


































































3. Research Methodology 

3.1 Participants 

CHAPTER THREE 

The participants of this study constituted two different groups. The first group consisted 

of 35 preparatory (grade 11 and 12) students drawn from Bedessa Secondary & 

Preparatory School in Western Hararghe Zone. From the total population of 350 

preparatory students found in the school, 35 were selected through simple random 

sampling technique to serve as sources of data for the study. 

The second group consisted of 20 English language teachers drawn from Bedessa 

Secondary and Preparatory School - 9 teachers and Bedessa Primary and Junior School -

11 Teachers. 

3.2 Instrument 

A self - report questionnaire was used as a major tool for the purpose of data collection in 

this study. The questionnaire (appendix A) which was administered along with a covering 

letter, was adapted from Babai Shishavan (2010) and Park and Lee (2006). There were 52 

items in the first draft of the questionnaire classified into 3 categories: English 

proficiency (8 items), pedagogical knowledge (20 items) and socio/affective skills (24 

items). After reviewing the items several times with the help of colleagues and peers, 

some items which are culture bound and not relevant to the context in which the study 

was going to be conducted were deleted from each category. Then, the questionnaire 
\ 

consisted of 46 items was piloted by administering to a small group of 15 students (other 

than the target respondents). The purpose of the pilot study was to check the time of 

administration, to investigate the clarity of the items, in terms of comprehensibility and 

language use and to find out whether there was to add or drop some items. It took 

about 20 minutes to administer the questionnaire to the students in the pilot study. After 

dropping some more items from each category based on comments received from pilot 

testing, the questionnaire comprised of 38 statements about the characteristics of best 

teachers classified into three categories: English proficiency (7 items), pedagogical 

knowledge (14 items) and socio-affective skills (17 items) that the pat1icipants were 
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asked to express their agreement or disagreement to them based on a five-point (strongly 

agree, agree, disagree, strongly disagree, no idea) Likert Scale. 

3.3 Data Collection and Procedure 

The English language teachers teaching at Bedessa Primary school as well as Secondary 

school were individually contacted by the researcher in order to administer the 

questionnaires. Some of the teachers took the questionnaires home and returned them on 

the next day after completing well. All the papers distributed among the teachers came 

back with a response rate of 100%. 

Regarding the data about the students, the researcher administered the questionnaires and 

collected the data in class with the cooperation of the English teachers who were in 

charge of the classes. The researcher explained briefly the nature of this study to the 

students and asked their cooperation in responding to the questionnaires sincerely and 

honestly. They were also assured that their responses to the questionnaires would be kept 

confidential and not be used for other purposes. After assuring their cooperation, the 

researcher explained how to answer the questiorU1aire which had no correct or incorrect 

answers. The students were also encouraged to ask questions if the meaning of the items 

were not clear to them and informed that they could respond to the questionnaires, taking 

as much time as they wanted. It took about 20 minutes to complete the questionnaires. 

3.4 Data Analysis and Interpretation Methods 

The questionnaires coming from the participants were organized, categ~rized and 

tabulated in a manageable form. Then, the following values were assigned to responses 

provided for Likert Scale items: Strongly Agree = 5, Agree = 4, Disagree = 3, Strongly 

Disagree = 2, No Idea = 1. Then, the characteristics of the best English language teachers 

perceived by each group were compared on categorical levels as well as on item levels. In 

the categorical level analysis, mean scores for each category were compl!ted by assigning 

3-1 points because the participants were asked to choose three characteristics in order of 

importance. Similarly, in the item level analysis, frequency, percentage and mean values 

for the individual items in each category were calculated by assigning 5-1 points because 

the participants were asked to rate the items based on the five-point Likert Scale as 

mentioned above. 
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CHAPTER FOUR 

4. Data Presentation and Discussion 

4.1 Results 

The results of this study were described with the focus on group comparisons of best 

(most effective) teacher characteristics contributing to students' learning between and 

within the three categories: English proficiency, pedagogical knowledge and socio­

affective skills (personal attributes). 

The mean scores for the three categories were computed to find the relative importance of 

the categories, as seen in Table 1. Interestingly, the students endorsed pedagogical 

knowledge, English proficiency and socio- affective skills in order of importance, 

whereas the teachers endorsed English proficiency, Pedagogical Knowledge and Socio­

Affective Skills. 

Table 1 

Mean scores for the three categories 

Categories Students Teachers 

Mean Rank order Mean Rank order 

English proficiency 12 (0.18) 2 9 (1.35) 1 

Pedagogical knowledge 13 (1.11) 1 7 (0.7) 2 

Socio- Affective skills 10 (0.28) 3 4 (0.2) 3 

The frequency, percentage and mean scores for the items were computed to investigate 

the relative importance of each item within the categories perceived by each group. It is 

worth to note that the students' and the teachers' data for each category were presented 

separately under different tables for a space reason. 
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In the comparison between the students' and the teachers' views on the items in English 

proficiency, both groups rated reading, writing and speaking proficiency most highly in 

the seven items, as seen in Tables 2a and 2b respectively. The largest difference between 

the two groups was found in grammatical competence and word knowledge, where the 

students endorsed grammatical importance and the teachers endorsed word proficiency. 

Both the students and the teachers placed more weights on the remaining two items next 

to reading, writing and speaking proficiency as depicted in Tables 2a and 2b below. 

Table 2a 

Frequency, Percentage and Mean Scores of Students' Perceptions on 

the Items in English Proficiency 

No Items Frequenc and percentage 
A best English teacher is someone Mn Mn Mn Mn Mn Mn Level 
who should: score score score score Score 

SA A D SD NI 
I understand spoken English well 19 14 2 - - 4.31 H 

(54) (40) (6) 
2 read English well 29 5 I - - 4.71 VH 

(83) (I~ m 
3 know English vocabulary well 20 10 4 I - 2.77 L 

(57) (29) (II) (3) 
4 write English well 23 12 - - - 4.65 VH 

(66) (34) 
5 pronounce English well 14 18 3 - - 4.05 H 

(40) (51) (9) 
6 speak English well 23 10 2 - - 4.42 H 

(66) (28) (6) 
7 know English grammar well 24 8 I - 2 4.34 H 

(68) (23) (3) (6) 

Note: H - High, VH - Very High, L - Low, VL - Very Low, M - Moderate 
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Table 2b 

Frequency, Percentage and Mean Scores of Teachers' Perceptions on 

the Items in English Proficiency 

Items Frequenc and percenta e 
No A best English teacher IS Mn Mn Mn Mn Mn Mn Level 

I 

2 

3 

4 

5 

6 

7 

someone who should: score score score score Score 
SA A D SD NI 

understand spoken English well 13 6 I - - 4.45 H 
(65) (30) (5) 

read English well 16 4 - - - 4.8 VH 
(80) (20) 

know English vocabulary well 9 6 3 2 - 3.4 M 
(45) (30) (15) (10) 

write English well 13 7 - - - 4.65 VH 
(65) (35) 

pronounce English well 12 5 3 - - 4.0 H 
(60) (25) (15) 

speak English well 10 10 - - - 4.5 H 
(50) (50) 

know English grammar well 8 7 3 2 - 3.4 M 
(40) (35) (15) (10) 

Tables 3a and 3b show the frequency, percentage and mean scores of students' and 

teachers' views on the 14 items (characteristics) in the category of pedagogical 

knowledge respectively. As can be seen from the tables, both groups perceived preparing 

the lesson well, explaining things well, managing the class time well , using lesson plans, 

providing students with opportunities to use English through meaningful tasks and 

activities and providing interesting activities as the most important characteristics of a 

best English teacher. 

The characteristics of teachers such as giving lots of homework or assignments, 

challenging students academically, teaching English in English and maintaining good 

classroom atmosphere using authority were considered as less important by both the 

students and the teachers. There was only one item that received the lowest score. This 

was teaching English in students' mother tongue, which was rated 1.62 and 1.4 by the 

two groups, respectively. Although the overall di fference between the two groups was not 
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significant, the largest di fference was found in providing interesting activities in favor of 

the students and using particular methods and techniques in teaching, assessing what 

students have learned rationally and teaching how to learn English outside the classroom 

in favor of the teachers. The discrepancy of the perceptions might be due to the students' 

misunderstanding of the importance of these items for effective teaching. 

No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

Table 3a 

Frequency, Percentage and Mean Scores of Students' Perceptions on 

the Items in Pedagogical Knowledge 

Items Freq ueney and pereenta e 
A best English teacher is someone Mn Mn Mn Mn Mn Mn Level 
who should: score score score score Score 

SA A D SD NI 
prepare the lesson well 23 8 4 - - 4.2 H 

(66) (23) (II) 
use particular methods and 18 8 3 1 5 3,48 M 
techniques in teaching (52) (23) (8) (3) (14) 
manage the class time well 22 9 4 - - 4.17 H 

(63) (10) (II) 
give lots of homework/assignment 7 I I 12 3 2 2.25 L 

(20) (3 1) (34) (9) (6) 
teach how to learn English outside 10 13 4 6 2 2.91 L 
the classroom (28) (37) ( 12) (17) (6) 
use lesson plans properly 20 13 2 - - 4.34 H 

(57) (37) (6) 
teach English in English 16 13 2 3 2 3.77 M 

(46) (37) (6) (8) (6) 
teach English in Affan Oromo or 5 8 I I I I - 1.62 VL 
Amharic (students' mother tongue) (15) (23) (31 ) (31 ) 
assess what students have learned 19 I I 2 3 - 3.97 M 
rationally (54) (31 ) (6) (9) 
provide opportunities to use 19 12 2 2 - 4.08 H 
English through meaningful tasks (54) (34) (6) (6) 
and activities 
provide activities that arouse 25 9 - 1 - 4.6 VH 
students' interest in learning (71 ) (26) (3) 
English 
challenge students academically 12 13 6 - 4 3.2 M 

(34) (37) (17) (12) 
be able to explain things well 20 13 I I - 4.34 H 

(57) (37) (3) (3) 
maintain good classroom 5 13 8 4 5 2.2 L 
atmosphere using authority, if ( 14) (37) (23) (12) (14) 
necessary 
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No 

I 

2 

3 

4 

5 

6 

7 

S 

9 

10 

11 

12 

13 

14 

Table 3b 

Frequency, Percentage and Mean Scores of Teachers' Perceptions on 

the Items in Pedagogical Knowledge 

Items Fre uency and percentage 
A best English teacher is Mn Mn Mn Mn Mn Mn Level 
someone who should: score score score score score 

SA A D SD NI 
prepare the lesson well 16 4 - - - 4.S VH 

(SO) (20) 
use particular methods and 9 9 2 - - 4.05 H 
techniques in teaching (45) (45) (10) 
manage the class time well 14 4 2 - - 4.3 H 

(70) (20) (10) 
give lots of I II 6 2 - 2.45 L 
homework/assignment (5) (55) (30) (10) 

teach how to learn English 10 9 I - - 4.3 H 
outside the classroom (50) (45) (5) 
use lesson plans properly 12 7 I - I 4.4 M 

(60) (35) (15) (5) 
teach English in English 5 II 3 - I 3.45 M 

(25) (55) (15) (5) 
teach English in Afan Oromo - 1 8 11 - 1.4 VL 
or Amharic (students ' mother (5) (40) (55) 
tongue) 
assess what students have II S I - - 4.35 H 
learned rationally (55) (40) (5) 
provide opportunities to use S 10 2 - - 4.0 H 
English through meaningful (40) (50) (10) 
tasks and activities 
provide activities that arouse 7 13 - - - 4.35 H 
students' interest in learning (35) (65) 
English 
challenge students 9 8 2 1 - 3.S5 M 
academically (45) (40) (10) (5) 
be able to explain things well 15 5 - - - 4.75 VH 

(75) (25) 
maintain good classroom 6 9 4 - I 3.3 M 
atmosphere using authority, if (30) (45) (20) (5) 
necessary 
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Tables 4a and 4b show the frequency, percentage and mean scores for the individual 

items in the category of socio- affective skills perceived by each group respectively. It is 

interesting to note that both groups perceived arousing students' motivation and self -

confidence, treating students fairly, being punctual, having positive attitude, and being 

helpful to students in and outside the classroom and encouraging students to try to do 

their best as the most important characteristics of best teachers. Both the students and the 

teachers gave the lowest rank to paying attention to the personal needs of the students, 

giving rewards and offering extra help willingly, and holding high expectations for 

students. The largest difference between the two groups was found in listening to 

students' opinions, being friendly and nice to students in favor of the students and having 

a good sense of humor, showing interest in students and their learning, being patient as 

well as being polite and respect the personality of the students in favor of the teachers. 
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No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

IS 

16 

17 

Table 4a 

Frequency, Percentage and Mean Scores of Students' Perceptions on the 

Items in Socio-Affective Skills 

Items Frequency and percentage 
A best English teacher is Mn Mn Mn Mn Mn Mn 
someone who should: score score score score score 

SA A D SD NI 
be helpful to students in and 21 12 - 2 - 4.37 
outside the classroom (60) (34) (6) 
listen to students ' opinions and 22 9 I I 2 4.1 7 
let them express themselves (63) (25) (3) (3) (6) 
help students develop self- 20 I I 3 I - 4.11 
confidence in order to learn (57) (31) (9) (3) 
English well 
be friend ly to students 24 9 2 - - 4.42 

(68) (26) (6) 
have a good sense of humor II 12 2 3 7 2.94 

(3 1 ) (34) (6) (9) (20) 
not discriminate students and 21 13 I - - 4.48 
treat them fairly (60) (3 7) (3) 
arouse students ' motivation for 23 9 3 - - 4.3 1 
learning English (66) (26) (8) 
show interest in students (by 12 16 4 2 I 3.54 
remembering students' names) (34) (46) (I I ) (6) (3) 
and their learning 
pay attention to the personal 8 20 4 I 2 3.42 
needs of students (23) (57) (II) (3) (6) 
be polite and respect the 19 IS - - I 4.42 
personality of the students (54) (43) (3) 
be punctual 22 8 2 3 - 4.05 

(63) (23) (6) (8) 
be patient 18 12 5 - - 3.94 

(52) (34) (14) 
be nice to students 25 6 3 I - 4.25 

(71 ) (17) (9) (3) 
have positive attitude 20 12 - - 3 4.22 

(57) (34) (9) 
give rewards and offer extra help II 14 4 3 3 3.17 

(31) 140) JII) 121 (9) 
set high expectations for 12 IS 3 2 3 3.42 
students (34) (43) (9) (6) (8) 
encourage students to try to do 25 6 - 3 2 4.2 
their best (71 ) ( 17) (9) (3) 
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H 

L 

H 

H 

M 

M 

H 

H 

M 

H 

M 

M 
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No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

16 

17 

Table 4b 

Frequency, Percentage and Mean Scores of Teachers' Perceptions on the 

Items in Socio-Affective Skills 

Items FreQuenc and percental!e 
A best English teacher is Mn Mn Mn Mn Mn Mn Level 
someone who should: score score score score score 

SA A D SD NI 
be helpful to students in and out 12 7 I - - 4.4 H 
side the classroom (60) (35) (5) 
listen to students' opinions and 9 8 3 - - 3.85 M 
let them express themselves (45) (40) ( 15) 
help students develop self 14 4 2 - - 4.3 H 
confidence in order to learn (70) (20) (10) 
English well 
be friendly to students 9 5 6 - - 3.25 M 

(45) (25) (30) 
have a good sense of humor 12 7 I - - 4.4 H 

(60) (35) (5) 
not di scriminate students and 15 3 - 2 - 4.35 H 
treat them fairly (75) (15) (10) 
arouse students' motivation for 16 4 - - - 4.8 VH 
learning English (80) (20) 
show interest in students (by 12 6 2 - - 4.2 H 
remembering students' names) (60) (30) (10) 
and their learning 
pay attention to the personal 8 9 3 - - 3.8 M 
needs of students (40) (45) (15) 
be polite and respect the 11 6 3 - - 3.95 M 
personality of the students (55) (30) (15) 
be punctual 18 2 - - - 4.9 VH 

(90) (10) 
be patient 14 5 I - - 4.5 H 

(70) (25) (5) 
be nice to students 13 4 3 - - 4.05 H 

(65) (20) ( 15) 
have positive attitude 15 5 - - - 4.75 VH 

(75) (25) 

give rewards and offer extra 7 11 2 - - 3.95 M 
help willingl,)" (35) (55) (10) 
get high expectations for 6 13 1 - - 4.1 H 
students (30) (65) (5) 
encourage students to try to do 15 5 - - - 4.75 H 
their best (75) (25) 
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4.2 Discussion 

There were 38 characteristics of best English language teacher listed in the questionnaire 

and classified into three categories of effective teaching: English proficiency, 

pedagogical knowledge and socio-affective skills (personal attributes). Interestingly, the 

students rated pedagogical knowledge more than English proficiency and socio-affective 

skills, whereas the teachers placed more weight on English proficiency than pedagogical 

knowledge and socio- affective skills. As can be seen from Table I, the endorsement 

level between the students and the teachers was different from each other, supporting 

previous studies in which teachers and students held different beliefs about effective 

teaching (Brosh, 1996; Lang et ai, 1993). The students' higher endorsement of 

pedagogical knowledge than English proficiency might be because they wanted their 

teachers to transmit their subject matter knowledge effectively, as was found elsewhere 

(Dittrich, et aI. , 2000). Another reason for the students' low endorsement to English 

proficiency might be that they took teachers' high level of English proficiency for 

granted. Contrary to the students, the teachers attached more importance to English 

proficiency than pedagogical knowledge. The teachers ' higher values for English 

proficiency than pedagogical knowledge might be due to their beliefs that good English 

proficiency made it possible to conduct their lessons confidently without inhibitions and 

insecurity (Lafayette, 1993). Similarly, Buchmann (1 984) argued that a sound command 

of foreign languages gave teachers linguistic freedom necessary to personalize lessons 

according to students ' proficiency levels and learning styles. SWllrisingly, the students 

and the teachers in this study gave the lowest weight to socio- affective skills, 

contradicting previous studies in general teacher education that these skills were 

considered more important than subject matter knowledge and teaching methodology 

(Minor et al.; 2002; Witcher et al ; 200 1). 

In the comparison between the students' and the teachers' views on individual items in 

the category of English proficiency, both groups rated reading, writing and speaking 
~ 

proficiency most highly in the seven items. This result might be due to the importance of 

communicative ability set by the curricular goals of high school English education in the 

country and the much emphasis given to these skills in the English textbooks. 
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The largest difference between the students and the teachers was found in grammatical 

competence and word proficiency, where the students endorsed grammatical importance 

and the teachers endorsed word proficiency. Overall, the students ' perceptions on the two 

items, that is, understanding spoken English well and pronouncing English well, was 

similar to the teachers' views. 

Out of the 14 best teacher characteristics in the category of pedagogical knowledge, both 

the students and the teachers perceived preparing the lesson well, explaining things well, 

managing the class time well, using lesson plans properly and providing interesting 

activities as the most important characteristics of the best English teachers. The 

importance of interesting activities perceived by both the students and the teachers 

confirmed previous findings in which exemplary college teachers had the ability to 

generate intellectual excitement in students through various ways (Lowman, 1996). 

According to Thompson et al. (2004) the well- prepared teacher is more likely to be able 

to take time during lessons to notice and attend to behavioral matters and is less likely to 

miss the beginnings of potentially disruptive activity. If, on the other hand, teachers have 

not invested sufficient time in planning and preparation, they tend to be so focused on 

what they are doing that they miss the early signs of misbehavior. This ultimately results 

in frequent disruption, waste of valuable instructional time, and student frustration. 

Khalid Al- Seghayer (2004) also suggests that teachers of English need to be aware of 

classroom management so that they can maximize available class time and maintain 

discipline. Their routines must be a function of the age of the students, the physical 

environment and the purpose of instruction. The largest difference between the students 

and the teachers was found in providing interesting activities in favor of the students and 

teaching how to learn English outside the classroom, using particular methods and 

techniques in teaching, and assessing what students have learned rationally in favor of the 

teachers. 

As it was discussed so far, the students seemed not too pleased if their teacher gave them 

too much homework/assignment, therefore • giving lots of homework/assignment' was 

not considered as best characteristics of teacher by many students. They also did not like 

if their teacher used authority in maintaining good classroom atmosphere and challenged 
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them academically. Teachers' responses to these items were overall similar to students ' 

responses. This result showed that the teachers did not like giving too much 

homework/assignment to their students because lots of homework means lots of work to 

do the checking and correction of the homework. Both students and teachers perceived 

teaching English in English in the same way. The only item that both students and 

teachers considered less important characteristics of a best teacher was teaching English 

in Affan Oromo or Amharic (students mother tongue). 

Regarding students' and teachers' opinions on the items in the socio-affective skills, both 

groups strongly agreed that the best teacher should arouse students' motivation, build 

students' self-confidence in order to learn English well, treat students fairly, be helpful to 

students in and outside the classroom, have positive attitude, and encourage students to 

try to do their best. The role of motivation has been widely recognized among teachers 

and researchers in that motivation turned out to be a key to L2 acquisition as well as 

general human learning (Dornyei, 1998). In a similar vein, Lowman (1996) argued that 

students' learning was most influenced by the amount of academic ability students had 

and how motivated they were to use that ability in a given class. Several researchers saw 

the significance of confidence or self-efficacy in L2 acquisition (Krashen, 1985), general 

human learning (Bandura, 1986), and a model of willingness to communicate (Macintyre 

et aI., 1998). According to Mc Dermott and Rothenberg (2000) students enjoy teachers 

with a sense of humor and found those teachers made learning fun. As long as it is not at 

any individual's expense, good teachers can occasionally enjoy a laugh with the class and 

they can also laugh at themselves. 

Cruickshank, Jenkins and Metcalf (2003) write that effective teachers are generally 

positive minded individuals who believe in the success of their students as well as their 

own ability to help students achieve. Borich (2000) also suggests that effective teachers 

are those who use "meaningful verbal praise to get and keep students actively 

participating in the learning process' (P. 15). 

When the individual items were combined into a sub scale of socio- affective skills, all the 

group comparisons reached a significant level, as seen in Tables 4a and 4b. The largest 
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group differences between the students and the teachers were found in listening to 

students' opinions, being friendly, fair and nice to students in favor of the students and 

showing interest in students and their learning, being patient, polite and respect the 

personality of the students in favor of the teachers. The students ' endorsement to listening 

to students' opinions was paralleled with the students' emphasis on learner - centered 

teaching (Mc Combs and Lauer, 1997). This result showed that many of the teachers did 

not like to be friendly and nice to students. Generally, the result shows that both students 

and teachers had an agreement on the characteristics of what best teacher should be. 

Apart from the variation that occurred, both students and teachers in this study agreed 

that characteristics of quality teacher should consist of both academic and personal 

elements. 
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CHAPTER FIVE 

5. Conclusion and Recommendation 

5.1 Conclusion 

This study explored the perceptions held by the English language teachers and the 

preparatory students on the characteristics of best EFL teachers in Bedessa town through 

a self-report questionnaire consisting of three categories of effective teaching: English 

proficiency, pedagogical knowledge and socio - affective skills. Overall, the students 

perceived significantly different characteristics from the teachers in all the three 

categories with the students' high ranking to pedagogical knowledge and the teachers' 

high ranking to English proficiency. 

Based on responses of the characteristics of best teachers, students agreed that the best 

English teacher should display academic qualities like reading, writing and speaking 

proficiency, preparing the lesson well, explaining things well , managing the class time 

well, providing interesting activities, providing opportunities to use English through 

meaningful tasks and activities, and using lesson plans properly as well as personal 

attributes such as being friendly, nice and fair to students, arousing students ' motivation 

for learning English, building students self-confidence in order to learn English well, 

listening to students' opinions, being helpful to students in and outside the classroom, 

having positive attitude and encouraging students to try to do their best. Although the 

teachers were aware and in fact, were in agreement with students regarding these best 

characteristics, they have to be reminded of the importance of practicing those desirable 

attributes in their teaching activities. Every teacher who has a good intention to teach and 

educate the students should certainly make efforts to fit into these characteristics. Both 

students M:l teachers in this study considered giving lots of homework/assignment, 

challenging students academically, teaching English in students' mother tongue and 

teaching language learning strategies (how to learn English outside the classroom) as less 

important characteristics of best teachers. 
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These findings provide the following implications to teacher education programs for 

current and prospective English teachers. First, considering the teachers ' higher 

endorsement to English proficiency than pedagogical knowledge and socio-affective 

skills, in service and pre-service teacher education programs should focus on improving 

teachers ' English proficiency. The importance of English teachers' proficiency cannot be 

overemphasized because teachers' high proficiency of a target language is necessary to 

accommodate students' proficiency levels and learning styles in class (Buchmann, 1984). 

Second, the teachers ' perceptions about best English teachers were significantly different 

from those held by the students. The discrepancy of the perceptions held by the two 

parties can cause the students to resist the teaching methods and approaches used by their 

teachers and, in turn, lead to ineffectiveness in their learning. For instance, the teachers 

who consider grammatical proficiency less important and focus on more fluency than 

accuracy in class can be rejected by the students who believe in the grammatical 

proficiency and want their errors to be corrected. Thus, the students' ill-founded 

perceptions or beliefs about best English teachers should be changed through the 

discussions of current L2 acquisition theories and teaching methods. 

5.2 Recommendation 

This study is by no means comprehensive and there are some limitations which may be 

addressed in future studies. First, since the data were collected at one point in time in 

specific school setting (Bedessa) and analyzed quantitatively, the conclusions made 

above are speculative, and as such difficult to make strong generalizations about the 

results of the study. Second, the participants' gender, achievement levels and experience 

were not taken into account due to time constraint. For this reason, the following 

recommendations could be forwarded. 

1. First, as the nature of research in social settings implies, the views of students and 

English language teachers toward the characteristics of best English teachers 

could change over time. Therefore, the quantitative findings of this study should 

be replicated by other participants across academic levels and investigated further 

through in-depth qualitative analysis. 
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2. Second, the underlying reasons for different perceptions about best English 

teachers held by different groups should be investigated. 

3. Third, the relationship between students ' perceptions about best English teachers 

and their gender as well as achievement levels need to be explored. 

4. Fourth, how the perceptions and beliefs of learners and English language teachers 

affect their classroom practice should be investigated. It is hoped that the findings 

of this and future studies will contribute toward a more complete understanding of 

how teaching and learning English in a foreign language context can be better. 
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Appendix A 

A questionnaire on characteristics of a best (most effective) English 

language teacher 

This questionnaire is going to be used to explore your perceptions on characteristics of 

best EFL teachers in Bedessa town. The data or information to be collected by means of 

this questionnaire will be used as a primary data for my Thesis, which I am conducting as 

a partial fulfillment of the requirement for the award of the degree of Master of Arts in 

Teaching English as a Foreign Language (TEFL) at Addis Ababa University. Your 

cooperation in responding to the questionnaire is of great help to the success of my study. 

Therefore, you are kindly requested to respond to the questionnaire sincerely and 

honestly. Your support will be greatly appreciated and your opinions will be highly 

valued. Make sure that your responses to this questionnaire will be kept confidential and 

not be used for other purposes. 

Thank you for your cooperation in Advance! 

Part One: Background Information 

Fill in with appropriate information 

I. Student D 2. Teacher D 

Grade: II D Gradelevelyouteach ________________________ __ 

Grade: 12 D Name of school where you teach ________________ __ 

2. Stream: Social science D 

Natural science D 



I 
2 
3 
4 
5 
6 
7 
8 
9 
10 
II 
12 

13 
14 
15 
16 
17 

18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 

30 
31 
32 
33 
34 
35 
36 
37 
38 

Part two: Instruction 

Please read the following list carefully. Then indicate how much important you think each traits to be in 

relation to best language teachers. For each statement, select the response that best represent your 

Agreement or Disagreement, SA, A, NI, 0 and SO stand for strongly Agree, Agree, No Idea, Disagree and 

Strongly Disagree respecti vely. Put a tick (") mark in the boxes to show your responses. 

A Best English teacher is someone who should: SA A 0 SO NI 
understand spoken English we ll 
read English well 
have a high level of proficiency with English vocabularv 
write English well 
pronounce English well 
speak English well 
be fully familiar with English grammar 
prepare the lesson well 
use particular methods and techniques in teaching 
manage the class time well 
give lots of homework and assignments 
teach how to learn English outside the classroom (teach language learning 
strategies) 
use lesson plans properly 
teach English in English 
teach English in Afan Oromo or Amharic (Students' mother tongue) 
assess what students have learned reasonably and rationally 
provide opportunities to use English through meaningful tasks and 
activities 
provide activities that arouse student 's interest in learning English. 
challenge students academically 
be able to explain things well 
maintain good classroom atmosphere using authority, if necessary 
be helpful to students in and outside the classroom 
listen to student's ~inions and let them express themselves 
help students to develop self- confidence in order to learn English well 
be friendly to students 
have a good sense of humor 
not discriminate between students and treat them fairly 
arouse students' motivation for learning English 
show interest in students (e.g. by remembering students' name) and thei r 
learning 
pay attention to the personal needs of students. 
be polite and respect the personality of the students 
be punctual 
be patient 
be nice to students 
have positive attitude. 
give rewards and offer extra help wi llingly 
set high eXI"octations for students. 
encourage students to try to do their best. 
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