





























































































































the alternative for such bias is to observe the behaviors and the
environment being studied. So, observation method avoid the reported data

bias (Borich and GD; 1996).[Appendix 4.]

By using this method the researcher used to observing sporting, exam,
question and answer, group working and practicum availability of necessary
supply of facilities, learning resources and supplementary materials at
school clustering center and observe like football game, volleyball game,
athletics and other programs by using recording materials to collect the
data.

Table 1.1. Schedule for class observation

Schools | Class Subject Period Time Date
Observed

Teppi 6th and 7th | English 5th and 6% | Morning May 1,2012
Beko 4th and 8th | Science S5th and 6% | Morning May 2,2012
Kutir 2 | 5% and 8th | Social 5th and 6t | Morning May 3,2012
Fide 4t and 8t | Mathematics | 314 and 4th | Afternoon May 7,2012
Bechi 5th and 7t | English 3rd and 4th | Afternoon May 8,2012
Kubito |6t and 8% | Mathematics | 3td and 4th | Afternoon May 9,2012

3.4.4 Focus group

The advantage of using participants, who know each other meant the
friends or colleagues were able to related comments made in the focus group
to events in their every day shared lives. A focus group is more than a group
interview or discussion, because of interest shared by the group and the use

of participants interaction as research data.

Laws (2003-300) reminded that focus groups do not produce statistics and
data collected could be complex to analyze. In this study the researcher was
guided by a checklist taken from (Laws, 2003:301). Participants are

students of 5-8 grade from 10 cluster school centers. One group consists of
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Chapter Five
Summary, Conclusions and Recommendations

This chapter deals with the summary, conclusions and recommendations.
In this section, first brief summary on the general study and the major
findings are presented second, conclusions of fundamental findings are
made. Lastly, some possible recommendations are given based on major

findings of the study.

5.1 Summary

The main purpose of this study was to identify factors affecting the
effectiveness of school clustering program in Teppi, town administration and

Yeki Woreda cluster primary schools with respect to the experience of BTTC.

Thus, the following five basic research questions were formulated that were
focused on the extent to which the cluster school center has been successful
in cluster exam, sporting, question and answer, training, supervision and
teachers professional development and factors that influence its
effectiveness. In order to meet this purpose, the following five basic research

questions were raised.
Specific objectives

1. Analyze the clustering resource center and structure in Yeka Woreda
and Teppi administration cluster primary school.

2. Asses program practices in clustered school

3. Identify factors affecting and effective benefit of cluster primary school
program utilization

4. Asses the improvement areas in both Yeki Woreda and Teppi Town
cluster primary school.

S. Examine the practices related to clustering exam, sport, question and

answer and training
59



Basic research question

1. How far do clustering resource center give training?
2. To what extent do cluster school share experience?
3. What are the achievements of cluster exam, sport, question and
answer?
4. Are cluster based in-service program important to improve school
management and other school activities?
5. What are the factors that affect the effective implementation of the
cluster based all program?
To find answers to these basic questions the study was conducted on two
educational offices (Teppi town and Yeki woreda educational service center
(Bonga teacher training college) , ten cluster schools (Teppi, Beko, Kutir
Hulet, Fide, Kubito, Ermich, Zinki, Korcha. Bechi and Shai center). A total
of 130 key teachers 21 directors and 31 educational supervisors and experts
were the respondents from target schools, Teppi town educational unit and

Yeki Woreda educational bureau experts respectively participated.

The researcher has employed descriptive survey method using the
questionnaire as the main data collecting instruments substantiated with
focus group discussion, observation, documentary analysis and semi-
structured interview- in-some respective. The data obtained using
qualitative method were collected and analyzed in each phase of the
analysis. Secondly, the data collected through survey (quantitative method)
analyzed using percentage. Finally the results of both methods were
integrated, triangulated and interpreted to answer the basic questions.

All clusters school program observation and group focus discussion were
employed to examine teachers and students activity in the cluster school
program at the result of in-services teachers’ professional development
training program. Document analysis was employed to investigate the
utilization and distribution of BTTC support educational materials and
others at cluster resource centers to cluster school centers. Semi-structure
interview was conducted to realize the function of cluster resource centers.
The data obtained were analyzed through the use of percentage and direct
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interpretations. At last, based on the review of literature and the analysis of
the data the following findings were obtained from the study

Major findings:-

1. Teppi town educational unit and Yeki Woreda educational office have
no organ of cluster resource center and system to follow up and
monitoring of cluster school compositional program. Interview made
with officials confirmed that both educational bureau has no
structure and model of cluster resource center. The officials and focal
persons of BTTC indicated that cluster resource center was not
functioning as an organ of the bureau. Therefore, chain of
responsibility regarding cluster resource didn’t appear in both
educational area of Teppi and Yeki woreda educational sectors. On
the other hand teacher educational college of Bonga were not linked
either to the education Bureau or cluster school centers to contribute
their part in in-service teachers’ professional development and
practicum program lack of coordination to working cooperatively have
its own influence on the practice of implementing cluster resource
center innovation in clustered primary school.

2. The number of key teachers and directors who have participated in
active learning techniques trainings organized at school, BTTC and
region level was not implemented as planned by the project. The
frequent turnover of key teachers and directors has made the
trainings not to be sufficient as expected. Yet, trainings given on
active learning techniques and related topics were found to be
important to develop teaching skills of BTTC supported schools.

3. Joint planning and execution that may contribute for sustainability of

the program best practices, students and teachers’ initiation to
implement active learning and experience sharing at cluster level were
the major success of BTTC project revealed in this study

4. Interest of teachers, directors and experts to participate in cluster
school center program activities was found to be less and medium

S. There was some resistances on the part of three cluster school centers

concerning the use of the materials (TV, computer, Duplicates,
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stationary material, laboratory supplies and science kits) donated by
BTTC project in common

6. The variety of topics were covered in the training programs, the
presenter was knowledgeable about the subject mater and the
training program was of high quality. However, head teachers and
teachers felt that the duration of the training program is too short and
lacks continuity.

7. The head teachers’ and directors indicated that the program were
highly useful to them and applicable to their students’ work and
activities. But need assessments was not conducted to select the
training topics. Always training topics were selected through key
teachers, cluster school center directors and cluster resource enter
program facilitators.

8. Majority of educational expert, directors and key teachers described
that there has been no follow-up strategies to check the reflective
practices of the training except periodic supervisidn by town
educational unit and Woreda educational bureau and school level
supervisors as usual

9. Accordihg to the interviewed respondents it was indicated that
teachers have negative feelings about the training and cluster school
program activities

10. Supervisors’ activities at cluster and school level in promoting

teachers professional competences through their supervisory practices

were not promising

11. Continuous assessment, active learning and student based practice

were better. But female student participation during the program were

very less

5.2 Conclusion

Based on the above major findings of the study the following conclusions

were drawn.
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1.

The findings of the study revealed that cluster resources were not
organized and structured as a body in Teppi town educational unit
and Yeki Woreda educational bureau level. The absence of structure
form top to down created loose linkage between officials at different
level of Woreda, zone and regional levels and between different
echelons and cluster school center. The result of the study indicate
that there was no proper follow up and monitoring made to
strengthen the practice of cluster school program innovation by the
concerned experts and BTTC. For the reason that there was no follow
up mechanism the cluster resource center program facilitators at
cluster school center failed to work collaboratively so that it
influenced the practice of cluster school program innovation

The cluster school program innovation practice has improved the
teaching learning process in the cluster school. Dropout, pass rate
and student participation in the class and sporting , question and
answer program, female participation during program and students
and teachers behavior during cluster school competition program, did
not change

Trainings organized to key teachers and directors in a round program
need to be implemented with no discontinuity. Clusters school
program supporting of Woreda and zonal unit had limited vision and
understanding of what school clustering school could perform and
how school cluster accomplish their responsibilities

Improving the competence of head teachers and teachers on school

management, on the subject matter they teach, on methods of
teaching they use in the classroom and finally the qualify of education
is the main objectives of school clustering. Where as, the findings
indicated that cluster school centers have not given emphasis to
efficiency of education (drop out and repetition), sport competition

and question and answer participation.

5.3 Recommendations

Based on the research findings and conclusion drown, it seems reasonable
to suggest the following recommendations in Teppi and Yeki Woreda

education sector:
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1. It is necessary to orient and reorient cluster resource centers and
cluster school center to utilize resources in common to promote the
efficient use of major resources. Town and Woreda educational
bureau need to allocate relatively adequate budget for cluster school
center in planned way per annum to implement the cluster school
competition program through clustering approach.

2. In order to make the practice of cluster school more effective, in
sense of organization responsibility and accountability it is advisable
if Teppi Town and Yeki Woreda education bureau, look back to make
arrangement for establishing cluster resource center organ in both
areas.

3. The training strategy designed by BTTC need to give priority to the

training at the school level which could result in feasibility. Therefore,
it is advisable if direct training be provided to the school staffs of every
school in a cluster. Again, in relation to the training, utilizing cluster
resource center need to be attached to result based system of
education by exercising the practice of preparing portfolios by the
beneficiaries.

4. For affective implementation of cluster school based program
innovation, willingness and positive reaction from responsible bodies
are very important.

5. Teacher’s professional development, material and technical support
provided to cluster schools, improve dropout and pass rate, practice
of students centered approach, female students participation,
continuous assessment. Therefore, it is recommended that the
innovative action may go on with its program of improving the quality
and equality of education in both Woreda

6. Factors that influence innovative action need to be considered for the
success of cluster school program innovation. It is advisable if follow
up and monitoring, accountability, commitment, etc be taken as part
of the teaching profession for the effectiveness of practice of cluster

school program innovation.
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Appendix 1
Addis Ababa University
Collage of Education
Department Institution of Educational Research and Development
Thesis Topic:- Factors affecting the effectiveness of school clustering do to
the teaching and learning process of Yeki Woreda and Teppi Town

educational unit administration.

Questionnaires to be filled by teachers; officers & principals

The questionnaire which is part of the study, designed to collect relevant
data about the impact of cluster schools in implementing primary school
curriculum in Teppi Town administration and Yeki Woreda. So your sincere

cooperation in answering each question is highly important.

1. Please follow the specific instruction of the beginning of each section
and read each part before go to answer.

2. No need of writing your name.

3. For any additional explanation of your opinion use it as briefly as
possible in the space provided.

4. Mark your response in the space provided by putting “” Mark.

Thank you in advance for your co-operation

Part One

Background information
Direction:- Please indicate by marking “ ” - or by writing short answer on the

space provided

. City administration Woreda

. Name of school name of cluster school

1

2

3. Name of cluster school resource center
4

. Your job position




5. Sex Male ( ) Female ( )

6. Work experience
6.1 1-5() 6.2 6-10( ) 6.3 11-15 () 6.4 16-20( )
b:d 2125( )
6.6 26 & above ()

6.7 Service your in this school

6.7.1 1-5 () 6.7.2 6~10 () 6.7.3 11 and above ( )
7. Academic qualifications
7.1 12 complete ( ) 7.2 J2-HTTI
7.3 12+Diploma ( ) 7.4 BA/BED ( ) 7.510+3( )
7.6 other ( )
8. Teaching load (period)
8.1 10-15 () 82 16-20 ( ) 83 21.25 ()

8.4 2630 ( ) 8.5 30 and above ( )
9. Subject taught

10. Grade you teach

10.1 First cycle () 10.2 second cycle ()
L1. Year of participation in school cluster ~ No( ) One year ()

Two years () Threeyears( ) Four years( ) Notremember ()

Main Research Question

Part Two

1. Do you have the chance to share experience in the cluster school center?
Yes ( ) No ( )
If your response for question one is “Yes” write where and when?
A) At your school () B) At cluster center ( )  C) At Woreda level ( )
D) Zone ( ) E) Other ( )

2. If your answer is “No” for question one Why?




3. If your answers is “yes” for question one write the case, type, place, length of

time, etc in short

Part three- main research question

2.1 Assessing the implementation of cluster school center expectance sharing

training and resource center.

No | Item Disagree | Very Strongly Neutr | Agree | Very Strongly
disagre | disagree al agree | agree
e

1. Cluster training character

2. School clustering exam
satisfaction

3. Question &answer program
interest

4. Clustering sport
computation

5. Student centered approach

6. Cluster school co-
ordination

¥s Clustering lesson plan
format

8. Cluster resource center

9, Changing cluster school
student academic

10. | School clustering
supervision participation

11 Cluster school teachers
professional development

12. | Teachers behavior in the
clustering program

13. | Students & participant
behavior during clustering
program

14. | The quality of long and
short term plan

15. | The record & report of
documentation filing

16. | Officer, head persons &

others routines manage
mental activities




Part four 2.2 factors which hinder the effectiveness of cluster school

cooperation hindrance for degree of expectation

No | Hindrance Low Very low | Medium High Very high

1. Absence of commitment to work
collaboratively with colleagues

2. Lack of follow-up & monitoring from
school director

3. Lack of adequate resources

4. Lack of follow-up & monitoring of
officers

5. Reward for good performance

6. Inculcating spirit of competition

T Ability of gender participation during
the program

8. Issues of gender participation during
the program of HIV/AIDS

9. Department head, clubs and other
commit participation

10. | Cluster school center program
punctuality

O 00 N O g1 »

Appendix 2
Interview Guide for key teachers, directors, town administration and

woreda educational experts

- How do cluster school organized in your

a) Town administration?

b) Woreda bureau?

. To what extent do you

¢ Collaborative work in cluster school implementation improved the teacher learning?
* School clustering linked with town administration /woreda/?

* Cluster school linked to Bonga teacher training collage

- Would you please explain the training items given to teachers to improve leading in your

cluster school?

- Would you please explain how the offices promote cluster review?

. Was there any head person to monitoring the program?

.- What service to give for cluster schools member?

. What kinds of support do you get from Bonga college teacher training?

- How do your evaluate the activities of teachers in cluster school service?

- How do your evaluate the active studying in cluster school service?

10. What way do you use to participate students competition during cluster questioning

and other program? Why?




Appendix 3

School cluster based professional Development Delivered training Inventory

form
Woreda Name of cluster Duration of training
Training Trainer Number of Remark
source Participants
Data | Number | Content | Method Male | Female | Total
of

section




Appendix 4

Teaching performance observation rating scale
Directions:
1. Use one copy for each observation
2. Write the general information on the given point.
3. Bring the lesson plan of the teacher observed with you before starting classroom
observation.
4. Rate the performance of the teacher observed on the respective five point scale given
by putting (V) mark. If you want to give comment on each indicator you can write it

precisely on the respective comment column.

Woreda Sex Grade date

Cluster Year of service first observation day

[tems observed 5 E 3 2 1 Comment
excellent Very good Good Poor Very poor

Class room organization and

management

Student sitting arrangement

Attractive class regarding poster
and necessary charts

Organization, allocation and

managing time space

Learners adequate opportunities

for individual practice

Teachers follow-up routine

activities

Teachers ability to connect the
lesson with students
daily life

Communication skills

Teachers using of teaching
methods

Usage of instiractional material




Primary information document observation

[Ttems observed 5 4
Excellent Very good

Good

Poor

Very poor

Comment

Lesson plan quality

Writt<n students portfolio

| “Timely using media material

Ways of lesson summary

Portfolios and follov.:'ap of

documents

Activities of record and report

system

Techniques of evaluation system

Feed back of continious

A8SEessmanrs

§

Sppendin 5

Cheek list for Availability of supplementary materials in cluster / satellite/

nentary reading materials

to

enhance the learning teaching process?

Y
| Veg

Mo

SR e
|

el

. ]
g e
NETXK

FE RS

-

inaterigl?

Is there Teacher guide for all subjects?

' Is there Health and physical education

materials ¥
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