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Abstract

This research is conducted on the Child EiteB8chool project being implemented in
five primary schools of Becho Dstrict, South-Wekb& Zone, Oromia Regional State for
the last two years. The purpose of the study &ssess the effectiveness of the practice
considered in ending the child violence at rurahary schools. The study has adopted
both quantitative and qualitative methods for @gatalysis. To conduct the study all the
five primary schools and one control school aresagred. Sampled school teachers &
administrators, students and parents are usedasaource. As the data collection
tools: questionnaires, interview and focus growgeuksions are used to collect data from
sample of teachers, administrators, students amhisa Explanatory descriptive
approach was adopted to report the findings. Theltefrom the data analysis depict that
the project has adopted participatory approachl aslevant stakeholders like District
Education Office, schools community and parent& fwart at planning, implementation,
monitoring and evaluation stages of the projecer&lwere also various forms of
technical and material inputs that contributedradecattractive learning environment for
the children. As a result, improvements were madeé physical, social and learning
environment of the schools considered. Schoolifeeslwere fulfilled for students. The
school social environment is also improved as tiedationship among students (peers),
students & teachers and students and parents bas significant improvement. In
addition, students are accessed to proper eduehtiarenities and learning materials
which shows improvement in the learning situatibthe school. Most importantly,
children are empowered for self-initiated learnamgl participation in school matters.
Generally, the Child Friendly School Project hastdbuted valuable lessons that
supported to end child violence at the five tardgtemary schools. Hence, it is
recommended that the lesson from the project wilviell documented and disseminated
to other schools.
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CHAPTER ONE

Introduction

Background of the study
Various literatures witness that Ethiolpés a history of one century since the

introduction of modern education. As has been migid by Getachew & Sintayehu
(2007), the development of one country entirelyahels on its citizens and this
responsibility particularly rests on its youngengeration. As a result, one country
needs to have a well-developed generation in dadeuild the nation effectively in
various development spheres. Zeleke (2001, P:tiysed that although schools are
presumed to be places where students’ positivevimiagdchanges are expected, there
are many factors that interfere with the educatipnacesses. School based violence
is among the factors that hinder educational agments, especially at primary
school level.

As to Johnson (2009), researches fatuosdeachers' experiences on problems
of child right violence supports the shift of atien towards school based child
violence. His research finding indicates that teashstress, lack of cooperation and
support from administrators, lack of basic secyatyd the physical deterioration of
the school are contributing factors for schoolerae. The finding further depicts
that a school is appropriate learning environmensftudents when the three
dimensions: social, physical and learning envirominage inviting and conducive for
children. From the finding, one can drive if onamore of these dimensions are not
properly set, the school becomes abusive envirohmieere school violence is

evident in one way or another. In addition, Man&p{001) underlined that positive
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school climate exists when all students feel cotafle, wanted, valued, accepted,
and secure in an environment where they can irtteuigit caring people they trust.

Apparently, the United Nations Child Rigwnvention Article 28 stresses that
the discipline in schools should respect childrefmity. For children to benefit from
education, schools must be run in an orderly wége-of violence. Any form of
school discipline should take into account thedthihuman dignity policies and
eliminate any discipline practices involving phygdior mental violence, abuse or
neglect.

On his assessment of child right advocadythiopia, Zeleke (2001) witnessed
that corporal punishment and related school vi@asevident in Ethiopian school.
In rural Ethiopia, where schools are less provistband not well furnished with

facilities, school based child violence is evidenbne way or other.

As to the project document (DEC 2011), the projegiementing organization
Development Expertise Center is a non-profit, Idg@il Society Organization (CSO)
established in 2007 and re-registered as EthidResidence Charity Organization at the
Ministry of Justice in 2009. The project area cev@echo district of south west Shoa
zone, Oromia National Regional State. Weliso tosvthe capital of South West Shoa
Zone, which is located about 115 km to the soutbtwEAddis Ababa, the capital city of
the country. According to July 2009 projection, Bedlistrict has a total population of
84,031, out of which 41,917 and 42,115 are malefamale respectively (BoFED,
2009). In the intervention district, there are @ltof 24 primary schools and a total of

16,773 students (850 females) in 2011/12. The Gepssdlment ratio is 91% (91.5 % for
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males and 90.6 %) for females) whereas the NetllEmeot ratio is 90.4% (91.5% for

males and 89.8% for females) in 2011/12.

The document further clarifies that majoofyteachers in a school are not aware of
the participatory teaching- learning processesagegically, lessons preparation,
teaching, and the language that teachers use,ari@@gement and management are not
sensitive to enhancing boys’ and girls’ active iat¢ion. Parents and communities are
the primary institutions which construct roles aafhtions between males and females,
gender based rights, privileges, benefits and gafiens which are later carried into
schools. Different violence as forced marriage aloduction are viewed as less harmful
and highly tolerated crimes due to negative atitubwards the needs and benefits of
children. Parents, communities and children nedtit@ awareness rising on the need
and mechanisms of protecting children from violeatthe three measure levels, family,

community and schools.

The project document depicts that the scfamlities in this district are at the very
lowest level. The school compounds are almost matiplay grounds, separate latrine
pits, and wash facilities. The internal facilitesch as pedagogical centers, class rooms
(furniture), reading rooms and their materialsraveadequate to render quality teaching
— learning process. As to the document, the dvabgective of the project is to improve
access of quality primary education through creationducive school environment in
the intervention areas. Under this overall obyegstthe project specifically aims to create
violence free school environment through enablidgcational institutions and
stakeholders in the project period and to orgaaitractive and conducive student

friendly primary school services for boys and giltsaddition, the project is to increase
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school boys’ and girls’ participation and interaatin the teaching — learning process

and in their school affairs.

Hence the document clarifies the following gaps:

The school facilities in this district are at thery lowest level. The school
compounds are almost with no play grounds, sep&tiiee pits, and wash
facilities. The internal facilities such as pedagafcenters, class rooms
(furniture), reading rooms and their materialsraveadequate to render quality
teaching — learning process.

Effective schools share a set of characteristiasddd up to an environment that
fosters student achievement. The theme focusesafmand orderly learning
environment (free from the threats of hazard), mepment of students focused
school facilities, and facilitates creation of caniye — attractive and friendly
school compound for girls and boys.

One of the major causes for poor quality primamnyaadion in the country is lack
of child friendly school atmosphere to run the teag orderly. This, in most of
the time causes through three major occasionsdequaate school facilities
which in turn reduce the motivation of teachersvall as children, around school
violence, and lack of clean and healthy school caumg.

The school facilities have its prominent role torganternal efficiency. A well
organized and fully equipped with the necessarpaictacilities can bring
qualitative education. But the intervention schdatslities like latrines are more
of dilapidated. Moreover; some of schools latriaes not appropriate enough

with the number of enrolled students. While latsimeé some other schools do not
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have water connection and had shortage of eduefiacilities (play grounds,
sport materials, library books, laboratory matereahd equipment, Art materials
and etc...) Furthermore, The teachers were not agfakernative school

disciplining.

On top of this, the document further clasfthe objective is to improve the quality
of primary education by focusing on the followirtgntified gaps in the targeted districts
and primary schools. The gaps are shortly listeidlésvs:

* No workable system and procedure to report anddahool violence:

* The school children are not ready to tackle viokenc

» Shortage of child - friendly reference materials

* Primary school pedagogical centers are not strengthto be used as quality
improvement input.

» Schools have limited knowledge of hygiene, samtatind environmental
protection skills.

* There is inadequate school infrastructure andifisl]

» Limited participation of communities and Parent diears Student Associations

education
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Statement of the problem
The report by United Nations (2000) undedirthat violence against children is a

major threat to global development and the goat&eh in the Millennium Development
Goal in education. The report further mentioned W will not achieve universal
primary education unless children are safe in schBeen though details of its
implementation have yet to be worked out, Ethid@a endorsed and ratified the United
Nations Child Right Convention (CRC) which prohgbihistreatment of children
including the use of corporal punishment againsbstchildren (United Nations, 1991).

The convention in the article 19 (1garly depicts that state parties shall take all
appropriate legislative, administrative, social addicational measures to protect the
child from all forms of all physical or mental vesice, injury or abuse, neglect or
negligent treatment, maltreatment or exploitatiooluding sexual abuse, while in the
care of parent(s), legal guardian(s) or any otleesgn who has the responsibility to care
for the child (United Nations CRC, 1991:25)

Furthermore, Manitoba (2000) stredbadlimproved school climate is a goal to
pursue. Educators need to constantly work towagptoming their school climate,
culture, and conditions so that student learninm@oved. Apparently, literatures
witness the existence of varied forms of schodlevioe that negatively interfere in the
teaching learning process. As to the finding by Ieg(1999), school based child
violence occurs when any of the three school enwental dimensions i.e. the social
and physical and learning environments are nonditie and found abusive for the
students.

In the assessment they conducted on Ethigpraor schools, Getachew &

Sintayehu (2007) specified behavioral problemgwdents as it takes different forms.
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Truancy, tardiness, insubordination, profanity,daism and aggression are worth
mentioning and these causes are attached to tbelsatvironment. Because of
maltreatment of children at schools, the behaviprablems in primary schools can have
a long-lasting effect on the children’s future @aré&etachew & Sintayehu (2007) further
discussed about aggression and its diverse effette life prospects of children. As to
the assessment, from the aforementioned behaymyblems, aggression in schools
needs special attention since it affects studgmtger development substantially in their
schooling and later in life. The research by B&0@) also clarified that children who
are aggressive at early ages tend to show delindpgdravior during adulthood than those
students who are not aggressive and it is the gules¢ effect of improper socialization
in family and schools.

Aronson, Wilson and Akert (2000) disacsshe custom of management to
child behavior both by families & teachers at sdb@md its latent negative effect on
the prospective behavioral development of the ohiildAs to the finding, if children
are treated in punishment for misbehaving, theyvasee likely to develop violent
behaviors as they try to solve every threat withlence.

Hence, in order to cultivate constructdehavior in students, the learning
environment both the social and physical enviroralestatus should be friendly and
welcoming where children are shaped in the right fea the right future. On the
other hand, the practical experiences in schoalifiels that the schools social
environment is abusive for students as teachersargsd forms of maltreatment
towards children in which corporal punishment ig ofithe case. In sum, the
improper school physical environmental status nie¢hods teachers employ to curb

the problems like: physical punishment, referradligcipline committee and others are
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some forms of school based child violence haverdesaegative effect in the life
prospect of the victimized children.

To the researcher’s experience, schodénae is evident in rural primary
schools in the country. The researcher has amp&pdrience in education sector:
four years’ of service as a primary school dirgotbhner 5 years’ experience as a
teacher educator at one of the College of Teaclelstation in the country and
currently serving as education Program Directaria of a Non-Government
Organization working on education. Being initiateith the exposure to the situations
of rural primary schools, the researcher is intet$o conduct the school based study.
With this understanding, the effectiveness of tt@qet considered to curb the school
violence in the primary schools of Becho distrecassessed in this study.

Conceptual Framework and Research question
Conceptual framework
Johnson (2009) further explains that schaglrenment has three major

components: the social environment, physical emvrent and the learning
environment and these variables have direct impadthe child learning. These and
other literatures witness that, the school envirenntonsists of three major
components:
* School physical environment which constitutes: ssiasms, seats,
playgrounds and others
» School social environment constitutes the (peedestts-student, student-
teachers and student-parents relationships
» The learning environment which concerns the tearldarning processes,

the curriculum and pedagogy in general



End School Violence ....... 9

Educational scholars and Child Right Comners recommend safe and

welcoming school environment for children to preseschools persist violence

free learning arena. Hence, these three dimensi@gery important in assessing

school based interventions and used as a maja@blasi to be tested. Conceptual

relationships among the variables can be indicatdge following way.

Improved Students’
school attendance

Increased Students’
academic achievement

!

Improved Students
confidence

Violence Free Schoaol Environment

Social Environment

Physical Environment

Learning Environment

Environment

wn
Q Cwn > no U
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Figure 1. Conceptual framework
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Research Questions
The focus of this study is thus, to inigetie the degree to which an intervention

considered to create conducive learning environnsanbrking towards ending

school violence in the targeted primary schoolsi@ating appropriate school social,

physical and learning environment. Hence, thisaedestrives to answer the

following questions/variables that are directeddodg examining the process and

impact of the project being underway.

1. What are the approaches employed to end childneelat the primary schools?

2. To what extent the project relevant to the localagion?

3. What are the tangible effects of the practice @nphysical environment, social
and learning conditions of the schools?

Objectives of the study
General Objectives
The general objective of this researclo iagsess the proceeding of the Child

Friendly School project towards ending the schaalence at the targeted primary
schools.

Specific Objectives
Specifically, the objectives of thisearch are:

» To assess the extent to which the practice is wgrtowards creation of the
favorable social, physical and educational envirentischool environment.

» To explore possible approaches the practice eraglty end school based violence

» To pinpoint impacts of the project considered ia thrgeted schools

» To initiate further researches on the primary stbased child right endeavors.

Significance of the study
As has been known, school is the placere children are expected to develop

productive knowledge, skill and attitude that eeablem acquaint with their future
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career. Literatures witness that schools play best@lization role next to family. At
school, children are equipped with positive sobg&tiavior that will assist them construct
positive social capital that enable them fit irte social mainstreams in their future
career. To this effect, creating violence free fmhdly learning environment at primary
schools is indispensible.

Thus, this research is significant assgesses an intervention considered towards
ending school violence at primary schools withrdudical assessment for further
improvements and recommendation of the workabletipes for dissemination.
Furthermore, it motivates educators to undertakiéaéun study on school based child right
areas.

Scope of the study
The study focuses on the five targetedaluriimary Schools (grade 1-8) found in

Becho district. This study assesses the effddtseqoroject at the five primary schools
since the year 2012. In other words, the assesgpaetntularly focuses on five primary
schools in Becho district in the last two yeargjpct life.

Limitations of the study
This assessment study is conducted onfteetigseness of the Child Friendly

School Project being undertaken in five primaryosth in Becho district. During the
data collection, students and parents are asdigtddta collectors to fill the
guestionnaires which might be prone to misleadiiyways, the problem is minimized
by proper orientation before the data collectionth® same time, teachers have
responded on their own work situations and thig typself-reporting responses might be
affected by self- serving biases by focusing onstineng points. To minimize the

problem, data from various sources were triangdledecrosscheck the findings.
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Definition of Terms

Hereunder, terms and word frequently usetieé study are explained and discussed
for further clarification.
Child Centered Teaching Method:The teaching method in which children practically
participate and take lions share in the classramomractivities. In the child centered
approach, teacher takes the facilitator role wétilelents actively work on their lesson.
Child Friendly School: The school with appropriate physical, social arsdirieng
environment that is conducive and inviting for dén.
Control school: The school in which the project is not intervenad aonsidered in the
study for comparative purposes.
Corporal punishment: The type of corrective measures that involves glayfarm on
the child like assault, pinching, slap and others.
Implementation school:In this study, implementation school is termedresgchool in
which the Child Friendly project is being conducteshplemented.
School learning environment:The school learning environment comprises the lesso
delivery modes, the curriculum and pedagogicabsitm of the school that reflects the
academic status of the school.
School physical environmentThe overall status of the school environment that
comprises the inside and outside classroom schoiities and environmental status. It
comprises classrooms, students’ seats, wash i@sjllay grounds and others.
School Social Environment:School social environment is the overall relatiopsh
among the school community that comprises the sragtudent, teacher-teacher,
teacher- admin and students-parents relationghiyasla paramount effect on the child

social wellbeing.
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Teachers Centered Teaching Methodlt is teaching method in which a teacher plays
more or all of the classroom activities. In thisthwal, students are assumed to be passive

recipients of the lesson while teachers are resplen® transfer all the knowledge.
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CHAPTER TWO

Literature Review
Scholarly explanations are given inehéint literature about child right in school

and the school environmental situations so asdaterconducive learning environment
for children and minimize school based violencewD#006) has assessed the practice
of providing academic supports at primary schobl&duis Ababa and he found out that
the support given is very limited and shown verpliavements in child academic
achievement. He has given due concern only fotyihe of evaluation the teachers use
and academic results of students by overlookingradletermining factors.

The Committee of Convention on the Reghitthe Child (2000) discussed on
Violence against Children, Within the Family andsehool and stressed on major issues.
The committee pointed out that when large-scalehamdfying forms of violence
dominated the news, violence against children withe family and in schools could
seem like a minor problem, yet that was not the cesterms of numbers and of life-
long impact, violence against children in suchisg# posed very serious threats to the
child’s development. Furthermore the committee ctegi that many millions of children
were physically, sexually and emotionally abusethivithe home, and many were also
victims of bullying and of violence from teachers.

The committee further recommended thatigpattention should be given to the
vulnerability of children suffering ethnic discrination and socio-economically
marginalized children, who could be singled outHfarassment at school or subjected to
family violence that escaped detection. Genderridmication also posed distinct
problems as girls and boys were both subjectedtence but could experience different

patterns of abuse and vulnerability, with girls ebimes at higher risk of sexual abuse or
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forms of family violence that included “honor killys” and traditional harmful practices,
while boys could be discriminated against by ledieh or social values that could make
them subject to brutal forms of school or familys@pline” not applied to girls. As to
the committee, the aspect of violence against amldhat violated the rights of children
in schools was that exerted by teachers upon stsidarthe name of school discipline.
Such methods of “discipline” (including corporalnshment, but also other treatment
that can be defined as “cruel, inhuman or degréglimgre not consistent with the
requirement of respect for the child’s dignity.

CRC (2000) committee suggested for actimst fo ensure that the perpetrators of
violence are appropriately held accountable, inalgldvhen warranted, suspension or
dismissal and the bringing of criminal charges, trad persons convicted of violent
offences against children are prevented from warkminstitutions that serve children.
Secondly, where perpetrators are children, ensiateprocedures are in accordance with
international standards of juvenile justice. Thytdb ensure that children receive legal
advice and assistance and the wide disseminatioriarmation about the rules and
protection available so that children are awardhefexistence and functioning of
complaint mechanisms, including for child-initiateamplaints. In addition, the
committee enacted to ensure that children are weebin the design of appropriate child-
sensitive mechanisms (covering also legal procggsdamd court procedures) that take
their special needs into account, for example lpyding the need for students to repeat
their statements unless absolutely necessary, takmyg into account the needs of
children with disabilities, different linguistic dities, etc;

Violence is defined as “an act carrietl with the intention of, or an act perceived

as having the intention of, physically hurting drestperson” (Steinmetz, 1987, p. 729).
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Although this definition offers a clear and concssarting point, it can be overly narrow
when it fails to include some forms of maltreatmenich as child neglect or controlling a
spouse’s right to leave the house. On the othed khild-friendly schools and learning
spaces should embrace these principles and standactkating a learning environment
where children are free from fear, anxiety, dandesease, exploitation, harm or injury.
They need to create a healthy, safe and proteetiveonment through the provision of
school-based health, nutrition, water and sanitagirvices, and codes of conduct against
violence (UNICEF, 2009)

In the assessment of the school environi@bahsuke 1. (2001) clarified that
children’s behaviors were viewed as expressionsdividual and group consciousness.
There were different levels combined in behavionsciousness of the individual,
consciousness of the relation between the individnd group, and consciousness of
relations between groups. Children created smatlgd in larger spaces by using various
physical elements of the environment such as furajtwindows, columns, and
sometimes light, suggesting their needs for ‘myoar’ place. In many cases, they chose
and created places away from the classroom buteathey could keep a visual
connection with the classroom at the same times Wais seen as a balance between the
needs for privacy and independence, and for feéleignging to a group (in this case
their home-class). Relations between groups wese iseterritorial structures in the
common rooms. Areas in front of classrooms becam#dries of the particular class
where children from other grades did not enteerbattions between different grade
levels happened mostly at the invisible borderg/ben class territories and spaces of a

more public character.
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As to Shunsuke 1. (2001), many sociarattions happened across borders and
thresholds, in ‘I am here, you are there’ situaionwhich children of different groups
occupied separate sides. The borders/thresholdd beweither physical borders
(different floor levels, doorways, and distancespehavioral borders that were visible
only when children occupied and used the spaceobbervations suggest that children
associate places with individual/group identity atrdicture relations between them as
spatial relations across physical or perceived ésrdn architecturally well-
differentiated common rooms the behavioral striectalowed the physical
differentiation, while in less-differentiated commmoms the structure relied more on
children’s patterns of using the spaces.

As to Nancy (2006), Children face variousrie of difficulties while they join
school especially at low grades. They must negoaatew environment, handle
increasing academic demands and form new relasioips with their teachers and
classmates. Thee areas of the school adjustmeatrbeeived particular attention:
children’s peer and teacher relationships and awedgerformance. With these regards,
various scholars’ views are discussed under treethchool environmental dimensions:
the school social environment, physical environnaemt learning environment.

The school Social Environment

Concerning the school social environmeatil® (2001) pointed out that schools
represent a primary socializing effect that hagmeois impact on the course of students’
lives and, in turn, on the larger society. Schgstams may succeed in promoting
students’ genuine enthusiasm for learning and aptishment and a sense of
involvement in the educational enterprise. As ®fthding, for long years, this however,

seems not evident in Ethiopian school systems, evadarger failure rate prevails.
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As to Adler & Adler (2002) students’ mistaior is attributed to a social structure
in which the offender resides than the individuaiternal tendencies. The primary aim
of their work is to discover how some social stoues exert a definite pressure upon
certain persons in the society to engage in notfiecoring rather than conforming
conduct. The finding underlines, if we can loolgedups peculiarly subject to such
pressures, we should expect to find fairly higlesaif deviant behavior in these groups,
not because the human beings comprising them anpaanded of distinctive biological
tendencies but because they are responding nortoate social situation in which they
find themselves.

Some literatures depict that the tgpeorrective measures schools to correct
students’ misbehavior are abusive and it devastagesocial wellbeing of the students.
In his assessment, Zeleke (2001:15) clearly expththe prevalence of corporal
punishment in Ethiopian schools. As to him, besgmeeral national regulations and
international conventions prohibit the use of cogbpunishment, it continues to occur in
urban as well as rural schools ignoring its desiracand devastating effects on students.

He further found out that, six in ten teash&ppeared to have positive attitude
toward corporal punishment. Most of them suggestatiphysical punishment was not
something that started in the school; every chiéd Wwrought up in his/her family
subjected to frequent mistreatment. His respondémsefore, believe that whips or
canes were necessary to discipline students. Withbips or canes, they further pointed;
students would not fear teachers and the rateseoffdinary problems would rise. In
short, they could not see how to handle disciplirmpblems without whips (Zeleke,

2001).
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Aronson, Wilson and Akert (2005:310) clieaf the way parents and teachers
treat children and its’ divertive effects. As t@dle scholars, when involved in conflict,
many of us are tempted to use threats to get thex party to cave in to our wishes,
believing that we should, in the words of Teddy Baelt, “speak softly and carry a
big stick.” Parents commonly use threats to getrthhildren to behave, and teachers
often threaten their students with demerits ors#t o the principal. More alarming is
the increasing number of youths in the United Statieo carries weapons and uses
them to resolve conflicts that used to be settlgd & playground scuffle.

Some literatures emphasize the importangeager parenting and parental
attachment for children prospective social behawasrto Kaplan (1991:640) children
who are delinquent usually have poor relationshigls their parents. Families and
schools are also not well informed about how to/@né students from misbehaving and
hardly handle the in appropriate behaviors thapkapn and outside of schools. That is
why they use punishment to bring about disciplmedhools which is contradictory with
the Child Right Conventions (CRC 2009). The CR@gasts that governments should
respect the rights and responsibilities of famiteeslirect and guide their children so that,
as they grow, they learn to use their rights prigpételping children to understand their
rights does not mean pushing them to make choigbscansequences that they are too
young to handle.

As to Berger (1986), an integral part afiablearning is modeling, the process
whereby people pattern their behavior after thatpafcific others. We are more likely to
model our behavior after people we consider adr@rady powerful, or similar to us,
particularly if we have seen them reinforced foraivtney do. Berger further explained

that while modeling occurs at every age, most efrsearch has focused on children
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who seem very susceptible to social learning pseEBecause parents are the most
powerful figures in child’s life, the child is liketo model much of his or her behavior on
that of the same sex parent. Children also moe# behavior after that of their teachers,
their favorite friends, sports heroes, rock stangl even television characters.

The role of parents in the life of their chén, particularly in their education is
decisive. Winbreber (2006) has pointed out theltesioat when parents are supportive
of the school goals and communicate this goalfildren, those kids have a much better
chance of succeeding in school than kids whosenpmege unsupportive uninvolved.
Furthermore, he clarified that the child-parentlc:zbhild (peers) and child-teacher
relation is determinant in academic life of childre

The school Physical Environment
The United Nations Child Right Conventi@®Q9) underlines that children require

play, recreation, physical and cultural activitiestheir development and socialization.
These should be designed taking into account @nldrpreferences and capacities. The
Ethiopia Ministry of Education (MoE, 2009), emplees that classroom furniture and
physical arrangements should be conducive to legriilassrooms display exemplary
student work to establish quality control expectadifor various tasks and assessments.
Classrooms utilize a common board configuration ith@udes a Date, Benchmark,
Objective, Agenda, Essential Question, Bell ringexd Homework to set a purpose for
learning.

AS sighted by Hughes (1999) from Murnél®83), the most important lessons
learned from quantitative research on the detemtsnaf school effectiveness are
physical facilities, class size, curricula, instracal strategies, and other resources

influence students learning indirectly through tteffects on the behavior of teachers and
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students. This study defined effective schoolthase with a high level of student
achievement compared to schools with the sameofagarticipation in the free-and —
reduced-price meals program, but with the substiyntower level of student
achievement.

Shunsuke 1. (2001) stressed that while spae in learning situations followed
cultural patterns, children’s behavior showed samiharacteristics across cultures. In a
developmental context, how children experience spamteractional processes between
adults (in this case in educational situations)iioute to the cultural development.
Teachers’ space use involves not only cultapatiality, but also cultural concepts of
individual/self. While self in the West emphasizeggsychologically, socially
autonomous individual, it is linked more to the picgl, bodily person in Japan. This
could explain why there is relatively more emphasigdifferentiating the behavioral
experience of children in Japanese open-school. dhddren relate with space in their
immediate behavior is related to a culturally ursad, natural development. The natural
and cultural aspects of development interact amdribaite to the development as a
whole person. Concepts and strategies in pedagogatice are also related to children’s
experience of space. The reasons for ‘openingspatial setting seemed to be different.

As to Shunsuke 1. (2001), it is necessanyiew the school as a place where
children ‘live’ in and not only as a place whereyhare transmitted knowledge and skills
stated in the curriculum. The physical environmssttonly serves functional needs for
educational activities but also has a significatation with children’s development and
well-being. Teaching and learning activities caftydie effective and meaningful in a
place where children have rich social exchangeititye and attachment. It was intended

in this research to observe children’s interactidtih space and interpret the experience
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and meaning of space when it is inhabited and usederyday life. Children’s
interactions with space were to be explored incadrsense, including both active,
immediate and passive, in-direct interactions.

Shunsuke 1. (2001), further explained the categories of children’s interaction
with the physical environment were identified fewdy with regard to the fact that the
school consists of two different user groups, teesland pupils. They argpace in
children’s behaviotthat is how children make use of the environmantlspace in
learning situationsthat is how teachers use and organize spacachitey. In the
context of socialization/enculturation, | make stitiction that children’s behavior is a
form of socializingbehavior, while teachers’ use of space, by embaggiritural
patterns, plays a role in childrerdsing socializedThe two categories are first analyzed
and discussed separately, and later brought togeethiee overall discussions.

A recurring question is the extent to whikl physical school environment needs to
be any more than adequate. Earthman (2004) corscthdewhile inadequate school
buildings cause health problems, lower student la@ad contribute to poor student
performance, he is not convinced that schools needssarily be any more than
adequate.

The Learning Environment /Situation
The study by Tadesse (2000) claims the rapae of the efficiency of the schools’

course delivery modes to keep students committeth&r study. The report indicates
that, having the general educational objectivegiftdd and talented education programs
in mind, it is quite necessary to take measurentble students to reach their potential.
Unless the educational needs of gifted and talestigdents are met, they will easily be

discouraged and frustrated up to becoming droptiteeems necessary to substantiate
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the above fact with the following saying. “The fasthe rocket goes up, the faster it
comes down.” This depicts that the gifted and taléstudents are vulnerable to
academic failure if their educational needs arenmetf’, (Tilahun Tadesse, 2000: P.79).

The United Nations Child Right Convent{@909) also claims that in all
educational environments, including educationagmms in the early years, the active
role of children in a participatory learning envirnent should be promoteieaching
and learning must take into account life conditiand prospects of the children. For this
reason, education authorities have to include cdild and their parents’ views in the
planning of curricula and school programs.

As to Sahile (2001) congratulating for mvdone well at self-initiated educational
activities may promote feelings of competence aontivation, whereas prizing them for
doing what they have been told to do may make tfeincontrolled, which in turn,
would reduce motivation and strengthen sense cérttgnce. He also found that
autonomous students were less likely to drop iir teademic performance. As to his
assessment, relation between academic competedaraivation with school
performance, therefore, school principals and teacbould increase students’ feelings
of competence by rewarding students often withtp@sfeedback. Teachers should
respond positively to students’ questions with emagement. Students sought their
teachers’ help and advice thus the teacher shoeédecconducive learning environments
responsive to students’ needs.

As to Sahile (2001) teachers shoultteatrate on students’ motivation by
developing the task to attract students’ inteneshé lesson and by providing positive
feedback to them when they participate actively @sgpond appropriately. Teachers

should give special attention to motivation atsédiges of learning. They could also
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conduct constant evaluation of their students’ifgsl in the classroom while the lesson
is in progress. The issue also calls for teaclmnsipetences.

As sighted by Dawit (2006) from Azeb De&lt898) it is argued that for teachers
who would be in charge of the education in tieyicle, it is of paramount importance
that their program must integrate the right andreppate requisite knowledge, skills and
attitude. She also stressed many children go thrsagool educationally lame because
they did not get proper grasp, in their infant geaff the basic skills on which all their
later formal education demands. Hence, as to derpkrforming students are the sad
product of an “infant teacher” who did not give ithéhe time to rectify their weakness.

Some literature claims for learners’ agtmy and freedom for better academic
achievements. Lakachew (2007) conducted a casg stufteedom of students to learn
at Feres Bet Gerneral Secondary School in Wesa@ojfs to his finding, the students
have high interest for learning to freely and thieswved freedom as to be protected by
laws, pedagogical rules and regulations and imphe@tewith humanity and rationality.
However, as to his respondents, the practice efiym to learn was inhibited because of
the prevalence of human and non-human factors. bbekllingness and initiation to
promote learner freedom were the major problentsasfhers obtained from the research.
His finding depicts that lack of necessary instrgl materials and lack of qualified
teachers were bottlenecks to freedom to lean. Hedurecommends that instead of
rushing to feed students with simplified informatiib is better to leave learning to the
personal manipulation of the learner and it isdydtir teachers to play the role of
facilitating the situation for independent learning

For quality of learning at school, coamity participation is considered as the

major contributing factor. Teferi (2007) in his assment to community participation in
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improving quality of education at Bole Sub-city, disl Ababa found out that, parents are
not sufficiently involved in their child educatitrence the level of students achievement
is decreasing; attendance, homework and tasks Iikehgindicate low parents
involvement. The research recommends enhancemargafool based management in
which the local community directly participatestie management of the school.

The committee recommended consecutive &fiost, to ensure that the perpetrators
of violence are appropriately held accountablduigiog, when warranted, suspension or
dismissal and the bringing of criminal charges, #irad persons convicted of violent
offences against children are prevented from warkininstitutions that serve children.
Secondly, where perpetrators are children, ensiateprocedures are in accordance with
international standards of juvenile justice. Thyrdb ensure that children receive legal
advice and assistance and the wide disseminatioriarmation about the rules and
protection available so that children are awarthefexistence and functioning of
complaint mechanisms, including for child-initiateamplaints. In addition, the
committee enacted to ensure that children are waebin the design of appropriate child-
sensitive mechanisms (covering also legal procgsdamd court procedures) that take
their special needs into account, for example lpjding the need for students to repeat
their statements unless absolutely necessary, takmyg into account the needs of
children with disabilities, different linguistic dities, etc;

As to Higgins (2005physical elements in the school environment cashiosvn to
have discernible effects on teachers and leartreparticular, inadequate temperature
control, lighting, air quality and acoustics hawrtimental effects on concentration,

mood, well-being, attendance and, ultimately, attent.



End School Violence ....... 26

The Rwandan Ministry of Education approvieel CFS document (2009) with the
specified standards. As to the document, if posgie school building should be
orientated that the windows face north and soutvtod light penetration into the class
rooms. The facility should give a welcoming atmasghby locating a supervised
external entrance area around the main entrante/ &lear signpost with the school’s
name and location should be installed at the ecérafihe administrative block which
houses the staff room, the head teacher’s rookysa@n and storage space is best
located close to the entrance to allow superviaimh easy access by the community,
such as parent meetings.

As to the document, the classroom and resésoience blocks may be organized to
form a central assembly/external courtyard spacedate a sense of security and focus.
This area should be kept open and flexible to leabie for many activities. The toilet
blocks for the girls and boys must be separatedaioa visual and acoustic privacy.
The document stresses that Primary school buildangsisually single to allow
flexibility in organization, easy access to commesources and outdoor areas, and easy
movement of disabled people and trolleys carrygaghing equipment.

The Ethiopian Education Sector DevelopmeogRm [V (MoE, 2009) stress that
school improvement planning can only lead to gemaind profound change if schools
have at least a minimum level of resources to watk. Without such resources, the
process could become de-motivating. As to theegratdocument, improvement of
facilities should focus on those which have theatgst impact on improving access,
equity and quality, such as the provision of lasifior girls in primary schools and

libraries in secondary schools.
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CHAPTER THREE

Research Design
Research Methods
To undertake the study, a mixed method aetbigt includes both quantitative

and qualitative methods is employed. Quantitatesearch assumes figures and
numeric and evidences to compare using varioussafnstatistical tools. Hence,
the information collected using questionnaires weoerded and compared using
statistical tools to interpret and describe theragive differences. As to Aynalem
(2009),qualitative research is concerned with qualitagiienomenon, i.e.
phenomenon relating to or involving quality or kikbr example, when a researcher
is interested in investigating the reasons fomotives behind, certain human
behavior say why people think or do certain thirggsn investing their attitudes
towards, or opinions about, a particular subjedhstitution, the research becomes
gualitative research. Unlike quantitative reseaqtlglitative research relies on reason
behind various aspects of behavior. Hence, thearrels¢akes advantage of the two
methods described.

Explanatory and descriptive methoddisped to report the research findings.
The research guide by Aynalem (20883ommends descriptive research for such
right based social studies. As its name suggésssitethod describes the state of
affairs as it exists at present. It describes tirenpmenon or situation under study and
its characteristics. In his assessment of thetigeaof providing academic support to
students in first cycle primary public schools idds Ababa, Dawit (2006) has

adopted descriptive survey research. Hence, inrésisarch, information collected
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from students, teachers and parents using vaftooms of tools were analyzed and
described in the way it explains the clear pictfrthe school situations.

Source of data and information
To get access to valuable informationceoning the nature of dimensions of

the school environment and students behavior, patmary and secondary sources of
data were taken into consideration. Primary infdromais collected from school
teachers, students, school administrators and fsarsny relevant schools document
were assessed and analyzed. School records om&tuoiehavior including retention
in school, dropout cases, and students’ performartieators were used as data
sources. The project document, timely reports aaaktrecords of the implementing
agency were also considered as an input. Furthesmeeords from personal
observation of the researcher are taken into cersidn.

Sample and Sampling techniques
Among the 28 primary schools of Becho distthe study is conducted in five

primary schools where the Child Friendly Schooligcbis employed and one control
school which is not reached by the project. Thwets to be considered in the study,
the sample population and the samples are indicatiée following table:

Table-1- Information concerning schools, teachersral students considered

Total Number Number Number
Schools Number of of of of
Type of the teachers teachers students students
schools sampled Sampled
Schoolg in Awash 17 4 1455 35
the project/ Bune
understudy Fetawurari 59 10 2824 45
Soyoma 13 3 538 15
Tulu-Bolo 27 5 1937 38
Weserbi 12 3 701 16
Control Kusaye 18 4 544 15
school
Total 6 146 29 7999 164
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As indicated in the above table, usanmgdom sampling, 29 (20%) teachers
and 164(2%) of students are considered from thersiary schools that comprise a
total study population that add up to 164 teachars7,999 students. This comprises
school directors, school discipline committee mersbd he also study considered 25
parents or caregivers (selected purposely basedaitability and voluntarism).

To come up with representative sample,ifgdtrandom sampling is preferred
as the appropriate method to take equal propodisaspondent form each school
and grade levels as the study population variesngreohool and grade levels. Since
the sample frame was easily available from schemdnds of students and teachers, it
was favorable to use the designed stratified ransimpling.

Data collection instruments
To collect date from the required sourdi$erent instruments were employed.

Both close ended and open ended questionnairespnapared and disseminated to
the sample of students, teachers and parents.

As a major tool, structured and semi-strcexd interviews were undertaken with
the teachers, school principals and parehtterviewsare discussions, usually one-
on-one between an interviewer and an individuahmh¢o gather information on a
specific set of topics. Interviews can be conduatgakerson or over the phone.
Interviews differ from surveys by the level of stture placed on the interaction. It
allows investigators to gain in-depth knowledgehef subject under study and
relatively easy to document findings. As a shartog it requires highly skilled
and/or trained investigators, interviewers, anctakers. It is intrusive to study
participants, especially if hurriedly done and/athwittle tact. Presents difficulty for

interviewers if they are project personnel whoseen by the study population more
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as teachers/experts than as learners-respondeyntgiveaall the "right answers”
which may not reflect their own practices, or maynénd that the interviewer(s)
gives them answers to difficult questions as she/la@ expert anyway.

Focus group discussion is also conductek stitdents and students. As to
Sewell M. (2008) focus group is a group interviehapproximately six to twelve
people who share similar characteristics or comimtarests. A facilitator guides the
group based on a predetermined set of topics. dtiktétor creates an environment
that encourages participants to share their paorepand points of view. Focus
groups are a qualitative data collection methocamimgy that the data is descriptive
and cannot be measured numerically. FGD is usgdttmore in-depth information
on perceptions, insights, attitudes, experienaesehefs.

Focus groups are useful for gatheringestthje perspectives from key
stakeholders. For example, the asthma preventimgram included focus groups of
middle school students who had participated inpttogram. Data were collected on
the students’ perceptions about how well they weag@aging their asthma and how
their asthma affects their school performancedutiteon, FGD is used to gather
additional information as an adjunct to quantitatilata collection methodBocus
groupsare dynamic group discussions used to collect inédion. It is useful for
gauging the range of opinions and beliefs on tpectof enquiry and for exploring
issues for investigation at the outset of a study/ar for interpreting data obtained by
other methods (including quantitative surveyshia final stages of a study.

FGD is easily modifiable to facilitate itsey e.g., by using pictures to introduce
topics for discussion and for stimulating/ maintagna lively discussion. As a

shortcoming, information obtained cannot standtgmwn, i.e., it needs to be
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complemented by survey data, to show the distobutif opinions and beliefs
uncovered. If more than one language is in useskation can mean added time and
financial costs.

Furthermore, personal observation of tiseaecher and document analysis were
taken into consideratio®@bservations data collection in which the researcher does
not participate in the interactions. Examples o thclude observing operating room
procedures or Supreme Court proceedings. Howevarpuld be noted that the
researcher’s very presence may have some inflummtee participants and
exchanges.

Methods of Data Analysis
The data and information collected usindgedént tools are recorded and

displayed in tables; systematically organizedemitand tabulated for further
analysis. In the quantitative data, multivariag¢adanalysis was adopted.
Thompson (1986) stated that the reality about wholst researchers strive to
generalize is usually one “in which the researcaees about multiple outcomes, in
which most outcomes have multiple causes, and inhwinost causes have multiple
effects.” Given this conception of reality, only ivariate methods honor the full
constellation of inter-relating variables simultansly.

As sighted by Thompson (1986) from Daniel @9®is noted that multivariate
methods usually best honor the reality about wkhehresearcher wishes to
generalize. McMillan and Schumacher (1984) compeglji argued against the
limitations of viewing the world through an ovedimplified univariate lens: Social

scientists have realized for many years that hubbedwyavior can be understood only
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be examining many variables at the same time, ynadehling with one variable in
one study, another variable in a second studysarfdrth.

Based on the percentages and value ratiedigures are analyzed to draw
results or findings. Qualitative information weszorded and interpreted in a
meaningful way to show peoples feeling about tlaé sguation in the schools.
Statistical tools like average, percentage andialseof tables were used to organize
and summarize the research data. Explanatory gésermethod was used to reflect
on the findings from the data analysis.

Ethical Consideration

Before the proposal development, the ageesyonsible in implementing the
project and the District Education Office were @mtéd to get permission to work on
the schools. Following the commitment from the ingtitutions, all the principals of
the six primary schools were oriented about th@gse of the research in the school.

During the data collection, all respondemere approached and oriented that

the information that will be provided by individgalgroups and institutions are

confidential and it is used only for the researalppse in the way that it will never

negatively affect any respondent. Generally, redpats were oriented with all the

processes and all possible confusions were cldrifeforehand.
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CHAPTER FOUR

Results, Findings and Discussions

Results
The data collected from the sampledesttg] teachers, school administrators and

parents with the use of closed ended questionnaiees categorized, tallied, tabulated
guantitatively analyzed and interpreted. On theottand; data collected with the help of
open ended, structured & non-structured intervidam)s group discussions were
interpreted qualitatively.

Profile of Respondents
Demographic background of respondentsead8éiters, 164 students and 25 parents

are presented in Tables 2, 3 and 4 respectively.

Table 2, Profile of Teacher Respondents

Educational Grade level
Age sex Service year teachers Other Responsibilities
Background
teach
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As indicated in Table 2, among 29 teachesponded to the questioners distributed:

Age wise, 13 (45%), 10 (34%) and 6 (21%) of themwaithin the age of 18-30, 31-40
and above 41 years respectively. With respectxol€e (55 %) are males and the rest 13
(45%) are female teachers. Concerning the sendae 21 (72%), 6 (21%) and 2 (7%)

of them have served for less than 10 years, 10ea@syand more than 20 years
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respectively. Educationally, 75 (86 %) of them didoma holders while the rest 4 (14
%) are first degree holders. Concerning the gradel they teach, 52% (15) of them
teach at grade 1-4 while the rest 14 (48%) teaghaate 5-8; besides 6 (21%), 6 (21%),
12 (41%) and 5 (17%) are respectively school dimsctunit leaders, department heads
and with no additional commitment in the schools.

Table 3, Profile of Student Respondents

Age Sex Parental status Grade level | Average score in
the last semester
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As depicted in Table 3, among 164 student respdaderge wise, 19 (12%), 107 (65%),
21 (13%) and 18 (11%) are 7-9, 10-15, and 16-20adade 20 years old respectively. In
respect to sex; 85 (52%) are males while the 1@$48%) are females. Concerning
parental status, 142 (87%), 12 (7%) and 10 (6%#¢ p@vents, half orphan and full
orphan respectively. Grade wise, 70 (43%) and 9%)5are learning in grade 1-4 and 5-
8 respectively. Concerning their school performaB@e(60%) scored in between 51-80
averages, 37% (16) scored more than 80% whileetstebr(3%) scored less than 50% in

the last semester results.
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Table 4, Personal profile of parent respondents

Age Sex occupation Educational background parentdPosition
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A total 25 parents are purposively stelé and asked to respond to questionnaires
and interviews. Among these: 3 (12%), 8 (32%) 2% (14) are with the age of 25-30,
31-35 and above 35 years old respectively. Serwli0 (40%) are males while the rest
15 (60%) are females. Occupationally, 19 (76%124) and 3 (12%) are farmers,
government employees and traders respectively.c&aomg education level, 11 (44%),
9 (36%), 2 (8%) and 3 (12%) are unable to read &ewattended from grade 1-10, hold
certificate and diploma respectively. With respgegbarenting, 8 (32 %), 11 (44 %) and 6
(24%) are biological father, biological mother araitegiver respectively.

Findings and Discussions
Implementation Approach of the Child Friendly project
All the 29 questioners distributed fordlears and school administrators are filled

returned. The responses collected from 29 schaohers and administration to know the
extent to which the project has engaged the stadtefwin the project implementation

process, the response is summarized in Table 5.




End School Violence

Table 5, Teachers’ and Administrators’ Response ofiypes and Patrticipation level

of Stakeholders

S/N | Stakeholders | Non- No Passive Active
respondents | participation | participation | participation
1 School 29 (100%)
administration
2 District 4(14%) 25(86%)
Education
Office (DEO)
3 Teachers 29 (100%)
4 Parents 4(14%) 25(86%)
5 Students 29 (100%)

All the respondents witness the partitgraof all stakeholders like school

administration, district Education Office, teachegrarents and students with varied

frequency. Twenty nine (100%) of the respondents witnessetdsittzool administrators,

teachers and students actively participated irptbgect. On the other hand, 25(86%)

witnessed active participation of DEO and parentsle 4 (14%) indicated that DEO

passively participated and 4(14%) didn’t give resg@on parents participation.

The same teachers and school administraters asked to identify the areas of

stakeholders’ participation in the project andriagponse is summarized in the following

Table.

Table 6, Teachers’ and Administrators’ Response ostages of Stakeholders’

Participation

S/N | Stages of participation No Rarely Frequently | Very
participation frequently
During the Planning stage 4(14%) 10(34%) 15(52%
During the Implementation stage 29(100%)
3 Monitoring and evaluation stage 15(52%) B4
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As indicated in Table 6, 15(52%) indicated trequent participation of stakeholders
during the planning stage, while 10(34%) witnessed engagement and the rest 4(14%)
claim that there is no significant participationstékeholders at planning stage. Similarly,
29(100%) witnessed very frequent participationtaksholders during the
implementation stage. At the same time 15(52%)esited very frequent participation of
stakeholders at monitoring and evaluation stagéewthe rest 14 (48%) witnessed
frequent participation.

Interview was conducted with selected sclaamhinistrators, teachers, students and
parents and the responses are qualitatively destriBll respondents witnessed that the
community sensitization discussion in which 60 steld teachers, school administration,
students and parents were participated was cordlbefere the project inception period.
During the discussion, the role and responsibditgll stakeholders are clearly identified
and all participants took collective commitmenptay roles during the planning,
implementation and monitoring and evaluation pegid this end, different committees
were established from the participants. They furith@icated that these committees have
monthly regular meeting on which they share infdramain the proceeding of the project
and this is an implication for active participatiohthe stakeholders at all levels.

Hence, it is possible to conclude that thegmtchas followed participatory approach
and stakeholders have taken part in different stage project planning,
implementation, monitoring and evaluation.

Inputs and implementation process of the Child Friendly Project
On the focus group discussion concerniegélchnical and material inputs of the

project, 20 teachers and school administratorstatdd there was the provision of

training for the stakeholders on the themes li&eild right at school, child centered
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active learning methods, conducive learning envitent, teacher- student relationships,
good parenting, project monitoring and evaluation.

At the same time, 20 parents from 5 implemtgriaschools interviewed and they
witnessed that parents have trained on child agll effective parenting which enabled
them to provide effective support for their childr®n the other hand, 5 parents from
control school are interviewed and they claimed thay didn’t receive specific training
on issues like parenting and child right.

Apparently, all respondents from the impletagon school indicated that all the
training contents are relevant and an empoweringgss in supporting children for
effective learning. On the interview, the schoahaastrators also witnessed provision of
educational materials like: supplementary readimgks, science kits, computers and
some gardening tools. In addition, the school adstrators withessed that, students’
seats are provided; classrooms and toilets arevezhand constructed in the 5 schools
targeted. Besides, availability of these mateaald facilities were approved during the
school observation.

Promoting cooperation among students
The data collected from five implementingaals (149 students) and one control

school (15 students) on the teaching methods tesehe using in the classrooms is

summarized in the following table.
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Table 7, Students’ Response on Classrooms Teachibngarning Methods

Rarely Sometimes Always
Methods - - -
teachers use 2 8 2
SIN T = 5 T = S T = 5
S O = O S O = O S O = O
c o 2 0 c o £ 0 c o 20
g5 S5 g5 55 g5 | 85
£ 3 O o = O o £ o O o
1 Individual work | 149 (100%) 15(100%)
2 Pair work 15 (100%) 101 (68% 48(32%)
3 Group work 15 (100%) 28 (19%) 121 (81%
4 Mass work 24 (81%) 8 (52%) 125 (81% 7 (48%)

As summarized in Table 7, among 149 (108#dents in the implementing school
witnessed that teachers rarely use individual veortt 121 (81%) witness the use of
group work frequently. On the other hand, 15 (100%ihe students in control school
indicated the rare use of group work and on therdtiand the frequent use of individual
work as a dominant teaching methods.

In the focus group discussion conedavith 20 teachers in the in the five
targeted primary schools they clarified that, grawgek creates interaction among
students that contributes for peer relationshipeffettive cooperation. They also
depicted that with the support from the child fdgnproject, the teachers were trained on
active learning approach that promotes group werree of effective teaching method.
On the other hand, 5 teachers from control scheitgessed there were no any training

on such methods.

Students’ Clubs as a Means to Empower Learners
On the focus group discussion conducted estisdn the implementation school

explained the existence of various students’ cthlbs contributed for students’ academic
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& social effectiveness and physical wellbeing. tRermore, on the table proved for
every respondent, all students listed a numbelubiscestablished in the schools with
their prospective purposes and outcomes. Amdnpal clubs are summarized in the
following table.

Table 8, Types of Clubs, Purposes and Outcomes {ég by students)

S/N | Name of the club Purposes of the club outcomes
1 Gils’ Club Empower girls for effective | Girls’ collect together and discuss about
learning their problems and share experiences
2 Student Led School | Students take responsibility ¢fSchool became clean and attractive
Sanitation and school sanitation and personalearning environment with the effort of
Hygiene (SLSSH) hygiene students
Club Ambassadors Students’ personal hygiene improved
3 Students’ Advisory | Collect reports on students’ | Students report any abuse incidence to
Committee abuse incidences the club and the club interferes and solve
the problems with the school admin and
others
4 Students’ Talent Promote students’ personal | Students shown various forms of talents
Show and group talents on stages

During the interview, teachers also cladfthat the students’ clubs, listed in Table 6
namely: Gils’ Club, Student Led School Sanitatioid&giene, Students’ Talent Show
and Students’ Advisory Committee are establishet thie initiation of the Child
Friendly School project. They further explained thebs are running by students and
these have contributed for students’ self-autonarsativity and empowerment.

Hence, there are various forms of technicalraaterial supports from the Child
Friendly School project that contribute for creataf attractive learning environment
free from any form of child violence.

Outcomes of the Child Friendly School Project
The approach employed, implementation peespted and the inputs of the

project are discussed under previous variablétereunder, to inspect the results and

outcomes of the project various themes are disdusse
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The response collected from 29 school teacheradmunistration to identify the

improvements might be observed in the targeteddstomncerning: the social, physical

and learning environment in the last two yearsimmarized in Table 9.

Table 9, Teachers’ response on Overall Improvementsbserved in the schools

No any Very few Significant Dramatic
improvement | improvement improvement | improvement
5 5 5 5
Improvements might be = = = =
S/N | observed since the last two|g ° e © c © c ©
Q o ) o ] o [} o
years £ < = < g v < g0 <
o8 3 o 8 ? o8 ? o 8 ?
— O = 0O = O = O
Q = Q = Q = Q =
£ O £ O ER |O £ O
Improvement of
1 Participation of students’ in 2 4 15 8
their lesson
2 Smooth relationship among > 4 13 11
teachers and students
3 Improvement in child > 3 > 5 17
punishment and abuse
Children have reporting
4 system if any abuse incident 4 3 22
is happened
Availability of teaching
5 materials in quality and 2 4 20 6
quantity relatively
Parents discuss with schools
6 about their child learning 2 8 2 12 5
The teaching learning
7 process is child centered and 1 3 6 19
participatory
8 Students.drop-qu.t a_nd 1 4 3 16 9
absenteeism minimized
9 Progress in stgdents 5 7 2 5 17
academic achievement
Mean 1 3 3 12 14

As presented in Table 9, meanofespondentwitnessediramatic improvement in

students’ participation in their lesson; improvetationship among teachers and

students; absence of child punishment at schobitren enabled with reporting system
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if any abuse incident is happened. In the same thaygdata shows improvement in
access to teaching materials in quantity and quaBgular schools-parents discussion
about learning of children; participatory and chikhtered teaching learning process &
minimized students’ drop-out & absenteeism and masgin students’ academic
achievement. Similarly, 12 and 3 respectively wssed significant and very few changes
in the school matters discussed above.

Response results from 1 control schoelan of 3 & 1 teacher witnessed very few
and no any improvement respectively, since thetlestyears on the points explained
above.

The interview with the school administratonsldeachers also witnessed that students
are empowered to claim for their rights and theyeh@porting systems for any
inconveniences in the school. As the sum effeetsthdents’ drop out has minimized
and academic achievement has shown practical irepremnts.

To crosscheck the responses with the tamgaldences, various school documents
were assessed. From the school document anatyses found out that the students’
academic result has improved from an average of ®©486%, students’ dropout is
improved from 7% to 3% in the implementation sckmhce the last two years. The
academic result and dropout rate is in control sthas been improved from average of
63.5% to 70.6% and 8% to 6% respectively and tlamgh is not as significant as the
schools under intervention.

From the results discussed so far, itiptesso conclude that the Child Friendly
School project has conveyed significant improvemémthe schools’ overall situation

since the last two years.
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Implication of the project school physical environment

To identify to what extent the project hastcibuted for the improvements of the

physical environment, the responses from 164 staderb implementation schools and 1

control school is summarized in Table 10.

Table 10, Students’ response on the school physi@ivironment

2 -
E 2
s 3 T 3
[} ) £ g = 5 % S
o = S0 =5 -2 a
= ® ko= 85 s=E2 3
5 o TS TE T IS =
£ Z 3 z3 23 I3z 2
o
: g g g 8 8
(&)
@ S 5 |8 s |8 S S 5|18 |6
an| B |55] 2 |%<| 8 |G<| 3 | 5s |33l
o S 3 5 > S 5 S 3 5 =S | £ |28 &
s | 82| £ |se| g |&e| 5 | &2 |%|&88|¢%
w £ 3 @) £ 3 @) = @) £ 8 O l£8|0
1 Classrooms| 14 15 135
(9%) (100%) (91%)
Stud 19 10 130
tudents’ o
2 seats (13%) 5 (33%) (67%) (87%)
s | Play 149 |15
grounds 100% | (100%)
Toilet with 31 118
separate 15 o o
4 rooms for (100%) (21%) (89%)
girls
5 Water t 15 65 84
ater ta
P (100%) 44% 56%

in intervention school indicated availability ofystical facilities like students’ seats, play

As presented in Table 10, 135 (91%), B304), 118 (89%) and 84 (56%) students

grounds, toilet with separate rooms for girls aradextap in quantity and quality while

149 (100%) and 65 (44%) witnessed availability lafyground and water tap with the

suppressed quality. On the other hand, the dama 15 (100%) students in the control
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school witnessed lack of water tap, poor qualityodets & classrooms and 10 (67%)

depicted insufficiency of play grounds.

Observation was conducted at the six dehawderstudy to observe the status of

the physical environment of the schools. The olsemw result at the five intervention

school clarifies that there is sufficient studersisats, appropriate play grounds, toilet

with separate rooms for girls and water tap. Atdbietrol school, these facilities and

materials are lacking and available with the lessloquantity and poor quality.

The findings obtained from respondents argkplation results so far depicts that the

child friendly School Project has improved the pbabkstatus of the schools under

intervention.

Influence of the project on students’ social life
The influence of the project on the socif@ b6f the students is inspected with the date

collected from 164 students in 5 implementatiorosthin comparative to 1 control

school is summarized in Table 11.

Table 11, Students’ Response on Influence of the éject on students’ Social Life

Rarely Sometimes Always
S/N | Interaction S S S
5 = E 5 e °
n o o
c j. c o c 2
§e) [3] §e) 5] §e) [3]
€ s € 2 € 2
g - e
9] = 9] = 7] =
£ S E S E S
1 Friendship 10(75%) 34(23%) 5(25%) 115(77%)
2 Limited interaction 149 100%) 15(100%)
3 Cooperation 5(25%) 28(19%) 10(75%) 121(81%
4 Conflicts or 149 100%) 15(100%)
disagreements
5 Providing 15(100% 37(25%) 112 (75%)
feedback/comments
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The summary Table 11 depicts, amorfiystddents responded from the 5
implementation schools; 115(77%), 121(81%) ar2l(¥5%) students respectively
shown the existence of friendship, cooperation,taecculture of providing
feedback/comments and rare conflict and disagreeamang students. On the other
hand, the data from 1 control school shows; 15()0§if4dents witnessed existence of
limited positive interaction, lessened cooperatiod friendship among learners.

In the same way, working preference of studeantsth implementation and control
schools is questioned from 164 students and thspanse is summarized in Table 12.

Table 12, Students’ Response on Working Preferencd Students

Rarely Sometimes Always
Working
preference S 3 3
S/N [ — [ —_ c —_
students g (_8 E g (_8 S g (_8 E
g g 5 g g S g2 | §
< 3 o < 3 O < 3 Q
Individual
0, 0, 0,
1 work 121 (81%) 28 (19%) 15(100%)
2 Pair work 15 (100%)| 78 (52%) 71(48%)
3 Group 10 (67%) | 61(61%) | 5(33%) 88 (59%)
work
4 With 37 (25%) 6 (40%) 112 (75% 9 (60%
Family ° ° ° 0

In the intervention schools, the resparfs&l(48%) and 88 (59%) students
respectively show students’ dominating work prefeeeto be pair work and group work
which is implication for positive interaction andtter social prospects. Among
respondents; 61 (61%) and 112 (75%) students veiéaeas they sometimes prefer to

work with families on their homework. On the otlleind, in the control school, the habit
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of group work is witnessed to be rarel0 (67%) amavidual work is always preferred
15(100%) as students replied.

The focus group discussion conducted irbtiraplementation schools also clarified
that peer and group work is highly promoted by beas in the school and it has created
good interaction and habit of working together amstudents in the schools. The sum of
these witnesses indicates the positive influendeeproject in creating positive
interaction in the schools.

Teachers-Students Relationship
Apparently, Teacher-Student relationshipihgdication on academic life of

students. To understand the status of studenéshee relationship in schools, the
response collected from 164 students in 5 impleat&mt schools and 1 control school is

summarized in Table 13.
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Table 13, Students’ Response on Student - teacherlationship 0913031691

Z
D
<
D
=

Rarely sometimes always

S/N Interaction

Intervention

school
Intervention

school
Intervention

Control
schoo
Control
schoo
school
Control
schoo
Intervention
school
Control
schoo

Teachers
1 closely 15 25 124

support (100%) | (27%) (83%)
students

Teachers
> give orders 119 30 3 12

and (80%) (20%) (20%) (80%)
regulation

Teachers do
not care for
3 and abandor
students in
the school

78 71 13 2
(52%) (48%) (87%) (13%)

Teachers
4 regularly 15 149

advise (100%) (100%)
students

Students
report to
5 teachers 19 15 130

when they (13%) (100%) (87%)
encounter

problems

As depicted in Table 13, 124(83%) and 140¢%aPstudents respectively responded
that teachers closely support and regularly adstisgents. On the other hand, in the
control school; 12(80%) and 2(13%) respectivelylstis withessed that teachers give
orders and regulations and in most cases teacharstdjive much care for students.
The above response indicates positive relationsinpsng students and teachers in the
intervention school. On the other hand, the cagldrcontrol school is an implication for

loosed student-teacher relationship.
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Corrective Measures Schools Take Towards Students’ Misbehavior

As has been discussed in the literatureevevihe way schools react to students’

misbehavior determines learners’ social relatigmsimd wellbeing. To come up with the

types of corrective measures the schools takedidests’ misbehavior, the response of

164 students from 5 implementation and 1 contrbbstis summarized in Table 14.

Table 14, Students’ Response on Schools’ Reactimwards Students’ Misbehavior

Always Sometimes Very rarely Not at all
c c c c
S/ | Means of 2 2 2 =
H c —_ [ —_ [ —_ c —_
N correction S5 S o S5 %o ) 9 o 25 S o
g 2 g2 o 2 g2 o 2 g2 o 2 g2
= @] = o = o = Q
£ 3 o 3 <3 O 3 3 o3 = o 3
1 Corporal 15(100%) 149(100%)
punishment
5 Dismissal 15(100%) 164(100%)
from school
3 | Referralto 9(60%) | 26(17%) | 6(40%) | 123(83%
the director
4 Advise and 149(100%) 10(67%) 5(33%
counseling

As presented in table 14, 149(100%) and 8324 students from implementation

school respectively indicated that school alwaye gidvice and counseling service and

sometimes refer the offender to the school adnatish for misbehaving. As to the date,

dismissal from the school and corporal punishmesnhat evident in these schools. On

the other hand, in the control school, sometimeparal punishment and dismissal from

the school is taken as a measure as 15(100%) ssugsponded. Advise and counseling

10(67%) and referral to director 6(40%) is somesitaken as a measure.
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On the interview with the school teash&nd administrators, respondents clarified

that the type of corrective measure to be takeridpon the type of act the offender

admitted. Apparently, the school teachers and adtrators from the implementation

schools are oriented from the project to use thasmes that do not affect the offender’s

future life and since then the schools adopt th@piate corrective measures that

complies with the child right. On the other haddting the school visits for data

collection, two teachers in the control school@vserved carrying a stick and

committing corporal punishment on students.

Students’ Reaction towards Abusive Incidences

The response collected from 164 studentsderstand actions students

themselves take when they encounter any form odigbuncidence either on themselves

or their peers is presented in Table 15.

Table 15, Students’ Response on Their Reaction agat Abusive Incidences

Always Sometimes Very rarely Not at all
Actions s s 5 5
S/N you may E _ E _ b= _ b= _
take S o S o S o |%¢3 So
= O e o = O e o = O e o = O = O
[ot= S < [ot= o= [ot= S < Q< S <
£ 3 O 3 3 O 3 £3 O3 53| O3
Report to 0 o o 0
1 frionds 116(78%) 33(22%) | 9(60% 6(40%)
Report to
2 family and | 122(82%) 27(18%) | 5(33% 10(67%
school
Report to
3 students’ 14 573504 22(15%) 15(100%
advisory
committee
5 Report to 119(80%) 30(20%) 15(100%
police
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As summarized in Table 15, 116(78%), 122(8afe 127(85%) students
respectively responded that they always reponti¢nds, family & school admin and
students’ advisory committee if any abusive indigeight happen to them or their
friends. By the same taken, 119(80%) students eldithey sometimes report to police.

On the other hand, in the control schooD%% students responded that the students
sometime report to friends and 10(67%) studenisoreded, they rarely report to parents
and there is no habit of reporting to police ordgfts’ Advisory Committee when they
experience abusive incidence in or outside of sishoo

On the interview conducted, the school adstiators withessed that every child in
the intervention school has oriented on the repgrsiystem when any abusive incidence
is happened. During the school visit, some studerttse intervention school have shown
with reporting formats provided by schools.

Apparently, the responses and observatismtseclarifies that the project has shown
significant changes in the respect of child righthie schools targeted by empowering
children to claim for their own rights.

Effect of the child Friendly Project on teaching learning methods
As was discussed in the literature reviewtigpation of students in the teaching

learning process is determinant for academic aelewnt of students. To identify
whether the teaching learning method is particiyabo not, responses collected from

164 students are summarized in Table 16.
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Table 16, Students’ Response on the Teaching Leang Methods

Always Sometimes Very rarely

Teaching
methods
teachers
use

SIN

Intervention

Control school
Control school
Control school

school
Intervention

school
Intervention

school

Teacher

1 centered 15(100%)| 31(21%) 118(79%
approach

Students’
2 centered 138(93%) 11(7%) 15(1009
approach

~

Mix of the
student and
teacher
centered

14(19%) 135(91%) 3(20%) 12(80%)

In the five implementation schools, 138@3tudents indicted that the approach is
always student centered and 135(91%) reported iha@me times mix of the two and
118(79%) witnessed rare use of teachers centepdagh. On the other hand, in the
control school, 15(100%) students responded tlaahtrs centered approach is used
always and at the same time(80%) students reported the use of mix of the two
(teachers and students approaches).

The focus group discussion with theheas at the 5 primary schools where the
Child Friendly School project is under implemeraatclarified that training was given
for teachers on child centered active learning @ggii. The teachers are implementing

the approach under the close support of the sadralnistrators. This in turn has created



End School Violence ....... 52

appealing academic environment in which childretivaty participate in the classroom
lesson and exercise their potential to the maxirteval.

Influence of the Child Friendly project on parents
Parents are considered to be stakehald¢ne Child Friendly Project. Hence, to

find out the influence of the project on parents Students’ family members (19 from
implementation school and 6 from control schood) purposely selected and responded
as summarized in Table 17.

Table 17, Families’ Response on Influence of the 8ject on Parents

Rarely Sometimes Very often

Causes to

SN visit schools

Intervention

school
Intervention

Control
schoo
school
Control
schoo
Intervention
school
Control
schoo

To
articipate
O b 19(100%) 6(100%)
festivals
To
participate
2 on school 6(100%)| 19(100%)
regular
meeting
To deal
about my
3 child 6(100%)| 4(21%) 15(79%)
learning
progress

To react on
my child’s
behavioral
problem

To
participate

5 on school 6(100%)| 19(100%)
development
activities

13(68%) 6(32%) | 4(67%) 2(33%)

Training on
6 specific 6(100%) 7(37%) 12(63%)

issues
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Among 19 family members in the 5 targetelabsls, 19(100%) are responded that
they visit schools very often: to participate ehaol festivals & regular meetings and to
participate on school development activities. &y, 15(79%) and 12(63%) parents
also witnessed they very often visit schools td dbaut their child learning progress and
training on specific issues like parenting.

Among 6 family members in control schdb(;100%) parents rarely visited schools
to deal about their child learning progress andrfaining on specific issues about
parenting. Rather they sometimes 6(100%) visit glshim participate on school festivals
and discussions on school development meetings.

The responses indicate the extent to wihielChild Friendly Project has influenced
parents in intervention schools to visit schooldéal about their child learning
progresses. On the interview conducted, parerégilisut some rights of children: the
right to education, food and secured environmedtathers that they have learnt on the
training by the school. The school administraads® witnessed that parents have trained
on the rights of children because of Child Frien8ibhool project. With the same
interview conducted at the control school, it waisrfd out that parents have no any

awareness about the child right.
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CHAPTER FIVE

Summary, Conclusion and Implication
Summary and Conclusion
The quantitative and qualitative data ca#dddrom teachers, school administrators

and parents through questioners, interviews, fgeasp discussions and observation
were analyzed and discussed thoroughly. Discnssa the results of the finding from
assessment of Child Friendly Project have showmwaipositive implications in the
intervention schools.

The project implementation approach is idiexdl to be participatory as all relevant
stakeholders like District Education Office, sclobmmunity and parents took part in
the project at various stages: planning, implentertamonitoring and evaluation
processes.

The project also has contributed sevedrieal and material inputs that have
positively impacted the school social and physecalironment. Trainings were given for
teachers, school administration and parents opriject process: planning,
implementation, monitoring & evaluation. In additidhe Parents are trained on relevant
contents and specific themes like child right affdative parenting. Teachers are trained
on child centered active learning method and dffecthild support at school.

The project has also mobilized educationaiemals and facilities that contribute to
create better learning environment for childrene Pphoject has further influenced
parents, teachers and students toward facilitatiahild friendly school environment.

Apparently, improvements were observedhenphysical, social and learning
environment of the schools under intervention. Jtuelents are accessed to the
necessary educational facilities and learning neerConcerning the social matters,

because of the project; the student-student, stitdanher, student-parent and school-
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parent relationship has shown significant improvetsieTeachers and parents have
shown very close support for children’s learningeThildren also developed the habit
cooperation in their project work. Furthermore |dtdgn are empowered and enabled to
report any child abusive incidences to concernetidsoand participated in the school
matters.

Generally, in the last two years, the Chiftendly School Project has made
indispensible contributions so as to end childesnck at the targeted 5 primary schools.

Implications
The above conclusion implies that the €Riliendly Project is an effective

intervention in creating cozy learning environmgmtchildren. Hence, the lessons
drown from the assessment entails to recommentefotiowing issues.

Though the project is effective in its cage schools, has considered only five
primary schools of the district while there are@iEnary schools. Hence, District
Education Office would have planned to dissemitla¢eexperience for other schools in
the district. As one of the dissemination appro#iol,schools under intervention would
be visited by at least neighboring schools by ajiramexperience sharing event.

Besides good intervention of the project,gbleool has poor data management
system. During the school visits, it was diffictdtaccess data on school issues students’
files, yearly records on learning progress, stuslpnbfile and others. Hence, it is
advisable to consider the proper data handlingdatal management issues in the
schools.

As to the information from some teacherg; $elected teachers take part in the

project implementation process. During the informé&rview, some teachers outside of

the project witnessed that only few teachers d&iadgpart in trainings and discussion
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conducted by the project. To avoid the spirit glcdimination, it is advisable to reach as
many teachers as possible in the trainings.

In every school under implementation, lessocumentation and progress records
were not well addressed during the project impldaaten process. Schools would record
timely progresses and lessons from project in &organized manner. Hence, the
schools have to plan for proper lesson record acdmentation.

Lastly, as school is one of the social insitins where children develop social skills
that enable them fit into their future carrier, isbavorkers would focus on school
experiences and support with professional skillsréate enabling school environment

for children.
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Annexes
Annex-A: "Questionnaires to be filled by teachersrad school administrators

Addis Ababa University
School of Graduate Studies
School of Social Work
Master’s Thesis Project
Topic of the study- Assessement of an interventiaconsidered to end Child
violence at primary schools of Becho District, Solit West Shoa Zone, Oromia

Regional State

Questionnaire developed by Gezahegn Lamessa (Authof the research)

Dear respondent:

The purpose the study is to assess theemmggitation process and impacts of the

Child friendly School project at your school. Thefaormation that you provide is

indispensable for the success of the assessmein Wdu are requested to provide your

response, | want to guarantee you that the infoomatou give is confidential so that it

will not negatively affect any individual or ingition. Thus, | would to ask you to

attempt all questions carefully and respond geryine

Thank you indeed,

A. Personal Profile
I. Put an X mark in the box provided

1. Sex: Maleo Female

2. Age: 18-240  25-3(o 31- 35 36-4(0 41-4510  Above 453

3. Service year in this school:1eb 6-10o0 11-150 16-200 21-250 Above

250
4. 4. Level of education: Certificate Diplomao BA degree

Aboven
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5. Grade level you teach: Grade 1+4 Grade 5-&

6. In addition to your teaching profession, whatasir responsibility in the school?

You can tick more than one.
Students’ Council
Department head

If other specify

School diregtor Vice directon  Unit leaden

Head of clubs No responsibility:

B. Questions related to implementation process of theroject

I. Put an X mark in the box provided and write short responses in the

blank spaces.

1. Is the project implementation process participe®orgso

Noo

2. If your response for question number 1 is yes, mdudicipated in the process:

S/N | Stakeholders No Passive Active | Re

participation | participation | particip | mar
ation k

1 Schools administration

2 Teachers

3 Parents

4 Students

5 Others........

3. When do these stakeholders take part in the pfbjeate the type and level of

participation.

S/N | Areas of participation

No Rarely Freq
particip uentl
ation y

Very

frequentl

y

Remark

1 During the Planning stage
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2 During the Planning

Implementation stage

3 During the Planning,
Monitoring and evaluation

process

4. Did you receive any training on Child Friendly Sohproject? Yess  Noo

5. If your response for question number 1 is yes, vanathe contents of the training?
S/N | Contents Yes | No Remark
Children Right at schools

Child centered active learning methods

Creating Improved school environment

Teachers-student relation ship

Parents for children

Planning, Monitoring and evaluation
Others...............

0 N| O O] | W N|

6. Are the contents relevant to end child violencechibols? Yess  Noo
7. If your response is’ No’ for question 3, what psigbu recommend to change or
add? Write your points:
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C. Questions related to the impacts of the project

Put an X mark in the box provided and write short responses in the

blank spaces.

8. To what extent the Child Friendly Project bring itige changes in you school?
No any change Very little changen Significant change Dramatic change
9. If you feel some changes observed? Concerninghthieges might be observed,
please, rate in the following table.
S/N | Changes might observed No | Very few | Signific | Dra | Re
chang | change | ant mati | ma
e change |c rk
chan
ge
1 Participation of students’ in thejir
lesson increased
2 There is smooth relationship
among teachers and students
3 No child punishment and abuse
4 Children have reporting system
if any abuse incident is
happened
5 Teaching materials are available
in quality and quantity relatively
6 Parents discuss with schools
about their child learning
7 The teaching learning processi|is
child centered and participatory
8 Students’ drop-out and
absenteeism significantly
minimized
9 Students’ academic achievement
shown progress
10 | If others please list down....

11
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Annex-2-Questions to be filled by students

Addis Ababa University
School of Graduate Studies
School of Social Work
Master’s Thesis Project
Topic of the study- Assessment of an interventiorooisidered to end Child
violence at primary schools of Becho District, SotitWest Shoa Zone, Oromia

Regional State

Questionnaire developed by Gezahegn Lamessa (Authof the research)

Dear respondent:

The purpose the study is to assess the impltien process and impacts of the
Child Friendly School project being implementedyatir school. The information that
you provide is indispensable for the success ofasssment. When you are requested
to provide your response, | would like to guarantea that the information you give is
confidential so that it will not negatively affeany individual or institution. Thus, I
would like to ask you to attempt all questions @alhg and respond genuinely.

Thank you indeed,
A. Personal profile
I. Put an X mark in the box provided
1. Sex: Maleo Female
2. Age: 7-90 10-150 16-200 21- 25 Above 2,
3. Your parental status: have both parentshave only fathen have only mothen

Don’t have both parents
4. With whom are you living at the moment? With yoargntss Relativess Alonen
5. Your grade level: Pease, circle your grade level

Grade
1123|4|5| 6/ 7/ 8
6. Your classroom rank in this year:1£10 13200 21300 Above 3@
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7. Your average score in this year: Less than 50%

71-80%

81-90%

More than 90%

50-60%

B. Questions concerning the schools’ physical environemtal status

61-70%

II. Put an X mark in the box and write short resporses in the blank spaces.

8. What facilities are available in you school. Putamark in front of the variable you

think is appropriate.

SIN

Expected
school

facilities

Not

available

Available
but poor

in quality

Available
but not

sufficient

Available in

guantity and
quality

No

response

Classrooms

Students’ seat

Play grounds

| W N

Toilet with
separate
rooms for girls

Water tap

Others ...

C. Questions related to the social environmental statuof the schools

9. What is the interaction between your classmatessahdol friends look like?

SIN

Interaction

Rarely

Sometimes

Always | Remark

Friendship

Limited interaction

Cooperation

Conflicts or disagreements

g b~ W N

Providing

feedback/comments

Others......
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10. What learning approach teachers more encouragassreom lessons and projects
in the school?

S/N | Working preference Rarely Sometimes| Always Remark

Individual work

Pair work

Group work

Mass work

gl b~ W N =

11.How do you prefer to work on your lessons and ptsjen the school?

S/N | Working preference Rarely | Sometimes| Always| Remark
1 Individually

2 In Pair

3 In Group

4 With family

5 Others..............

12.How do you rate the level of interaction with ydeachers?

S/N | Interaction Never | Rar | som | always Remark
ely |etim
es

1 Teachers closely support students

Teachers gives orders and regulation

3 Teachers do not care for and

abandon students in the school

4 Teachers regularly advise students

Students report to teachers when

they encounter problems

6 Others specify..............

13.1f students are found misbehaving in the schookhtwheasures your school takes?
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S/N | Means of Always | Sometimes| Very rarely | Not at all Remark
correction
1 Corporal
punishment
2 Dismissal
from school
3 Referral to the
director
4 Advise and
counseling
5 Others
specify.....
6 | i,
14. Are you always happy to come to school? Yes Na

15.1f your answer is no for question 6, please explaimy?

16.1f any abuse incidence happened on you or youndriaside or outside of your

school, what action do you take? You can tick ntbam two alternatives.

SIN

Actions you
may take

Always

Sometimes

Very

rarely

Not at all

Remark

Report to
friends

Report to
family and

school

Report to
students

advisory
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committee

5 Report to police

6 Others....

17.Do you have any students’ club working on the chiht? Yesa Na

18.1f your response is yes for question 9, pleasétdl following table:

S/N | Name of the club Activities of the club| Results Remarl

1

2

3

D. Questions Relevant to the school’s learning envirenent (pedagogy)
19. What method the teachers use in the classroomitegth

S/N | methods teachers may use AlwayisSometimes| Very rarely | Remark

1 Teacher centered approach

2 Students’ centered approach

3 Mix of the above two

approaches

20.To what extent teachers in your school motivatenieis’ self-autonomy? No action
in this aspecto  Rarelyo Aggressivelyo

21.1f your answer for Q.2 is ‘aggressively’ in whaty®a

22.Does your school motivate both slow learners arst pperforming students? Yes
No o

23.1f your answer for Q.4 is yes, in what way?

Annex-3-Questions to be filled by parents and carégers
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Addis Ababa University
School of Graduate Studies
School of Social Work
Master’s Thesis Project
Topic of the study- Assessment of an interventiorooisidered to end Child
violence at primary schools of Becho District, Solt West Shoa Zone, Oromia

Regional State

Questionnaire developed by Gezahegn Lamessa (Authof the research)

Dear respondent:

The purpose of the study is to assess théemgntation process and impacts of the
Child friendly School project at your school. Thefaormation that you provide is
indispensable for the success of the assessmein Wdu are requested to provide your
response, | want to guarantee you that the infoamatou give is confidential so that it
will not negatively affect any individual or ingition. Thus, | would to ask you to
attempt all questions carefully and respond geryine

Thank you indeed,

A. Personal Profile
I. Put an X mark in the box provided.
1. Sex: Maleo Female

2. Age: 25-300 31- 34, 36-400 41-451  Above 453
3. Occupation: Jobless Farmem  Tradero Government Employee  Non-

government employee  Othersa, specify

4. 4. Level of education: Non-literate Grade -bo Grade 8.0o 11-
120 Diplomao BA degree Aboven

5. Number child you have: 1-4 5-8 o more than &
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6. Number child you have in this school: One tow o  more than twao
7. Grade level of your child: 14  Grade 5-&
8. Your parental position: Biological Father Biological Mothero Foster father

o Foster mothern  Othersa, Specify

B. Questions related to school-parents relationships

II/ Put an X mark in the box provided and write shat responses in the blank
spaces.

1. Do you have any responsibility in the school? ¥esNoo

2. Please, specify your responsibility. You can tiobrenthan one selection. Parent
Teacher Association Member School Board Memben Advisory

Committee memberOthers, Specify

3. Do you visit the school regularly? Yes Noo
4. How frequently you visit school? Twice a monmth once a month  once in
two montho  once in three month  Biannuallys  Once a yean

5. For what purpose you visit the school?

S/N | Causes to visit schools Rarelyl Sometimes| Very often| Remark

1 To participate on schoo

festivals

2 To participate on schoo

regular meeting

3 To deal about my child

learning progress

2

4 To react on my child's

behavioral problem

5 To participate on schoo

development activities

6 Training on specific issues
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7

8

C. Questions related to the approach adopted to partipate parents in the

project

I/ Put an X mark in the box provided and write short responses in the blank

spaces.

6. Do parents take part in the child friendly proje¥eso

7. If your answer is yes for the question number 1y ko they participate? You can

tick more than one response.

Noo

S/N | Participation of parents Yes | No | Remark
1 Member of advisory committee
2 Project planning, monitoring and evaluation
committee
Others.............cunes
S

8. Did you patrticipate in any training on the childefrdly school project? Yes
No o

9. If your response is yes for question number 1, velnatthe training themes? You

can tick more than one alternatives:

S/N | Training themes Yes| No | Remark
1 Parents’ contribution on Child friendly schaqol
project implantation
2 Child right
3 Families for children
4 Others........c.cocun .
S5 |

D. Questions related to parents’ awareness towards dtiright and impact of

the project on the parents
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IV/ Put an X mark in the box provided and write shat responses in the blank
spaces.
10.1f you receive any training on the child right frahre school, would you list some
of the child right to be considered by families?
a.
b.
C.
d.

e.

11.Would you list some points on how you treat youtdren at home?

a.

b
c
d.
e




