











































































































































































































percent tended to disfavor using PTV for instruction. The rest about 14 percent of male teacher
respondents were unable to decide on the issue.

In the case of female teacher respondents, as can be observed from Table 23, those favoring
and disfavoring using PTV for instruction are equally distributed. That is, one group of 44.5 percent
of female teacher respondents favored using PTV for instruction whereas another group of 44.5
percent of female teacher respondents disfavored using PTV for instruction. The rest 11 percent of
female teacher respondents were unable to decide on the mater.

The distribution of teacher respondents in terms of sex, regarding using PTV for instruction,
reveals non significant attitudinal difference. Neither male nor female teacher respondents are
predominantly neither favoring nor disfavoring using PTV for instruction. In general the calculated
chi-square value (x* = 0.07) is less than the critical value (5.99) at the 0.05 level in the degree of
freedom 2.

With regard to the student respondents, as indicated in Table 23, about 47.4 percent of the
male student respondents have shown negative attitude towards using plasma television for
instruction. On the other hand, 44.3 percent of male student respondents have shown positive
attitude towards using PTV for instruction. The rest 8.3 percent of male student respondents were
not able to decide.

In the case of female student respondents, their distribution into favorable and unfavorable
attitude towards using PTV for instruction appears fair. About 45.6 percent of female student
respondents have shown negative attitude toward using PTV for instruction whereas about 45.1
percent have positive attitude. The rest 9.3 percent of female student respondents were unable to
decide on the issue.

In both (male and female student respondent) cases the number (percentage) of respondents
disfavoring using PTV for instruction is slightly greater than the percentage of those favoring the
situation. But the chi-square test for significance of proportional difference between male and
female student respondents was found to be non significant at the 0.05 level. In other words, the
calculated chi square value (x* = 0.18) is less than the table value (5.99) at the 0.05 level in the
degree of freedom two (df = 2). Therefore, this suggests that the respondents sex variation in the
sampled schools is not a significant factor in their attitude difference towards using PTV for

instruction.
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3.16 Respondents Attitudinal Difference by School towards Using PTV for

Instruction

Table 24 — Respondents Attitudinal Difference by School

Responses
Respon School Favorable Undecided | Unfavorable Total

dents No % No % No Yo No Yo
Teachers Fasilo G.S.S 6 54.5 | 9.1 4 36.4 I 100
Ghion G.S.S 10 50.0 3 15.0 7 35.0 20 100

Tana Haik G.S.S 14 40.0 5 14.3 16 457 35 100

Total 30 45.5 9 13.6 27 40.9 66 100

Students | Fasilo 19 [ 422 ] 4 89 | 22 [ 489 | 45 | 100
Ghion 39 48.8 5 6.2 36 45.0 80 100

Tana 109 | 43.8 24 9.6 116 | 46.6 | 249 100

Total 167 | 44.7 33 8.8 174 | 46.5 | 374 100

As can be observed from Table 24, the majority of teacher respondents of Fasilo General
Secondary School have shown favorable reaction (positive attitude) towards using PTV for
instruction. This 1s affirmed by about 54.5 percent of the respondents. Teacher respondents of Fasilo
General Secondary School who have negative attitude towards using PTV for instruction are about
36.4 percent.

In the case of Ghion General Secondary School, it is evident from Table 24 that 50 percent
of teacher respondents have shown positive attitude towards using PTV for instruction. In contrast,
35 percent of teacher respondents of this school didn’t show favorable attitude towards using PTV
for instruction. The rest 15 percent of teacher respondents of the school were unable to decide on the
issue.

Unlike the teacher respondents of Fasilo and Ghion Secondary Schools. the majority of Tana
Haik General Secondary School teacher respondents have shown negative attitude towards using
PTV for instruction. As indicated in Table 24, about 45.7 percent of the teacher respondents of the

school have shown negative attitude towards using PTV for instruction, whereas 40 percent of the
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respondents favored using PTV for instruction. The rest 14.3 percent of teacher respondents of this
school were unable to decide on the issue.

A non significant difference towards using PTV for instruction was observed among teacher
respondent groups by school (from school to school). That is to say, the chi-square test for the
significance of difference towards using PTV for instruction among teacher groups from sampled
school to school was found to be non-significant at the 0.05 level because the computed chi-square
value (x*=1.16) is less than the table value (9.49) at the 0.05 level in the df = 4. Therefore, this
suggests that the teacher respondents’ school variation in the sampled schools is not a significant
factor in their attitude towards using PTV for instruction.

With regard to student respondents, as can be seen from Table 24, about 48.9 percent of
Fasilo General Secondary School student respondents have shown negative attitude towards using
PTV for instruction.

In contrast, about 42.2 percent of the student respondents of the school have shown positive
attitude towards using PTV for instruction. This implies that the majority of student respondents of
Fasilo General Secondary School have negative attitude towards using PTV for instruction.

The responses of Ghion General Secondary School student respondents, have shown the
opposite of the responses of Fasilo General Secondary School student respondents. In the case of
Ghion General Secondary School student respondents, the majority (48.8 percent) of students
respondents have shown positive attitude towards using PTV for instruction, whereas 45 percent of
the student respondents have shown negative attitude. Therefore, this is an indication that students in
Ghion General Secondary School, though not predominantly, have positive attitude towards using
plasma television for instruction.

The majority of the student respondents from Tana Haik General Secondary School, as can
be observed from Table 24, have shown negative attitude towards using PTV for instruction. This is
affirmed by about 46.6 percent of student respondents. On the other hand. about 43.8 percent of
student respondents of Tana Haik General Secondary School have shown positive attitude towards
using PTV for instruction. The rest 9.6 percent of the student respondents of the school are unable to
decide on the issue.

A non-significant difference towards using PTV for instruction was observed among student
respondent groups from school to school. In other words, the chi-square test for the significance of

difference towards using PTV for instruction among student groups from sampled school to school
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was found to be non-significant at the 0.05 level, because the calculated chi-square value (x*=1.28)
is less than critical or table value (9.49) at the 0.05 level in the df=4. Therefore, this indicates that
the student respondents school variation in the sampled schools is not a significant factor in their

attitude towards using PTV for instruction.

Table 25 - Student Respondents Attitudinal Difference by Access to TV At Home towards
Using PTV for Instruction

Responses
Respondents Favorable Undecided Unfavorable Total
No %o No %o No Yo No Yo
Access to | Have 84 | 454 | 16 8.7 85 | 459 | 85 49.5

TV at home | Have not 83 439 17 9.0 89 47.1 | 189 50.5
Total | 167 | 44.7 33 8.8 174 | 46.5 | 374 100

X*=0.08, P (2,0.05)=5.99 non significant

Statistically a non-significant difference in attitude towards using PTV for instruction was
observed among the student respondents who have and have not access to TV at their own home. As
indicated in Table 25 above about 47.1 percent of the student respondents who have no access to TV
at their own home have shown negative attitude towards using PTV for instruction. But in the case
of student respondents who have TV at their own home, about 45.9 percent have shown negative
attitude towards using PTV for instruction.

About 45.4 percent and 43.9 percent of student respondents favored PTV for instruction
from those who have and have not access to TV at their own home respectively. In general the
responses depicted that both of the groups are tended to evaluate using PTV for instruction
unfavorably. And the chi-square test for the statistically significant of difference between the groups
was found to be non significant at the 0.05 level. This suggests that the respondents’ access to TV at
their own home in this context is not a significant factor in their positive/negative attitude towards

using PTV for instruction.
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CHAPTER IV

Summary, Conclusion and Recommendations

This chapter deals with the highlights of the study, conclusion derived from the findings, and

recommendations made on the basis of the conclusions.
4.1 Summary

The main purpose of this study was the identification of the attitudes of teachers and students
towards using plasma television for instruction in the general secondary schools of Bahir Dar special
zone. In doing so, the study has attempted to find answers for the following basic questions:

1. What is the teachers’ attitude towards using PTV for instruction?

2. What is the students attitude towards using PTV for instruction?

3. Is there significant attitudinal difference towards using PTV for instruction between male

and female teachers?

4. s there significant attitudinal difference towards using PTV for instruction between male

and female students?

5. Is there significant attitudinal difference of teachers towards using PTV for instruction from

school to school?

6. Is there significant attitudinal difference of students towards using PTV for instruction from

school to school?

In order to deal with these basic questions: change and innovation in education, media in
education, some issues on attitude and learning, language limitations on learning through PTV,
expected roles of televised lesson CRTs and students and supports needed for televised teaching
learning processes are dealt in the review of related literature.

Concerning the data gathering as indicated in chapter one of this study, two sets of
questionnaires were prepared and distributed. One set was for teacher respondents and the other set
was for student respondents. These questionnaires were filled by respective respondents and
returned. Zone education office head and school principals were interviewed. All the data gathered

were presented and analyzed. To analyze the gathered data mainly percentage and chi square
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statistical methods are implemented. From these gathered, analyzed and interpreted data, the
following important findings of the study are identified.

. The mode of presentation of TV teachers is found to be unsuitable because of its fastest
pace/speed and incompatible usage of medium of instruction (English language) to the
students. This was confirmed by the majority of student respondents.

2. Most students believed that televised lesson classroom teachers were not interested in the
profession.

3. Majority of the respondents perceived televised teaching to be non-participatory.

4. Most teachers and students believed that televised teaching learning would develop students’
listening skills.

5. Many teachers reported that students were not motivated in televised lessons.

6. Most teachers believe that televised teaching narrows existing gap among schools.

7. Time allotted to the classroom teachers was found to be insufficient. This was affirmed by
the responses of 51.5 percent teachers and 53.7 percent of student respondents respectively.

8. Students’ textbooks, teacher’s guide and support materials were not adequately found in the
sampled schools.

9. There was no students’ guidance and counseling service in all sampled schools.

10. About 54.5 percent teacher respondents reported that they had difficulties in televised
classes to assist slow learners.

1. The great majority (about 86 percent) of televised lesson classroom teachers were not
oriented /trained in the utilization of ITV in the classroom.

12.Most teachers and students confirmed that televised teaching does not take into account
individual differences of learners/students.

13.Many teachers believe that televised teaching would improve teaching methodology.

14 Many respondents reported that the interruption of PTV transmission from the source and
due to electric power supply was found to be hindrance for PTV teaching learning.

15.Most teachers and students do not believe in non-televised lessons to be televised.

16.To some extent, programs transmitted were found to be not in line with available teaching
materials.

17.Many televised lesson classroom teachers believed that televised classes were found to be

difficult to manage.
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18.Most students believe that televised teaching to be beyond their capacity.

19.Many respondents believed that the interaction between classroom teachers and students to
be reduced as a result of PTV transmission.

20.Televised teaching was not given pertinent attention by the school community.

21.Televised lesson support materials were not found adequately in the sampled schools. About
73 percent of teacher respondents affirmed the prevalence of this problem.

22.As far as televised teaching is concerned, the relation between schools and zone education
office was loose.

23.0ut of total teacher respondents about 45.5 percent had positive attitude towards using PTV
for instruction.

24.0ut of total student respondentsabout 44.7 percent had positive attitude towards using PTV
for instruction.

25.The attitudinal difference towards using PTV for instruction between male and female
respondents (both teachers and students) is found to be statistically non-significant.

26.The attitudinal difference towards using PTV for instruction among respondents from school

to school is found to be statistically non-significant.

4.2. Conclusions

Based on the findings summarized above the following conclusions are drawn;

1. The attitude of respondents of both teachers and students towards using PTV for instruction
is mixed and obscured. Neither positive nor negative attitudes of the respondents towards
using PTV for instruction is statistically signiﬁcant.“What is clearly indicated in the findings
of the study is that the majority of the respondents have no positive attitudes towards using
PTV for instruction. In other words, the majority of respondents who have no positive
attitude towards using PTV for instruction are in the category of those who have negative
attitude and unable to decide on the issues. Thus, it can be concluded that televised teaching
learning process in the sampled schools at present needs detailed investigations.

2. Plasma television is a technical facility which cannot be effective by itself in the classroom
instruction, it has to be at the service of the teacher supporting him to make teaching

learning live. This becomes possible when the pertinent due attention is given to CRTs and
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the teachers and students possess positive attitude towards using PTV for instruction
through orientation/training. But in the sampled schools, the overwhelming majority of
televised lesson CRTs are not oriented/trained about the utilization of PTV in the classroom.
Such negligence of the role of the CRTs to enhance students’ learning could develop feeling
of insecurity and dissatisfaction on the part of the CRTs and as a result negative attitude has
developed towards using PTV for instruction.

The mode of presentation of TV teacher in its pace/speed, usage of language of instructional
medium (English language) and clarity of the explanation is found to be incompatible with
the standard/capacity of sampled school students respondents. Such incompatible approach
of televised teaching learning system might initiate the learners (students) to develop
negative attitude towards using PTV for instruction.

Provision of needed supports, with no doubt enhances teaching learning process and as a
result improves quality of education. In the case of sampled schools, the provision of needed
supports, such as support materials, supervisory and the like to facilitate televised teaching
learning process are not adequately given by concerned bodies. The relation between
schools and zone education office is loose. Televised teaching is disregarded by the school
community.

Televised lessons are produced and transmitted in series that every previous lesson is
expected to be base for the next one. As a result if one transmission is missed due to some
reasons in some of the schools only, obviously the next lesson is partially lost. The findings
of the present study indicated that the sampled schools suffered from electric power supply
interruption during PTV transmission. Of course, the CRTs are expected to bridge the gaps.
But as the findings (responses of students) indicated, most of the CRTs of the sampled
schools are not carrying out the duty, perhaps due to their being dissatisfied with their
reduced role in the live teaching learning process. Insufficient time allotment to the CRTs of
televised lessons and inadequate attention given to them is also attributed for the negative
attitude development of televised lesson CRTs towards using PTV for instruction.

Guidance and counseling plays significant role in shaping attitudes. But in sampled schools
no guidance and counseling service is provided at all, to the students about newly
incorporated PTV. In most cases new technology might be resisted unknowingly. Thus, it

can be concluded that the absence of students’ guidance and counseling service in the
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schools has contributed to the development of negative attitude of students towards using
newly introduced technology/PTV for instruction.

7. Most factors that affect the respondents’ attitude towards using PTV for instruction in the
sampled schools are interrelated, the existence of one problem is cause for another. For
instance, insufficient time allotted to CRT reduces the interaction of students with their
CRT. Therefore, solving one attitudinal problem might lead to the solution of another

problem.

4.3 Recommendations

The following recommendations are forwarded in light of the above findings and conclusions:

1. The mode of presentation of TV teachers is found to be the very problem of televised teaching
learning. Therefore, to minimize the problem:

e The fastest pace/speed of TVTs has to be reduced so that learners can cope with,
understand and take short notes from TV screen.

e The English language as the medium of instruction used by TVTs should be simple
and easily understandable to the students.

e TVTs should be Ethiopian so as to reduce the problem of accent/pronunciation/

2. Training is essential means to change attitude of teachers and improve their skills. Therefore,
there must be an intensive training/orienting of teachers in the utilization of televised lessons.
The training programs can be arranged in the form of panel discussion, workshops or seminars.
Doubts and fears of implementers/teachers can be removed during the discussion.

3. The zone education office should strengthen attachment and follow up with the schools and
provide needed supports such as support materials and supervisory to facilitate televised teaching
learning process.

4. It is found that time allotted to the CRTs is insufficient to revise a lesson. On the other hand,
teachers and students demand more time to the CRTs. Therefore, to make teaching learning
participatory, PTV transmission should be supportive to the CRT. i.e. more time to the CRT and
less time to the TVT should be allotted. Otherwise, the existing time allotment is making the
learners (students) passive in the class, no interaction with their CRTs due to time constraint and

students are left with their confusion.
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Electric power supply frequent interruption, during PTV transmission, is found to be one of the
problems of sampled schools of the study. In addition to the teachers’ role of bridging (filling)
the gap, recorded video cassettes of the PTV transmission should be made available at the school
level so as not to miss transmission totally i.e. students should be given an opportunity of
viewing missed transmission.

The zone education office should conduct frequent workshops regarding merits and demerits of
learning through PTV for students and their parents.

There should be guidance and counseling service to students in every general secondary school.

Further nation wide detailed study has to be conducted on the issue.
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Appendix — A

Addis Ababa University
Post Graduate Program
College of Education
Department of Educational Planning and Management.

Questionnaire to Be Filled By Teachers

Dear Teacher:

The Purpose of this questionnaire is to gather data on the attitudes of teachers towards using plasma
television for instruction. As a respondent to this questionnaire, your genuine reply contributes
greatly toward achieving the objective of the investigation. Thus, I kindly request you to give the
required information based on your experience of using plasma television for instruction. Your
response will be treated as the group data and kept confidential. No need of writing your name.

Thank you in advance
The researcher

Part 1. Background Information

Please respond by putting a tick mark (V) in the box or filling with appropriate responses in the
blanks.

1. Name of your school
2. Sex: A.Male[ ] B.Female[ ]

3. Age in years: A. Below 20
B. 20-30
C.31-40
D. 41-50
E.>50

H RN

4. Total teaching experiences (in years)

A. 0-10 U
B. 11-20 0
C.21-30 O
D.> 30 O
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5. Teaching experience/s of televised lessons (in years)

A 0-1 U
B.2 O
C.=3 O

6. Level of education/Qualification

A. 12+1 ] D. B.A/B.SC O
B. 12+2 O] E. M.A/M.SC ]
C. 1243 0 F. Others

Part II. Statements on Attitude

Instruction: Each of the statements in the table below expresses an attitude towards using plasma
television for instruction. Please indicate your degree of agreement or disagreement to each item by putting a
tick mark (V) with respect to each statement.
Remember SA= strongly Agree, A= Agree, U= Undecided, D= Disagree,

SD= Strongly Disagree)

Statements regarding televised teaching

No Statements/Items | Rating scales _
[sTAJUDTS
| A D

1 Teaching of televised lesson made me more interested in the profession

2 Televised teaching is not applicable to the schools of our country

.3 I feel that teaching through plasma TV to be waste of resources

4 I recommend that non-televised lessons should be televised

3 I have difficulties with televised teaching to mange class

6 I have difficulties with televised teaching to assist slow learners

7 Televised teaching lessens the importance of classroom teacher s ]‘u

8 Televised teaching helps me to improve my teaching methodology !

9 Televised teaching narrows the gap created among schools (by supplying uniform education) [

10 Televised teaching improves quality of education

11 Many of the students are showing progress due to televised learning

12 Students understand easily and clearly the explanations of TV teacher

13 Students have difficulties with televised teaching in taking notes from TV screen

14 Televised teaching makes students passive in a class

15 Students can best learn without instructional TV Nl

16 Televised lesson students do not pay attention to the instruction of classroom teacher

17 I found that televised teaching helps students develop listening skills

18 TV teacher stimulates students’ learning interest L

19 TV teacher emphasizes on what is known and obvious to the students

20 | TV teacher uses easily understandable language for instructions

2] Topics that are not sufficiently presented on text-books are enriched by TV teacher

22 Teachers of televised lessons will have good opportunity to learn better teaching techniques from TV teacher

23 Time allotted to the classroom teacher for the revision of one lesson is sufficient

24 The students’ textbooks, teacher’s guide and the plasma transmission are related to the extent of its importance

25 I have received sufficient training related to the utilization of instructional TV programs.

26 There are sufficient TV lesson manuals and support materials in our school ]
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Part ITI. Open-ended Questions

1. What assistance do you expect from different authorities, parents and others?
a. from school principals

b. from zone education office

c. from community members

d. from others

2

. How do you rate the supports provided by the school director to facilitate televised teaching?

(¥S)

. How do you rate the supports provided by zone education office to facilitate televised teaching?

I

. How frequent have you encountered the problems of electric power fluctuation/interruption during
televised teaching? How did you solve it?

5. What are the major obstacles for the proper implementation of plasma TV for instruction?

6. Do you think that televised teaching would help to enhance quality-of education? How?

7. What solutions would you propose (suggest) for the better implementation of plasma TV for instruction?

8. Would comment on the overall program of plasma TV?

Thank you again!
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Appendix - C

Addis Ababa University
Post Graduate Program
College of Education

Department of Educational Planning and Management.
Interview Guides: to school principals and zone education head.

1. Are there sections that have no plasma TV? If yes, why?

2. If plasma TV stops working due to power supply interruption or some other cases, what
measures would you take?

3. What do you say about the contribution of plasma TV for the teachers, students, and quality
of education?

4. Would you mention the support materials, of teaching through plasma TV, that you have

~ provided to the user teachers? Do you think that the support is adequate? If not adequate,

what do you say about it?

5. Are televised lesson teachers given sufficient orientation or workshop about the utilization of
plasma TV for instruction?

6. How do you see the attitudes of teachers and students towards using plasma TV for
instruction? [s it generally positive or negative?

7. What are the major constraints that you have faced while supervising and coordinating the
implementation of plasma TV for instruction?

8. What do you suggest for the better implementation of plasma TV for instruction?

9. Would you comment on overall program of using plasma TV for instruction?
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Appendix - D

Addis Ababa University
Post Graduate Program
College of Education
Department of Educational Planning and Management.

Questionnaire to Be Filled By Students

Dear Student:

The Purpose of this questionnaire is to gather data on the attitudes of students towards using plasma
television for instruction. As a respondent to this questionnaire, your genuine reply contributes
greatly toward achieving the objective of the investigation. Thus, I kindly request you to give the
required information based on your experience of learning through plasma television. Your response
will be treated as the group data and kept confidential. No need to writing your name.

Thank you in advance
The researcher

Part I. Background information of Respondents

1. Namc of your School

2. Age in years: Below 14 Ul
14-18 ]
Above 18 OJ
3. Sex: Male ]
Female |

4. Is there TV at your home? a) Yesl] b)No U
Part I1. Statements on Attitude

Instruction: Each of the statements in the table below expresses an attitude towards using plasma
television for instruction. Please indicate your degree of agreement or disagreement to each item by

putting a tick mark (V) with respect to each statement

Remember SA= Strongly Agree, A= Agree, U= Uncertain, D= Disagree,
SD= Strongly Disagree)
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(electric power )

No Statements/Items ‘ ____Rating scales
SA | U _[ D] sp
1 1 do not like televised learning because it makes me passive in the classroom I
2 I do not like televised learning because it is beyond the reach of my standard |
3 I do not like televised learning because it does not take into account individual differences. [
4 Televised learning stimulates my learning interest '
5 | found learning through plasma TV to be waste of time
6 | found learning through plasma TV to be indispensable
7 I wish non-televised lessons to be televised
8 In general televised classes are boring to me
9 | like televised learning because it helps me develop listening skills |
10 1 like televised learning because TV teacher uses understandable (Soft) language |
11 I like televised lesson because TV teacher can teach more than classroom teacher i
| 12 1 like televised learning because TV teacher makes use of more teaching aids ' |
13 I found that TV teacher is too fast to take notes from TV screen |
14 The explanations of TV teacher has become clear to me _'__
13 Many of the classroom teachers of televised lessons are interested in teaching |
| Many teachers of televised lessons do not show interest in their students -
17 Most of classroom teachers gave up their authority to the TV teacher
18 I think, time allotted to TV teacher is excess as compared to time allotted to classroom teacher | |
19 All my textbooks of televised lessons are in line with televised learning - .
20 One of the difficulties of televised learning in our school is the interruption of power supply ' |

Part II1. Open-ended Questions

I. Televised lessons (subjects) are listed below. To which subjects do you think televised learning is the
most applicable? Please indicate your rank order by putting numbers (1-6) in the spaces provided (i.e. |

for the most applicable and ....6 for the least applicable)

A. Physics D. Civic and Ethical Education -
B. Biology E. Chemistry
C. English F. Mathematics

2. What are the major reasons for your ranking order?

3. What are the activities that you have to do in televised classes?

Do

you think that televised learning would help you? How?

Wo

uld you list the problems that you have encountered/and you fear to be encountered due to televised

lessons?

4. What are the major obstacles for proper implementation of plasma TV for instruction?

5. What would say about things to be improved for the better implementations of plasma TV for instruction

6. Would you comment the over all programs of plasma TV?

Than you again!



Rate of Returns of Questionnaires

Appendix - E

' S Teachers Students
sl Sample schools Distributed | Collected | Distributed | Collected
No.
No. No. No. No.
1. | Fasilo General Secondary School 13 11 48 45
2. | Ghion General Secondary School 24 20 88 80
3. | Tana Haik General Secondary School 38 35 304 249
Total 75 606 440 374
Appendix - F
Total number of grade ten teachers and students in the sampled schools
Ser. Teachers Students
No. Sample schools Male | Female | Total Male Female Total
1 | Fasilo General Secondary School 12 1 13 239 194 433
2 | Ghion General Secondary School 20 - 24 452 340 792
3 | Tana Haik General Secondary School 33 5 38 1202 1257 2459
Total 65 10 7S 1893 1791 3684
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