



























































































































































But if a teacher fails to plan lessons well and unable to review, he/she could
not perform his/her task properly which in turn results in dissatisfaction
among the educational needs of students. It could also create disturbance in
class, loss of interest and demoti{fate learners. Because of this, the students
will not get the necessary knowledge and skills, which in turn leads to the

failure of educational quality (Dhand, 2004: 15).

Table 6. Becoming Reflective Teacher Educator

Alternatives
Items High Moderate Low Not at all

No NQ_ %o No %a NQ % NQ_ Yo
1 HDP has helped me to talk to

colleagues about my lesson 7 14 | 27 | 54 14 28 2 4
2 HDP has helped me to

become reflective teacher

educator 2 4 24 48 24 48 - -

As could be seen from Table 6, 34 (68%) and 26 (52%) of the respondents
respectively confirmed that they have benefited from the HDP training.

From the responses of the participants, it is possible to learn that the HDP has
helped them to hecome reflective teacher educators. As stated earlier, HDP
provides teacher educators with a practical program to support their
development as effective teachers and reflective practitioners with enhanced
professional status (HDP handbook, 2004:5). When teacher educators are
reflective, they will be devoted to their tasks. Supporting this, Eby (1997:18)
explained that reflective teachers do not get bored easily and do not give up.
Once they have identified a worthwhile goal for themselves or their students,
they become very committed to achieve it. With the limited time and resources
they have available, teachers who wuse reflective actions are likely to
concentrate on those concerns until they consider them satisfactorily resolved.
This implies that reflective teachers are those who identify their goals for
themselves and their students, and practice with full commitment to attain

their goals for themselves and their students until they resolve the difficulties
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they face in the teaching wa learning processes by creating comfortable

learning environment with limited time and available resources.

Table 7. Using Active Learning and Providing Feedback

Alternatives

Items High Moderate Low Not at

No | % No % |No | % |No | %

1 HDP has helped me to encourage my

students to debate
10 | 20 26 52 14 | 28 - -

2 HDP has helped me to organize different

activities for different groups
10 | 20 | 24 48 | 15 | 30 1 2

3 HDP has helped me to use active
learning methods 5 10 | 25 50 | 20 | 40 - B

From Table 7, it could be observed that 36 (72%) and 34 (68%) of the
respondents respectively supported that the HDP has helped them to
encourage their students to debate and to organize different activities for
different groups. Similarly, 30 (60%) of the respondents have also supported

that the HDP has helped them to use active learning methods.

From the responses of the respondents, it is possible to conclude that the HDP
has helped them to engage students in an activity by using different active

learning methods and organizing tasks for different groups.

It is known that learning is a constructive process that occurs best when what
is being learned is relevant and meaningful to the learner and when the learner
is actively engaged in creating his/her own knowledge and understanding by
connecting what is being learned with prior knowledge and experience (Yalew,
2004:19). In other words, when the learner is given the chance to engage
actively in the learning process, learning becomes more meaningful and

relevant to the learner.
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Table 8. Assessment and Relating Assessment Methods to Course

Objectives

High Moderate Low Not at
No Items all

No | % No % No | % |No | %

1 HDP has helped me to relate my

assessment techniques to course objective 7 14 23 46 19 | 38 1 2
2 HDP has helped me to use continuous
assessment 3 6 28 56 19 | 38 - -

From Table 8, it can be observed that majority of the respondents supported
that HDP was helpful. 30 (60%) -and 31(62%) approved its significance in
relating assessment to course objectives and using continuous assessment

respectively.

From the responses of the respondents, one can conclude that the HDP was
helpful for teacher educators to use continuous assessment and relate
assessment techniques to course objectives. Continuous assessment as a
component of HDP, contributes to complete the portfolio of evidence which is
the beginning of continuous professional development plan for teacher

educators completing the program (HDP handbook, 2004: 5).

Table 9. Professional Development Activities

Alternatives

High Moderate Low Not at all

I
No ksl No | % No Yo No | % No Yo

1 HDP has helped me to apply new methods
of teaching 10 | 20 28 56 | 11 | 22 1 2

2 HDP has helped me to particip..e in
action research 2 4 11 22 | 30 | 60 7 14

Table 9 indicates that 38 (76%) of the respondents confirmed that HDP has
helped them to apply new methods of teaching. However, 30 (60%) and 7(14%)
of the participants approved their low and no participation in action research
while only 13 (26%) of them approved that HDP has helped them to participate

in action research.
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Therefore, the majority of the participants were not encouraged to involve in
action research though they partiéipated in the HDP training. Hence, it would
be safe to conclude that either the HDP was not effective in encouraging
teacher educators to involve in action research or they were not committed to
participate in action research. This could imply that the objective of HDP that
aimed at producing teacher educators who are equipped with the knowledge
and skills of exercising different professional development activities mainly
action research could not be realized. In relation to the reasons why teacher
educators do not do action research, the VAD described:

Conducting action research was good in improving teacher

educators’ practice but this is not mostly practical because

teacher educators huve heavy workload, some of them lack
commitment, and clear understanding about action research.

25/03/2008
Similar to the idea of the VAD, (Gizaw (2006:100) explained that teachers do
not do action research because some have no idea about it while others

attribute their failure to shortage of time.

Teacher educators who fail to conduct action research could not be able to
improve their practice. Besides this, they will not be able to find new ways of
doing things which could affect their professional competence as well.
Conducting action research is helpful for teacher educators to collect evidence
and make decision about their own knowledge, performance, beliefs, and
effects in order to understand and improve them and their practice Gay

(2000:594).

4.4 The Practice of HDP Components

In this part, the data obtained on the practice of the HDP components from
students through questionnaire and classroom observation will be presented

and discussed.
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Table 10. Introducing Lesson Objectives and Clarifying Instruction for

Tasks
Alternatives

No Items Always Often Sometimes Never

The teacher educator: No % No % No % No %
1 introduces the objectives of the

lesson 16 | 21.3 11 14.7 | 38 50.7 10 13.3
2 gives clear instructions to

activities i 14.7 12 16 42 56 10 13.3

As could be seen from Table 10 above, 38 (50.7%) of the respondents supported
that the teacher educators “Sometimes” introduce objectives of the lesson and
10 (13.3%) approved that they “Never” introduce the objectives. On the other
hand, only 16 (21.3%) and 11 (14.7%) supported that the teacher educators
“Always” and “Often” introduce objectives to them respectively. For the clarity
of instruction to activities 42 (56%) marked “Sometimes” 11 (14.7%) “Always”,

12 (16%) “Often” and 10 (13.3%) “Never”.

From the responses of the respondents, it would be safe to conclude that the
teacher educators were not introducing objectives and did not give clear
instructions to activities since 50.7% and 56% of the respondents confirmed

this idea.

This response of the students coincides with the teacher respondents where 26

(52%) of the teacher educators responded to “Low” (see Table-5).

Therefore, though the teacher educators prepare lesson plan, they were not
introducing it to the students in the classroom. In addition, they had no
written document or prepar~d lesson plan, because the researcher did not find
any recorded document from the teacher educators, Vice Academic Dean, HDL
and Department heads while they were asked to show the prepared lesson
plans. Moreover, the researcher did not see any teacher educator who prepared
lesson plan during classroom observation. However, as far as planning lesson

is concerned, teacher educators should plan and introduce objectives for
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students while they are performing the teaching-learning process in the actual
classroom because successful teaching depends for a considerable part on
successful planning. With good planning there exists the potential to improve
instruction and make teaching more effective (Dhand, 2004: XV) i.e., successful
planning means knowing how to facilitate a positive learning experience for all
students. Hence, what is expected of the HDP training with regard to planning

seems impractical in the actual teaching performance of teacher educators.

Table 11. Creating Suitable Cpndition for Reflection and Providing

Feedback
Alternatives
No Items Always Cften Sometimes Never
The teacher educator: No % No % No % No %

1 creates opportunities for reflection 7 9.3 11 14.7 a7 49.3 | 20 | 26.7

2 guides students during group
discussion 16 | 21.3 10 13.3 37 49.3 | 12 16

3 provides appropriate feedback for
students 11 14.7 9 12 34 45.3 | 21 285

From Table 11, it could be observed that majority of the participants responded
to “Sometimes” in relation to the teacher educators’ activities presented in the
Table. And 26.7%, 16% and 28% of them respectively supported “Never”. But,
only 9.3%, 21.3% and 14.7% were responding to “Always”.

From this, one can conclude that the teacher educators were not creating
opportunities for reflection, did not guide students during group discussion
and they did not provide appropriate feedback. This indicates that there is lack
of guidance while students were at work (group discussion). This could also
imply that the teacher educators are not practicing the components of HDP in
the classroom as expected of them. Because teacher educators are expected to
be reflective and guide students during group discussion. In addition, teacher
educators are expected to provide appropriate feedback for students. Providing
appropriate guidance and feedback motivate students and develop their

interest to the subject.
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Various research studies have concluded that feedback is most useful. It serves
to encourage students and maintain motivation and effort, and, it identifies

specific aspects of attainment or good performance in relation to a specific task
(Pollard, 2002: 290).

Table 12. Methods of Teaching and Assessment

Alternatives

No : Items Always Often Sometimes Never

The teacher educator: No % No % No % No %
1 uses lecture method 38 | 50.7 10 13.3 25 33.3 2 2.7
2 uses active learning method of

teaching 15 20 8 10.7 44 58.7 8 10.7
3 evaluates students performance on

the basis of continuous assessment | 16 | 21.3 15 20 24 32 20 | 26.7

From Table 12, it could be observed that majority of the respondents supported
that lecture method was the most frequently used where 38 (50.7%) and 10
(13.3%) of the respondents confirmed by responding to “Always” and “Often”
respectively which indicates the excessive use of the method. But it was only 2
(2.70%) of the respondents who responded to “Never” and 25 (33.3%) of them
responded to “Sometimes”. For the active learning method, 48 (58.7%)
responded to “Sometimes” and 8 (10.7%) responded to “Never”. As to the
continuous assessment, 16 (21.3%), 15 (20%), 24 (32%) and 20 (26.7%)

responded to “Always”, “Often”, “Sometimes” and “Never” respectively.

Here, the data indicated that the teacher educators used the lecture method
frequently and active learning method in a limited extent since 50.7% and
58.7% of the respondents supported the issue. This could lead to conclude that
the objective of HDP, which emphasizes on shifting from the traditional lecture
method to the modern active learning methods, seems malpracticed. The way
of assessment was not also practiced as expected since only 16 (21.3%), 15
(20%), 24 (32%) and 20 (26.7%) respectively responded to “Always”, “Often”,

“Sometimes”, and “Never” where majority of them supported “Sometimes” and
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“Never” respectively. This was witnessed during the document analysis in that
there was no recorded document that indicates continuous record of results of
students’ except mid-term and final examination results and one or two

assignment results in the documents observed.

The data obtained from student participants contradicts with the responses of
teacher educators. From this, it could be safe to say that teacher educators

may be reluctant to give real information about their performance.

The responses of the stdents- were also witnessed during classroom
observation. Among the nine classroom observations, only two were conducted
using active learning method of teaching. The remaining seven classes were
condubted using the traditional lecture method. During the classroom
observation the students were simply listening and taking short notes written
on the blackboard. The instructors were explaining the lesson using the lecture

method.

Hence, having this evidence it could be possible to conclude that the data from
student respondents has congruence to the observation made. Therefore, the
components of HDP like active learning were not practiced as expected.
Because, the lecture method was reported by many of the respondents being

frequently used since 38 (50.7%) of the respondents confirmed this point as

depicted from Table 12.

Table 13. Identification and Provision of Activities

Alternatives

No Items Always Often Sometimes Never

The teacher educator: No Yo No % No % No Y%
1 provides selected activities that require

students’ involvement 11 14.7 10 13.3 43 973 | 11 14.7
2 provides individual and group

activities 14 18.7 9 12 41 54.7 |11 | 14.7
3 provides activities that motivate

students to participate in discussion 18| 14.7 8 10..7 35 46.7 | 25 | 33.3
4 provides activities that encourage

students’ creativity | 3 < 12 16 29 38.7 | 31 | 41.3
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As depicted from Table 13, the provision of activities that require students’
involvement were supported by 43 (57.3%) of the respondents as they were
practiced “Sometimes” and “Never” by 11 (14.7%) of them. The same was true
“for individual and group activities since 41 (54.7%) were responded to
“Sometimes” and 11 (14.7%) to “Never”. In addition, providing activities that
motivate students to participate in discussion and initiate students’ creativity
were rated ws less frequently practiced since 35 (46.7%) and 25 (33.3%) , 29
(38.7%) and 31 (41.3%) of the respondents responded to “Sometimes” and

“Never” respectively.

From the responses of the participants, it could be possible to conclude that
activities that require students’ involvement to engage in an activity and to be
creative were not well practiced. This could imply that teacher educators were

not practicing the components of HDP as expected of them.

Teacher educators’ malpractice of the components of HDP was witnessed
during classroom observation where more time was given to lecture method of
teaching with little involvement of students. Of the nine classroom observations
conducted, only two of them were supported by activities to be performed by
students in group. The rest seven were dominated by the teacher educators
except asking few oral questions at the end of each lesson. Hence, one can
conclude that the components of HDP like active learning methods of teaching

were not properly practiced.

Giving more emphasis to the lecture method would make students to be
passive listeners. Learning is not an automatic consequence of pouring
information in to a student’s mind. It requires the learner’s own mental
involvement and doing. Supporting this idea, Silberman (1996: 1x) explained
that you can tell students what they need to know very fast but hey will forget
what you tell them even faster. This implies that giving more emphasis to active

learning method of teaching is more important than the lecture method.

Because as Michael (2006:18) described, active learning is a process of having



students engage in some activity that forces them to reflect upon ideas and
how they are using those ideas. It is the process of keeping students mentally,
and often physically, active in their learning through activities that involve
them in gathering information, thinking, and problem solving. This implies that
active learning requires students to engage in an activity and solve problems
that help them to have meaningful learning. Similarly, Firdissa (2005:56)
underlined that active learning is learners’ active participation, involvement,
thinking and doing what they think, and sharing responsibilities for their
learning rather than passively absorbing the supposedly rich contents provided

by their teachers.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Summary

The main objectives of this study -were to investigate the impact of HDP on

teacher educators’ teaching performances and the practices of the components
of HDP at GCTE.

The study employed both quantitative and qualitative data using case study

method that was designed to answer the following research questions.
1. What is the attitude of teacher educators towards HDP?
2. Does the HDP training have impact on teacher educators’ practice?
3. How do teacher educators practice the components of HDP?

In order to attain the desired 'objectives, the following procedures were
undertaken. Relevant documents were investigated; questionnaires were
prepared and distributed to the participants of the study (teacher educators

and students) and finally the data collected were analyzed and interpreted.

The study was carried out at GCTE which was selected purposively. The
participants of the study were a sample of teacher educators, HDL, HDTs,
Department Heads, VAD and students. To gather the necessary evidences
questionnaires were provided to teacher educators and students. Semi-
structured interview was made with HDL, HDTs, VAD, and Department
Heads.FGD was conducted with sample teacher educators. Moreover,
classroom observation was conducted during the actual teaching and learning

process.

The data obtained through questionnaires were analyzed using percentage and
data -from interview, FGD, and classroom observation were described

qualitatively to supplement the data obtained through questionnaires.
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Depending on the results of the analysis made, the following major findings

were obtained.

e A considerable number of teacher educators have positive attitude
towards the HDP training. For this reason, they have been trying to be

benefited from the program.

e The teacher educators gained a lot about active learning, continuous
assessment, school placement and action research and their previous

assumptions were changed.

e The components of the HDP were not fully practiced yet as expected.
The common trend of teaching was the traditional lecture method and

the assessment techniques were not continuous.

e Action research as a component of HDP was not practiced by teacher
educators. This implies that the objective of HDP that aimed atl
producing teacher educators who are equipped with the knowledge and
skills of exercising different professional development activities could

not be realized.

o Large class size, lack of teacher educators’ commitment, time
constraint, pupils’ reluctance and lack of follow-up were some of the

major factors that hinder the practice of the components of HDP.

¢ Reducing the heavy workload of teacher educators and the class size

were suggested as solutions by teacher educators.
5.2 Conclusions

Based on the results, the following conclusions were made.

e The teacher educators benefited from the HDP. training. i.e., the
training has an impact on-teacher educators’ teaching performances.
This is understood from their regard to the components of HDP.

Although they are not actually practicing the components in the
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classroom, their justifications for not practicing imply that they value

the components.

¢ The prevailing practice of the components of HDP was poor. Thus, it is
difficult to say that the components of HDP are fully practiced in the
college. The trend of using the lecture method frequently and assessing
students based on examinations as mere modes of teaching and
assessment were emphasized. This implies that teacher educators have
not used the different active learning methods to raisc students’
engagement in the learning process. Moreover, the various continuous

assessment techniques were not fully practiced in the college.

o Many factors affect the irﬁplementation of the components of HDP.
These include large class size, heavy workload, and shortage of time,
teacher educators’ lack of commitment, poor coordination and lack of
support at different levels and pupils’ reluctance to express their ideas

in front of their friends.
5.3 Recommendations

The researcher suggested the following recommendations in light of the

summary and conclusions made.

e The government and other bodies are expected to make an utmost
effort to reduce the large number of students in a class so that class

size will be optimal.

e Committees have to be organized to monitor the practice of the

components of HDP at department, the college and regional level.

¢ The heavy workload of teacher educators ought to be reduced for

effective implementation of the components of HDP at the college.

e The current mode of teaching which focused on traditional lecture

method should be changed. It should place emphasis on increasing



students’ engagement in the teaching-learning process i.e., encouraging

students to involve in the learning process.

The actual context of the college and its influence on the teaching-

learning process should be considered and given due attention.

Further researches on the area should be conducted in other
institutions. Other institutions (colleges) should also explore the impact
and practice of HDP in promoting teacher educators’ classroom

activities, so that a conclusive generalization could be drawn.
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Appendix-1

Addis Ababa University
College of Education
Department of Curriculum and Teacher Professional Development Studies

Quer*ioanaire for Teacher Educators

The purpose of this questionnaire is to obtain information about the impact of Higher
Diploma Program on teacher educators’ practice. Your genuine response contributes much to the success

of the research to be undertaken. Hence, you are kindly requested to fill the questionnaire.
Thank you very much!

I. Here is a five-point scale to measure your attitude towarcs HDP. Please put a (V) mark to show your
level of agreement. The scales are Strongly Agree=5, Agree=4, Undecided=3, Disagree=2, and Strongly

Disagree=1.

Items Strongly Agree Undecided Disagree Strongly
Agree Disagree

The HDP is interesting and enjoyable

The School placement was useful

The HDP helped me to improve instructional c+al’ty

I have an interest in enhancing student learning as a
result of HDP training

HDP helps me to use alternative instructional
methods

I do not enjoy the HDP training

HDP improves my teaching effectiveness

HDP helped me to acquire skills in applying active
learning techniques

I believe that HDP is impractical in our situation

HDP contents were challenging

HDP helped me to use different assessment
techniques

HI2P should be encouraged being it improves student

learnin
J g
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IL Questionnaire for teacher educators on the impact of HDP on their performance.

Pizase respond to the items below by putting a (\) mark under the columns “High™,” Moderate™, Low™.

and “Not at all”.

Item

Alternatives

The HDP has helped me to:

High Moderate

Low

Not at all

] prepare my lesson well

2 encourage my students to debate on their ideas
3 state my lesson objectives

4 talk to colleagues avout my lesson

5 revizw my lesson plans

6 apply new methods of teaching

T organize different activities for dif"zrunt groups
8 use active learning methods

9 relate my assessment techniques to course objectives
10 | participate in action research

11 use continuous assessment

12 | become reflective teacher educator

65




Appendix-2
Addis Ababa University

College of Education
Department of Curriculum and Teacher Professional Development Studies

Questionnaire for Students

The purpose of this questionnaire is to obtain information about the impact of Higher
Diploma Program on teacher educators’ practice. Your genuine response contributes much to the success

of the research to be undertaken. Hence, you are kindly requested to fill the questionnaire.
Thank you very much!

Please respond to the items below by putting a (V) mark under the columns “Always™, “Often™.

“Sometimes”, and “Never”.

P Alternatives

The teacher educator: Always | Often | Sometimes | Never

1 introduces the objectives of the lesson
(.‘:i'.‘ v —_—

2 gives clear instructions to activities
3 provides selected activities that require students’ involvement
4 creates opportunities for reflection
5 provides individual and group activities
6 evaluates students’ performance based on continuous assessment
q uses lecture method
8 guides students during group discussion
9 uses active learning methods of teaching
10 provides activities that motivate students to participatec in

discussion )
11 provides activities that encourage students’ creativity

12 Provides appropriate feedback for students
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Appendix-3
Addis Ababa University

College of Education
Department of Curriculum and Teacher Professional Development Studies

Interview Guide for HDL, HDTs, Department Heads and VAD
1. Do you think that HDP is relevant for teacher educators? Why?

2. How do you see the impact of HDP in improving teacher educators' teaching

performance?
3. Do you think that the school placement is important? Why?

4. What do you think are the constraints to apply the components of HDP in the actual

classroom?
6. What measures should be tak..1 10 reduce the constraints?

7. What is your feeling (general) outlook regarding HDP?
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Appendix-4
Addis Ababa University
College of Education
Department of Curriculum and Teacher Professional Development Studies

Questions for Focus Group Discussion for Teacher Educators

1. Some teachers say HDP does not have any relevance to improve teacher educators™ teaching

performance? How do you react to this?
2. How do you see the importance of HDP for professional development of teacher educators?

3. Do you think that your Institut'or’s situation is conducive to implement the components of

HDP?

4, What are the constraints that prohibit the- implementation of HDP components in the actual

classroom?

5. What measures should be taken to reduce the constraints?
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Appendix-5

Addis Ababa University

College of Education

Department of Curriculum and Teacher Professional Development Studies

Classroom Observation Checklist

Date of Observation

Lesson Topic

Section
No Activities Observed Yes No Not Sure
Did the Teacher educator:
1 introduce the objectives of the lesson?
2 use active learning methods?
3 talk much during instruction ?
4 encourage students to participate in discussion?
5 give appropriate tasks in the classroom?
6 provide (give) appropriate feedback to students?
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