












































































































































away from it and urinate insicie the bushes and bamboo's trees. [n the kechi , they urinate bes ides 

the ri ver bank . 

In all the ki ndergartens, there is al so no equipment and teaching material, which cven is macie , 

from loca ll y avai lable material s. The play eq uipments, playrooms lavatories, washrooms, kitchen 

rooms, res trooms, dining-room, clear floors are unthinkable. The ' seats are also large stems 

(poles) whi ch are stretched to six or eight students, There are no tables and benches in all the 

kindergartens. [n a ll the kindergartens the class looks like local tent whi ch is stretched for the 

purpose of temporary weeping. 

Therefore , ill class size space required per a child is not adequate and not pleasant to process the 

teaching due to the large number of students and untidy rooms. 

But the annual ed ucation stati stics of the Regional shows that the class size and pupil s teachers 

ratio is 44 and 24 respec ti vely. However the observation dina that pupil s section and pupils 

teachers ratio is 76 and 71 respectively. As the real observation shows that pupils the regional 

and zonal reports are unreal and too exaggerated. Furthermore, the three years of annual abstracts 

show that students have been lea rn ing in their level of stages .But the teachers response and the 

act ual observation show that there have not been teaching the stages separate ly rather the whole 

ages of the students are staffed and lea rn together. 

What 's interes ting in outdoor class observation is that, in all the kindergartens the average play 

ground per child (2 .1 square meter per child ), readily access ible play groups, the locati on of the 

rooms al ways free fro m crowded areas and free from water leftwing for future ex pansion and 

I'ree from noisy anci air pollution. But the facilities that are needed out class-rooms do not match 

with the vas t surfaces. This means there are no wheel toys, brailching balls and fenceci rooms. 

From the above observa ti on excerpt, we can infer that the class room space, the outdoor grounds 

<tndthe pl ay grou nds needs spec ial attenti on in the studied kinderga rtens. 

4.3. Stal<eholder 's Invo[vement in pres schooling 

4.3.1 Involvement of pal'ents and teachers 
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In order to promote mutual in volvement accountability and mutual gains teachers and parents 

need to make s trong relationship with each other's trust and respect a re essenti a l to build 

co llaborati ve and interactive partnersh ip between teachers and the p ~u·ent. Th is parti c ipation and 

partnershi ps promote the sharing of ideas and learn ing fro m each other to benefit children both 

today and in the future (Beaty ,1988:23). 

Various research ev idences ha ve shown that parent school partnership in ea rl y years is immense 

important for ch ildren ' s overall development .The ki ndergarten work ing in iso lation from parent 

is impotent .Cooperation between both parties will benefit the kindergarten and fosters parent 

positi ve attitudes toward the school so that they can support the understanding of the purposes 

and methods of kindergarte n and wo rking constructive ly to the teachers .They can also have a 

chance to gain more rea li stic pictures of their .:hild' s strengths and weakness. Chil dren are also 

bcnefited from joint wo rk of institutio ns for their welfare .It can foster confidence independence 

and increase th e chance ror g reater ac hievement and st imulate w hole some a tti tudes toward the 

teachers and the program (Dicker and Dicker, 1988: 132; Heffernan , 1960; 357) . But as th e 

interview data excerpt of the teac her assu red; 

The parent in vo lvement with the school is unseen. Though we ha ve been comp laini ng 

them to involve with the kindergarten schoo l issues, they hesitate to come and participate 

as a result we prefer our s il ence [TTO I] . 

In re lation to thi s (TP 05) strengthened; 

It has been g reat difficult to have positi ve in volvement of parent w ith the matter of 

kindergarten. So if the issues belong to us, it is the time to di scuss about it .He added 

even we didn ' t talk with the programs of the kindergarten each other, we thou ght th at th e 

prog ram belonged to the government. 

As can be seen from the data presentation of the parents in volvement toward the kindergarten are 

cha ll enging in th e studied schools. It depicts that the parent 's involvement in the schoo ls as 

whole and re lati onship among them is negat ive. Mean whil e the re lationship between parent s and 

the teachers is very weak .The pare nts a lso don ' t have close re lation wi th the ir children other 

than buying a sing le sheet of paper .They be li eve thal a sing le 16 sheets of exerc ise book would 

be enough to proceed the whole course. As the researcher observed students themse lves are not 



well dressed and ready 1'01' learning in all aspects. They never wash their races, hairs, legs and 

skins properl y and don ' t wear shoes in all the schools except some Tercha tOWI; administration 

kindergarten students. This resulted from the poor relationship between the parent and the 

teachers and paren t wi th their children. 

4.3.2 The involvement of government and non government 

Regard ing this issue, the zone and woreda education office expert and kindergarten teachers as 

well as parents were interv iewed. 

As explained by Regional or zonal adopted stn\teg ies and manuals that speci fied the program to 

the govel'l1 ment. Therefore, the program has been supported by the community at whole and by 

the government partiall y . 

The Zonal education department ex pert told that: 

We had been worry ing and influencing the woreda and the community for not getting the 

proper direc tion of the kindergarten programs .As a result, we imposed the woreda and 

the kebeles for its ful les t responsibility but know we had got the curriculum frame work 

from the region to act accordingly [7.EOS] . 

Besides the zone educati on department expert the woreda educa tion offi ce ex pert has responded 

as I'ollows: 

Think ing aboul' the block grant- budget and the l ike is rather shame from the woreda to 

the issue of the kindergartens. We are onl y responsible for sending teachers otherwise 

kindergarten schools should be subsidized by the kebele and NGOs. Even we haven' t got 

enough certi fi ed teachers to send for them. Therefore it is better you to ask the 

responsible bod ies [TEOS]. 

Moreover, there wou ldn' t be any nongovernmental organi zation in the zone that has been 

concerned wi th the issues of kindergarten. Therefore, the zone has not got any support NGOS to 

ki ndergarten school i ng. 

Those few NGOs who support the kindergarten schools they have come with their objecti ves or 

ex panding chu rch and miss ionary doctorine. Example, the cathol ic mi ss ionary has onl y 
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supporting the studen ts and the l11inori ties wi th thei r pri ori ty des igned obj ecti ves. As the teacher 

inforl11ant responded, we have been asking the neighboring catholic l11 issionary delegates to 

support wi th kindergarten education, but they responded that we don't have any extra budget that 

we planned to help the kindergarten [MT05]. 

In addition I interviewed the USAID director and delegate who work in the area of pril11ary 

ed uca ti on in Dawuro zone he l11entioned as fo llows: 

Our ail11 is to work with quality of pril11ary education in the. reg ion. We don ' t ha vc any 

plan to support the kindergarten schools (Regional USAID Director). 

T hererore, the supports and provisions given b)i'governl11ent and non govern l11ent organization to 

prc schooling are not seen. A nd also the zone, the woreda and the cOl11l11uni ties are not aware of 

the budgets of the ki ndergartens. Yet, the curricu lul11 fral11e of the regional l11anual doesn' t 

identify thc exact budget to the kindergarten students as it indicates the pril11ary students grant 

Fees .This shows that still preschool education has not received due attention frol11 al l stake 

holders. 

4.4. DisclIssion 

The rindings show that the learing ex peri ences and ac ti vi ties invo lvements of stakeholders and 

thc phys ical cn vironl11ents of preschooli ng are the 1110st seri ous challenges that deterimc the 

prov ision o f kindergarten educati on in Dawuro Zone. As indicated by the interview excerpt or 

zonal and woreda education department experts, the kindergarten school s have been taught by 

dillerent:-teaching texts, experi ences, methods, objectives, profess ionals, levels, time schedu les 

and plans o f budgets.Concerning the profess ional or trained teachers the f inding shows that the 

teachers are not gi ven effecti ve preservice and inservice trai n i ngs so that they couldn' t i I11part 

des ired know ledge and experi ence to the students. Moreover, those part ia lly trained teachers 

don' t have cOl11 l11 on understandi ng about the teaching - learning process due to the absence or 

train ing institution in the zone. Hence forth , some were trained by Amhari c, others were trained 

by A l'an Oromo and sOl11e others were trained by Wolayit igna language.Furtherl11o re though 

,OI11C teac hcrs served I·or many years (averagely 5 years) , they were not given workshops. 

seminars and any kind o f trai nings. However, Woodfield (2004:98) states that preschool teachers 

l11u st have the know ledge and understanding of all aspec ts of child development incl uding 
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thcories and approaches to learning, how to combine and apply pedagogical knowledge and 

understanding,mu ltisensory learning and teaching approaches for young chi ldren and safety 

issues and appli cation in practi ce. 

The data reveals that different aged students are learned in the same ki ndergarten grade with 

idcntical time frame. But the curri culum frame work of (MOE, 2009: V TIT), the kindcrgarten 

program mes will be led by different levels and ages considering their respective ti me 

all oca ti on.This shows that there have been discrepancy between the curriculum frame, and the 

actual implementation of the kindergarten programme with regards to time, plan, level, age, and 

budget utili zation in the zone. 

The present study also reveals that the kindergartens are being taught by di fferent kind of tex t 

books as the schools get nearby. However, according to Miller and McDowelle ( 1993) the 

curriculum in Preschool education should demonstrate centeral themes,and in tegrated areas or 

deve lopmcn t;dcsigned to accommodate a b ro~d range of abilities and personalities; employs 

sound and consistent and documentation procedure; integrates objecti ves ,methods, materi als as 

we l l as implemented by teachel's who have forma l training and experiences. 

The da ta shows that the contexts of the phys ica l environments, where the teaching learni ng 

acti vities take place are not participatory and promising to the newly seedlings. Hence, as the 

data prcsentation resul t showed that the manja and mana ethinic groups are not includcd in the 

ki ndergarten schools in the sense that preschooling is not mandatory to them or the program me is 

not essential ly important to everyone else.The class room management and the assess ing 

techni ques are ineffecti ve and poor due to lack of knowledge and understandings of teachers to 

the methods, and strategies. But, Neaum and Tallack, ( 1997 :7 1) stresses a mu ltimeasure 

assess ment will prov ide a more va lid and comprehensive picture of the child. It also provides , 

continuous feedback between teachers, children and parents. Parti cularil y, observa ti on w ith a 

clcar I'ocus and purpose is more rewarding to identify particular needs; strengths and weakness of 

chi Idrcn.M il ler and McDowelle (1993: 85) also supports that effec ti ve management of class room 

and proper arrangement of materi als in it can provide organization structure which wil l 

maximize learning opportunities for chi ldren in the classroom . Well arranged c1assroolll 

encou rages children's independence and se lf help which is a fundamen tal goa l of preschool 

education. It prov ides easy choices and self serving. 
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The data al so depi cted that the indoor and outlloor space, the learning material s and equipment 

and the play ground in the preschools are inadequate and not availabl e.As the observation data 

revea ls that the space for clothing, storing and persona l possess ions and smal l group works are 

not available.The rooms are even not fenced by proper wa lls so that students can see everyth ing 

around the campus. The play equ ipments, play rooms,lavoratories, washrooms, kitchenrooms, 

res trooms, dinningrooms, and clearfloors are not avai lab le at all.H owever, (Chri stine and Jill 

1999) underlines that adequate and properl y selected material s and equipment provide more 

opportuni ties for children' s group and ind ividual play .Play is an important contributory to the all 

round development of chi ldren in the ki ndergarten.Hence, chi ldren should be prov ided with 

adequate and properly selected play materi als and equipments.Simi larly,the standard adopted in 

the region(MOE, 1987E.C),points out that play,work and other child directed methods as the 

main mediu m of educati on for all round development of chi ldren in the kindergartens. 

The interview data presents that the invo lvement of di frerent stakeholders in preschool education 

is not adequate.Thi s poor participation resul ted from the poor relat ionship among' the parents, the 

teachers and the students.The attitudes and awareness of stakeholders in parti cipating the 

kindergarten program have also influenced negatively.In relation to thi s Choudhury (2002) 

revea ls that the relation the teacher has w ith the parents, enable the teacher to crea te a 

hea lthy.secure and favourable en vironment for the child in the preschool. Homeschool re lations 

are promoted through di fferent ways such as home v isits,parent 's in terv iew or indi vidual 

meeti ngs,parents and teachers meeti ngs, parents'participation in school programmes, material for 

parents and parents counseling by preschool t,eachers,parents parti cipat ion in school programs 

wi th their children.Such parti cipation can be set by having the organi zation of chi ldren's fest iva ls 

on which samples o f children' s work can be exhibited in a short programme of half on hours 

duration by the child ren and games for parents which can entertain both the parents and children. 

In addition participation in school programmes can be done through the invitation or parents on 

picnics and ou tdoor tr ips prepared by the preschools.In these condi ti ons many interes ted paren ts 

may lend a helpi ng hand to staff in arrangi ng the transportat ion or ful fi II i ng any other 

req uirements (Ibid). 
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Simil arl y, Sadck ( 1996) stresses that parents should be recogni zed and respected as children ' s 

fi rs t and continuing educator and consulted as partner in any dec ision making process related to 

their children's education. 

As indica ted earl ier the extent of parent school relationships to ass ist children learn ing is low. In 

many of the kindergartens working with parents had never been prioriti zed. Most parents, lack 

clear awa reness about the obj ecti ves and activities of kindergarten education. Teachers also lack 

pl'Ofess ional initiati ves, commitments, and responsibi li ties to . form and strengthen partnershi ps 

overcoming mainl y knowledge barriers.Fu rther, the use of effective mechanisms to work w ith 

parents . were not a we ll establi shed features of most kindergartes .As a res ult, the kindergartens 

I'ai lto promote elTect ivc partnerships w ith parents as recommended iil the policy . 

Besides, government and NGOs focused support ive services and spec ial attentions gi ven as part 

of formal education were insufficient in relation to the policy demands. Beca use, the findings 

disc losed that the great majority of kindergartens lack essential support from the govern ment 

parti cularl y from zonal education department and woreda education office. Supporti ve services 

interms oJ' teachers' training (preservice and inservice), preschool monitoring, supervisions. 

controll ing standards, and provision relevant to text material s, policy and curri culum material s 

and budget were very minimal. T he NGOs also didn ' t give even a li ttle attention to kindergarten 

schooling eventhough they were striding, to bring qual i ty educati on In the zone. 

J-\ owever'(SeigeI.2004:4) suggests that one of the recent trends, in preschool educati on is tha t 

various agencies such as prov iding bodies, non govenmetal orga ni zati ons, and the com munity 

undertake kindergarten education. Where as, the role of government is visibl e in policy and 

curriculum development, ensuring standards and controll ing, tra ining of teachers, administrators 

and supervisions. 

Likewise, in Ethiopia, the program action plan of ESDPII (2002:9) outlines the pri vate sector 

non-governmental organi zations and the community as major supporters of educat ion.The 

government plays crucial role; in po licy and curri culum development, standard se tting, provision 

of supervision , traini ng of teachers and encouraging inves tment in preschool programs. These 

have been adopted and functional in SNNPR education bureau but the actual il11plel11entat ion in 

the kinderganen school is not practi ced. 
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CHAPTER -5 

5. SUMMARY, CONCLUSION AND RECOMMENDATION 

T his chapter discusses about the summary of findings , conclusion and recommendation of 

the study. 

5. 1. SUMMARY 

DiiTerent researchers have seen the issue, of kindergarten /prepl'imary/ pre schooling from 

clilTcren t pcrspectives, ror example, Yemane Gailla (2006) has seen the problems of ki ndergarten 

school i ng from the perspecti ves of quality, Teillesgen Yadeta (2007) has seen the issues I'rom 

poli cy perspec ti ves, Buzunesh W ( 1983 ) summari zed it from evaluati on of curriculum 

implementation and Tirussew Tefera ( 1979) sees education of preschool children. A ll the above 

researchers have seen from di vergent perspecti ves and tried to put their findin gs as accordingly, 

However, in thi s study I have tried to see the cha llenges of pre school ing I'rom stakeholders' 

po ints 01' view potential challenges in the physical contex ts, teaching learnig materials, 

ava i lablity of pro res~ i ona l s and the outdoor and, indoor spaces, 

Accordi ng to the study structure, the stake holder's participation has been seen as the most 

contending issues in the pre schooling, Hence impmper parti cipation of stakeholders, woul d lead 

to loss in the kindergarten schools. As a result, education could not be processed without the 

proper guidance and directions of its stake holders, Second ly, as indica ted by the study, i f thc 

phys ica l contex ts and the teaching activi ti es are inadequate and disorgani zed, the whole outcome 

or the kindergarten program woul d be lame and bent that need great ef fo rt to be rehabilitated 

.Thercl'o re, here, the study has revea led the process of teaching and the phys ical environment as 

the bi ggest issues, 

Based on the above specific challenges that seem to be rea l ized in the Dawuro context, the 

researc her used qualitati ve study to explore the case in the ex isting selected schools. Since the 

study employed multiple instrumentati ons methods in order to explore the case or preschool case 

study in the broades t sense, The instrumentations are interviewing, focused group di scuss ion 

observa tion and document analys is, The interview, focus group discuss ion and observation were 

prac ti ced in the Dawuro zone in two woreda schools, They were Kechi , Waka, M ari , Tocha and 
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Tarcha. Whereas the document analys is technique was employed In Southern National 

Nationaliti es Regions Education Bureau and Dawuro Zone Education Department and in the 

studied f ive schools in checking and recording (he essential documents and educationa l abstrac ts. 

The schools are kechi and Tocha (Tocha woreda) and Waka and Mari (from the Mareka) and 

Tercha kindergarten (from Tercha City Admini stration). Thus the schools are so selected for 

their prox imi ty and betterment of others. 

In light of these appropriate instruments were prepared for ten kindergarten teachers, six ex perts 

and thirty I'ocus group discussants in the studied woreda school s and records and direc ti ves were 

al so observed .The data then were presented and analyzed. Therefore, in l ight of the presen tation 

and discuss ion the foll owing findings have obtained: 

S.1.1.Thc content and activities in the kindergarten. schools 

These issues are the biggest concerns in ' the educational system to util ize the proper 

communi ca tion be tween the learner and the learning and the teacher. As indica ted by the study, 

these acti vit ies are trai ning and recru iting of teachers, the grades and ti me all ocation , the 

curriculum and medium, the adm ini strati on & budget ing ,the inclusive education ,and 

programmed instruction .As the discussion shows that these activ ities which are the system of 

ed uca tion is insufficien t. 

For instance 60% of the kindergarten teachers in the stud ied woredas are untrained though taught 

averagely fo r about 5 years. Moreover, the teachers have not taken any training and workshops 

& seminars. They government also does not recruit the kindergarten for trai ning but hi res 

untrained ones or gets the trained from the market without considering the medium of instructi on 

they already trained. The zone also doesn' t have any teachers train ing institution . 

The da ta presentation also show all stuclents are learned in identka l classes; classes arc not 

di vided by thei r kindergarten levels considering the ages of the students .Consequent ly, the 

whol c students i.e. nursery ,late kinderganen and upper kindergarten are being learned thrce 

hours a clay but the curriculum frame work differs thei r all ocated time in their stages. The 

subjects ancl the length of periods used also differ from school to school. 
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, 
The contents of teaching ac ti viti es and the medium of instruction in the studi ed schools are also 

di fferent. T hus, some schools use the old ki ndergarten books and grade one text books others use 

their own teaching material s other schools use commercial teaching material s and tex ts .The 

schools also use di fferent teachi ng med ia with different time frame work for different subj ec t, 

exc luding aes thet ics- This subject is not learned as subject but taken as res t time to play ou tside 

without teacher. M other tongue (Dawurogna language) is not considered due important in the 

schools as well. 

The kindergartens are also not led by proper administrati ve bodies and budgets. Thus no proper 

budget and admin istrati ve personals are ass igned to run the kindergarten sys tem .Even the 

schools are led by teachers as di rectors and no directo rs and adm inistrat ive personals are seen in 

the compou nds . Yet, the newly des igned curri culul11 manual shows no block grant budgets in its 

lines. 

To achi eve mi l lennium goal no inclusive and special needs education are seen in any studied 

kindergartens .Marginali zed minorities are also not seen in the stud ied schools .There is no 

spec ial needs educat ion teachers as well. 

The discuss ion shows that there would not be any plan in the schools hence the whole systems 

arc led un intenti onall y and haphazardl y. As a result no ann ual plan , weekly plan , daily plan and 

adm inistrati ve plan are activated in the stud ied ki ndergartens. 

5,1 .2. The physical environment of pre schooling 

As indicated by the presentat ion section , the speci fic issues ca tegorized under thi s sub topic are 

contextual or situational analys is, the class rool11 management, assessment andl'ecord ing and the 

ou tdoor and indoor ac ti vities. The presentation of data shows tha t these schools factors are 

inappropriate, insuffi cient and not conducive .As a result; the context does not include di fferent 

peoples and races. The manj as and manas minorities are not inclusively taugh t in the public or 

cOl11munity schools rather they are learned in their segregated boundari es with few neighboring 

malas. 

The class room instruct ion seems to be disorganized and unskill ed .Thus; the teachers do not use 

thc vari ous teaching methods and strategies. There would not be acti ve and slUdent- centered 
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teaching methods because the teachers prel iminary do not know the versatil e teaching 

approaches. Moreover, the teacher is the only important person in the cl ass room he no worries 

about students partici pation. 

The teachers also use question and answer, and paper and penci l test to assess and evaluate 

students progress ion .They do not see the cons and rods of the students activ ities from divergent 

views. Al l the students are judged by stereo type teacher 's experiences. No assess ing techniques 

were used in the school. Besides, except the ~in g l e student 's dai ly attendance, no records are 

seen in the schools. 

The outdoor and indoor act ivities are insufficient and inappropriate. All the outdoor acti vities, do 

not full f il l the standards that are indicated by quality assurances .To mention some the toilets, 

the play equipl11ents, the locall y avai lab le teaching materi als, fosters, kitchen rooms, res t rooms 

are not ava ilable. Nevertheless, the who le outdoor play grounds in all school s are adequate to the 

proporti on of the students. The indoor spaces of the schools by far are unreachable. Thus, the 

regional abstracts report reveals the teacher-pupil and the teacher section rat io of 2000 - 2002 

E.C is 44 and 24 respectively in the zone. However, the observation list shows it 76 and 7 1 

respecti vely. Thus, the cla ss and the students are staffed and crowded in the stud ied schools. 

5,1,3, T he involvement of stake holdel's in the preschools 

According to the di scuss ion results, the students' parents, the teacher, the government 

panicipation and involvemen t is not promis ing in the ki ndergarten schools. This shows that there 

wouldn't be any organized parents teacher association (PTA) and kebele education tra ining 

board (KETB) in the schools. As a resu lt, the relationsh ip between the teacher and the student, 

and the students and the ir parents is poor. By implication the students are also not equipped and 

dressed. The government ( the Dawuro zone & woreda education experts) also bl ames th ar the 

kindergarten programs seem to be laid on vacant. They bombard on the kebe les to take the full 

responsibi l ities wi thout creating awareness to the kebeles. The kebeles also hes itate to take its 

responsibility without proper guidelines and directi ves. The non-governmental organizati on 

(NGOs) l ike USA JD/CS PP are also unaware of' the program despite they are striding to bring the 

quality of primary educa tion in the zone. Moreover, the govern ment, the NGOs and educat ional 

cx pens are unaware of the currently launched "zero grade' in primary schools and thei r 
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relationships and functions with kindergartens. However, the due attention is given by the 

government fo r "zero graded" six ages and the corresponding six aged public ki ndergartens are 

neglected. 

s.2.Conclusion 

Based on the findings that were resulted in the cha ll enges and practices of pre schoo ling in 

Dawuro zone. the following conclusions were drawn in relat ion to the bas ic issues. The basic 

issues (questions are the contents and curri culum activities which are interl ocked to didact ic 

princip les, the physica l environments and the stakeholders' involvements in the pre schooling). 

As indicated by the findings the points which were ri sen in relation to the contents and curricul ar 

activities seem to be di sorgani zed, mi smanaged and unplanned. Thus, the curriculum (Conten ts. 

the medium, the trained man power, the program , the management and financing, and inclusi ve 

ed uca ti on were not seen as significant factors in preprimary education in the bel ieves or alt itudes 

that the preschools are unimportant and under seen by the government and the community. As a 

result, the whole activ ities mentioned above 'Ire accompli shed in the schools haphazard ly and 

unsys tematicall y . No these systems are understood and planned ahead of the time, the process 

and the persona ls. No directi ves and manuals are flown since the beginning of the programs in 

the zone. The phys ica l environments where the actual teaching learn ing activiti es are going to be 

taken place are vacan t. Hence, the settings, the outdoor and indoor acti v ities are not conduci ve 

and attracti ve for the young siblings. The whole schools phys ical atmosphere is threatening and 

j eopardi zing in thi s 21 " C. Furthermore, the relati onship between different stakeholders is null. 

No right personnel' s and stakeholders appeared in the studied schools except the teachers and the 

studen ts. The preschools are marginali zed from the society and responsible bodies but the 

corresponding aged primary schools are given due attention in all aspects of their needs. 

5.3. Recommendations 

The I'indings show that the chal lenges and practi ces of pre schooling in Dawuro zone are 

multifacetcd and interl ocked from different perspectives. However, the researcher tried to 

explore it from three mutually interrelated and exclusive situational factors and managed to 

ca tegori ze under the contents (curri culum process, physica l settings and stakeholders' po ints or 

view). Therefore in li ght of the conclusion the following recommendations are posed. 
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I . Teaching- learning is held between two or more than two channels of communi ca tion. In 
, 

oreler to make the communi cation effective and prudent the teaching and learning 

experiences and materi als should be des igned wi th appropriate di recti ves and medium of 

education . T hese ac ti vities and ex periences are sprayed to their pupils by the trai ned 

teachers in scheduled time frame work. Still to run the programmed activi ti es the essence 

of admini strative bodies or experts are mandatory. The administrati ve bod ies have to 

identify the needs of the learners and the learners themselves ahead of time. Theses the 

whole teaching learning act ivi ti es and systematic processes need one core goal- the budget 

in every education institution. Therefore, kindergarten schools shou ld be granted by the 

budget, taught by trained teachers, led by skill ed personnel 's, learned with uniform 

expenences, instructed by standard medium, led by planned time, included the whole 

learners and considered the levels of the program in Dawuro zone. To run the above 

drawbacks the government, the NGOs, the policy makers, the regional education Bureau 

(SNN PR ) the Dawuro com munity should recheck these ex isting problems in the zone and 

call For the so luti on. Because the drawbacks have been the major prob lems for the quali ty 

of education in the zone. 

2. The phys ical environ ment of the preschools must be conducive and attracti ve for newly 

siblings to play and appreciate, and to visualize the future tendenc ies of learn ing. Hence 

the sc hools have to avail all the standards that are mentioned by the standards of quali ty 

education in kindergarten. If not the children/kindergartens continue to being jeopardi zed 

and stagnant. Al l the indoor and outdoor spaces and the local ly and nationall y designed 

materi als are not availab le and unseen. As the findin gs show the studen t's exercise books , 

are tattered and torn out. There fore, the national the regional and international education 

aids should sU'ide to rehabilitate the kindergarten schooliJ1g in the zone. UNESCO, 

UNCEF and USAID other internationa l organizations should collaborate to remedy the 

students from j eopordise which might be caused by deprived and vacuum phys ica l 

env ironment in the zone. This is because of the saying "The tree which is bent at very 

growth, must not be labeled in its Final edge." Otherwise the zonal the woreda and 

regional bureau should call for help to deal the problems at their very hatch. Moreover, 

they should report the ex isting rea li ties of the kindergartens includ ing the rati os and the 

standards accordingly 
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l. The zonal ed uca l ion department and the woreda education offices should creale awareness 

in launching workshops, seminars and sy mposiu ms wh ich capacitate the duties and 

responsibilili es regarding the relationship between di fferenl stakeho lders. The 

government, the NGOs and the profess ionals have to work with the experts, supervisor, 

teachers and communities to identity the improper relationship wi th the stake holders. 

Proper manuals and directives, and slrategies and policies should be des igned reviewing 

lhe ex isting programs of the kindergartens. To respect the righl of education and to 

achieve millen ni um deve lopment goal, the internat ional human ri ghl delegates should 

recogni ze the problems in the zone. This,to happen, the Dawuro society and the zone ha ve 

lo apprec iate the seriousn ess of the problems mentioned in general. 
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APPENDIX -A 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Rese31'ch and Evaluation 

Interview guideli nes presented for cO llllllunity kindergarten Teachers /p rincipals 

I . Do you think one- year kindergarten teacher training is adequate to effectively illlplellleill 

the kindergarten education? 

2. What Illethods are Illostl y used by the trainers dui'ing the tra ining of kindergarten 

teachers? 

3. Wha t leve ls of kindergarten prograills are be ing taught here? Can you Illention thelll? 

4. Do the levels ages/levels have different books? 

5. Do you have curriculullls, guideli nes and tex t books for kindergartens? 

6. How long do they stay daily in school? 

7. Do the parents' teachers have fixed plan and activities? 

R. Do parents. governm ent, religiolls organi zation, NGOS and pri vate organizat ion give 

much attent ion to the developillen t of your kindergarten? 

9. What are the contributions of woreda education office to your kindergarten? 

10. Who finance and admini ster your kindergarten? 

II . What are problems that hindered the q u ~ lity of your kindergarten education ? 
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A PPENDIX - B 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educa tional Research and Evaluation 

I nterview guide presented for the zone education. department /woreda ed ucation/town 

admi ni stration offi ce experts 

I. Do your think the one year kindergarten teacher traini ng IS adequate to effectively 

implement the kindergarten educa tion? 

? What are the allempts made to improve the profess ion of commun ity kindergarten teachers 

through on job trai ning, workshop, seminars and the like? 

3. Do you kindergarten schools have teaching materials and books? 

4. Who prepares ki ndergarten curriculum and books? 

S. What arc the levels of kindergarten school s? Which level is mostly practi ced here? 

6. What are the contributions of zone/woreda / town education experts to the development or 

commun i ty kindergarten? 

7. How do kindergartens teachers selected for training? What are the se lection ~ri teria of these 

teachers 'l 

x. Do parents. government religious organization, NGOS and private organi za ti ons give much 

attention to the development of community kindergarten education in your zone/woreda? 

<J. How long do they stay dai ly in the kindergarten schools? 

10. Do you have fi xed plan in visi ti ng the kindergarten? 

I I. A re there the pract ices of assess ing the performance of community ki ndergarten in each 

level and grade? 

12. What are the problems that hi ndered the qualities of com munity kindergarten educa tion In 

zone /woreda? 
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APPENDIX -C 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Research and Evaluation 

Guiding quest ions prepared for focu s group di scussions held with community ki ndergartens' 

parcnts. 

I. Are there relationships between parents and the kindergarten teachers? 

2. I f yo ur answer for questi on number I is "yes" in what aspects of ki ndergarten activiti es 

the relation is go ing on? 

1 Do parents support their children's learn ing kindergarten? 

4. How do parents perceive their children's play both at home and kindergarten? 

S. What stages/levels, of kindergarten schools being taught in yo ur area? 

6. Do parents, government; religious organization; NGQs and pri vate organizations gi ve 

much attention to the development of ki,ndergarten education in your woreda? 

7. Do you have fi xed scherlules in visiting kinrlergartens? 

X. What arc the problems that hindered the deve lopmen t 6f community kindergarten 

edu cal' ion 'I 
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APPENDIX-D 

ADDIS ABABA UNVERSITY 

Institute of Educational Research 

Department Educational Research and Evaluation 

Observation Checklist 

I. General Information: 

I. Name of the kinderga rten _______ 2. Woreda _ __ _ 

2. 

n. The Teacher: 

I. Sex ____ _ 2. Qualification _________ _ 

3. Expe ri ence as a kinderga rten __ ~ _________ _ 

4. Experi ence as an elementary teacher _______ ~-_ 

III. Lesson plan 

I. [s it timely _________ _ 

2. Is it checked by principal ? ______ _ 

3. Is it in active learning form? _____ _ 
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IV. C lassroom Obsenation 

I. Deta ils of instruction in a class room 

No Observation items C learl y Needs Not 

evident attention avai [abl e 

1.I Teachel' 

I . I. I . Calls children by name 

1.1.2. V isi ts/contacts/ every indi vidual and each group in a class 

to support their learning. 

I.IJ. Encourages children to talk 

I.IA. Provide opportunities for children to acqu ire in itiative and 

i ndcpendence 

1.1 .s. Encoura ges children to take care of books on shelves, use 

them appropriately and plan them carefull y on shelves after 

use 

I. 1.6. Forl11s groups and encourages children to discuss 

I . 1.7. Apprec iates chi ldren when they ask questions and 

parti c ipate in group discuss ion. 

I.I.S. Use a variety of teaching 

O. Play 

I. Story telling , 

~ M oti va ting the curi osity of the child 

] Helping the child to learn through experi ences 

4. D iscuss ion 

5. Rhyth m, l11usic and movement 

6. Dramatization 

7. Field trips/Excursion 

I. 1.9. A sking questions and assessing children' s progress 

1.1.10. Rcading books to children 

I . I. I I . Lec turing /te lli ng! children throughout peri od. 
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1.2. 

1.2. 1. 

1.2.2. 

1.2.3. 

1.2.4. 

The children 

Ask ques tions 

Play and work with materials 

Pl ay with other children 

Learn numbers and alphabets In the context of their ever 

day ex periences. 

, 

2. Appropriateness of the class room 

No Observation items 

i .l . Nea t and decorated with different colors 

1 1 Decorated with different posters and children's original _._. 
! 

I work and writing . 
.. 

23 . Well lit and ventilated enough 

2.4. Has access to play ground, wate r and toilet. 

2<1 Has adequate space for storing ,clothing .personal 

Possess ions and small group works. ( 1.5sq meter per child ). 

l .n. Has attracti ve books suitable for kindergarten children like 

poelry, fiction , non fiction 

i .7. Si ze and flammabil ity nature of the equipments 

( 2.X. Presence a i' indi genous and low cost materials 

2.9. Presence of toys that is easy to understand and manipu late. 

2. 10. Proporti onality of play equipment and number of chi l clr~n 

2.11. Suitability of play equipment to the child,ren. 

' 7 1 i _. I ., Cemented. dry and clean floors 
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2. 14 Non shiny wa ll s 

2 15 Low enough w indows to the size of the children 

~. I 6. Windows fac ilit ies for easy operation by the children such 

as low level hinges, that enable to use whenever requ ired. 

2. 17. All the doors are w i thin the easy reach of the children. 

2. 18. Has enough water faciliti es 

2. 19 Has to ilet fi t to the size of the children , 

2]0 Open and closed shelves and cupboards 

2] I The rooms are constructed for the purpose of kindergarten 

2 .;2 The roO IllS are constructed fo r the purpose housing or other 

purpose. 
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