




























































































































5.6. Gender Difference in Academic Adjustment 

As results from independent t-test of comparison between male and female on academic 
adjustment revea led, there was stati stically ·significant gender difference in mean of 
students ' academic adjustment. Th is is to mean that male students were more 
academically adjusted than female students. The finding were found to be in line with 
studies by Abdullah et a l. ( 2009); Mattanah, Hancock and Brand, (2004); Jou and Fukada 
( \996) whereby gender is a significant predictor of students' academic adjustment and it 
is found that male students scored better on academic adjustment scale as compared to 
ma le. 

The reason why female students s·cored lower on academic adjustment sca le than that of 
male students could be because of the influence of parent educationa l level. As observed 
in the result section of thi s study, majority of students' mother were never attended the 
formal education. Thus, mother' s education has influence on fema le students' academic 
adjustment. This is in agreement with the earlier finding (Eksotrom, Goertz, Pollack, & 
Rock, 1986) who found that fema le students were highly influenced by their mother' s 
ed ucation level whereas, male students by father's education. 

5.7. Students' AcademicAdjustment by SchoolslFacuIties 

The result of one-way ANOYA showed that stati sti ca lly significant mean difference was 
not found among schools/facu lties in students' academic adjustment score . This is to 
mean that students' academ ic adjustment scores across five faculties/schools were 
similar. This may be due to that majority (68%, refer appendix C) of the students were 
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from the same region (may have similar socio-cultural experiences) and of similar 
parental education. Thus, s imilarity of students' background may be the reason for 
students to develop similar academic adjustment. The other reason may be because of the 
services that the students obtained from institution in general and faculty/school in 
particular were almost similar. 
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CHAPTER 6: SUMMARY, CONCLUSIONS 

AND RECOMMENDATIONS 

This chapter summarizes the findings of the study, presents the conclusions, and forward 

recommendations for the future research. 

6.1. Summary and Conclusions 

The purpose of thi s study was to investigate academic adjustment problems of first year 

Madawalabu University students. ' Speci flcall y, the study Was intended to answer the 

following basic research questions: 

» To what extent does psychologica l adjustment influences students' academic 

adjustment? 

» To what extent does soc ial adjustment affects students ' academic adjustment? 

» How do institutional factors affect first year students ' academic adjustment? 

» To what extent do first year students adjust themselves academically? 

» Is there a significant difference between male and female students in academic 

adjustment? 

» Is there a significant difference among students of different faculties/schools in 

academic adjustment? 

To answer the above basic research questions, 217 first year students were randomly 

se lected from five randomly selected faculties/schools. These were School of Natural 

Science, School of Engineering & Technology, School of Agriculture, School of 

Mathematical Science, and Health Science College. In addition, six informants (four 
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faculties/schools deans, one hea lth officer and one registrar officer) those purposely 

selected were partic ipated in thi s study. 

Questionnaire and interview were instruments used to collect data from participants. 

Questionnaire was adapted and pre-tested for reliability and administered for the 

parti cipants two weeks after the pilot study. However, interview guides were developed 

by the researcher himse lf and conducted at preferable times and place of the participants. 

Data collected vi a questionna ire were anal yzed by using SPSS (Stati stical Package for 

Soc ia l Science) vers ion 17. Thus, due care was given while coding, entering, cleaning, 

computing data. Depending on the nature of the data and basic questions, both descriptive 

statistics like mean, standard deviation, frequency, and inferential statistics such as 

ANOYA, multiple regression, independent t-test were employed. On the other hand, data 

gathe red by interview were qualitat ively ana lyzed. Fina lly, from the findings ofthe study 

the fo llowing conclusions were made. 

I. Majorities (60%) of students were with moderate level of academic adjustment. 

2. Social adju stment was s igni fi cantly influenced first year students' academic 

adjustment scores. 

3. Psycho logica l adjustment was found stati stically significant contributor for the 

variance expla ined in students' academic adjustment scores. 

4 . Multi ple regress ion result showed that socia l adj ustment, psycholog ical 

adjustment and in st itutiona l/goa l commitment were j ointl y accounted fo r 40% for 

th e variati on of first year students' academic adjustment. 
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5. This finding a lso identified the following institutional factors that are affect ing 

first yea r students' academ ic adj ustment. These are: problem of to ilet, bath room, 

e lectric power, shortage o f library working hours, reference books, absence of 

recreat ion place, internet servi ces, publi c phones around/in the campus compound, 

absence of counse ling services, in adequate water and limited services of health 

center. Moreover, data obta ined fro m interv iew revealed that lack of supports 

fro m uni vers ity, insufficient educat ional resources, lack of family support, 

students ' d iscrepancy of their expectation and lack of readiness are also 

influencing thei r academicadjustment. 

6. Statisticall y s ign ificant gender difference was found in students ' academic 

adjustment. Thus, academically male students are better adjusted than female 

students. 

7. Result from one-way ANOYA revealed that stati stically sign ificant mean 

di fference in students' academic adjustment between facultieS/schools was not 

found. 
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6.2. Recommendations 

Based on the findings the study, the fo llowing recommendations were forwarded to help 

students, admini strators, counse lors, instructors, and other concerned bodies who need to 

improve students' academ ic adj ustment. 

I. University admin istrator /authority should give due attention to the seriousness of 

univers ity fac il it ies/services problems which are affecting students' academic 

adjustment and should improve accordingly. Especially, faculties/schools and 

depaJtments should take the responsibility in fulfilling educational resources for 

their students. 

2. All faculties/schools should des ign programmes (orientation sessions, tutorials, 

panel discuss ions, academic i nte rventi~ns) which inco~porate academic issues and 

implement them especiall y for fi rst year students on a regular basis. Academic 

advisors/instructors shoul d be more actively involved in such programs in 

prov iding the necessary guidance and informal interactions with new students to 

create better integrations. Especially, female students should be given more 

attention to maximize their level of academic adjustment. 

3. Counselors should organi ze intervention programmes and offer accordingly to 

assist first year students \vho have prob lems in coping with the demands and 

challenges that coul d create stress, tension, and fear of failure, emotional 

problems and other psycho log ical problems. In addition, counselors should assist 

students in adapting themselves to university campus life and to help them to 

increase their institutional and academic commitment. 
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4. Altho ugh the uni versity au thority have been working with Te lecommunicat ion 

Corporation and Electric Power Corporation to red uce the inconsistency of 

e lectric power and to estab lish public phones aroundlin the university campus 

compound the problems could not be solved yet. Therefore, these problems still 

need spec ial attenti on . 

5. University shoul d open another registrar office at Goba Campus (Madawalabu 

University second campus) to eli min?te problems that students are fac ing while 

going to the main campus fo r any reasons related to reg istrar. 

6. To reduce phys ical and emotional problems that students faced, University's 

Hea lth Center (c lini c) shoul d widen hea lth service prov ided to students and 

shou ld perform various activities (seminar, workshops, etc.) to increase students 

consciousness and knowledge about their hea lth. 

7. Finally, this is cross-sectional study; studyi ng students' academic adjustment by 

this research des ign therefore li mited researcher to see academic adjustment 

progresses that students can possess th rough the semesters. Thus, a future 

research on thi s area is suggested to carry out using longitud inal design. 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research 

Questionnaire Code ____ _ 

Dear student: 

The purpose of this questionnaire is to co llect data from first year university students to 
investigate their academ ic adj ustment problems. Therefore, this study can be successfu lly 
accomplished only when you complete all the items honestly and frankly. Be sure that, 
information that you prov ide will be kept high ly confidential and thus, you are not required to 
write your name. 

The questionnaire has fi ve different parts. The first pall is about your general demographic 
background; the second part is abo ut academic adjustment; the third pall is about the social 
adjustment; the fourth is dea l with personal-emotional adjustment, and finally about 
institutional comm itment. 

\ 

\ 

\ 

\ 

\ 

\ 



Part One: Background Data 

Direction : For the following items wri te the necessary answers in the blank space provided 
while fo r the items in the form of cho ices; give your responses by circling the 
num ber with the appropriate answer. 

I . Sex I. Ma le 2. Female 

2. Age 

3. Facul ty/schools ________________ _ 

4. What is the highest level of education your father has obtained? 

I . Never attended 2. Elementary school (grade 1-8) 3. High schoo l (grade 9-12) 
4. Some co llege 5. University degree and above 

5. What is the hi ghest level of education your mother has obta ined? 

I. Never attended 

4. Some co llege 

2. Elementary schoo l (grade 1-8) 3. Hi gh school (grade 9- 12) 

5. Uni vers ity degree and above 
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Part Two: Academic Adj ustment Scales 

Direction: The following statements describe about your university experiences. Read each 
one carefully and tick c'h in front of each under one of the five scales that best describes 
your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 
I [ have clear academic goals anq purposes. 
2 Getting a university degree is very important for me. 
0 I have been having doubts regarding the value of a j 

university education. 
4 I am el~oying my academic work at university. 
5 [ have been keeping up to date on my academic work. 
6 I am not working as hard as I should at my course work. 
7 [ really have not had much motivation for studying. 
8 I am attending classes regularly. 
9 I am finding academic work at university is difficult. 
10 I am sati sfied with my academic experience at this 

university. 
[ [ I have not been using my study time efficiently. 
12 [ am satisfied with doing assignments for the courses. 
13 Recently T have had concentration problem when I try to 

study. 
14 I have difficulty of taking lecture notes. 
IS [ am having a lot trouble getting stalied on homework 

assignments. 
16 [ am satisfied with the number and variety of courses 

available at this university. 
17 I am satisfied with the quality of courses avai lable at 

university . 
18 I am satisfied with my program of courses for this semester. 
19 [ am very satisfied with the instructors I have now in my 

courses. 
20 I am quite satisfied with the department I belongs to. 
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Part Three: Social Adjustment Scales 

Direction: The following statements describe about your university experiences. Read each 
one carefully and tick ('J) in front of each under one of the five scales that best describes 
your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 
I I feel that I fit in well as part of the uni versity 

environment. 
2 [ am very invo lved with soc ial activities at this 

university. 
0 I am adjusting well to this university. J 

4 I have several close soc ial re lationships at this university. 
5 I am confident about my social skills. 
6 I am satisfied with the extent to which I am participating 

in social activities at university. 
7 I am good at working with other people at this university. 
8 I am meeting as many people, and making as many 

friends as I would like at thi s university. 
9 I have had informal (outside classroom), personal 

contacts with university instructors concerning my 
academic issues. 

~ [ feel free to communicate wi th my classmate. 
I 1 [ am having difficulty feeling to mix with other people at 

university. 
12 [ find it difficultto ask some other people fo r 

information. 
13 There is always someone at university with whom I can 

talk about any problems I may have. 
14 Being alone from home is a source of difficulty for me 

now. 
15 I often doubt about whether other people like to be with 

me. 

16 [ am satisfied with living in a university d9rmitory. 
17 I am satisfied with the extracurricular activities available 

at this university. 
18 [ fee l relaxed even if unfamiliarity in soc ial situations is 

there. 
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Part Four: Person-Emotional Adjustment Scales 

Di rection: The fo llowing statements descri be about your university experiences. Read each 

one carefully and tick C'./) in fro nt of each under one of the five scales that best describes 

your level of agreement with the statement. @: Strongly Disagree (SD), Disagree (D), 

Undecided (UD), Agree (A) , Strongly Agree (SA). 

No Items SD D UD A SA 

I I have been feeli ng tense or nervous. 

2 I have been fee ling sad and unstab le a lot. 
, 

Independently, taking responsibili ty for myself is difficult ~ 

for me. 

4 I have been able to control my emotion very well. 

5 I have given a lot of thought recently to whether I should 

ask for help fo rm the Psychological/Counseling Services 

Center. 

6 I have been getting angry too easily . 

7 I worry a lot about my life (experiences) in this campus. 

8 I am experiencing a lot of difficulty coping with the 

stresses. 

9 [ have felt tired much of the time. 

10 My appeti te has been good recentl y. 

II Recently, I have been having a lot of headaches. 

12 [ have lost too much weight recently. 

13 I have not been sleeping very well recently. 

14 [ have been feeling in good health recently. 

15 I am worry of my success in un iversity 

5 



Part Five: Institutional/goal Commitment 

Direction: The following statements describe about your univers ity experiences. Read each 
one carefully and tick ("'iJ in front of each under one of the five scales that best describes 
your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 
1 [ am sati sfied now about my decis ion to go to university. 
2 [ have been giving a lot thought to withdraw from this 

university. 
3 [ am satisfi ed now about my decision to attend this ' 

university. 
-4 [ would like to transfer to another university. 

5 [ expect to stay at thi s university fo r a bachelor' s degree. 
6 [t is not important to me to graduate from this university. 

List other common institutional factors which have been affecting your academic adjustment 
in this university . 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research 

Interview guides 

Dear SirlMadam: 

The purpose of this interview is to collect data from resourceful individual like you on the 
first year university students, to investigate their academic adjustment problems. Therefore, 
thi s study can be successfully accomplished only when you provide me information honestly 
and frankly. Be sure that, information that you provide will be kept highly confidentia l and 
used for the purpose of research only. 

I. What are the major problems that first year students have been facing in this 
university? 

2. How could these problems affect their academic adjustment? 

3. How do you compare males and females students on their academic adjustment? 
4. What measures have been taken to help first year students in their academic 

adjustment? 

5. How can you describe your infonnal interactions with first year students concerning 
academic adjustment? 

6. What could you suggest to bring about overall better academic adjustment of first 
year students in thi s university? 

7. Is there anything e lse that you would like to add regarding first year students 
academic adjustment? 



Appendix C 

Summary of 2010/2011 students placement in Madawalabu University by Region 

Code Region Number of students 

Male Female Total Percent 

I Tigray 34 28 62 3.0 

2 Afar II 7 18 0.9 
. 

3 Ahmara 104 56 160 7.6 

4 Oromia 1120 324 1444 68.8 

5 Soma Ie 55 10 65 3.1 

6 Benishangul 33 9 42 2.0 

7 SNNP 128 43 171 8.2 

8 Harar 5 0 5 0.2 

9 Addis Ababa 53 70 123 5.9 

10 Dire Dawa 5 3 8 0.4 

--Grand Total 1548 550 2098 100.0 

Source: Madawalabu Un iversi ty Registrar 2010 
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