
ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FUCULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH LANGUAGE 

ASSESSING THE PRACTICE OF COMMUNICATIVE 

APPROACH IN TEACHING VOCABULARY 

THE CASE OF GRADE NINE TEACHERS IN ADDIS ABABA 

BY 

MEBRA TU HAILU 

OCTOBER,2011 

ADDIS ABABA 

I 
../ 



ASSESSING THE PRACTICE OF COMMUNICATIVE 

APPROACH IN TEACHING VOCABULARY 

THE CASE OF GRADE NINE TEACHERS IN ADDIS ABABA 

BY 
MEBRATU HAILU 

A THESIS PRESENTED TO THE DEPARTMENT ENGLISH LANGUAGE 

(GRADUATE PROGRAME) 

IN PARTIAL FULFILMENT OF THE REQUIRMENT FOR THE DEGREE OF 

MASTER OF ARTS IN TEACHING ENGLISH AS A FOREIGN LANGUAGE (TEFL) 

OCTOBER,2011 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

FUCULTY OF LANGUAGE STUDIES 

DEP ARTMENT OF ENGLISH LANGUAGE 

ASSESSING THE PRACTICE OF COMMUNICATIVE 

APPROACH IN TEACHING VOCABULARY 

THE CASE OF GRADE NINE TEACHERS IN ADDIS ABABA 

By 
MEBRA TU HAILU 

Approved by Examining Board 

Name 4" 

J:k-e,k 6 ~ ,~ t~~ 
Advisor 
ABEBE GEBRE-TSADIK (PHD.) 

Examiner 

,jQ\ -1Y\g, 

Signature 

~~/fJ. 



, 

( . 

DECLARATION 

Th is thesis is my original work and has not been presented for a degree in any other university, 

and that all sources of material used for the thesis has been duly acknowledged. 

Name: Meb ratu Hailu Alemu 

Signature: ________ _ 

Place: Department of English Language 

Addis Ababa University 

Schoo l of Graduate Stud ies 

Th is thes is has been submitted for examination by my approval as a uni versity adv isor. 

Name: Abebe Gebretsadik (Phd.) 

Signature: ~-Llk.Jb, a fD· 
~ 

Date of Submission: ______ _ 

Place: Depaltment of English Language 

Addis Ababa University 

Schoo l of Graduate Studies 



i 

r 

ACKNOWLEDGMENTS 

First and for most, I would like to express my sincere gratitude to my thesis adv isor, Dr. Abebe 

Gebere-Tsadik, fo r his cri tical comments, constructive suggestions and genu ine adv ice he 

rendered throughout the course of my thesis work. 

I am most grateful to all Ethiopian Wildlife Conservation Authority staffs who have given me 

their moral and material SUppOlt whil e I was carrying out the research. 

Moreover, I want to extend my deepest thank to Meskerem Gossaye, Tamirat Talegeta and 

Birtukan Legesse for their financial support and moral encouragement they gave me during my 

stay in the university. 

I am also indebted to Sisay Tamirat, Getahun Zewdu, Marta Assefa, and Negede Worku for their 

unreserved cooperation during data gathering stage of th is study. 

I would like to thank all grade nine Engli sh teachers of Meskerem, Tikur Anbesa, Yekati t 66, 

Agaz ian NQ 3, Newera, Bethlehem, Atse-Naod, and Dejazmach Belay Zeleke schoo ls who spent 

thei r precious time in filling the questionnaire and partic ipat ing in the foc us group di scussion of 

the main study. 

I wish to express my appreciation fo r Wit Gennet Assefa fo r her patience in carefull y typing and 

Derege Andarge for his constructive comments especially in the research methodology part of 

the study. 

My last but not least admiration goes to all members of my fami ly for their unreserved 

day to day guidance and SUppOlt throughout my entire li fe. 



Table of Contents 

Page 

ACKNOWLEDGMENTS ..... ..... ..... .. .. .. .................. .......... .. ..... ........ .. ..... ..... ... .. .. ........ .. ........................ i 

Table of Contents ................... ... .... ..... ......... .... .. .............. ...... ..... .. . ... .... .... ... ... ....... .... .. ...... ii 

Li st of Tab les ............................... ........................... .... ........ .. ...... .. . ... .. .... .. ................ ............... v 

ACRONYMS .... .. .. .... ..... .. ............................... .. ............... .. ... ..... .... ... ... ......... .. ........ .. .. ..................... vi 

ABSTRACT ....... .... ..... .. .. ...... ... ....................... ... ........ ........ .. .. .. ....... ..... .......... ....................... .. .. .. .. ..... vii 

CHAPTER ONE: INTRODUCTION ...... ..... .. .. .... ............. .. ..................... .... ............ .. .... ... ...... .. ............ 1 

1.0 Background of the study .............. .. .. ......... .......... .. .. .... .. .. ............... ..................... .. .. ............. . 1 

1.1 Statement of the prob lem ............. ........... ............................ .. .. ... .. .... .. .............. .... ................ 2 

1.2 Object ive of the study ............ ..... .. .................. ..... .... .. .......... .. .... ................... .. ...................... 4 

1.3 Resea rch questions .. ...... ..... .. ........................ .............. ..... .. .......... ... ...... .. ........ .... .. . .. ...... 4 

( , 1.4 Significance of the study .. .. ... .... ..... .. ...... .. .. ....................... .................. .. .... .. .. .. . .. ...... 5 

1.5 Del imitat ion of t he study ... .. ...... .. .. ... ...... . .. .. .. ... .. ..... .. ........................ .. .. ... .. .. .... .. ... .. ..... .. .. 5 

1.6 Limitat ion of t he study ... .............................................. ...... ........ ..... .. .. ..................... .. ......... 5 

CHAPTER TWO: REVIEW OF RELATED LITERATU RE ...... .... .. .. ..................... .... .. ....... ... .. .. .. ............. 6 

2.0 Introduction .. ..... .. ..... ......... ... ............................................... .. .... .. ..... ....... .... .......... .... .......... 6 

2.1 What Comm unicat ive Language Teaching Aims? ........................... .. ...... ...... .. .......... .. ... .. .. .. 7 

2.2 Teacher Ro les in CLT to vocabulary teaching ......... .. ...... .. ............. .... ..... .. ..... ........ .. .. ..... ..... 9 

2.3 Applicatiorlo f CLT in Voca bulary Teach ing .. ...... .. ... .. ..... .. ....... ............................ ................ 10 

2.3.1 Teaching Vocabu lary knowledge .. ....... .. .......... ......... .. ..... ... ...................... .... .. ............. 10 

2.3.2 Principles of CLT perta ining to vocabu lary teaching ..... .. ... ..... .... .. .......... .. .. ..... .. .. .... ... 11 

2.3.3 The Role of CLT in Vocabulary Instruct ion .............. ................................ .. .. .. ................ 13 

2.3.4 The Ro le of CLT in Vocabulary Act ivit ies ....... .. ........... ...... .... .............. .. .. .. ........ .. ...... .. .. 17 

2.4 Factors affecting the implementat ion of CLT in vocabu lary teaching ............... .......... .. .. .. . 20 

ii 

'. 



CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGy ......................................... ............... 22 

3.0 Research design .. .. .... ............ .. ... .. ............... .. ............... ... ...... ............... ..... ......... ............... .. 22 

3.1 Research Method ........... ..... .... ... ....... .. ...................... .... ........ .............. ..... .......................... 22 

3.1.1 The source of data ............................................. ................... ..... ....................... .. .......... 22 

3.1.2 Selection of target school ..... ..... ............................................... ......................... ........... 22 

3.1.3 Se lection of sample teachers and grade level ........ .................................... ...... ............ 23 

3.2 Data gathering too ls ................................... .... ...... ................. .............. .... ........................ .... 23 

3.2.1 The questionnaire ............... ............. ... ............................... ........................................... 23 

3.2.2 Classroom observation ........ .... ............................................................ ............ ............. 23 

3.2.3 Focus group discussion ... ....... .... ...... .... ... ...... .. ..... ... .......... ...................... ....... ...... ......... 24 

3.3 Data Analysis ..... ... ....... .................... ....................... ........... .. ... ...................... .... .... ............... 24 

3.4 Procedures ............................................... ................ ................. ........................... .......... .. ... 24 

CHAPTER FOUR: DATA PRESENTATION AND ANALySiS .......... .... ............ ................... .. ................. 25 

4.0 Teachers professional development.. ..................................................... .. .......... ............ .. 25 

4.1 Data obtained through the questionnaire .......................................... .... ........................ .. 25 

4.1.1 Results from CLT principles in the class .................................... .. .. .... ... .. ..................... 26 

4.1.2 Results from the cla ssroom vocabulary instruction in ELT class ...... ..... ....................... 29 

4.1.3 Results from the vocabulary activities in CLT ...................................... ......................... 36 

4.2 Results of the classroom observation ........................ .... .. .. ... .. ........................... ................. 41 

4.3 Results from the focused group discussion .................................... ...... .. ......... .......... .. ....... 42 

4.4 Factors affecting the implementation of CLT.. .......................... ......................... ................. 43 

(I CHAPER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATION ....... .... ...... ........ .................. 45 

5.1 SUMMARY ............................... ... ......... .. ..... ........... ............................... ..... .......................... 45 

5.1.1 Teachers' perceptions on CLT princip les ...................................................................... 45 

5.1.2 Teachers' vocabulary classroom instruction .......................... .............................. ........ 46 

iii 



5.1.3 Vocabulary activities in ClI ........................ ...... ...... .. ........ ............ .... .... .. ...... ................ 46 

5.1.4 Factors affecting the implementation of ClT.. ......................................................... .. .. 47 

5.2 Conclusion ................ .......... " ......... ... ..................................... .... ............ .............................. 47 

5.3 Recommendations .......................................................................................... ..... .............. 48 

Bibliography 

Appendices 

iv 



List of Tables 

Pages 

Table I Frequencies and percentages of the CL T principles ........................ . ................ 27 

Table 2 Frequencies and percentages of the vocabu lary instructions in CLT ....................... 30 

Table 3 Frequencies and percentages of the vocabulary activities in CLT ................ .... .... 34 

Table 4 Frequencies and percentages of the classroom observat ion .............................. 38 

v 



u 

ACRONYMS 

C L T: Communicative Language Teaching 

EFL: English as a Foreign Language 

ESL: Engli sh as a Second Language 

ELT: Engli sh Language teachin g 

MoE: Ministry of Education 

EGSECE: Ethiopian General Secondary Education Certificate 

Examination 

vi 



ABSTRACT 

Th is stud y was carri ed out to exp lore the practice of communicati ve approach in 

teaching vocabu lary among grade nine English language teachers of 8 schoo ls in Addis 

Ababa. In line with the major purpose, it also aimed at investi gating teachers' perception 

of CLT principles, classroom vocabulary instruction and activities. Major obstac les that 

affected the implementation ofCLT during vocabulary instruction were al so assessed. 

To do this, 8 schoo ls and 5 teachers from each schoo l were selected using random 

sampling to fill in the questionnaire. Then, 8 teachers were purposely chosen for the 

focus group di scuss ion and all teachers were selected for c lassroom observation 

Descriptive statistics using frequencies and percentages were employed in analyzing the 

quantitative data and qualitative description was used to analyze the focus gro up 

di scussion. 

The findin gs of the study revealed that the majority of teachers perceived that much of 

r the CL T principles are appropriate to teach vocabu lary communicatively. However, in 

relation to classroom instruction of vocabulary, they beli eved that they spent much of 

their time in presenting the meani ng and form of words. A great dea l remained to be 

done to change the principles into communicative activities to relate the presentation of 

fo rm and meanings of separate words to class room activities and authentic contexts . As 

the obstacles to implement vocabulary lessons in CLT, it was found out that teachers 

were highl y depending on the lecture method. They also depend on dictionary definition 

of many words at time fo r the sake of finali zing the portion. 

Finally, based on the findings, the researcher recommended that creating mean ingful 

learning opportuniti es through English club and Engli sh day in the school and, 'use, of 

authentic writ ing and listening acti vities out of the schoo l is very important for learners. 

In addi tion, department heads and schoo l admini strators should follow up teachers not 

on ly for the coverage of portions but also how better each skill are taught. 
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CHAPTER ONE: INTRODUCTION 

1.0 Background of the study 

The method of language teaching in EFL has been changed from time to time by incorporating 

advanced research findings. This has led the introduction of en hanced approach for the mastery 

of language structlll'es and the ways in which the language structures are used for 

communication. In relation to this, Yu-Ling states: 

Although vocabulary teaching and learning has suffered neglect for a long time, 

owing to the advances in the linguistic study of the lexicon, p:')lcholinguistic 

investigations into the mental lexicon, and the popularity of the communicative 

approach since the 1970s, we have seen are-think of the role ofvocabulOlY in 

language pedagogy. Over the past two decades, a substantial range of research 

concerning vocabulary acquisition has provided us with valuable insights and 

suggestions to vocabtt/OIJI instruction in the language classroom (2005, I). 

Not only the progress in linguistics studies but also the expansion of Communicative Language 

Teaching (CL T) for the last 40 years opened door for the realization of the role of vocabu lary in 

language teaching. 

Savignon (1971) presents that, "the central theoretical concept in communicative language 

teaching is 'communicative competence ', a term introduced into discussions of language use in 

second or foreign language learning." Having grammatical knowledge alone cannot be a 

guarantee to take part in communication, in addition, suffic ient amount of words are needed to 

use the language for communication. 

To take place true communication by using words, learners need to know at least three aspects of 

vocabulary: form, meaning, and use. In connection to thi s, Nation (200 1) provides a framework 

for describing aspects of word knowledge associated· with vocabulary learning, covering form, 

meaning and use in both receptive- read ing and listening-and productive-writing and 

speaking-contexts. It is clear that vocabulary knowledge is primarily developed through reading 

authentic materials like newspaper article and listening to a live radio or television programme, 
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latter the knowledge of vocabu lary wi ll be applicab le through the use of words in speaking and 

writing contexts. Here the classroom teacher is required to strengthen the know ledge of learners 

by supplyin g suitab le vocabulary instruction and create s ituations to use the language both inside 

and outs ide the class. 

However, in connecti on with teach ing vocabulary in the c lassroom, McCarty (1983 :1 2) states 

that, "the teacher of English as a foreign language would be forgiven for holding the view th at 

not much vocabulary teaching goes on at al l." This fact becomes comprehensible when it is 

observed from the angle of app lication of teaching vocabulary in CLT in the actual classroom. 

The researcher, from his teaching experience, has informall y noticed that, the place teachers have 

been given to vocabulary teaching is not as it is required by the syll abus. 

1.1 Statement of the problem 

Learning EFL or ES L is to make use of the fo ur skills: li stening, reading, speaking and writin g. 

For effective communication, in add ition to the four skills, sufficient vocabulary knowledge is 

very important for successful ed ucation. In connection with this, Pikulski and Templeton 

(2004 :1) state that, " it seems almost impossible to overstate the power of words; they literall y 

have changed and will continue to change the course of world hi story. Perhaps the greatest tool s 

we can give students for succeed ing, not onl y in their education but more genera lly in li fe, is a 

large, rich vocabulary and the skills for using those words ." Us ing words in actual situation help 

learners not on ly develop their vocabu lary skill but also make their life easier. 

In relation to the importance of words, McCarthy ( 1990:81) elaborates: " the single, biggest 

component of any language course is vocabulary. No matter how well the students learn grammar, 

no matter how well the sounds of L2 are mastered, without words to express a wide range of 

meanings, communicati on in L2 cannot happen in any meaningfu l way." 

As a result of this, teachers' class room instruction shou ld focus on relating vocabulary teaching 

with that of CL T. In supporting this idea of teaching vocabulary in CL T , Brumfit and Johnson 

( 1979) state that vocabulary instruction within the CL T paradigm is mov ing away from teaching 

words in isolation, and placing greater emphasis on expos in g learners to lexical items in 

authentic and meaningful contexts. Recent works of Jeremy Harmer (2007) prove that if students 

are in volved in meaning-focused communicative tasks, then ' language learning wi ll take care of 
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itself' and that plentiful exposure to language in use and plenty of opportun ities to use it are 

virtuall y im portant for a student 's development of knowledge and ski ll. 

The problem of communicat ion w ith the use of words in the actua l situation is observed among 

learners and teachers. For example, Gashaw (2008) states what he has not iced from the side of 

teachers and learners. He says that there is a public reality in both criticisms in that the 

communicative use of the language either in the class or outside is low. He further exp lains that 

most teachers do not feel confident about their Engli sh abi lity and fail to constantly use it for 

effective instruction. He keeps on expla ining that "teachers, unlike students, believe vocabulary 

is not such a prominent component of language learn ing to be given more considerable emphasis 

during teaching Engli sh compared to other aspects." This is due to teachers ' depend ence on 

grammar teaching method rather than CL T focused methods. 

As teachers ' practice of CL T, (Bad ima, 2008) study, in one hundred e ighty students, sixteen 

teachers and two principals revea ls that teachers fa iled to implement teach ing the fo ur skill s and 

grammar properly as it was designed in the curriculum . Hi s study, however, did not give 

appropriate place fo r the practice o f vocabu lary teaching in CL T. 

Eventhough there have been genera l studies such as Birhanu (1999), Belilew (2006), 

Endalkachew (2006), Melaku (2007) and Yemane (2007) concerning the components of CL T 

in different parts of Ethiopia with respect to EFL to the best knowledge of the researcher, there 

has not been any research carri ed out to assess the practice ofCLT in teach in g vocabulary skill. 

To achieve the intended goal, therefore, in-depth study of teachers practice wh il e they were 

introducing new words using CL T approach wou ld be assessed among grade nine teachers of 

English language in 8 high schools of Addis Ababa. 
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1.2 Objective of the study 

The general objecti ve of thi s research was to explore the practice of communicati ve approach in 

teaching vocabulary among teachers' of grade nine in 8 selected schools in Add is Ababa. 

The specific objecti ves were fi nding out: 

I. Whether communicative language teaching principles were perceived effective ly by 

teachers to teach vocabulary items; 

2. Whether the teachers used activ ities that give chances for students to practice newly 

introduced words; 

3. Whether the teachers' classroom instruction focused on forms, meanings and uses of 

vocabulari es in authentic context; 

4. Whether teachers encountered obstacles to make use of communicative approach to 

teach vocabul ary. 

1.3 Research questions 

Taking the above objectives into consideration, the research tri ed to answer the fo llowing 

questi ons: 

I . How were communicati ve language teaching princ iples perceived by the teachers? 

2. How often do teachers' instructi ons foc us on fo rms, meanings and uses of vocabularies in 

authentic context? 

3. How often do teachers use acti vities that wou ld give chances for students to practice the 

newly introduced words? 

4. What are the factors affect the im plementation of communicati ve approach in teaching 

vocabulary ski ll ? 

4 
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1.4 Significance of the study 

Each instance of teaching involves the strengthening of a learner 's ability to respond in a certain 

way to a given set of circumstances. When learners ' tendency to act, to think, to speak or to feel 

in a certain way for a certain situation is based on words, it is considered to be the result of 

education. Based on this fact: 

I . The literature rev iew of this research might help for better theoretical und erstanding on 

the role of communicative approach in vocabulary teaching. 

2. The findings of the study might provide a better understanding for secondary language 

teachers ' to eva luate the method they are using to teach vocabulary. 

3. The study might provide alternative ideas and important recommendations to the 

concerned educational authorities on how to implement communicative approach 

effectively in vocabulary instruction. 

4. The study might serve as a supporting document for further study in the area. 

1.5 Delimitation of the study 

The study was limited to grade nine Engli sh language teachers' practice of communicative 

approach in teaching vocabulary sk ill in eight schools w ithin Arad sub-city of Addis Ababa. In 

add ition, the study was devoted only on the theoretical und erstanding of C LT principles and its 

implementation through c lassroom vocabulary instruction and communicative activities. 

1.6 Limitation of the study 

The study wou ld be complete if more teachers practice in teaching vocabulary by using CL Tat 

the first and second semester were inc luded. The study was carried out at the end of the second 

semester when teachers were in hurry to finalize the portion. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 

2.0 Introduction 

Before the late 1960s teachers' education was given due attention to traditi onal method of 

language teaching rather than using CL T as an approach. During grammar translation, as 

Richards (2006: 6) states, " the teaching of grammar was a deductive one: students are presented 

w ith grammar rules and then given opportunities to practice using them, as opposed to an 

inductive approach in whi ch students are given examples of sentences conta ining a grammar rul e 

and asked to work o ut the rule for themselves. " At this time, li ke grammar, vocabulary teaching 

was completely depending on memorization of individual lexical items without contextual use. 

In line with thi s, Lightbown and Spada (1993 :263) affirms, "the traditional instruction is one 

where the language is being tau ght to a group of second or fore ign language learner. In thi s case, 

the focus is on the language itself, rather than the teacher goa l is to see that students learn the 

vocabu lary and grammar rules of the target language." Here, emphasis is given for knowing the 

structure of the language and vocabulary for the sake of onl y knowing rather than using with it. 

Researchers kept on looking for a method of language teaching that primarily aimed at both oral 

and written communication and finall y fou nd CL T in 1960 in Britain. (Richards, 2006:6) . As 

Savignon (199 I) notes CL T stalts to influence language teaching practice as it accepts the 

complexity and interrelatedness of skills in both written and oral communication and of the need 

for learners to have the experience of communication, to parti cipate the negotiation of mean in g. 

(p.263). 

Communicative Language Teaching is best considered as an approach rather than a method 

(R ichards and Rogers, 1986). Among different methodo logy, distinction is o ften made between 

methods and approaches, in which methods are held to be fi xed teaching systems with prescribed 

techniques and practices, whereas approaches represent language teaching phi losophies tliat can 

be interpreted and app li ed in a variety of different ways in the c lassroom (Rogers, 200 I). Thus, 

this study considers CL T as an approach that can be lIsed in different ways according to the 

teachers ' creativity to make learners li se vocabulary words for communication. 
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In Ethiopia, taking the role of vocabu lary in language use in to consideration, CL T has been 

introduced in to the language curriculum with new textbooks. Of co urse, CL T is one component in 

the new educational po licy. Following this change, the Min istry of Education (MoE) has prepared 

new Engli sh language text books for primary and secondary schoo ls and new syllabus is designed 

to develop the communicative ability of the students (Endalkachew, 2006). One important aspect 

of thi s has been the place given to the teaching of vocabulary from the CL T perspective. 

Accordingly, the government has launched mass ive training for teachers so that they can 

implement the new system effic iently. 

Even though the chance of using the language out of the class is very limited, the recent language 

teaching approach is quite important for learners to practice the language in and outside the 

classroom. 

Tak ing the abovementioned points in to consideration, the chapter consists of topics and sub­

topics which are very close ly related to communicative approach of vocabulary teaching in EFL. 

The first part deals with the importance of communicative language teaching approach. The 

second topic gives detai ls about principles of CL T. The next palt explains the role of the teacher. 

The fourth part focuses on the application of CL T in vocabulary teaching. Following this topic, 

there is a sub-topic which deal s about the role of CL T in vocabulary instruction and the role of 

CLT in vocabu lary activ ities. Fina lly some factors affecting the implementation of vocabulary 

teaching are included. 

2.1 What Communicative Language Teaching Aims? 

The Communicative approach or Communicative Language Teach ing (CL T) is the name which 

was given to a set of beliefs which included not only a re- examination of what aspects of 

language to teach, but also a shift in emphasis in how to teach (Harmer, 2006). The ' what' to 

teach aspect of Communicative approach stressed the signifi cance of language functions rather 

than focu sing so lel y on grammar and vocabulary. The ' how' to teach aspect of communicat ive 
~ 

approach is closely related to the idea that language learn ing will take care of itself. Training 
, 

learners to use the language 111 a vari ety of contexts and purposes is important for the 

development of the language. 
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Richards on his view (2006) defines the current commun icative language teaching as a set of 

generally agreed upon set of principles that can be applied in different ways, depending on the 

teaching context, the age of the learners, their level, their learning goals and so on. The Longman 

Dictionary of Language Teaching and Applied Linguistics also defines CL T from the learners 

point of view as, "an approach to fo reign or second language which emphasizes that the goa l of 

language learning is communicative competence." However, Savignon (1971) suggests th at the 

basic point to be considered in language teaching with CLT is "communicative competence," a 

term introduced into discussions of language use in second or foreign language learning. It is not 

to mean that CL T doesn't consider grammar or structure. The truth is communicat ion cannot 

take place in the absence of structure, or grammar, this is because a set of shared assumptions 

about how language works, along with a willingness of participants to cooperate in the 

negotiation of meaning is needed. 

As Richards (2006) explains communicative competence includes the fo ll owing aspects of 

language knowledge: knowing how to use language for a range of different purposes and 

functions, knowing how to vary our use according to the setting and the participants (e.g. when 

to use forma l and informal speech or when to use language appropriately for wri tten as opposed 

to spoken communication),knowing how to produce and understand different types of texts (e.g. 

narratives, reports, interviews, conversations), knowing how to maintain communication despite 

having limitations in one's language knowledge (e.g. through using different kinds of 

communication strategies). 

Commun icative competence includes 4 components. These are: grammatica l, socio-lingui stic, 

di scourse, and strategic competence. 

• Linguistic competence - means how to use the gram mar, syntax, and vocabulary of a 

language. Linguistic competence asks: what words do I use? How do I put them into 

phrases and sentences? 

• Socia-linguistic competence - means knowing how to use and respond to language 

appropriately, given the setting, the topic, and the relationships among the people 

communicating. Sociolingu istic competence asks: which words and phrases fit this 

setting and this topic? How can I express a specific att itude (cou rtesy, authori ty, 
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fri endli ness, respect)? When I need to? How do I know what att itude another person is 

express ing? 

Discourse competence - means knowing how to interpret the larger context and how 

to construct longer stretches of language so that the parts make up a coherent whole. 

Discourse competence asks: how are words, phrases and sentences put together to 

create conversations, speeches, email messages, newspaper articles. 

Strategic competence - means knowing how to recognize and repair communicati on 

breakdowns, how to work around gaps in one's knowledge of the language, and how to 

learn more about the language and in the context. Strategic competence asks: how do I 

know when I have misunderstood me? What do I say then? How can I ex press my ideas 

if I don' t know the name something or the right verb from the use ? (Canale and Swain, 

1980,20) . 

Thus, lingui stic competence is the one that aims at the use of language for communication, and 

thi s considered the va lue of vocabulary and other sk ill s mastery to achieve the goal of language 

teaching in CL T. 

2.2 Teacher Roles in C LT vocabulary tcaching 

A teacher in CLT classes has four main roles according to Breen and Candlin (1980, 99) . These 

are: 1) organizer of reso urces and as a resource him/herself, second, 2) guide in the context of 

classroom acti viti es, 3) researcher an d learner,4 ) independent participant within the learning­

teaching group,4) facilitator of communication process among all the participants in the 

classroom and the ir acti vities . 

In C L T classrooms, teachers have multipl e roles such as director, organize r, coordinator and so 

on. Harmer ( 1987, I 09) explains teacher's role in CLT in the fo ll owing manner: 

I. The teacher as controller of everything that goes on in the classroom. He controls not 

only what th e stud ents do, but when they speak and what language they use. 

2. The teacher as manager, organiz ing the activities . 

3. The teacher as assessor, giving feedback and advice, as well as correction and grading. 
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4. The teacher as participant (co-communicator) in an organized activity such as debate 

or role play. 

5. The teacher as prompter to encourage students to participate or make suggestions about 

how to proceed in an activity. 

6. The teacher as a source of language and knowledge. 

7. The teacher as instructor, actually teach ing the new language points and training 

students in language skills . 

These roles prove that the teacher effort as a facilitator to present the language in the 

class includes teaching vocabulary words together w ith other skills so as to develop the 

ability of learners to use vocabu lary words in different contexts. 

2.3 Application of CLT in Vocabulary Teaching 

The method of language teaching has been changing from grammar translation to direct method 

and then to communicative approach. But it was only during the communicative approach that 

the prominent role of vocabu lary knowledge in second or foreign language learning has been 

recognized by researchers in the fi eld. The current popular communicative approach of language 

teaching has emphasized meaningful interactive activit ies over form (Hatch and Brown, 1995). 

This is because knowledge of vocabulary is basic for better understand ing of messages either in 

written or spoken form. 

Vocabulary teaching in CL T focuses on meaning rather than form as it aims as achieving 

effective communication. Teachers are expected to create suitable language environment so as 

learners use the language for problem solving. This motivates learners to pick up the language 

since they practice by considering actual s ituations and introduci ng their background experience. 

2.3.1 Teaching Vocabulary knowledge 

Vocabulary is of great importance to share or understand thoughts, feelings, opinions and ideas 

of different people or texts. AI-Jarif (2006:3) states by learning new words, students can increase 

their listening, speaking, reading and writing vocabularies and can improve comprehension and 

prod uction in L2. In add ition, he says that practicin g vocabulary in context, combining 

vocabulary with read ing and writing activities, and providing the students w ith different lexical . 

information about the words under study enhanced students' vocabulary learning. 
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The purpose of teaching vocabulary is to develop learners' vocabulary knowledge and to have 

complete command of word knowledge. In connection with vocabulary knowledge, Richards 

(1976) and Nati on (200 I) lists the di fferent things learners need to know about a word before we 

can say that they have learned it. These include: the meaning(s) of the word , its spoken and 

written forms, what "word parts" it has (e.g. , any pre fi x, suffix, and " root" form), its grammatical 

behavior (e.g. , its word class, typica l grammati cal patterns it occurs in), its co llocations, its 

register, what associations it has (e.g. , words that are similar or oppos ite in meaning) , what 

connotations it has and its frequency. 

For the sake of this study, emphasis is paid on the teaching of vocabulary aspects like form , 

function and use of vocabu lary words in communicative context through integration with other 

skills in the language. The practice of vocabulary teaching in CLT is assessed from the teachers ' 

s ide to observe the activities and instruction that the teacher offer for learners to fami liarize them 

with the new words so as to use the language in the actual situation. 

The ro le of CL T in vocabu lary instruction and activit ies are the central point of discuss ion under 

this study. 

2.3.2 Principles of CLT pertaining to vocabulary teaching 

CLT gives much attention to learners to practice the language and this helps learns to develop 

their communicative competence. To do this, there are princ iples that need to be taken into 

account. In connection w ith thi s, di fferent researchers point out various principles in CLT, for 

example, according to Widdowson ( 1979, 63) the first principle is prior specification of 

communicative needs of the learner. The second is taking of semantic features and functions of 

language to form a central part of lang uage teaching and learning. The third one is giving of 

priority to 'use 'over linguistic ' usage ' and communicative value utterances over signification of 

) linguistic items and finally the takin g of errors made by the learner. These brief principles about 

CLT explained latter by many researchers, for instance Brumitit (1988 :92-93) on his part 

categorizes the principles of communicative language teaching into the fo ll owing groups: 

I . Learners learn both consc iously and with effort, and unconsciously without effort. 
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2. Teaching can be accuracy or Ouency focused. We he ld that fluency (in which the 

emphasis is on open-ended communication acti vities taking place in real time) was more 

likely to promote learning than accuracy. 

3. Error to be a normal part of language lea rning much correction is wasteful of time, and 

unproducti ve to boot. 

4 . Language processing proceeds from top-down, not from bottom-up. Meanings are first 

apprehended as ' whole' and only later analyzed into parts necessary. 

5. The tasks were designed with a particular structural or functional category 111 mind . 

Rather they would be chosen for their communicational relevance in the fram e wo rk of 

the whole acti vity. 

6. Communicati ve tasks were superi or to linguist ic exercises in prompting learn ing. 

7. To mirror rea l communication, we would need to in tegrate the maj or language ski ll s. 

Listening, speaking, etc would not therefore be taught in watertight compartments. 

Instead they would be integral to any given task. 

8. The greater responsi bil ity given to learners, the more effective their learning would be. 

We therefore left much scope for independent work, in a frame work of a supporting peer 

group. 

9. Motivation would be increased through problem solving activities, which would engage 

both th e cognitive and the affectivc resources of the learners. 

10. Both analytical and creative th inking should be given scope in the acti vities and task. 

I I . Language used in the c lassroom should be immediate ly relevant and inherent in the task, 

rather than learnt for some eventual and hypothetical later use.( often referred to as 

transfer) 

Most recently, Ri chards (2006, 23-24) summanzes the core assum ptions of current 

communicative language teaching: 

I. Second language learn ing is fac ili tated when learners are engaged 111 interaction and 

meaningful communication. 

2. Effective classroom learning tasks and exercises provide oppOltuniti es fo r students to 

negotiate meanin g, expand the ir language resources, notice how language used, and take 

part in meaningful intrapersonal exchange. 

3. Meaningful communication resuIts from students processing content that is re levant, 

purposeful, interesting and engaging. 
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4. Communicati on is a holistic process that often ca lls upon the use of several language 

sk ill s or modalities. 

5. Language learning is fac ilitated both by acti vities that invo lve inductive or di scovery 

learnin g of underlying rules of language use and organization, as we ll as by those 

invo lving language analysis and re fl ection. 

6. Language learning is a grad ual process that invo lves creati ve use of language and trial 

and error. Although errors are a normal product of learning the ultimate goal of learnin g 

is to be able to use the new language both accurately and fluently. 

7. Learners develop their own routes to language learning, progress at di fferent rates, and 

have different needs and moti vations for language learning. 

8. Successfu l language learning involves the use effecti ve learning and communication 

strategies. 

9. The ro le of the teacher in the language classroom is that of a fac ili tator, who creates a 

classroom climate conducive to language learning and prov ides opportuni ties for students 

to use and practice the language and to refl ect on language use and language learning. 

10. The classroom is a community where learners learn through co llaboration and sharing. 

Every teaching and learning process of vocabulary in CLT in one way or the other considers the 

above principles for proper implementation. So, these principles include how vocabulary can be 

taught integrall y with other skills by foc using on the use of lexical items in different contexts 

based on learners' needs. 

2.3.3 The Role of CL T in Vocabulary Instruction 

As Richards (2006) states in the principles of CL T, the students learn to communicate by 

negotiatin g meaning in real context. The teacher ro le in Commun icati ve Language Teach in g 

especia ll y vocabulary is mainl y actin g as a fac ilitator for classroom activities as well as home 

take assignments to make learners engage in groups or pairs work. Instructi on plays an essential 

role in passing messages and thoughts to learners. 

Teachers are expected to full fill what is required from them for the benefit of learners. 

Belcham ber (online: 2007) states that, "CLT bas ic responsibi lity is considering and responding 

to the needs of our students." Not all learn ers are taking a new language for the same reasons. It 

is important fo r teachers to pay attention, when selecting and sequenc ing materia ls, to the 
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specific communicative needs of the learners. Regardless of how di stant or unspecific the 

communicative needs of the learners, every program with a goal of communicative competence 

should pay need to opportunities for meaningful language use, oppOliunities to focus on meaning 

as well as form (Savignon:2002). 

What teachers should do most importantly is to arouse the students ' communicative 

consc iousness, activate their communicative motivation . To comprehend a 'word ' real 

communicative meaning and use, if there is a great amount of situation know ledge in learners' 

mind. Thus, what the teachers should do is to en large readers' situation knowledge, arouse thei r 

communicative desire to attain the communicative aim( Yiwei WU,2009) . 

CL T involves equipping students with vocabulary, structures and functions, as well as strategies, 

to enable them to interact successfull y (Porore llana: online, 2011). Teachers in communicative 

classrooms wi ll find themselves talking less and listening more becoming active fac ilitators of 

their students' learning (Larsen-Freeman, 1986). What is spec ial in using CLT is that learners get 

exposure to learn the language by integrating the language skills. For example, to know the 

meaning of certain words and use it for communication, learners first should either read or listen 

to a text, and then applying the word knowledge in speaking and writing activities. 

Texas Read ing Initiative (2002) presents what teachers do to help learners to be effective, a 

program of vocabulary instruction should provide students with opportunities for word learning 

by: 

o Encouraging wide reading- students learn new words by encountering them in text, 

either through their own reading or by bei ng read to. Increasing the opportunities fo r 

such encounters improves students' vocabulary knowledge, which, in turn, improves 

their ability to read more and more complex text. In short, the single most important 

thing you can do to improve students' vocabularies is to get them to read more. 

o Exposing studcnts to high-quality oral Ianguagc -Increase the quality of the oral 

language to which students are exposed-let them hear spoken English that 

incorporates more of the vocabu lary and syntax typ ical of written and particularly 

literate English. 

o Promoting word consciousness - word-conscious students enj oy learning new words 

and engagi ng in word play. They know and use many words, and are aware of the 

subtleties of word mean ing and of the power words can have. 
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• Providing explicit instruction of specific words- to be most effective, explic it 

vocabu lary instru ction shou ld be dynamic and invo lve a variety of techniques. 

Specifically, instruction should: 

./ Usc both definitional and contextual information about word meanings­

some instructional activities that provide students with definiti onal in fo rm ation 

include: 

./ Teach synonyms- often a synonym is all students need to understand a 

./ new word in context . 

./ Teach antonyms- not all words have antonyms, but thinki ng about antonyms 

requ ires students to identify the crucial aspects of a word . For examp le, the word 

chaos implies an abyss, a void, or clutter, but its antonym, order, narrows the 

focus to the "clutter" part of the word 's meaning . 

./ Rewrite dcfinitions- as we noted earl ier, dicti onary definiti ons can often confuse 

or mis lead students. Asking students to restate a di ctionary definition in their own 

words can be more effective than requiring them to remember the exact wording 

of the definiti on . 

./ P rovide example sentences- a good way to ascertain whether students 

understand a word 's defi nit ions is to have them provide example sentences in 

which they use the word. They may draw these examples from personal 

experi ences ("Mom's kitchen is chaos.") or from textbooks ("After the great 

flood of 1937, there was chaos all over the Tennessee Valley.") . 

./ Provide non-examples- another way to find out if students truly understand the 

meaning of a new word is to have them supply words that are not examples of the 

word 's meaning. For example, point out to them that cry is not an example of the 

word g!if/aw, then ask them to think of other non-examples of the word (bawl, 

sniffle, whine, whimper). Comi ng up with non-examples requires students to think 

about the critical attributes of a word, much li ke providing antonyms . 

./ Discuss the difference between the new word and related words- a discussion 

of th e word debris, defined as "trash," "garbage," or "waste," might include a 

d iscuss ion of the di ffere nces between debris and trash, garbage, and waste. For 
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example, debris might be the result of some sort of accident or di saster, whereas 

trash might include anything. Garbage generally refers to organic material , such 

as food leftovers, and waste implies something left over, rather than something 

resulting from a di saster. Some activities that provide students with contextual 

information include: 

./ Have students create sentences that contain the new word- encourage students 

to create sentences that show a clear understanding of the meaning of the word­

not just "I like chaos." More acceptable sentences are those that include the 

definition, such as, "Chaos is when everything is 111 disorder." Even more 

acceptable are sentences that extend the definition, such as, "The scene was 

complete chaos- desks were turned over, paint was splashed on the floor, and the 

trashcan was upside down." Of course, to write sentences containing a new word, 

students need examples of how it is used correctly. Definitions, even those that 

give brief examples, rarely provide enough information to guarantee that students 

have a real sense of how words are used. One way to scaffold students' use of 

new words is to have them complete sentence stems containing the word, e.g., 

"John thought it would pacify the teacher if. .. " 

Use more than one new word in a sentence. Asking students to use more than 

one new word in each sentence they create can force them to look for relations 

among words . 

./ Discuss the meaning of the same word in different sentences. Many words 

have multiple meanings, which depend on the context in which the words appear. 

To prevent students from limiting word meanings to one particular context, have 

them use a new word in several different and varied sentences. For the word 

chaos, their sentences might include topics such as chaos in classroom behavior, 

chaos as clutter and mess, chaos in personal relations, and so forth . 

./ Create a scenario - invite students to make up a story in which a new word 

features prominently. If students are too young for this activity, have them draw a 

picture story for a new word. 
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o InInvolve students actively in word learning- students remember more when they relate 

new informati on to known information, transforming it in their own word s, generating 

examples and non-examples, producing antonyms and synonyms, and so forth . 

o Use discussion to teach the meanings of new words - discuss ion adds an important 

dimension to vocabulary instruction. Students with little or no kn owledge of some new 

word s they encounter in a vocabu lary lesson are often able to construct a good idea of a 

word 's meaning from the bits of partial knowledge contributed by their classmates . 

k Providing modeling and instruction in independent word-learning strategies 

Independent word-learning strategies are techniques that teachers can model. Key word­

learning strategies include : The effi cient use of the dictionary, the use of word parts 

(prefi xes, suffixes, roots, compounds) to unlock a word 's meaning; and the use of context 

clues teaches to students so as to help them fi gure out the meanings of unknown words on 

thei r own. 

o The efficient use of the dictionary, 

o The use of word palts (prefi xes, suffi xes, roots, compounds) to un lock a word 's 

meaning; and 

o The use of context clues teaches to students so as to help them fi gure out the 

meanings of unknown words on their own. 

2.3.4 The Role ofCLT in Vocabulary Activities 

Communicative activities are those which exhibit the characteri stics at the communicative end of 

our continuum. Students are somehow involved in activities that give them both the des ire to 

communicate and a purpose which involves them in a varied use of lan guage such acti viti es are 

vital in a language classroom since here the students can do their best to use the language as 

in dividuals, arri ving at a degree of language autonomy (Harmer, 1994 :5 0-51). 

Communicati ve practice refers to activities where practice in using language within a real 

communicative context is the focus, where real info rmation is exchanged, and where the 

language used is not totally predictab le. For example, students might have to draw a map of their 

neighborhood and answer questions about the location of different places, such as the nearest bus 

stop, the nearest cafe, etc (Richards ,2006). The ways in which CLT treats vocabulary is in such 
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a way that learners can easi ly grasp the meaning of new words from the context. To do this, 

communicative practi ce that lets learners to use the language should be employed in th e 

classroom. 

Keepi ng th is fact in mind Yi we i WU (2009) believes that presentation o f c lassroom activiti es 

begin with givi ng suitable topics and fo ll owed by an explanation of the word meaning in a 

si tuation, and finally giving a ro le-play which engage students in the classroom communication 

that include: games, music, discussions, stimulating pictures, dram ati c stori es, amus ing 

anecdotes, etc. He proposed that gi ving learners authentic materi als like newspaper articles, 

brochures, train tickets, letters, adverti sements, recording of news, ai rport announcements, 

creates an opportunity to develop strategies for understanding language as it is actuall y used by 

native speakers. 

Activities that re fl ect the principles of communicative methodology are categorize d by Richards 

(2006, 19-20) as fo llows: Mechanical, meaningful and communicati ve practice. Mechanica l 

practice refers to a contro lled practice activity which students can successfull y carry out without 

necessarily und erstanding the language they are using. Examples of thi s kind of activity woul d 

be repetiti on drills and substituti on drills designed to practi ce use o f particular grammatical or 

other items. Meaningful practice refers to an activity where language control is still prov ided but 

where students are required to make meaningful choices when carrying out practice. For 

example, in order to practice the use of prepositions to describe locations of places, students 

might be given a street map with various building identified in different locations. 

Communicative practi ce refers to acti vities where practice in using language within a real 

communicati ve context is the focus, where rea l information is exchanged, and where the 

language used is not tota lly predictable. For example students might have to draw a map of their 

neighborhood and answer questions about the location of di fferent places in their neighborhood, 

such as the nearest bus stop, the nearest cafe, etc . Among these three types of activities the one 

whi ch is very closely re lated to this study is the last one th at is communicat ive practice. Ri chards 

further classified communicative activities based on the in fo rmation gap . These are: 

'" Information-gap activities- an important aspect of communication in CLT is the notion of 

information gap. Thi s refers to the fact that in real communication people normally 

communicate in order to get in form ation they do not possess . More authentic communication 

is likely to occur in the classroom if students go beyond practice of language fo rms fo r their 

18 



l 

own sake and use their linguistic and communicative resources In order to obta in 

in formation. In so doing they will draw ava il able vocabu lary, grammar, and communication 

strategies to complete a task. 

~ Jig-saw activities- these are also based on the information gap principl e. Typica lly the class 

is divided into groups and each groups and each group has part of the in formation needed to 

complete an activity. The class must fit the pieces together to complete the whole. In so 

doing they must use their language resources to communicate meaningfu ll y and so take part 

in meaningful communication practice. 

"" Other activity types in CL T Many other activ ity types have been used In CL T; the 

follow ing are selected for the interest of th is study: 

• Task- completion activities: puzzles, games, map-reading and other kinds of 

classroom tasks in which the focus was on using one's language resource to complete 

a task. 

• Information gathering activities: student conducted surveys, interviews and 

searches in which students were required to use their lingui stic resources to co llect 

information. 

• Opinion- sharing activities : activities where students compare va lues, op inions, 

beliefs, such as a ranking task in wh ich students li st six qualities in order of 

importance which they might consider in choosing a date or spouse. 

• Information-transfer activities: these require learners to take information that is 

presented in one form, and represent it in a different form . For example they may 

read instruction on how to get from A to B, and then draw a map showing the 

sequence, or they may read in formation about a subject and then represent it as a 

graph. 

• Reasoning gap- activities: these involve deriving some new inform at ion fi·om given 

information through the process of inference, practical reasoning etc. For example, 

working out a teacher 's time table on the basis of given time tables. 

• Role- plays: activities in which students are assigned roles and improv ise a scene or 

exchange based on g iven information or clues . 
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In re lation to vocabu lary act ivities in CLT, English Textbook of Grade Nine (2005) consists of 

vocabulary acti vities like the following: 

I. Activiti es on definiti on: 

• Learners in vent true and fa lse defini tions of target words among lists of other words . 

• Tab les with some part of speech omitted 

• Games like writing a story by looking at the sequence of pictures . 

• Completing crosswords. 

• Board game with definiti ons on squares. 

2. Activities on Matching: 

• Target word with a definiti on. 

• Target word with a synonym 0 1' antonym. 

• Target word with a picture. 

3. Activiti es on Gap Filling: 

• Sentences with target word omitted. 

• Story with several words 0 1' omitted. 

4. Production acti vities: 

• Learners write true sentences about themselves using target words. 

• Learners write a story incorporating the target words. 

• Discussion 0 1' debates involving the use of target words. 

Activities like the above mentioned are rea lly helpful to make use of the new words that learners 

experience while they expose themse lves in reading, listening, speaking and writing texts. 

Teachers follow up is essential to check that whether the goal of the lesson in vocabulary 

learnin g is achieved and to supplement the lesson with genuine language learn ing activities to be 

done outside the class. 

2.4 Factors affecting the implementation of CLT in vocabulary teaching 

According to Texas Reading Initi ative (2002) there are fo r barr iers to help students develop word 

knowledge in breadth and depth, we must first recognize the foll owing fo ul' fundam ental 

obstacles, and then develop teaching practices to address those obstacles: 

• The size of the task- the number of words that students need to learn is exceedingly 

large. We know that, on average, students add 2,000-3,000 words a year to their readin g 
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vocabu laries. This means that they learn fro m SIX to eight new words each day-an 

enormous achievement. Individual differences 111 vocabulary size also involve large 

numbers. SOll1e fifth-grade students may know thousands more words than other 

students in the same classroom. As a teacher, you know the difference thi s can make: 

students who know the mean ings of many words catch on to and understand new ideas 

and concepts much faster than do those students with li mited vocabularies. 

• The differences between spoken English and written, or "literate" English- the 

vocabu lary of written English, particu larly the " literate" English that students encounter 

in textbooks and other school materials, differs greatly from that of spoken, especially 

conversational, Engli sh. Students-both Engli sh language learners and those for whom 

Engli sh is the first language-may have limited exposure to literate English outside of 

schoo l. 

• The limitations of sources of information about words- the so urces of information 

about words that are readi ly avai lable to students- dictionaries, word parts, and 

context- pose their own problems. Each can be difficu lt to use, uninform ative, or even 

mislead ing. 

• The complexity of word knowledge- knowing a word invo lves much more than 

knowing its dictionary definition, and simply memorizing a dictionary definition does 

not guarantee the abi lity to use a word in reading or writing. Add ing to the complex ity is 

the fact that different kinds of words place different demands on learners. 

• Lack of creating genuine communication- CLT holds that learning takes place through 

genuine communication. However, determining how to create gen uine communication 

within the classroom setting presents chal lenges to teachers. 
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CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY 

This section presents the research design, research methods, data gathering tools, sampling, 

procedures and the methods of data analysis. 

3.0 Research design 

As the aim of this study was to discover the practice of communicative approach in teaching 

vocabulary in Addis Ababa 8 schoo ls, descriptive survey type of research was employed to 

explore how teachers ' perceive CL T and practically implement it in the classroom. 

3.1 Research Method 

To investigate the practice of communicative approach in teaching vocabu lary skill among 

teachers ' of selected schools in Addis Ababa, qualitative and quantitative method of study were 

chosen. This was because the quantitative method clearly showed the degree of teachers ' 

perception and implementation of CL T in figures . Qualitative method was used to support the 

data gained from teachers' questionnaire and classroom observation by their own words of the 

focus group discussion. 

3.1.1 The source of data 

The sources of data for this study were grade nine English language teachers of 8 schools in 

Arada sub-city of Addis Ababa. 

3.1.2 Selection of target schools 

Based on the information gained from Arada sub-city Education Bureau, a tota l of 10 (5 

governments and 5 pub li c) high schoo ls were found . Out of which 8 or 80% of them, namely 

Meskerem, Tikur Anbesa, Yekatit 66, Agazian No 3, Newera, Bethlehem, Atse-Noad, and 

Dejazmach Belay Zeleke high schoo ls in Arada sub-c ity were chosen based on random sampling. 

22 



3.1.3 Selection of sample teachers and grade level 

The study has taken an acco unt of 40 or 75.5% of random ly chosen Engl ish language teachers as 

a sample out of 53. Preferring teachers of grade 9 rather than other grade level was because of 

two reasons. First, it is the base for preparatory classes. Second, teachers of thi s grade level were 

demanded not only teaching but also make learners ready for Ethiopian General Secondary 

Education Certificate Exam ination (EGSECE). 

3.2 Data gathering tools 

Th is study utilized 3 tools to gather the required data. These were questionnaire, classroom 

observation with check list, and focus group discussion. 

3.2.1 The questionnaire 

In ord er to collect data to explore teachers' practices while teaching vocabulary lessons in CLT, 

A total of 42 questionnaire hav ing both close-ended and open-ended questionnaire (see append ix 

1II) were designed for sample teachers. The first 6 items inqu ired teachers' personal back ground . 

The second part of the questionnaire included 9 items focusing on the princip les of 

communicati ve language teach ing. Teachers were asked to rate based on their prior know ledge 

and experience. The thi rd and fourth part of the questionnaire consisted of classroom practice of 

teachers to apply CL T in teaching vocabulary in relation to activities and instruction. Based on 

this, 15 items on classroom instruction and 12 items on the classroom and home take activities 

given by the teacher were the center of attention. Except the background of the teacher (6 items) 

all of them were used four and five point Likert Sca le. 

3.2.2 Classroom observation 

To make sure that the data obtained from the questionnaires were the reflection of what grade 9 

teachers of the selected schoo ls were actually practi ced teaching vocabulary using CLT, 

classrooms observation based on check li sts were utilized. All teachers were observed three 

times for 45 minutes with th e help of checklist (see appendix 1).The observation check li st was 

prepared with a two point sca le (yes, no) to identify the presence or absence of some se lected 

variab les taken from the classroom instruction and activities part of the questionnaire . 

Furthermore, it in cluded the classroom condition and factors affectin g the implementation of 

CL T in vocabulary teaching. The observations were mainly focused on how the teacher changed 
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the theoretical knowledge of CL T through practical use of activities and instruction so as to 

make learners use words that they gained from the other major skills in the language, In all 

sessions, the researcher and the 2 co-observers attended and collected the data based on the 

checklist. The first observation was made how words were taught in reading texts, the second 

was on the vocabulary section and the third was on the vocabulary activities that the learners 

were given as a form of class work and homework, Thus, an attempt was made to explore 

teachers ' practical implementation by the help of 12 and 11 CLT activities and instructions 

respectively, 

Then, checklist results of the three observers were compared and only similar observation results 

were considered after each observation, Finally, all observed teachers' data were summarized 

and changed into Likert Scale (4 point measure of frequency) which was a more quantitative way 

of describing items, 

3.2.3 Focus group discussion 

In addition to questionnaire and classroom observation, focused group discussion which included 

9 open-ended questions were prepared to assess whether the classroom and home take activities 

of the learner and the instruction of teachers used the words in the actual situation, The purpose 

of the discussion with 8 teachers was to cross cheek the information they filled in the 

questionnaire, 

3.3 Data Analysis 

The information that was collected on the principles, classroom instructions and activities 

through questionnaire was analyzed and compared to the classroom observation quantitatively in 

fi'equencies and percentages. The major obstacles observed during the classroom observation 

were also reported quantitatively, At last, the focus group discussion reported qualitatively to 

strengthen the data obtained from the other tools, 

3.4 Procedures 

The required data was collected based on the following procedures, First of all, relevant literature 

was reviewed to obtain sufficient information to develop the questionnaire, the class observation 

checklist and the focus group discussion. Then the questionnaire was distributed to teachers of 

the selected school and collected, Following this, the classroom observation was made 3 times in 

each classroom, Finally, focus group discussion was held with selected teachers for an hour, 
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CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS 

In this chapter, the analysis and interpretation of data collected through questionnaire, classroom 

observation and the focus group di scuss ion together with the major findings wi ll be presented. 

Accordingly teachers' professional development, analysis of teachers ' perception on CL T 

principles, vocabulary instructions and activit ies in CL T are compared with the class room 

observation . Then, the classroom condition agai nst vocabulary instructi on and vocabu lary 

activities will be compared by the help of the classroom observation checklist. Next, major 

factors affected the implementation of teaching vocabulary in CLT follow. Finally, focus group 

discussion results are treated under this section respectively. 

4.0 Teachers' professional development 

Looking at the profess ional development of teachers whether they have attained a sort of training 

in the teaching of vocabu lary th rough CL T was the base for this research since it aimed at 

exploring the theoretical background of teachers against their practice. Except one masters 

grad uate all teachers were qualified with a bachelor degree in English education. Among the 

total of 40 subj ects, 85 % of the teachers were graduated in the past 10 years and they had 

attended courses of the revised curricu lum that accom modate the principles a nd approaches of 

CL T. Though, 5% and 10% of the teachers are graduated before 16 and 20 years ago 

respectively, but they had taken tra inings on teaching Engli sh skill s in communicative language 

teaching approach. So, all the subjects were aware of communicative language teaching 

approach in the class . 

4.1 Data obtained through the questionnaire 

By using the teachers ' questionnaire, perceptions about CLT principles were ca lcu lated and 

presented. [n analyzing the perceptions, questionnaires which focused on the general points that 

the teachers bear in mind, for example, meaningful interaction, classroom instruct ion and 

activities, and the role of the teacher (see table 1 on page 27 or appendix lll) during CLT classes 

were included as a primary source for the study. 
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4.1.1 Results from CLT princilJles 

In the table I below, nine principles that teachers need to perceive were presented. The teachers' 

response to item one showed that 67.5 % of them strongly agreed, 25% agreed and 7.5% 

disagreed about learners ' meaningful interaction. However, in the actua l teaching learning 

process in the c lass, nobody was observed in using games and role play (see table 4 below). This 

was because teachers were in hurry to cover the portion and they dominantl y use the classroom 

time for the presentation of iso lated words meaning. 

Regarding classroom activities under item 2, 65% of the teachers strongly agreed; 30% agreed 

and 5% disagreed on the importance of classroom activities for max imiz ing communication 

opportunities. The classroom observation on the other hand proved that on ly 5% of the teachers 

practically implemented classroom acti vities. The classroom observation indicated that teachers 

usually spend their time 70%, and 60% in presenting the meaning and form of words 

respectively. 

In connection w ith responsibility of learners to their own learning 52.5 % of the teachers strongly 

agreed that it is very important, 35% o f them agreed whil e 10% of the teacher disagreed and 

even 2.5 %, one of the teachers strongly disagreed. Those who be li eved that unfair to let learners 

themselves responsible for their own learning observed that they were dominant and did not give 

chances for learners to discuss on the difference between the new word and rel ated words (5%). 
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Table (1) Frequencies and percentages of the CLT principles 

NQ Principles 

Items Strongly agree Agree Disagree Strongly Neutra l 
disagree 

NQ % NQ % NQ % NQ % NQ % 

1 Learners arc engaged in meaningful interaction. 27 67.5 10 25 3 7.5 - 0 - 0 

2 Classroom activities maximizing communication opportun ities. 26 65 12 30 2 5 - 0 - 0 

3. Learners to take responsibi lity for thei r own learning. 2 1 52.5 14 35 4 10 I 2.5 - 0 

4. Activities should be based on the students needs. 28 70 7 17.5 5 12.5 - 0 - 0 

5. Language as a vehicle for doing something is morc effective. 25 62.5 15 37.5 - 0 - 0 - 0 

6. Small group work can replace whole class after clear instruction. 23 57.5 12 30 5 12.5 - 0 - 0 

7. Successful language learning involves the use of effective learning and 26 65 14 35 - 0 - 0 - 0 

communication strategies. 

8. The role of tile teacher in the language classroom is that ofa facilitator. 35 87.5 2 5 3 7.5 - 0 - 0 

9. Group work allows students to explore problems. 26 65 13 32.5 I 2.5 - 0 - 0 

Adapted trom Richards (2006 ) 
---~ -- ~ 
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Item 4 above, whi ch consisted of 70 % of teachers strongly agreed, 17.5 % agreed and 12.5% 

disagreed that activ ities shou ld be based on the students needs. It was observed that in the actual 

classroom, teachers were asking questions to fill in the blank spaces at word level. There were 

almost no activit ies designed by the teachers. They were over dependent in the text book 

exercises which focused on non- contextual izati on and authenti c use of language. 

"Language as a vehicle for doing something is more effective," was item 5. Teachers perce ived 

that 62.5 % and 37.5% strongly agreed and agreed respectively. This proved that teachers were 

clear about vocabulary teaching as a means not an end by itself. Unless the power of words 

expressed through the use of the language for rea l or authentic communicat ion, learners would 

not benefit from the teacher. Nevertheless, only 5% of the observed teachers in vited learners to 

engage in authentic class and home take activities respecti vely. 

Teachers 57.5 % strongly agreed that clear instructi on could replace group to whole c lass. 

However, 12.5 % of the teachers disagreed. Similarly, during the classroom observation teachers 

were fai led to o ffer group work (20 %) activities. 

In responding to item 7, teachers strongly agreed (65 %) that successful language learn in g 

invo lves the use of effective learning, 35 % of teachers were also agreed that use of effective 

learning has an immediate and long last ing impact on the teach ing practice. 

Item 8 was well understood by teachers, 87.5 % of them were strongly believed that the role of 

the teacher in the language classroom was that of a facilitator. Nevertheless, in the classroom 

observation, teachers were observed using much of the time for presentation of the form (60 %) 

and meaning (70 %) of words, rather than use of words in their context (10 %). 

Finally, teachers (65%) strongly agreed that group work allows students to explore problems. 

They were also agreed (32 .5%) that the prob lems which learners faced in group works are a 

so urce of content fo r language learning. To the contrary of their be lief in group work, only 20% 

of the teachers usually tried to implement in the class. 

To conclude, teachers perceived much of the princip les (see table I) to teach voca bulary 

communicative ly. However, a great deal remained to be done to translate the princ iples into 

activities like games, role plays, pair works and group works that help learners use the language 

for problem solving communicative needs. 
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4.1.2 Results fro m the classroom vocab ula ry instruction in ELT class 

Many teachers (see tab le 2 below) 62.5% of them claimed that they always used clear instruction 

to present classroom activities . Only 2 (5%) of the teachers were rarely used clear instruction. 

The classroom instruction observation also con firmed that most teachers employed clear 

instruction even though it focused on the memorization of the meaning of separate vocabu lary 

words like re-writing words meaning (70%) even though learners failed to do it. Thus, th is did 

not support learners to use words in context. 

Item 2 inquired learners whether they use synonyms to teach vocabulary words. 32.5 % of the 

teachers said that they used it always, 30% of them used it usually and those who used it 

sometimes were cons isting of35 %. 

In item 3, about the use of antonyms almost similar figures were obtained for gradable, 

complementary and converse antonyms. To mention some of them, 30%, 22.5%, and 40% of the 

teachers responded that they always used gradable, complementary and converse antonym . 

Teachers were also mentioned that they (30 %, 42.5 %, and 30 %) usually presented vocabulary 

words by using the above stated antonyms types respectively. The classroom observation showed 

almost similar (30 %, and 25 %) resu lt to that of the questionnaire in using synonyms and 

antonyms respectively. It is possib le to conclude that teachers practice in applyi ng synonyms and 

antonyms were better as a resu lt of the text books' presentation of vocabu lary words. 
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Table (2) Frequencies and percentages of the vocabulary instructions in CLT 

NQ Vocabulary Instructions in EL T class : 

Items Always Usually Sometimes Rarely Never 

No % No % No % No % No % 

1. Use of clear instruction to present classroom activities 25 62.5 10 25 3 7.5 2 5 -
2. synonyms- e.g. student and pupil, buy and purchase 13 32.5 12 30 14 35 1 2.5 -

3. antonyms- a) Gradable (e.g.) biglsmall, hot and cold , high and low 12 30 12 30 11 27.5 5 12.5 -

b) Complementary antonyms (e.g.) dead or alive, male or female 9 22.5 17 42.5 10 25 4 10 -

C)Converse or relational antonyms( e.g .) borrow or lend, buy or sell, wife 16 40 12 30 7 17.5 4 10 1 2.5 

or husband 

4. Rewrite definitions - Asking students to restate a dictionary definition in their own 10 25 7 17.5 9 22.5 12 30 2 5 

words. 

5. Supply words that are not examples of the word's meaning. For example, point 7 17.5 5 12.5 9 22.5 9 22.5 10 25 

out to them that 'murder' is not an example of the word 'kidnapping ', then ask them to 

think of other non-examples of the word. 

6. Discuss the difference between the new word and related words- a discussion of 5 12.5 5 12.5 7 17.5 3 7.5 10 25 

the word travel, defined as "journey," "trip," or voyage "" might include a discussion of 

the differences between travel and journey, trip, and voyage. 

7. Have students create sentences that contain the new word in several different 9 22.5 5 12.5 9 22.5 8 20 10 25 
and varied sentences - e.g. "I like chaos: can be clearly stated like this, "The 
scene was complete chaos-desks were turned over, paint was splashed on the floor, 
and the trashcan was upside down." 

8. Creatting a scenario - invite students to make up a story in which a new word 10 25 5 12.5 11 27 .5 4 10 10 25 

features prominently. 
--
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NQ Vocabulary Instructions in EL T class: 

Items Always Usually Sometimes Rarely Never 

No % No % No % No % No % 

9 Involving students actively in word learning- c.g. Students call out s imilarities and 18 45 14 35 5 12.5 5 12.5 -
differences between two texts, and the tcacher draws circles and lines to make associations 

between concepts. 

10 Use discussion to teach the meanings of new words- c.g. Work together in fours. One 17 42.5 8 20 6 15 6 15 3 7.5 

person should th ink o f a place, bui lding, or room and tell the others three things that would be 

found there . The others should then try and guess the place. 

II The use of word pal'ts- (prefixes, suffixes, roots, compounds) to unlock a word 's meaning; 9 22.5 15 37.5 8 20 6 15 2 5 

e.g. uncomfortable [not suitable], modernize [make modern], impressed [full of admiration], 

absent-mi nded[forget fu l] 

12 The use of context clues- teaches to students so as to help them figure out the meanings of 2 1 52.5 9 22.5 6 15 3 7.5 I 2.5 

unknown words on their own. 

13 Wherl you teach vocabulary, to which onc of the fo llowing techn ique you give priority most Defining meaning 30%, form of the word 250/0, use of words in 

of the time? A) Defini ng meaning of the word, B) form of the word (wr itten and spoken context 10%, collocation 5%, synonym 15%, a nd antonym 

form),C) usc of the word in the context, D) collocation of the word, E) synonym of the word 15% 
,F) antonym of the word . Please put letters of the above question from the most to the least 

frequently used techniques of instruction in teaching vocabulary In the class. 

Adapted from Texas Reading Initiative(2002) 
----~~~--~ 
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For item 4 above, only 25% of the teachers' claimed that they always asked learners to 

restate the dictionary definition of words in their own word s. 17.5 % of the teachers 

usually practiced such an activity whi le 22.5 % of them sometimes used item 4. On the 

contrary, the classroom observation disproved that teachers (70 %) asked learners to tell 

the defi ni tion of words usi ng their own Engl ish in the classroom. However, learners were 

giving similar definitions that were fo und in the text book. 

Regarding item 5, 6,7and 8, teachers (12.5%) usually instructed learners to supp ly words 

that were not examples of the word's mean ing, d iscuss the difference between the new 

word and related words, create different sentences using the new words' and create a 

scenario that invite learn ers to make up a story in which a new word features prominently, 

on ly 25% teachers reported that they never used such activities. Likewise, the classroom 

observat ion, only (5%) of teachers were rarely seen when they were created a scenario 

and discussed the difference between the new word and related words. Thus, teachers' 

were not able to let learners engaged in productive activ ities. Even though teachers (45 %) 

sa id that they always involve students actively in word learn ing, the classroom 

observat ion showed that they never app lied it to create sentences conta ining the new word 

in different sentences at classroom level. 

Considering item 10, teachers (42.5 %) informed that they always used discussion to teach 

the meanings of new words. On ly 7.5 % of teachers replied that they never did so. 

Though, the classroom observation showed that teachers (95 %) often used discussion. 

Due to this, teachers ' commitment in inviting learners for discussion was a lso observed 

very poor. 

Teachers were asked if they use word parts li ke prefixes, suffi xes, roots and compounds to 

unlock a word 's meaning, they answered that 22.5 %, 37.5 % and 20% of them did it 

always, usually and sometimes respectively. Onl y 5 % of teachers never used th is 

instruct ion. The classroom observation, on the contrary, proved that many of the teachers 

(60 %) usually applied it. 

Item 12 was vocabulary instruction by using context clues. Many of the teachers 52.5 % 

reported that they always explained the meaning of unknown words by using the use of 

context. In similar manner, 22.5 % of them usually did so. The c lassroom observation 

32 



o 

likewise revealed that 60 % of the teachers usually employed context clues so as to 

di scover the meaning of unknown words. However, on ly 5% of teachers were usually 

given an opportunity to guess the meanings of new words from their context in the class. 

Teachers did so for themselves. 

The last item proved teachers lack of consistency whi le they gave responses to the 

questionnaire. 60 % and 70% of teachers focused on form and meaning of vocabulary 

instruction wh ile the others, 10 %, 0 %, 30 %, and 25 %, of th e teachers responded that 

they focused on the use of words in the context, co llocation, synonym, and antonyms 

respectively. 

In general, teachers were highly dependent on the text book and they fo cused on teach ing 

on form and meaning of words rather than creating an environment where learners 

practice the language by using words in real commu ni cation. 
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Table (3) Frequencies and percentages of the vocabula ry activities in CLT 

NQ 
Vocabulary Activities in CL T 

Items 
Always Usually Sometim Rarely Never 

es 

N % N % N % N % No % 

Q Q Q Q 

I Activities in the classroom include: 2 5 5 12.5 5 12.5 13 32.5 15 37.5 

A) Games: (e.g.) Crossword puzzles focusing on meaning and context. 

8) Role-pl ay :(e.g.) playing roles of patient and doctor to exchange 5 12.5 6 15 9 22.5 8 20 12 30 
information. 

C) Group work: (e.g.) discussing on the main idea of a reading passage in 7 17.5 9 22.5 6 15 8 20 10 25 
more than 2 students in a group. 

0 ) Pair work: using new words in dialogues. 11 27.5 13 32.5 8 20 3 7.5 4 10 

2. Use of authentic material: (E.g. newspaper, air lines ticket, bus ticket, map of the - 0 I 2.5 4 10 18 45 17 42.5 

world.) 

3. Information gap activities: 3 7.5 14 35 \3 32.5 7 17.5 3 7.5 

A) Task completion activities (e.g.), map reading to complete a task using 

words. 

8) Informat ion gathering activities (e.g.), conducting an interview to collect 3 7.5 14 35 9 22.5 6 15 8 20 

information. 
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NQ 
Vocabulary activities in CLT 

Items 
Always Usually Sometim Rarely Never 

es 

N % N % N % N % No % 

Q Q Q Q 

C) Opinion- sharing activi ties (e.g.), exchanging beliefs / ideas on cli mate 7 17.5 16 40 6 15 5 12.5 6 15 
change. 

D) Information-transfer activi ties (e.g.), reading information about a subject 8 20 10 25 6 15 12 30 4 10 
and then represent it as a graph. 

E) Reasoning gap - activi ties (e.g.), working out a teacher's timetable based 5 12.5 12 30 10 25 9 22.5 4 10 
on given cl ass timetables. 

F) Jig -Saw activities (e.g.), the class is divided into groups and each group - 0 - 0 2 5 16 40 22 55 
has part of the information needed to complete an activity. The class must 
fit the pieces together to complete the whole. 

4 What kind of activities you incorporate in teaching vocabulary? It is possible to Group work 40%, Pair work 50%, Games 2.5% , 

select more than one option, A) Role play, B) Information gap activities 5% , Role play 2.5% 
Group work, C) pair work D) Games, E) Information gap activities. Please put 

letters of the above question from the most to the least frequently used activities 

in teaching vocabulary in the class. 

Adapted from Richards (2006), Seyyed A yato ll ah Razmj oo and A. Mehdi Riazi (2006) and Adapted from Texas Reading Initiative(2002) 
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4.1.3 Results from the vocabulary activities in CLT 

In this section, the teachers' response to the questionnaires and the classroom observation 

about the ir vocabulary acti vities will be anal yzed (see table 3 above) . 

[n item I, acti vities like games, role-plays, group and pai r works were included. Teachers 

(37.5 %, 30 %, 25 %, and 10 %) sa id that they never used the activities while (32.5%, 

20%, 20%, and 7.5%) teachers rarely used with them respective ly. Only 2%, 5%, 7%, and 

II % of teachers always did so the above mentioned activiti es respectively. Similarl y the 

classroom observation witnessed that only (games and ro le-plays: 0%, group works: 20%, 

and pair work; \0%) of teachers usually used these activities in the classroom. Thus, 

teachers were hardly practiced these activities in the classroom . 

In relation to the use o f authentic material in the classroom, item 2 showed that no 

teachers were practicall y implemented it in regular bas is. Many teachers (42.5%, 45%) 

never and rarely taught vocabulary words with the help of authentic material. The 

c lassroom observation al so confirmed that except 2 teachers the others were never did so 

regularly. 

Concerning in fo rmation gap acti vities, in item 3, task completion, information gathering, 

opinion sharing, and information transfer and reasoning gap activities, maj ority of 

teachers (35%, 35%, 40%, 25%, and 30%) responded that they usually used them 

respectively. However, (7.5%, 20%, 15%, 10%, and 10%) of the teachers were never and 

(1 7.5%, 15%, 12.5%,30%, and 22.5% of teachers were a lso rarely applied th ese activi ties 

in the classroom. [n this item, the use o f jig-saw activity was al so included and no 

teachers were able to use it in regular (a lways, usually) basis. The classroom observation 

similarly d isclosed that (40%) of the teachers never practiced inform ation gap activities in 

the classroom. Therefore, it is clear that teachers dominantly relying on the teaching of 

vocabulary through rehearsal method rather than communicati ve ly. It was also observed 

that learners were waiting fo r answers from the teacher and dictionary rather than 

guessing the new words from their context and used it for communication in and outside 

the class. 

The last item placed the activities in their order of frequ ency in use in the classroom. Most 

teachers fo r example (50 %, 40 %, 2.5% 5% and 2.5) were responded in the open ended 
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questionnaire that they used pair work, group work, games, in formation gap activities and 

role play during vocabu lary, instruction respectively. However, when they filled the close 

ended questionna ire (5%, 12.5%, 17.5%, and 27.5 %) responded that they used games, rol e 

plays, group work, and pair work respectively. 

To sum up, teachers claimed that they were clear about on the princ iples how classroom 

instruct ion and activity applied in the actua l teaching learning process by using CLT, 

however, the classroom observation proved that their theoretical knowledge about 

vocabulary teaching in CL T remained impractical and teachers were main ly attached to 

presenting the vocabu lary words without letting learners involve actively in classroom 

activities. Even though class and home work activities were given to learners, most of 

them focused on the teaching of new words at word level. Teachers were not observed to 

take their ro le as a facilitator ; they rather dominate the class by taking much of the time 

and learners were listening to the teachers' presentation without any attempt to use words 

for actual communication. 
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Table (4) Frequencies and percentages of the classroom observation 

No List of observation Usually Often Some times Never 

I. Classroom condition No % No % No % No % 

1.1 Are the sitting space enough for all students? 37 92.5 2 5 I 2.5 - 0 

1.2 Are the seats movable? 38 95 2 5 - 0 - 0 

1.3 Is there enough space fo r movement between desks? 40 100 - 0 - 0 - 0 

1.4 Is there enough space in front of the learners? 40 100 - 0 - 0 - 0 

2 Vocabulary classroom instruction in CLT Usually Often Some times Never 

No % No % No % No % 
2. 1 A) Form? 24 60 12 30 4 10 - 0 

Does the teacher present the 
words ' 

Fl) Meaning? 28 70 8 20 4 10 - 0 

C) Use in context? 4 10 36 90 - 0 - 0 

D) Collocation? - 0 - 0 - 0 - 0 

E) Synonymy? 12 30 24 60 4 10 - 0 

, 

I 
F) Antonym? 10 25 24 60 6 15 - 0 
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2.2 Does the teacher employ A) creating a scenario 2 5 95 - 0 - 0 
clear instruction to present 
classroom communicative B) Discuss the difference between the new word and 2 5 38 95 - 0 - 0 
activities ? related words 

C) Create sentences containing the new word in - 0 - 0 - 0 - 0 
different sentences 

D) Rewrite defmitions 28 70 12 30 - 0 - 0 

E) Use of context 24 60 16 40 - 0 - 0 

F) Use of word parts 24 60 16 40 

3. Communicative activities in vocabulary tcaching usually Often sometimes Never 

No % No % No % No % 

3. 1 Do the teachers include A) Role-plays - 0 - 0 - 40 100 
communicative activities B) Group work 8 20 16 40 8 20 8 20 
that invite the use of C) Pair works 4 10 12 30 8 20 16 40 
vocabulary words in the D) Games - 0 - 0 - 0 40 100 
class? E) information gap - 0 12 30 12 30 16 40 

3.2 Do students actively A) Willingness in tum taking - 0 - 0 - 0 40 100 
participate in the classroom 

B) Willingness in fanning group - 0 - 0 - 0 40 100 activities during vocabulary 
lesson? 

3.3 Does the teacher give home A) Home take activities to lise authentic context 2 5 13 32.5 15 37.5 10 25 
take activities that invite 
learners to use the B) Classroom act ivities to use authentic contexts 
language? 

2 5 15 37.5 13 32.5 10 25 

3.4 Does the teacher facilitate A) Motivating learners 2 5 2 5 5 12.5 31 77.5 
vocabulary learning whil e 
students are doing the B) Tak ing roles with learners 
communicative activities? 

- 0 - 0 - 0 - 0 
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4. Factors affecting the implemen tation of CL T in teaching vocabulary Usua lly Often Sometimes Never 

No % No % No % No % 
4.1 Are there any problems that A)The size of the task(having many new words to learn) 30 75 5 12.5 5 12 .5 - 0 

hinder the teacher to 
practice vocabulary in B)The differences between spoken and written English i.e. 32 80 5 12.5 3 7.5 - 0 
CLT? (the hidden sounds, double 

& silent leuers, and homophones) 

C)The limitations of sources of infonnation about words 25 62.5 6 15 9 22.5 - 0 
(context, pose, word parts) 

D) The complexi ty of word knowledge (category of the word, 20 50 15 37.5 5 12.5 - 0 
content word, function word etc.) 

E)The students' population in the class 5 12.5 5 12.5 20 50 10 12 

F)Teachers' academic abi lity - 0 - 0 10 25 30 75 

G)Admin istrative constraints - 0 - 0 5 12.5 35 87.5 

G)Creating genuine communication - 0 - 0 5 12.5 35 87.5 

Adapted fro m Richards (2006), Seyyed Ayatollah Razmjoo and A. Mehdi Riazi (2006) and from Texas Reading Initiative(2002) 
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4.2 Results of the classroom observation 

The classroom observation (see table 4 above) was held in one volunteer teacher from 

each school for three times. Results of the questionnaire on the perception of principles in 

CL T, classroom instruction and activities in vocabulary teaching were analyzed by 

comparing with the classroom observation. In this part , some of the classroom instructions 

and activities are center of emphasis. 

In connection to vocabu lary instruction, the words most of the time was presented out of 

plausible context as isolated words. The teacher was the one who often introduced and 

guessed the meaning of new words by using context (90%) from the reading passage. 

However, learners ' involvements in meaningful interaction with the text to reach on the 

meaning of new words were very limited. For example, on ly 2 (5%) of teachers connect 

the classroom presentation to that of classroom and home take activities to make them 

practice the language in authentic context. Teachers were usually observed whi le they 

were presenting vocabulary words by giving a higher emphasis for form (60 %), and 

meaning (70 %) in separate sentences . Generally, in all observed classes, teachers were 

usually interested in using non communicat ive approach of teaching li ke form , meaning, 

and use of word parts (60%). They also often implement teaching of words using 

synonymy and antonym (60%) without giving chances for learners. They totally ignored 

teaching new words with collocations (0%), and creating sentences containing the new 

word in different sentences (0%). 

The use of communicative activities 111 the classroom was the second point that the 

researcher observed during the actua l teaching learning process. Learners' were sat on 

bench that had enough space for movement between (100%) or in front of learners 

(100%). In addition, the seats were movable (95%) to perform activities li ke role-plays, 

games, group and pair works. Though the classroom conditions were conducive for 

communicative vocabu lary teaching activities, teachers never introduced role-play and 

vocabulary games. Only (40 %, 30% 30%) of teachers often made learners to involve in 

group and pair work, and information gap activities respectively. It is possible to conclude 

that teachers were remained dominant in vocabu lary instruction and give less opportunity 

for learners to practice the language through activ iti es. 
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4.3 Results from the focused group discussion 

After the classroom observations were finalized, teachers from each school were asked for 

group di scuss ion. N ine questions were forwarded fo r teachers (see append ix II) and their 

responses were wri tten on a note book and they were finally summarized briefly. The 
K°I"'I 

response 16" the focus group discuss ion was more or less s imilar to the classroom 

observat ion. 

Teachers were asked if they attended any kind of training on CL T. All teachers said that 

they took what the uni versity or college offered them. The nature of the courses was 

foc used on the teaching language communicat ive ly so as learners use the language for rea l 

communication. 

The second question was on the materials availabil ity and appropriateness of the 

classroom instructional materials. Teachers responded that the classroom materials like 

desk, blackboard duster, wh ite chalk and Engli sh text book were sufficiently ava ilable. 

Nevertheless, on ly few teachers had the teachers' guide. The text book had included 

vocabu lary instructions and activ ities that wou ld help learners to use the language in rea l 

communication. 

Teachers also gave answers to forwarded questions that inquired how vocab ulary was 

taught in Eng lish classes. They responded that they a lways follow the text book to present 

vocabu lary. Teachers a lso said that when they were running out of time, they s im ply told 

the meaning of the new words orally and gave the activities as homework. On the 

following day, learners would be given correction. 

The kind of c lassroom instruction that teachers regularly used to present the vocabulary 

word s in reading, listening and speak ing text were on the questions list forwarded to the 

group. Teachers said that they mainly taught new words in the reading passage. They also 

added that learners wou ld be encouraged to do exercises individually as a home and class 

work. Teachers sa id that they even lacked interest to implement vocabulary in struction 

through commu nicative activ ities. 
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"What kind of activities you usuall y use for vocabulary instruction?" was the next 

question for the group. Teachers said that they use the text book in the classroom to make 

learners engage in acti vities. They never brought authentic materia ls to the class; they use 

pictures and charts that are found in the text book. 

All teachers responded that they rarely invite learners to practi ce the language through 

group and pair work interacti ons. Teachers on the one hand believed that letting learners 

discuss in group and pair work help learners a lot. However, on the other hand learners 

affect the classroom discipline, shift to mother tongue and start talking their own business. 

Teachers said that vocabulary lesson shou ld be taught by using authentic materials and 

activities that support learners in building their vocabulary knowledge. 

Teachers were also asked if there were things that they complained about vocabu lary 

teaching in CL T. Teachers believed that learners' language competence to engage in 

communicative activities is poor. As a result of this they were not happy to engage in 

activities like pair work, group work, and role play. They added that schoo ls should be a 

place in which the target language could be, practiced since most learners did not have 

access to li sten or speak the target language. 

4.4 Factors affecting the implementation of CLT 

The major factors observed during the classroom instruction in vocabu lary lesson were: 

• Presentation of dictionary defin ition of many new words at a time (usually more 

than 10) for the sake of saving time to fina lize the portion within the limited time 

was observed. However, Texas Reading Initiative (2002) stated that 6-8 words per 

day are enough to teach learners in different contexts at this stage . 

• Learners were seen confused by the difference between spoken and written 

Eng lish. For example, learners were gett ing confused wh ile the teacher presented 

the word 'i tch ' to that of 'each' due to the teacher ' s pronunciation similarity, 

separate teaching or lack of context. 
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• The third difficulty which consisted of (62.5%) was observed at times of 

informing learners about sources of words like word parts and context. Teachers 

were dependent on the dictionary definition of words. 

• Teachers use of lecture method for the presentation of new words even though 

teachers usually (50%) knew that word knowledge could be complex and needs 

usage of word in authentic context. 

• Administrative staffs sometimes (12.5%) felt that communicative activities disturb 

other learners in the next door and kept the teacher idle. 
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CHAPER FIVE: SUMMARY, CONCLUSION AND RECOMMENDATION 

In this chapter summary, conclusion and recommendation are included respectively. The 

summary deals with major findings of the study based on its objectives. Second, based on 

the research findings conclusion will be made. Finally, according to the findings , some 

possible recommendations will be presented. 

5.1 SUMMARY 

"Exploring the practice of communicative approach in teaching vocabulary among grade nine 

teachers of English language in Addis Ababa" was the main objective of this study. In order to 

achieve this objective, the following specific questions were prepared. 

• How were communicative language teaching principles perceived by the 

teachers? 

• How often do teachers' instructions focus on forms, meanmgs and uses of 

vocabularies in authentic context? 

• How often do teachers use activities that would give chances for students to 

practice the newly introduced words? 

• What are the factors affected the implementation of communicative approach in 

teaching vocabulary skill? 

S.1.1 Teachers' perceptions on CLT principles 

The analysis of the data shows that: 

• All teachers perceived much of the principles to teach vocabulary communicatively. 

However, a great deal remained to be done to translate the principles into activities 

like games, role plays, pair works and group works that help learners use the language 

for problem solving communicative needs. 

• Teachers were inclined in using lecture method rather than CLT approach to present 

vocabulary lessons. 
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5.1.2 Teachers' voca bulary classroom instruction 

• Teachers spent much of their time in presenting the meaning and form of words rather 

than creating an environment where learners practice the language by using words in 

rea l life s ituations. 

• Teachers tota ll y igno red teaching new words with collocations and creat ing 

sentences contain ing the new word in different sentences 

• Teachers were over dependent in the text book exercises which focused on non­

contextua lization and authentic use of language. 

• Most teachers employed clear instruction even though it focused on the memorization 

of the meaning of separate vocabulary words. 

• Teachers practice in app lying synonyms and antonyms was better as a result of the 

text books' presentation in using them. 

• Learners were waiting for answers from the teacher and referred from dictionary 

rather than guessing the new words from their context and used it for communicati on 

in and outside the class. 

5.1.3 Vocabula ry activities iu CLT 

• Almost a ll teachers were never used authentic material to introduce vocabulary 

activities. 

• Teachers ' commitment in inviting learners for discussion was observed very poor. In 

addition, they never appl ied di scussion on the meaning of new words at classroom 

level. 

• Teachers were dominant enough that never let learners to di scuss on the difference 

between the new wo rd and related words. 

• Vocabu lary teaching in CLT remained impractical and teachers were mainly attached 

to presenting the vocabu lary words w ithout letting learners involve actively in 
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classroom activities. Even though class and home work activities were given to 

learners, most of them focused on the teaching of new words at word level. 

• Teachers were not taking their role as a facilitator; they rather dominate the class by 

taking much of the time and learners were listening to the teachers' presentation 

without any attempt to use words for actual communication. 

It is possible to conclude that teachers in all subject schools were dominantly apply 

lecture method during vocabulary in struction and gave less opportunity for learners to 

practice the language through activities. 

5.1.4 Factors affecting the implementation ofCLT 

• Teachers' dependency on the traditional or lecture method. 

• Presentation of dictionary definition of many new words at a time for the sake of 

saving time to finalize the portion within the limited time. 

• Learners' confusion as a result of the difference between spoken and written 

Engli sh words. 

5.2 Conclusion 

To sum up, there were mismatches between teachers ' response to the questionnaires and 

the actual classroom observation. Teachers claimed that they were clear about on the 

principles how classroom instruction and activity applied in the actual teaching learning 

process by using CL T, however, the classroom observation proved that their theoretical 

knowledge kept impractical to classroom instructions and activities. 

• Teachers neglected the use of classroom instruction that could facilitate learners to 

use the language for communication. 

• Teachers failed to change their theoretical knowledge 111 to practical by uS1l1g 

appropriate classroom instruction and activ ity. 

• Even though authentic materials are effective ways of learning, they were not 

introduced into the class by teachers. 
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• Lack of interest by teachers to teach vocabulary communicative ly due to lack of 

t ime to cover the portion accompanied by the presentation of many words at a time, 

and some words spoken and wri tten Engli sh differe nce were factors that affect the 

implementation of CL T in vocabulary teachin g. 

5.3 Recommendations 

Based on the fi ndings of the study the fo ll owing recommendations are fo rwarded fo r 

better implementation of CL T in vocabulary teaching. 

• The research findin gs shows that teachers ' perception on the princip les of 

communicative language teaching was very good and this was because of all 

teachers had attend ed courses on how to apply CL T in language classroom. Thus, 

teachers should try to implement at least some of the communicative language 

teaching instructions and activities based on the students' level of understanding . 

• Department heads and admini strators should fo llow up teachers not only coverage 

of units but also how better each skill s are taught. 

• Creating meaningful learning opportunit ies in and out of the schoo l is very 

important for learners to make use of the language . Establishi ng Engli sh c lub and 

declaring one day as an English day help learners to use the language in schoo l. 

• Teachers should fac ilitate opportun ities for learners to defi ne and guess the 

meani ngs of new words fro m their context and use these words in meaningful and 

authenti c writing and listening activities that forces learners to take care of their 

own learning . 
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Appendix- I 

ADDIS ABABA UNIVERSITY 

FACULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH LANGUAGE 

Classroom Observation Checklist 

School Teacher's code NQ -;----:-_ _ -;-_ 
Date I Date 2 Date 3 Total class sess ions observed __ lesson topic _ ____ _ 
time NQ of students ___ _ 

No List of observation Session 1 Session 2 

1. Classroom condition Yes No Yes No 

1.1 Are the sitting space enough for all students? 

1.2 Are the seats movable? 

1.3 is there enough space for movement between desks? 

1.4 Is there enough space in front of the iearners? 

2 Classroom instruction Yes No Yes No 
2.i A) form? 

Does the teacher present the words' B) meaning? 

Session 3 

Yes No 

Yes No 



C) use in context? 

D) collocation? 

E) synonymy? 

F) antonym? 

2.2 Does the teacher employ clear A) creating a scenario 
instruction to present classroom 
communicative activ ities ? B) Discuss the difference between the new word and 

related words 

C) Create sentences containing the new word in 
different sentences 

D) Rewrite definitions 
3. Communicative activities Session I Session 2 Session 3 

Yes No Yes No Yes No 
3.1 Do the teachers include A) Rolec:Jll"1'5 

communicative activities that invite B) Group work 
the use of vocabulary words in the 
class? 

C) Pair works 
D) Games 
E) lnfonllation gap 

3.2 Do students act ively participate in the A) Willingness in tum taking 
classroom activities during 

B) Willingness in fomling group 
vocabulary lesson? 

3.3 Does the teacher give home take A) Home take activities to use authentic context 
activit ies that invite learners to use 8) Classroom activities to use authentic 
the language? contexts 

3.4 Does the teacher facilitate vocabulary A) Motivating learners 
learning while students are doing the 
communicative activities? 8) Taking roles with learners 

-- -

1 



4. Factors affecting the implementation of CLT in vocabulary teaching Session 1 Session 2 Session 3 
Yes No Yes No Yes No 

4.1 Are there any problems that hinder A) The size of the task(having many new words to 
the teacher to practice vocabulary in learn) 
CLT? 

B) The differences between spoken and written 
English i.e. (the hidden sounds, double & silent 
letters, and homophones) 

C) The limitations of sources of information about 
words( context, pose, word parts) 

D) The complexity of word knowledge (category 
of the word, content word, function word etc.) 

E) The students ' population in the class 

F) Teachers' academic abili ty 

G) Administrative constrai nts 

H) Creating genuine communication 

Adapted from Richards (2006), Seyyed Ayatollah Razmjoo and A. Mehdi Riazi (2006) and from Texas Reading Initiative(2002) 



Appendix- II 

ADDIS ABABA UNIVERSITY 

FACULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH LANGUAGE 

Questions for focused group discussion among teachers 

I . Have you taken any sufficient courses or tra ining concern ing vocab ulary teaching 

in CLT? If yes, what was the nature and aim of it? 

2. Are the classroom materials (tab les, chairs,) and grade 9 Engl ish curricular 

materials like textbooks, teacher's guide and other materials are sui tab le for 

vocabu lary teaching in view ofCLT context? 

3. How vocabulary is normally taught in your class? 

4. What kind of classroom instruction you use to present vocabulary words which are 

found in the reading passage, listening text and speaking (conversat ion) part? 

5. What kind of instruction you use for vocabulary activities in the classroom? 
6. Do you think you let students to take part in classroom activities so as to practice 

vocabulary words in context? 

7. How do you help learners whil e they are practicing the language in the classroom? 

8. How do yo u think vocabu lary teaching should be practiced? 

9. Is there any thing that yo u complain about the teaching-learn ing process of 

vocabulary in CLT? If yes, what was it? 



Appendix- Ill 

ADDIS ABABA UNIVERSITY 

FACULTY OF LANGUAGE STUDIES 

DEPARTMENT OF ENGLISH LANGUAGE 

TEACHERS' QUESTIONNARIE 

Dear teachers: I am conduct ing a study on "Assess ing the Practice of Communicative 

Approach in Teaching EFLIESL Vocabulary Ski ll " among grade nine teachers. Therefore, 

you are kind ly asked to fill in the questionnaire, honestly and carefully. The questi onnaire 

has 3 1 items focusing on the principles ,the classroom instruction, act ivity and some of 

the factors affecting the implementation of CLT while introducing vocabulary lessons. 

Please note that your answers should be based on what you really do but not based on 

what you wish you could have done or should have been. I like to stress that the 

information you provide is completely confidential used by the researcher only. For this 

reason, you do not have to write you r name. 

Thank you in advance!!! 



Part one 

Background information 

Instruction: Please indicate your answer by making an 'X' 11\ the appropriate box or 

writing where it is necessary in the space provided. 

I. Name ofyo Llr School: ---------------------------

2. Sex: MD FD 

0 Age: J. 

A) 20-25 D C) 3 1-35 D 

B) 26-30 D D) 36-and above D 

4. Qualification 

A) College diploma D C) Masters (MA) 0 

B) Degree (BA) D D) Other ,please state 

5. Subjects you teach: A) _________ _ 

B) ______________ _ 

6. Total year of service as a teacher: 

A) 1-5 years 

B) 6- 10 years 

D 
D 

C) 11-15 years 

D) 16-20 years 

D 

D 

E) 2 1 and above years D 



( 

NQ 

1 

2 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

Part 2: Principles, Instrnctions, Activities 

Instruction: Indicate to what extent you agree with the fo llowing statements based on 

your belief and experience of vocabu lary teach ing in CL T by putting an " ..J " under each 

number in the table. 

Note that: 5 = Strongly agree , 4= Agree, 3= disagree, 2 = Strongly disagree, 1 = Neutral 

CLT Principles 

Scales 

Some of the Communicative Language Teaching principles in 

EFLfESL class. 5 4 3 

Learners are engaged in meaningfu l interaction. 

Classroom activities maximiz ing communication oPPOltunities 

Learners to take responsibi lity for their own learning 

Activities shou ld be based on the students needs 

Language as a vehicle for doing something is more effective 

Small group work can replace who le class after clear instruction 

Successful language learning involves the use of effective learning 

The role of the teacher in the language classroom is that of a facilitator. 

Group work allows students to explore problems 

Adapted from Richards (2006), Seyyed Ayatollah Razmjoo and A. Mehd i Riazi (2006) 
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Read each statements carefully and put an "" ,, under each number in the table. Note that: 

5=Always 4= Usually 3= Sometimes 2= Rarely I =Never 

No Some of the Vocabulary Instructions in ELT class: Scales 

In ELT class you teach 
9. Involving students actively in word learning- e.g. Students 5 4 3 2 1 

ca ll out similarities and differences between two texts, and the 

teacher draws circles and lines to make associations between 

concepts. 

10. Use discussion to teach the meanings of new words- e.g. 

Work together in fours. One person should think of a place, 

building, or room and tell the others three things that would be 

found there. The others should then try and guess the place. 

11. The use of word parts- (prefixes, suffixes, roots, compounds) 

to unlock a word ' s meaning; e.g. uncomfortab le [not suitable], 

modernize [make modern], impressed [full of admiration] , 

absen t -m inded [fo rgetfu I] 

12. The use of context c1nes- teaches to students so as to help 

them figure out the meanings of unknown words on their 

own. 

Adapted from Texas Reading Initiative(2002) 

13. When you teach vocabulary, to whIch one of the followmg techmque you gIve Priority most 

of the time? 

A) defining meaning of the word 

8) form of the word(written and spoken form) 

C) use of the word in the context 

D) collocation of the word 

E) synonym of the word 

F) antonym of the word 

Please put letters of the above question from the most to the least frequent ly used techn iques of 

instruction in teaching vocabulary in the class. _____ ___________ _ 



Vocabu lary Activities in CLT 

Read each statements carefull y and put an " -J" mark under each number in the table. Note that: 

5=Always 4= Us ua ll y 3= Sometimes 2= Rarely I =Never 

No Sca les 
Vocabulary Activities ill CLT 

5 4 3 2 1 

1 Activiti es in the classroom incl ude: 

A)Games: (e.g.) Crossword puzzles focusing on meaning and 
context. 

B)Ro le-play :( e .g.) playing roles of patient and doctor to 
exchange information. 

C)Group work: (e.g.) discussing on the main idea of a reading 
passage in more than 2 students in a group. 

D)Pair work: using new words in dialogues. 

2. Authentic material is the effective way for learners to acquire 

communicative abi lities. (E.g. newspaper, ai rlines ticket, bus ticket, 

map ofthe world.) 

3. Information gap act ivit ies: 

A)Task completion act ivities (e.g.), map readi ng to complete a 

task using words. 

B)In format ion gathering activities (e.g.), conducting an 

interview to collect information. 

C)Opinion- sharing act ivities (e.g.), exchangi ng beliefs / ideas 

on c li mate change. 

D)Information-transfer act ivities (e.g.), read ing information 

about a subject and then represent it as a graph . 

E) Reason ing gap - activities (e.g.), working out a teacher's 

timetable based on given class timetables. 

F)J ig -Saw activities (e.g.), the c lass is divided into groups and 

each group has part of the information needed to comp lete an 

activity. The class must fit the pieces together to complete the 

whole. (Adapted from Rchard s,2006) 



4. What kind of activiti es you incorporate in teaching vocabulary? It is poss ible to select more 

than one option. 

A) Role play C) Pai r work 

B) Group work 0 ) Games 

E) In formation gap activ iti es 

Please put letters of the above question from the most (0 the least frequ ently used acti vities in 

teaching vocabulary in the class. ________________ _ 

Thank you 
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