





























































































































































































































6. Family background information of dropouts also showed that a
high proportion (79 percent) of father and (90 percent) of mothers’
of dropouts’ level of education were found to be secondary
education and below it. Similarly, high percentages (58.2), of

dropouts’ families appear to engage in private businesses.

7. Dropouts’ family structure also indicated that the majorities (65
percent) of their parents are alive, and a significant number of
dropouts, that is 28.2 percent, are from single parent families.
Moreover, 73.8 percent of dropouts’ family’s size was found to be 4

and above.

8. Regarding teacher’s characteristics, of the total teachers involved in
this study, the majorities (67.6 percent) are BA/B.Sc graduates
and a further 15.3 percent are at diploma level. In relation to this,
the Education Statistics Annual Abstract (MOE, 2008:45),
indicates that more than 49.8 percent of TVET Colleges’ teachers
were below the desired qualification level. Moreover, it was found
that only 57.7 percent of teachers’ respondent had special training

to teach TVET education.

9. Regarding teachers’ work experience, about 37.8 percent of
teachers served 5 years and below while 36 percent was between

6-10 years.

10.As far as college deans and academic deans are concerned,
4(66.6 percent), of them were not trained in TVET management
and about 3(50 percent) of them had served less than 3 years.
And 3(33.3 percent) of them had a teaching experience in TVET

colleges.

11.The dropouts under study ranked the major out-of-college factors

poverty, lack (low) employment opportunity, parental inability to
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12.

afforded educational expense, and students’ involvement in income
generating tasks as above average (3.0) depicting that these are the
major out-of-college factors that contribute to high rate of dropout.
The remaining items which include family breakdown, parents’
level of education, excessive involvement in family work, peer group
influence, marriage and early age pregnancy were rated below
average to indicate that they are less likely to contribute for
dropout problem. For teachers’, poverty, family breakdown, lack
(low) employment opportunity, parental inability to afforded
educational expense, parents’ level of education, students
involvement in income generating tasks, peer group influence are
rated as above average while the rest were below average. The
correlation coefficient (r=0.84) also shows that there is strong
relationship between the two respondents in their opinion in

aggregate manner of the items.

Out of the 9 college related factors, the sample dropouts rated
college location, irrelevant curriculum, lack or absence of guidance
and counseling service, lack of teachers’ encouragement for
students, absenteeism, and selection and placement problems were
ranked above average. Like wise, teachers rated the above
mentioned variables similar to that of dropouts. The correlation
coefficient (r =0.87) also shows that there is strong relationship
between the two respondents in their opinion in aggregate manner

of the items.

5.2 Conclusion

drawn:

Depending on the above major findings, the following conclusions are

The study disclosed that the majority of dropouts are found to be living with

their parents. Hence, it is possible to deduce that the family structure
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(which refers parental existence in life) showed no considerable effect in
exasperating TVET College dropping out. Perhaps it may be reasonable to
say that the type of guardian with whom school children live matters more

than living with parents or their parents being alive or not.

In the study, the analysis of major causes of dropout reveals that poverty,
family breakdown, lack or low employment opportunity, parental inability to
afford educational expense, parents’ level of education, students involvement
in income generating tasks, excessive involvement in family work, TVET
college location, curriculum irrelevance, lack of guidance and counseling,
lack of teachers’ encouragement for students, absenteeism, selection and
placement are among the major influential factors for dropout of students.
Therefore, from this, we can conclude that curriculum irrelevance, lack of
employment opportunity, shortage and low qualification of teachers and
locations are problems under study. In other words, the problems are

stemmed from both the supply side and the demand side.

Out of the total 19 factors considered in this study, the chi-square (y?2?)
tests proved that the differences between the opinions of respondents (both
dropouts and teachers) reported significant differences for 13 factors only
(see Table 8 and 9). However, the strength of the evidence for the remaining
factors proves that there is no significant difference between the two groups.
This shows that there exists high degree of mutual agreement between the
two groups of respondents in choosing the factors for dropout. This is also

reaffirmed by the result of correlation coefficient.

In a summary, the analysis of the mean scores for 9 college related factors
reveals six factors to be rated above average (3.0) which shows that the
major factors for college dropout tend to underlie more on institution based.
From this, therefore, it is safe to conclude that college related factors are

%‘egarded as the most prevalent causes than socioeconomic constraints

(external factors).
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5.3 Recommendation

Based on the literatures reviewed and the findings of this study, the writer

recommends the following:-

» Assure employability of trainees: - the findings of this study revealed
that lack of employment prospects was the major cause for sizable
students’ dropout. Hence, assuring employability of trainees should
begin with effective guidance and counseling of trainees including the
choice of training programs in relation to their interests and academic
back ground. Besides employability presupposes the acquisition of
employable skills that are related to the demands of the labor market.
Further more, tracer studies which track the destination of graduates in
the job market should be made in order to provide useful feed back for
the revision of training programs. This, in turn, enhances the
employability of trainees. Besides, to establish strong linkages and

collaboration with employers and industry should also be strengthened.

» Make curriculum relevant to the world of work: - the study has also
revealed that one of the major causes of college dropout is irrelevance of
the curriculum. Thus, in order to promote the quality of TVET,
curriculum should be designed to meet observed or projected labor
market demands. Hence, the ultimate objective of TVET is employment;
curriculum should ensure targeted skills development. In order to make
curriculum relevant to actual employment, key stake holders which
include employers, trainees, trainers, families, government sector

etc...should be involved starting from the onset of the planning process.

» Enhance status and attractiveness of TVET programs: - TVET should be

promoted as a tool for economic empowerment in the country.

The notion that parents’ and the society consider the vocational

education track as fit for only the academically less endowed
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should be avoided. In order to avoid such misconceptions, the
government should focus towards provision of flexible and demand-
driven training, and establish mechanisms to enhance the level of
awareness motivation campaigns. Thus, TVET programs would be
able to serve as venue for poverty alleviation. This strengthens
students’ motivation to join the vocational education track, not as a
matter of option, but a matter of necessity. The involvement of

community, parents and guardians should be consolidated.
» Recruiting qualified and competent teachers in sufficient level:
¢+ Teachers’ competence should also be measured in terms of
theoretical knowledge, technical and pedagogical skills as well as
being abreast with technologies in the work place.
» The distribution of the training institutes should be balanced through

expansion of TVET programs in order to avoid problems associated to

accessibility.
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Appendix A
Addis Ababa University
College of Education
School of Graduate Stucfiies
Department of psychology

Questionnaire Prepared for Dropout Students

Part One

Direction: 1. Please put (v ) mark in the space provided for your answer
2. No need of writing your name

Name of TVET College----------==-=-=---mmuuv

Sub City

1.Sex: [ ] A)Male
[ ] B) Female
2. Age: [ ] A) 16 years and below
[ ]1B) 17-19 years
] C) 20—22 years
] D) 23 years and above
3. Marital status:
[ ]A) Married
[ ] B) Unmarried
[__]C) Divorced
4. At what level you dropped out?
[ ]A) 10+1
[ 1B) 10+2
L 1¢) 10+3
5. How many individuals your parents support?
DA} 1-3 people
] B) 4-6 people
[ ] C) 7 people and above



6. What religion does your parent practice?
[ ] A) Christian
[ ] B) Muslim
[ ¢) Others
7. Parents’ educational level:
Father (Guardian)
[ ] A) Illiterate
[ ] B) Traditional education
[ ] C) Primary
[ ] D) Secondary
] E) College/University
8. With whom do you live now?
[ ]A) With both parents
(] B) With one of my parents
[ ]C) With my spouse
(] D) With relatives
[ 1E) Living alone
9. Parents’ livelihood:
[ A) Farming
[] B) Private business
] C) Government employee
[_1 D) Others (Specify)

10. Are your parents alive?
L A) Both of them are alive
] B) Both of them are not alive
] C) Only one of them is alive

Mother (Guardian)
[ ] A) Illiterate
[ ] B) Traditional education
[ ] C) Primary
[] D) Secondary
L] C) College/University



Part Two
Direction: some of the possible causes for students to dropout of TVET
colleges are listed below. Indicate your possible choice for each item of the

dropout problem (by putting a (¥) mark) using the point scale which

signifies:
S5-Very high 2-low
4-High 1-Very low
3-Moderate
External (Out of College) Factors
No. Items Response value
112183 (4 |5
Poverty
Family breakdown

Lack of (low) employment opportunity

Parental inability to afford educational expense

Parents’ level of education

Students involvement in income generating tasks

Excessive involvement in family work

Peer group influence

Marriage

0 Early age pregnancy | |
College Related [Institutional) Factors !

Traveling long distance from Home to college 1 ‘

Curriculum irrelevance

Shortage of qualified teachers

—|o|m|N|o|a|slw|o]|~

-l Bl

Low qualification of teachers

Lack of guidance and counseling service

Inadequate supply of instructional materials and

other facilities

7. Lack of teachers’ encouragement for students

8. Absenteeism

1 9. Selection and placement problem




Appendix B
Addis Ababa University
College of Education
School of éraduate Studies
Department of psychology

Questionnaire Prepared for TVET College Teachers

Purpose: The main pﬁrpose of this questionnaire is to collect first-hand
information on the major factors that cause students to quit TVET education
and to suggest measures that can help in alleviating the problem. Your
cooperation in providing relevant information will be of great help for the success

of this study. Please give your honest and complete response to all questions.
Part One

Direction: 1. Please put (v ) mark in the space provided for your answer
2. No need of writing your name

Name of TVET College----------—--—-cnoeeeev

Sub City

1, S [ ]A) Male
[ ] B) Female
2. Age: [ ] A)20-30 years
[ 1B) 31-40years
[ ]1C) 41-50 years
] D) 51 years and above



3. Level of Education:
[ ] A) Diploma
[]B)BA/ B.SC
[1c)ma; M.sC
[ p) puD
4. Years of teaching experience in TVET College.
[ ] A) 5 years and below
[] B) 6-10 years
L] C) 11 years and above
5. Did you get relevant training in TVET Colleges?

[ ] Yes
[ ] No



Part Two

Direction: some of the possible causes for students to dropout of TVET

colleges are listed below. Indicate your possible choice for each item of the

dropout problem (by putting a (v)) mark) using the point scale which

signifies:

5-Very high 2-low
4-High 1-Very low
3-Moderate

External (Out of College) Factors

No. Items Response value

1123 |4 |5

Poverty

Family breakdown |

Lack of (low) employment opportunity

Parental inability to afford educational expense

Parents’ level of education

Students involvement in income generating tasks

Excessive involvement in family work

Peer group influence

Marriage

=IO OB WI[ND[—

0 | Early age pregnancy

College Related (Institutional) Factors

Traveling long distance from Home to college

Curriculum irrelevance |

Shortage of qualified teachers

Low qualification of teachers

U1-|>~(}J[\J:—-a

Lack of guidance and counseling service -

Inadequate supply of instructional materials and

other facilities

IS S, ., -

Lack of teachers’ encouragement for students

Absenteeism

Selection and placement problem




Appendix C
Addis Ababa University
College of Education
School of Graduate Studies

Department of psychology

Questionnaire Prepared for TVET College Deans and Academic

Deans

Purpose: The main purpose of this questionnaire is to collect first-hand
information on the major factors that cause students to quit TVET
education, and then to propose possible measures to be taken to reduce
the problem. Hence, since your sincere response to the question has a
great contribution for the success of this study, your cooperation in

answering the questions will be highly appreciated.

Direction: give appropriate answer to the following questions by putting ()

mark in the box or by writing in the space provided.

1. Had you trained in TVET management?
A) Trained
B) Not trained

2. How many years you have served a TVET academic dean in general?

A) 3 years and below
B) 4-6 years
C) 7 years and above

3. How many years you have served as a teacher serves in TVET?

A) 3 years and below
B) 4-6 years
C) 7 years and above



4. As a professional, what measures do you suggest to be taken by the
government, parents and dropout to reduce dropout in TVET
institution?

A) Measures to be taken by the government

B) Measures to be taken by the Parents




APPENDIX - D

Summary: Dropout rate in Sample TVET Colleges by Sex (1999 E.C -

2000 E.C.)
Academic Year

Sampled 1999E.C. 2000E.C

No| TVET |Enrollment | Dropout Enrollment Dropout
M | F M| F | ° M F M F -

1 | Addis 1468 | 583 | 46 | 61 5.2 | 1721 622 | 64 72 5.8

Ababa
2 | Entoto 387 (493 | 37 | 16 6.0 |2233| 1990 | 63 126 4.4
3 | General

Wingate 375 | 636 | 25 | 28 5.2 903 | 889 | 99 139 j gl

Summary: Number of Academic Staffs in the Study Area by Sex and
level of education.

Total number of
No | Level of Education teacher Percent of Teacher
M F il M il
1 M.A./M.Sc 37 6 43 10 G.3 9.2
2 B.A./B.Sc 295 72 367 79.5 75 78.6
= Below Degree 39 18 7 g 10.5 18.7 122
Total STk 96 467 100 100 100

Source: TVET Colleges personnel departments and registrars of the sample
area.




Spearman’s Rank Order Correlation

Out-of-College Factors

SPEARSMAN'S RANK ORDER ANALYSIS OF OUT OF COLLEGE FACTORS BETWEEN STUDENTS AND

APPENDIX-E

|

Where

X;=Students rank Out of College factors

Xz=Teacher rank Out of College factors

Tey= NYXY - ¥X TY

((NZX?) - (IX)? (NTY?) - (ZY)?)

10 (340) - (55 x51)

\/ (10x385) - (55)2) (10 x 321 - 512

= 3400 - 2805

\/ (8850 - 3025) (3210 - 2610)

= 596
V825 x 609

TEACHERS
Items : X1 xTz : _',M:fﬁaﬁ: xz Kot X1 X2 X1-X2 D2
1 3.291 2 4 3.541 2 4 4 0 0
2 2.709 7 49 3.523 3 9 21 4 16
3 3.34 ] 1 3.73 1 1 1 0 0
4 3.155 4 16 3.108 5 25 20 -1 1
& 2851 5 25 3.018 ) 36 30 -1 1
) 3.243 3 9 3.234 4 16 12 -1 1
7 2.942 6 36 2.82 7 49 42 -1 |
8 2.65 8 64 3.018 6 36 48 2 4
9 2.029 10 100 1.721 ' 81 20 ] ]
10 2.243 9 81 1.874 8 64 72 | ]




= 0.83942
College Related Factors

SPEARSMAN'S RANK ORDER ANALYSIS OF COLLEGE RELATED FACTORS BETWEEN STUDENTS AND

TEACH ERS
[tems L Mean Xy X;2 ‘Mean X2 X222 X1 X2 X=Xz D2
1 3.612 3 9 3.73 2 4 6 1 |
2 3.544 4 16 3.441 4 16 16 0 0
3 2.262 9 81 2.45 8 64 72 1 |
4 2.505 8 64 2261 2 81 72 -1 1
5 3.728 2 4 3.405 5 25 10 -3 2
6 2.825 7 49 2.865 7 49 49 0 0
7 3379 6 36 3.045 6 36 36 0 0
8 3.388 5 25 3.586 3 9 15 2 4
9 | 1 1 | 0 0

3.845

K 3937

Where

X;=Students rank for College related factors
Xz2=Teacher rank for College related factors

r=1- 6 D=2
N(N2-1)

= 1- 6(16)
9(92-1)

=1-96
720

= 1-0.13333

.866




APPENDIX F

Chi-square Analysis of the Respondents on the Major College Related Factors on Students Dropouts

(Degree of Freedom (df)=4, at a= 0.05 Level of significance)

1 2 3 4 5 Table
E 0 E 0 E 0 E 0 [0 Total *2 Viaue
Students 8.663551 17 | 13.95794 16 17.3271 20 | 25.50935 40 | 37.54206 103
Teachers 9.336449 | 12 [ 1504206 | 20 | 18.6729 | 33 | 27.49065 | 38 | 40.45794| 111 |4.475887| 9.49
Column Total = 29 36 53 78 214
(Degree of Freedom (df)=4, at «= 0.05 Level of significance)
1 2 3 4 5 Table
E 0 E 0 [0 0 L 0 E Total b Viaue
12.03271 15 | 15.40187 18 | 20.69626 | 17 | 19.73364 40 35.13551 103
Teachers 12.96729 17 | 16.59813 | 25 | 22.30374 | 24 | 21.26636 33 37.86449 111 2.875843 9.49
Column Total = 32 43 41 73 214
(Degree of Freedom (df)=4, at a= 0.05 Level of significance)
1 7 3 4 S Table
E 4] E 0 E 0 E 0 E Total 0 Viaue
Students 33.21028 | 28 28.3972 19 19.25234 | 12 | 15.40187 T 6.738318 103
Teachers 35.78972 31 30.6028 21 20.74766 | 20 | 16.59813 7 7.261682 111 2.319037 9.49
e = 59 i 40 39! 14 214
(Degree of Freedom (df)=4, at a=0.05 Level of significance)
| 2 3 4 5 Table
L 0 K 0 E 0 E 0 E Total X2 Viaue
29.84112 | 22 | 29.35981 28 | 26.47196 7 9.626168 14 7.700935 103
Teachers 32.15888 | 39 | 31.64019 | 27 | 2852804 | 13 | 10.37383 2 8.299065 111 15.34278 9.49
Column Total 61 35 20 16 214
(Degree of Freedom (dN=4, at'u= 0.05 Level of significance)
1 2 3 4 5 Table
E 0 E 0 E 0 E 0 B Total x Viaue
11.07009 12 11.5514 22 | 24.06542 | 15 | 21.17757 45 | 35.13551 103
Teachers 11.92991 12 12.4486 28 | 25.93458 | 29 | 22.82243 28 | 37.86449 111 9.935225 9.49
Column Total e 24 Tl T 50 2 44 73 214
(Degree of Freedom (df)=4, at a=0.05 Level of significance)
1 2 3 4 5 Table
Vil E 0 E 0 I 0 E 0 0 Total X2 Viaue
Students 2117757 | 25 | 22.14018 25 | 27.43458 | 11 15.88318 20 16.36449 103
Teachers 2282243 | 21 23.85981 32 | 29.56542 | 22 | 17.11682 14 17.63551 111 5.641784 9.49
Column Total 46 57 33 34 214
(Degree of Freedom (df)=4, at u= 0.05 Level of significance)
1 2 3 [ 4 5 Table
E 0 E 0 E 0 E 0 E Total %2 Viaue
Students 15.40187 15 18.77103 23 22,6215 20 | 21.65888 31 24.54673 103
‘Teachers 16.59813 | 24 | 20.22897 | 24 | 24.3785 | 25 | 23.34112 | 20 [ 26.45327 111 5.234554 9.49
Column Total =i B30 47 | : 45 51 i 214
(Degree of Freedom (df)=4. at u=0.05 Level of significance)
1 2 3 4 5 Table
E 0 E 0 E 0 E 0 3 Total %2 Viaue
' Students 13.47664 11 11.5514 17 18.77103 | 19 | 29.35981 36 | 29.84112 103
Teachers 14.52336 13 12.4486 22 | 20.22897 | 42 | 31.64019 26 | 32.15888 111 15.95882 9.49
Column Total 24 39 61 62 214
(Degree of Freedom (df)=4, at = 0.05 Level of significance)
1 2 3 4 5 Table
E 0 E 0 E 0 E 0 E Total X Viaue
Students 11.5514 7 5.294393 9 15.88318 | 16 | 20.21495 55 50.05607 103
Teachers 12.4486 4 5.705607 24 | 17.11682 | 26 | 21.78505 49 53.94393 111 12.74889 9.49
Column Total 11 33 42 104 214




APPENDIX F
Chi-square Analysis of the Respondents on the Major out of College Factors on Students Dropouts

(Degree of Freedom (d)=4, at o= 0.05 Level of significance)

1 Z 3 4 5 Table
0 E 0 E 0 E 0 B 0 E Total %2 Viaue
25 15.88318 8.182243 | 21 27.43458 16 19.73364 35 31.76636 103
8 17.11682 11 8.817757 36 29.56542 25 21.26636 31 34.23364 111 16.117025 9.49
33 17 ; 57 41 66 214
(Degree of Freedom (df)=4. at = 0.05 Level of significance)
1 2 3 4 5 Table
E [ E 0 E 0 E 0 E Total X Viaue
20.69626 8 12.03271 17 | 2358411 22 | 26.47196 17 | 20.21495 103
22.30374 17 12.96729| 32 | 2541589 33 | 28.52804| 25 | 21.78505 111 39.800574| 9.49
25 : 49 55 42 214
(Degree of Freedom (dH=4. at u= 0.05 Level of significance)
1 2 3 4 3 Table
E 0 E 0 E 0 E 0 E Total ®e Viave
13.47664 8 0.626168 | 20 |20.69626| 19 |2599065| 34 | 33.21028 103
14.52336 2 10.37383 | 23 | 2230374 | 35 |28.00935| 35 | 35.78972 111 14.628771 9.49
20 43 54 69 214
uvm%
(Degree of Freedom (df)=4, at a= 0.05 Level of significance)
i : 2 3 k] 0 5 Table
E 0 3 0 E 0 E 0 L Total x Viaue
13.95794 13 19.25234 | 21 | 26.47196| 25 | 25.99065| 23 17.3271 103
16.04206 | 27 | 20.74766 | 34 | 28.52804| 29 |28.00935 13 18.6729 111 16.698519( 9.49
i 40 35 : 54 36 214
(Degree of Freedom (dh=4. at «= 0.05%d.cvel nl‘mgniﬁc‘ﬂﬁc)
1 2 3 4 5 Table
E 0 E 0 E 0 E 0 L Total x? Viaue
173271 15 19.25234 | 21 | 25.02804 | 28 | 30.32243 15 11.07009 103
18.6729 25 | 20.74766 | 31 |26.97196| 35 | 32.67757 8 11.92991 111 11.047663| 9.49
40 52 63 23 214
(Degree of Freedom (df)=4, at o= 0.05 Level of significance)
1 Z 3 4 5 Table
E 0 L 0 E 0 L 0 E Total X2 Vaue
13.47664 16 14.43925 | 23 | 2647196 23 | 31.28505| 25 17.3271 103
14.52336 14 15.56075| 32 | 28.52804 | 42 | 33.71495 11 18.6729 111 12.894735| 9.49
30 . 55 63 36 214
(Degree of Freedom (d)=4. at o= 0.05 Level of significance)
1 2 3 4 5 Table
E 0 E 0 E 0 £ 0 E Total LS Vlaue

18.77103 16 21.65888 | 21 29.35981 22 1973364 19 13.47664 103
20.22897 | 29 23.34112 | 40 | 3164019 19 | 21.26636 9 14.52336 111 16.280794| 9.49

45 : 61 41 28 214
(Degree of Freedom (dN=4, at «= 0.05 Level of significance)
1 7] 3 4 5 Table
E 0 E (8] E (0] E 0 E Total 'X,Z Viaue
20.69626 20 19.73364 | 29 | 29.84112 12 | 20.69626 14 12.03271 103
22.30374 21 21.26636| 33 | 3215888 31 22.30374 11 12.96729 111 12.6867 9.49
- Column Total § 41 62 43 25 214

(Degree of Freedom (dH=4, at «= 0.05 Level of significance)

Item 9
% 1 2 3 4 5 Table
E 0 L 0 E 0 E 0 i Total K Vlaue
4861215 28 31.28505 13 13.47664 12 7.219626 4 2.406542 103
Teachers 52.38785 37 33.71495 5 14.52336 3 7.780374 1 2583458 111 9.1046495 9.49
‘olumn Total ERIOH 65 28 15 5 214
(Degree of Freedom (df)=4. at o= 0.03 Level of siznificance)
1 2 3 4 5 Table
E 0 E 0 E 0 E 0 E Total e Vlaue
47.16822 19 23.58411 18 17.3271 11 9.626168 10 5.294393 103
50.83178 30 25.41589 18 18.6729 9 10.37383 1 5.705607 111 10.401556 9.48
Column Total JE 19 36 20 I 214
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