3 4 5 

- He (She) devised appropriate methods which would help 

achieve the objectives 2 345 

- He (She) plann ed for materials and equipments required for 

the lesson 2 3 4 5 

- He (She) planned th e lesson with concern for sequence and 

timing 2 3 4 5 

II. Clarit y 

He (She) focused students' attention on what is to be 

learned 2 3 4 5 

- He (She) provid ed a smooth transition from already covered 

mat e rial to new material 1 2 3 4 5 

- He (Sh e ) us ed appr opriat e qu es ti ons and 
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examples === 1 2 3 4 5 

- He (She) avoided grammatical complexity. vague 

terms. etc. 1 2 3 4 5 

He (She) summarized (or made student summarize) the main 

points of the lesson at the end --- 1 2 3 4 5 

III. Flexibility (Stimulus Variation) 

- He (She) used gestures to convey 

extra-meaning 1 2 3 4 5 

He (She) moved about the teaching space at various points 

during the teaching-learning time --- 1 2 3 4 5 

- He (She) avoided destructing behaviour (inappropriate 

movement. too loud voice. quite voice. etc.) == 1 2 3 4 5 

- He (She) gave emphasis to important points by various 

verbal expressions --- 1 2 3 4 5 

- He (She) varied. teacher-pupil. pupil-pupil.and teacher­

group interactions. --- 1 2 3 4 5 

IV . Fe edback and Reinforcement 

- He (She) gave immediate feedback to pupils on the 

correc tn ess of their responses 2 3 4 5 

- He (She) clearly praised th e good work of individual 

pupils --- 2 3 4 5 

- He (She) rewarded pupils who gave partially correct 

answers --- 1 2 3 4 5 

- He (She) encouraged pupils to dis cover their 

error(s) --- 1 2 3 4 5 

He (Sh e) used positive verbal expressions (good!. 

excel l ent!. well done!. etc.) to reinforce pupils' 

learning 2 3 4 5 
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V. Classroom Management and Control 

- He (She) communicated clear rules and expectations for 

pupils classroom behaviour === I 2 3 4 5 

- He (She) maintained attention to non-responding 

pupils --- 234 5 

He (She) gave prompt attention when issues of misbehaviour 

arose --- 1 2 3 4 5 

- He (She) moved the class through the lesson at quick pace 

without allowing disorders to take place == 1 2 3 4 5 

- He (She) maintained a smooth flow of classroom activities 

at points of transition from one activity 

to another. 1 2 345 

:1 
I, 
il 
" 
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