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Demonstrative pronoun and adjective

The pronouns like this, that, these, those are frequently used as
adjective, to modify nouns. Using one of these words as a modifier, with
out an expressed and clearly implied antecedent, is a colloquialism with
should be avoided in serious writing.

E.g. the building was one of those rambling old mansions (colloquial)

The building was one of those rambling old mansions that are found in
every England gown. (Improved)

In addition, demonstrative pronouns are used to refer to object motioned
earlier or which are ready present in the speaking mind.

These are: this, that, these, those, such, are

Examples: she has failed again such is her luck. (such refers, she has
failed again)

The difference between demonstrative pronouns and demonstrative
adjectives:

Demonstrative pronouns — stands for the noun it demonstrate where as
demonstrative pronouns qualifies the noun.

E.g. a want the black one /he came one day that is my bag/ that bag is
mine.

Note that these and this refer to person or things noun to the spoken,

that and those refer to things /person for a way from the speaker.



Exercise
Discussion — What the undefined words refer to ...

e [t was one of those things in the shop.
e [ borrowed this book from my friend
e She wanted to catch the train. That is why she took a taxi

e These are lovely flowers

Discussion / compose and contrast in groups at tell the different

That is my office the office is more
These are your belongings those fields are these
Those are their fields these belongings and yours

Further reading — College English
- Mega

- Practical English grammar



Appendix D - Interview
Addis Ababa University
School of Graduate Studies
College of Social Science and Humanities
Department of English
MA/TEFL

Instructors’ Semi-Structured Interview

Instructor A

Dear Instructor,

This interview is designed to obtain information for a graduate study
thesis on the practices of awareness raising to teaching English grammar
in use I course. Your genuine responses determine the research findings
and reliability of the study. Thus, you are cordially requested and highly

valued for providing the relevant information.
Thank you in advance for your cooperation.

1. How do you see the nature of tasks in your courses material?

1.1 Do you think tasks are interesting?




. If the tasks are not interesting and communicative what other

techniques you use to present the tasks in such away?

. What do you actually do when you present the days lesson (the

grammar input)?

. Do you agree that the tasks matter for students’ activity is the pair

/small group during when they practice the new structure?

. Can you mention your role at the last stage of grammar teaching

class?

. From my observation, writing and is emphasized and speaking to
some extent. Don’t you feel reading and listening are good at

teaching grammar?




7. From the classroom observation I realized that the students are
familiar with working in pairs and groups. However some students
were observed passive and using their L: in the group. What can

you say for that?

8. Do you think the classroom procedure you follow will help your
student in managing their lessons in their future career? Can you

tell how?

9. What do you suggest for better grammar teaching in the future?

10. Can you tell the time provided for each session and for the over

all completion of the course?




Appendix A - Questionnaire
Addis Ababa University
School of Graduate Studies
College of Social Science and Humanities
Department of English
MA/TEFL

Instructors’ Questionnaire

Dear Instructor,

This questionnaire is designed to gather information for educational
research in teaching English as a foreign language. The questions are
intended to assess the practices of awareness raising approach to
grammar teaching particularly in teaching English grammar in use I
courses at KCTE: Therefore, your cooperation for genuine response is
paramount. It has a great contribution to the study. [ am grateful for you

willingness and I would like to thank you in advance.

Part One — Background Information

Name of institute

Year of service

Sex

Qualification

Course title

Course no.

Total no of students




Part Two - Please read and answer the following questions

carefully on the space provided
1. Do you think that you benefit from using alternative approach in

teaching English grammar in use courses?

Yes [ No [ ]
2. Could you discus the way you organize your class and how you

give feedback and correction during grammar instruction.

3. How could you explain the total participation and responsibility of

your students for grammar activities?

4. Could you mention some techniques you often use for teaching

grammar?

5. Could you explain to what extent do the techniques mentioned in
question no 5 help you bring real life situation to your classroom

practice?




. Do your students prefer your explanation for the grammar item
you present rather than doing by the them selves in order to
formulate the rule?

Yes [ No[—
. If your answer for question no 7 is yes can you mention some of

the reasons?

. Do the students attempt to use the new language item in different
contexts during the production stage of grammar teaching?

Discuss.

. Please discuss the way how you resent the new language

(grammar) item?

10. Students in the college are likely to benefit from current

approach for their future professional career. Can you state how

would it be helpful?




11. From the point of view of instructor’s role and students’ role, do
you think that explicit presentation of the new grammar is

manageable? Discuss

Yes [ No[—]

12. Grammar plays vital role for students communication could you

discuss how the course you offer benefit your students in this

case.




Part Three — In the table below, please put I mark for your

appropriate choice from the given four scales

How often do you do the following in teaching

English grammar in use courses

Always

Sometime

S

Rarely

Never

a) Presenting the lesson in context and
encourage students to draw the rules by

themselves

b) Letting the students practice the input in

small groups and pair.

c) Presenting the grammar lesson through
reading short passages and paragraph

language skills

d) presenting grammar with listening tasks from

and out of the course material language skills

e) Explaining the rules and giving examples

f) Making transition from context creation to

students’ formulation of the rule stages of

g) Asking students to brainstorm and write their

feelings in line with the input provided.

h) access the students with different asks using

different techniques

i) Dominating the class so as the build logical

use of the new language item

j) Helping and counseling them to promote their

ability towards the given task.

k) Making students learn from each others and

self when making mistakes

1) creating a positive and friendly atmosphere in

giving feedback

m) Emphasizing the new structure through

series of tasks




Appendix B - Questionnaire
Addis Ababa University
School of Graduate Studies
College of Social Science and Humanities
Department of English
MA/TEFL

Students’ Questionnaire

Dear Students,

This questionhaire is designed to gather information for educational
research in teaching English as a foreign language. The questions are
intended to assess the practices of awareness raising approach to
grammar teaching particularly in teaching English grammar in use
courses at KCTE: Therefore, your cooperation for genuine response is
paramount. It has a great contribution to the study. Besides, the
information will be kept confidential. I am grateful for your willingness

and I would like to thank you in advance.

Part One - Background Information

Name of college

Major Minor
Year Semester
Sex

Course title

Course number




Part Two — Read the following sentences and put (V) mark
on the space provide according to your

appropriate choice.
1. Does your instructor give you brief explanation and example of the
new grammar item?
Yes [ No[—]
2. Does your instructor motivate and help you to practice the new
structure so that you formulate the rule for the structure?
Yes [ No[ ]
3. Does he create opportunities to discuss and work in pairs and
small groups most of the item?

Yes [ No—]

4. Do you think that the classroom tasks one interesting and

communicative?
Yes [ No[—]
5. Are you given priority to use the structure presented in the
classroom?
Yes [ No[—]

6. Do you think your active participation in different kinds of
classroom tasks much importance?
Yes [ No[]
7. Does your instructor give you feedback and correct your errors in

every English grammar in use class?

Yes [ No—]



Part Three - How often does your instructor do the

following in teaching English grammar in

use I.

How often do you do the following in teaching

English grammar in use courses

Always

Sometimes

Rarely

Never

a) Presenting the lesson with different context

and help you to use the new item by yourself

b) Presenting grammar lesson communicatively

by making you work on dialogues.

c) Presenting the grammar lesson through

reading short passages and .paragraphs

d) presenting grammar with listening tasks from
and out of the course material language
skills

e) Explaining the rules and giving examples for

the new language items.

f) Making you transfer from creating context to

formation of the rule for the structure.

g) Asking you to bring your prior knowledge to

word the new language item given provided.

h) Form a group pair so as to make you work on

role play activities.

i) Do mind the class and facilitate for your better

learning at the beginning of the lesson.

j) Help and you to promote your ability towards

the given task.

k) Make you correct your errors by use and also

help you check each other work.

1) Reduce instructors role and make you practice

in the middle of the lesson.

m) Providing you different kinds of activities.




Appendix C - Observation

Addis Ababa University
School of Graduate Studies

College of Social Science and Humanities

Department of English
MA/TEFL

Classroom Observation Checklist

Part One - Presentation Stage (Stage I)

Item Yes

No

How does he present the lesson

Does he ask question for brain storming?

Does use examples to present the grammar item?
Does he create some contexts?

Does he invite students?

Does he revise the previous lesson so as to associate

with the day’s lesson?

Part Two — Practice Stage (Stage II)

Item

Yes

No

What is the instructors’ role at this stage?

Does he motivate them to practice the pattern?

Does he provide different tasks?

Are there different techniques used to present the tasks?
Does he attend the students’ activities?

Does he make himself part of the discussion?

Does he present the grammar integrating with other skills?

Are the tasks precise and understandable?




Part Three — Production (Stage III)

Item

Yes

No

What does the overall role of both instructors and students’

look like?

Does he facilitate for the students to turn practice to
production.

Are the students dominating the session?

Are the tasks in the practice stage contributing for students’
effective use of the structure at this stage?

How does he treat students’ error?

Does he encourage them to check each others work?

Does he employ different techniques to correct error?

Does he provide feedback?

Are they provided with additional tasks to exercise the

structure in real-life situation?




Appendix - E

Course Title: English Grammar in Use I
Course Code: EnLa 103
Credit Hours: 3

Prerequisite: None

Course Description

This course puts emphasis on applying rules of grammar to improve
effectiveness and flow in English language skills. Students learn to
smoothly move beyond mere information —bearing sentences to
constructions that lead to deeper and more effective communication. The
course will cover grammar items such as nouns, verbs, adjectives,
adverbs, prepositions, conjunctions, and pronouns. These grammar items
will be presented in different communicative functions like greetings,
introductions, striking conversations, asking for things, making and
replying to a request, offering and suggesting, describing and comparing
people and things, asking and talking about experience, making

appointment, borrowing and lending etc.

Course Objectives:
Up on completion of this course, students will be able to:
¢ distinguish the Structural and functional Differences among
English word classes;
¢ identify the relationships between grammar items and the
functions that they convey;
0 read, listen, speak and write effectively for personal, academic and

career purposes;



0 apply principles of grammar in order to achieve fluency in English

Language use.

Course Contents

Unit One: Nouns and their Classes
1.1. Inflection of Nouns
1.2. Classification of Nouns
Unit Two: Verb
2.1. Tense
2.2. Transitive, Intransitive and Linking Verbs
2.3. Voice
2.4. Modal Auxiliaries
2.5. Phrasal Verbs
Unit Three: Adjectives and Adverbs
3.1. Adjectives
3.2. Adverbs
3.3. Determiners and Quantifiers
3.4. Degrees of Comparison
Unit Four: Prepositions and Conjunctions
4.1. Prepositions
4.2. Conjunction
Unit Five: Pronouns
5.1. Personal Pronouns
5.2. Interrogative Pronouns
5.3. Indefinite Pronouns
5.4. Demonstrative Pronouns

5.5. Ambiguities in Use of Pronouns



Methods of Delivery
o Individual /pair/small group activities
o Word game
o Role play
o Demonstration
o Classroom discussion
o Explanation
o Reporting
o Presentation

0 Question and Answer

Methods of Assessment
e Continuous Assessment
v" Participation
v’ Test (s)
v' Assignment

v" Final Exam
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