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CHAPTER ONE: INTRODUCTION

1.1 Statement of the Problem

Because of the prominent role it plays in international relations, commerce, education,
science and technology, the English language occupies a central place in the educational
system of Ethiopia. Since the introduction of modern education to the country, it has been
taught as a subject starting from elementary level and also used as a medium of instruction

from secondary level onwards.(Melesse Bedane, 1992; MOE, 1994).

However, as various studies conducted at different levels reveal, most of the students who
complete their secondary education and/or many of those who join colleges and
universities lack adequate proficiency in English language despite the long time they spent

in learning it (Hailom Banteyerga, 1982; Stodart, 1986; Melesse Bedane, 1992).

There are a number of factors that cause problems as regards English language teaching
in Ethiopia. Of these, the fundamental ones, as the studies stated above assert, are the
quality of the teaching materials and the methodology used by English language teachers
(Hailemichael Abera, 1993; Messelech Habate, 1991; Melesse Bedane, 1992).

Basically, this implies that such a problem is the by-product of the invalidity of the
English language curriculum in particular and the entire educational curriculum of the
country in general as the following quotation indicates: "the quality and relevance of the
existing curriculum have been identified as a factor contributing to the problem of

education in this country" (MOE, 1994:1).



Having taken such problems into consideration, the new education policy of Ethiopia
proposes the renewal of the existing curriculum. ". . . recently a new education and
training policy has been formulated. The new policy stipulates the national education
objectives, the nature of the new curriculum, the nature of educational assessment and

evaluation" (P.2).

Then, the process of changing the old curriculum has been taking place in primary and
partly in secondary schools of Ethiopia. Following this change, the ELT syllabuses with

communicative orientation have been designed and are being put into implementation.

These syllabuses starting from grade one, as the general objectives stated in them indicate
claim to enable the learners to use the language rather than to make them know it. In short,
they seem to pursue the communicative language teaching approach (Please see

Appendices F and G).

Futhermore, an introduction given in the teachers' manual of the grade 9 ELT coursebook
asserts this opinion. In this material it is stated that, ". . . the course is also more student -
centered and communicative than its predecessors. Every opportunity has been taken to
involve the students in a meaningful and realistic communicative activities" (Bogale Gebre

and Galgalo Liben, 1996:4).

Though it is theoretically sound to hear such a claim, designing syllabuses and writing
materials alone will not necessarily guarantee the attainment of the objective since they
serve as the plans of actions which may or may not be practised as many educators and
methodologists like Breen (1989), Widdowson (1990), Nunan (1988), Kochhar (1983), to

mention some, suggest.



According to these authorities, the designing of the syllabus or developing the teaching
materials alone is of little consequence unless it is implemented by a means of appropriate
classroom methodology. In Kochhar's (1983:345) view, for instance, "the best curriculum
and the most perfect syllabus remain dead unless quickened by the right method of
teaching." Nunan (1988), in his description of curriculum evaluation, suggests the same
view point as well. He maintains that "their (the learners') classroom experiences will be
more important than statements of intent in determining learning outcomes" (Nunan,

1988:138).

The most clear and comprehensive description that corresponds well with the above views

is provided by Widdowson (1990). He argues that,

. changes in a syllabus as such need have no effect on learning
whatever. They will only do so if they inspire the teacher to introduce
methodological innovations in the planning and execution of activities in
the classroom which are consistent in some way with the conception of

content and the principles of ordering proposed in the new syllabus
(Widdowson, 1990:129).

Here, Widdowson seems to suggest that the teachers who implement the innovated
syllabus should have a good understanding of the methodology that is pertinent to teach the
specified contents as well as the approach which the syllabus advocates in its organization.
This means that the attitudes and the experiences of the teachers should be abreast of the
theories and principles which the innovated syllabus presupposes. Richards (1990:12) also
advances similar view. According to him, "a central component of methodology is how
teachers view their role" in the teaching/learning process. For Dubin and Olshtain
(1986:31), "the attitudes of the teachers and their abilities to adjust to new thinking and
what it involves in practical terms are crucial," too, "in determining success of a new

syllabus or materials". That means adequate orientation and programme of sensitization



about the new syllabus or materials are highly required before putting them into

implementation.

When we relate this to the implementation of the currently developed ELT syllabuses in
Ethiopia, perhaps the situation seems different. The reason behind this is that there is
much complaint about lack of orientation on the part of teachers as to how to implement
these sylabuses and the teaching materials. As long as the syllabuses presupose the
communicative approach on which the teachers' experiences were said to be very limited, it
demands not only orientation but also more importantly, making the teachers aware of the
principles and theories of the communicative approach. But all these were presumed to
have been anticipated rarely before the teachers were made to implement the new

syllabuses and the teaching materials.

It was such complaints that initiated the present researcher to examine whether the teachers
are implementing the current ELT syllabuses in terms of the communicative approach.
Due to time constraints and other factors, however, the present study concentrates only on

grade nine (9).

1.2 Objectives of the Study

As has been mentioned, following the stipulation forwarded by the new education and
training policy of Ethiopia, the communicatively-oriented ELT syllabuses were designed

and are being put into implementation in the primary and secondary schools of the country.

Though the syllabuses claim to be communicatively oriented, there is a common
understanding that the teachers orientation about the different theories and principles of the

communicative language teaching approach is limited. Given such a disparity, the main



objective of the study is to explore as to whether the methodology which to the teachers

use implement the grade 9 ELT syllabus is cmmunicative or not.

To attain the above objective, the researcher tries to find answers to the following

questions:

a)

b)

Do the activities and tasks the teachers use help the learners to develop
their communicative abilities?

Are the teaching/learning procedures which the teachers

apply to present language (or those activities stated in 'a') to the learners

appropriate in terms of the communicative language teaching approach?

Then, the present researcher hopes that the objective of this study will be achieved if the

right answers to the questions posed above are given.

1.3  Significance of the study

This study is hoped to make the following contributions:

- first of all, it is expected to benefit the teachers who implement the syllabus by way of

providing them feedback on their perceptions and actual performances on the

communicatively oriented materials;

- it is also hoped to help teacher educators in their planning and execution of teacher

education that enables the respective teachers to properly implement the suggested

methodology;

- the study is also hoped to benefit educational researchers, curriculum evaluators,

decision makers and material writers. The information gained from the study could



help these authorities to decide as to which element of the course design needs prior

evaluation, shaping, reshaping or revision.

1.4 Scope of the Study

As stated in the main objective, the study is limited to the methodological aspects of the

Grade 9 ELT syllabus.

Since the researcher intended to explore as to whether the

methodology used by the teachers of the respective grade is meant to promote the

communicative abilities of the learners, the emphasis, in this work, is placed on the

activities or tasks, classroom procedures and methods which are related to this end.

1.5 Definition of Terms

Analytic approach:

Synthetic approach:

Cognitive activity:

refers to the teaching strategy in which the lahguage is
presented to the learners beyond the sentence level, i.e, in the
form of written or oral discourses and texts (Wilkins, 1976;
Rea-Dickins and Germaine, 1992).

refers to another teaching strategy in which the language is
presented to the learners in analysed forms, i.e, in a separate
elements of words, phrases or sentences to be synthesized
(Ibid).

refers to the task or exercise which requires comprehension
(understanding) at varying degrees. Examples of cognitive
activities are information-gap, problem-solving language
games and so on (Phye and Andre, 1986; Rivers, 1983; Rea-
Dickins and Germaine, 1992; Richards, 1985).



Mechanical activity:

Inductive approach:

Usage:

Use:

stands for those type of activity or exercise which demands
less comprehension like substitution and replacement drills
(Ibid).

This refers to the initial teaching of grammar rules implicitly.
Its counter-part is deductive approach which stands for the
explicit teaching of the language structure or grammar rules
(Cunningsworth, 1995; Wajnryb, 1992; Phye_ and Andre,
1986; Rivers, 1983).

refers to an aspect of language performance that manifests the
language user's knowledge of the linguistic rules, that is,
his/her ability to compose correct sentences (Widdowson,
1978:3).

is another aspect of language performance that manifests the
extent to which the language user demonstrates his ability to
use his knowledge of linguistic rules for effective

communication (Ibid).



CHAPTER TWO: REVIEW OF RELATED LITERATURE

2.1 An Overview of the Current Language Teaching Theories

The current language teaching methodologies are influenced by various views about the
nature of language and language learning theories. These theories and views are drawn
from studies in the field applied linguistics, psycholinguistics and sociolinguistics at large

(Yalden, 1987; Richards and Rodgers, 1986; Stern, 1983; Rivers, 1983).

After the decline of the Traditional Grammar as a distinct field of linguistics, structural
linguistics which the advocators claim as the first scientific approach to the study of

language came into existence in the early 20th century.

As a result of this development, the structural view of language together with the theory of
behavioural psychology had dominated language education until the 1960's. Since both
were similar in principle in that they concentrated on the description of observable surface
behaviour, they had been known to advance the same theory of language learning known as

habit formation (Cairns and Cairns, 1976, Stern, 1983, Finocchiaro and Brumfit, 1983).

Audiolingualism which was founded on the basis of the combined theories of structural
linguistics and behavioural psychology became the widely recognized method of language
teaching (Rivers, 1983; Richards and Rodgers, 1986). This method was known to have
forerun the teacher-dominated methodology in which the students remain passive receivers

rather than active participants.
The audiolingual view creates robot-like learners who. . . are expected to
carryout mechanical manipulations in order to form habits. . . Individuals
take little responsibility except participating in choral activities. Students
were spoon-fed and carefully led from one step to the next with minimal
room for failure, error, or experiment (Dubin and Olshtain 1986:46).



Such instructional system, however, initiated the contemporary teachers, practioners and
psycholinguists to pose various questions. The students who were taught in this method
were found to be unable to transfer their classroom skills to real communication of the
outside world as scholars point out. According to Yalden (1987:15), for instance ". . . the
degree of proficiency that a learner achieves" which is viewed as "mastery of structure. . .
is not adequate for those learners who want to learn a second language in order to make use

of it rather than to know about it."

While such a dissatisfaction tempts audiolingualism on the one hand, psycholinguists
continued challenging its theoretical foundations on the other. N.Chomsky was said to
have taken the leading position in this movement. Chomsky in his serious criticism,
attacked Skinner's behevioural theory of language learning (Stern, 1983). Chomsky argues
that language learning is not a mere habit formation, rather it is a mental process.
According to Yalden (1987:15), "Chomsky's . . . definition of linguistic theory, as
mentalistic (concerned with discovering a mental reality underlying actual behaviour) came

as a challenge to behaviourist theories of linguistics."

Chomsky (1965) sees language in two distinct behaviours in which one is the manifestation
of the other. In his dichotomy, Chomsky states that a native speaker of the language has
the innate knowledge of that language; linguistic competence which he defines as "an ideal
speaker-hearer's knowledge of the language" (P.4). To him, it is this category that our
actual speech, i.e., performance manifests. In his definition, performance is "the actual use
of language in concrete situation" (Ibid). Therefore, it is linguistic competence, a finite set
of rules, that enables the speakers to produce infinite number of utterances (sentences),
which is performance. Hence, the latter is secondary to the former, the mental ability that

processes the language. This distinction became the foundation for the two important



views: communicative competence in linguistic theory, and cognitive-code in language

learning theory.

With the formulation of the cognitive code theory, habit formation ceased to be the
dominant language learning theory of audiolingualism. Cognitive-code theory that
requires active involvement and participation of the learners was favoured as an alternative

guidance for foreign language teaching.

The audiolingual habit theory which is so prevalent in American language
teaching . . . is no longer abreast of recent developments. It is ripe for
major revision, particularly, in the direction of joining it with some of the
better elements of the cognitive -code learning theory (Caroll, 1966 quoted
in Richards and Rodgers, 1986:60).

In response to Caroll's call, an attempt was made to include activities that demand the
cognitive ability of the learners in syllabuses and teaching materials. It was suggested that
learners were encouraged to use their creativity to develop their knowledge of the language

(Rivers, 1983; Finocchiaro and Brumfit, 1983).

Nevertheless, the application of cognitive-code theory in structural syllabus couldn't satisfy
the increasingly developed communicative needs of the learners. Particularly with the
establishment of European Economic Commission, as various scholars witnessed, this
demand reached its climax. Developing the communicative abilities of the learners became
the slogan of foreign language teaching (Littlewood, 1981; Yalden, 1987; Munby, 1978).
This triggered the functional view of language to step up in the foreign language teaching

arcana.

Functional view, as Rechards (1985:18) describes, is "the view that language is a vehicle

for the expression of meaning." In short, viewing the language only from structural stand

10



point was recognized to be inadequate. Various studies carried out in the field of
sociolinguistics indicated that the meaning of an utterance can not be interpreted in
isolation from the situation in which it is used. Language attributes its meanings not only
to linguistic elements such as words, phrases or sentences but also to non-linguistic aspects

as situations in different communicative acts and social contexts.

Foreign language pedagogy, hence, started applying the functional theory of language
around the seventieth with the works of applied linguists organized under the Council of
Europe. The participants of the project such as Trim, Van EK, Wilkins, Alexander and
others produced functional notional syllabuses. The first attempt of this project was
realized to be unsuccessful since the syllabuses were found to be similar to that of
structural ones. Candlin (1976) was said to have been one of the critics who spells out the
problem of the syllabuses saying "an item bank of speech acts. . . cannot serve any more
than sentences as the directive end point of a communicative syllabus" (quoted in Yalden,

1987:47).

Having admitted such problems, Wilkins (1976) presents the revised edition of his notional
syllabuses which consist of semantico-grammatical categories (e.g. frequency, notion,
location) and categories of communicative functions (e.g. judgments and evaluation,

argument, information).

In his latter edition, Wilkins proposes two distinct approaches called synthetic and analytic.
According to him, the synthetic approach is "the language teaching strategy in which the
different parts of language are taught separately and step by step so that acquisition is a
process of gradual accumulation of the parts until the whole structure of the language has
been built" (Wilkins, 1976:2). On the other hand, in the analytic approach, "much greater

variety of linguistic structure is permitted from the beginning and the learner's task is to

11



approximate his linguistic behaviour more and more closely to the global language" (Ibid).
He suggests that any language syllabus falls within this continuum. It means, in general,
synthetic approach is associated with discrete view, whereas the analytic with the holistic

which leads to communicative competence.

In general, the application of functional view of language to foreign language teaching was
recognized to be the landmark for the emergence of communicative language teaching
approach. This approach has had a closer association with the theory known as
'communicative competence' which was named after the famous sociolinguist D. Hymes
(Brumfit and Johnson, 1979; Stern, 1983; Coulthard, 1985; Munby, 1978). It was said that

Hymes borrowed the term from Chomsky's linguistic competence.

Rejecting Chomsky's definition of competence as being too narrow, Hymes proposes the
idea of communicative competence described as the speaker's ability to use appropriate
language (Hymes, 1979). Then, it becomes the central theme of communicative language

teaching approach

The communicative language teaching approach has been suggested to have changed the
whole trend of foreign language pedagogy. Unlike the former methods, this approach is
founded on many various views of language and language learning (Nunan, 1988; Richards

and Rodgers, 1986; Cunningsworth, 1995).

Various researches and studies conducted in areas like discourse analysis, conversational
and interactional analysis, ethonomethodology and the like further accelerated the rapid
development of communicative language teaching. In short, interactional view of language

is also manifested in this approach.

12



As far as language learning theory is concerned, the dominant ones are cognitive-code
theory and humanism as Finocchiaro and Brumfit (1983) suggest. They note that "the
audiolingual approach . . . resulted in great part in linguistics and behaviourism in
psychology. And so it will be with F. N [Function- Notional] approach with cognitivism
and humanism" (p.22). These authors further suggest some of the basic principles of

psychological science for the Functional-National approach. Some of these are:

« Learning generally results when units and program content and activities are
related to the needs and experiences of the learners.

« Student motivation is of primary importance in acquisition of knowledge and
skills.

« Learning is enhanced when presentation and practices of language items are

made meaningful through their use in real life (or even simulated) situations
(pp:33-4)

The communicative language teaching approach also makes use of educational
philosophies through humanistic psychology as Dubin and Olshtain (1986) point out. Some

of the guiding principles of humanistic curriculum, according to these authorities are:

1. Great emphasis is placed on meaningful communication from the learners point of
view. . ., texts should be authentic, tasks should be communicative, outcomes should be
negotiated and not predetermined.

2. The learner is the focal point of this approach and the respect for individuals is highly
valued.

3. The teacher is a facilitator who is more concerned with classroom atmosphere than
with the adherence to the syllabus or the materials in use.

4, The first language of the learner is viewed as useful aid when it is necessary for
understanding and for formulating hypothesis about the target language particularly in
the early stages (Dubin and Olshtain 1986:76).

13



Generally, humanism in communicative language teaching addresses participatory learning
in which learners actively involve and make trial and error hypothesis from the data
available at their disposal. Cooperation between teacher and learners is acknowledged in

this approach from the premises that anxiety free atmosphere promotes learning (Legutke

and Thomas, 1991; Nunan, 1992).

This is also the view advanced by the so-called fringe methodologies such as Curran's
(1972) councelling language learning, Lozano's (1978) suggestopedia, and Gattengo's
(1972) silent way (Richards, 1985; Malamah - Thomas, 1987; Dubin and Olshtain, 1986).
Because of this fact, communicative approach is said to have adopted the language learning

theories of these methods.

By the same token, the natural approach which shares the common view of affective
factors, has been considered as an example of communicative approach. Particularly,
Krashen's (1982) language acquisition theory is found to be the basis for the various
guiding principles of classroom methodology. His distinction between acquisition and
learning gives awareness for teachers and practitioners in that they can focus on either
discrete points associated with grammar learning or global comprehension of language
acquisition depending on the goal of their course. In Krashen's view, learning is a
conscious process which will not lead to acquisition or communicative competence. On
the other hand, it is the unconscious process, i.e., acquisition that will result in
communicative ability. Thus, the activities which do not engage learners in a natural
communication as well as the environments where there is much intervention (e.g.
corrections and monitors) rarely result in acquisition. Instead, they are meant to help the
learners develop their knowledge of linguistic rules which are used only for monitoring the

correctness of the structure at the time of communication.

14



Together with this theory is the comprehensible input hypothesis. Where there is
comprehensible input one level beyond the linguistic ability of the learners, subsequent
result is acquisition, provided that affective filter is minimal or non-existent at all. If the
input demands high control, as in the case of mechanical drills, it is the accuracy that is
expected. On the contrary, if it requires the learners cognitive and communicative abilities,
they (the learners) are supposed to develop fluency which is the primary consideration of

Krashen's theory.

There are people who see both fluency and accuracy equally. Such scholars like
Littlewood (1981), Rivers (1983) suggest the importance of skill model learning in which
both accuracy and fluency can be attained. To them, both discrete and holistic learning are
equally important. And so are both cognitive and behavioural style of learning (Richards

and Rodgers, 1986).

As the above discussion tries to indicate, the communicative approach to language learning
does not incline itself fully to one direction. It incorporates all views of language and

language learning theories.

As a result, though the communicative approach does not prescribe single methodology,
there are three general theoretical principles which this approach advocates as Richards and
Rodgers (1986) maintain. These according to them are "the communication principle, . . .
the task principle, . . . the meaningfulness principle" (p.72). These principles address more
of methodological aspects than syllabus (course) designs. In terms of communication
principle, the teaching in which learners involve in real - life communication are presumed
to promote learning. Similarly, the task principle advances the idea of learners'
participation in activities which require language use. The third meaningfulness principle

also suggests the importance of activities or practices that are meaningful to learners.
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