


































































































































trying to speak and no hesitation of participating during speaking activities. 

Rather they try to speak in the TL as much as they can. Trough 

questionnaire they were asked abou t being anxiou s. They replied th at they 

h ad no fear, for example, of making mistakes, of their teach er's 

aggressiveness and of their peers' laugh at them. 

In general, the findings obtained from this study revealed that the teach ers' 

beliefs and practices match each other and were also cognizant of the theory 

of affective filters and they were using the righ t practical techniques to 

minimize the negative effects of affective filters . This does not mean that the 

teachers h ad fully completed th eir roles of reducing anxiety. There were 

differences between teachers in using the techniques of selecting topics 

different motivational strategies and classroom organization. It does not also 

mean all teachers were equally su ccessful in lowering negative affective 

filters . This indicates that there should be recommendable solutions in order 

to tackle the negative effects of affective filters in speaking English and 

improving students ' proficiency 

5.2 Recommendations 

Research on improving students' language proficiency is not seasonal duty 

rather it is continuous activity. The teachers of foreign language need to 

condu ct an action research which helps them know the ultimate causes of 

their learners' problems and to find the solutions. The teachers should a lso 

strive to develop their knowledge of teaching the FL. This research, however, 

revealed that there were promising teach ers' efforts in improving students' 

English speaking skill in the school under th e study. But still there were 

gaps to be filled by teachers themselves and other con cerned bodies if the 

students' proficiency of u sing English in oral communication is concerned. 

Therefore , the r esearcher would like to recommend th e following specific 

points. 
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~ The researcher found an advisable for teachers of this school to always 

understand as there are naturally affective filters provoking situations 

exist in the class, or might be out of the classes which are related to 

cultural or social background, and or students' attitude toward 

learning the TL. Therefore, teacher should be alert to address these 

psychological factors in the class. 

~ Constructive peer error correction IS very important in language 

classes to control the anxiety provoking situations. But, surprisingly it 

was denied by the teachers who were the subject of this study. 

Different scholars recommended students' constructive peer correction 

that promotes students' acquiring knowledge from each other which 

again reduces affective filters and heighten self confidence. If teachers 

use this technique, it will be useful in increasing students' fluency in 

using the TL. 

~ According to the study, one of the challenges teachers raised during 

discussion was lack of extra time by which they can make their 

students practice speaking English . So, the department In 

collaboration with the school management bodies should arrange extra 

time which is out of formal class time. This can also create an 

opportunity to get access to native volunteer English teachers which 

are currently available in the school and the nearby teachers' college 

based on their will. 

~ The other important point to be recommended is the school should 

provide different spoken English teaching materials like 

supplementary books, audio recorded materials which students can 

simply use in the school and out of the school by duplicating for 

themselves. Such kind of techniques are also anxiety reducing. 

r Department of English in the school should facilitate an improvement 

of English as a foreign language by arranging different occasions like 

English days, English mini media, and drama in English for some 

special occasion, etc . 
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~ The other most important issue the researcher of this study wants to 

recommend is English teachers should exchange the experiences 

among themselves and teachers in neighboring English schools, and in 

addition they should conduct action researches to address their 

students' need of learning English as a FL. 
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Appendix I 

Focus Group Discussion 

No of participants - M-----F'------'T'--------'Type of 

participants- English teachers of Mettu secondary and 

Preparatory school 

Moderator - (Researcher) 
r 

Duration of discussion time 2 hrs 

The following points will be raised by the researcher (modera tor) to the 

participants, These points help to generate or to probe teachers' belief about 

the role of affective filters in second language teaching and the teachers ' 

roles in reducing these affective filters in speaking class, 

Points of discussion 

1. Knowledge (awareness) about affective filters in SL/FL teaching 

2 . The extent to which these variable affect students, speaking English 

according to the beliefs of the participants 

3 . The remedies to be taken to lower affective filters 

4 , Practical techniques used by participants to lower the affective 

variables in their respective English speaking classes 

5 , The causes of students' fear of speaking in English 

The challenges that hinder teachers form teaching speaking English 

effectively 

6. The solution to minimize the negative effects of the challenges 
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Appendix II 

Observation Checklist 

Session _____ _ Grade _________ _ 

Observed Teacher ___ _ Duration of Observation Time __ _ 

Topic of the speaking 
Activity _________________ _ 

Points to Be Yes NO 
checked 

I. Analysis of the task designed 

l.Was the task suitable for the speaking task? 

2 .Was the task interactive that most of the 
students can speak ? 

II. Analysis of teachers 'motivational strategy 

l.Promoting interactions and cooperation 

2.created pleasant and supportive atmosphere 

3.Promoted learner autonomy 

4.0ffered oral rewards 

5 .0ffered material rewards 
-

6.made use of discouraging rebuffs 

III Classroom Organization 

l. Individual work using teacher's fronted 
approach 

2. Pair works 

3. Group works 

IV Mode of error correction and feedback 
provision 

l. Constant error correction by interrupting 
students' speaking 
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2 . Constructive peer correction 

3 . Teacher's systematic correction of errors after 
tasks and giving feedback 

V. Teachers' behavior 

l. Helpful to his learner 

2. Aggressive when learners make mistakes 

3 . Friendly to his students that they do not 
experience fear 

4. d evelops a sense of humor 

VI. Students' Behavior 

l. eager to participate in every task 

2 . Do not experience fear when trying to speak in 
English 

3. Domin ance of few ta lkative students is 
observed 

VII. Other anxiety reducing activities or behavior observed: 

VIII . Other anxiety provoking activities or behaviors observed 
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Dear students, 

Appendix III 

Addis Ababa University 

School of Graduate studies 

Faculty of Language studies 

Department of English 

Questionnaire for students 

This questionnaire is designed to gath er information for th esis that is 

conducted for fulfillment of MA degree in TEFL. The findings of th e s tudy is 

h oped to contribute to improvement of students' En glish speakin g skill. The 

truthfulness of your responses will make the stu dy valid. You a re, therefore, 

kindly requ ested to provide accurate information and to be h on est in your 

respon ses . 

I would like you to inform you th at th e information you provide will be 

kept strictly con fiden tial. It is only meant fo r this study. 

Th ank you for sparin g your valuable time and effort to fill in th e 

question n aire. 

Personal Information 

1. Sex-----

2. Grade-----

3 . Age: put "-./,, in th e box. 

0 <16 

0 16- 17 

018- 19 o m ore than 21 

o 20-2 1 
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Instruction I. for question 1-4 please chooses only one alternative and 

write in the box. 

1. How often does your English teacher let you practice English speaking? 

D Always sometimes D rarely D never at 

all 

2 . To what extent you found your speaking exercise which you teacher 

makes you practice interesting? 

D Very interesting D least interesting 

D Interesting D Not interesting 

Instruction II. 

For the following requests, you can choose more than one alternatives 

and put " ...;" in the box in front of your choice 

3 . Among the following speaking activities, in which activities you ever 

participated? (you can select more than one 

D role plays 

D drama 

D presenting report to the class after interviewing some one 

D oral group work 

D debate 

4 . your English teacher, while making you practice speaking English: 

D Is friendly I a lways try to speak in English 

D Is unfriendly that I always fear speaking in English 

D Is aggressive while corrective my mistakes so I feel afraid 

D Is friendly while correcting my mistakes so that I feel free 
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5 . In your speaking class you think making mistake is 

D Punishable and it is impossible to commit mistakes 

D A part of learning th at I try to speak though my English is not 

accurate 

D Shame that my peers (partners) laugh at me 

D Shame that my teacher fells angry when I use wrong English 

Thank You 
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Appinix IV: Afan Oromo Version of the Questionnaire 

Yuniiversiitii Finfinneetti 

Mana barnootaa digrii Lammaffaa 

Faakaltii Qa'annoo Afaanii Muummee Ingliffaa 

- Gaafannoo Barattootaaf 

Kabajamaa barataa; 

Gaafannoon kun kan dhiyaateef barnoota barsiisummaa Ingiliffaa digirii 2 
ffaa guutachuuf barruu qophaa'uuf odeefannoo sassaabuufii 
dha.argannoon qorannoo kanaa dandeettii barattootaa Afaan Ingiliffaa 
dubbachuu fooyyeessuuf abbalamee kan geggeeffamuu dha.Deebiin ati 
kennitu galma ga'insa kaayyoo kanaatiif murteessaadha.Kanaafuu, deebii 
dhugaa fi amanamaa ta'e akka kennitu ni abdadh a . Deebiin ati kennitus 
iccitiidhaan kan qabamuu fi qorannoo kana qofaaf kan fayyaduu dha. 

Yeroo kee aarsaa waan naa gooteef baayyeen si galateefadha. 

Maqaa kee barreesuu hin barbaachisu. 

Odeefannoo Dhuunfaa 

1. Saala __ _ 

2 . Kutaa __ _ 

3. Umurii-kanneen armaan gadii keessaa umurii kee kan bakka bu 'u 
mallattoo "-V" sanduuqa keessa kaa'i. 

o 
o 

16- 17 

18-19 
o 
o 

20-21 0 2301 

22-23 
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Qajeelcha 1: gaafannoo 1-4 tiif filannoo tokkoqofaa filannoo mallattoo 
"...J" sanduuqa keessa ka'i. 

1. Barsiisaan Ingiliffaa kee h agam tokko akka a ti Ingiliffa dubba ttu si 
sh aakalsiisa? 

D 
D 

Yeroo mara D darbee da rbee 

Gonkuma nu hin shaakalsiisu 

D yeroo muraasa 

2 . Shaakala Ingiliffa dubbachuu barsiisaan siif kennuu h agam 
gammachiisaa dha? 

D Bayyee gammachiisaa dha D gammachiisaa dha 

D Xiqqoo gammachiisaa dha D gammachiisaa miti 

Qajeelcha 2: Iyyaafannoo armaan gadiitiif deebii tokkoo fi tokko 
olifilachuu nidandeessa;fuldura filannoo kee mallattoo "...J" 
kaa'i. 

4. Gilgaalota ykn gochaalee Ingiliffa dubbachuu armaan gadii keessaa 
kam kekess atti h irmaattee beekta? 

D Ga'ee taphachu u D Diraamaa D Hojii garee a faaniffa 

D Gabaasa a faaniffaan kutaa keetiif d hiyeessuu 

5 . Goch a isa kamitti caalaa gammadde? 

D Ga'ee taphachuu D Diraamaa D Hoj ii garee afaaniffa 

D Gabaasa a faaniffaan kutaa keetiif dhiyeessuu 

6. Yeroa barsiisaa n kee Ingiliffaan dubbachuu si sh aakalsiisu: 

D 
D 
D 

Akka hiryaatti akka an du bbadhu n a jajja beessa 

Akka hiryyaatti waan n a h in jajjabeesineef dubbachuu n an 
sodaadha . 

Yeroon dagaggoru waan n a dheekkamuuf baayyeen sodaadha. 
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D Yo on dogoggores waan hin dheekkamneef bilisa ta 'een dubbadha. 

7. Akka ati yaaddutti,kutaa keessatti Ingiliffa dogoggoruun: 

D 
D 
D 
D 
D 

Kan n ama adabsiisuudha,kanaafuu dogoggoruun gonkuma 
dhorkaa dha. 

Dogoggoruun qaama barachuuti jedhee waan yaaduuf ingiliffi koo 
sirrii ta'uu 

Qaba jedh ee hin yaadu . 

Hiryoonni koo waan n atty kolfanuuf dogoggoruun na qaanessa. 

Barsiisaan koo waan haaruuf dogoggoruu nan qaana'a. 

Galatoomi 
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Appendix V: Transcription of Focus Group Discussion 

Keys: M-Moderator T3 -Teacher three 

TI-Teacher one T4-Teach er Four 

T2-Teacher Two TS-Teach er Five 

( .. . . )-pause (*)-incompreh en sible word) 

(**)-incompreh en sible phrases (***)-incomprehen sible 
senten ces 
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M ' ! . would like to say 'Thank You" from the bottom of my heart, really, it is a 
great sacrifice ,there were many inconvenien cies and you tolerate, ,,.and 
this is a session for group discu ssion with English teachers, as you can see 
from th e paper delivered, there are some preliminary information before 

5 discussion. There are points and an objective is also raised. The points are 
simply guidelines a nd the discussion is more open and these are frameworks 
for our discussion and ... and as you know ! was with you and conducting a 
kind of observation and now we are going to discuss on the issues of 
speaking skill, and there are different psychological and emotional fact 

10 ors which I am interested to study about. So, as you can see from the 
points, the point raised on number one is about the knowledge of the 
"Affective Filter" in second or foreign language teaching ... W hat are 
affective filters? ( ..... ) 

14' M : When we teach every kind of teachings there are affective variables, 
15 psych ological factors, which affect learning process .They affect n egatively or 

positively, but in my case th e special focus is the negative one. So in 
language teaching ... eh, .. there are what we call, these terms ... ! think new for 
you ... but the idea is not new. Affective filters are psychological factors 
which affect students' learning .According to the known English 

20 educator, Krashen; affective factors are divided in to three or four. 
These are motivation, attitude self confidence in the classroom, we 
know obviously, and the other is anxiety. Anxiety is a kind of felling we 
have toward some thing, fear, eh .. . we can express by the word 'fear'. So 
these are factors ,if these a re the factors, to wh a t extent we know these things 

25 in our class? This is the main issue to be raised by the participant rather 
th an raising by my self. ( ... ).Is th at clear? 

You can raise the knowledge that you have regarding this issue. you can 
raise freely. 

T4: To me, the main problem of learning English, especially speaking, they 
30 think their partner laugh at them, and the other basic problem is 

... eh .. ,they do not have base at the ground level... eh .. .1 mean elementary 
school and at this level they do not have any knowledge and this is the big 
problem as to me. 

M : Ok ( ... J just our understanding or our belief about this issue .. ,we can raise. 

35 T3: First of all , ! would like to express my deep gratitude to you, that you 
prepare this session to discuss on our students' problem ... and wh en ! come 
to the point, to say something on the first issue the first problem ... of our 
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student (un h eara ble) when they sta rt grade 1, grade 1 - 3, when they learn 
English, they learn English as what ? .. eh ... not in English. Our former 

40 teacher taught us in Afan Oromo and this is our serious problem; next 
when we teach them ,they do not participate ,because the former 
teachers didn't initiate them in order to speak in English, they didn't 
g'ive them correction when they make mistakes, at a time we start to 
initiate them ,they fear as my colleague mentioned, that is the problem 

45 because if she or he starts to speak in English, his or her friend laugh at 
her ,therefore instead of speaking in English they want to keep their 
mouth shut. 

M : Especially, the idea 0 be raised ... eh .. .it is better if we express our 
understanding a bout the issue; our belief...is it in our class (the problem)? Is 

50 it present in our class, really present? First of all , how we ourselves 
understand , th a t is the qu estion ... 

Tl : Okay .. . to say some thing, as others said the problem exists in our class 

room when we teach English, there is fear ... in culture .. . when speaks 

. English, we laugh at. Language learning is through practice, through 

55 effort we improve our speaking ... eh ... not only teachers prefer I mean 

students, even we teachers prefer to use our first language when we 

teach English. Other subjects ... eh ... in high school are taught in English, 

but it is only when we write on the blackboard that we use the language 

Even, we English teachers, use our mother t.ongue ... (***) .. . traditionally we 

60 prefer to teach gramm ar aspect, because it is easy to teach, when we teach 

tutorial or a m a ke up class we u sually teach grammar .We do not make our 

students practice speaking, as a result fear is common. 

M : I think ... eh ... your points mainly concerned No 1 &2, and you can raise your 

idea even again. But let's go to the 3 rd idea, There are problems as you said, 

65 and these psych ological problems are prevalent in the class .. eh .. . you observed 

in reality. So these are the problems. If these are the problems in your 

students' speaking activity, wha t will be the remedy to solve these problems? 

Or what solution s have you been taking in your class to ... to lower these 

problems? 
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7Cl'4: The problems have been raised n eed solu tion . The first thing will be to train 

teach ers of English grade 1-4 up to 8.If we train them the problem may be 

solved. The other one is, in th e class, wh en we face this problem we u se 

different techniques. All students do not afraid to u se this language, there are 

some actives; by mixing these actives with the passive ones we can motivate 

75 the others to use this language. So mixing in the groups is a solution when we 

teach in the class rooms. 

M : Okay ... 

T2: Okay .. . what is common in our students speaking class is they are 

unmotivated to take part when speaking session; this is a problem. The 

80 problem is ... I think. .. they do not h ave base from lower class and they don 't 

have an exposure and because of this they have difficulty in speaking English. 

So to improve this problem teachers are expected to encourage them and 

advise them. In such ways they can improve ... mean that . .. they are 

expected to read dialogue and conversation as well as participate in group 

85 discussion. students can speak to each other and during our ... (***) ... we are 

expected to make opportunity in which they can discuss. on that time we 

supervise them and try to involve every students in class participation. as 

well as •... of course ... you see we are expected to advise them to speak. 

utter words or forward words whatever grammar it may be . We shouldn't 

90 give due attention to grammar wise. You see they fear that when ever they 

speak the grammar might be broken. So this should be avoided. When they 

think about grammar they experience fear. In this way, through process, in 

the long run it can be avoided of course. The students can improve th eir 

language, I man speaking foreign language. Tha t is what I h ave. 

9T5: I would agree in wh at he said. I agree specially in encouraging even if they 

make mistakes, and just talk, talk, talk and the more they talk they can 

improve and the teacher have to be perfect in helping them. 

M : YO'u raised important point. One of the cau ses of fear is fear of making mistakes. 

So .. . eh how ... mistake is in a sense th e source of fear we are saying so how 

100 can we deal with a mistake as a teacher according to your experience? Or from 
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your experience how do you deal with this problem, error correction? In 

speaking class, especia lly? 

T3: we, English teachers, we teach th e basic skills, not only the speakin g skills but 

the fou r skills: writing, reading, speaking and listening. With the first three they 

105 are familiar but with speaking they are not familiar, now our objective is to 

improve speaking skill. To do this, we have to give them more practical 

exercises, in order to practise in the classroom with their partner and out 

side the class ... (***)... If we advice them in order to speak with their 

partner. When we do such practical exercises out of the class, they can 

110 what? .. they can develop their speaking skill. By this, time they remove 

or avoid what? .. fear. When they make mistake, instead of insulting them 

we have to do what? We have to initiate them, we have to show the 

direction, the way or how to speak or how to say something because to say 

someth in g in a correct manner they have to practice . It takes time, therefore we 

115 have to give ch ance to ... ehm ... do more exercise. The second, encourage them 

when they give response to the given question. Next, showin g them direction 

in order they speak with their mothers, fathers or oth er persons, because 

learning by it self is what. .. It is error ... when we make error we learn more. If 

we fear to make mistake we won't improve our speaking skill there fore 

120 learning by it self is what? .. we learn a language by making mistake, there 

fore we try to do this things patiently or by enduring or by tolerating, because 

our goal is eh ... eh .. . to ... to improve their speakin g skill, there for to reach our 

goal we have to do all these things ... eh ... gradua lly ... if we do step by step we 

can solve or we can change the problem. 

125 

T2: you see, there is a saying which says "errors are not sign of failure rather 

they are sign of success". When ever you are mistaken you are learning. So 

that we should expect it and we should tolerate. Of course when Isay this I 

do not mea n we totally leave out when ever they are mistaken. It is made 

130 commonly. 

(*****) 
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There should be major errors and minor error, we shouldn't punish for 

minor error because if we punish for every errors, students might be de 

motivated and affects their participation 

135 So through process, you see, practice makes human perfect, for the 

matter of perfection. If students might be mistaken we shouldn't judge as 

their problem, this is a kind of speaking to express feeling freely and 

gradually correcting their errors is better, eh .. . I think. 

M : Okey, h e is saying tha t, we shou ld correct mistakes selectively, h e is saying so, 

140 meaning selectively, would you commen t on this idea? Especia lly correctin g 

mistakes selectively? 

Our studen ts m ake mistakes during speaking, pronunciation, gramma tical 

error, and so on .. . and h e is sayin g th at errors or mistakes [mistakes & errors 

are differen t any ways], but for our purpose let con sider as they are the same, 

145 eh ... How you can commen t on his idea? [the speaker raised his h and to re 

explain ]. 

You r idea is clear, but I wa n t to oth er to react. 

T4: May be when the students make mistakes we do not focus on but their 

error, and should be selective to correct their errors, we correct their 

150 m istakes using different techniques, not direct but in in directly way we have 

ou r techniques, using that we can correct all their mistakes 

Tl: Okey, for example, wh en studen ts ma ke error of words, phrases or senten ces, 

we tolerate, right?, bu t, verb to be for example if the way th ey u sed chan ge th e 

way they want to say and makes problem we give correction . This is wh at I want 

155 to say, but h ere to add my opinion the other cau se of fear is wh en we teach th e 

lesson, if it is n ot familiar to their experience it cau ses fear and boredom. So 

instead of sticking ourselves to the text, we sh ould simply using other 

examples. For examples if th e text talk s about computer, they may not say 

som ething but we will ch ange to the content they know in their local area, at 

160 least we initia te th em to say something. This is the way we teach them , the way 

we presen t lessen to our stu dent (xxxx) th e stu den ts can be interested and take 

part in discu ssion, and giving more focus to production aspect ... 
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T4: Our issue is I think not on the content, but correcting the mistakes. Whatever 

the content they can make a mistake, so that what we do as that time for 

165 correction matters . 

T5: The one thing I had to say is ... ehm ... I agree on (TI) idea. Some ,when there is 

practical situations students try to say som ething in English whether they 

make mistake or not. But in the classroom situation students experience 

suppression and sometimes they located back wanting not to make 

170 mistakes. So we ought to make the lessons practical to their situation. 

M : Let's come to our actual classroom, what is the cause of fear? In our actual 

context. 

T2: Of course, I raised the issue at the very beginning the main problem is their 

back ground, they don't ha ve experience to speak in English there are, some 

175 active students were freely participating In previous class, but here at this 

stage because of their age, they don't want to answer questions in English, 

they fear. In addition they don't have experien ce of practicing. 

M : Yeah, that is what is real in our classroom ... eh ... experience is one cause but 

what is th e other cause? It that only the cau se? Why I am asking this is if we 

180 know the cause, we can solve the problem. 

Can we say the problem lies only on the previous experience? Lower grade 

ptoblem? 

Knowing the cause of the problem is the part of solution. Any ways, let's come 

back to the practical techniques as language professionals. What are the 

185 practical techniques you use to lower this problem? I.e. fear, anxiety (what we 

have said), to motivate our students just using in the class? From your 

experience, in your classroom what was h a ppening? (Pause) There are practical 

techniques that you know ... 

T2: One of the method or techniques is to group students and let them 

190 discuss. Instead of giving different topic for individual students we give 

topics for learners. Then they discuss together using English. As this time 

tl!ey develop confidence 

M : Others ... 
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T4: In addition to Discussion, giving value for their activity is one technique. If they 

195 are given mark they can participate. 

M: the issue of motivating is, of course, crucial how can we motivate? For example, 

by giving credit for their work, another. 

Tl : Praising when they take part can motivate, them, giving reward, for example 

saying excellent, very good, etc.. . when they attempt to speak in English, 

200 encouraging and advising are some of the methods. 

T2: In addition to an advice providing extra practical exercise is very important. 

Student can take part when we change activities. Advice itself dose have its own 

contribution. 

T5: I'm just to say, is there any difference concerning confidence between girls and 

205 boys in your class. Boys or you think girls speak as mush as boys in your 

English subject? 

T4: No, not they are the same, boys speak more and girls fear . 

M: Ok: girls fear more that is your situation. 

T4: But .. . (Pause) 

2HI'I: I am different; there are situations or girls that can speak more than boys. 

When I was teaching lower grades girls speak more than boys Here in my class 

(grade 12) in two sections girls participate much. It is difficult to generalize. 

Some girls come from educated and a well do family speaks English well, 

because they have different faci lities than the others. 

215 To come to practical techniques, peer teaching is one technique. Through peer 

teaching they can develop their confidence. When they practice peer teaching 

again and again their affective folter can be reduced and they can be confident. 

M: Ok let we bring back you to the issue of error correction, what do you think 

about peer correction and teacher correction in lowering the affective filter? In 

220 lowering fear, and lack of confidence. How do you react to this idea? Peer 

correction and teacher correction? Or which one is better to reduce affective 

filter? 

Ppp*** you can say they are the same, your belief .. . your own view 

80 



Tl: When peer correct th eir error , students do n ot accept. They believe that the 

225 teacher knows all things, what th ey are told by their teacher, they accept I 

think, if they a re corrected by their teacher it is better. I prefer teacher 

correction. 

M : That his belief, what do you think? How do you entertain this idea or if you have 

the same view, raise , which one is help full to lower the affective variable or to 

230 lower fear (for example) 

T2: It depends up on that teach er , m ean s, the way that teacher handles (xxxxx) 

M: Ok, new idea? 

Ok, we have discussed ... eh ... the cause of the problems and the solution, of 

course? So you think that there are ch a llenges to perform these solutions in the 

235 class. We h ave raised some practical techniques, for example, let the students 

oral Presentation in the class, eh .. . praising them , providing reward and so on ... 

Do you think that there challenges to perform these techniques according to 

your class? Or constraints these can be class size constraint, financial 

constraints and so on .. we can say many things or culture aspect if you take? 

24(1'1: There are problems, right? We ran to cover the portion and large class size 

(xxxx) 

T2: As I h ave said earlier they have no expenence. So when we use groupmg 

techniqu es they use their native language but we encourage to increasing their 

English. But still they prefer to u se the local language. 

24~3 : In addition to his opinion our students have no experien ce or exposure. But 

wh en they start to speak English , we h ave to initiate. Still some students h ave 

a s interest. 

M: what I want you to say for example time con straint? I h ave seen the teacher 

conducting debate between students . So all students can participate in such 

250 kind of activities in 40 or 45 minutes? So I think there should be same extra 

time to just make our students practice speaking English . What do you think, 

for example, you do h ave a mini media in the school. Have you made same 

arrangements in order, English media and so on ... ? Or English clubs in which 
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they can improve their speaking skill, reading skill by itself, rather than 

255 speaking. But for our case, speakin g. That is my question 

T4: First semester, there was English club, but now it is not active. By making 

students participate in this club ... 

T2: Of course this can't be good solution. Because, you see, you know some 

parents might not be educated. This can be foe few students. 

26Cl'3: The best thing we can do is advising them. When they pretend some dialogues 

or conversation first we advise them to read, and close by reading again and 

again they can improve their English though practicing they can improve their 

skill. Now, our objective is initiatin g them or advising them. If they practice by 

them selves, it is possible to speaking, by reading some sentences and close 

265 their exercises books or text s, they can speak orally. If they act in this way, in 

long term they can wh a t? They can avoid fear and they can act this speaking. 

We teachers are not speaking English in sch ool compound, there fore if we try, 

if we ourselves start to speak in English we can initiate them. We are not 

volunteer to speak in English in sch ool compound, because if we start to speak 

270 in English, our colleagues may laugh at us. For this reason we to speak in 

English rather we prefer to wh at our m outh and we use our mother tongue . If 

we started our students we energize them or initiate them and they act as us. If 

we start our students will start to improve their speaking skill or other skill and 

we must advise them to do m ore by them selves. You know these days our 

275 learning method is what? Student cen tered not teacher centered . We give more 

chances for them. If they practice more with their partners and they can remove 

fear and they can improve their skills. Giving opportunities, if we give them 

opportunity they can improve it with out boring. 

M : Final question, the last one . 

280 There are different partners to promote this skill, not only teachers. If there 

something you expect from department, from the m an aging bodies or from the 

ministry of Education, som ething to improve concerning the m aterials, and so 

on? If there is a kind of assignment that can be raised by you? If this is done by 

dep't . .. and so on ... 
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28Tl: What I want to remind our department is it should bring about change starting 

from itself and arrange department meeting to be conducted in English. If we do 

this other can share our experience and the director can do the same. Our 

student can learn fro us and can have confidence. 

T2: T?e other very important thing let the school management arrange some extra 

290 time (out of normal time table) in which students practice English. Fortunately 

we have foreign teachers here and with these volunteers it will be the best way 

of helping students. 

M : Let's come to an end. I really thank you again and again . Have a good time . 
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