





































































































The respondents were asked to point out their agreement or disagreement on
the basis of their individual observation concerning the presence of sufficient
finance, material and time resources. Concerning the availability of adult books
and references adult books in the library, the respondents were asked if they
agree or disagree to the opinion that there were enough reference books in the
library of their college of adult education. Accordingly, 22 (81.49%) showed
their “undecided” decision concerning the lack of reference books for research
activity. On the other hand, 2 (7.40%) support the decision “agreed”. However,
from the observations made, the investigator proved the scarcity of adult

reference books for different activities (see Appendix C).

Contrary to this, 3 (11.11%) of the respondents gave their agreement by
responding disagree. The responses obtained showed the second highest

responses concerning the availability of reference books.

When asked about the availability of journal articles, bulletins, and magazines,
77.78% of the respondents showcd their “disagreement”. The remaining
respondents have agreed (about 15%) or failed to take sides (7%). The data from

the investigator’s observation also support the participants’ response on the

issue.
Regarding access to copies of adult and non-formal education works of

colleagues, 81.84% of them have disagreed. Where as, about 15% of them

agreed that they have got copies of college works.

In terms of the budget allocated- for the department, most of the respondents
(92.60%) agreed that the amount of fund allocated for the research on adult
and non-formal education was limited. Similarly, the interview data from
instructor respondents including the deans supported the findings from data
collected through questionnaire. As obtained from the responses of instructor

respondents of adult education and trainee respondents, 85.19% enough time
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was not allocated to accomplish on adult and non-formal education in the

department of in-service summer program.

Therefore, the availability of reference books, budgets and time were not

sufficient for adult education department.

4.4, Possible Tasks to be Performed to Conduct the Adult

Education
In this section of the questionnaire, the respondents were requested to show
their decision concerning adult education. Thus, the frequencies of the
responses on the issues viewed by the respondents were shown in table 4
below. The possible tasks were assessed giving weights as follows: High (3),

medium (2) and low (1)



Table 4: Tasks to be performed in relation to Adult Life (Curricular

Relevance)
No Possible Tasks to be Performed Respondents
No %
1 Largely linked with the day to day life of the adults
a) High 20 74
b) Medium 5 19
c) Low 2 T
Total 27 100
2 Largely related to the adults experience sharing.
a) High 2 7
b) Medium ) 18 67
c) Low e T 26
Total 27 100
3 Non-formal education was more cost elfective than formal education.
a) High
b) Medium 15 56
c) Low 10 37
2 7
Total 27 100
4 Responsibilities and duties of adult facilitators.
a) High 15 56
b) Medium 10 37
c] Low z ¥
Total 27 100
5 Related to regional economic, social, political and moral conditions of the
adults.
a) High 2 7
b) Medium 5 19
c) Low 20 74
Total 27 100
6 Training activity of adults
a) High 5 19
b) Medium 20 74
c) Low 9 7
Total 27 100
7 Related to personal conditions of the adults’ age, ability, needs and
interests.
a) High 4 19
b) Medium 21 74
c)] Low 2 7
Total 27 100
8 Related to urban-rural settings of the adults’ resident area.
a) High 24 89
b) Medium 2 74
c) Low 1 B
Total 27 100
9 Related to parental occupation, mother tongue, traditional practices and
values of the adults. 21 78
a) High 5 19
b) Medium 1 3
c) Low
Total 27 100
10 Adult training is integrated to the adult hood demands of the region.
a) High 5 19
b) Medium 20 74
c) Low 2 T
Total 27 100




Table four, item one, indicated that the daily life tasks that are linked with the
day to day life of the adults as 20 (74%), S (19%) and 2(7%) have rated was
high, medium and low respectively. Thus, the largest part of the respondents
(74%) responded “high” while the smallest (7%) responded “low”. The linkage of
the contents of education to the day to day life of adults was “high” as viewed
by the respondents as having relationship to the day to day life conditions of

the adults of the Amhara regional state.

Table four, item two, showed that the activities are linked with the experience
sharing of the adults. The responses “high” (7%), medium (67%) and low (26%)
were obtained from the respondents. It is possible to conclude that most
respondents (67%) replied that the experience sharing of the adults was the
largest of the choices. The activities incorporated as the experience sharing is
“medium (67%) showing that the curricular experience (content and activities)
providing less chance of experience sharing of adult respondents of the Amhara

regional state which was offered at Debremarkos Teachers College.

Non-formal Education as in table four, item three, shows that the activities
being more cost effective than formal education. Accordingly, 15 (56%), 10
(87%) and 2 (7%) rated the cost effectiveness of adult education as. high,
medium and low respectively. This shows that non-formal education for
national development in developing relevance of countries. This goes with what
Ashebir (2007) reported. He found out that non-formal education:

e provides education for rural poor;

e avoids cultural obstacles effectively;

e uses scarce educational resources can be used effectively, and

¢ modifies formal schooling itself.

With regard to responsibilities and duties of the adult facilitators, most

respondents, 15 (56%) indicated that their duties and responsibilities is high.
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Thus, cne can conclude that the influence, of the training on the adults
economic, social, political and moral affairs of the Amhara region seems low
(74%). This shows that the activities of the training program have little

economic, social, political and moral impacts on the development of the adults

in the Amhara regional state.

As table four, item six, shows the training activity of adult trainees. Accordingly
76% of the respondents rated it as medium while the remaining respondents
rated the training activity as high (19%) or low (7%). Thus, the training activity

has “medium” impacts on the adults’ development.

Table four, item seven, indicated the personal relevance of the activities to the
adults’ age, ability, needs and interests as “medium”, i.e. Most of the
respondents(74%) have replied “medium” and while the least response was

“low” (7%). This shows the personal relevance of the curricular experience is

medium.

To item eight, urban settings are highly associated to the adult education when
compared to rural areas. Rural areas are reluctant than urban areas when
adult education was considered. In other words, urban adults are better than
rural adults when adult education was considered. Thus, high (87%), medium
(7%) and low (4%). Therefore, most of them responded “high” that urban areas

are better than rural areas concerning adult education.

As in table four, item nine, the relation of the training to the parental
occupation, mother tongue traditional practices and values of adult and non-
formal education was rated as high by 77% of the respondents. This shows the
relation of the tasks of the program to the parental occupation, mother tongue,
traditional practices and the values of adults was high, when compared to the

other alternatives. Therefore, it is possible to conclude that the program has

31



high relevance to parental occupation, mother tongue, traditional practices and

values of the adults.

Thus, the writer of the thesis understood that urban settings are better than
rural settings for adult and non-formal development in the Amhara regional

state at Debremarkos Teachers College.

Regarding the integration of the training to adult hood demands of the region,
74% of the respondents assured that the integration of the training with adult
life was medium. The remaining 19% and 7% of the respondents rated as high
and low respectively. This shows that the adult training has “medium”

integration with adulthood training as approved by the respondents.

4.5. The Major Challenges and Opportunities of Adult and

Non-formal Education
The major challenges of adult and non-formal education and the opportunities

of adult and non-formal education are given below and analvzed.

Table 5: Major Challenges of Adult and Non-formal Education

|
No Items liqe:ponde;:s
1 Are there adequate budget and local teaching
materials?
a) Yes 15 55.6
b) No 12 44 4
Total 27 100

As indicated in table 5, more than hall of the respondents, 15 (55.5%)
responded “yes” while the rest of the respondents, 12 (44.5%) have said “No” for

the challenges of non-formal education. Thus, they showed that the challenges
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of adult and non-formal education were a little bit more than the opportunities
of the adult and non-formal education. Some of the challenges include:
e lack of budget and local teaching materials;
* shortage of enough summer time to complete the curriculum materials;
¢ lack of coordination of adult and non-formal summer training program;
e pre-determined curricula of the adult education;
¢ strict formality of curricula of non-formal education;
 conventional and heretical difference of the structure of non-formal
education;
e predetermined time and place of training;
¢ limited budget and material resources that affect monitoring;
e training adults with different economic, social, political and moral
conditions being mixed together, and
e lack of commitment of the responsible bodies in the Kebele. These are

similar to what Ashebir (2007) found out in his research.

Table 6: Opportunities of the Adult and Non-formal Education

= Items NoResPcindents:/o
1 Do you think that increment of enrollment at ’
all educational levels an opportunity for the !
ANFE program at the college? 15 \ 955.6
c) Yes 12 ‘ 44.4
d) No
Total 27 100

As shown in table 6, the opportunities were similar to the challenges of adult
and non-formal education as obtained from the respondents’. The reasons
shown by respondents during the interview session include:

e Increase of education at all levels;

*» Expansion of education based on available conditions;
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o Development of current knowledge and skill to minimize to minimize
productivity in all contexts;
e Provision of learning of opportunities for dropouts for regular programs;

e Provision of the basic services such as food, health, housing, fuel for

cooking;
e Scarce educational resources were more effectively used;
e Improvement of community in planning and evaluation programs;
e Para professionals could be used from local community;

¢ Relevant, diversified, development oriented and functional programs have

been provided;

¢ Education was provided to those whom basic education was provided,

and

¢ Availability of basic services like tool, water and clothing should be

provided.

These findings go with what Direbasa (2007) reported. The opportunities

remained at facilitating conditions.

4.6. The Level of Understanding and Extent of Achievement of
Objectives of Adult and Non-formal Education

The level of understanding of adult and non-formal education objectives by
stakeholders and the extent of the achievement of the objectives of Adult and

Non-formal education are given below and analyzed.
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Table 7: Understanding of the Adult and Non-formal Stakeholder

Objectives
Ii;;;s . Respondents
No No %
1 The level of understanding of stakeholders about
the objectives of the program is.
a) High
b) Moderate 2 7.4
c) Low 10 37
15 55.6
Total 27 100

As it is indicated in table 7, 55.6% of the respondents responded “low” as
compared to other responses. The result implies that the overall results of the

level of understanding of the stakeholders about the objectives of the program

were low.

Table 8: The Extent of the Achievement of the Objectives of Adult and

Non-formal Training

" . Respondents
No %
1 To what extent are the objectives of adult and non-
formal education achieved?
a) High 5 18.5
b) Moderate 8 29.6
c) Low 14 51.9
Total 27 100

As can be seen from the table, extent of the achievement of the objectives of the
adult and non-formal training was High (18.5%), Medium (29%) and Low

(51.5%) respectively. Since most of the respondents (51.5%) responded “low”.
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The achievements of the objectives of the adult and non-formal education were

not well achieved.

Table 9: The Major Factors that Positively Influenced Adult and Non-

formal Training Activities

Respondents

No Items ’ No %
1 a) Availability of trained manpower 9 33.3

b) Commitment of trained manpower 7 26
c) Awareness of man power 6 2.2

d) Adequate facilities 2 7.4
e) Concerned bodies g 11.12
Total 27 100

As indicated in table nine, absence of trained manpower, commitment of adults
and awareness of adults were the three factors that positively influenced adult

and non-formal education respectively.

With respect to this view, most of the respondents have said that each training
factor might influence the training situation more than the others. Thus, the
forwarded responses by the respondents indicated the factors that affect the

quality, relevance and effectiveness in different ways:
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Table 10: Available Resources and Modules Observed in the Program Under

Study
No Resources B Degree of Availability
~ High | Medium Low

Reference Materials ] v
Modules v

Journals v
Bulletins - v
Magazines ] v
Instructional Media 4

Key
High - 1:1 to 1:3 trainee- resource ratio
Medium - 1:4 to 1:9 trainee- resource ratio

Low - 1:10 or more trainee-resource ratio

The data obtained from the observation confirmed that except trainees’
modules, the availability of other resources which are vital to the proper
functioning of the department were seldom enough. In such a learning
environment, where material inputs are scarce or not available, it would be
difficult to assume that the learning environment is support five. Melaku (2007)
has come up with a similar finding. He reported the acute shortage of
appropriate training materials for staff requirements as the major challenge in

running adult and non-formal education program.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1. Summary

The purpose of the present study was to investigate the major challenges and
opportunities of the adult and non-formal education of the Amhara Regional
State as it is offered at Debremarkos College of Teachers’ Education. An
attempt was made to investigate the extent of the challenges and opportunities
of the Amhara Regional Adult Education. Basic questions related to the study

topic were raised to examine the extent of the challenge and opportunities of

adult in-service program.

The study was carried out at Debremarkos College of Teachers’ Education Adult
Education Department. The participants of the study were 10 instructors of
Debremarkos College of teachers Education (of which 2 were Deans) and 17
summer in-service in the attain Adult Department who were selected using

purposive sampling and stratified random sampling techniques respectively.

Questionnaires and interviews were used to collect data from 8 adult teachers,
2 college deans and 17 in-service summer adult trainees. The data obtained
were analyzed by using percentages and frequency counts. The analysis and

interpretation led to the following major findings.

e Most of in-service adult trainee respondents revealed that there was
shortage of teaching materials in the adult department of the institute.

* The study revealed that the time of adult in-service summer program was
not enough to cover the topic.

o The study indicated that the adult curriculum were inappropriate and
has problems of coverage in the summer in-service program.

¢ The pedagogical relevance and its relation with the trainees’ age, ability

and needs were found to be medium.
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The study showed that there was limited understanding of the political,
economic, and social conditions of the adult summer in-service
programs.

The unavailability of adequate trained manpower, lack of commitment of
trainees, low level of awareness and lack of adequate facilities have
influenced the program.

The allocation of budget for organizing adult and non-formal education in
the college was not enough to run the program.

The study showed that the supply of services and facilities like books
were not sufficient for the adult in service summer program.

In-service training program for the provision of adult and non formal
education was not given due attention at Debremarkos Teachers’ College
for the adult and non-formal education program.

The study disclosed that the adult and non-formal education curriculum

at Debre Markos College of Teachers’ Education was not flexible and

practical.

5.2. Conclusions

Based on the major findings of the study, the following major conclusions were

drawn concerning the efforts made about the challenges and opportunities of

adult and non-formal education program at Debremarkos Teachers’ College.

The researcher concluded that:

The provision and implementation of the program was insufficiently
related to the day to day programs of the adult life. This would lead to
lack of motivation among the adult learners.

The economic affairs of the adults were not considered.

Both the internal and external conditions of the college were not
sustainable for all-round development of the adults of the study area.
Inputs such as financial, material, and time resources were not adequate

to face the challenges and facilitate the opportunities of the adults’

39



5.3.

education programs of the college. This would have negative impact on
the quality of ANFE at the College.
There was lack of practical relevance of the training. Hence, this would

affect the quality of the program negatively.

Recommendations

To minimize the extent of the challenges and maximize the opportunities, the

understanding of the adults and non-formal education programs of the Amhara

regional state at Debremarkos Teachers’ College the following recommendations

are forwarded.

1.

0

The Amhara Regional Education Bureau should improve the material and
financial conditions of the adult and non-formal education to maximize
the opportunities and minimize the challenges of adult education
programs of the college.

The Amhara Regional State Educational Bureau has to allocate adequate
budget to run the program effectively at the college.

The breadth and depth of the adult training conditions have to
correspond to the summer in-service programs of the adults of the region.
The training of the adult and non-formal education participants have to
be improved in a way that facilitates the adults’ living conditions of the
study area.

The Debre Markos College of Teachers’ Education should develop

adequate teaching materials in collaboration with relevant stakeholders.
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Appendix - A

Addis Ababa University
School of Graduate Studies
College of Education

Department of Professional Studies

Dear Respondents;

This questionnaire was prepared to get some insight on the challenges and
opportunities of adult and non-formal education in Debremarkos College of
Teachers’ Education. Thus, the data would be selected for research at levels of
arts of adult and non-formal education. Therefore, your genuine responses to

all items of sections of the questionnaires had great of importance.

General Directions:
¢ Please, do not write your name.
¢ Indicate your responses by marking (v).
e Give short and precise responses to open ended questions. Please follow

the instructions for each part.

Thank you for your cooperation in advance.



Part 1

Section One: Background Information
Fill in required information on the space provided by marking (v).
1.1. Name of the college o
1.2. Sex [ ] Male [ Female
1.3. Age [ ] 18 to 25 years
(] 26 to 30 years
1 31 to 35 years
[J 36 to 40 years
[ 141 to 45 years
(146 to 50 years
[_JAbove 50 years
1.4. Educational qualification.
L] MA (] TTI
1 BA [ Others
1.5. Teaching Experience (Total)
[ 1 to3years
L] 4 to 6 years
(1 7 to 9 years
] 10to 12 years
— 13 and above
1.6. Years of teaching experience in college?
[ 1to 3years
(1] 4 to 6 years
] 7 to 9 years
L1 10 years and above
1.7. Regular teaching loads per week?
1 10 periods and less
T 115 periods
L1 16 periods and above per week



Part 11

Section 2: Degree of Agreement and / disagreement.
Instruction: dear respondents; below were the items which had been assigned
to assess about the challenges and opportunities of adult and non-formal
education. Read each statement carefully and show your choice that best
represent your attitude by putting a tick mark (v') on one of the alternatives.
Agree = 3 points
Undecided = 2 points
Disagree = 1 point
1. There were adequate adult education books in the library of your college.
a) Agree b) Undecided c) disagree
2. Journal articles, bulletins, magazines etc were available at your adult
education department.
a) Agree b) Undecided c) disagree
3. Adults in your college get copies of their colleagues that showed adults and
non-formal education to do research?
a) Agree b) Undecided c) disagree
4. There was enough fund which have been allotted for conducting at your
adult education department
a) Agree b) Undecided c) disagree
5. Most instructofs in your adult education haven’t enough time to conduct
research in adult and non-formal education

a) Agree b) Undecided c) disagree



Part III

No Possible Tasks to be Performed High | Medium | Low
8 2 1
1 | Largely lined with day to day life of the
adults.
2 Largely related to the adults experience
sharing
3 Non-formal education was more cost
effective than formal education
4 Responsibility and duties of adult
facilitators in the study area
S Related to regional relevance of
economic, social, political and moral |
conditions of the adults |
6 Training activity of adults of the study i
area |
7 Related to personal relevance to the !
adults’ age, ability, needs and interests
8 Related to urban-rural settings of the
adults under study area.
e Related to parental occupation, mother
tongue and traditional practices of
adults of the area I
10 | Adult training were integrated to the '

adult hood demands of the region




Part IV

Section Three: Please show your responses by putting a tick mark in box(es)
and write (v') on the space provided.
1. Were there the challenges of adult and non-formal education in your regional

state at Debremarkos Teachers College?
[ Yes (] No

2. If your answer for question number 1 was “yes”, what were your reasons?

3. Were there the opportunities of adult and non-formal education in the
Ambhara regional state at Debremarkos Teachers College?
[JYes [ No
4. If your answer for question number 3 was “yes”, what were the opportunities

of adult and non-formal education in your regional state?

5. The availability of :
Adequate Moderate Not adequate

a) qualified and competent and = ] L]
Manpower
b) competent deans and vice deans [

c) experienced and competent staff [

J o
00

d) qualified and competent guidance [_]



Appendix - B
Interview Guide

Guiding Questions of Dean and Vice Dean of Debremarkos College of Teachers’

Education

1. What were the steps that positively influence the adult and non-formal

Education in Debremarkos College of Teachers’ Education?

A
B
<.
D

E.

2. What were the factors that affect the quality and relevance of adult and non-

formal education in your college?
A.
B.
C.
D.
E.
3. What were the solutions of the problems of the adult training in your college?

A.

B
C
D.
E
F

4. What were the challenges and opportunities of the adult and non-formal
training in your regional state?
A. [,
B. E.
C. F.




S. Were the contents adult and non-formal education curriculum well
integrated to address the day to day activities of the adults? Of the Amhara
regional state at Debremarkos Teachers College?

A.
B.
<

D
6. Were the factors of the adult and non-formal education go hand in hand to

the socio-economic context of the Amhara regional state at Debremarkos

Teacher College?
A.

B
G
D.
E
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Appendix - C

Observation Checklist on the Degree of Availability of Resource Materials and

modules in the Adult and Non-formal Education Department

Degree of Availability

No Resource Material . .
High Medium Low

Reference books

Modules

Journal articles

Bulletins

Magazines

Q| G| B W N =

Instructional media




Appendix - D

Summary of Number of Summer in-service Trainees and Participa‘t‘t_% Taken

from the Sample Zones and Woredas

Zones Woreda " Number of Participants
Trainees Selected

Enebse Sarmidir 1 1

Basoliben 1 1

East Gojjam Goucha 2 :
Hulet Ejju Ensie 1 1

Debremarkos 1 1

Total 6 5

Mecha 1 1

West Gojjam Jabi Tehinan 1 1
Bure 1 1

Total 3 3

Banja I 1

Awi Guangua 1 1
Total 2 2

Ebinat i) 1

Tach Gaint 1 1

South Gondar | Lai Gaint 1 1
Simada 1 1

Total 4 4

Debark 1 1

North Gondar Chilga 2 ]
Wogera 5 1

Total 4 3
Grand Total 19 17
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