




















































































































































































































In order to promote mutual involvement accountability and mutual gains teachers and parents
need to make strong relationship with each other’s trust and respect are essential to build
collaborative and interactive partnership between teachers and the parent. This participation and
partnerships promote the sharing of ideas and learning from each other to benefit children both

today and in the future (Beaty,1988:23).

Various research evidences have shown that parent school partnership in early years is immense
important for children’s overall development .The kindergarten working in isolation from parent
is impotent .Cooperation between both parties will benefit the kindergarten and fosters parent
positive attitudes toward the school so that they can support the understanding of the purposes
and methods of kindergarten and working constructively to the teachers .They can also have a
chance to gain more realistic pictures of their c¢hild’s strengths and weakness. Children are also
benefited from joint work of institutions for their welfare .It can foster confidence independence
and increase the chance for greater achievement and stimulate whole some attitudes toward the
teachers and the program (Dicker and Dicker, 1988:132; Heffernan, 1960; 357). But as the

interview data excerpt of the teacher assured;

The parent involvement with the school is unseen. Though we have been complaining
them to involve with the kindergarten school issues, they hesitate to come and participate

as a result we prefer our silence [TTO1].
In relation to this (TP 05) strengthened;

It has been great difficult to have positive involvement of parent with the matter of
kindergarten. So if the issues belong to us, it is the time to discuss about it .He added
even we didn’t talk with the programs of the kindergarten each other, we thought that the

program belonged to the government.

As can be seen from the data presentation of the parents involvement toward the kindergarten are
challenging in the studied schools. It depicts that the parent’s involvement in the schools as
whole and relationship among them is negative. Mean while the relationship between parents and
the teachers is very weak .The parents also don’t have close relation with their children other
than buying a single sheet of paper .They believe that a single 16 sheets of exercise book would

be enough to proceed the whole course. As the researcher observed students themselves are not
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well dressed and ready for learning in all aspects. They never wash their faces, hairs, legs and
skins properly and don’t wear shoes in all the schools except some Tercha town administration
kindergarten students. This resulted from the poor relationship between the parent and the

teachers and parent with their children.
4.3.2 The involvement of government and non government

Regarding this issue, the zone and woreda education office expert and kindergarten teachers as

well as parents were interviewed.

As explained by Regional or zonal adopted strategies and manuals that specified the program to
the government. Therefore, the program has been supported by the community at whole and by

the government partially.
The Zonal education department expert told that:

We had been worrying and influencing the woreda and the community for not getting the
proper direction of the kindergarten programs .As a result, we imposed the woreda and
the kebeles for its fullest responsibility but know we had got the curriculum frame work

from the region to act accordingly [ZE05].

Besides the zone education department expert the woreda education office expert has responded

as follows:

Thinking about the block grant- budget and the like is rather shame from the woreda to
the issue of the kindergartens. We are only responsible for sending teachers otherwise
kindergarten schools should be subsidized by the kebele and NGOs. Even we haven't got
enough certified teachers to send for them. Therefore it is better you to ask the

responsible bodies [TEOS].

Moreover, there wouldn’t be any nongovernmental organization in the zone that has been
concerned with the issues of kindergarten. Therefore, the zone has not got any support NGOS to

kindergarten schooling.

Those few NGOs who support the kindergarten schools they have come with their objectives of

expanding church and missionary doctorine. Example, the catholic missionary has only
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supporting the students and the minorities with their priority designed objectives. As the teacher
informant responded, we have been asking the neighboring catholic missionary delegates to
support with kindergarten education, but they responded that we don’t have any extra budget that

we planned to help the kindergarten [MTOS].

In addition I interviewed the USAID director and delegate who work in the area of primary

education in Dawuro zone he mentioned as follows:

Our aim is to work with quality of primary education in the region. We don’t have any

plan to support the kindergarten schools (Regional USAID Director).

Therefore, the supports and provisions given by government and non government organization (o
pre schooling are not seen. And also the zone, the woreda and the communities are not aware of
the budgets of the kindergartens. Yet, the curriculum frame of the regional manual doesn’t
identify the exact budget to the kindergarten students as it indicates the primary students grant
Fees .This shows that still preschool education has not received due attention from all stake

holders.
4.4, Discussion .

The findings show that the learing experiences and activities involvements of stakeholders and
the physical environments of preschooling are the most serious challenges that deterime the
provision of kindergarten education in Dawuro Zone. As indicated by the interview excerpt of
zonal and woreda education department experts, the kindergarten schools have been taught by
different:-teaching texts, experiences, methods, objectives, professionals, levels, time schedules
and plans of budgets.Concerning the professional or trained teachers the finding shows that the
leachers are not given effective preservice and inservice trainings so that they couldn’t impart
desired knowledge and experience to the students.Moreover, those partially trained teachers
don’t have common understanding about the teaching —learning process due to the absence of
training institution in the zone. Hence forth, some were trained by Ambharic, others were trained
by Afan Oromo and some others were trained by Wolayitigna language Furthermore though
some teachers served for many years (averagely 5 years), they were not given workshops.,
seminars and any kind of trainings.However, Woodfield (2004:98) states that preschool teachers

must have the knowledge and understanding of all aspects of child development including
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theories and approaches to learning, how to combine and apply pedagogical knowledge and
understanding, multisensory learning and teaching approaches for young children and safety

issues and application in practice.

The data reveals that different aged students are learned in the same kindergarten grade with
identical time frame.But the curriculum frame work of (MOE, 2009: VIII), the kindergarten
programmes will be led by different levels and ages considering their respective time
allocation. This shows that there have been discrepancy between the curriculum frame, and the
actual implementation of the kindergarten programme with regards to time, plan, level, age. and

budget utilization in the zone.

The present study also reveals that the kindergartens are being taught by different kind of text
books as the schools get nearby. However, according to Miller and McDowelle (1993) the
curriculum in Preschool education should demonstrate centeral themes,and integrated areas of
development;designed to accommodate a broad range of abilities and personalities; employs
sound and consistent and documentation procedure; integrates objectives,methods,materials as

well as implemented by teachers who have formal training and experiences.

The data shows that the contexts of the physical environments, where the teaching learning
activities take place are not participatory and promising to the newly seedlings. Hence, as the
data presentation result showed that the manja and mana ethinic groups are not included in the
kindergarten schools in the sense that preschooling is not mandatory to them or the programme is
not essentially important to everyone else.The class room management and the assessing
techniques are ineffective and poor due to lack of knowledge and understandings of teachers to
the methods, and strategies.But, Neaum and Tallack, (1997:71) stresses a multimeasure
assessment will provide a more valid and comprehensive picture of the child. It also provides
continuous feedback between teachers, children and parents.Particularily, observation with a
clear focus and purpose is more rewarding to identify particular needs; strengths and weakness of
children.Miller and McDowelle (1993:85) also supports that effective management of class room
and proper arrangement of materials in it can provide organization structure which will
maximize learning opportunities for children in the classroom.Well arranged classroom
encourages children’s independence and self help which is a fundamental goal of preschool

education.It provides easy choices and self serving.
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The data also depicted that the indoor and outdoor space, the learning materials and equipment
and the play ground in the preschools are inadequate and not available.As the observation data
reveals that the space for clothing, storing and personal possessions and small group works are
not available.The rooms are even not fenced by proper walls so that students can see everything
around the campus.The play equipments, play rooms,lavoratories, washrooms, kitchenrooms,
restrooms, dinningrooms, and clearfloors are not available at all.However, (Christine and Jill
1999) underlines that adequate and properly selected materials and equipment provide more
opportunities for children’s group and individual play .Play is an important contributory to the all
round development of children in the kindergarten.Hence, children should be provided with
adequate and properly selected play materials and equipments.Similarly,the standard adopted in
the region(MOE,1987E.C),points out that play,work and other child directed methods as the

main medium of education for all round development of children in the kindergartens.

The interview data presents that the involvement of different stakeholders in preschool education
is not adequate.This poor participation resulted from the poor relationship among the parents, the
teachers and the students.The attitudes and awareness of stakeholders in participating the
kindergarten program have also influenced negatively.In relation to this Choudhury (2002)
reveals that the relation the teacher has with the parents, enable the teacher to create a
healthy.secure and lavourable environment for the child in the preschool.Homeschool relations
are promoted through different ways such as home visits,parent’s interview or individual
meetings,parents and teachers meetings, parents’participation in school programmes, material for
parents and parents counseling by preschool teachers,parents participation in school programs
with their children.Such participation can be set by having the organization of children’s festivals
on which samples of children’s work can be exhibited in a short programme of half on hours
duration by the children and games for parents which can entertain both the parents and children.
[n addition participation in school programmes can be done through the invitation of parents on
picnics and outdoor trips prepared by the preschools.In these conditions many interested parents
may lend a helping hand to staff in arranging the transportation or fulfilling any other

requirements (Ibid).
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Similarly, Sadck (1996) stresses that parents should be recognized and respected as children’s
first and continuing educator and consulted as partner in any decision making process related to

their children’s education.

As indicated earlier the extent of parent school relationships to assist children learning is low. In
many of the kindergartens working with parents had never been prioritized. Most parents, lack
clear awareness about the objectives and activities of kindergarten education. Teachers also lack
professional initiatives, commitments, and responsibilities to.form and strengthen partnerships
overcoming mainly knowledge barriers.Further, the use of effective mechanisms to work with
parents, were not a well established features of most kindergartes.As a result, the kindergartens

fail to promote effective partnerships with parents as recommended in the policy.

Besides, government and NGOs focused supportive services and special attentions given as part
of formal education were insufficient in relation to the policy demands. Because, the [indings
disclosed that the great majority of kindergartens lack essential support from the government
particularly from zonal education department and woreda education office. Supportive services
interms of teachers’ training (preservice and inservice), preschool monitoring, supervisions,
controlling standards, and provision relevant to text materials, policy and curriculum materials
and budget were very minimal. The NGOs also didn’t give even a little attention to kindergarten
schooling eventhough they were striding, to bring quality education in the zone.
However,(Seigel,2004:4) suggests that one of the recent trends, in preschool education is that
various agencies such as providing bodies, non govenmetal organizations, and the community
undertake kindergarten education. Where as, the role of government is visible in policy and
curriculum development, ensuring standards and controlling, training of teachers, administrators

and supervisions.

Likewise, in Ethiopia, the program action plan of ESDPII (2002:9) outlines the private sector
non-governmental organizations and the community as major supporters of education.The
sovernment plays crucial role; in policy and curriculum development, standard setting, provision
of supervision, training of teachers and encouraging investment in preschool programs. These
have been adopted and functional in SNNPR education bureau but the actual implementation in

the kindergarten school is not practiced.
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CHAPTER -5
5. SUMMARY, CONCLUSION AND RECOMMENDATION

This chapter discusses about the summary of findings, conclusion and recommendation of

the study.
5.1. SUMMARY

Different researchers have seen the issue, of kindergarten /preprimary/ pre schooling from
different perspectives, for example, Yemane Gama (2006) has seen the problems of kindergarten
schooling from the perspectives of quality, TemesgenYadeta (2007) has seen the issues from
policy perspectives, Buzunesh W (1983) summarized it from evaluation of curriculum
implementation and Tirussew Tefera (1979) sees education of preschool children. All the above

researchers have seen from divergent perspectives and tried to put their findings as accordingly.

However, in this study I have tried to see the challenges of pre schooling from stakeholders’
points of view potential challenges in the physical contexts, teaching learnig materials,

availablity of professionals and the outdoor and, indoor spaces.

According o the study structure, the stake holder’s participation has been seen as the most
contending issues in the pre schooling, Hence improper participation of stakeholders, would lead
(o loss in the kindergarten schools. As a result, education could not be processed without the
proper guidance and directions of its stake holders. Secondly, as indicated by the study, if the
physical contexts and the teaching activities are inadequate and disorganized, the whole outcome
ol the kindergarten program would be lame and bent that need great effort to be rehabilitated
Therefore, here, the study has revealed the process of teaching and the physical environment as

the biggest issues.

Based on the above specific challenges that seem to be realized in the Dawuro context, the
researcher used qualitative study to explore the case in the existing selected schools. Since the
study employed multiple instrumentations methods in order to explore the case of preschool case
study in the broadest sense. The instrumentations are interviewing, focused group discussion
observation and document analysis. The interview, focus group discussion and observation were

practiced in the Dawuro zone in two woreda schools. They were Kechi, Waka, Mari, Tocha and
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Tarcha. Whereas the document analysis technique was employed in Southern National
Nationalities Regions Education Bureau and Dawuro Zone Education Department and in the

studied five schools in checking and recording the essential documents and educational abstracts.

The schools are kechi and Tocha (Tocha woreda) and Waka and Mari (from the Mareka) and
Tercha kindergarten (from Tercha City Administration). Thus the schools are so selected for

their proximity and betterment of others.

In light of these appropriate instruments were prepared for ten kindergarten teachers, six experts
and thirty focus group discussants in the studied woreda schools and records and directives were
also observed .The data then were presented and analyzed. Therefore, in light of the presentation

and discussion the following findings have obtained:
5.1.1.The content and activities in the kindergarten schools

These issues are the biggest concerns in 'the educational system to utilize the proper
communication between the learner and the learning and the teacher. As indicated by the study,
these activities are training and recruiting of teachers, the grades and time allocation, the
curriculum and medium, the administration & budgeting ,the inclusive education and
programmed instruction .As the discussion shows that these activities which are the system of

education is insufficient.

For instance 60% of the kindergarten teachers in the studied woredas are untrained though taught
averagely for about 5 years. Moreover, the teachers have not taken any training and workshops
& seminars. They government also does not recruit the kindergarten for training but hires
untrained ones or gets the trained from the market without considering the medium of instruction

they already trained. The zone also doesn’t have any teachers training institution.

The data presentation also show all students are learned in identical classes; classes are not
divided by their kindergarten levels considering the ages of the students .Consequently, the
whole students i.e. nursery ,late kindergarten and upper kindergarten are being learned three
hours a day but the curriculum frame work differs their allocated time in their stages. The

subjects and the length of periods used also differ from school to school.
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The contents of teaching activities and the medium of instruction in the studied schools are also
different. Thus, some schools use the old kindergarten books and grade one text books others use
their own teaching materials other schools use commercial teaching materials and texts .The
schools also use different teaching media with different time frame work for different subject,
excluding aesthetics- This subject is not learned as subject but taken as rest time to play outside
without teacher. Mother tongue (Dawurogna language) is not considered due important in the

schools as well.

The kindergartens are also not led by proper administrative bodies and budgets. Thus no proper
budget and administrative personals are assigned to run the kindergarten system .Even the
schools are led by teachers as directors and no directors and administrative personals are seen in

the compounds .Yet, the newly designed curriculum manual shows no block grant budgets in its

lines.

To achieve millennium goal no inclusive and special needs education are seen in any studied
kindergartens .Marginalized minorities are also not seen in the studied schools .There is no

special needs education teachers as well.

The discussion shows that there would not be any plan in the schools hence the whole systems
are led unintentionally and haphazardly. As a result no annual plan, weekly plan, daily plan and

administrative plan are activated in the studied kindergartens.
5.1.2. The physical environment of pre schooling
L)

As indicated by the presentation section, the specific issues categorized under this sub topic are
contextual or situational analysis, the class room management, assessment and recording and the
outdoor and indoor activities. The presentation of data shows that these schools factors are
inappropriate, insufficient and not conducive .As a result; the context does not include different
peoples and races. The manjas and manas minorities are not inclusively taught in the public or
community schools rather they are learned in their segregated boundaries with few neighboring

malas.

The class room instruction seems to be disorganized and unskilled .Thus; the teachers do not use

the various teaching methods and strategies. There would not be active and student- centered
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teaching methods because the teachers preliminary do not know the versatile teaching
approaches. Moreover, the teacher is the only important person in the class room he no worries

about students participation.

The teachers also use question and answer, and paper and pencil test to assess and evaluate
students progression .They do not see the cons and rods of the students activities from divergent
views. All the students are judged by stereo type teacher’s experiences. No assessing techniques
were used in the school. Besides, except the single student’s daily attendance, no records are

seen 1n the schools.

The outdoor and indoor activities are insufficient and inappropriate. All the outdoor activities, do
not full fill the standards that are indicated by quality assurances .To mention some the toilets,
the play equipments, the locally available teaching materials, fosters, kitchen rooms, rest rooms
are not available. Nevertheless, the whole outdoor play grounds in all schools are adequate to the
proportion of the students. The indoor spaces of the schools by far are unreachable. Thus, the
regional abstracts report reveals the teacher-pupil and the teacher section ratio of 2000 — 2002
E.C is 44 and 24 respectively in the zone. However, trhe observation list shows it 76 and 71

respectively. Thus, the class and the students are staffed and crowded in the studied schools.
5.1.3. The involvement of stake holders in thé preschools

According to the discussion results, the students’ parents, the teacher, the government
participation and involvement is not promising in the kindergarten schools. This shows that there
wouldn’t be any organized parents teacher association (PTA) and kebele education training
board (KETB) in the schools. As a result, the relationship between the teacher and the student,
and the students and their parents is poor. By implication the students are also not equipped and
dressed. The government (the Dawuro zone & woreda education experts) also  blames that the
kindergarten programs seem to be laid on vacant. They bombard on the kebeles to take the full
responsibilities without creating awareness to the kebeles. The kebeles also hesitate to take its
responsibility without proper guidelines and directives. The non-governmental organization
(NGOs) like USAID/CSPP are also unaware of the program despite they are striding to bring the
quality of primary education in the zone. Moreover, the government, the NGOs and educational

experts are unaware of the currently launched “zero grade’ in primary schools and their
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relationships and functions with kindergartens. However, the due attention is given by the
government for “zero graded’’ six ages and the corresponding six aged public kindergartens are

neglected.
5.2.Conclusion

Based on the findings that were resulted in the challenges and practices of pre schooling in
Dawuro zone, the following conclusions were drawn in relation to the basic issues. The basic
issues (questions are the contents and curriculum activities which are interlocked to didactic

]

principles, the physical environments and the stakeholders’ involvements in the pre schooling).
As indicated by the findings the points which were risen in relation to the contents and curricular
activities seem to be disorganized, mismanaged and unplanned. Thus, the curriculum (Contents,
the medium, the trained man power, the program, the management and financing, and inclusive
education were not seen as significant factors in preprimary education in the believes or attitudes
that the preschools are unimportant and under seen by the government and the community. As a
result, the whole activities mentioned above are accomplished in the schools haphazardly and
unsystematically. No these systems are understood and planned ahead of the time, the process
and the personals. No directives and manuals are flown since the beginning of the programs in
the zone. The physical environments where the actual teaching learning activities are going to be
taken place are vacant. Hence, the settings, the outdoor and indoor activities are not conducive
and attractive for the young siblings. The whole schools physical atmosphere is threatening and
jeopardizing in this 21" C. Furthermore, the relationship between different stakeholders is null.
No right personnel’s and stakeholders appeared in the studied schools except the teachers and the
students. The preschools are marginalized from the society and responsible bodies but the

corresponding aged primary schools are given due attention in all aspects of their needs.
5.3. Recommendations .

The findings show that the challenges and practices of pre schooling in Dawuro zone are
multifaceted and interlocked from different perspectives. However, the researcher tried (o
explore it from three mutually interrelated and exclusive situational factors and managed to
categorize under the contents (curriculum process, physical settings and stakeholders™ points of

view). Therefore in light of the conclusion the following recommendations are posed.
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Teaching- learning is held between two or more than two channels of communication. In
order to make the communication effl'ective and prudent the teaching and learning
experiences and materials should be designed with appropriate directives and medium of
education. These activities and experiences are sprayed to their pupils by the trained
teachers in scheduled time frame work. Still to run the programmed activities the essence
of administrative bodies or experts are mandatory. The administrative bodies have to
identify the needs of the learners and the learners themselves ahead of time. Theses the
whole teaching learning activities and systematic processes need one core goal- the budget
in every education institution. Therefore, kindergarten schools should be granted by the
budget, taught by trained teachers, led by skilled personnel’s, learned with uniform
experiences, instructed by standard medium, led by planned time, included the whole
learners and considered the levels of the program in Dawuro zone. To run the above
drawbacks the government, the NGOs, the policy makers, the regional education Bureau
(SNNPR) the Dawuro community should recheck these existiﬁg problems in the zone and
call for the solution. Because the drawbacks have been the major problems for the quality
of education in the zone.

The physical environment of the preschools must be conducive and attractive for newly
siblings to play and appreciate, and to visualize the future tendencies of learning. Hence
the schools have to avail all the standards that are mentioned by the standards of quality
education in kindergarten. If not the children/kindergartens continue to being jeopardized
and stagnant. All the indoor and outdoor spaces and the locally and nationally designed
materials are not available and unseen. As the findings show the student’s exercise books
are tattered and torn out. Therefore, the national the regional and international education
aids should stride to rehabilitate the kindergarten schooling in the zone. UNESCO,
UNCEF and USAID other international organizations should collaborate to remedy the
students from jeopordise which might be caused by deprived and vacuum physical
environment in the zone. This is because of the saying “The tree which is bent at very
growth, must not be labeled in its final edge.” Otherwise the zonal the woreda and
regional bureau should call for help to deal the problems at their very hatch. Moreover,

they should report the existing realities of the kindergartens including the ratios and the

standards accordingly
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The zonal education department and the woreda education offices should create awareness
in launching workshops, seminars and symposiums which capacitate the duties and
responsibilities regarding the relationship between different stakeholders. The
government, the NGOs and the professionals have to work with the experts, supervisor,
teachers and communities to identity the improper relationship with the stake holders.
Proper manuals and directives, and strategies and policies should be designed reviewing
the existing programs of the kindergartens. To respect the right of education and to
achieve millennium development goal, the international human right delegates should
recognize the problems in the zone. This, to happen, the Dawuro society and the zone have

lo appreciate the seriousness of the problems mentioned in general.

74



REFERENCES

Aggarwal, J. (1996).Methods, Principles and Techniques of Teaching.New Delhi: Vikas

Publishing House Pvt, Ltd.
Ainsworth, H. (1978). Kindergartens Teaching Principles. Newyork: Mac Millan Publishing.

Alkin, M. (1992). Early Childhood Education. The Encyclopedia of Educational Research (6th
Ed).Newyork: Mac Millan Library IReference.V.Q, pp.351-360

Andreski, P. and Nichollas, S. (1997). Managing Children’s Behavior. London: A Nursery

World Publication.

Beaty, J. (1988).Skills for Preschool Teachers (3'rd Ed).Newyork: Mac Millan Publishing
Company.

Bloom, B. (1964).Stablity and Changes in Human Charasterstics. Newyork: London Inc.

Boren and Picketti. (1954). Nursery Kindergarten Education. Newyork: McGrawHill book comp.

Inc.

Borgdan and Biklen (1992).Qualtative Research for Education: Introduction to Theory and

Method. Boston: Allyn and Bacon.
Brown, et. al (1958).Nursery kindergarten education .London: McGrawHill book company Inc.

Bruce, T. (1997). Early childhood Education (2'nd Ed): Hodder and Stoughton Publishing

Company.

Christine, H.and Jill, F. (1999). A Practical Guide to Activities of Young Children. London:

NelsonThornes Ltd.

CMED (1998).Preparation for Learning: pre-school Education .Toronto: Otario Minstery of

Education and Training. :

Cresswell. J.W. (1998).Qualtative Inquiry and Research Design: Choosing among FiveTradition.

London: SAGE Publications.

75



David Fulton (1996). Listening to Children in Education. Cambridge: British Cataloguing.

Deighton, L. (1971). Preschool Education: The Encyclopedia of Education. Newyork MacMillan
Company and the Fress Press.V.3, pp.137-173

Dockender and Close. (1990). Planning and Administrating Early Childhood Programmes.
Columbus: Merril Pub. Comp.

ESDP. (2002). Education Sector Development Program II (2002). Addis Ababa:MOE.

Garrick, R. (2004). Playing Outdoors in the Early Years. London: Continuum International

Publishing group.
Good, C. (1973). Dictionary of Education. Newyork: McGraw Hill Book Company.

Gray, P. (1966). A Tropical Nursery School: A Guide for Teachers. London: Euas Brothers
Limited. Health and Company.

Hefferman, H. &Todd, E. (1960).The Kindergarten Teacher.Boston:D.C. Campbell (1992).

Hunt. J. (1985). The Preprimary Education: The International Encyclopedia of Education

Research and Studies. Newyork: Elsevier Science Ltd.
Isbell, R. (2002). Creative Arts for Young Children. Boston: Thomson Learning.

Isenberg, J. and Jalongo, M. (1993). Creative Expression and Play in the Early Childhood

Education. Newyork: Macmillan Publishing Company.

Johny Wiley (1996). Studying the Child in the School: College of Education. University of

Florida: Gaines ville.

Kathy.et. al (1989). Brave New Child: Education for 21’st Century. Terrence Webster: California

Afrium Publications.
Lambert, H. (1960). Early Childhood Education. Boston: Allyn and Bacon, Inc.
Mary.et. al (1984). Current Topics in Early Child hood Education (vol 2). NewlJersy: University

[llinos, Alex Publishing Corporation.

76



Merriam, S.B. (1988). Case study Research in Education: Qualtative Approch .San Fracisco:

Josey Bass publisher.
Mialaret, G. (1976). Worlds Survey of Preschool Education. Paris: UNESCO.

Mitzel, H. (1982). Early Childhood Education. Encyclopedia of Educational Research (5 Th Ed).
London: The Fress Press v.1, pp.489-507

MOE (1987). Kindergarten and Primary Education Program. Addis Ababa: MOE.
MOE (2002). Higher Education Capacity Building program, 2002 Plan Addis Ababa.

MOE (2005) Education sector Development program II (ESDP II). Adis Ababa: MOE.

MOE (2009). Federal Democratic Republic of Ethiopia: Curriculum of Kindergarten
Schools.Ministry of Education Press (2009).

Myer’s, R.G (1993). Principles and Guidelines to Strengthen Programmes of Early Childhool

Development and Learning. Washington D.C: The World Bank press.

Neaum, S. &Tallack, J. (1997).Good practice in implementing the preschool curriculum.

London: Stanely Thornes Publisher Ltd.

NMOE (1996). National Early Child Development Policy of Nambia. Ministry of Regional

Local Government and Housing Nambia.

Ornsten and Leven and (1981).Theory and Printiples of Education: Philosophical Sociological

Bases of Education. New Delhi: Vikas PublishinAg House pvt, Ltd.

Sadak, E and Sadak, J (1996). Good Practices in Nursery Management .London: Stanley Thornes

publisher Ltd.

SNNPREB (2008). Education Statistics Annuaul Abstract, 2000 E.C. SNNPRs .Education

Bureao Data Collection- Dessimination Support process, Hawassa

SNNPREB. (2007). Education Statistics Annual Abstract, 2007 E.C. SNNPRS. Education

Bureao Data collection —Dessimination Support Process, Hawassa.

77



SNNPREB. (2009) Education Statistics Annual Abstract, 2009 E.C.SNNPRs.Education Bureou

Data —Dessimination Support Process, Hawassa.

~~~~~~~~~~~~~~~ (2010). Education Statistics Annual Abstract ,2010 E.C. SNNPRs.Education

BureaouData-Dessimination Support process , Hawassa.

Sue Smedley. (1996).Education in Earlychildhood. First Thing First.Roehampton Institute:
David Fulton publisher. '

Tyler, R. (1949). Basic Principles curriculum and Instruction. Chicago: The University of

ChicagoPress.
UNESCO (1991).Training Manual —=Guide to Teaching and Learning in Higher [nstitutions.
———————————— (1991). Early Child Education World Survey.Paris:UNESCO.

UNICEF (1995). Media for children: Media Release. Retrival from
http;/www.Jstor.org/stable/1050497 Accessed.

Wall, D. (1975). Constractive Education for Children. London: The UNESCO Press

Wamahiu, S.P.and Karugu, A.M. (1995).’Qualitative Research in Education™. Issues in

Educational Research in Africa Nairobi: East African Educational Publisher.

Widmer. L. (1970). The critical Years: Early Childhood Education at the Cross roads. Florida:

[nternational Text books Company.
Wiersma, W. (1995). Research Method in Education : An Introduction Boston :Allyn and Bacon.

Wilson, C. (2003). Telling a Different Story: Teaching and Literacy in Urban Preschool.

Newyork: Teachers College Press.

Woodfield, L. (2004).Physical Development in the Early Years. London: Continuum

International Publishing Group.

Woodill .et. al (1996). International Handbook of Early childhood Education.Newyork; Gerland

pub.

78



World Bank Report (1995).Development in practice; priorities and strategies for

education.washington, D¢; The World Bank.

Yin, R.K.(2003).Case Study Research Design and Methods(3'rd ed).California: Sage

Communityations.

Zirpol, S. (1995). Designing Environments for Optimal Behavior: Understanding and Affecting the

Behavior of Young Children Englewood Cliffs: Merrill Company.

Unpublished
Amanual G (2001). “The Effect of preschool education™, Unpublished MA-Thesis;AAU,2001.

Amelework Hawaz (2007).”Education of Kindergarten Curriculum Implementation in East Shoa

Zone *“. MA Thesis; AAU Unpublished.

Begna Ordofa (2010).”Child Right in School: Study of Teachers” Conceptions and Practices™.
MA Thesis, AAU Unpublished.

Bizunesh, W. (1983).” An Evaluation of: Kindergarten Curriculum Implementation in

AddisAbaba™. Dissertation for Postgraduate Diploma, University of Nairobi.

Demissie  Legesse (1996).”An investigation in to the Major Problems that Contribute to the
failure of the recently innovated Community Based Preschool Programme in

Rural Ethiopia.”MA Thesis, AAU Unpublished.

Derebssa Dufepera (2004).’The status of Research Undertaking in the Ethiopian Higher
Institutions of Learning with special Emphasis on Addis Ababa university™:

AAU printing press.

Dereje Terefe (1994).” An Assessment of the Children, Youth and Family Welfare Organization
Policy Guide in providing for the Educational Opportunity for Preschool Age
Children in Addis Ababa”, Unpublished Master’s Thesis .Addis Ababa
University, 1994,

SHewakena Chernet (1997).” Problems of Learning Environment in Ethiopian Kindergartens™.

Unpublished Master’s Thesis: Addis Ababa University, 1997.

79



Temesgen Yadeta (2006). The Policy and Practices of Preschool Education in Oromia Regional

State: The Case of Jimma Zone Kindergarten's “.MA Thesis: AAU
Unpublished. .

Tirussew. T. (1979). “Evaluation of Addis Ababa Preschool Educational Programme™. AAU

USAID (2008). Community School Partnership Program: Community (PTAs, Teachers and
School Directors Training Guide Vol 1) September 2008, Addis Ababa

Yemane Gama (2007).”The Quality of Preschool Education Programme in West Wollega Zone
of Oromia National Region State: A case Study of Our Community

Preschools”. MA Thesis; AAU Unpublished.

80



APPENDIX -A '

ADDIS ABABA UNVERSITY

Institute of Educational Research

Department Educational Research and Evaluation

Interview guidelines presented for community kindergarten Teachers /principals

I. Do you think one- year kindergarten teacher training is adequate to effectively implement
the kindergarten education?
2. What methods are mostly used by the trainers during the training of kindergarten

teachers?

3. What levels of kindergarten programs are being taught here? Can you mention them?
4. Do the levels ages/levels have different books?
5. Do you have curriculums, guidelines and text books for kindergartens?

6. How long do they stay daily in school?

7. Do the parents’ teachers have fixed plan and activities?

8. Do parents. government, religious organization, NGOS and private organization give
much attention to the development of your kindergarten?

9. What are the contributions of woreda education office to your kindergarten?

10. Who finance and administer your kindergarten? |

I'1. What are problems that hindered the quality of your kindergarten education?

81



APPENDIX -B

ADDIS ABABA UNVERSITY

Institute of Educational Research

Department Educational Research and Evaluation

Interview guide presented for the zone education department /woreda education/town

administration office experts

2

Do your think the one year kinderga1‘£en teacher training is adequate to effectively
implement the Kindergarten education?

What are the attempts made to improve the profession of community kindergarten teachers
through on job training, workshop, seminars and the like?

Do you kindergarten schools have teaching materials and books?

Who prepares kindergarten curriculum and books?

What are the levels of kindergarten schools? Which level is mostly practiced here?

What are the contributions of zone/woreda /town education experts to the development of
community kindergarten?

How do kindergartens teachers selected for training? What are the selection Sriteria of these
tcachers? .

Do parents, government religiO-us organization, NGOS and private organizations give much
attention to the development of community kindergarten education in your zone/woreda?

How long do they stay daily in the kindergarten schools?

. Do you have fixed plan in visiting the kindergarten?

. Are there the practices of assessing the performance of community kindergarten in each

level and grade?

. What are the problems that hindered the qualities of community kindergarten education in

zone /woreda?

[
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APPENDIX -C

ADDIS ABABA UNVERSITY

Institute of Educational Research

Department Educational Research and Evaluation

Guiding questions prepared for focus group discussions held with community kindergartens’

parents.

I. Are there relationships between parents and the kindergarten teachers?

B

If your answer for question number | is “yes” in what aspects of kindergarten activities

the relation is going on?

3. Do parents support their children’s learning kindergarten?

4. How do parents perceive their children’s play both at home and kindergarten?

5. What stages/levels of kindergarten schools being taught in your area?

6. Do parents, government; religious organization; NGOs and private organizations give
much attention to the development of kindergarten education in your woreda?

7. Do you have fixed schedules in visiting kindergartens?

8. What are the problems that hindered the development of community kindergarten

education?
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APPENDIX -D

ADDIS ABABA UNVERSITY

Institute of Educational Research

Department Educational Research and Evaluation
Observation Checklist

I. General Information:

[. Name of the kindergarten

2. Woreda

2.
II. The Teacher:

1. Sex 2. Qualification

3. Experience as a kindergarten

4. Experience as an elementary teacher

II1.Lesson plan

. Isittimely

o

[s it checked by principal?

3. Isitin active learning form?
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IV. Classroom Observation

1. Details of instruction in a class room

' No

Observation items

Clearly

evident

Needs

attention

Not

available

1.1

Teacher

Calls children by name

1.1.2 Visits/contacts/ every individual and each group in a class
| to support their learning.
i.L.3, Encourages children to talk
1.1.4. Provide opportunities for children to acc]uire initiative and
independence
145 Encourages children to take care of books on shelves, use
them appropriately and plan them carefully on shelves after
use
1.1.6. Forms groups and encourages children to discuss
[.1.7. Appreciates children when they ask questions and
participate in group discussion.
' 1.18. |Usea variety of teaching
0. Play
I. Story telling |
2. Motivating the curiosity of the child
3. Helping the child to learn through experiences
4. Discussion
5. Rhythm, music and movement
6. Dramatization
7. Field trips/Excursion
| 1.1.9. Asking questions and assessing children’s progress
' 1.1.10. | Reading books to children

T

Lecturing /telling/ children throughout period.
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1.2, The children
12 1 Ask questions
1.22. Play and work with materials
e . Play with other children
[.2.4. Learn numbers and alphabets in the context of their ever

day experiences.

2. Appropriateness of the class room

' No Observation items Clearly | Needs Not available
evident | attention
E 2.1 Neat and decorated with different colors
rfi Decorated with different posters and children’s original
i work and writing.
f 73, Well lit and ventilated enough
} 2.4, Has access to play ground, water and toile. | | | |
‘ 2.3, Has adequate space for storing ,clothing .personal
‘ | Possessions and small group works. (1.5sqmeter per child).
| 2.6. Has attractive books suitable for kindergarten children like
poetry, fiction, non fiction

ks Size and flammability nature of the equipments
|'72.T’7 | Presence of indigenous and low cost materials
?7“.9. Presence of toys that is easy to understand and manipulate.

2.10. Proportionality of play equipment and number of éhi]dr(;n
211 Suitability of play equipment to the childlren.
213 Cemented, dry and clean floors B
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(R

.

Non shiny walls

2

Low enough windows to the size of the children

Windows facilities for easy operation by the children such

as low level hinges, that enable to use whenever required.

All the doors are within the easy reach of the children.

Has enough water facilities

Has toilet fit to the size of the children

Open and closed shelves and cupboards

The rooms are constructed for the purpose of kindergarten

The rooms are constructed for the purpose housing or other

purpose.
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