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APPENDICES

Appendix-1 Sample Analyzed Units of Reading Exercises

This appendix is put in a way the textbook presents as much as possible. If there was a grammar

and other topography errors, No attempt could be made to correct them.

UNIT FIVE

HARMNFUL TRADITIONAL PRACTICES-CHILDHOOD MARRIAGE AND
ABDUCTION

Section 1 Reading comprehension
Exercise 1 Pre-reading Activity
Before you read the passage, discuss the following questions briefly in a small group.
1. What do you understand by the word ‘tradition’?
2. What do you know about harmful traditions?
3 What are the ways (forms) of marriage in your culture, and which ones do you support?
4. At what age are boys and girls allowed to marry in your society (region)? Is there any problem
caused by early marriage in your society?
Exercise 2 scanning (reading for specific information)

Read the following passage very quickly and answer the questions your teacher will ask you.

Exercise 3 Guessing meanings

Read the passage again and 1ry 10 guess the meanings of the words given below. You learnt in the
preceding units how 10 guess meanings of new words. We sometimes call guessing ‘deducing’ or
‘inferring’ meanings. Deducing or inferring is arriving al an opinion or conclusion based on
available information. This information is an evidence for our deduction, and it is this evidence
that we called contextual clues in the pervious units. For example, we can use component parts of
grammar (word family) as contexl clues or evidence for inferring meanings of new words.
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Study the following examples

Word Guessed Meaning Contextual clues
1. Homogenous The same Homo = the same
Gene = character
(Component parts, para.l)
2. Recruited Selected, chosen ¢ .. to work in houses...’
(Context, para.2)
3. Prized Highly valued ¢ .. because they are free of sexually transmitted
diseases: positive/desired outcome.
(Wider context clue.para.2)
4. Misery Health problem, *... pregnancy at an early age often leads to fistula...
complication life long misery...” negative/undesirable effect.
(Wider context clue, para.3)

Now deduce the meanings of the following words.

Word Meaning Clues
1. Diversity (para.l)

. Child prostitution (para.2)

. Maternal mortality (para.3)

. Illegal (para.4)

. Adduction (para.4)

. Condemned (para.6)

. Attributes (para.6)

0 ~ O W AW N

. unworthy (para.6)

Exercise 4 Questions on the passage

Read the passage again individually and answer the following questions. Discuss your answers with

your partner before you write them down in your exercise book or answer orally to you teacher.

1. How does the civil law of 1960 teat women?
2 What is the evidence or proof for the writer to say that child prostitution is on the increase?

3. What are the cultural beliefs or reasons that try to convince girls to under go FGM?
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4. s the writer of this passage happy or sad about the traditional practices taking place in Ethiopia?
Give your evidence.

Say whether the following statements are true or false. Give your evidence from the passage.

5. Boys and girls now marry according to the age of lawful, marriage defined by the constitution.

6. The causes of maternal mortality are food taboos, early marriage, and birth complications.

7. There are no conflicts, families, communities, and ethic groups in Oromiya and SNNPR regional
states caused by abduction.

8. The law does not defend the rights of women and girls against the traditional practices in

Ethiopia.

Unit SIX

Detective Stories

Section 1 Reading comprehension
Exercise 1 Rereading Activity
Before you read the passage below, discuss these questions with your teacher.
1. What is the meaning of the word ‘detective’?
Are any students in the class wearing jewelry?
Can you name some different kinds of jewelry?

What are the expensive pieces of jewelery made of?

o R

Why do people wear jewelery?

Exercise 2 Scanning
Read the following passage very quickly and answer the questions that your teacher will ask
you about some information.

Exercise 3 Guessing Meanings
Read the passage again and try to guess the meanings of the first six words printed in bold.

When you have finished, your teacher will ask you what you think each word means.
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Exercise 4 Questions on the passage

1. William Morris said, “We do not show much of our jewelry in the window, which is
protected by iron bars.”
a. Why didn’t they show much jewelry in their shop window?
b. Why was the window protected by iron bars?
2. Why did Mr. Morris always take the pieces of jewelry out of the window at night?
3. Why was Mr. Morris surprised to see the young woman looking into the window of the
shop opposite his shop?
4. The American asked Mr. Morris to show him some more rings. What was his reason for
doing this?
5. Where did the American hide the ring and how did he hide it?
6. Did the young woman really want Mr. Morris to repair her necklace? Why did she come
into the shop?
7. Why did the young woman push the paper packet of the counter with her bag?
8. Why did the American run out of the shop?
9. “He didn’t seem to be rich.” Why did Mr. Morris think the American wasn’t rich?
10. Mr. Jones said he thought Mr. Morris should be a detective. Do you agree? Why?

UNIT SEVEN
GENDER ISSUES

Section 1 Reading comprehension

Exercise 1
Before you read the passage below, discuss the following questions with your teacher.

1. What is gender?

2. What are your household responsibilities?

3. Who works more for the family, girls or boys?
Exercise 2 Scanning

Scan the text to find answer to the following questions as quickly as possible. Do not read the

text line by line.

1. Which paragraph talks about how to eat food?
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2. Which paragraph talks about the workload of women?

3. Which paragraph describes biological differences between male and female?

Exercise 3 Guessing Meanings
Reading the passage again and try to guess the meanings of the words printed in bold. When
you have finished, your teacher will ask you what you think each word means.
Exercise 4 Questions on the passage
1. What is the difference between sex and gender?

2. The gender issues are common

a. only in Ethiopia ¢. in Europe but not in America
b. in Africa d. everywhere in the world

3. List the responsibilities of Ethiopian women.

4. Give solution for women’s heavy work load.
5. True or False?
Three of the following statements arte true and four are false. Write down the letters of the
three true statements.
A. Ethiopian women have no time to relax.
B. People appreciate when girls eat more food than boys do.
. Gender is a learned behavior.
. Women are considered superior to men.

G
D
E. Being a girl or a boy is a natural and biological phenomenon.
F. In Ethiopia, husbands usually help their wives.

G

It is the responsibility of governments to solve gender related problems.
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Exercise 5 General Discussion

Discuss in small groups while answering the following questions.

1. List the tasks performed by children

2. Classify the tasks boys and girls do at home.

3. Do you think this classification is fair?

4. Do your parents work on a farm, in an office or in any other places? If your answer is
‘yes’, do they share the housework?
5. If your mother is a housewife and your father is a ‘bread winner’, whose work is more

important? More difficult? Give reasons.

UNIT EITGHT
BABIES ARE AMAZING!

Section 1 Reading comprehension
Exercise 1
Before you read the passage below, discuss the following questions with your teacher.
1. At what age do babies:art saying their first words?
2. Do mothers teach their children grammar?
3. How do mothers help their babies to learn their first language?
4. Where do you think is the best place to learn a language — in the classroom or in
the ‘real world’ outside the classroom? Give reasons for your answers.
Exercise 2 Scanning
Scan the text quickly to find answers to he following questions.
1. At what age do babies practice the sounds of their language?
2. At what age do babies start using individual words?
3. At what age do babies start using long sentences?
Exercise 3 Guessing Meanings
Read the passage again and try to guess the meanings of words printed in bold. When you

have finished, your teacher will ask you what you think each word means.
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Exercise 4 completing a table

Stage | Age Range Kind of Language Examples

i sounds Gaa.

2 12-18 months

3 18 months-3 years It drop.

4 Longer sentences

5 4-5 years We went to the shop.
Exercise 5

Here are some words, phrases and sentences spoken by four different children. More or less,
how old is each child? Work in pairs or threes.
Child A: I don’t to go to sleep.
Child B: Chair down. Me fall. Mummy run.
Child C: Mama. Look. Doggie.
Child D: I catched the ball.
Exercise 6
A. What did you find interesting/surprising in the passage? Write 3 or 4 sentences as
in the examples.
E.g., It surprised me that 5-year-old children speak and understand at least one
language very well.
I found it interesting that a baby at the age of 18 months can learn the meaning of
100 words.
B. Talk in pairs about your baby brother’s/sister’s language performance. For example,
I have a little brother. He is 2 years old. He can’t say ‘wetet” which means milk in
Ambharic instead he says’wot’.

I have a 12 month-old sister, but she hasn’t spoken a proper word yet.
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UNIT NINE
THE DONKEY’S TAIL
Section 1 Reading comprehension
Exercise 1 Pre-reading Activity
Before you read the story, discuss the following questions in groups.
1. At what time do you think a thief steals things?
2. What do people feel when they realize that their money has been stolen?
3. What do they do?
4. Do you know traditional methods of investigating crime?
5. If you know, tell the group the methods and procedures used to identify criminals.
Exercise 2 Guessing Meanings
Read the passage again and try to guess the meanings of the words printed in bold. When you
have finished your teacher will ask you what you think each word means.
Exercise 3 Answer the following questions below based on the story.
1. Who was Ato Alemu?
2. Where did Ato Alemu go? Why?
3. Who was looking after Ato Alemu’s house when he left?
4. Where did the thief get the gold?
5. What did Ato Alemu say when he knew his gold had been stolen?
6. What did the headman order Ato Alemu to do?
7. Why didn’t the thief touch the donkey’s tail?
8. How did the headman know the thief?
9. Did the headman really believe the donkey would bray if the thief touched its tail?
10. What do you learn from the story?
Exercise 4
Now talk in pairs. Close your book and tell your partner the main points in the story of the

donkey’s tail without looking at the passage.
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Appendix- 2 Evaluative Checklist for Text Analysis

Grade-nine English textbook reading exercises evaluative checklist. Please, notify the abbreviations that it consists of in the

following box.

Key
1 = to great extent
2 = to some extent
3 = just barely

Y = Yes
N =No

Note: This checklist is employed for each unit of the textbook.

Reading Exercises’ Feature

EX-1 Ex-2 Ex-3 Ex-4 Ex-5 Ex-6
Y Y Y Y Y
12 1123 12 1 2 12

Is the instruction clear?

Do they ask students background knowledge about
the text? -
While Reading Exercises

Is the instruction clear?

Can they be answered with only reading the text?

Have they been designed to help students
| understand a particular message?

3 Post Re‘_ii'(izfﬁ;g~}§‘f‘ké'rci's'es

Is the instruction clear?

71| Do they give opportunity for students to relate what
8 they read with their life?

| Do they ask students to reflect their opinion or view
about the text?

o Do they ask students to summarize what they read?




Appendix-3: The frequency (the number) of strategy/skill practicing and
comprehension assessing questions in the units of analysis

This table is primarily designed to show the general representation of questions referring 1o
reading strategies/ skills over comprehension assessing questions. Exercises of scanning and
word guessing whether or not they consist of multiple questions under them are counted as one

frequency. Other questions are counted as individual frequency.

Function of questions Unit5 | Unit-6 | Unit-7 | Unit-8 | Unit-9
Reading strategy/skill BR 4 5 3 - S
practice questions

DR |2 2 2 3 1

AR |0 1 5 3 1
Comprehension assessing 8 9 11 0 9
questions

Key
BR= Before reading
DR= During-reading
AR= After reading
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Appedix-4 Students’ Self-report Scale

Dear student,

This questionnaire is designed to obtain data about the designing features of the exercises of
English language textbook reading section. The information you provide is helpful for the
successful completion of the research about ‘An Evaluation of the Design and Implementation of

Reading Exercises of Grade-Nine English Textbook’. Your responses will be used only for
academic purposes. Hence, you are kindly requested to put v in front of the given statements

accompanied by each scale (strongly agree, agree, undecided and strongly disagree).

Do not write your name.

No e : :
Exercises’ Feature Strongly | Agree | Undecided | Disagree | Strongly
: agree Disagree

The language of the exercises is
clear for me.

I understand the instruction of
written exercises.

The exercises help me
understand a particular message
of the passage.

The exercises ask me what I
understood from what I read. "
The exercises give practices
what I want to learn from
reading lessons.

The answers of exercises
require language that is too
difficult for me to handle.
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Appendix-5 Teachers’ Interview Questions

1. How should students be taught reading?

2. Do you think that reading questions help students to improve their reading skills?
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Teacher-one (T))

In the two classroom observations, this teacher followed similar approaches of classroom
instruction of reading. T first got started doing the pre-reading questions by himself without
involving the major actors of the lesson—students. Second, he/she ordered students to read the
passage for about five minutes. Without the allotted time over, he/she interrupted students’
reading and asked them,” Have you finished reading?” Students replied, “No”. Students,
however, continued reading the passage with consuming more minutes. In the meantime, he/she
ordered students to stop reading. By then, students were instructed, for example, to do word
guessing exercise-2 of unit-9. Like what he/she did in the pre-reading exercise, he/she wrote
simple the dictionary meanings of the words on the board, Accordingly, students simple followed
and wrote what the teacher did and wrote. He/she then quickly moved to the comprehension
questions and commanded students as the usual he/she did. While he/she was doing the exercises,
he/she was almost writing everything on the board. During this time, the major activity students
did was shifted to copying what was written. All in these course of action, few students were
participating. Not surprisingly, this teacher accomplished all these activities within fourteen

minutes time. Carrying out things in such manner, he/she left the class.

Teacher-Two (T3)

In different from teacher-one, this teacher automatically jumped of the pre-reading exercise and
began to instruct the scanning exercise. Alongside, T2 ordered students to scan the information
they had been asked. After students scanned what they were ordered, they were again instructed
to read the passage for about five minutes in order to guess the meanings of bold type face words
from the passage. T2 did this without creating opportunity for students to exchanggichm__naﬁQJ1
what they scanned among themselves. As soon as students finished doing their job, they together
with the teacher started doing the guessing part exercise. Onwards, he@g flicked to the
comprehension questions. Once students read for guessing words, he/she then loaded students to
answer the comprehension questions. In the course of his/her teaching, he/she simply accepted

students’ answer without encouraging them to give justification for their answers from the

65



reading passage. This was the manner this teacher instructed his /her students during reading

lesson.
Teacher-Three (T;)

Ts entered the classroom and started writing the meanings of bold-face typed words on the board.
Like the above two teachers, T; jumped the pre-reading section. This teacher then simply ordered
students to read the passage. Next the teacher directed learners to the comprehension questions.
This teacher accepted students’ answers as if he/she did not encourage students to justify their
answers. Particular to this teacher, students replied to answers nearly in their vernacular. What
did the teacher next to do was, for example, ordering the class to do number 10 question of
exercise-3 under unit-9 as homework. He/she left exercise -4. Finally, this teacher acknowledged
students as they would start the following day’s lesson (vocabulary-section) after they would do
the homework. Like the other two cases, as the observers observed, this teacher finished teaching

reading within the limit of fourteen minutes.
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reading passage. This was the manner this teacher instructed his /her students during reading

lesson.

Teacher-Three (T5)

Tj; entered the classroom and started writing the meanings of bold-face typed words on the board.
Like the above two teachers, T3 jumped the pre-reading section. This teacher then simply ordered
students to read the passage. Next the teacher directed learners to the comprehension questions.
This teacher accepted students’ answers as if he/she did not encourage students to justify their
answers. Particular to this teacher, students replied to answers nearly in their vernacular. What
did the teacher next to do was, for example, ordering the class to do number 10 question of
exercise-3 under unit-9 as homework. He/she left exercise -4. Finally, this teacher acknowledged
students as they would start the following day’s lesson (vocabulary-section) after they would do
the homework. Like the other two cases, as the observers observed, this teacher finished teaching

reading within the limit of fourteen minutes.
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