






































































































































































































































































































































































































































C. Teaching Practice Observation

Name of The Student Teacher
Class Observed
Chapter of the Lesson
Topic of the Lesson

No

No o
©
5
4
1 | Does the student-teacher plan his lesson for
teaching practice?
2 | Does the student teacher prepare his
lessons?
3 | Does the student-teacher maintain discipline
during teaching practice?
4 |Does the  student-teacher facilitate
classroom  activities during  teaching
practice?
5 | Does the student-teacher use different
teaching skills such as:
a) use of appropriate English,
b) questioning techniques &
c) giving feedback during teaching
practice?
6 | Does the student teacher evaluate his/her
learners in the teaching-learning process of
the practice?
7 | Do other trainees evaluate the teaching-
learning process conducted by their
colleagues?
8 | Does the cooperative teacher evaluate the
teaching practice?
9 | Do trainees observe classes of cooperative/
experienced teachers?
10 | Does the trainer evaluate the student-
teacher?
11 | Does the trainer give feedback to the
trainee about the teaching practice?
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Appendix 4

Indicators of Behaviours for the Ranking of Classroom

Observation Checklist

A. Observation of the Classroom Activities

. Do the trainers give definitions of the new concepts and ideas on each

task before the trainees process and come to generalizations?

1= Very short; almost introduction of the ideas on the manuals were given
and even the trainees hardly reflected on them.

2= Definitions or new concepts of the ideas on the manuals were not
thoroughly discussed first by fhe trainees and then by the trainer.

3= Summary or short rules that were believed to cover the ideas in the
manuals which were given or appeared after the trainees reflected their
ideas.

4= Explanation that reinforced the efforts of the trainees and included the
left out (an attempted) points (the ideas emanated from the manual and
additional readings of the trainer.

5= Brief explanations were given with examples and notes before the

trainees process them.
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2. Are instructions about processing the tasks given before the pair or
group works?
1= Simply "Do the next exercise!"

2= Objectives were not set clearly and students did not know their goals.
Procedures also lacked clarity.

3= Objectives were set dearly and students knew their goal but the
procedure was not very ciear to many Studeints (the presen
model or demonstration where it was needed).

4= Clearly stated objectives; trainees knew their goal and the procedure to
pursue was given clearly ; i.e., model or demonstration where needed.

5= Clear objectives were set; trainees knew their goal; clearly stated

procedure with unnecessary repetition that consumed more time.

3. Are the tasks monitored when peer / group works are performed?

1= The trainer stood at a fixed and tried to motivate or encourage, i.e.,
usually near the chalkboard.

2= The trainer tried to help only certain groups (the front or back benches
only).

3= The trainer was going around the classroom and promoting activities. But
his attempt of identifying the slow learners was less.

4= The trainer was trying to identify and helped the slow learners. He was
promoting activities. He was also motivating the trainees by moving
around the class.

5= The trainer tried to identify the slow learners but also attempted to help

those who did not deserve help.
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4. Is time given for individual work before processing the modules in
pairs /groups?
1= The trainer switched off the individual work before even the trainees start
processing.
2= Very fen students completed the individual work and the trainer switched
off the individual work.
3= Many trainees completed the individual work; these trainees remained
active on their work when the trainer asked to shift to pair/group work.
4= Most of the trainees completed the task by the time the trainer expected
them to finish before they joined pairs or groups. Thus, the trainer
switched off the individual work. It seemed that no trainee was board and
most had made some effort.
5= The trainer gave much time and waited for too long until all the trainees
finished their duty. As a result, many sat idle or engaged in other

activities before they joined groups.

5. Are the pair/group work outputs processed at the whole class level?
1= The trainer raised the task for whole class discussion and skipped to the
next point before the trainees reflected or whole class discussion was
conducted.
2= The trainer raised the issue to obtain feedback but less time was given.
He switched off the discussion without motivating the trainees to reflect.
3= The trainer gave enough time; the students were less motivated during

discussion and few pairs/groups reflected.
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4= The trainer gave enough time and motivated the trainees until many
pairs/groups reflected.
5= The trainer gave more time than the task deserved for whole class

discussion.

. Are the tasks in the manuals performed in the way the manuals
demand?

1= The trainers rarely followed the demands of the manual; the trainer
followed his own way that was entirely different from the need of the
manual.
2= The trainers sometimes followed their own way by giving explanations or
changed the pair /group work into whole class discussion. (This a condition
in which the passive listeners did not benefit a lot).
3= The trainees performed most of the elicitation, brainstorming, individual
work or pair /group work activities in the way the manuals demand and
also with some modifications when the situation demanded. But some of the
tasks are neglected.
4= Brainstorming, elicitation pair /group work activities were done in the way
the activities demanded but they were free to change or modifications. The
manuals were done in the way the activities demanded but they were free to
change or modifications. The manuals were used as a guide but not as the
only reference.
5= Brainstorming, elicitation pair/group work activities were done in the way
the manuals demanded; i.e., performed with one-to-one reference to the

manuals or followed the manuals step-by-step by using them as reference.
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7. Do the trainees complete their task by the time the trainer expects
them to complete?
1= The trainer wanted to stop but most did not finish. He added more time

and still significant change was not observed. He stopped the task before a
few trainees complete.

2= The trainer wanted to stop but most of the trainees did no finish. He
added more time and stiii many trainees did not finish. Hence, ne
stopped them before many completed.

3= The trainer wanted to stop doing the task but most trainees did not finish.
Thus, he added more time and many of them completed.

4= The time on which most of the trainees completed their task and the time
on which the trainer tried to commence the discussion was nearly in
accordance.

5= Most trainees completed their task and sat idle.

8. Do the trainees reflect on tasks when the outputs are processed?

1= Very few individuals or pairs/groups gave feedback.

7= Few trainees individually, in pairs or groups gave feedback; the important
points they raised were also few; much input was given by the trainer.

3= Significant number of trainees gave feedback individually in pairs or in
groups Although there were no unnecessary repetitions, the important
points lacked reinforcement.

4= Many trainees were motivated; they gave feedback individually, in pairs or
groups. There was no unnecessary repetition but reinforcing the most

important points.

133



5= Most of the trainees gave feedback either individually or in pairs/groups

but with some unnecessary repetitions.

9. Are the group works /reports dominated?

1= The less active ones were not willing to report. (This is in case where they
did not report even after they were given the chance).

7= The reports attempted but failed
the role.

3= The reporting process was done not only by the active participants. The
many of the less active ones were also given chances. The reports seeked
help from the active participants in rare cases, however.

4= The reporting process was done by shared responsibility; the active
participants remained silent and gave chances to most of the less active
trainees. The reporters confidently relied on themselves regardless of

their performance or adequacy of points.

5= Only those who were active in pair /group works also did the reporting.

10. Does the trainer reflect on the tasks when the outputs are
processed?
1= The trainer reflected only what the trainers gave as feedback. (This is

when their response did not cover the manual.)

2= The trainer did not complete reflecting the input that were designed to be
given from the manuals.

3= Inputs from the manuals were given. There was no other input of

additional readings.
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4= Brief and clear input from the manuals and other sources were given;
successful reinforcement of the important points were made. All points
were important. It seemed that the trainer had identified what they
lacked.

5= Brief and clear input from the manuals and other sources were given with
some unnecessary repetitions at the end during the whole class
discussion. There was flow of information as a consequence of not

identifying what the trainees lack.

. The Micro Teaching and the Teaching Practice

. Do the trainees participate in peer /micro teaching?

1= Only few participated. (It might be the most or the least active trainees.)
2= A few trainees participated. (These might be the active trainees.

3= Most of the trainees participated.

4= All trainees participated equally.

5= All trainees participated and only the 'best' were given chances again so

as to show them as models.

. Do the trainees plan their lessons in micro teaching?

1= No clear objective, time assumed to be taken was not stated.
Inappropriate teaching aids and evaluation mechanisms are stated.

2= Objectives and tasks were stated. But the objectives lacked specificity and
time was not suggested for the tasks. Although the teaching aids and the
evaluation mechanisms were indicated, the adequacy or the appropriate

of the evaluation mechanisms were dubious.
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3= All trainees planned their objectives and tasks but the time for each task
was not available. Teaching aids and evaluation mechanisms were also
planned but the procedure was not Clear.
4= All trainees planned their objectives, tasks or activities, time assumed to
be consumed by the activities, the procedures they wanted to be
followed, the teaching aids to be utilized and evaluation mechanisms.
5= All trainees planned their lesson in much detail; There were some

unnecessary details such as everything they intend to talk in class.

. Does the student teacher make preparations for micro teaching?

1= No teaching aids. The student teacher was entirely reading the text to
present the lesson. The reading was inadequate or unprepared kind of
reading.

2= Teaching aids were available but the student teacher was simply reading
the textbooks in most cases. Either the lesson or the activities were not
handled properly. There were no additional reading and adequate
presentation of the lesson.

3= Teaching aids were prepared. Exercises to be done in class were taught
over and effectively presented. However, the presentation lacked
additional readings for it depended only on the manual.

4= Teaching aids were prepared. Activities to be done in class were thought
over and effectively presented. The student-teacher also added some
information, whether significant or not, from additional readings to what

was stated on the manual.
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5= Teaching aids and activities to be done in class were prepared.
Explanations were also adequately given when they were needed. But there

were repetition or duplication of ideas on the lesson.

Does the student teacher monitor or facilitate the classroom activities?

1= The student teacher neither tried to help or identify the slow learners nor

for the learners.

2= The student teacher stood at a fixed place and tried to motivate and
instruct the learners. No attempt had been made to identify the slow
learners.

3= The student teacher went around the classroom and promoted activities.
But his/her attempt to identify the slow learners was less.

4= The Student teacher identified and helped the slow learners. He also
promoted the activities and motivated the students by going around the
classroom.

5= The student teacher identified and helped the slow learners. But he

attempted to help those who did not deserve help.

Does the student teacher maintain discipline while conducting micro
teaching /practice teaching?

1= Most are not attentive and the student teacher paid no attention to them.

2= Many disturbed or were not attentive. The student teacher paid no

attention to them.
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3= There was no loud noise that disturbed the other sections. The
participation was properly handled. Even if the tasks were not diversified
most students seem learned well. Very few (unnoticed or unconsidered)
disturbances were there.

4= There was no loued noise that disturbed other classes. There was also
good learning atmosphere in which the participation was properly
handled. There was no distraction or disturbance. Varieties of different
activities or not varied but appropriate activities captured the attention of
most of the trainees.

5= Extreme silence in which teaching and learning was hardly observed.

6. Does the student teacher evaluate the learners?

1= Questions were asked not to assess comprehension or adequacy of the
trainees in obtaining the desired objective but to know whether or not
the tasks were performed. When trainees failed to answer questions, the
student teachers did not consider them as questions that deserve additional
input or correct response.

2= Attempted to assess rarely; asked question but skipped to the next before
checking comprehension. The comprehension of the given tasks or
attainment of the objectives were not properly assessed.

3= Presented the lesson and assessed comprehension by using the same
technique. Although the technique lacked variation, it was effective to assess

comprehension of the lesson or attainment of the objectives.
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4= Presented the lesson and assessed comprehension by using different
techniques such as asking questions, explanations, or performing act.
There wero no repetition of ideas but varied techniques.

5= Presented the lesson and assessed comprehension in different ways such

as asking questions or explanations. But there was repetition of ideas.

7. Does the student teacher use different teaching skills such as
a. Use of appropriate English
1. Their native language dominated the entire lesson. In addition to all their
weaknesses in constructing ideas in English, they did not succeed in
communication with students.
2= Their presentations lacked variety and good organization of language.
Their explanations or reinforcing were not clearly addressed. Not only
agreement and tense but also their questions and statements were not
properly constructed. Their language lacked fluency. They were more of
fragments. However, they succeeded in communicating with the students.
3= Trainees presented their lessons in a good language. Their ideas were
direct clear and relevant. They were fluent although they had some
tolerable errors.
4= Trainees introduced and presented their lessons clearly. Their
explanations were direct, clear and relevant. They spoke fluent English to
facilitate activities. In short, they used English fluently in teaching the
lesson and expressing activities around the lesson. Thus, their language

can be a model.
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5= Trainees presented their lessons clearly. Their explanations were direct,
clear and relevant. Their English was fluent to conduct a lesson and

facilitate activities. But there was too much detail and unnecessary repetition.

b. Questioning Techniques

1= They did not ask varied questions and attempt rephrasing. They used
only intuition and a single phrase.

2= They used very few variety of questions and they never tried rephrasing
or restructuring when the questions were not attempted. The questions
also do not develop critical thinking.

3= They used varied question forms and the questions were also believed to
develop critical thinking. There were problems of restructuring or rephrasing
when they were not attempted.

4= They used varied question forms. Questions were also restructured when
they were not attempted. The questions also facilitate the development of
critical thinking. Nor had they unnecessary repetitions.

5= Student teachers used varied question forms; i.e., Who questions, yes/no
questions, hinting clues and asking approval or disapproval, etc. Questions
were restructured when they were not attempted. But full of unnecessary

repetitions.
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c. Giving feedback during peer/micro teaching and teaching practice

1= They simply rushed to cover the topic and rare oral corrections that were
devoid of encouragement.

2= They sometimes gave oral corrections. They skipped giving feedback
when corrections or reinforcing were important. Efforts also lacked
approval. Encouraging trainees/students so that they develop self
confidence to respond what they felt was found to be less.

3= Gave oral corrections or approval for the attempts made by the trainees.
They encouraged trainees/students by focusing on their strong points.

4= They encouraged to correct one another and respond. They also gave
oral corrections and reinforced the responses of others. They also
attempted to take responses positively and invited others to react so as
to reinforce the ideas. They encouraged trainees by focusing on their
strong points.

5= They encouraged to correct for each other or to respond. They also gave
oral corrections and reinforced the responses of other trainees. They
attempted to take response positively and invited others to react. They
encouraged trainees focusing on what they got right. But there were

unnecessary repetitions or emphasis.
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8. Are the tasks processed at whole class level during micro teaching or

the teaching practice?

1= The student teacher raised the task for whole class discussion and
skipped to the next point before the trainees reflected or whole class
discussion was conducted.

2= The student teacher raised the issue to obtain feedback but less time was
given. He switched off the discussion without motivating the
trainees/students to reflect. Only the volunteered gave answers.

3= The student teacher gave enough time but the less number of the
trainees/students were motivated. Thus, few pairs/groups reflected.

4= The student teacher enough time and motivated the trainees or the
students until many pairs/groups reflected. Thus, they did.

5= The student teacher gave more time that the task deserved for whole

class discussion after the tasks were completed in pairs/groups.

9. Are the trainees given chances to evaluate peer/micro teaching?

1= Trainees were given very little time but no one responded.

2= Time was not adequate for discussion on the micro teaching one-by-one.
Short and general suggestions was given severally without specifying the
presenter almost at the end of the period. Only very few trainees
reflected.

3= Discussions were conducted commonly almost around the end of the
period after the micro teachings were completed. Names of the

presenters were given. The time was enough to get some suggestions
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from other trainees but very few reflected.

4= Discussion was conducted after every micro teaching. Student teachers
gave time for reflections on the micro teaching after every presentation. A
lot of trainees reflected without unnecessary repetition.

5= Discussion was conducted after every micro teaching. Student teachers
gave time for reflections on the micro teaching. Too much time was

allocated and the evaluators made unnecessary repetitions.

10. Do the trainees reflect on the peer/micro teaching of their fellow

student teacher?

1= Almost all trainees are passive. They seem neither motivated nor even
followed up the micro teaching. There was no feedback at all except one
or two exceptional trainees.

2= Very few trainees reflected

3= A few trainees were motivated and eager to participate. They reflected on
features of less importance.

4= A few trainees were motivated and eager to participate. They also
reflected relevant, important and specific points on the salient teaching
behaviors.

5= Many trainees reflected but some of the ideas were litter unnecessary or

repetition.
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11. Does the trainer evaluate the peer/micro teaching?
1= Few trainees were assessed.
2= A few trainees were assessed
3= Many trainees were assessed.
4= All of the trainees were assessed equally; i.e., all are given equal
churches.

5= All trainees were assessed, with some variations.

12. Does the trainer reflect on the peer/micro teaching?

1= The refection was mere encouragement that focused on the strong
points without mentioning the weak sides.

2= The trainer reflected very few general points.

3= The trainer reflected on some strong and weak sides commonly in detail.
But there was no specific example by citing instances by names.

4= The trainer reinforced ideas from peers. He gave clear and specific
comments on strong and weak sides of the teachings by name of the
presenters. The common points were summarized and there was no time
wastage.

5= The trainer reinforced ideas of the trainees. He gave clear and specific

comments one-by-one at the end of the period.
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Appendix 5

Teacher Educator’s Questionnaire

Dear Teacher Educator,

First of all, I would like to express my sincere gratitude for giving me your precious time to

to this guestionnaire, My intention is English language t

evaluation of teacher training institutes. To this end, this questionnaire is one of my
research tools that is hoped to gather reliable information that emanates from your long

and rich experience. Your frank and sincere feedback helps the ELT program of the TTIs.

To obtain this information, the questionnaire is divided into three parts. The first
asks your personal information. The second focuses only on the class I observed.
Thus, your response to this section should be on the observed class. This part of
the questionnaire will be issued after all observations. The third part of the
questionnaire seeks general information about training program of this level that I
expect you to respond from your previous experiences. In all the cases, your

information will be confidential. I very much thank you again for your concern.

Part I: Personal Information

1.1 Qualification

1.2 Title of the college degree (specialization)
1.3 Experience
1.3.1 as a teacher

1.3.2 as a teacher trainer
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1.4 Year of Graduation

1.5 Any training after graduation

Part II. Abut the Observed Class

2.1 Do you think that the procedure you followed or the method you implemented
in teaching this lesson was the best representative or typical of the one you
regularly use? (Mark v for your response) Yes_____ No_

2.2 If“No”, please write down some important points that make this lesson

different from the one you regularly

use.

Part III. About the General Program of ELT Training
3.1 From your experience, do you think that all the modules are relevant to the

need of the preparation of would be primary school teachers? (Mark v for your

response) Yes ( ) No ( )
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3.2 If no, write down the topic of the methodologies that you feel are not

irrelevant.

3.3 What have you done with those that you said are irrelevant?

3.4 Can you cover all the recommended modules within the one-year training

program? (Mark v for your response) Yes No

3.5 Do you think the tasks and activities are beyond the level of the trainees?
(Mark v for your response) Yes No

3.6 If yes, what have you done with them?

3.7 Why do you think they are beyond the level of the trainees?
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3.8 Do trainees participate in different class activities/ (Mark v for you answer)
Yes__  No

3.9 If yes, what kind of activities?

3.10  If no, why?

3.11. Do you believe that the program can produce teachers who can teach

Grades 1-4 adequately? (Mark v for you answer) Yes No

3.12 If No, Why?

3.13 What problems do you think has the one year ELT training program?
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3.14 What possible solutions do you recommend for problems you stated under

number 3.137
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