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CHAPTER ONE

1. Introduction

1.1. Background of the Study

Education, like other discipline, makes use of research to a great extent to
improve the quality of teaching and learning process. Regarding this Seyoum
(1998) states that teaching and research in education are complementary. This
can show us research, teaching and learning in education have a symbolic
relationship that is the contribution of research to teaching and learning and to
the quality of education on the one hand, and the opportunities that teaching

creates for research activities to be undertaken on the other hand.

Derbessa (2000: 178) on his part added that research is an integral part of
education in at least two ways. First practitioners often require conducting
research of one kind or another in the course of their work. Secondly,

practitioners benefit from others' research as a means to improve their practice.

In the educational sphere, teachers occupy a central place that affect the
quality of students’ learning which ultimately impinges up on the quality of
education of the nation. Regarding this, Hopkins (1993: vii) stressed that the
outstanding characteristics of the professional (teacher) is a capacity for
autonomous professional self development through systematic self study,

through the study of the work of other teachers and through the testing of ideas

by classroom research procedures.

Traditionally, it was believed that research is an activity carried out by people
in higher education in order to acquire a research degree, or in order to fulfill a
contract made with different research organizations. But curriculum movement
in 1960s and early 1970s introduced the idea that teachers could be involved in
researching the issues around and in their classrooms (Mitchel, 1985). In

Britain, it was in 1967-72 that teachers were encouraged to do action research



to facilitate students learning and to pinpoint the problem that emanate from
the implementation of new curriculum (Elliott, 1988:79). The idea of teachers

as researchers emerged as a result of the following two reasons:

¢ It emerged as a solution to the problem of implementing curriculum

innovations in classrooms.

e It was linked with a process model of development, which posited

curriculum, and teacher development as one and the same enterprise.

By the same token, in USA, teachers began to use action research in the mid

1950s (Mc Neil, 1996 in Yalew, 2000:253).

These points reveal that through classroom researches by teachers, curriculum
improvements are possible and teachers expand their own understanding of the

curriculum through doing it and researching it.

Today, research has been considered as one of the key tasks of institutions of
higher learning not as a matter of formality but teaching and research have
been recognized as a twin broad function of higher education. Supporting this,
Neumann and Lindsay (1988:85) said, “Basically the function of most higher
institutions in the world are teaching and research in combination.” This is
because teachers in higher educations in order to provide proper help to their

trainee, they themselves must be educational researchers.

Different writers also indicated that educational research is one of the basic
components in higher education in general and in teacher education in
particular. In line with this idea, Hummadi (1998:46) reported that University
and College teachers should integrate teaching and research and thus, the
expected amount of time, which must be spent on research and on teaching,
must be clear in terms of employment. The Education and Training Policy of
Ethiopia (TGE, 1994) stressed that higher educations need to be research
oriented and the legislations of higher learning institutions consider research as

one of their primary tasks. This clearly indicates that teachers in colleges are



required to carryout researches and institutions should at least have the intent

of becoming teacher-and-research centers.

Of course, various types of research methodologies could be employed to study
different kinds of educational probleins. However, as to Hopkin (1993), one
particular research methodology that has been found to be quite amenable and
appropriate in order to bring about improvement in the practice of the teaching

— Jearning process and school management is action research.

The idea of using research in a 'natural’ setting to change the way that the
researcher interacts with that setting can be traced back to Kurt Lewis, a social
psychologist and educator whose work on action research was developed
throughout the 1940s in the United States. "Lewis is credited with coining the
term 'action research' to describe work that did not separate the investigation
from the action needed to solve the problem "(McFarland and Stansell, 1993:
14). Topics chosen for his study related directly to the context of the issue. His
process was cyclical, involving a "non- linear pattern of planning, acting,

observing, and reflecting on the changes in the social situations."

(Ferrance, 2000:7)

Stephen Corey at Teachers college at Colombia University was among the first
to use action research in the field of education. He belied that the scientific
method in education could bring about change because educators would be
involved in both the research and the application of information. Corey

(1953:70) summed up much of the thought behind this ﬂedgling branch of
Inquiry:

We are convinced that the disposition to study. . . the
consequences of our own teaching is more likely to change and
improve our practices than is reading about what some one else

has discovered of his teaching.
Curreutly, the growing shift of paradigm in Ethiopian education system is
followed by a shift of direction in the management of education. That is the

former centralized system of education is changed to decentralized system of



education. Besides, the different educational activities (curriculum
development, evaluation, teaching and research) in the centralized system that
were separate, hierarchical and specialized activities are now integrated at
school level to improve learning process. This is with the belief that the
centrally developed curriculum has some implementation problem for the
reason that it does not consider the situation of individual schools in which the
curriculum is going to be implemented. This requires teachers and school
officials (deans, principals, etc) to develop the knowledge and skill of
curriculum development and implementation at school level that is appropriate
for the context. This inturn requires teachers to critically and clearly
understand their school and classroom conditions. As a result of this shift, the

need for developing teachers’ skill in action research is fundamental truth.

Regarding the shift of paradigm, the Education and Training Policy of Ethiopia
(TGE, 1994: 7) advocates the need for strengthening problem solving capacity.
Besides, the Ministry of Education has made the commitment to extend
research activities down to the school level. Furthermore, one of the objectives
of college teachers is to prepare teachers who will conduct action research to

solve teaching learning programs with in the school (MOE, 2003: 37)

Based on this the Amhara College of Teacher Educations are expected to fulfill
the requirements set by the Ministry of Education (MOE) by conducting action
researches which is primarily applicable for the understanding of change

processes in their institutions along with their teaching.

In this study therefore, an attempt was made to analyze the current level of
college teachers’ engagement in doing action research, the most critical factors

that influence the development, survival and utilization in Amhara Colleges of

Teacher Education.
1.2 Statement of the Problem

In Amhara Colleges of Teacher Education, teachers are {requently heard

criticizing most educational research works as something irrelevant to their



lives and their findings to be very difficult to put into practice. This is because
first, most research works in the colleges have been carried out by outside
researchers (MOE, REB and the like) who do not conceptualize the real
teaching learning environments as the teachers themselves do. They usually

regard teaching from the theoretical perspective.

Therefore, most educational research findings are found to be of little use to
teachers because of the differing conceptions researchers and teachers have.
Second, research in education is usually conducted using the approach known
as psycho-statistical research paradigm. This approach applies tightly
controlled experimentation and the testing of hypothesis using randomly
selected groups through the use of statistical analysis. Habtamu (2000:7)
stated that the major "complaints" in Ethiopian education researchers are the
quality of the research done is not as could be and most of the studies are
survey, questionnaire and observation. Here we can understand that psycho-
statistical research paradigm approach to educational research is problematic,
particularly if its results are to be applied to classrooms. Many scholars also
advocate that it is very difficult to draw random samples in educational settings
since there are many contextual variables (Socio-economic, background,

community culture, teacher personality, etc. . .) in schools and classrooms that

would affect the results.

Therefore, mainly because of the above two reasons the traditional approach to

educational research is found to be less useful to teachers particularly at

classroom levels.

According to Hopkins (1993) classroom research is considered to be an act
undertaken by teachers to promote their own and/or colleagues' teaching. It is
further used to test the assumption of educational theory in practice. It is
believed that teachers by conducting research in their own or colleagues'

classrooms, they can take increased responsibility for their actions and create a

more conducive teaching - learning environment.



In recent years teachers have adopted the label 'action research' to describe
their particular approach to classroom. research. In Dave Ebbutte' (1985) view
(as cited in Hopkins, 1993: 45), action research “ . . . is about the systematic
study of attempts to improve educational practice by group of participants by

means of practical actions and by means of their own reflection up on the

effects of these actions”.

Considering these facts, the legislation of Amhara Colleges of Teacher
Education stated that college teachers should be engaged themselves in
research activities to untangle the problems they encounter in the execution of
their tasks. As to the legislation of Amhara College of Teacher education, the
academic staff members are expected to devote 25 percent of their time and
effort in research activities. For this purpose, the research and development
committee has been organized and are expected to devote 75 percent of their
working time and effort to the realization of research activities of the colleges
(Preparing research proposals, conducting research works, organizing research
seminars, workshops, establishing work procedures . . . etc). So as to
encourage teachers to do research different preconditions are also fulfilled by
the legislation and the colleges. In the legislation, teachers who carryout
research and producing articles for publication are encouraged through
promotion from one academic rank to the next. They are also encouraged by
minimizing their teaching loads and different responsibilities. In their colleges
teachers are encouraged to do research by being provided with higher diploma
program (HDP) training so as to be equipped with appropriate action research

skills. They also get incentives and honorarium for what they do.

Based on these preconditions and the researcher experience in teaching in one
of teachers' training colleges in the region no one has also conducted research
regarding teachers’ involvement in action research in Amhara College of
Teacher Education; the study is initiated to investigate the whole efforts made

by college teachers and the problems that constrain in conducting action

research.



Thus, the main purpose of this study was to explore teachers' action research
practices in Amhara Colleges of Teacher Education. It would attempt to analyze
the competence of college teachers in doing action research and how well they
practice it for the purpose of improving the teaching learning process and their
own professional competence. More specifically, it was designed to find out
possible answers to the following basic research questions:
1. Do college teachers involve in doing research using action research
methods?
2. Are college teachers knowledgeable and skillful to conduct action research?
- Were college teachers trained in doing action research?
- If so what kind of training did they obtain with regard to action
research?
3. What are the attitudes of college teachers towards action research?
4. What are the problems teachers encounter in conducting action research?
5. What possible suggestions can be forwarded to increase teachers'

involvement in conducting action research?

1.3 Significance of the Study

Investigating the involvement of college teacher in action research is hoped to
have invaluable contributions to instructional process from many perspectives.
Accordingly, this study is assumed to have a significant role in contributing to
the quality of teaching. Then, it is hoped to have importance in raising action
research awareness of professionals in Amhara Colleges of Teacher Education

so that action research could be employed in teaching.

Further more, this study may be of help to all those concerned with teachings
such as teachers, curriculum experts, education research institutes, and
educational authorities. Finally, this study may serve as a spring board for

people who are interested in conducting further study in action research.



1.4 Delimitation of the Study

Even though the researcher believes that the need of action research is
paramount and may need wider coverage at the various levels of educational
systemn, the scope of this study was delimited to investigate college teachers’
involvement in action research, in Amhara Region. The Region is deliberately
chosen for the study because of the fact that the researcher has been working
in Debre Birhan CTE which is one of the four governmental CTEs in the Region
hence access to data and communication with teachers and school officials can
be easily attended. Currently, there are four governmental CTEs in the Region.
Among these two colleges (Gondar CTE, which is far away from other colleges
and from the researcher, and Debre Markos CTE, which was used in the pilot

study) were not included in the main study. Thus, the study was conducted on

the remaining two (Debre Birhan CTE and Dessie CTE).

1.5 Limitation of the Study

In this study, document analysis was planned to be used as source of data to
check teachers’ practical involvement in action research against their personal
profiles across the two teachers’ training colleges. However, it was not possible
to get lists of action research results in terms of teachers’ levels of qualification
and levels of teaching experiences from documentary sources. As a result, the
researcher could not assess teachers’ action research contribution in relation to
their personal profiles. Even then, all possible efforts were made while
designating the questionnaire and the interview to gather relevant and
adequate data. Moreover, some college principals were interviewed to check

teachers’ responses both to the questionnaire and the interview.



1.6 Cperational Definitions of Key Terms

Action research - is a type of applied or decision oriented research, but
with the stipulation that the researcher is the same person as the

practitioner who will make and live with the decision in Amhara Region

CTE.

Research setting - the chosen fixed environment in which the research
is conducted in Amhara region.

Research and development committee (RDC)-elected body
encompassing members who are expected to mobilize research work at
colleges’ level.

Teaching load - teaching work load which is measured by the contact
hour of regular work time in a week.

Pilot - study - pre- test in which tools of data gathering are examined for
their consistency or appropriateness for this study.

Triangulation- a procedure of using different data sources and a
combination of different tools to obtain a more comprehensive data on
action research issues.

Attitude- refers to the perceptions, beliefs, and opinions of college

teachers have towards action research. It can be positive or negative with

intensity ranging against.



CHAPTER TWO

REVIEW OF RELATED LITERATURE

As stated earlier, the purpose of this study is to explore the involvement of
college teachers' in action research, in Amhara Region. This section of the

paper, therefore, discusses basic and relevant issues raised in the available

literature.

Briefly, an attempt has been made to highlight the different definitions of action
research, a brief history of action research, types of action research,
approuches of action research, major characteristics of action research,
comparison of action research with other forms of traditional/ formal research,
steps and processes of action research, action research - a manifestation of

teacher development, pros and cons of the validity of action research as well as

major factors in doing action research.

2.1 Conceptual Framing

Action research is one of those terms that we hear quite often in today’s
educational circles. But just what does it mean? If we ask different people to
define action research, we may find ourselves with different responses. As its
applications vary with time, place and settings, scholars find it difficult to give

action research a comprehensive definition. Most definitions are functional

others are operational.

To begin with somewhat general let's see what Cohen and Manion (1994) stated
and Stephen Corey (1953) considers conventional. They take action research as
'a small scale intervention in the functioning of the real world and close
examination of the effect of such intervention.” This means that action research
in education is a small-scale practice of the practitioner (the teacher). Unlike
traditional research, which requires government interference for aspects of

frameworks and resources, it focuses on only a particular problem (at a small

10















































































































































































































































































































