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Abstract
Social loafing behavior is one of the most destructive issues encountered in group projects, often

described as a social disease. The primary objective of this study is to investigate the relationships
among social loafing, achievement motivation, and academic performance among psychology
students at Addis Ababa University. Additionally, the study analyzes gender differences in social
loafing, achievement motivation, and academic performance, as well as how social loafing and
achievement motivation predict academic performance. Data was collected from 127 participants,
comprising second, third, and fourth-year regular psychology students, using questionnaires that
included two standardized scales: one for social loafing and one for achievement motivation along
with a general GPA question to evaluate academic performance. This study employed a
quantitative research approach, and the collected data were analyzed using descriptive statistics,
including frequency, mean, standard deviation, maximum, and minimum values, as well as
Pearson product moment correlation. Regression analysis was also conducted to address the
research questions. The results indicated a relationship between social loafing and achievement
motivation (r = .243, p <.006). On the other hand, no significant relationships were found between
social loafing and academic performance or between achievement motivation and academic
performance. The study revealed high levels of social loafing, with 59.8% of participants
exhibiting this behavior. Gender differences were noted in social loafing behavior, although
significant differences in achievement motivation and academic performance were not observed.
On the other hand, none of the variables predict the academic performance of students. The study
recommends that future research consider additional factors to gain a comprehensive
understanding of variables that impact academic performance. At last, the study recommends
collaboration with stakeholders, including teachers, should involve students as agents of change

to develop effective solutions for mitigating social loafing issues in university contexts.

Key Words: Social Loafing, Achievement Motivation, and Academic performance



CHAPTER ONE
INTRODUCTION

The purpose of this chapter is to introduce readers with the study. Thus, it addresses background
of the study through providing context with relevant existing research, statement of the problem
by defining the knowledge gap or challenge that needs to be investigated, research objectives that
are specific goals that this study aims to address, significance of the study to explain how the
findings will contribute to others or to the field, delimitation of the study to see the boundaries,

and concluding with the operational definitions for key variables.

1.1 Background of the study

Group work promotes active learning and enhances students' education by enabling them to
develop a variety of critical thinking, analytical, and communication skills, as well as effective
teamwork, appreciation, and respect for other group members' views, and problem-solving
techniques (Sofroniou & Poutos, 2016). Social loafing has been conceptualized as a phenomenon
that occurs in group settings and has been described as a social disease (Latané et al., 1979). It
presents a major global challenge in various group work contexts within university settings, where
conducive environments for learning and growth are intended to foster the development of
innovative solutions through diverse perspectives and integrated insights (Demirkasimoglu &

Bezen, 2022).

Zhang and Tu (2023), Luo et al. (2021), and Marder et al. (2021), explained that social loafing
remains prevalent among individuals of various cultures, nationalities, genders, and ages,
significantly hindering team collaboration among students. The social facilitation model describes

social loafing as the imagined, real, or implied presence of others that contributes to an increase in



the level of effort on a given task (McLeod, 2023). Similarly, Zhu (2018) defines a social loafer
as someone who avoids tasks and exploits the efforts of others while reaping more rewards from
the group than they have contributed. Additionally, social loafing is a tendency for individuals to
exert less effort when working in groups compared to when they work alone. It is also associated

with procrastination in the pursuit of personal and group goals (Firouzjaeian & Sharifi, 2017).

Social loafing experiences can be categorized into two levels: individual and group. At the
individual level, factors include commitment, task visibility, distinctiveness, evaluation potential,
attachment to the task, the task's importance and significance, perceptions of distributive justice,
personality traits, as well as cultural and gender differences, and organizational citizenship. At the
group level, antecedents identified include group size, group cohesion, and perceived social loafing

behaviors of group members (Liden et al., 2004).

A study conducted in Turkey indicated that the social loafing behaviors of the group influenced
individual social loafing behaviors, affecting both individual and group performances in group

studies (Tosuntas, 2020).

While several studies have highlighted the negative consequences of social loafing in educational
and work settings for both individuals and group members, one study suggests that social loafing
can enhance job performance and improve subsequent performance by facilitating recovery and
reducing guilt. This research implies that among employees facing high job demands or possessing
a strong moral identity, social loafing in the morning can enhance afternoon job performance by

aiding recovery or mitigating guilt (Liu et al., 2024).

Achievement is an essential endeavor that has been studied in psychological inquiry since the

1800s, leading to the development of several achievement-oriented behavior theories (Kaplan et



al., 2014). In line with achievement, it is crucial to address the innate driving factors for our
activities; motivation encompasses our needs, desires, and ambitions, manifesting in various forms
such as external, intrinsic, psychological, and achievement motivation. This latter type involves
the need for success and the fear of failure, directing behavior toward positive and negative
consequences (Bency, 2019). Achievement motivation is considered a central human drive,
representing the need to perform well or strive for success, demonstrated by persistence and

determination in the face of difficulties (Marshall, 2024).

Researchers in education have studied achievement motivation to understand the processes
influencing an individual’s choices, engagement, performance, and educational attainment. Earlier
theories of achievement motivation focused on gender-related personality traits, while recent
theories emphasize the formation of self-perceptions, beliefs, and identities as means of fostering

achievement motivation (Meece & Agger, 2018).

Achievement motivation is an internal, subjective psychological drive that propels individuals
toward their goals, allowing them to pursue objectives they consider valuable, rooted in a
comparative and competitive mindset (Singh, 2011). It involves the need for success and the
completion of excellence, and motivation can be viewed in two forms: extrinsic and intrinsic (Rani

& Kumar, 2022).

In addition to achievement motivation, the concept of academic achievement plays a crucial role
in individuals’ lives and a nation’s prosperity globally (Steinmayr et al., 2014). Academic
achievement is one of the most important metrics for evaluating students’ performance and
educational success (Liu & Luo, 2019). A study by Novliadi and Eliana (2017) indicated that

individuals with low achievement motives were associated with high social loafing tendencies,



and a mediational analysis showed that a high tendency for social loafing is influenced by

achievement motivation and predicted lower academic achievement.

According to a study conducted in Ghana exploring the relationship between motivation, academic
self-concept, and academic achievement among university students, academic self-concept,
motivation, and academic achievement were significantly correlated, with female students being
significantly more motivated than their male classmates (Korantwi-Barimah, 2017). Several
psychological factors may affect academic achievement, with social loafing and motivation being
two significant ones. Understanding the effects of social loafing behaviors on the performance of
individuals and group members in the context of group work is considered important (Tosuntas,
2020). Thus, the aim of this study is to explore the relationships between social loafing,

achievement motivation, and academic achievement among Addis Ababa University students.



2. Statement of the problem

In Ethiopia, a study at Madda Walabu University showed that social loafing was more prevalent
among second- and third-year students, adversely impacting their group projects (Zenebe, 2022).
Social loafing in academic contexts is associated with several negative consequences, including
reduced overall team performance and lower individual grades (Chen et al., 2023). Moreover,
findings indicate a correlation between students' tendencies toward social loafing and poorer

academic achievements (Zahra et al., 2015).

While various studies have examined the factors contributing to social loafing behavior in
teamwork, the relationships between students’ motivation and academic achievement remain
underexplored (Berhanu, 2023). Existing studies have predominantly focused on identifying the
causes and consequences of social loafing without adequately addressing how achievement
motivation influences this behavior and, consequently, academic performance. Although social
loafing has been studied in diverse international contexts, including several African nations, there
is a notable scarcity of research specifically targeting this phenomenon within Ethiopian higher

education institutions.

This study aims to fill this critical gap by providing a comprehensive analysis of the
interrelationships among social loafing, achievement motivation, and academic performance. By
exploring these dimensions, the research will assess the levels of social loafing and achievement
motivation among university students while also examining their impact on academic
performance. Additionally, this study will offer context-specific insights that can inform the

development of tailored interventions to mitigate social loafing and enhance academic outcomes.



Furthermore, this research will investigate gender differences in social loafing, achievement
motivation, and academic performance areas that have yet to be thoroughly examined in the
Ethiopian context. By revealing how social loafing and achievement motivation predict students'
academic performance, this study aims to contribute valuable knowledge that can enhance

educational practices and foster a more supportive learning environment.



1.3. Research Questions

This study attempted to answer the following research questions:

1. What is the level of social loafing among Psychology students at Addis Ababa University?

2. Are there gender differences in social loafing, achievement motivation, and academic
performance?

3. Is there a relationship between Social loafing, achievement motivation, and academic
performance?

4. To what extent do social loafing and achievement motivation predict academic

performance?

1.4. Research Objective
The general objective of this study was to examine the relationship between social loafing,

achievement motivation and academic performance.

1.5. Significance of the study

The significance of this study lies in its potential to enhance the understanding of the dynamics of
social loafing within the academic environment of Addis Ababa University (AAU). By examining
how social loafing correlates with achievement motivation and academic performance among
study participants, the findings could provide valuable insights. Understanding the levels of social
loafing may serve as a predictive tool for academic performance, enabling proactive measures to

address this issue and enhance student outcomes.



For students, the results of the study may offer a valuable opportunity for learning and self-
reflection. By grasping the relationship of social loafing with academic performance, students can
identify areas for improvement and adopt proactive approaches to enhance their engagement and
contribution within group settings. Similarly, for educators, the study may provide insights about
the levels of social loafing on academic performance in the university classrooms. Equipped with
this data, teachers can tailor their methodologies and interventions to effectively address social
loafing behaviors, fostering a more collaborative and productive learning environment.
Furthermore, this study holds significance for future research endeavors, offering information for
researchers interested in exploring social loafing within university settings in relation to
achievement motivation and academic performance. The insights gained could contribute to the
development of strategies to mitigate social loafing tendencies, thereby creating a more conducive
learning environment that enhances the overall academic experience and outcomes for students at
AAU. At last, the findings are expected to deepen the understanding of how individual and group
behaviors affect academic outcomes and provide practical recommendations for improving

educational strategies and support systems.

1.6. Delimitation of the study

This study specifically focuses on students enrolled at Addis Ababa University (AAU) and seeks
to explore the relationship between social loafing, achievement motivation, and academic
performance within this academic context. While this targeted approach allows for investigation
of these interconnected variables among AAU students, it may limit the generalizability of the

findings to other universities or academic environments.



The primary aim of the study is to gain a deeper understanding of how social loafing behaviors,

achievement motivation levels, and academic performance outcomes are interrelated among AAU

students. By examining these dynamics within a specific university setting, the study aims to

provide valuable insights that can inform tailored educational policies and interventions.

1.7. Operational Definition

Social Loafing Behavior: - it was assessed through five-point Likert scale measurement.
These are Strongly agree =5, Agree =4, Neutral = 3, Disagree=2 and Strongly disagree=1.
Seven items were summed up then categorized based on the mean (average value). So,
those values above mean were categorized as level one social loafing behavior and the rest
was level two. In other way, the computed total score was considered as continuous
variable for conducting correlation analysis (Waletzko, 2021).

Achievement Motivation: - it was measured using 14 items adapted from standard
guideline through No, Neutral, and Yes responses. The items’ responses were summed up
and the total score were computed based on the response category then the whole item
responses were treated as a continuous variable which is used for conducting correlation
analysis (Ram, 2005).

Academic performance: - were assessed by the respondents’ last GPA through Addis
Ababa University’s ranking style that are 3.75-4.00 Excellent, 3.00-3.5 Very Good, 2.5-

2.75 Good, and 2.0 Satisfactory.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE

This chapter explores the relationship between social loafing, achievement motivation, and
academic performance. By reviewing existing literature, this section provides a deeper

understanding of these constructs and their interactions.

2.1. Overview of Social Loafing

The saying "many hands make light the work™ highlights the importance of social collaboration in
achieving individual goals. However, it also implies that individuals may exert less effort when
working in groups (Latane, 2008). In recent years, students have been encouraged to exchange
skills and information in collaborative and interactive environments (Laal & Ghodsi, 2012).
Despite these efforts, a phenomenon known as social loafing can occur, leading to decreased

productivity within groups (Cicekdagi et al., 2018).

Social loafing is defined as the phenomenon whereby an individual's effort in group tasks is lower
than expected (Ilgin, 2013). It is characterized by a reduction in performance or effort when
working in a group compared to working alone, as described by Robbins and Judge (2015). This

behavior is often referred to as "motivation loss" (Karau & Wilhau, 2020).

Research on social loafing has consistently shown that individuals frequently exert less effort on
collective tasks than on individual ones (Karau & Williams, 1993). A recent study found that
students are aware of their tendency to engage in social loafing and recognize the effort they
contribute to tasks (Opena et al., 2022). However, not all individuals are equally affected by social
loafing. According to Simms and Nichols (2014), some individuals do not feel physically or
psychologically burdened when exerting little effort in a group, particularly if the group achieves

its goal and everyone is satisfied with the outcome.
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The presence of social loafing can lead group members to respond in humanitarian, punitive, and
threatening ways toward those who exhibit loafing behaviors, as noted in a study conducted at the
University College of Tanzania (Milinga et al., 2019). To mitigate social loafing, Berhanu (2023)
suggests improving teaching practices, broadening perspectives, strengthening insights, and

enhancing knowledge of group assignments as effective interventions.

Developing and implementing clear guidelines for group-based assignments is another effective
strategy for preventing social loafing (Berhanu, 2023). Additionally, Milinga et al. (2019)
emphasized the importance of providing clear expectations and guidelines for collaboration. This
approach empowers group members to take proactive measures against social loafers by increasing
accountability and fostering a supportive environment that discourages loafing tendencies.
Similarly, individual accountability in group work is crucial for mitigating the effects of social

loafing (Chen et al., 2023).

2.1.1. Factors affecting social loafing

While the visibility of social loafing is generally undeniable, a clear explanation for this
phenomenon remains elusive (Stieglitz et al., 2022). In a study by Nihal (2019), it was found that
an individual's personality traits significantly influence social loafing behavior. Specifically,
extraversion was examined as a moderator of social loafing, predicting the consistency of team
members' performance in a motor task. In contrast, individuals with introverted personality traits
exhibited less reliance on individual contributions compared to their extroverted counterparts. This
study emphasized the importance of considering team members' personalities to mitigate social

loafing.
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Another significant factor influencing social loafing behavior is disruptive behavior, which
negatively impacts work quality in group assignments. The level of disruptive behavior among
social loafers correlates with poorer work quality, creating a toxic environment that damages the
overall learning experience for the group (Shin & Ryan, 2017). Additionally, group members may
face challenges related to compensating for the loss of productivity caused by disruptive
individuals (Deleau, 2017). Low motivation, arising from perceptions of being unrewarded,
unneeded, or facing excessive costs, also contributes to decreased productivity among individuals

working collaboratively compared to those working alone (Karau & Williams, 1995).

The sense of ownership an individual feel within a group is another factor influencing social
loafing. A study revealed that groups fostering a strong collective identity, especially those using
the pronoun “us” experienced diminished social loafing (Nihal, 2019). Furthermore, belief in the
organization or institution can either contribute to or prevent social loafing behaviors (Vveinhardt

& Banikonyte, 2017).

Task clarity and visibility are also critical in relation to social loafing behavior. Hall and Buzwell
(2013) found that social loafing often arises from a lack of understanding of task performance.
Their theory suggests that when individuals perceive their contributions as recognizable by
themselves and others, they are more motivated to perform effectively. Supporting this idea, Lam
(2015), indicated that individuals are more inclined to exert effort when they know their
performance is observable within the group. Therefore, structuring tasks in a way that allows for

monitoring individual effort can help mitigate social loafing.

In this context, teachers play a central role in the classroom, as both students' achievement

motivation and the classroom environment depend on teachers’ attitudes and capabilities. When
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the relationship between teachers and learners is characterized by friendliness, maximum
educational benefit occurs, making learning an enjoyable experience (Bency, 2019). On another
note, a study among Chinese undergraduate students identified competencies, emotional
relationships, and collective identities as key determinants of social loafing behavior (Luo et al.,

2021).

Cultural and gender factors also contribute to social loafing behavior. Tsaw et al. (2011), found
that gender influences social loafing within different cultural contexts, with Chinese students
demonstrating a lower tendency for social loafing compared to American students; women
exhibited lower rates of loafing across both cultures. Gabrenya et al. (1985), noted that there are
gender differences regarding social loafing across cultures. Finally, the nature of group-based
tasks contributes to the occurrence of social loafing. Zahara et al. (2015), reported that group-based
tasks commonly assigned to students could lead to a decrease in academic performance due to

social loafing behavior.

2.1.2. Theories and concepts of social loafing

2.1.2.1. Ringelmann Effect Theory

Social loafing was first identified by French agricultural engineer Max Ringelmann during his
study of group performance, which involved a rope-pulling experiment designed to assess the
effects of teamwork on performance (Simms & Nicholas, 2014). Ringelmann discovered that
group members exert significantly less effort when collaborating on a task, such as pulling a rope,

compared to when they work individually.

Moreover, he found that as the size of the group increases, its effectiveness diminishes,

contradicting the assumption that teamwork and collective effort invariably lead to greater
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individual effort. Forsyth (2014), suggests that the loss of motivation and coordination issues are
potential causes of reduced productivity in larger groups. It is also indicated that a group's
performance is contingent upon the resources of its members, including their talents, skills, and
efforts. Even when group members possess the necessary abilities and expertise to complete
assigned tasks, they may fail to coordinate their resources effectively. Thus, the performance of

group members is heavily influenced by their coordination abilities and skills.

Ringelmann observed that when groups of individuals pulled on a rope together, the total force
generated was less than the cumulative force that would result if each participant pulled alone.
This effect became more pronounced with an increase in the number of participants. The
phenomenon is attributed not to coordination issues among group members but rather to a decline

in their motivation and willingness to exert effort (Karau & Williams, 2020).

2.1.2.2. Social Impact Theory
Social Impact Theory was first developed by Bibb Latane in 1981. It suggests that as the number
of targets of impact increases, the effect on each individual target diminishes. Latane suggested

that individuals can function both as sources and as targets of social impact (Latane, 1981).

Social impact is understood as the outcome of various social forces, which include the immediate
nature of an event, the intensity of the source of impact, and the number of sources exerting
influence (Hogg & Tindale, 2008). Following the introduction of Social Impact Theory, several
researchers have explored its implications. For instance, Mullen (1985) and Jack & Williams
(1985), explained how social impact exerts maximum effort on tasks divided among targets,

resulting in diminished effort as group size increases. This division of impact is expected to follow
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an inverse power function, characterized by a negative exponent with an absolute value of less

than 1, leading to a marginal decrease in impact as group size expands.

While Social Impact Theory effectively delineates the effects of group size, it has faced criticism
for neglecting the factors of strength and immediacy, as well as for failing to address the underlying
psychological processes involved. Additionally, the concept of “Arousal Reduction” aligns with
Social Impact Theory, positing that the presence of others serves as a drive-reducing factor, as
these individuals act as co-targets of an external source of social impact (Jackson & Williams,

1985).

2.1.3. Consequences of social loafing

When group members put in less effort when working in groups as opposed to alone “social loaf”,
it brings a negative effect on the academic group projects as well as the group’s performance
(Karau & Williams, 1995). In addition, based on a study conducted by Zenebe (2020), on students
in Medda Welabu university it is found that social loafing resulted a lack of satisfaction within
group members, unfair grading of the student result, group split and lack of cohesion a decrease of
generating new ideas and has limited knowledge transfer from the group work. A social loafing
behavior determines group outcomes such as group morale and satisfaction when members
perceive that one individual relies excessively on the group to complete their share of the work,
while unfairly benefiting from the group's efforts without contributing equally (Zhu & Wang,

2018).

According to a study made in Tanzania, students as group members employed punitive and
threatening approaches as they responded to social loafers and this implies that social loafing can

put others at risk of feeling insecure (Milinga et al., 2019). On the other hand, students may fear
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to expose their classmates, friends, or group member’s social loafer behaviors as a study by
Jassawalla et al. (2008), mentioned students do not want to confront their group members who are
not contributing sufficiently rather they prefer their instructors to take action after the project is
completed, using the students own accounts of their contributions to assess and address any

unfairness.
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2.2. Overview of Achievement Motivation

Achievement motivation is a critical component of the human motivation system. As a result,
several personality and social psychology researchers have given attention to the “Achievement
Motivation” concept (McClelland, 1985). As per McClelland definition, achievement motivation
it is achieving comparative consistency of accomplishment and success, as this preparation is in
the bodies of the individual until some stimulus is stimulated under certain circumstances, he
argues that achievement behavior revenues hope or disappointment or accomplishment.
Achievement stands for achieving the necessary success in a field by requiring the excellence and
quality expected in a particular subject. In addition, motivation refers to an internal driving force
that motivates the person to accomplish or perform the task efficiently. In general, achievement
motivation is a psychological concept that explains the drive of individuals, motivation, and

accompanied by success or task accomplishment (Ansary, 2023).

According to Ryan and Deci (2000), motivation is defined into three categories: a motivation,
extrinsic motivation, and intrinsic motivation. A-motivation refers to the absence of a driving
force. For example, when a student receives negative comments about their performance or feels
unsuccessful repeatedly, it can lead to motivation. That results, a belief that they lack the skills
necessary to achieve their goals. Intrinsic motivation drive is the underlying need for competence
and self-determination. It supplies energy for different psychological and behavioral processes. On
a similar note, achievement motivation is defined as an extended person’s intrinsic motivation
exhibiting a behavior pattern, emotional state, and planning associated with aiming to meet

internalized criteria of excellence.
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2.2.1. Factors affecting achievement motivation

Motivation is an inherently personal concept that is the driving factor to achieve or achieve
something that it wants to achieve success (Juwita R. and Sowiyah, 2018). Likewise, a study by
Nagi and Maruthachalam (2017), agrees that individual’s needs, and desire have a strong impact
on the direction of a person’s behavior. In addition, they have highlighted in their research that the
level of one’s motivation varies from one person to another. As a result, it has been discussed that

student’s achievement motivation regarding their life has to be identified by their own.

Similarly, Munandar (2010), as cited by Juwita R. and Sowiyah (2018), individuals with a strong
desire to succeed are more interested in personal achievement than in personal gain. They are

driven to outperform previous results. This is known as the need for achievement.

A study indicated that individuals with high achievement motivation are crucial for the team
performance than those with low achievement motivation. This implicated that the performance
of the other team members does not guarantee good team performance, hence people with low
achievement motivation do not have the intrinsic motivation to work hard on achievement-related

tasks (Zhang & Tu, 2023).

On another note, McClelland (1961), explained the factor of achievement motivation with the
degree of environmental challenge. He explained with example taking child rearing practices as
activity that comes with training children to be independent and to master certain skills and
promotes high need for achievement (n-Ach). In the contrast, a study indicated that the early
theories of achievement motivation centered on differences in the achievement motives of men

and women (Meece & Agger, 2018).
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According to a study conducted Regueiro et al., (2016), Yusuf (2011), Singh et al. (2020), and
Chouinard et al. (2017), cited by Thapa & Dhakal (2023), examined the factors that influence
students’ achievement motivation in relation to their academic goals, self-efficacy, internal locus
of control, and positive classroom relationship, academic goals and self-efficacy did not have a
big impact on students’ achievement motivation. On the other hand, when students have their own
control over their own success and have good interactions with their teachers and classmates, it
has shown that they get motivated and do well in their education. This implies that student’s good

relationship with their surroundings in the education, contributes to their academic success.

At last, teachers’ attitude and mental ability in the classroom play a pivotal role which influences
both the classroom climate and the students’ motivation to achieve as the maximum of education
and learning becomes friendliness activity for the students when the teacher and student have an

enjoyable learning practice (Bency, 2019).

2.2.2. Theories and Concepts of Achievement Motivation

2.2.2.1. Need for Achievement (n) Theory

Need for achievement is an individual’s personality affective person’s behavior and it is
recognized as a learnt motivator (Chetri, 2014). This study is grounded in McClelland’s
Achievement Motivation Theory, also known as the Acquired Needs Theory or the Learned Needs
Theory (Acquah, 2017). McClleland in his first book dedicated much energy in exploring the
relation of the n achievement and found that people with high n achievement scores show evidence
of better learning and performance (McClelland, 1995).

David McClelland, in collaboration with his colleagues, significantly contributed to the
advancement of research on the necessity of achievement. They modified the Thematic

Apperception Test to evaluate the motivation to achieve success. He defined the need for
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achievement as a general and relatively stable personality disposition that is learned on the basis
of affective experiences (Weiner, 2013).

Following his similar work McClelland et. al (1985), defined the need for Achievement (n
Achievement) as success in competition with some standard of excellence. This presupposes that,
the goal of some individual is to be successful in terms of competition with some standard of
excellence. The individual may fail to achieve this goal, but the concern over competition with a
standard of excellence still enables one to identify the goal sought as an achievement goal. This,
then, is the generic definition of n Achievement”. He additionally described that competition with
a standard of excellence was most notable when an individual was in direct competition with
someone else but that it can also be evident in the concern for how well one individual performs a
task, regardless of how someone else is doing. McClelland stated that an individual’s need for
achievement is driven by the challenge of success and the fear of failure. Peoples need for
achievement is moderate and they set for themselves moderately difficult tasks. They are analytical
in nature and take calculated risks. Such people are motivated to perform when they see at least
some chances of success (McClelland, 1985; Singh, 2011).

On another note, the basic motivational model is derived from the model of motivation theory
which indicates the general characteristics of an individual that is in action. It also shows the

determinants and course of motivation in action (Hidi & Renninger, 2019).
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As indicated by Dweck et al., (2003), and Roeser & Peck (2009), cited in Hidi & Renninger (2019),

the idea of rewards and opportunities of any circumstances encourages the motives, need, wishes,

and emotions of a person’s self, which is through generating an action goal.
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2.3. Overview of Academic Performance

Academic performance is a central element of the education system, encompassing various
significant components, and has become a focal point of interest for researchers, parents,
policymakers, and planners, particularly regarding students in Higher Education Institutions
(HEISs) (Kumar et al., 2021). It refers to performance outcomes in intellectual domains taught at
school, college, and university, indicating that an individual has accomplished specific goals

emphasized in instructional environments (Spinath, 2012).

The concept of academic performance includes gaining knowledge, acquiring skills and
competencies, achieving high grades, and demonstrating intention and persistence in education.
When assessing students’ academic performance, the most significant focus is placed on academic
achievement, followed by the knowledge gained and the skills acquired (Yorl et al., 2019; Kumar

etal., 2021).

According to Kuncel, Hezlett, and Ones (2004), caution is advised regarding self-reported GPAs,
as grades reflect students’ performance in the classroom as rated by teachers and can be influenced
by the frame of reference effect, also known as the "big fish little pond" effect. Standardized
achievement tests serve as important indicators of academic achievement because they offer more
objective assessments than grades, providing a “purer” measure of academic knowledge.
Academic achievement encompasses the performance students attain through their efforts across
various disciplines, typically expressed through grades, marks, scores, or descriptive evaluations
(Ansary, 2023). Odeh et al. (2015), define academic achievement as a student's success in meeting

short- and long-term educational goals, such as completing high school or earning a college degree.
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Furthermore, the success of academic performance can also be analyzed through variables like
student interest in a particular discipline or field of study, which relates to achieving training-
related goals (Kuh et al., 2006). Some studies have approached this concept from a structural
perspective, treating academic performance as an academic construct based on test scores
(Weatherton & Schussler, 2021). In developed societies, academic achievement is often measured
by GPA (grade point average) or standardized assessments (Steinmayr et al., 2014). Geisinger
(2013), notes that GPA is one of the most frequently investigated variables in educational

psychology and education.

2.3.1. Factors Affecting Academic performance

Several factors influence students' academic performance, with motivation being one of the most
significant. Students’ academic achievement is highly affected by their achievement motivation
(Ansary, 2023). Similarly, research by Chaturvedi (2009), Tuckman and Trimble (1997), and
Kobal and Musek (2001), as cited in Chetri (2014), indicates that the level of aspiration provided
to students plays a crucial role in enhancing their academic achievement, encouraging them to
strive for higher goals. Furthermore, a study examining university students found that both

extrinsic and intrinsic motivation positively impact their academic performance (Afzal, 2010).

In the Ethiopian context, a study exploring the impact of cultural capital on students' academic
performance in higher educational institutions revealed significant positive associations between
cultural capital encompassing possession, transmission, and appropriation and students'
performance. However, the study also found no relationship between educational outcomes and

variations in parental cultural capital among students (Negewo & Murugan, 2018).
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Additionally, factors related to the school and learning environment, such as the curriculum, course
offerings, school systems, and academic supervision, contribute to academic performance (Ko &
Chung, 2014). Another important factor is the relationship between students' mental health and
their academic achievement, which has garnered priority and attention from educators,
policymakers, and community members (Gilav & Shooriabi, 2016).

2.3.2. Theories and concepts of Academic performance

2.3.2.1. Social cognitive theory

The Social Cognitive Theory explains how learning occurs through both direct exposure and
observation, emphasizing triadic reciprocal causation, which suggests that individuals are not
merely products of their environment but possess the agency to shape their own environments,
involving three key factors behavior, environment, and personal attributes (according to, Bandura,

2009; Frances & Davidson, 2003).

Behavioral factors pertain to the responses individuals receive after performing actions, which can
create an enabling environment that fosters successful learning, while environmental factors refer
to the external conditions influencing a person’s ability to exhibit certain behaviors, such as the
provision of support that enhances self-efficacy, and personal factors encompass an individual’s
internal characteristics, including beliefs, attitudes, and self-efficacy, all of which significantly

impact their behavior and overall performance (IsabelGue, 2023).
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Figure 2

Social cognitive theory
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(Source: Luszczynska & Schwarzer, 2015; IsabelGue, 2023)

2.3.2.2. Carroll’s Model of School Learning

According to Carroll (1963), as cited in Reeves (2014), student achievement, or the degree of
learning effectiveness, is defined as a function of the actual time needed for learning and the time
spent on learning, underscoring the crucial role of time in this context. Carroll's original model is
a formal and quasi-mathematical framework that expresses three of the five classes of variables
explaining variance in school achievement in terms of time. According to Edutechwiki (2014), the
Carroll model of school learning describes the relationship between time spent learning and
learning effectiveness, raising important questions about the appropriate timing necessary for

effective learning.
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2.4. Findings on the relationship between social loafing, achievement motivation and
academic performance

According to a study investigating the relationship between students' self-efficacy, achievement
motivation, and social loafing, social loafing negatively correlates with achievement motivation,
indicating that students with high achievement motivation tend to exhibit less social loafing
behavior. Specifically, individuals with high achievement motivation are less likely to reduce their
effort when working in groups. Additionally, self-efficacy directly influences achievement
motivation, helping to reduce or eliminate social loafing (Zhang & Tu, 2023). Supporting this,
research by Stark et al. (2007) and Seitchik and Harkins (2014) highlights that individuals with
high achievement motivation tend to work diligently towards their goals, even when their
teammates do not. Conversely, those with low achievement motivation are more likely to engage
in social loafing if their group members do not fully exert themselves. Further, increasing
achievement motivation has been shown to encourage individuals to contribute more in group

settings.

Social loafing and achievement motivation are two important aspects that impact academic
performance in universities (Chen et al., 2023). According to a study made by Zhang and Tu
(2023), it revealed that achievement motivation negatively forecasts social loafing behavior. The

study explains that individuals who are social loafers tend to lack high achievement motivation.

According to Ferry and Rika (2017), they discussed the impacts of student motivation with social
loafing and academic achievement through their experimental study. The results of the study
indicated that individuals with higher achievement motivation will have lower social loafing
tendency while it affects students’ academic achievement. Likewise, another study made on the

relationship between high achievement records in schools through applying group work indicated
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that group work improves the learning process as well as the performance of the students. It also
improves the performance of the students related to achievement skills and behavior (Al-Masri,
2018). Other findings of a study by Hagen (2015), that is related to reduction of social loafing in
virtual groups through increased cohesion, reduced deindividualization, and heightened evaluation
potential through self-disclosure, indicated that performance and social loafing had no statistical

significance in the virtual group work environment.

Social loafing has also been investigated related to job performance outside the educational context
and it has been identified that social loafing may improve the following job performance by
enhancing recovery and guilt feelings. In addition, those employees who experience higher job
demands or have higher moral identity may benefit from social loafing (Shao et al., 2024). On
another study conducted to see the relationship between achievement motivation and social loafing
in relation to self-efficacy, the results of the study indicated that individuals who exercise social
loafing tend to lack high achievement motivation. In addition, it has been found in the research
that there is a relationship between achievement motivation and social loafing maybe mediated by

self-efficacy (Jones & Cooke, 2021).

In a study conducted at a university in Australia, researchers examined student attitudes toward
group work and found that free riding emerged as a significant concern across various disciplines
(Hall & Buzwell, 2023). Similarly, another study indicated that social loafing is a trait variable
activated in group dynamics during typical situations (Ying et al., 2014). Achievement motivation
and academic performance are closely linked; a study by Ansary (2023) revealed a positive
correlation between achievement motivation and academic achievement among higher secondary
students. However, it noted no significant differences in achievement motivation based on gender

or living context (rural vs. urban). Additionally, achievement motivation has been found to predict
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academic success, leading researchers to recommend enhancing achievement motivation as a

strategy to improve academic performance (Zambuk, 2021).

Another study was made to demonstrate the relative importance of student’s ability self-concepts,
their task values, learning goals, and achievement motives for students grades in different
academic subjects above and beyond intelligence and priori achievement. The findings of the study
expanded the knowledge related to the role of students’ motivation for academic achievement. The
study gave evidence that believing in own competencies is advantageous with respect to academic

achievement (Steinmayr et al., 2019).

Zahara (2015), cited by Eliana & Novliadi (2018), high achievement motivation predicts less social
loafing tendency meaning that students with high achievement motivation are less likely to engage
in social loafing when assigned to work in a group. On the contrary, according to the study’s
finding, students’ motive, power and affiliation motives do not predict social loafing tendency.
However, the study indicated that social loafing tendency is affected by motivation which
predicted students’ academic achievement. As a result of this, it has been concluded that those who

have high social loafing tendency have low academic achievement.

Moreover, a study by Kumhar and Tankha (2020) established a correlation between students’
academic performance and their achievement motivation. In contrast, research examining
differences in achievement motivation and academic achievement among English students found
no significant differences based on levels of achievement motivation, suggesting that it may not
significantly contribute to academic success (Erlinda R., 2016). Furthermore, Tucker et al. (2002),
as cited by Kumar (2018), discuss the concept of academic achievement motivation as a crucial

factor in students’ academic success, describing it as the "moving force" that drives an individual
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to complete tasks. This concept highlights how motivation influences academic engagement
through cognitive, emotional, and behavioral indicators. The formula presented in the study—
Goal/Target + Motivation = Academic Achievement Motivation—emphasizes that a student's
achievement motivation fosters enthusiasm for learning and personal growth within the academic

environment.

2.5. Summary and implications of reviewed literature

The literature reviewed for this study explored the concepts, models, and theories associated with
social loafing, achievement motivation, and academic performance in adolescents. The literature
on social loafing reveals key insights, starting with the Ringelmann Effect identified by Max
Ringelmann in 1913, which shows that individuals exert less effort in groups than when alone,
particularly as group size increases. This decline in effort is linked to reduced motivation and
coordination challenges. Bibb Latane's Social Impact Theory, developed in 1981, further illustrates
that individual impact diminishes with larger groups, although it has faced criticism for
overlooking psychological factors. The consequences of social loafing include dissatisfaction,
unfair grading, and lack of cohesion, as group members often resent those who contribute less and

prefer instructors to address these issues rather than confront peers directly.

Achievement motivation represents the internal drive to succeed and is influenced by personality
traits and environmental factors. High achievement motivation is crucial for effective team
performance, and positive relationships with teachers enhance academic success. McClelland's
Need for Achievement Theory posits that this motivation is a learned trait, with individuals

thriving on competition and challenges.
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In terms of academic performance, Social Cognitive Theory emphasizes that learning occurs
through experience and observation, shaped by the interplay of behavior, environment, and
personal attributes. Carroll’s Model of School Learning highlights the critical role of time in
achieving effective learning, positing that student achievement is influenced by factors such as the

time needed to learn, quality of instruction, and student perseverance.

Research indicates a negative correlation between social loafing and achievement motivation, with
motivated students less likely to engage in loafing. Enhancing achievement motivation can
improve contributions in group settings and academic performance. Additionally, self-efficacy
mediates the relationship between achievement motivation and social loafing, suggesting that

motivated individuals with strong self-beliefs are less prone to loaf.

However, while existing research has independently examined social loafing, achievement
motivation, and academic performance in students, there is a notable lack of comprehensive studies
that explore the relationships among these three variables. Therefore, this study aims to address
this gap by investigating their interconnectedness and levels within a higher education setting, with

a focus on demographic characteristics such as gender.
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Figure 3

Conceptual Framework of social loafing, achievement motivation, and academic performance.
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(Source: Eliana & Novliadi, 2018)
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This conceptual framework highlights the crucial relationships between achievement motivation,
social loafing, and academic performance. It demonstrates that higher achievement motivation
reduces social loafing, leading to increased engagement in group tasks and improved academic
outcomes. On the other hand, social loafing negatively impacts performance, as lack of

participation diminishes learning.

Additionally, incorporating demographic factors, such as gender, underscores the importance of
understanding how these characteristics influence motivation and loafing behaviors. By addressing
these interconnections, educators can implement targeted strategies to enhance motivation and
reduce social loafing, ultimately fostering a more effective learning environment and maximizing

student success.
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CHAPTER THREE
METHODS

This chapter describes the research design, study site, study population, data gathering tools,
sample and sampling techniques. It also describes the tools, data collection and data analysis
procedures, and ethical considerations. Additionally, this chapter discuss the survey instruments,
which include the Social Loafing Questionnaire (SLQ), and Achievement Motivation
Questionnaire (AMQ), and Academic performance assessment questions adopted from existing

questionnaire.

3.1. Study Design

This study uses quantitative research methods to explore the relationship between Social Loafing,
Academic performance, and Achievement Motivation. To understand the relationship between the
dependent and independent variables, and to address the research questions, this study uses
correlational descriptive research design to show the relationship between variables, allowing for
a comprehensive analysis of how these variables interact without manipulation, thus aligning

perfectly with the research objectives and questions.

3.2. Study area and period

This study was conducted in Addis Ababa, Ethiopia, at Addis Ababa University's College of
Education and Behavioral Studies. Addis Ababa University (AAU), which was established in 1950
as the University College of Addis Ababa (UCAA), is the oldest and the largest higher learning
and research institution in Ethiopia. Since its inception, the University has been the leading center
in teaching-learning, research and community services (Addis Ababa University, 2024). The
College of Education and Behavioral Studies (CEBS) had its beginnings in 1952, initially offering

major area courses in the arts Faculty. In 1963, it was promoted to the level of Faculty of Education
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and started training educators in different fields through its five Departments: Elementary

Education, Secondary Education, Psychology, Library Science, and Technical Teacher Education.

For this research, | selected Addis Ababa University as the study area due to its accessibility and
convenience for data collection. Being a student at this institution allows me to easily access to
university authorities and the diverse student population to efficiently gather the necessary data.
In addition, my familiarity with the campus enables effective participant engagement, thereby
enhancing the validity of the findings. The period the data collection undertaken started from
providing induction to those who supported this study with data collection. The onboarding

process and accessing student’s response took a total of five weeks to gather complete data.

3.3. Target Population

The target population for this study is Psychology Second year and above students at Addis Ababa
University. The student researcher selected the target population primarily for the convenience of
data gathering and because it aligns with my field of study. As Addis Ababa University is the
oldest, largest higher learning institution which remained in leading center in teaching, research,
and community services in Ethiopia, the student researcher selected the target population from the
university. By focusing on psychology students at Addis Ababa University, where | am currently
enrolled, I can effectively leverage my access to participants and ensure a relevant context for
exploring the research questions. This study excludes freshman year students as they are
transitioning to new higher institutions in line with uncertainty of their new field of study.
Therefore, this study focuses on regular psychology students. Regular psychology students were
chosen for this study because they are government assigned to the university, ensuring a diverse
background fully immersed in the academic environment. Unlike extension students, who often

manage multiple commitments and have varied schedules, regular students engage deeply in the
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curriculum and campus life. This engagement fosters understandings into the academic dynamics
and allows for more meaningful interactions during data collection. By focusing on regular
psychology students, the study can effectively examine the relationship between social loafing,
achievement motivation, and academic performance. The student researcher approached the class
representatives, respectively, to gather insights. The target population for this study consists of
46,873 students enrolled at Addis Ababa University as of June 2020 (Addis Ababa University
Press, 2020). Within this population, the focus is on regular psychology students, with a total
enrollment of 133 in that program. Of these, 127 students participated in the study, providing a

relevant sample for examining the research questions.

3.4. Sampling Technique
This study used stratified sampling technique. The reason for using stratified sampling is that it
represented the subgroups of the study population from second to fourth year regular psychology

students.

The sample size for this study consisted of 127 regular psychology students out of a total of 133
enrolled in the program. Among the participants, there were 82 females and 45 males, distributed
across the academic years as follows: 79 second-year students, 19 third-year students, and 29
fourth-year students. The Dean of the college referred the student researcher to the registrar and
the total number of study participants, including gender disaggregated data was obtained. This
process enabled the understanding of the study population before proceeding with data collection.
After finding necessary data from the registrar’s office, the student researcher visited the
designated locations and onboarded data collectors to provide overview of the data gathering and

collect data using surveys.
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3.5. Instruments of data collection

This study used a survey questionnaire to gather insights from participants. The study employs a
7-item Social Loafing Tendency Questionnaire to assess individual variations in social loafing
(Waletzko, 2021; Ferry & Eliana, 2017). The scale was used in different studies and it brought
reliability over .8. It asks the participants to rate each item on a scale ranging from 1 (strongly
disagree) to 5 (strongly agree). In addition, the scale consisted of two subscales (behavioral
tendency and cognitive tendency). The cognitive tendency items describe covert ideas and
motivation closely related to social loafing, whereas the behavioral tendency items measure overt

loafing behavior.

In order to collect the required data on achievement motivation, the study utilized the Ray 14 item
a short form of quick measure of Achievement Motivation scale, which includes Yes (3), Neutral
(2), and No (1) responses (Naik & Kiran, 2018; Ray, 1979). This Ray 14 item Achievement

Motivation scale was developed and tested in Europe and Africa, and it showed over .77 reliability.

Furthermore, to assesses the academic performance of students, the study inquiries about their
recent Grade Point Average (GPA) and includes one reflective question regarding their feelings
about their academic performance in order to understand the participants views about themselves.
The study uses the AAU academic performance ranking category which is Excellent (3.75-4.00),

Very Good (3.00-3.5), Good (2.5-2.75), and Satisfactory (2.0).

In this study, after composing the instruments, the student researcher used a total of four expert
opinions (1 Psychology teacher, 1 Monitoring and Evaluation officer, 1 Research officer, and 1
student from Addis Ababa University) to make modifications and changes to the scales. Both the

English and translated Amharic questionnaires were used. The experts contributed by providing



36

their opinions and reviewing the changes made in response to their feedback. The modified

questions were sent to the experts, inviting them to rephrase the wording in their own way.

After modifications, the questions were checked again to ensure clarity and coherence. This
process was conducted both in person and virtually. Specifically, changes were made on how to
approach the participants, ensuring a good representation of evaluation questions for social loafing,

achievement motivation, and academic performance.

After the questionnaires were finalized, the student researcher employed both hard copy
questionnaires and a soft copy (Google Form survey) to gather responses from participants. The
online Google survey allowed class representatives to share it within their Telegram groups,
corresponding to their class year. Additionally, data collectors approached remaining participants
who had not yet filled out the survey in person. In general, the data collection process prioritized
student convenience, accommodating their preferences to ensure comprehensive participation and

gather the necessary data.

Regarding the tool translation and validation, the Questionnaires were piloted on 12 participants
from Addis Ababa University, Sociology class to examine the psychometric properties of items
and tools. The reliability of the instruments was estimated using Cronbach’s alpha analysis. The
social loafing reliability was .88 and the achievement motivation reliability was .73. In the present
study, reliability (alpha) of the scales in main study indicates .78 for of social loafing and .61 for

achievement motivation.

3.6. Methods of data analysis
This study used SPSS version 26 as a tool to find the relationship between social loafing,

achievement motivation, and academic performance among Addis Ababa University students.
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Additionally, the study used descriptive statistics to describe the socio-demographic characteristics
i.e., gender of the participants using the frequency, percentage, mean, and standard deviation to
better define and give information of the result. In addition, Person correlation coefficient was
used to examine the relationship between social loafing, achievement motivation, and academic
performance among Addis Ababa University students. Furthermore, Regression analysis was used

to analyze the data to answer number 4 research question.

Furthermore, the procedures followed in this study included collecting data through surveys
administered to participants, ensuring ethical considerations by obtaining informed consent and
maintaining confidentiality, and employing data cleaning methods to address any missing values.
Statistical assumptions were checked prior to analysis and the interpretation of results was guided

by established significance levels and confidence intervals to ensure robust conclusions.

3.7. Ethical consideration

To ensure ethical compliance, the student researcher obtained approval from the Dean of the
College of Education and Behavioral Studies (CEBS) to access data from the college registrar’s
office. Following the approval of the request, the registrar office provided the student researcher
with essential student data, while safeguarding the confidentiality and privacy of the participants.
Prior to gathering data from respondents, the student researcher asked the respondents about their
willingness to fill out the gquestionnaires to ensure active involvement. The participants were
ensured that their information and responses will be kept private as to adherence to ethical
standards. Following their confirmation to participate, the student researcher provided them with
a choice if they feel comfortable using the English or translated into Amharic questionnaire. Based
on their decision the survey was dispatched. In order to mitigate the concern that the student

researcher had about biased responses, particularly regarding GPA and the tendency to loaf due to
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fear of judgment or consequences, the participants were encouraged to provide honest responses
and assured that there would be no negative consequences resulting from their answers. They were
also directed to read the purpose of the questionnaire at the top of the paper to emphasize the
confidentiality of the study. If there were any concerns or questions, the data collectors informed
the participants to communicate using the contact information provided for clarification.
Additionally, during the data collection process, data was gathered without stereotyping or

discrimination against any participant, and questions were addressed.



39

CHAPTER FOUR
FINDINGS

This chapter presents the findings of the study, which were collected using a survey to demonstrate
the results. It includes the socio-demographic characteristics of the respondents in a frequency
table, the levels of social loafing, gender differences in social loafing, achievement motivation,
and academic performance. Additionally, the chapter discusses the correlation results regarding
the relationships between social loafing, achievement motivation, and academic performance.
Finally, it presents the results of the regression analysis that examines which variables predict

academic performance.

4.1. Socio-demographic characteristics of the respondents
Out of a total population of 133 students, 127 were included in the study, resulting in a response
rate of 95.48%. In the study, 82 (64.6%) female and 45 (35.4%) male students were part of the

study. This indicates a gender imbalance in the sample, with females being more represented.

In addition, 79 (62.2%) from second year, 19 (15%) of third year, and 29 (22.8%) of fourth year
students were part of this study. The 6 (4.5%) non-response rate that the participants were not

accessible to take part in the study.

The average age of participants is 21.07 years, indicating that most individuals are in their early
twenties. The majority of participants are aged 21-23, comprising 50.4% of the sample. The 18-20
age group follows closely with 40.9%. This suggests that the sample is primarily composed of
younger students, likely in the early years of their higher education. The below table indicates the
demographic characteristics of a sample population based on three variables: age, gender, and class

year. (see Table 1).
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Table 1

Socio-demographic characteristics in frequency and percentages

Variable Category Frequency (Percentage)
Age 18-20 52 (40.9)
21-23 64 (50.4)
24-26 11 (8.7)
Gender Female 82 (64.6)
Male 45 (35.4)
Class year Second year 79 (62.2)
Third year 19 (15)
Fourth year 29 (22.8)

In addition, the minimum and maximum ages are 18 and 26. The largest group of participants, 64
(50.4%) were between aged 21-23, while 52 (40.9%) were aged 18-20, and 11 (8.6%) were aged
24-26. The standard deviation is 1.619, which suggests that the ages of participants are relatively
close to the mean, with some variation. In general, these results reflect a youthful population,

predominantly in the early twenties, with a limited age range that spans from 18 to 26 years.

On the other hand, the results of the study indicated that the majority of the respondents were
second year female students, with a total of 79 (53 female and 26 male). Fourth year students
ranked second, with a total of 29 participants (13 female and 16 male), while third year students
had the fewest participants, 19 in total (16 female and 3 male). The data shows a predominance of

females in the second and third years, while in the fourth year, the distribution is more balanced,
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with a higher proportion of males. This could suggest variations in gender enrollment patterns

across different years of education. (see Table 2).

Table 2

The Number of Male and Female Students along with their Class Year

Class Year
Third

Second year year Fourth year  Total

Gender Female 53 16 13 82
Male 26 3 16 45
Total 79 19 29 127

4.2. Level of Social Loafing, Achievement Motivation, and Academic Performance

4.2.1. Level of Social Loafing

This section presents the findings related to the first research question of the study, which examines
the level of social loafing. The data indicates the distribution of participants based on their level
of social loafing, categorized into two levels. Social loafing is defined in this context by a mean
average score that is categorized into two. The total mean was calculated, and scores greater than
average mean score were classified as "Level One,"” while scores below average mean score were

classified as "Level Two."

"Level One,"” with 76 participants (59.8%), indicates a high tendency for social loafing, meaning

these individuals exhibit behaviors consistent with reduced effort in group settings.
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On the other hand, "Level Two," comprising 51 participants (40.2%), signifies a low tendency for
social loafing, suggesting these individuals are less likely to reduce their effort when working in
groups. This distribution highlights that a majority of the participants demonstrate a higher level

of social loafing, which may impact group dynamics and overall performance. (see Table 3).

Table 3

Level of Social Loafing

Variables Category Frequency (Percentage)

Level of Social loafing Level one 76 (59.8)

(high social loafing)

Level two 51 (40.2)

(low social loafing)

4.2.2. Level of achievement motivation

Achievement Motivation was assessed through computing fourteen items which were described in
the questionnaire. The results of the data indicates that the mean score for achievement motivation
is 29.74, with a standard deviation of 11.005. The standard deviation indicates a relatively wide
spread of scores around the mean, reflecting varying degrees of motivation among individuals.
This variation may highlight differences in personal drive within the group, which could influence

their academic performance. (see Table 4).
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Table 4

Level of achievement motivation

Item Mean Std.
Achievement 29.74 11.005
motivation

4.2.3. Level of academic performance
The data on students’ academic performance indicates that the majority of respondents, 101
students (79.53%), reported their last semester GPA as "Very good" (ranging from 3.00 to 3.5). A
smaller group, 21 students (16.53%), categorized their GPA as "Good" (between 2.5 and 2.75).
Only 5 students (3.94%) achieved an "Excellent" GPA (ranging from 3.75 to 4.00). This
distribution suggests that most students are performing well academically, with a significant
concentration of students in the "Very good" category, indicating a generally positive trend in

academic achievement among the participants. (see Table 5)

Table 5

Academic performance of students

Variable/Question Category/Responses Frequency/Percentage
What is your last Good (2.5-2.75) 21(16.53%)
semester GPA? Very good (3.00-3.5) 101(79.53%)

Excellent (3.75-4.00) 5(3.94%)
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In addition to the academic performance of students, each class years’ average GPA shows that
the second year (3.33), third year (3.50), showing that students are doing better, but it drops slightly
in the fourth year (3.36). The third year has the highest academic performance, with an average
GPA of 3.50 which is higher than both the second year (3.33) and the fourth year (3.36). There is
also more variation in GPAs in the fourth year, meaning students' performance differs more as
they advance in their studies. (see table 6)

Table 6

Academic performance of students with respect to class years

N Minimum Maximum Mean Std. Deviation
Third year 79 2 4 3.33 .362
GPA
Third year 19 3 4 3.50 334
GPA
Fourth year 29 3 4 3.36 415
GPA

In addition, when students were asked about their insights about their academic performance and
whether they believe they are successful in their studies. The finding for the question "Do you
think you are successful in your studies?" includes 127 respondents. The scores range from a
minimum of 1 to a maximum of 5, indicating the use of a Likert scale for responses. The mean
score of 3.13 suggests that, on average, students feel moderately successful in their studies, leaning
slightly towards a neutral perception of success. The standard deviation of 0.992 indicates a

moderate level of variability in responses, implying that while some students may feel quite
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successful, others may have a less positive view of their academic performance. Overall, the

finding indicates a mixed view of academic success among the students examined. (see Table 7)

Table 7

Reflection of student’s academic performance

N Minimum Maximum Mean Std. Deviation

9. Do you think you 127 1 5 3.13 992
are successful in

your studies?

Valid N (listwise) 127

4.2.4. Summary of level of social loafing, achievement motivation, and academic
performance with respect to gender differences

The findings shows that the means and standard deviations of three variables: Social Loafing (SL),

Academic Performance (AP), and Achievement Motivation (AM) categorized by gender. For

Social Loafing, females have a higher mean score of approximately 28.84 with a standard

deviation of about 2.99, indicating less variability in responses compared to males, who have a

mean of 25.51 and a standard deviation of 5.84. This suggests that female students exhibit higher

levels of social loafing than male students.

In terms of Academic Performance, females also have a slightly higher mean of 6.61 (SD =1.06)
compared to males at 6.28 (SD = 1.26). Both groups show a relatively close mean, indicating that

academic performance is similar across genders, with females performing marginally better. For
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Achievement Motivation, females have a mean score of 30.22 (SD = 3.30), which is higher than
the male mean of 28.91 (SD = 4.03). This indicates that female students tend to have higher

achievement motivation than their male counterparts.

In general, the data suggests that while females score higher in social loafing and achievement
motivation, academic performance is relatively similar between genders, with females showing a
slight advantage. The standard deviations indicate varying levels of response consistency within

each gender for the different variables. (see Table 8).
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Table 8

Level of social loafing, achievement motivation, and academic performance with respect to gender

Gender Mean Std. N

SL Female 28.8415 2.99576 82

Male 25.5111 5.83727 45

Total 27.6614 4.49730 127

AP Female 6.6062 1.05616 82

Male 6.2787 1.25683 45

Total 6.4902 1.13730 127

AM  Female 30.2195 3.30366 82

Male 28.9111 4.03295 45

Total 29.7559 3.61811 127

On the other hand, for females, out of a total of 82 participants, 58 (70.7%) fall into Level One
(high social loafing), while 24 (29.3%) fall into Level Two (low social loafing). Within the context
of social loafing levels, females represent 76.3% of those exhibiting high social loafing and 47.1%

of those in the lower level, indicating a significant tendency for females to show higher levels of
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social loafing overall. In terms of the total population, females account for 64.6% of all

participants, with 45.7% exhibiting high social loafing and 18.9% exhibiting low social loafing.

For males, of the 45 individuals, 18 (40.0%) are in Level One and 27 (60.0%) are in Level Two.
In this case, males account for 23.7% of those in high social loafing and 52.9% in low social
loafing. Thus, males exhibit a lower overall tendency towards social loafing compared to females,
with only 14.2% of the total population being high social loafers and 21.3% in the low loafing

category.

In general, the total counts show that 76 individuals (59.8%) are categorized as high social loafers
(Level One) and 51 (40.2%) as low social loafers (Level Two). This indicates a prevalent issue of
social loafing within the group, particularly among females, who contribute disproportionately to

the higher loafing levels. (see Table 9)



Table 9

Percentage of social loafing with respect to gender
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Social loafing level

1 2 Total

GENDER  female Count 58 24 82

% within GENDER 70.7% 29.3% 100.0%

% within social loafing 76.3% 47.1% 64.6%

% of Total 45.7% 18.9% 64.6%

male Count 18 27 45

% within GENDER 40.0% 60.0% 100.0%

% within Social loafing 23.7% 52.9% 35.4%

% of Total 14.2% 21.3% 35.4%
Total Count 76 51 127

% within GENDER 59.8% 40.2% 100.0%

% within Social loafing 100.0% 100.0% 100.0%

% of Total 59.8% 40.2% 100.0%
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On the other hand, the findings of this study indicates that "In my team/group, | was not important”
received a mean score of 3.83, suggesting that a significant majority (over 59%) disagreed with
this sentiment, indicating a general sense of importance among team members. Regarding their
effort and contribution within the group, "In my team, | tried as hard as | could” (4.03) and "In a
team, given my abilities, I did the best | could™ (3.97), reflect a strong commitment to effort, with

over 50% of respondents agreeing or strongly agreeing. (see Table 10).

Table 10

Social Loafing Tendencies Among Team Members

Items/ Strongly  Disagre Neutral Agree Strongly Mean  SD
Behaviour Disagree e (%) (%) (%) Agree
(%) (%)

In my 5(3.9) 9(7.1) 13(10.2)  76(59.8) 24(18.9) 3.83 952
team/group, | was
not important.
In my team, | 5(3.9) 6(4.7) 10(7.9)  65(51.2) 41(32.3) 403 975
tried as hard as |
could
In my team, | 2(1.6) 20(15.7) 8(6.3) 69 (54.3) 28 (22.0) 3.8 1.011

contributed less

than I should
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In my team, | 3(2.4)
actively

participated in the
discussion and
contributed ideas.

In my team, it 7(5.5)
was okay even if

| did not do my

share.

In ateam, itdoes 2(1.6)
not matter

whether or not |

try my best.

In a team, given 1(0.8)
my abilities, | did

the best | could.

13(10.2) 14(11.0)

6(47)  9(7.1)

7(55)  8(6.3)

13(10.2) 12(9.4)

60(47.2)

57(44.9)

71(55.9)

64(50.4)

37(29.1)

48(37.8)

39 (30.7)

37(29.1)

3.91 1.011
4.05 1.068
4.09 .855
3.97 934

On the other hand, respondents’ participation related questions "In my team, I actively participated

in the discussion and contributed ideas” produced a mean score of 3.91, suggesting active

engagement among team members, although participation varies. The attitude towards

responsibility also indicates that "In my team, it was okay even if I did not do my share" received

a mean score of 4.05, indicating that a significant number of respondents feel comfortable with

varying levels of contribution, which may reflect a more relaxed team culture.
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Regarding the Achievement Motivation response, the majority of the participants (60.6%)
prioritize comfort over moving forward, indicating a tendency to avoid challenges. The results also
indicate that there is equal distribution regarding satisfaction with being better than others (51.2%)

neutral, suggesting ambivalence about competition in studies. (See Table 11)

Table 11

Responses to Items Assessing Achievement Motivation

Items Responses

No (%) Neutral Yes (%)
(%)
Is staying comfortable more important to you than 22 (17.3) 28 (22.0) 77(60.6)
moving forward?
Are you satisfied with being better than other 31(24.4) 65(51.2) 31(24.4)

people in your studies?

Do you want to improve the way you study in your 4(3.1) 30(23.6) 93(73.2)
school?

Do you have trouble making friends at school? 61(48.0) 26 (20.5) 40(31.5)
Do you become restless when you feel like you are  15(11.8) 9(7.1) 103(81.1)

wasting time?

Do you always work hard to be among the best 15 (11.8) 37(29.1)
75 (59.1)

people around you? (School, etc...)
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Would you rather work with someone who
supports you than with a difficult but highly
competent partner?

Do you have a habit of planning a task before
doing it?

Is it important for you to continue life in a normal
way?

Are you an over-planner (a person who desires
more)?

Do you tend to read other people's successes
instead of doing the work of making yourself
successful?

Do you consider yourself lazy?

Do days go by without you doing something you
had planned to do earlier?

Do you tend to accept life as it comes without

much planning?

74 (58.3)

39 (30.7)

70 (55.1)

54(42.5)

26(20.5)

32(25.2)

94(74.0)

46(36.2)

19 (15.0)

23(18.1)

23 (18.1)

20(15.7)

28(22.0)

32(25.2)

16(12.6)

33(26.0)

34 (26.8)

65 (51.2)

34 (26.8)

53(41.7)

73(57.5)

63(49.6)

17(13.4)

48 (37.8)

In general, the result indicates that there is a difference of motivations, social challenges, and

planning behaviors among students, with a notable desire for improvement and a strong inclination

towards productivity.
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At last, to understand the significance of the variables t-test is conducted (see Table 12). The
independent samples t-test results indicate a significant difference in scores between female and
male students. Levene's Test for Equality of Variances showed a significant result (F = 24.036, p

<.001), indicating that the assumption of equal variances was violated.

For the t-test for Equality of Means, the t-value was 4.254 with 125 degrees of freedom, and the
two-tailed p-value was .000. The mean score for females (M = 4.1202) was significantly higher
than that for males (M = 3.6444), with a mean difference of .47576. The standard error of the
difference was .11184, and the 95% confidence interval for the mean difference ranged from

25441 t0 .69712. (see Table 12)

Table 12

T-test results

Std. Error
GENDER N Mean Std. Deviation Mean
SL female 82 41202  .42797 .04726
male 45 3.6444  .83390 12431

These findings suggest that there is a statistically significant difference in the measured variable

based on gender, with females scoring higher than males.
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4.3. ANOVA (Analysis of Variance) Results

In this analysis, ANOVA is conducted to assess the differences in means among groups regarding
key variables Social Loafing (SL), Achievement Motivation (AM), and Academic Performance
(AP) to determine whether any of these groups exhibit statistically significant differences, which

can inform our understanding of how social loafing influences academic outcomes. (see Table 13)

Table 13

Analysis of Variance (ANOVA) Results

Sum of Mean
Squares df Square F Sig.
SL Between 6.577 1 6.577  18.095 .000
Groups
Within Groups 45.432 125 .363
Total 52.009 126
AP Between 1.531 1 1.531 1.563 214
Groups
Within Groups 122.453 125 .980
Total 123.984 126
AM Between 49.740 1 49.740 3.887 .051
Groups
Within Groups 1599.693 125 12.798

Total 1649.433 126
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The ANOVA results reveal that for Social Loafing (SL), the between-groups sum of squares is
6.577 with an F-value of 18.095 and a statistically significant p-value of .000, indicating significant
differences in SL levels across groups; for Academic Performance (AP), the between-groups sum
of squares is 1.531 with an F-value of 1.563 and a non-significant p-value of .214, suggesting no
meaningful differences in AP among groups; and for Achievement Motivation (AM), the between-
groups sum of squares is 49.740 with an F-value of 3.887 and a marginally significant p-value of

.051, indicating potential differences in AM levels that warrant further exploration.

4.4. Tests of Between-Subjects Effects

The Tests of Between-Subjects Effects for the dependent variable, Academic Performance (AP),
indicate that the corrected model explains a significant portion of the variance in AP, with a Type
Il Sum of Squares of 14.822 and a significance level of 0.045. The intercept is highly significant,
demonstrating that the overall mean AP is significantly different from zero. However, neither
Social Loafing (SL) nor Achievement Motivation (AM) shows a statistically significant effect on
AP, with significance levels of 0.261 and 0.547, respectively. In contrast, the interaction between
SL and AM reveals a significant effect on AP, with a Type Il Sum of Squares of 10.104 and a
significance level of 0.027. Overall, while the model has strong explanatory power (R Squared =
0.847), it is the interaction effect that significantly impacts academic performance, whereas SL

and AM alone do not. (see Table 14)
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Table 14

Tests of Between-Subjects Effects

Type 111 Sum of Partial Eta
Source Squares Df Mean Square F Sig. Squared
Corrected Model 14.8222 96 154 1.728 .045 847
Intercept 663.722 1 663.722 7426.307 .000 .996
SL 2.297 20 115 1.285 261 461
AM 1.330 16 .083 .930 547 332
SL* AM 10.104 59 71 1.916 .027 .790
Error 2.681 30 .089
Total 1454.846 127
Corrected Total  17.503 126

a. R Squared = .847 (Adjusted R Squared = .357)

4.5. Relationship between social loafing, achievement motivation, and academic
performance
The correlation matrix presents the relationships between three variables: Social Loafing (SL),

Academic Performance (AP), and Achievement Motivation (AM) based on a sample of 127
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participants. Social Loafing (SL) and Academic Performance (AP): The Pearson correlation
coefficient is 0.143, indicating a weak positive relationship between social loafing and academic
performance. However, the significance value (p = 0.109) is above the conventional threshold of

0.05, suggesting that this correlation is not statistically significant.

When we see Social Loafing (SL) and Achievement Motivation (AM), The correlation here is
0.243, with a significance value of 0.006. This indicates a moderate positive relationship between
social loafing and achievement motivation, and the correlation is statistically significant at the 0.01

level.

On the other hand, it shows the Academic Performance (AP) and Achievement Motivation (AM)
of the Pearson correlation is 0.169, with a significance value of 0.058. This indicates a weak
positive relationship between academic performance and achievement motivation, but it is not

statistically significant at the 0.05 level.

In general, the most substantial finding is the significant positive correlation between social loafing
and achievement motivation. This finding indicates that higher levels of achievement motivation
may be associated with increased social loafing behavior among the participants. The other
correlations, while positive, do not reach statistical significance, indicating that the relationships

may not be strong enough to draw firm conclusions. (see Table 15)



Table 15
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Correlation between social loafing, achievement motivation, and academic performance

SL AP AMT

SL Pearson Correlation 1 143 243"

Sig. (2-tailed) 109 006

N 127 127 127
AP Pearson Correlation 143 1 169

Sig. (2-tailed) 109 058

N 127 127 127
AM Pearson Correlation 243" .169 1

Sig. (2-tailed) .006 058

N 127 127 127

**_Correlation is significant at the 0.01 level (2-tailed).
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4.6. The extent to which social loafing and achievement motivation predict academic
performance

To gain further understandings following the relationships, regression analysis is conducted to
understand the dynamics among these variables more comprehensively. Therefore, the regression
analysis indicates that Social Loafing (SL) has a weak positive correlation with the dependent
variable Academic Performance (AP), represented by an R value of 0.143. This explains
approximately 2% of the variance, as shown by the R Square of 0.020, with an adjusted R Square
of 0.013, confirming the limited explanatory power of SL. The standard error of the estimate is
0.37037, indicating a relatively high average distance of observed values from the regression line.
Overall, these results suggest that Social Loafing is not a strong predictor of the outcome, academic

performance. (see Table 16).

Table 16

Regression on social loafing and academic performance

Adjusted R Std. Error of

Model R R Square  Square the Estimate

1 1432 .020 .013 .37037

a. Predictors: (Constant), SL

In addition, a coefficients table presents the results of the regression analysis with Academic
Performance (AP) as the dependent variable and Social Loafing (SL) as the independent variable.

The constant term is 3.037, indicating the predicted value of AP when SL is zero. The associated
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standard error of the constant is 0.206, which reflects the variability in this estimate. The t-value
for the constant is 14.772, with a significance level (Sig.) of 0.000, indicating that the constant is
statistically significant. For SL, the unstandardized coefficient (B) is 0.083, suggesting that for
each one-unit increase in SL, AP is expected to increase by 0.083 units, holding all else constant.
The standard error for this coefficient is 0.051, indicating some variability in the estimate. The
standardized coefficient (B) is 0.143, reflecting the relative strength of the relationship between
SL and AP when considering different scales of measurement. The t-value for SL is 1.613, with a
significance level of 0.109, which is above the conventional threshold of 0.05, indicating that the
relationship is not statistically significant. In general, while there is a positive association between
Social Loafing and Academic Performance, the effect is not statistically significant, suggesting

that SL may not be a strong predictor of AP in this state. (see Table 17).

Table 17

Coefficients regression analysis

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error  Beta T Sig.
1 (Constant) 3.037 .206 14.772  .000
SL .083 .051 143 1.613 109

a. Dependent Variable: AP
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4.6. Multivariate regression analysis

The results of multivariate regression analysis reveal that the R value of 0.210 indicates a weak
positive correlation between the predictors Achievement Motivation (AM), Gender, and Social
Loafing (SL) and Academic Performance (AP). The R Square value of 0.044 suggests that only
4.4% of the variance in AP is explained by these predictors, indicating a limited contribution to
understanding AP. The Adjusted R Square value of 0.021 reinforces this, highlighting that other
factors likely play a significant role. The Standard Error of the Estimate is 0.36883, reflecting the
average deviation of observed AP values from predicted values. Overall, the results suggest that
the current model does not effectively predict AP, pointing to the need for additional variables or

a different analytical approach. (see Table 18)
Table 18

Model summary of multivariate regression

Adjusted RStd. Error of the
Model R R Square Square Estimate
1 2102 .044 021 .36883

a. Predictors: (Constant), AM, GENDER, SL

In addition, the Coefficients table indicates that the constant term is 2.833, which represents the
predicted value of Academic Performance (AP) when all predictors are zero. The unstandardized
coefficient for Social Loafing (SL) is 0.049, suggesting a slight positive relationship with AP, but

this is not statistically significant (p = 0.384). Gender shows a negative coefficient of -0.057, also
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not statistically significant (p = 0.443). Achievement Motivation (AM) has a coefficient of 0.014,

indicating a minimal positive influence on AP, with a significance level of 0.140 (see Table 19)

Table 19

Coefficients multivariate regression analysis

Coefficients?

Unstandardized Standardized
Coefficients Coefficients
Model B Std. Error Beta t Sig.
1 (Constant) 2.833 .365 7.753 .000
SL .049 .056 .084 873 384
GENDER -.057 074 -.073 -.769 443
AM .014 .009 136 1.485 140

a. Dependent Variable: AP

As a result of Multivariate Regression analysis, Achievement Motivation (AM), Social Loafing
(SL) or Gender do not significantly predict Academic Performance (AP). The result suggests that
further investigation with different variables may be necessary to better understand the factors

affecting academic performance.
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CHAPTER FIVE
DISCUSSION

In this chapter, we discuss the major findings of the present study considering the main topics of
the research questions and the existing review of literature. The discussion section is organized by
examining the results of socio-demographic characteristics, levels of social loafing, analysis of
potential gender differences related to social loafing, achievement motivation, and academic
performance, and exploration of the correlations between social loafing, achievement motivation,

and academic performance.

5.1. Socio-demographic characteristics

A total of 127 participants were included in the study, producing a high response rate of 95.48%.
The sample comprised 82 female students (64.6%) and 45 male students (35.4%), highlighting a
gender imbalance with a greater representation of females. Participants included 79 second-year
students (62.2%), 19 third-year students (15%), and 29 fourth-year students (22.8%). The average
age of participants was 21.07 years, with most (50.4%) aged between 21 and 23, followed closely
by those aged 18-20 (40.9%). The minimum and maximum ages recorded were 18 and 26,
respectively. Particularly, the majority of respondents were second-year female students, 79

participants (53 female and 26 male).

5.2. Levels of Social Loafing. Achievement motivation, and Academic Performance
The findings of this study indicate that 59.8% of Psychology students at Addis Ababa University
exhibit high levels of social loafing. This result aligns with previous research conducted at Meda

Walabu University, which also identified significant social loafing among second- and third-year
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students (Zenebe, 2020). However, this contradicts the findings of Tapiz et al. (2023), who

reported that social loafing was less observed among undergraduate students.

This contradiction may stem from differences in educational contexts, group dynamics, or task
structures. The environment at Addis Ababa University may lack the motivation or other factor
that could mitigate social loafing, whereas the conditions in the study by Tapiz et al. might have
fostered a more engaged and responsible student response. Understanding these variations is
essential for addressing social loafing effectively in diverse educational settings. Further research

is needed to identify the specific factors influencing social loafing across different institutions.

As indicated in the study result, the responses showed that 44.9% and 37.8% agreed and strongly
agreed to the question “In my team, it was okay even if I did not do my share”. In addition, 55.9%
and 30.7% of the participants similarly agreed to the question “In a team, it does not matter whether
or not I try my best”. This result gives us insights that students individual contribution in a group
work even not doing their share of work is a common experience. A similar study conducted by
Tiongco (2018), indicated that social loafing is a common issue experienced in groups. The study
indicated that even if group work is one of the opportunities to help students enhance their skills
and capabilities, it also brings social loafing and free riding. In this study, it has been indicated that

one of the challenges of group work from the student’s viewpoint was social loafing.

In general, among the participants, 76 individuals (59.8%) exhibited a high tendency for social
loafing, indicating behaviors consistent with reduced effort in group settings. This finding suggests
that female students demonstrate higher levels of social loafing compared to their male

counterparts.
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On the other hand, the results of the data indicate that the mean score for achievement motivation
is 29.74, with a standard deviation of 11.005. This suggests that, on average, participants exhibit a
moderate level of achievement motivation. Additionally, the results reveal a varying degree of
motivation among individuals, which may highlight differences in personal drive within the group.

Such variation could significantly influence their academic performance.

In addition, students' academic performance indicates that the majority of respondents, 101
students (79.53%), reported their last semester GPA as "Very good.” This distribution suggests
that most students are performing well academically, with a significant concentration of high
achievers. Notably, third-year students demonstrate the highest academic performance, with an
average GPA of 3.50. Additionally, there is more variation in GPAs among fourth-year students,
indicating that performance differences increase as students advance in their studies. Regarding
their perceptions of academic performance (GPA), the results suggest that, on average, students
feel moderately successful, leaning slightly towards a neutral view of success. Overall, there is a
moderate level of variability in responses, implying that while some students feel quite successful,

others may have a less positive perception of their academic performance.

In general, the data suggests that females score higher in both social loafing and achievement
motivation. Both groups exhibit relatively close mean scores, indicating similar academic
performance across genders, with females performing marginally better. For achievement
motivation, females have a mean score of 30.22 (SD = 3.30), which is higher than the male mean
of 28.91 (SD = 4.03). This indicates that female students tend to have higher achievement
motivation than their male counterparts. Overall, the total counts reveal that 76 individuals (59.8%)
are categorized as high social loafers, highlighting a prevalent issue of social loafing within the

group, particularly among females.
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5.2. Gender differences in social loafing, achievement motivation and academic
performance

The research results indicate that there are gender differences in the levels of social loafing.
Females represent 76.3% of those exhibiting high social loafing and 47.1% of those in the lower
category, indicating a significant tendency for females to show higher levels of social loafing
overall. In contrast, males exhibit a lower overall tendency toward social loafing compared to
females, with only 14.2% of the total population being high social loafers and 21.3% in the low

loafing category.

Several studies have indicated findings that contradict this result, suggesting that women have
lower tendencies for social loafing. One such study demonstrated that social loafing is more likely
to be exhibited by men than by women. This study attributes the observed gender differences to
genetic and evolutionary characteristics, suggesting that men tend to be more individualistic while
women tend to be more relational, reflecting their respective cultural values (Tsaw et al., 2011).
In contrast, other research has found that women tend to express less social loafing than men across
different cultures. For instance, a study conducted in Japan using Max Ringelmann’s rope-pulling
experiment showed that men had a higher loafing tendency than women (Kugihara, 1999).
On a different note, Stratilat and Semechkin (2013) conducted a study to investigate potential
gender differences in social loafing using empirical research in Russia. The results indicated that
gender differences in social loafing cannot conclusively be determined due to limited studies,
contradictory results, and potential bias from gender stereotypes. When studies indicated higher
social loafing behavior among males, it was concluded that this may be influenced by stereotypes.
Additionally, studies by Tosuntas (2020) indicated no significant difference between gender and

levels of social loafing.
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The study employed ANOVA to assess differences in means among groups regarding key
variables: Social Loafing (SL), Achievement Motivation (AM), and Academic Performance (AP).
The results indicated no meaningful differences in AP among groups. However, another study
aimed at understanding the relationship between achievement motivation and gender revealed that
gender differences in achievement motivation still exist (Meece, Glienke, and Burg, 2006). For
Academic Performance (AP), the between-groups sum of squares is 1.531 with an F-value of 1.563
and a non-significant p-value of .214, suggesting no meaningful differences in AP among groups.
For Achievement Motivation (AM), the between-groups sum of squares is 49.740 with an F-value
of 3.887 and a marginally significant p-value of .051, indicating potential differences in AM levels
that warrant further exploration. When comparing potential gender differences related to
achievement motivation and academic performance in this study, the results indicated no
significant differences. A study in Turkey supports this finding, showing that the relationship
between academic motivation and gender has a low significance level (Turhan, 2020). In contrast,
another study reveals that women tend to be more motivated in relation to academic performance

than men (Kus$nierz et al., 2020).

Similarly, GPA was positively related to conscientiousness and intellect in men.
For Social Loafing (SL), the between-groups sum of squares is 6.577 with an F-value of 18.095
and a statistically significant p-value of .000, indicating significant differences in SL levels across
groups. As a student researcher, the assessment of gender differences related to the level of social
loafing behavior indicated that females are more likely to be social loafers, which could be
attributed to the higher sample size of female participants. The study included a total of 127
participants, with 82 female and 45 males, suggesting that the variance in sample size may

contribute to the higher level of social loafing among female participants.



69

Academic Performance (AP) indicates that the corrected framework explains a significant portion
of the variance in AP. The intercept is highly significant, demonstrating that the overall mean AP
is significantly different from zero. However, neither Social Loafing (SL) nor Achievement
Motivation (AM) shows a statistically significant effect on AP, with significance levels of 0.261
and 0.547, respectively. In contrast, the interaction between SL and AM reveals a significant effect
on AP, with a Type Il Sum of Squares of 10.104 and a significance level of 0.027. Overall, while
the framework has strong explanatory power (R Squared = 0.847), it is the interaction effect that
significantly impacts academic performance, whereas SL and AM alone do not. Another study
showed that women tend to possess a stronger academic ethic and achieve higher GPAs compared
to men (Rahafar et al., 2016, cited by Chee et al., 2005). Similarly, a study in Saudi Arabia on
General Academic Ability (GAA) across gender reveals that female students outperform their male
counterparts in almost every aspect of academic life (Tsaousis & Alghamdi, 2022). This indicates

that women have higher academic performance than men according to the research findings.

5.3. The relationship between achievement motivation and academic performance with
students’ level of social loafing behavior

In this study, there is a significant relationship between students’ levels of social loafing and
achievement motivation. However, no relationship was found between social loafing behavior and
academic performance, nor between achievement motivation and academic performance. This
aligns with findings from Eliana and Novliadi (2023), which suggest that low achievement
motivation is associated with a high tendency for social loafing. The results indicate that a high
tendency for social loafing is influenced by achievement motivation and contributes to lower

academic performance.
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Supporting this, Novliadi and Eliana (2017) demonstrated that achievement motivation training
can reduce social loafing tendencies, positively impacting students’ academic performance.
Conversely, Zhang and Tu (2023) found that students’ achievement motivation negatively affects
their social loafing, suggesting that higher achievement motivation may reduce social loafing

behavior in group tasks.

Further reinforcing this idea, Hart et al. (2004) noted that individuals with low achievement
motivation tend to exert less effort in collective tasks, as they can hide within the group without

accountability. This highlights the importance of personal motivation in collaborative settings.

In line with Khalil's insights (2014), our Ethiopian proverb, "&c .20c A7%04 fac,” well captures
the essence of teamwork and its pivotal role in achieving collective success. Just like Khalil's
exploration, this proverb vividly illustrates the power of collaboration within groups, highlighting
how individual efforts, when combined harmoniously, propel the entire team towards success as
it emphasizes how individual efforts, when harmonized, can drive the entire team towards success,

resonating with the challenge of mitigating social loafing.

On a different note, Bercena (2022) found no correlation between achievement motivation and
academic achievement, which is consistent with the results of this study. The Pearson correlation
coefficient between social loafing and academic performance is 0.143, indicating a weak positive
relationship. However, the significance value (p = 0.109) exceeds the conventional threshold of

0.05, suggesting that this correlation is not statistically significant.

In contrast, the correlation between social loafing and achievement motivation is 0.243, with a
significance value of 0.006, indicating a moderate positive relationship that is statistically

significant at the 0.01 level. This suggests that as achievement motivation increases, social loafing
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also tends to increase, indicating a potential link between higher levels of achievement motivation

and increased social loafing behavior among participants.

The other correlations, while positive, do not reach statistical significance, implying that these
relationships may not be robust enough to draw firm conclusions. At last, the correlation between
academic performance (AP) and achievement motivation (AM) is 0.169, with a significance value
of 0.058. This indicates a weak positive relationship between academic performance and

achievement motivation, but it is not statistically significant at the 0.05 level.

5.4. The extent to which social loafing and achievement motivation predict academic
performance
The regression analysis indicates that Social Loafing (SL) has a weak positive correlation with

Academic Performance (AP), represented by an R value of 0.143. Overall, the results suggest that
Social Loafing is not a strong predictor of academic performance. Although there is a positive
association between SL and AP, the effect is not statistically significant, indicating that SL may

not effectively predict AP in this context.

Furthermore, the multivariate regression analysis reveals an R value of 0.210, indicating a weak
positive correlation between the predictors: Achievement Motivation (AM), Gender, and Social
Loafing and Academic Performance. This suggests that the current model does not adequately

predict AP, highlighting the need for additional variables or alternative analytical approaches.

Specifically, the unstandardized coefficient for Social Loafing (SL) is 0.049, suggesting a slight
positive relationship with AP; however, this is not statistically significant (p = 0.384). Gender has
a negative coefficient of -0.057, which is also not statistically significant (p = 0.443). Achievement
Motivation (AM) presents a coefficient of 0.014, indicating a minimal positive influence on AP,

with a significance level of 0.140.



72

In conclusion, none of the predictors significantly impact academic performance. Studies that
support these findings, such as Liu et al. (2024), indicate that social loafing has little effect on
performance. On the contrary, other research Tosuntas (2020), Zahra et al. (2015), and Zenebe
(2022), argues that achievement motivation significantly influences academic outcomes. These
contrasting views highlight the complexity of the factors affecting academic performance and

suggest that further investigation with different variables may be necessary.
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CHAPTER SIX
CONCLUSIONS AND RECOMMENDATIONS

This study chapter draws conclusions from the results of this research, existing relationship
between social loafing, achievement motivation, and academic performance among Addis Ababa

University students.

6.1. Conclusions

This study finding showed that social loafing exists among Addis Ababa University students.
Based on the results of the data, 59.8% more than half of the study participants were categorized
in level one as exhibiting “high social loafing behavior.” This shows that, like any other studies
conducted in university or college institutions, social loafing exists among students.

Regarding gender differences, the results identified that female students exhibit social loafing
behavior more than their male classmates. Of the total level of social loafing assessment, 64.6%
were female and 35.4% were male. According to the student researcher, this variance may be
influenced by the larger sample size of female students when gathering the data. However, when
this study compared gender with achievement motivation and academic performance, it found no
significant differences in this context.

Another assessment in this study was to check the correlation between achievement motivation
and academic performance related to social loafing behavior. It was found that there is a significant
relationship between social loafing and achievement motivation. This means that if individuals
have high achievement motivation, social loafing behavior will become low, and vice versa.

However, the study found that there was no correlation between students’ social loafing behavior
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and academic performance. Similarly, students’ achievement motivation and academic
performance also showed no correlation.

As none of the predictors significantly impact academic performance, the complexity of the factors
affecting academic performance suggests that further investigation with different variables may be

necessary.

6.2. Recommendations

The student researcher provides the following recommendations based on the findings of the study.
First, it is important to promote awareness among students about the negative impacts of social
loafing on both group dynamics and academic performance. These awareness activities could be
done using different platforms such as Workshops, seminars, etc... to educate students on the

importance of individual contributions and the benefits of teamwork.

Second, the student researcher recommends that further studies should be conducted in the area of
social loafing, especially in higher education institutions, to understand the levels of social loafing.
It is also essential to design intervention that includes various stakeholders, such as teachers,
policymakers, and students, to support solutions aimed at mitigating this problem. While social
loafing behavior is common in group work, it is important to prevent the issue from occurring.
Therefore, a properly designed solution for students’ group assignments is crucial, with both

instructors and students playing their roles to overcome social loafing.

Third, to effectively mitigate social loafing in group contexts, it is recommended that instructors
implement strategies that encourage individual accountability and foster collaboration. One
effective approach is to assign students to groups randomly, as this reduces the probability of social

loafing; when students do not have established relationships with their group mates, they are more
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likely to contribute actively to the group's success. Additionally, instructors should establish
mechanisms to monitor individual contributions within group projects. This could include asking
questions about the group project randomly so students could contribute from the begging to the
end of the project. In addition, regular progress checks, peer evaluations, or self-assessments,
would allow for recognition of each member's efforts. By incorporating these strategies, educators
can enhance participation and motivation among students, ultimately leading to more effective and

productive group work.

Fourth, the student researcher recommends that strategists identify ways to increase students'
achievement motivation, as it contributes to lower social loafing behavior. Since the study showed
a correlation between social loafing behavior and achievement motivation, it is advisable to

enhance students' achievement motivation alongside directly addressing the issue of social loafing.

Lastly, further studies should be conducted on social loafing related to other demographic
characteristics, such as cultural contexts, individual factors, and other influences, to understand
levels of social loafing from different angles. This study examined the relationship between
gender, social loafing, achievement motivation, and academic performance. However, additional
variables could be explored, including personality traits, economic status, and parenting.
Moreover, it is important to conduct comparative studies on social loafing behavior across
different types of institutions, such as government and private contexts, to examine correlations or
differences. As none of the predictors significantly impact academic performance, the complexity
of the factors affecting academic performance suggests that further investigation with different

variables may be necessary.
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Limitations

This study on the relationship between social loafing, achievement motivation, and academic
achievement among Addis Ababa University students has several limitations that should be
acknowledged.

First, the study relied on a sample size of 127 participants, which, while sufficient for preliminary
analysis, may limit the generalizability of the findings to the broader population of students in
higher education institutions in Ethiopia. A larger and more diverse sample size, including
participants from different faculties and universities, would provide a more comprehensive

understanding of these relationships.

Second, the study focused primarily on psychology students, which may not fully capture the
experiences of students in other disciplines. Future research could benefit from including a variety
of fields of study to explore whether social loafing and achievement motivation vary across

different academic contexts.

Additionally, the study did not consider other potentially influential variables, which could further
explain the dynamics of social loafing and achievement motivation. Furthermore, comparing the
experiences of students in government institutions with those in private institutions was not
included in this study. Such comparisons could reveal important differences in social loafing
behaviors and achievement motivation based on institutional context, which may be influenced by
varying educational cultures, resources, and student demographics. In summary, while this study
contributes valuable insights into the issues of social loafing and achievement motivation among
students, addressing these limitations in future research will enhance our understanding of these

complex dynamics.



77

References
Acquah, A. (2017). Implications of the achievement motivation theory for school management in
Ghana: A literature review. Research on Humanities and Social Sciences, 7(5), 10-15.

Addis Ababa University (2024). https://www.aau.edu.et/aau-at-a-glance/

Addis Ababa University Press. (2020). A ten-year strategic plan (2020-2030/2013-2022).

Afzal, H., Alj, L., Aslam Khan, M., & Hamid, K. (2010). A study of university students’ motivation
and its relationship with their academic performance. Available at SSRN 2899435.

Al-Masri, A. (2018). Al-Masri, A. (2018). The effect of group work on students' achievement.
Multi-Knowledge Electronic Comprehensive Journal for Education and Science
Publications (MECSJ), 8(5), 1-18.

Ansary, K. (2023). Study on achievement motivation and academic achievement of the higher
secondary school students. The Social science Review A Multidisciplinary Journal, 1(1),
1-10.

Bandura, A. (2009). Social cognitive theory goes global. The psychologist.

Barcena, M. C. (2022). Study of Achievement motivation in relation to academic achievement in
the context of basic education. World Journal on Education and Humanities Research,
1(3), 55-63.

Berhanu, K. Z. (2023). Reducing Social Loafing in Teamwork among University Students:
Experiences of Reflective Teaching. The International Journal of Assessment and
Evaluation, 30(2), 69-87. https://doi.org/10.18848/2327-7920/cgp/v30i02/69-87

Beulahbel Bency, P. B. (2019). Achievement Motivation and Achievement of Higher Secondary
Students of Kanyakumari District. Shanlax International Journal of Education, 7(4), 56-

62.


https://www.aau.edu.et/aau-at-a-glance/

78

Beulahbel Bency, P. B. (2019). Achievement Motivation and Achievement of Higher Secondary
Students of Kanyakumari District. Shanlax International Journal of Education, 7(4), 56-
62.

Bezen, S., & Demirkasimoglu, N. (2022). Do Gender and Department Make a Difference in
Achievement Goal Orientations of Turkish Prospective Teachers: A Study Among Fourth-
Grade University Students. In Dispositional Development and Assessment in Teacher
Preparation Programs (pp. 186-208). 1GI Global.

Chen, C., Bian, F., & Zhu, Y. (2023). The relationship between social support and academic
engagement among university students: the chain mediating effects of life satisfaction and
academic motivation. BMC Public Health, 23(1). https://doi.org/10.1186/s12889-023-
17301-3

Chetri, S. (2014). Achievement motivation of adolescents and its relationship with academic
achievement. International Journal of Humanities and Social Science Invention, 3(6), 8-
15.

Cicekdagi, H. I., Akgemci, A., & limaz, A. (2018). Relationship between social loafing behaviors
on organizational culture: an evaluation on search and rescue employees. International
journal of Social Sciences, 7(1), 34-48.

Deleau, J. (2017). Social loafing construct validity in higher education: how well do three measures
of social loafing stand up to scrutiny?.

Eliana, R., & Novliadi, F. (2020). Motivation and Social Loafing Tendency as Determinant of
Academic Achievement. Scite Press, 7, 1720-1723.

Erlinda, R. (2016). Achievement motivation and academic achievement differences of english

students. Ta'dib, 18(1), 57-66.



79

Feichtner, S. B., & Davis, E. A. (1984). Why Some Groups Fail: a Survey of Students’ Experiences
with Learning Groups. Organizational Behavior Teaching Review, 9(4), 58-73.
https://doi.org/10.1177/105256298400900409

Ferry, N., & Eliana, R. (2017, December). Impact of Peer Evaluation in Reducing Social Loafing
Tendency Among Students. In 2nd International Conference on Social and Political
Development (ICOSOP 2017) (pp. 221-224). Atlantis Press.

Firouzjaeian, A. A., & Sharifi, P. (2017). Analysis of academic loafing as social loafing among
students of Mazandaran University. Journal of Applied Sociology, 28(4), 53-70.

Forsyth, D. (2009). Group dynamics In: New York: Wadsworth, Chapter 10. DOI: https://doi.
0rg/10.4135/9781412958479(248).

Forsyth, D. R., & Diederich, L. T. (2014). Group dynamics and development (pp. 34-45).
Handbook of group counseling and psychotherapy.

GabrenyaJr, W. K., Wang, Y. E., & Latané, B. (1985). Social loafing on an optimizing task: Cross-
cultural differences among Chinese and Americans. Journal of Cross-Cultural
Psychology, 16(2), 223-242.

Gilav, A., & Shooriabi, M. (2016). Investigating the Relationship between Mental Health and
Academic Achievement of Dental Students of Ahvaz Jundishapur University of Medical
Sciences. International Journal of Medical Research & Health Sciences, 5(7), 328-333.
https://www.ijmrhs.com/abstract/investigating-the-relationship-between-mental-health-
and-academic-achievement-of-dental-students-of-ahvaz-jundishapur-un-5249.html

Gillies, R. M. (2008). The effects of cooperative learning on junior high school students'
behaviours, discourse and learning during a science-based learning activity. School

Psychology International, 29(3), 328-347. https://doi.org/10.1177/0143034308093673



80

Gordon Marshall "achievement motivation.” A Dictionary of Sociology. Retrieved August 15,
2024 from Encyclopedia.com: https://www.encyclopedia.com/social-
sciences/dictionaries-thesauruses-pictures-and-press-releases/achievement-motivation

Hagen, M. H. (2015). Combating social loafing performance reductions in virtual groups with
increased cohesion, reduced deindividuation, and heightened evaluation potential through

self-disclosure. Harvard University. http://nrs.harvard.edu/urn3

Hall, D., & Buzwell, S. (2013). The problem of free-riding in group projects: Looking beyond
social loafing as reason for non-contribution. Active Learning in Higher Education, 14(1),

37-49. https://doi.org/10.1177/1469787412467123

Hammar Chiriac, E. (2014). Group work as an incentive for learning—students’ experiences of

group work. Frontiers in psychology, 5, 558. https://doi.org/10.3389/fpsyq.2014.00558

Hart, J. W., Karau, S. J., Stasson, M. F., & Kerr, N. A. (2004). Achievement motivation, expected
coworker performance, and collective task motivation: Working hard or hardly working?
1. Journal of Applied Social Psychology, 34(5), 984-1000. https://doi.org/10.1111/j.1559-
1816.2004.th02580.x

Hidi, S. E., & Renninger, K. A. (2019). Interest development and its relation to curiosity: Needed
neuroscientific research. Educational Psychology Review, 31(4), 833-852.

Hogg, M. A., & Tindale, S. (Eds.). (2008). Blackwell handbook of social psychology: Group
processes. John Wiley & Sons.

Hytti, U., Stenholm, P., Heinonen, J., & Seikkula-Leino, J. (2010). Perceived learning outcomes
in entrepreneurship education: The impact of student motivation and team behaviour.

Education+ Training, 52(8/9), 587-606.


http://nrs.harvard.edu/urn3
https://doi.org/10.1177/1469787412467123
https://doi.org/10.3389/fpsyg.2014.00558

81

Ilgin, B. (2013). A social disease: Social loafing. Usak University Journal of Social Sciences, 6(3),
238-270.

Jackson, J. M., & Williams, K. D. (1985). Social loafing on difficult tasks: Working collectively
can improve performance. Journal of personality and social psychology, 49(4), 937.
https://doi.org/10.1037/0022-3514.49.4.937

Jassawalla, A. R., Malshe, A., & Sashittal, H. (2008). Student perceptions of social loafing in
undergraduate business classroom teams. Decision Sciences Journal of Innovative
Education, 6(2), 403-426.

Johnson, D. W., Johnson, R. T., & Stanne, M. B. (2000). Cooperative learning methods: A meta-
analysis.

Jones, M. H., & Cooke, T. J. (2021). Social status and wanting popularity: Different relationships
with academic motivation and achievement. Social Psychology of Education, 24(5), 1281-
1303. https://doi.org/10.1007/s11218-021-09653-8

Kaplan, A., Middleton, M. J., Urdan, T., & Midgley, C. (2014). Achievement goals and goal
structures. In Goals, goal structures, and patterns of adaptive learning (pp. 21-53).
Routledge.

Karau, S. J., & Wilhau, A. J. (2020). Social Loafing and Motivation Gains in Groups: An

Integrative Review. In Elsevier eBooks (pp. 3-51). https://doi.org/10.1016/b978-0-12-

849867-5.00001-x

Karau, S. J., & Wilhau, A. J. (2020). Social loafing and motivation gains in groups: An integrative
review. Individual motivation within groups, 3-51.
Karau, S. J., & Williams, K. D. (1993). Social loafing: A meta-analytic review and theoretical

integration. Journal of personality and social psychology, 65(4), 681.


https://doi.org/10.1016/b978-0-12-849867-5.00001-x
https://doi.org/10.1016/b978-0-12-849867-5.00001-x

82

Karau, S. J., & Williams, K. D. (1995). Social Loafing: Research Findings, Implications, and
Future Directions. Current Directions in Psychological Science, 4(5), 134-140.
https://doi.org/10.1111/1467-8721.ep10772570

Karau, S. J., & Williams, K. D. (1995). Social loafing: Research findings, implications, and future
directions. Current Directions in Psychological Science, 4(5), 134-140.

Ko, W.-H., & Chung, F.-M. (2014). Teaching Quality, Learning Satisfaction, and Academic
Performance among Hospitality Students in Taiwan. World Journal of Education, 4(5),
11-20. https://doi.org/10.5430/wje.v4n5p1l

Korantawi-Barimah, J.S. (2017). Relationship between Motivation, academic Self-concept and
Academic Achievement amongst Students at Ghanaian Technical University.
International Journal of Human Resource Studies, 7(2).
https://doi.org/10.5296/ijhrs.v7i1.10459

Kugihara, N. (1999). Gender and social loafing in Japan. The Journal of social psychology, 139(4),
516-526. https://doi.org/10.1080/00224549909598410

Kumar, S. (2018). Academic achievement motivation: concept and Theory. Global Journal for
Research Analysis, 6(9), 572-3.

Kumar, S., Agarwal, M., & Agarwal, N. (2021). Defining and measuring academic performance
of Hei students-a critical review. Turkish Journal of Computer and Mathematics
Education (TURCOMAT), 12(6), 3091-3105.

Kumar, V. V., & Tankha, G. (2020). Influence of achievement motivation and psychological
adjustment on academic achievement: A cross-sectional study of school students.

Humanities & Social Sciences Reviews, 8(1), 532-538.



83

Kusnierz, C., Rogowska, A. M., & Pavlova, 1. (2020). Examining gender differences, personality
traits, academic performance, and motivation in Ukrainian and Polish students of physical
education: A cross-cultural study. International journal of environmental research and
public health, 17(16), 5729. https://doi.org/10.3390/ijerph17165729

Laal, M., & Ghodsi, S. M. (2012). Benefits of collaborative learning. Procedia-social and
behavioral sciences, 31, 486-490. https://doi.org/10.1016/j.sbspro.2011.12.091

Lam, C. (2015). The role of communication and cohesion in reducing social loafing in group
projects. Business and Professional Communication Quarterly, 78(4), 454-475.

Latané, B. (1981). The psychology of social impact. American psychologist, 36(4), 343.

Latané, B., Williams, K., & Harkins, S. (1979). Many hands make light the work: The causes and
consequences of social loafing. Journal of personality and social psychology, 37(6), 822.

Latané, B., Williams, K., & Harkins, S. (2008). Many hands make light the work: The causes and
consequences of social loafing. Small groups, 297-309.

Liden, R. C., Wayne, S. J., Jaworski, R. A., & Bennett, N. (2004). Social loafing: A field
investigation. Journal of management, 30(2), 285-304.

Liu, J., Peng, P., & Luo, L. (2019). The Relationship Between Family Sociaeconomic Status and
Academic Achievement in China: A Meta-analysis. Educational Psychology Review,
32(1), 49-76. https://doi.org/10.1007/s10648-019-094994-0

Liu, X., Zheng, X., Yu, Y., Zhang, Y., & Schaubroeck, J. M. (2024). A Functional Model of Social
Loafing: When and How Does Social Loafing Enhance Job Performance? Journal of

Business Ethics. https://doi.org/10.1007/s10551-023-05599-3



84

Luo, Z., Marnburg, E., Ogaard, T,. & Okumus, F. (2021). Exploring antecedents if social loafing
in students’ group work: A mixed-methods approach. Journal of Hospitality Leisure Sport
& Tourism Education, 28, 100314. https://doi.org/10.1016/j.jhlste.2021.100314

Luszczynska, A., & Schwarzer, R. (2015). Social cognitive theory. Fac Health Sci Publ, 2015,
225-251.

Marder, B., Ferguson, P., Marchant, C., Brennan, M., Hedler, C., Rossi, M., ... & Doig, R. (2021).
‘Going agile’: Exploring the use of project management tools in fostering psychological
safety in group work within management discipline courses. The International Journal of
Management Education, 19(3), 100519.

Marshall, D. M. (2024). Principal Instructional Leadership Practices That Improve Middle School
Student Academic Achievement (Doctoral dissertation, Walden University).

McClelland, D. C. (1951). Measuring motivation in phantasy: The achievement motive. Groups,
leadership and men; research in human relations, 191-205.

McClelland, D. C. (1961). The achieving society. Van No Strand.

McClelland, D. C. (1985). How motives, skills, and values determine what people do. American
psychologist, 40(7), 812. https://doi.org/10.1037/0003-066X.40.7.812

Mcleod, S. (2023). Social Facilitation Theory In Psychology.

Meece, J., & Agger, C. (2018). Achievement motivation in education. In Oxford Research
Encyclopedia of Education

Milinga, J. R., Kibonde, E. A., Mallya, V. P., & Mwakifuna, M. A. (2019). Group-Based
Assignments: Member Reactions to Social Loafers. REMIE-Multidisciplinary Journal of

Educational Research, 9(1).



85

Mullen, B. (1985). Strength and immediacy of sources: A meta-analytic evaluation of the forgotten
elements of social impact theory. Journal of Personality and Social Psychology, 48(6),
1458.

Nagi, M. S., & Maruthachalam, M. A. (2017). Achievement Motivation among the University Post
Graduation Students. Imperial Journal of Interdisciplinary Research (1JIR).

Naik, D., & Kiran, D. A. (2018). Emotional intelligence and achievement motivation among
college students. Indian Journal of Health and Wellbeing, 9(1), 86-88.

Negewo, M. A., & Murugan, P. (2018). Cultural capital and students' academic performance: the
case of Ethiopian higher educational institutions. Eastern Africa Social Science Research
Review, 34(1), 249-276. https://doi.org/10.1353/eas.2018.0008

Nihal, D. (2019). Influence of Extraversion on Social Loafing Behavior: A Pilot Study. Journal of
Educational Issues, 5(2), 13-21.

Novliadi, F., & Eliana, R. (2017). Reducing social loafing tendency through achievement
motivation training. International Journal of Management Science and Business
Administration, 4(2), 15-18. https://doi.org/10.18775/ijmsba.1849-5664-
5419.2014.41.1002

Oakley, B., Felder, R. M., Brent, R., & Elhajj, I. (2004). Turning student groups into effective
teams. Journal of student centered learning, 2(1), 9-34. https://doi.org/10.1.1.422.8179.

Ofole, N. M. (2022). Social loafing among learner support staff for open and distance education
programmes in south-western Nigeria: the imperative for counselling intervention. Open
Learning: The Journal of Open, Distance and e-Learning, 37(1), 84-101.

https://doi.org/10.1080/02680513.2020.1736020



86

Opefia, H. F., Saclot, J. E., & Sadane, J. (2022). Investigating social loafing in conducting an
undergraduate thesis among student-researchers in UM Tagum College: a mixed-methods
inquiry.

Panitz, T. (1999). Collaborative versus Cooperative Learning: A Comparison of the Two Concepts
Which Will Help Us Understand the Underlying Nature of Interactive Learning.

Rahafar, A., Maghsudloo, M., Farhangnia, S., Vollmer, C., & Randler, C. (2016). The role of
chronotype, gender, test anxiety, and conscientiousness in academic achievement of high
school students. Chronobiology international, 33(1), 1-9.

Ram, A. (2005). The relationship of positive and negative perfectionism to academic achievement,
achievement motivation, and well-being in tertiary students.

Rani, S., & Kumar, N. (2022). Study of achievement motivation among government and private
secondary school students. Neuro Quantology, 20(11), 836.

Ray, J. J. (1979). A quick measure of achievement motivation—validated in Australia and reliable
in Britain and South Africa. Australian Psychologist, 14(3), 337-344.

Robbins, S. P., Judge, T. A., & Millett, B. (2015). OB: the essentials. Pearson Higher Education
AU.

Rubayhan, J., & Hariri, H. (2018). Impact Of Teacher Achievement Motivation On Teacher
Pedagogic Competence Atprimary Schools In Muaradua Sub-District, South Sumatera,
Indonesia. Diaspora: Sosiohumaniora, 1(2), 109-115.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic

motivation, social development, and well-being. American psychologist, 55(1), 68.



87

Shao, Y., Kang, S., Lu, Q., Zhang, C., & Li, R. (2024). How peer relationships affect academic
achievement among junior high school students: The chain mediating roles of learning
motivation and learning engagement. BMC psychology, 12(1), 278.

Shin, H., & Ryan, A. M. (2017). Friend influence on early adolescent disruptive behavior in the
classroom: Teacher emotional support matters. Developmental psychology, 53(1), 114.

Simms, A., & Nichols, T. (2014). Social loafing: A review of the literature. Journal of
Management, 15(1), 58-67.

Simms, A., & Nichols, T. (2014). Social loafing: A review of the literature. Journal of
Management, 15(1), 58-67.

Simms, A., & Nichols, T. (2014). Social loafing: A review of the literature. Journal of
Management, 15(1), 58-67.

Singh, K. (2011). Study of achievement motivation in relation to academic achievement of
students. International Journal of Educational Planning & Administration, 1(2), 161-171.

Sofroniou, A., & Poutos, K. (2016). Investigating the Effectiveness of Group Work in
Mathematics. Education Sciences, 6(3), 30. https://doi.org/10.3390/educsci6030030

Spinath, B. (2012). Academic achievement Spinath, B. (2012). Academic achievement. In
Encyclopedia of human behavior (2nd ed.,, pp. xx-xx). Elsevier.
https://doi.org/10.1016/B978-0-12-375000-6.00001-X

Steinmayr, R., Meiner, A., Weideinger, A. F., & Wirthwein, L. (2014). Academic achievement.
Oxford University Press Oxford, UK:.

Steinmayr, R., Weidinger, A. F., Schwinger, M., & Spinath, B. (2019). The importance of students’
motivation for their academic achievement-replicating and extending previous findings.

Frontiers in psychology, 10, 464340.



88

Stieglitz, S., Mirbabaie, M., Méllmann, N. R., & Rzyski, J. (2022). Collaborating with virtual
assistants in organizations: Analyzing social loafing tendencies and responsibility
attribution. Information Systems Frontiers, 24(3), 745-770.

Study.com. (2024). Study.com. (2024). Achievement motivation | Definition, theory & examples.
Retrieved  from  https://study.com/academy/lesson/achievement-motivation-theory-
definition-quiz.html. https://study.com/academy/lesson/achievement-motivation-theory-
definition-quiz.html

Tekle, Z. D., & Sado, E. A. (2020). Social Loafing in Group Work: Prevalence, Contributing
Factors, and Consequences in Madda Walabu University. Research on Humanities and
Social Sciences, 10(17), 11-18.

Thapa, U., & Dhakal, S. (2023). Factors Affecting Students’ Achievement Motivation in Private
Colleges of Kathmandu Valley. Journal of Business and Social Sciences Research, 8(1),
131-146.

Tosuntag, S. B. (2020). Diffusion of responsibility in group work: Social loafing. Journal of
Pedagogical Research, 4(3), 344-358.

Tsaousis, I., & Alghamdi, M. H. (2022). Examining academic performance across gender
differently: Measurement invariance and latent mean differences using bias-corrected
bootstrap confidence intervals. Frontiers in psychology, 13, 896638.

Tsaw, D., Murphy, S., & Detgen, J. (2011). Social loafing and culture: Does gender matter.
International Review of Business Research Papers, 7(3), 1-8.

Turhan, N. S. (2020). Gender differences in academic motivation: A meta-analysis. International

Journal of Psychology and Educational Studies, 7(2), 211-224.



89

Vveinhardt, J., & Banikonyt¢, J. (2017). Managerial solutions that increase the effect of group
synergy and reduce social loafing. Organizacijg Vadyba: Sisteminiai Tyrimai(78), 109-
129.

Waletzko, J. M. (2021). Social Loafing and Team-Based Learning: Assessing Whether Team-
Based Learning (Doctoral dissertation, University of Wisconsin--Stout).

Waletzko, J. M. (2021). Social Loafing and Team-Based Learning: Assessing Whether Team-
Based Learning (Doctoral dissertation, University of Wisconsin--Stout).

Wang, T., Lewin, A., & Small, G. (1992). A negative regulating element controlling transcription
of the gene encoding acyl-CoA oxidase in Saccharomyces cerevisiae. Nucleic acids
research, 20(13), 3495-3500.

Weatherton, M., & Schussler, E. E. (2021). Success for all? A call to re-examine how student
success is defined in higher education. CBE—L.ife Sciences Education, 20(1), es3.

Weiner, B. (2013). Human motivation. Psychology Press

Yasin, B., Burhan, O. K., Fata, 1. A., Mustafa, F., & Komariah, E. (2021). “It’s Unfair” The Effect
of Free Riding And Social Loafing of Group Discussion In Cooperative
Learning. Proceedings of AICS-Social Sciences, 11, 222-228.

Ying, X., Li, H., Jiang, S., Peng, F., & Lin, Z. (2014). Group laziness: The effect of social loafing
on group performance. Social Behavior and Personality: an international journal, 42(3),
465-471.

York, T. T., Gibson, C., & Rankin, S. (2019). Defining and measuring academic success. Practical

assessment, research, and evaluation, 20(1), 5.n



90

Yusuf, M. (2011). The impact of self-efficacy, achievement motivation, and self-regulated
learning strategies on students’ academic achievement. Procedia-Social and Behavioral
Sciences, 15, 2623-2626.

Zahra, Y., Eliana, R., Budiman, Z., & Novliadi, F. (2015). Peran Jender dan Social Loafing
Tendency terhadap Prestasi Akademik dalam Konteks Pembelajaran. Psikologia: Jurnal
Pemikiran dan Penelitian Psikologi, 10(1), 1-9.

Zambuk, U. B. (2021). Achievement motivation as a predictor of academic achievement of senior
secondary school students in mathematics. International Journal of Advances in
Engineering and Management (IJJAEM), 3(10), 45-51.

Zenebe Demissie Tekle (2020) Social Loafing in Group Work: Prevalence, Contributing Factors,
and Consequences in Madda Walabu University

Zhang, H., & Tu, C. (2023b). An Empirical Study on the Effect of Achievement Motivation and
Self-Efficacy on Social Loafing. Journal of Logistics Informatics and Service Science,
10(4). https://doi.org/10.33168/jliss.2023.0419

Zhu, M., & Wang, H. (2018). Zhu, M., & Wang, H. (2018). Social loafing and group development.



91

Appendix- A
English version of Questionnaire

Addis Ababa University College of Education and Behavioral Studies Department of
Psychology

Introduction
Dear participants

This survey questionnaire was designed to understand the relationship between Academic
performance, Social Loafing, and Achievement Motivation among psychology students in Addis
Ababa University.

I would like to express my sincere thanks for your willingness to participate in this survey
questionnaire. | would like to assure you that the information you give me will be kept strictly
confidential and the information collected will be used only for this research (This questionnaire
is an anonymous survey). Finally, if you need an explanation or have any questions, please

contact me via my email address Berihunlidiya@gmail.com or call (+251980 484283).
Find the practical definitions below:

e Academic performance: It measures the overall performance of a student in various
subjects.

e Social Loafing: When a person is alone when he is required to work for a purpose or
goal, he can work with better capacity and participation, but when he is required to work
together with other people for the same purpose or goal, he lacks/does not show the same
motivation and ability due to the presence of other people.

¢ Achievement Motivation: It is a strong effort to achieve excellence due to the desire and

internal pressure to achieve personal success and to gain competitiveness from others.
Note

» You are not required to write your name.
» For each question, please answer by clicking next to the answer that you think best

describes your answer.



Section 1: Background Information

Mark on the answer that describes you.

Sex

(@]

©)

Age

Female
Male

Year of education

o

First year
Second year
Third year
Fourth year
Fifth year

Field of study

Section 2: Recent Group Performance Measurement
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Remember the last time you participated in a group activity where you and other people worked

together for a common goal or goal that required everyone's participation (assignment; project or

other group work). Mark on the answer that describes you.

1. In my team/group, | was not important.

o Strongly agree
o Agree
o Neither agree or disagree
o Disagree
o Strongly disagree
2. Inmy team, I tried as hard as | could.
o Strongly agree
o Agree



o Neither agree or disagree
o Disagree
o Strongly disagree
In my team, | contributed less than | should.
o Strongly agree
o Agree
o Neither agree or disagree
o Disagree

o Strongly disagree

In my team, | actively participated in the discussion and contributed ideas.

o Strongly agree
o Agree
o Neither agree or disagree
o Disagree
o Strongly disagree
In my team, it was okay even if | did not do my share.
o Strongly agree
o Agree
o Neither agree or disagree
o Disagree
o Strongly disagree
In a team, it does not matter whether or not I try my best.
o Strongly agree
o Agree
o Neither agree or disagree
o Disagree
o Strongly disagree
In a team, given my abilities, I did the best I could.
o Strongly agree
o Agree

o Neither agree or disagree
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o Disagree

o Strongly disagree
Section 3: A measure of Academic performance

This section is designed to assess the relationship of your previous teamwork experience to

academic performance. Mark on the answer that describes you.

8. What is your last semester GPA?

9. Do you think you are successful in your studies?

o | strongly disagree

o | disagree
o Neutral
o lagree

o | strongly agree
Section 4: Achievement Motivation

This is a question to find out if you can assess the relationship of your previous teamwork
experience with your motivation to succeed. Mark on the answer that describes you.

10. Is staying comfortable more important to you than moving forward?
o Yes
o Neutral
o No
11. Are you satisfied with being better than other people in your studies?
o Yes
o Neutral
o No
12. Do you want to improve the way you study in your school?
o Yes
o Neutral
o No
13. Do you have trouble making friends at school?
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14.

15.

16.

17.

18.

19.

20.

o Yes
o Neutral
o No
Do you become restless when you feel like you are wasting time?
o Yes
o Neutral
o No
Do you always work hard to be among the best people around you? (school, etc...)
o Yes
o Neutral
o No
Would you rather work with someone who supports you than with a difficult but
highly competent partner?
o Yes
o Neutral
o No
Do you have a habit of planning a task before doing it?
o Yes
o Neutral
o No
Is it important for you to continue life in a normal way?
o Yes
o Neutral
o No
Are you an over-planner (a person who desires more)?
o Yes
o Neutral
o No
Do you tend to read other people's successes instead of doing the work of making
yourself successful?

o Yes
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o Neutral
o No
21. Do you consider yourself lazy?
o Yes
o Neutral
o No
22. Do days go by without you doing something you had planned to do earlier?
o Yes
o Neutral
o No
23. Do you tend to accept life as it comes without much planning?
o Yes
o Neutral

o No
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Appendix- B
Ambharic version of Questionnaire
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