










































































































22 shows, not having access to teaching aids is one of the major factor the hinder the students not 

to develop their speaking skill. 

4.3 Data Analysis and Discussion Based on the Teachers' Response to the 

Questionnaire 

Based on the teachers' response to the questionnaire the data will be analyzed under the category 

of four assumed factors such as student related factor, teacher related factors, class size related 

factors and instructional materials related factors . The respondents are four English language 

teachers and number of items are 23(twenty three) in number. 

Table 12: Concerning Student Related Factors 

No Questionnaire items NQ and percentage of responses 

Strongly Agree Have no Disagree 
agree idea 

F % F % F % F % 
I Students are willing to express their - 4 100 - - - -

own ideas and feelings freely in oral 
activities 

2 Students use their mother tongue, 2 I 25 1 25 - -
when they are asked to do activities in 
pairs or groups in English class 

3 Learners have no confidence to speak 1 :25 2 50 - - 1 25 
freely in and outside the class as they 
are afraid of making mistakes and 
criticism of friends 

4 Learners prefer to learn grammar and I 25 2 50 I 25 - -
vocabulary than speaking 

5 Learners like practicing speaking in - I 25 - - 3 75 
English in and outside the classroom 

6 Students prefer teacher explanation 3 75 - - I 25 - -
than doing the activities by themselves 

7 students hardly understand when I - 2 50 I 25 I 25 
speak in English 

8 Students do not have adequate I 25 2 50 I 25 - - , 
vocabulary (words) to express their 
ideas or opinions in Engli sh 
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9 
Students like to participate in speaking - I- - - 2 50 2 50 
activities like presentation, group or 
pair work using English 

10 Learners have good background - 1 25 - - 3 75 
speaking experience at lower levels 

As can be seen from Table 12 item 1, the teachers were asked to give their response whether the 

students are willing to express their own ideas freely in oral activities or not. All the four 

teachers confirmed that students are willing to express their ideas and feelings freely in oral 

activities. According to the response of both the students and teachers on this item 1, it cannot 

be the major factors that inhibit students from developing their speaking ski ll. 

On item 2, 75% of the respondents (three out of four) confirmed that students use of mother­

tongue when they are asked to do activities in pairs or groups is one of the major factor that 

prevent students not to develop the speaking skill. No respondents rejected the idea, while the 

rest 25% responded as they do not have idea on this item number 2. In relation to this, Bresnihan 

and Stoops (1996 :30) have put their experience as: one of the most difficult challenges in 

teaching foreign language abroad is finding ways to help students improve their oral fluency. 

This is especially true in countries where students generally share a common mother-tongue and 

have little or no exposure to English outside the classroom. 

On item 3, 75% of the respondents confirmed as learners have no confidence to speak freely in 

and outside the class that they are afraid of making mistakes and criticism of friends. While 25% 

of the respondents disagreed the ideas of item 3, no response under have no idea category. So, 

lack of confidence is one of the major factors. 

On item 4 of Table 12,75% of the respondents confirmed that learners prefer to learn grammar 

and vocabulary than speaking. No respondents rejected the idea while 25% responded that they 

do not have idea on this statement. As we can see from the result of the teachers response, 

preferring grammar and vocabulary and rejecting speaking on the side of learners is one of the 

major factor that inhibit students not to develop the speaking skill. 

On item 5, 50% of the respondents confirmed that the learners like practicing speaking 111 

English in and outside the classroom while the rest 50% rejected the idea of them 5. 
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On item 6, 75% of the respondents confirmed the idea of the statement that says learners prefer 

teacher explanation than doing the activities by themselves. The rest 25% responded that they do 

not have idea on this item and no response under disagree category. From this result it can be 

said that learners preference of teachers explanation than doing the activities by themselves is 

one of the major factor that influence student not to develop the speaking skill. 

On item 7, 50% of the respondents confirmed students hardly understand when the teacher 

speaks in English. While 25% of the respondents responded that they do not have idea on this 

statement, the rest 25% rejected the idea of item number 7. 

On item 8, the teachers were asked whether the students have adequate vocabulary (words) to 

express their ideas or opinions in English or not. According to the result of item 8, 75% of the 

respondents confirmed that the students do not have adequate vocabulary to express their ideas in 

English. The rest 25% responded that they do not have idea on item number 8. 

As can be seen from item 9 of Table 12, 50% of the respondents responded that they do not have 

idea. The rest 50% of the respondents rejected the idea that students like to participate in 

speaking activities like presentation group or pair work using English. 

On item 10, the teachers were asked whether learners have good background speaking 

experience at lower levels or not. 25% of the respondents confirmed the statement, while 75% of 

the respondent rejected the idea of learners having good background speaking experience at 

lower levels. So, lack of background experience is one of the factors that hinder students to 

develop their speaking skill. 
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Table 13: Response in Relation to Teacher Related Factors 

No Questionnaire items No and percentage ofresponses 

Strongly Agree Have no Disagree 
agree idea 
F % F % F % F % 

II I feel oral communicative activities are I 25 I 25 - - 2 50 
difficult to implement. 

12 I have not been adequately trained in I 25 2 50 - - I 25 
communicative language teaching to 
help students as needed. 

13 When I use students' mother tongue, I I 25 2 50 - - I 25 
find the class easily handled. 

14 I often gIve emphasis to teach I 25 2 50 - - I 25 
language forms and structure than 
speaking. 

15 I often prefer teacher- fronted way of - 3 75 I 25 
teaching than student centered In 

speaking class. 
16 I have a good oral proficiency to help 3 75 - - - - I 25 

students as needed in speaking class. 

17 I often prefer to explain and I 25 - - I 25 2 50 
demonstrate than creating condition for 
the students to practice speaking. 

18 The time allotted to carry out oral 2 ;0 1 25 - - 1 25 
activities are not sufficient, so I don't 
provide students with the opportunity 
to practice speaking In paIrs and 
groups. 

19 I use teaching aids like tape recorders, - - - - - - 2 50 
cassettes and other authentic materials 
in speaking class to promote speaking 
skills. 

As can be seen from item 11 of Table 13, 50% of the respondents confirmed that speaking 

activities are difficu lt to implement. The rest 50% considered that speaking activities are not 

difficult to implement. 

On item 12, the teachers were asked to give their response on whether they have been adequately 

trained in communicative language teaching to help students as needed or not. As the result 

shows, 75% of the respondents confirmed that they do not have been adequately trained in 

communicative language teaching. The rest 25% rejected the idea of item 12. The result shows 
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that lack of adequate training for the teacher is one of the factors that affect students speaking 

skill. If the teacher is trained well, the students will also benefit from the teachers' knowledge, 

but if the teacher lacks the skill of speaking, the students resemble their teacher. 

On item 13, 75% of the respondents confirmed that when they use students' mother-tongue, they 

find the class easily handled. The rest 25% rejected the idea of item 13. 

On item 14, the teachers were asked whether they give emphasis to teach language forms and 

structure than speaking or not. According to the result 75% of the respondent confirmed that they 

give emphasis to teach language forms and structure rather than speaking. The rest 25% rejected 

the idea of item 14. The result shows since teachers give emphasis to teach language forms and 

structure and reject speaking, the student lacks the speaking skill. 

On item 15 of Table 13 , 75% of the respondents confirmed that they prefer teacher- fronted way 

of teaching than students centered in speaking class. The rest 25% rejected the idea of item 15. In 

relation to this Bygate (1987:6) states if all language produced in the classroom is determined by 

the teacher, we are protecting learner from the additional burden of having to make hislher own 

choices. 

On item 16, 75% of the respondents confirmed that they have a good oral proficiency to help 

students as needed in speaking class. The rest 25% of the respondent rejected the idea of the 

statement. As we understand from the result the majority of the teachers are confirmed that they 

have good oral proficiency, but the 25% showed that they do not have good oral proficiency. 

On item 17, 25% of the respondents confirmed that they prefer to explain and demonstrate than 

creating condition for the students to practice speaking. 50% of the respondent responded that 

they do not prefer to explain and demonstrate. The rest 25% responded that they do not have idea 

on this statement. So, the result shows majority of the teachers are saying we do not prefer to 

explain and demonstrate, rather we create condition for the student to practice speaking. 

On item 18,75% of the respondents confirmed that the time allotted to carry out oral activities is 

not sufficient and so they do not provide students with the opportunity to practice speaking in 

pairs and groups. 25% of the respondents rejected the idea of the statement. So, lack of time is 
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one f the major factor that hinders the students not to develop the speaking skill. In relation to 

thi s Bygate (1987:7) states time constraint affect students' performance and in spoken interaction 

the time constraint can be expected to have observable effects. 

On item 19, the teachers were asked whether they use teaching aids and other authentic materials 

in speaking class to promote speaking skills or not. All of the respondents confirmed that they do 

not use teaching aids and authentic materials to develop the skill of speaking. So, this is one of 

the major factors that hinder students speaking skill. 

Table 14: Concerning Class Size Related Factors 

No Questionnaire items No and percentage of responses 
Strongly Agree Have no Disagree 
agree idea 
F % F % F % F % 

20 Language class size hinders the use of 2 )0 I 25 - - I 25 
flexible classroom organization 

21 Seats are not suitable for group of pair - 4 100 - - - -
work 

As can be seen from item 20 of Table 14,75% of the respondent confirmed that large class size 

hinders the use of flexible classroom organization. 25% of ht respondents rejected the idea of the 

statement. So, from the result we can see that large class size is one of the major factors that 

inhibit the students not to develop their speaking skill. 

On item 21, all of the respondents confimled that seats are not suitable for group or pair work 

and this affects students' speaking skill. 

Table 15: Concerning Instructional Materials Related Factors 

No Questionnaire items NQ and percentage of responses 

Strongly Agree Have no Disagree 
agree idea 

F % F % F % F % 
22 The students have not access to I 25 2 50 - - 1 25 

textbooks that teach speaking 

23 There is no access to teaching aids I 25 2 50 - - 1 25 

As can be seen from item 22 of Table IS, 75% of the respondents confirmed that students have 

not access to tex tbooks that teach speaking. 25% rejected the idea of the item number 22. So, 
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lack of access to textbooks that teach speaking can be considered as one of the factors . On item 

23, 75% of the respondents confirmed that there is no access to teaching aids. The rest 25% 

rej ected the idea of the statement. So, the result of item 23 shows lack of access to teaching aids 

is one of the factors that inhibit students from developing speaking skill. 

4.4 Data Analysis and Discussion Based on the Result of Classroom 

Observation Checklist. 

Under this section the result of classroom observation is discussed. Different issues were 

observed dividing under four categories such as activity related questions, assessment of 

students overall behavior during speaking lesson, assessment of activities (roles) related to 

teachers' performances when they teach speaking lesson and the condition of the classroom set 

up. Based on what the researcher observed, the result was di scussed. The items was recorded in 

the category of 'Yes'/ 'No' or 'Undecided '. The items are observed twice, selecting two sections 

out offour sections randomly. 

4.4.1 Aspects Regarding to Activities 

In this section, an attempt is made to examine whether there is (are) an activity (activities) that 

promote speaking. As the observation result indicates, item I, shows as there is no activity that 

promotes speaking. The researcher observed the idea of item I twice at different time but 

confirmed as there is no activity designed by teacher to promote the skill of speaking. 

4.4.2 Concerning Assessment of Students' Overall Behavior during the Classroom 

Observation in Speaking Lesson 

As the observation result indicates on item two, the researcher observed that the students seem to 

be motivated to speak in English. They produce short words, phrases and other gestural 

expressions. So, they seem to be motivated, since seeming to be motivated and motivating to 

speak in Engl ish is not the same. In item three, the result indicates that the students do not seem 

to be voluntary to speak in English. In item four and five , the result indicates as the students do 

not use the target language (English) when they work in pairs or groups rather (on item six) they 

use their mother-tongue in pairs or group tasks. The result also indicates, on item seven, as 

students need their teacher to explain everything. Similarly, the observation result indicates that 
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students are not fluent enough to express their ideas, opinions in English and feel fear, anxiety 

and confused in the classroom while speaking in English. 

4.4.3 Concerning Assessment of Activities (Roles) Related to Teachers' Performances 

during Classroom Observation when they Teach Speaking Lesson 

Item II of the observation result indicates that the teacher introduces the learning objectives. 

Item 12 indicates that the teacher does not arrange students for oral interaction either in pairs or 

groups. The teacher simply explains rather than arranging students for oral interaction. Similarly, 

the result of item 13 , indicate that the teacher do not carry out the activities like simulation, role 

play, information gap activities and other speaking activities. Again the result of item 14 

indicates that the teacher uses explanation than creating conditions for the students to practice 

speaking. The result also indicates that the teacher does not encourage his/her students to 

participate in group or pair work using the target language and instead uses translation or 

students' mother-tongue. Using students' mother-tongue in an inappropriate place hinders the 

students' speaking skill. Also the result indicates that the teacher does not use authentic texts 

such as newspapers, magazines, and others to promote-the students' oral fluency. The result also 

shows that the teacher do not accept students response positively when they express their 

fee lings inaccurately yet an understandable. In relation to this Shumin (I997) states, the teacher 

should be in a better position to observe and single out his students oral difficulties, and then be 

ready to provide encouraging support for the students in order to realize and tackle their 

problems of speaking more of by their own constant efforts. 

4.4.4 Concerning the Condition of the Classroom Set Up 

The result on item 20 indicates that there are large number of students in the class. As the 

researcher observed, there are more than 54 students in each class. This large class size affects 

students opportunity to practice speaking activity. The result of item 21 indicates that there is no 

enough space for interaction in groups. Similarly, item 22 indicates that the desks and tables are 

not easily moved to make groups. So, this section indicates that the condition of the classroom 

set up inhibits students not to develop their speaking skill. 
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4.5 Interview Results 

The aim of this interview is to explore major factors that hinder the development of students' 

oral fluency. So, two English teachers out of four were interviewed to suggest how speaking 

activities implemented during English lesson, to what extent do the oral activities presented in 

the text book encourage spoken production and what are the factors that inhibit students from 

developing their speaking skill. 

In item number one, the teachers were interviewed to suggest their views regarding how 

classroom speaking activities are implemented during English lesson. The result of transcribed 

interview indicates that implementing speaking activities are good, but the respondents worried 

about shortage of time to implement the activities. Also the result indicates that they select 

simple activities like dialogue to compensate other time consuming speaking activities. On item 

two, the teachers were interviewed to suggest (from their experience), to what extent do the oral 

activities presented in the textbook encourage the spoken production. The result indicates, if 

there is no problem of time, the oral activities in the textbook play a paramount role in 

encouraging spoken production. 

In item three, the teachers were interviewed to suggest the factors that inhibit students from 

developing their oral communicative competence during English lesson. The factors that are 

reported by the teachers are: frustration, shortage of time, lack of teaching aids, confidence 

(lack), poor speaking background, mother tongue interference, discouraging environment, lack of 

interest and shortage of words to express their ideas. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

The ultimate goal of teaching language is to help students to promote their skills of expressing 

their feelings, ideas, emotions and perceptions of what the others say. To achieve this goal it is 

the speaking skill that plays an important role especially for preparatory program students since 

it helps them when they join higher institution levels. The speaking ski ll also helps preparatory 

students to score good result on Ethiopian Higher Education Entrance Certificate Examination. 

That is why the study aimed at exploring the major factors that hinder the development of 

students' oral communicative competence with particular reference to grade eleven students of 

Arjo High School and Preparatory program. To achieve this, some related literature has been 

reviewed for the purpose of giving some theoretical highlights and concepts of features that 

determine the skill of speaking in English. 

The study incorporated 36 sample students, over 15% of the population of 228 of grade II 

students. In addition, the study comprises four English language teachers in Arjo High School 

and Preparatory program. The students are grouped into four sections alphabetically. That is 

section A= 57; section ~= 55; C= 57; section 0 = 59 students respectively, it is determined to 

use simple random si mpling techniques in order to get the representative sample of ea£.h grQ!lp. 

To gather data from the teachers, questionnaire of 23 items and structured interview of 3 items 

was employed. To gather information from the students, a close-ended questionnaire of22 items 

was designed and distributed to the students aiming at exploring the common factors that hinder 

the development of students' speaking ski ll. Finally, the responses of the students and teachers 

have been tabulated, discussed and analyzed using percentage frequency distribution. 

As the overall findings of the study revealed, there are a number of factors thakhinder the 

development of students' oral fluency. 

These include:-
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• Large class size (Table 10, item 19) 

• Fixed seats that are difficult to move (Table 10, item 20) 

• Lack of access to teaching aids(Table II, item 22) 

• Emphasis on grammar and vocabulary rather than speaking (Table 8 and 3) 

• Dislike towards practicing speaking (Table I, item 3) 

• Shortage of English textbooks that teach speaking (Table II, item 21) 

• Poor provision by the teacher of speaking activities (Table 6, item 13) 

• Poor background speaking experience (Table 5, item II) 

• Teacher dominance in the classroom (Table 4, item 8) 

• Lack of confidence in speaking (Table I, item 2) 

• Use of mother -tongue (Table 2, item 2) 

• Shortage of words (table 5, item 10) 

So, 12 major factors are identified as inhibiting factors. There are many other factors that are 

identified, but since the aim is exploring the major factors that hinder the development of 

students' oral fluency, the researcher selected those factors that are more than 50% from highest 

to lowest. 

5.2 Conclusions 

This study has tried to identify the major factors that hinder the development of students' oral 

fluency. It has also attempted to discuss and analyze the identified factors. The result of the 

questiOimaire, observation and interview revealed that there are a number of factors that are 

barriers to students' development of the speaking skill. The result of the data shows that both 

students and teachers have almost common views regarding barriers to speaking skill. It is 

reasonable if the. teachers open the way for students to practice speaking. If the teachers 

dominate the whole period for themselves and do not give chance for the students, the 

development of students' speaking skill becomes unexpected. If the teacher asks the students to 

express their view using different techniques and different speaking activities, the students will 

develop their speaking skill. Students should be seen as the center of the learning and teaching 

process which accelerates the interaction and negotiation of meanings, which in turn enhances 

not onlyiheir communicative competence, but also the habit of working together collaboratively, 
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which in tum helps them develop not only their language proficiency but also their social skills 

and intimacy. So, exposing students to the real-world contexts plays a paramount importance. 

5.3 Recommendations 

Based on the data collected from the respondents, and the findings of the study, the following 

recommendations are made as a potential solution for the factors raised and discussed: 

I) An attempt must be made to get students to try to express their own related academic or 

social life experiences to develop speaking abilities in English by designing different 

types of speaking activities . 

2) To make students self-confident, the teacher had better warm-up the students before 

starting to practice speaking by asking them what they learned on the previous day. 

3) To develop their speaking skill, students must practice speaking in and outside classroom 

by selecting topic of their interest. If students think that others will laugh at me, they will 

not develop their speaking skill. 

4) Any concerned body like curriculum designers, language experts and others should 

provide enough opportunities for the students to speak, to comment and to work 

cooperatively with each other. It is if the students get help from language scholars that 

they can develop their speaking skill and express their ideas freely without hesitation. 

5) Besides practicing speaking English in class only, it is suggested if the students 

participate in extra speaking practices such as clubs. When they participate and present 

different literatures in extra speaking practices, they will promote their speaking skill. 

6) It is recommended to give basic training for language teachers once per year by Ministry 

of Education. It is by this that teachers gain basic knowledge and in turn help their 

students to develop the skills of speaking. 

7) Teachers should be able to evaluate whether a specific teaching method is appropriate or 

not to achieve the expected goal by using different techniques li ke testing or feedback 

from the students. 
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8) Teachers, educators, language experts, researchers and any responsible body need to give 

attention to factors affecting students' speaking skill and give possible solution to solve 

the problem. 
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Dear Teacher, 

APPENDIX-A 
Addis Ababa University 

School of Graduate Studies 

Institute of Language Studies 

Department of English Language 

Teachers' Questionnaire 

--­This questionnaire is designed to conduct research on the major factors that 

hinder the development of students' oral communicative competence in grade 

11. Your genuine responses to the questions will help the~researcher to obtain 

the necessary information. This will foster the learning and teaching process. 

Thank you very much for your cooperation! 

Part One 

Instruction: For each of the following suggested factors or statements decide 

whether you strongly agree, agree, have no idea, disagree, or strongly disagree 

based on your teaching experience. After reading each assumed factors 

indicate your conviction by putting a tick (./) under the appropriate column on 

the right side. 
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I 

No 

1.1 
1.1.1. 

1.1.2. 

1.1.3. 

1.1.4. 

1.1.5. 

1.1.6. 

1.1.7. 
1.1.8. 

1.1.9. 

Key 
S I 5. trongly agree 4 A \gree 3 H 'd ave no 1 

Assumed factors 

Student related factors 

ea 2 D' IS agree 1 St 

Students are willing to express their own ideas and feelings 
freely in oral activities. 
Students use their mother tongue, when they are asked to do 
activities in pairs (groups) in English class. 

).earners have no confidence to speak freely in and outside the 
class as they are afraid of making mistakes and criticism of 
riends. 
Learners prefer to learn grammar and vocabulary than 
speaking. 
Learners like practicing speaking in English in and outside the 
classroom. 
Learners prefer teacher explanation than doing the activities 
by themselves. 
Students hardly understand when I speak in English. 
Students do not have adequate vocabulary (words) to express 
their ideas or opinions in English. 
Students like to participate In speaking activities like 
presentation, group_ or p_air work using English. 

1.1.10. Learners have good background speaking experience (at lower 
levels) . 

1.2. Teacher related factors 
1.2 . 1. I feel oral communicative activities are difficult to implement. 
1.2.2. I have not been adequately trained in communicative language 

teaching to helQ students as needed. 
1.2.3. when I use students' mother tongue, I find the class easily 

handled. 
1.2.4. I often give emphasis to teach language forms and structure 

than speaking. 
1.2.5. I often prefer teacher-fronted way of teaching than student 

centered in speaking class. \ 
1.2.6. I have a good oral proficiency to help students as needed in 

speaking class. 
1.2.7. I often prefer to explain and demonstrate than creating 

condition for the students to practice speaking. 
1.2.8. The time allotted to carry out oral activities is not sufficient, so 

I do not provide students with the opportunity to practice 
speaking in pairs and groups. 
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I d' rongly Isagree 
Response category 

5 4 3 2 1 



1.2.9 I use teaching a ids like tape recorders, cassettes, radio 
program, and other authentic materials in speaking class to 
promote speaking skills. 

1.3. Class size related factors 
1.3.1. Large class size hinders the use of flexible classroom 

organization. 
I 1.3.2. Seats are not suitable for group or pair work. 

1.4. Instructional materials related factors 
1.4.1. The students have not access to text-books that teach 

speaking. 
1.4.2. There is no access to teaching aids. 
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Dear Students, 

APPENDIX-B 

Addis Ababa University 

School of Graduate Studies 

Institute of Language Studies 

Department of English Language 

Students' Questionnaire 

I am doing research on the factors that affect students in developing their oral 

communicative competence. The objective of the study is to explore some major 

factors that affect learners not to be active in oral fluency. 

Your genuine response to the questions below will be of much use in gathering 

reliable data about the determinants of oral communicative competence. 

Please, I request you to not leave out any items. 

Thank you for your cooperation! 

Part One 

Instruction: Fill the following blank space with necessary information 

1.1. Name of the school ___________ _ 

1.2. Grade ______ _ 

1.3. Sex: male D fema le D 

Part Two 

Instruction: For the factors affecting the development of students' oral 

communicative competence, some assumed factors are written as shown below. 

Thus, for statements below indicate your conviction by putting a tick (,() under 

the alternative given. 
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Key 

5. Strongly agree 4. Agree 3. Have no idea 2. Disagree 1. Strongly disagree 

No Assumed factors Categor of responses 
5 4 3 2 1 

2.1. Student related factors 
2.1.1. I am willing to express my own ideas & feelings in oral 

activities. 
2.1.2. I use my mother tongue, whenever asked to do activities 

in pairs or groups in speaking class. 
2.1.3. I have no confidence to speak freely in and outside the 

class as I afraid of making mistakes and criticism 0 

friends. 
2.1.4. I prefer to learn grammar and vocabulary than speaking. 
2.1.5. I do not like to practice speaking in English in and outside 

the classroom. 
2.1.6. I prefer teachers explanation than doing the activities 

myself. 
2.1.7 I understand when the teacher explains in English. 
2.1.8. I do not have adequate vocabulary (words) to express my 

ideas, opinions in English. 
2 .1.9. I like to participate in speaking activities like 

presentation, group or pair work using English. 
2 .1.10 I have good background speaking experience (at lower 

levels). 
2.2. Teacher related factors 
2.2.1. Oral communicative activities are difficult to implement. 
2.2 .2. My English teacher is proficient enough in English to help 

me as needed . 
2 .2.3. When my English teacher uses my mother tongue, I find 

the class easily handled. 
2.2.4. My English teacher often gives emphasis to teaching 

language forms and structure than speaking. 
2.2.5 My English teacher often prefers teacher-fronted way 0 

teaching than students-centered in speaking class. 
2.2.6 My English teacher often prefers to explain and 

demonstrate than creating conditions for the students to 
practice speaking. 

2.2.7 My English teacher does not provide us with activities 
that promote our speaking skills in the class, as there is 
no sufficient time allotted to carry out oral activities. 

2.2.8 My English teacher use teaching aids like radio, cassettes, 
tape recorders and authentic materials like newspapers 
magazine and advertisements in the classroom to promote 
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our speaking skills. 
2.3 Class size related factors 
2 .3. l. Large number of students in the class affects my speaking 

activities. 
2.3.2 Seats are not suitable for group or pair work. 
2.4 . Instructional material related factors 
2.4.1 There IS shortage of English text books that teach 

speaking in my school. 
2.4.2 . There is no access to teaching aids. 
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APPENDIX-C 
Addis Ababa University 

Institute o{ Language Studies 
~-

Department of English Language 

Interview for English Language Teachers 

Dear Teacher, 

The aim of this interview is to explore major factors that hinder the 

development of students' oral communicative competence. So, you are kindly 

requested to suggest common factors based on your experience. 

Thank you for your cooperation! 

Name of the school ________ _ 

Sex: male _____ female ___ _ date ____ _ 

1. How are classroom oral interaction (speaking) activities implemented (carried 

out) during English lesson? ___________________ _ 

2. From your expenence of teaching speaking, to what extent do the oral 

activities presented in the text book encourage spoken production? ____ _ 

3. From your experience, what are the factors that inhibit students from 

developing their oral communicative competence during English lesson? __ 
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APPENDIX-D 

Addis Ababa University 

Institute of Language Studies 

Department of English Language 

Checklist for Classroom Observation 

Grade _____ section ___ _ 

Teacher male D female D 
Date of observation ______ _ 

The observation checklist is intended to assess the classroom activities or 

performances of both the learners and teachers in English classroom. The 

items will be recorded in the category of 'yes' / 'No' or undecided. 

Instruction: please, mark a tick (v'j on the right side of the statement. 

No List of observation Frequency 
Yes No Undecided 

1 Activities 
a. There is (arejan activity (activitiesjthat promote 

speaking. 
b. The activities are designed to the students level 0 

understandings. 
c. The activities encourage the students to interact with 

each other in 2airs. 
d. The activities encourage the students to interact with 

each other in groups. 
2 Assessment of students' overall behavior during the 

classroom observation in speaking lesson 
a. Seem to be motivated to speak in English. 
b. Do not seem to be voluntary to speak in English. 
c. Work in pairs using the target language( English ). 
d. Work in groups using the target language(English ). 
e. Use their mother tongue in pair or group tasks. 
f. They need their teacher to explain everything. 
g. Have low language proficiency in English. 
h. Are fluent enough to express their ideas, opinions In 

English. 
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1. Feel fear, anxiety and confused in the classroom while 
speaking in English. 

3 Assessment of activities (roles) related to teachers' 
performances during classroom observation when 
they teach sj>eakin/l: lesson 

a. Introduce the lesson and clarifies the learning objectives 
b. Arranges students for oral interaction either in pairs or 

groups. 
c. Carry out the activities like simulation, role play, 

information gap activities etc. 
d . The teacher uses explanation. 
e. Encourage his/her students to participate III group or 

pair work using the target language. 
f. Uses the target language effectively while speaking In 

the class. 
g. Uses translation or students' mother tongue. 
h. Uses authentic texts such as newspapers, magazines, 

and others to promote the students' oral fluency. 
1. Accepts the students' responses positively when they , 

their feelings express inaccurately yet un 
understandable . 

4 The condition of the classroom set up 
a. There are large number of students in the class. 
), There is enough space for interaction in groups. 
c. The desks a nd tables a re easily movable to make groups 

(Adapted from Nuna n 1989: 135-137) 
5. If there is anything you would like to add u se the space provided ____ _ 
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