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ABSTRACT 

The main purpo e of this study wa to assess the lII all agemel1f of selj~colltai ll e(; ci([S.\/'()() /1I 

teaching ill Addis Ababa Governlllent prill/{II )' schools . 

The subjects of the study were two hundred fourteen (i.e . J 60 teachers and 54 school 
management bodies) drawn from the ten sample primary schools, selecting one fro 111 each 
sub-city, of Addis Ababa. Teachers and school management bodies were selected using 
systematic samplillg technique and availability sampling technique respectively. Three 
kinds of data collection instruments were used in this study, namely; questionnaire, 
observation and interview. The data collected using these instruments were analyzed by 
making use of different statistical analysis methods and qualitative description, such as 
frequency counting percentage, mean and description of some qualitative data . 

The findings (i.e. the results) indicated that the management of self-contained classroom 
teaching system. in Addis Ababa city government was found to be unsatisfactory. This 
happened mainly due to lack of well-trained manpower and in availability of appropriate 
resource and facilities and poor managerial competence. For this reason, the system was 
not properly implemellted. Consequently, the Addis Ababa Education Bureau is expected 
to assign those school lIlanagement bodies and teachers who are \Veil trained (lIId 
experienced ones along with the necessary teaching facilities in order to effectively 
manage the self-contained classroom teaching system as expected . 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

1.1 Background of the Study 

One of the very concerns of the Education and Training Policy (ETP) of Ethiopia which is 

currently being implemented in the education system of the country is to provide quality 

education for the first cycle (i.e. grades 1-4) of primary education (Azeb, 1998:229). It is 

obvious that the quality of education in this particular level depends on effective and 

efficient management of teaching system that often motivates teachers and other 

concerned bodies who can cultivate productive citizens. 

When tracing its evolution, scholars like Ornstein (1990) and De Young (1969) 

particularly point out that self-contained classroom teaching approach is a scheme which 

has replaced departmentalization, which was popular from 1900 to 1925, but later lost its 

popularity in elementary schools in the U.S.A. 

With regard to the rationale for the use of the self-contained scheme, Sowards and cobey 

(1969: 112-113) stress that the set up is based on two major points. On one hand the 

scheme is based on evidence concerning the growth and development of children and on 

the other, on preferred pedagogical schemes for using time and arranglllg learning 

experiences in the classroom. 

In line with the above information, the self-contained classroom teaching approach for 

primary school instruction in Ethiopian education system was designed and started for 

primary school children in 1963 during the rule of Emperor Haile-Sellasie-I. Then, the 

big conference was held at the Haile-Sellasie-I University (i.e. the present Addis Ababa 

University) in Addis Ababa among the then top concerned officials and supervisors drawn 

from all provinces of the country. At the then conference, m mbers dis us ed and 

formulated a strategy which served a a guideline improving the general management 

structure and the learning environment of the self-contained cIa sro m set up (MO F , 
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1963:60) . It was also discussed that self-contained class room teaching approach to bc 

staffed with enthusiastic educational managers and professional teachers who have great 

interest to offer wholesome education. 

However, the strategy then designed to achieve the desired objective failed due to poor 

management system, lack of qualified teachers, lack of appropriate teaching resources and 

facilities which greatly affect its success (Elfachew, 1972:3). But, after long years of its 

abolishment, the system under investigation re-introduced in 1995 G.C by EPRDF. 

According to the Addis Ababa Education Bureau report (i.e. 2000 E.C), there were 94 

government primary schools in all the ten sub-cities of Addis Ababa city government 

where self-contained classroom teaching system had been fully implemented. There were 

also 2264 self-contained classroom teachers , 216 unit-leaders and 23 1 principals (i .e. 

main and vice) facilitating the teaching-learning process in their respective primary 

schools . 

1.2 Statement of the Problem 

Under normal circumstance, self-contained classroom teaching system can be taken as the 

best method of teaching children if there is an effective management of teaching, 

appropriate resources and facilities, and highly qualified and motivated teachers assigned 

to teach . Furthermore, for the well-being of the society, an educational system should be 

effective and efficient so as to meet the societal needs . To do this, well-qualified and 

highly motivated teachers and school management bodies are the most significant 

elements in the first cycle school system since children are not yet at the stage of learnin g 

by their own. In this regard many scholars, such as Vroom ( 1984) roll ( 1996) Ornst in 

(1990), De Young (1969), Stoner et al (2001) and others hav also suggested tint 

organizational goals are unattainable without the enduring commitment of a11 members of 

the organization. For example, Stoner and others (2001:442) note that good educational 

management system which basically enhances motivation is associated with a human 

psychological characteristic which contribute to a person's degree of commitment. 

2 
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Having good teacher-pupil interaction in the classroom also heightens effecti ve 

management of self-contained classroom teaching system. To substantiate this idea. Croll 

(1996: 14) comments on this issue as, "Interaction between teachers and their pupils is 

fundamental both to the activity of teaching and to the organization and management of 

the classroom". However, he further comments that if teachers can not maintain good 

interaction with their students in the classroom, the teaching-learning process will not be 

implemented as it is expected. Moreover, when this condition is seen from Ethiopian 

context, it is becoming so problematic. This is because the insufficient teaching materials, 

large class size and other related problems do not allow the actual teacher to give 

individual attention for each student. 

Basically, primary schools are supposed to be the comer stone for the practice of self­

contained classroom teaching system. Hence, unless there is a good management system 

motivating teachers to do their daily tasks properly, it could be problematic for self­

contained classroom teachers to handle all their responsibilities staying the whole day in 

one class teaching too many children, the whole subjects (Ornstein, 1990:374). 

Coming to the local studies done on this area, there are only limited researches which 

have been done so far. For example, the management (the attempt) which has been taken 

to implement self-contained classroom teaching system has now become a controversial 

issue in most areas of Ethiopia. To check this, it is reasonable to see the research findings 

identified by some local researchers. Hussen (2001) for instance, identified in his research 

that most teachers (i.e. 80.91 %) in Dessie primary schools did not like to teach in the 

system under investigation. The subjects further reported that the system has series 

drawbacks as compared to its advantages in Ethiopian context. This is to mean that tht; 

system can not be properly implemented with the present primary schools' onditions 

where all the necessary facilities and effective educational management system are not 

fulfilled. Elfachew (1972) also mentioned the major problems related to the management 

of self-contained classroom teaching system in some of the then government elementary 

schools in Addis Ababa. Some of them were: in- availability of good management 

3 
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system, lack of quali fied teachers and administrative personnel, and lack of appropriatc 

resources. Asnakech G/Sillassie (2002), on her MA thesis work, has also tried to mention 

some of the problems encountered in the implementation of pupils' promotion policy in 

the first cycle teaching system as: lack of awareness on how to implement the new 

promotion policy, lack of interpersonal relations among the teachers and the school 

managers and so on. 

So, this situation has shown that it invites for some more researches to be conducted on 

this area. Thus, this study comes as an additional piece. 

Hence, this study strived to identify the major factors that affect the management of self­

contained classroom teaching system in selected primary government schools in Addis 

Ababa city government. 

Thus, the investigation has been can'ied out by way of answering the following basic 

research questions: 

1. What is the level of awareness of the facilitators (i.e. teachers and school 

management bodies) towards the purpose of self-contained teaching approach? 

2. What are the roles played by the facilitators for the management of self-contained 

teaching approach? 

3. What are the internal supportive mechanisms used for the implementation of self­

contained teaching approach? 

4. What arc the vicws of teachers and school mangers towards the self-contained 

teaching approach? 

5. What are the major factors affecting the lessons learned 111 the self- ontained 

classroom teaching approach? 

6. What are the solutions which have been sought to overcome the problems 

encountercd during the teaching-learning process in the self-contained classroom 

teaching approach? 

4 
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1.3 Objectives of the Study 

The purpose of this study was to conduct an assessment on the management of self­

contained classroom teaching system in Addis Ababa city government. Consequently, this 

study has the following one general objective and three specific objectives. 

1.3.1 General Objective 

The general objective of this study was to: 

• assess the improvement in the quality, access and relevance of education in a 

sustainable manner through the creation of well trained and motivated 

professionals who can contribute a lot to the effective management of self­

contained classroom teaching system. 

1.3.2 Specific Objectives 

The specific objectives that this study aimed to attain were to: 

1. 

11. 

111. 

investigate how the management of self-contained classroom organization 

system is implemented in Addis Ababa government primary schools . 

enhance the institutional capacity of each sub-city education office of Addis 

Ababa in the planning and management of self-contained classroom teaching 

system. 

propose constructive recommendations for better implementation of this 

particular teaching system. 

1.4 Significance of the Study 

The results which have been obtained from this study could have certain ar a of 

application. This study may have both the immediate and the ultimate beneficiaries. 

5 
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1.4.1 Immediate Beneficiaries 

1. Children who are in the first cycle (1-4 grades); 

11. Actual teachers teaching in the self-contained classroom since they have close 

contact with the children in this particular level, 

iii. The school management bodies, such as directors, vice-directors and unit-leaders 

sinee they are supposed to manage the daily teaching-learning activities in the 

school. 

1.4.2 Ultimate Beneficiaries 

1. Children's parents who are indirectly participating 111 the teaching-learning 

process, 

ii. The top education officials working in all the ten sub-cities as well as in Addis 

Ababa city government education bureau, 

lll. The society, in general, may enjoy as a result of the improved management of self­

contained classroom teaching system. 

1.5 Delimitation of the Study 

This study focused on the major factors influencing the management of self-contained 

classroom teaching system in Addis Ababa city government. The researcher also believed 

that so as to manage the study carefully, this study was to be delimited to the ten sample 

primary schools in Addis Ababa where self-contained classroom teaching system has 

been fully implemented, assuming that they might to some extent represent the whole 

population of same category in the region in general. 

6 
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1.6 Definition of Key Terms 

The following terms are used frequently throughout this paper. Thug, they h:we the 

following meanings in thc contcxt that the researcher used in this paper. 

Departmentalization: is an arrangement where each teacher teaches only one or two 

subjects in which he/she a specialist; either the teacher moves from 

room to room to teach the various classes or the pupils shift from 

room to room during the successive periods of the school day 

(Good, 1973: 173) . 

Integrated approach of teaching: is an approach that combines two or more subjects to 

form a meaningful learning area that would help 

effective integration of learning experience in the 

learners (lCDR, 1999:274). 

Management: refers to a common set of activities which are designed to promote and 

direct purposeful work (Atchison and Hill, 1978:3). 

Motivation: is a motive that activates or moves an individual to act effectively towards 
, , 

the pre-determined goals (Huffman, 1987:402). 

Self-contained classroom: is a situation in which one teacher is responsible for the total 

instructions of the class for the entire school day (De Young 

and Others, 1969:165). 

7 
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CHAPTER TWO 

Review of Related Literature 

2.1 Concepts and Practices of Self-Contained Teaching Approach 

2.1.1 Concepts of Self-Contained Teaching Approach 

As a principle, self-contained classroom teaching is a system in which one teacher is 

responsible for the total instruction of the class. This is to mean that a single teacher is 

accountable to teach all subjects to one group of children all the day. For this reason, the 

self-contained classroom teacher is the key professional person who carries out the major 

responsibilities to run the program of instruction for one group of children (Institute of 

Cuniculum Development and Research, ICDR, 1999:287). De young and Wynn ( 1968) 

on their part also state what self-contained classroom teaching is all about that it is a 

horizontal organization in which a single teacher meets with a single class for the entire 

school day. 

Thus, as compared to departmentalization (which is a plan of organization in which 

various courses of the primary curriculum are taught by teachers who are subject matter 

specialists), self-contained classroom teaching system is the most common way of 

organization students for instruction by grouping and assigning them to a specific teacher 

and classroom (Jarvis, 1969:28). 

The main reason to introduce self-contained classroom teaching approach (i.e. first cycle 

(1-4 grade levels) of primary education) is due to its suitability to provide conceptual (i .e. 

related ideas) and practical (i.e. connected with real situations) knowledge on lower 

primary school children using integrated discipline. Moreover it is observed that the 

introduction of integrated disciplines in the first cycle of primary education is a 

universally accepted direction (UNESCO, cited in ICDR, 1999:276). 

According to Dawson and Lindstrom (1974:204), the main reason for the inh"oduction of 

the self-contained classroom teaching was due to its cost effectiveness over the 

departmentalized classroom. This is because, it needs fewer teachers to run the task. Azeb 

8 
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(1998:299) also states the reason why self-contained classroom teaching is introduced and 

prepared for first cycle primary school children that it is difficult for children to a~ust to 

several teachers over the course of the day's work. For this reason, it is advisable to teach 

children in a self-contained classroom in which a single teacher is accountable for the 

total instruction of one class. It is also believed that children can best learn at school when 

they feel that their teacher really knows and understands them. So, to fulfill the above 

requirement, the self-contained classroom teaching approach is appropriate. Therefore, it 

is with these assumptions that the self-contained classroom teaching approach was first 

introduced in the United States of America and then proceeds to other countries including 

Ethiopia where this research is conducted. 

Actually, managing the self-contained classroom teaching is a tiresome task as teachers 

are expected to teach all the subjects the whole day. In this regard, this approach demands 

skillful teachers who can manage the self-contained classroom teaching effectively. 

Consequently, this teaching system can be taken as one of the best approaches to teach 

and ultimately facilitates children's future learning (Deyoung and Wynn, 1968; Lobdell 

and Van Ness, 1963; Azeb, 1998; TGE, 1994; and others). 

As different writers like MOEFA (1963), Jarvis (1969), Shewaye (1999) and others have 

proved, the self-contained classroom teaching approach has its own strong sides. The 

following are the major ones: it requires fewer teachers and is, therefore, less expensive 

(MOEFA, 1963:51), it helps the teacher as he/she works with the same students 

continuously through out the school year; i.e. he/she gets to know his/her pupils and 

consequently is in a good position to adopt instruction to meet their individual needs 

(Jarvis, 1969:31), and also as social living experience taking place among students ; 

democratic principles and concepts can be easily fostered through group studying, sharing 

and playing (Jarvis, 1969:30). 

On the contrary, considering the theoretical framework different writers (educators) 

mention some of the major weaknesses of self-contained teaching approach. Some of 

these weaknesses are the following: it does not give the teacher an opportunity to choose 
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areas in which he/she likes to teach unlike the case in high school (Jarvis, 1969:31), the 

self-contained classroom teaching is a rigid organization which keeps the teacher isolated 

behind the close doors of his students; i.e his/her good qualities and weaknesses are 

largely unobserved and the students do not observe outstanding teachers in action and 

follow their examples (Franklin, 1967: 192), teachers will have busier day, i.e much of 

their preparation can be affected, therefore, students may face boring condition (Shewaye, 

1999:98), and also teaching in self-contained classroom may provide the teacher with the 

opportunities to emphasize or deemphasize certain subjects, depending up on their likes 

and dislikes (Franklin, 1967: 192). 

As most scholars and academic institutions like Farrant (1984), Dereje (2001) , Chahin 

(1988), UNESCO cited in ICDR (1999) and others have agreed, self contained classroom 

teaching approach has its own unique practices (features) which are basically 

distinguished in terms of teacher preparation, and resource and facilities used to 

implement this approach. 

These unique practices of self-contained classroom teaching are discussed in some detail 

in the following section. 

2.1.2 Self-Contained Teaching Approach Practices 

2.1.2.1 Teacher Preparation 

In any educational system, training and preparation must focus on the types of roles and 

responsibilities which are supposed to be accomplished for the success of the designed 

programme. Therefore, in a self-contained classroom teaching system, one teacher is 

responsible to play lots of roles and calTyout various responsibilities for one group of 

children. Bennairs and others (1994: 196) also say in this regard as, 

The teacher is the active facilitator of positive and supportive classroom 
and the role model of his pupils. In the classroom the teacher plays 
multitude roles. For instance, the teacher arranges physical variables, 
academic variables and establishes the affective nature. 

10 



• 

• 

To do all these, the teacher in self-contained classroom teaching has to have adequate 

cognitive knowledge, skills and psychological preparation so that the pupils in his/her 

class can learn and enjoy through out the school day, semester or year. This is because, it 

is in the conductive classroom at the interface between the teacher and the learners that 

real development begins (Byers cited in Carpenter et aI, 2001:214). 

To make the above major point practical, first cycle primary school teachers should get 

appropriate trainings in order to increase their awareness and possibly acquaint them with 

the suggested methods of teaching. Friedman and others (1980:62) suggest on this point 

that a sound program of professional education is essential for the qualitative 

improvement of education. They further say that investment in teacher education can 

yield very rich dividend comparing the financial resources needed with its resultant 

benefits. Craig and others (1998: 129) also strengthen this idea by saying, "The education 

which teachers receive has the potential to make the difference to children's learning and, 

therefore, warrants careful attention." 

Coming to the specific trainings the self-contained classroom teacher are expected to take, 

the trainings can take place before or after their assignment to the profession. There are 

two types of trainings, namely pre-service and in-service trainings. The quality of teachers 

rests on their pre-service preparation and their continuous professional development 

through in-service trainings (Widen and Tisher, 1990: 161). 

a) Pre-service Training:- it is a training in which a teacher receives before he/she 

actually begins to teach. It introduces the student-teacher to the practical work of 

actual teaching. Azeb (1998:246) also comments that pre-service training will pla~ 
\ ~ 

signiflcant ro~s for self-contained classroom teachers as it prepares then1 with all 
' fl 

thc necessary tools which arc helpful to carryout their responsibilitics Jcffcctivcly. 

In this regard, De Young and Wynn (1968: 132) suggest the courses which need to be 
J 

given during the pre-service training in order to prepare self-contained classroom teachers 

are: professional courses (which include-education and psychology courses), direct 

1 1 
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observations (i.e case studies of pupils and pre-student teaching activities), direct student 

teaching and observation, generalized fields in the subject areas, about how to keep 

classroom management, e.t.c. 

b) In-service Trainillg:- here teachers may fail to catch up with the new educational 

innovations that come now and then in to the educational system because of social, 

political and cultural changes in the society unless they have been provided with 

the appropriate, timely and continuous in-service trainings (Friedman and others 

1980:218). In connection with this idea, Shuster and Ploghoft (1963:72) assert that 

"Teachers fail to utilize the best procedures of teaching due to the failure of the 

administration to provide in-service trainings to some i 

As it is known, in-service training is a training in which a teacher receives while teaching 

or after his/her assignment so that he/she can grasp new developments, such as new 

curricula, new methods, new structures and innovations. 

According to Negesu (2004:6), in-service training promotes efficiency, maintaining 

enthusiasm, increasing information, expanding interest, and in general keeping teachers 

professionally alive and up-to-date. If not, the author contends that teachers wi1l be sick of 

out dated methods of teaching and its outcomes will be full of obsolete knowledge which 

does not serve to meet the needs of society. 

Moreover, Teshome (2001:91) comments that the instructor's in the Teacher Training 

Institutes (TTl) need to understand how to produce or prepare self-contained teachers who 

are generalist, teach integrated subject areas, and the related ones. In other words 

teachers for self contained classroom teaching should be well versed with the knowledge 

and skills of individual differences, readiness and treat differences among students on one 

side and the knowledge or subjects like mathematics, languages, e.t.c on the other. For 

this reason, teachers can easily manage the class that they teach. One thing to be noted 

here that students (people) are difficult to manage even though they are the most 

important assets of the school (organization). Regarding this, Miller (1985:209) notes that 
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"Managing people is a challenging and stimulating a profession as can be found and 

success in it is an achievement second to none. "So, since teacher playa central role in tho 

delivery of quality education, they are considered as the key resources in any educational 

system particularly in lower primary level (Gaynor, 1998:97) . 

So, an effective self-contained teacher is the one who has passed through successful pre­

service and in-service training programmes, obviously, possesses the following traits and 

qualities (Jarvis and Wootton (1969), Arrends (1997) and others): 

The teacher has to be open mindedness, patience, good sense of humour, scholarliness, 

possessing good knowledge of subject matter, good judgment, enthusiasm, multiple 

interest, creativeness, industriousness and carefulness. 

Besides, the teacher should have an accepted code of ethics, i.e-he/she deals justly and 

impartially with students regardless of their physical, mental, political, economical, 

social, racial and religious characteristics, recognizes the differences among students and 

seeks to meet their individual needs, seeks to establish cooperative relationships with 

parents and keeps them (i.e parents) informed about the progress of their children, 

explains things to pupils very clearly and uses varied methods of teaching, knows whom, 

why, what and how to teach, uses multi audio-visual instructional materials to stimulate 

ideas and to make learners active and motivated in order to make learning enjoyable to 

children, e.t.c. 

Franklin (1967:64) also states that to manage the self-contained teaching approach 

properly, only those teachers who are potentially fit and like to teach all the subjects they 

claim should be well prepared and assigned. This is because; people do better when they 

are doing what they like to do. Hence, teachers must not be simply exercising an approach 

for which they do not have prior knowledge and training. To this fact, Sherief (1999) also 

identified some self-contained teachers who did not have appropriate trainings (i.e pre­

service or in-service) and interest to teach, when he conducted his MA Thesis. In a 

nutshell, so as to know children's problems, needs, interest, and individual characteristics 
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in self-contained classroom teaching approach, the self-contained classroom teacher has 

to have adequate preparation to effectively manage the class to teach. 

As it is obvious, teacher preparation alone does not bring effective management on self­

contained classroom teaching unless it is accompanied by appropriate curriculum design 

and teaching materials preparation. Thus, these two points are discussed below. 

2.1.2.2 Curriculum Design and Teaching Materials Preparation 

To effectively manage the sel f-contained classroom teaching approach, priority should bc 

given to the necessary elements, such as designing or developing a suitable curriculum 

and preparing appropriate teaching materials. 

Regarding the curriculum design for self-contained classroom approach, the curriculum is 

designed in an integrated manner (UNESCO, 1982: 127). This is to mean that more 

subjects are integrated or combined in order to form a meaningful learning area. More 

specifically, according to ICDR (1999:294), the phrase curriculum integration refers to, 

"The combination of two or more subjects in order to form a meaningful learning areas 

that would help effective integration of learning experiences in learner. So, the integrated 

theme or topic helps to determine what is taught in the other subjects during the same 

period of time for a particular group of students. In this case, as to Labdel and Van ess 

(1963:217), it should be noted that under the integrated curriculum (or broad field 

curriculum design) each subject actually loses its identity and becomes an integral part of 

the newly created field. Thus, the number of subjects taught in class is reduced in to small 

integrated subjects. 

Actually, the integrated curriculum designed for the self-contained classroom is basically 

aimed at the process of bringing children into the functional relationships with their 

physical and cultural development. As a result, this situation enables the self-contained 

classroom teacher to see the relationships among the different topics in the learning 

program (Teshome, 1998:76). 
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As most educators like Derebssa, 2001; Dereje, 2001; Chahin, 1988; and others in the 

field, suggest that developing or designing an integrated curriculum for ~elf-oQntnin d 

classroom teaching approach by itself can not achieve its aims unless it is well 

implemented using appropriate teaching materials. 

In this regard, Chahin (1988: 146) states that teaching materials, such as textbooks, colord 

maps, charts, some visual objects like rods and dolls and other related teaching materials 

should be well prepared and used accordingly in the classroom for effective 

implementation of the integrated curriculum developed. In doing so, it will be easy to 

implement the curriculum as it is expected. This is because, if the self-contained teacher 

uses the aforementioned teaching materials following the suggested procedures, they (i.e 

teaching materials mentioned above) can add some positive feelings to the learning 

environment. This is to mean that students may get interested the learning environment as 

they have been taught with the appropriate learning materials which basically initate their 

curiosity to learn. 

According to Lobdell and VanNess (1963:261) the major teaching materials like the 

textbooks, including the students' textbook and the teacher's guide, and others are 

prepared by the central government or regional education center, where as some of the 

teaching materials, such as maps, charts, rods and other related teaching materials can be 

made by the classroom teacher him/her self or by the school management using the local 

resources available. 

If these teaching materials are used along with the necessary resources and facilities in the 

self-contained classroom, the teaching-learning process will get heightened. 

2.1.2.3 Resource and Facilities 

Having proper physical arrangement of the classroom and utilizing the recommended 

teaching resources play remarkable roles in facilitating the teaching-learning process and 

the teachers can properly implement the designed integrated curriculum for self-contained 

classroom teaching approach. In this regard, Jarvis (1969:38) suggests that appropriate 
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furniture, several types of instructional materials and attractive physical setting should be 

engaged in meaningful and worth while learning experiences: Moreover, accordina to 

Bull and Shirley (1993: 17) self-contained classroom should have its assortment of 

furniture, resource materials and equipment (like tape recorders, TV, radio, and the like) . 

Providing available physical facilities basically help to create good classroom atmosphere 

among teachers and students. Regarding to this point, Franklin (1967:54) forwards his 

view that in self-contained classroom teaching approach, the classroom must be attractive 

enough as it can encourage freedom in both the teachers and students. Consequently it 

greatly facilitates the teaching-learning process. 

Besides, as to Chahin (1988: 149), the self-contained classroom students can easily make 

their classroom home-like if it is attractive enough. For this reason, the school 

management can easily employ good management system in order to implement the self­

contained classroom teaching approach properly. He further notes that a clean classroom 

which is properly ventilated with sufficient light also makes a typical self-contained 

classroom a healthy place for children. 

The students in the self-contained classroom are too small and want to move here and 

there. They are simply restless and do not sit the whole periods on their desks, instead 

they move from one corner to another as they do many kinds of activities. As a result, the 

classroom should have enough space with the needed furniture, such as desks, tables and 

others. In this regard, Azeb (1998 :306) describes the typical self-contained classroom as: 

.. . the classroom assigned to first cycle classes must be wide enough to 
allow free movement of teacher and students, group activities, 
establishments of interest centers, and for all the responsibilities and 
activities to be carried out in relation to the goals prescribed . 

With refcrencc to resource materials, Ingranm (1979:80) comments that the practical 

nature of integrated work depends on the availability of resource materials which are 

smoothly facilitating the teaching-learning process. According to him, without them­

learning becomes theoretical exercise and reversion to the book. Thus, the teaching-
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learning process becomes inevitable. He further notes that resource materials help to pull 

the teaching-learning process as close to reality as possible. And, often the more natural 

the material, the closer the link becomes. Further more, Tirusew (1998:28) describes that 

for effective teaching-learning process to take place, the classroom must be adequately 

organized and conducive enough in terms of accommodating the necessary resources and 

facilities. Consequently, using appropriate resource materials with proper facilities may 

heighten the good management of self-contained classroom teaching approach. 

To sum up, we have seen so far that how self-contained teachers are prepared through 

pre-service and in-service trainings, the curriculum design as the basic compulsory 

document and the teaching materials preparation, and also the resources and facilities for 

self-contained classroom teaching approach at the global level. So, as this research paper 

is conducted in Addis Ababa, Ethiopia- it is essential to examine how self-contained 

classroom teaching approach looks like in the Ethiopian context for further information. 

Thus, in the following section views and practices of self-contained classroom teaching 

approach in the Ethiopian context are discussed in some detail. 

2.1.3 Views and Practices of Self-Contained Teaching 

Approach in the Ethiopian Context 

2.1.3.1 Views of Self-Contained Classroom Teaching in the 

Ethiopian Context 

In Ethiopian context, there are two major views about self-contained classroom teaching 

approach. With regard to the positive view, there are some people who strongly advocate 

of the importance of self-contained classroom teaching approach as opposed to 

departmentalization for lower Ethiopian primary school children . To make this idea clear, 

according to the information obtained from Bussen's (2001) research findings, some sel[­

contained classroom teaching advocators have argued that it is cost effective as it requires 

fewer teachers to run the program. It also provides greater flexibility in daily teaching 

program. They (i.e Hussen's research participants) further say that one subject can be 

related and integrated to another, i.e it allows the integration of the child's educational 
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expenence into a meaningful whole. They also point out vanous limitations of 

departmentalization. For example, departmentalized teaohins prOSl'Am pr vont. 

integration of subject matter. This is to mean that it disregards the fact that the individual 

is an organic being who can not be framed at piecemeal learning to many persons, e.t.c . 

Further more, according to Azeb (1998:299), there are people who think that self­

contained classroom teaching approach is the best approach for Ethiopian primary school 

children. The reason they have mentioned is Ethiopian children can best learn the 

integrated lessons at school since their teachers closely know and understand the students 

and ultimately alleviate students' problems . 

On the contrary, there are other people who do not support self-contained teaching 

approach. To substantiate this idea, from Hussen's (2001) research findings one may 

understand that about 80.91 % of the research participants in Dessie primary schools hold 

the opinion that self-contained classroom teaching approach should be abandoned soon 

because it has serious drawback as compared to its advantages in Ethiopian context. 

In addition, other Ethiopian researchers, such as Teshome (1988), Shewaye (1999) and 

Abebe (2001) found out in their respective studies that most of the self-contained teachers 

and school managers do not have positive feelings towards the self-contained classroom 

teaching approach. For instance, Abebe Ahmed (2001) has found out in his research that 

more than half of his research subjects do not support self-contained classroom teaching 

approach. The major reasons they (Abebe's subjects) mentioned were the following: 

teachers and school managers assigned for are not well trained; there are no enough 

resource materials and facilities. For them, this approach should not be used in Ethiopia 

unless all the necessary elements mentioned above are fully employed. Likewise, 

Shewaye (1999) identified her research subjects' views towards self-contained classroom 

teaching approach. Most of the subjects reported that they do not have positive outlook 

towards self-contained teaching approach. This happened due to the poor management 

system of the regional education bureau to implement the self contained classroom 

teaching approach. 
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2.1.3.2 Practices of Self-Contained Classroom Teaching Approach in 

Ethiopian Context 

The attempt to introduce the self-contained classroom teaching practice is not a new 

phenomenon in Ethiopian primary education (Alemayehu, 2002:49). It was introduced for 

the first time in July, 1963 by the then Ethiopian Ministry of ducation and Fine Arts 

(MOEFA). 

The plan to practice self-contained then was to cover the entire primary school grades (i.e 

from grade I through 6) in 1968. According to the assessment made by Elefachew 

(1972:3) out of the 23 government elementary schools in Addis Ababa, the then officials 

tried to arrange the self-contained classroom into practices in: four schools for grade one 

only, five schools for grade one and two only, two schools for grades one, two and three 

only and the remaining twelve elementary schools did not use it at all which counts 45% 

of the total. This implies that self-contained classroom teaching approach was not 

properly practiced in the then elementary schools found in Addis Ababa. 

When we see the current self-contained set up in Ethiopian context, it is limited only from 

first cycle primary education (i.e from grade 1-4). Here, many teachers are assigned to 

teaching in self-contained classes. In this regard, a single teacher is responsible for onc 

class taking care of teaching all subjects the whole day. They are required to teach all the 

subjects regardless of whether they had any pervious training (Derebssa, 2001:184). 

Cun'ently, the self-contained classroom teaching approach is fully practiced in all the 

government first cycle primary schools as differently as it was practiced in the late 1960's 

and early 1970's in Ethiopia. 

Generally speaking, there are many problems observed since the introduction of self­

contained classroom teaching approach in Ethiopia (Yalokwu, 2001 ~ Girmay, 1998; 

Elefachew, 1972~ Derebssa, 2001; and others. According to Yalokwu (2001: 114-116), for 

example, the major problems observed in the implementation of self-contained classroom 

teaching approach are very many. Some of them are the following: shortage of qualified 
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teachers remains a crucial problem affecting quality of education in primary schools, in 

most primary schools there is inadequate teaching facilities like charts, models, and other 

related teaching aids are not commonly available in schools, low teacher motivation and 

commitment, lack of managerial competence (i.e some of the school managers do not 

have the professional competence required for pedagogical leadership and control), and 

the like . . 
~. 

Thus, according to Yalokwu (2001: 116-118), to minimize the major problems observed 

above some strategies as solutions have been sought. Some of them are: upgrading 

unqualified primary school teachers through in-service trainings and related ones 

providing adequate teaching facilities as possible, improving the conditions of service of 

teachers, offering management courses for school managers to make them more 

productive in their managerial tasks. 

More specifically, for Elefachew (1972:49), the major problem disclosed by the school 

principals in implementing the self-contained classroom teaching approach were mainly 

attributed to the following reasons: lack of competent and qualified teachers to handle the 

self-contained classroom, teachers' lack of interest in being responsible for the total 

instruction of a given classroom for the whole school day and for the whole academic 

year, parents' objection to the assignment of a one-teacher per-class to teach their children 

all subject areas that the teacher may not be a specialist in, lack of equipment in the 

school to promote self-contained classroom practice, and finally inability of the 

educational administration to provide help regarding difficulties selected to proper 

implementation of the proposal. 

The solution sought to alleviate the problems observed then particularly for shortage of , 
qualified teachers, the then Ethiopian government (i.e the government led by Emperor 

Haileselassie-I) tried its level best to get assistance from the American experiences in 

staff utilization. However, it was not successful as the entire exercise of the approach was 

abandoned following the Ethiopian Revolution in 1974 (Alemayehu, 2002:52). 
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Ambissa (2001 :333) also identified the major problem during his study on the practice of 

offering pre-service training for primary school teachers was insufficient. This is to mean 

that the trainings the would be teachers received during first year of teaching was 

inadequate. It was also found out that the training process lacked some important practical 

training components which characterize teaching behavior modeling, practice, feedback 

and reflection on action. Moreover, the ICDR's (2002:219) study discloses that teachers 

do not think their pre-service training fits with what they are doing in the classroom. This 

means, there is a great deal of disparity between what teachers receive in the TTl and 

what they face on the ground. 

Thus, both Ambissa (2001 :341) and ICDR (2002:238) comment to minimize the above 

major problem in the same way. That is, both forward the solution that instructors 

teaching in Teachers Training Institutions need to critically understand how to produce 

professionally fit teachers, who are generalist, teaching integrated subject areas. 

To conclude, the observed problem during the implementation of self-contained 

classroom teaching approach in Ethiopia starting from the early 1970's, up to 2006 are 

basically serious ones. And this research will also find out some more things hindering 

the self contained classroom approach. 
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CHAPTER THREE 

RESEARCH METHODOLOGY 

3.1 Research Type 

This study focused on the management of self-contained classroom teaching approach in 

some selected primary schools in Addis Ababa. To conduct this study the researcher used 

the descriptive survey method. The reason to choose this research type was that it is 

assumed to be helpful to explore the major factors influencing the study under 

investigation. 

3.2 Sources of Data 

The main sources of data for this research were the actual self-contained teachers and the 

school management bodies, such as directors, vice-directors and unit-leaders of the 

selected sample schools. In addition, the self-contained teaching approach co-ordinators 

in Addis Ababa Education Bureau and students' parents were taken as the supplementary 

sources of data. 

3.3 Sampling Size and Sampling Techniques 

According to the information obtained from Addis Ababa Education Bureau (2000 E.C), 

there were 94 primary schools in Addis Ababa city government. There were also 2264 

self-contained classroom teachers including school management bodies (i.e. directors, 

vice-directors and unit-leaders) working in these primary schools. Thus, in order to 

manage the study properly, the researcher took samples from the aforementioned total 

populations as follow. 

3.3.1 Sampling Size 

Ten sample primary schools, i.e. taking one from each sub-city, were selected to conduct 

this study. From each selected school, all the available school management bodies were 

22 



• 

• 

selected. In this regard, ten directors, eighteen vice-directors and twenty-six unit leaders 

were taken as the subjects of this study, which in total were fifty-four. 

With regard to the actual self-contained teachers including the subject head teachers, 

sixteen teachers were selected from each sample school. This is to mean that four teachers 

from each grade level (i.e. from grade 1 up to 4 = 4 x4 = 16) were selected. As the 

information obtained from the sample schools tells to the present researcher that the 

number of self-contained teachers in all the sample schools varies from 31 -37. Thus, one 

hundred sixty self-contained teachers were selected altogether from all sample primary 

schools in Addis Ababa . 

Therefore, there were two hundred fourteen (i .e. 54 school management bodies and 160 

self-contained teachers) sample subjects altogether who participated in this study actively. 

3.3.2 Sampling Technique 

Various sampling techniques such as lottery method, availability sampling technique and 

systematic sampling technique were employed to conduct the study. 

To select the ten sample schools for this study, the researcher employed the lottery 

method as a sampling technique. This means, the names of all primary schools in each 

sub-city in Addis Ababa were written on a paper. Then one piece of paper was drawn at a 

time to select one sample school. Therefore, by using the same procedure stated above all 

the ten sample primary schools were chosen. 

In selecting of the school management bodies, such as directors, vice-directors and unit­

leaders-availability sampling technique was used because of their (school management 

bodies) manageable size. This means, all the directors, vice-directors and unit-leaders in 

the ten sample primary schools were taken as the subjects of this study. 

In selecting the sample self-contained teachers, the researcher employed the systematic 

sampling technique, i.e. taking every nth list of names, i.e. teachers' names first listed 

down according to their alphabetical order. Then, the researcher selected the self-
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contained teachers for each grade level from five sample primary schools by taking every 

2nd list of names starting from the top to bottom (i.e. A - Z), where as from the remaining 

five sample primary schools, the researcher took every 2nd list of names starting from the 

bottom to top (i.e. Z - A). This was purposely done in order not to ignore those self­

contained teachers whose names begin with the last letters in English alphabet like W,Y 

andZ. 

N.B: The foilowing table can summanze the sampled schools and population (i.e. 

teachers and school management bodies) for further information: 

No Name of school Sub-city 
Selected School management bodies 
teachers Director v. director U. lead er 

1 Hibret Firre Primary School Yeka 16 1 2 3 

2 March 8 Primary School Bole 16 1 2 2 

3 Dil Betigil Primary School Gullele 16 1 2 3 

4 Menelik-I Primary School Arada 16 I 2 3 

5 Finfine Primary School Kirkos 16 1 2 3 

6 Eshet Primary School Addis Ketema 16 1 2 2 

7 Filiphos Primary School Kolfe-Keranyo 16 1 1 3 

8 Tesfa Kokeb Primary School Lideta 16 1 2 2 

9 Furry Elementary School Akaki-Kaliti 16 1 1 2 

10 Fitawrari Lake Adgeh Primary Nifas-Silk 16 1 2 3 

School 

Total 10 160 10 18 26 

3.4 Instruments of Data Collection 

So as to achieve the objectives of the study, the following instruments of data collection 

were used. 

3.4.1 Questionnail-e 

Two questionnaires were prepared to conduct this study. The first one was designed for 

school management bodies. This was used to gather relevant infOlmation from the school 

management bodies on various issues related to the management of self-contained 

classroom teaching system. For instance, to what extent they were aware of the principles 

and general aim of self-contained classroom teaching, school management bodies' roles 
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in implementing the system and also on those major factors affecting the management of 

self-contained teaching system in general. The second one was designed for both the 

subject head and self-contained teachers . 

Both questionnaires were prepared based on the basic research questions. This means, the 

questions in each questionnaire were divided into seven sections. The first section was 

asking for general information and the remaining six sections were put accordingly as 

there were six basic research questions. In both questionnaires, there were some open­

ended and many close-ended questions . 

Here, the two questionnaires used as the major data gathering instruments were first tested 

before directly applying them to the actual data gathering process of the main study. Thus, 

both of them were piloted into two primary schools in Addis Ababa. These two schools 

were not taken as the sample primary schools for the main study. In this regard, nine 

school management bodies and sixteen teachers participated in the pilot survey. Thus, 

with the responses obtained from the respondents of the pilot survey, some relevant 

modifications (i.e. first the questions were not designed based on the chronological order 

of the basic research question but after the pilot survey they were designed based on the 

basic research questions) were made in the two questionnaires. Therefore, some of the 

questions which were found to be unclear for the respondents and irrelevant to the study 

were modified and deleted respectively. 

3.4.2 Classroom Observation 

The main purpose of conducting classroom observations was just to see to what extent 

teachers were professional enough in maintaining effective classroom management lIsing 

the avai lable teaching aids, in line with the general principles of self-contained classroom 

teaching system. Considering this as a frame of reference, the researcher conducted six 

consecutive classroom observations while self-contained teachers were teaching their 

students. The researcher observed the classes using the observation checklist. 
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The other purpose of conducting the six consecutive observations was just to triangulate 

the information given in the two questionnaires. 

3.4.3 Interview 

The third data gathering instrument which was used in this study was an interview. The 

researcher interviewed four co-ordinators of self-contained teaching approach then 

working in Addis Ababa Education Bureau. Besides, twelve students' parents were 

interviewed. The interview focused on the general aim of self-contained classroom 

teaching approach and the related issues. Basically, this instrument was used in order to 

enrich the information obtained through the first two data collection instruments stated 

earlier. The interview questions designed for Addis Ababa Education Bureau self­

contained co-ordinators and for students' parents are presented in Appendix - C and 

Appendix - D respectively. 

3.5 Data Collection Procedure 

Firstly, the major data was gathered by making use of the two questionnaires which were 

used to assess the extent of subjects' awareness on the general aim of self- contained 

teaching approach, their (subjects') roles in implementing the teaching system, and the 

major factors affecting to manage self-contained teaching approach. All the school 

management bodies and teachers who were told to fill questionnaire -1 and questionnaire 

-2 respectively, did so properly and then returned both questionnaire sheets to the 

researcher. 

Next, the second part of data gathering process was carried out by using observation as 

data collection tool. Six consecutive observations were carried out altogether in six 

sample primary schools. As a result, it was possible to observe those major factors 

affecting the management of self-contained classroom teaching approach to some extent. 

The researcher used the observation check-list (in Appendix- E) when conducting all the 

six consecutive observations. 
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Finally, the third data gathering process was carried out using an interview as a data 

gathering instrument. In the first place, the researcher interviewed those self-contained 

classroom teaching approach co-ordinators working in Addis Ababa Education Bureau 

based on the questions listed under Appendix- C. Following this, twelve students' parents 

were interviewed by asking one general question (in Appendix- D). This was done so as 

to enrich the information obtained using the aforementioned data collection instruments. 

3.6 Method of Data Analysis 

After carefully gathering the appropriate data from all subjects of the study using the fOLir 

instruments of data collection stated under section 3.4, all the data were analyzed by 

making use of different statistical tools and narration. Thus, frequency counting 

percentage, mean, and description of some qualitative data were used to analyze and 

describe the data. In this respect, the mean value was calculated in the data analysis 

section for some tables by multiplying the number of respondents and the value given for 

each response of the items, such as strongly disagree, disagree, undecided, agree, strongly 

agree, always, very often, sometimes, rarely and never. The grand mean value was also 

calculated by adding up all the single mean values and then divided by the total number of 

items included in the table. Finally, based on the findings obtained in chapter four (i.e. in 

the Results and Discussion Part), summary, conclusions and recommendations were 

offered. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

This chapter examines and discusses the major findings obtained through the data 

collection instruments which are mentioned in chapter three (i.e. Methods of the Study). 

These are questionnaires (Appendix - A and Appendix - B), observation and interview. 

Therefore, in order to address the specific objectives stated in the first chapter the data 

collected from all subjects (i.e. from school management bodies and teach rs) were 

analyzed by making use of frequency counting percentage, mean and description of some 

qualitative data. For the sake of clarity, the collected data were first presented, then 

interpreted and finally analyzed based on the chronological order of the basic research 

questions. Besides, in each section, discussion follows the presentation and interpretation 

of the results obtained. 

4.1 Subjects' Personal Information (Characteristics of Respondents) 

4.1.1 School Management Bodies' Personal Information (Issues) 

In order to see the school management bodies' active role in managing the system, they 

were asked to give genuine information about their sex, age, service year and level of 

education as these personal issues may have their own roles in one way or the other for 

managing school activities. The following responses were given by the school 

management bodies (i.e. directors, vice-directors and unit-readers). 
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Table 1: School Management Bodies' Responses on their Personal Issues 

A. Sex Number of respondents Percent 

Male 41 75.93 

Female 13 24.07 

Total 54 100 

B.Age Number of respondents Percent 

Below 20 2 3.70 

20 - 29 22 40.74 

30 - 39 13 24 .07 

40 - 49 8 14.82 

50 and above 9 16.67 

Total S4 100 

C. Years of Service Number of respondents Percent 

\ -5 16 29.63 

6 - 10 8 14.8 1 

11 -IS 5 9.26 

16- 20 4 7.41 

21- 25 4 7.41 

26 -30 5 9.26 

31 and above 12 22.22 

Total S4 100 

D. Level of edllc~ltion Number of respondents Percent 

TTl 16 29 .63 

Diploma 31 57.40 

First degree 4 7.41 

If it is different from stated above 3 5.56 

Total S4 100 

From the above Table (1), one can simply see that four subjects' personal issues are 

summarized and presented in table. Thus, if we look each part in Table (I), it will be more 

clear. 

So, if we examined part 'A' which presents about the 'sex' of the school management 

bodies, the majority, i.e. 41 (75.93%) of them were males while only 13 (24.07%) of them 

were females assigned to manage the school activities. This implies that males have been 

practicing the management positions for a long period of time as history reveals. Besides, 

the result may show dominance of males over females due to the cultural influences and 
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other related factors. This is to mean that from personal experience most males think that 

females are not effective to carryout managerial activities. 

Coming to part 'B' under Table - 1, discusses about respondents' age, it has been found 

out that the majority of the school management bodies. i.e. 22 (40.74%) were in the range 

of 20 - 29 years of age. This may indicate that most of them did not have enough 

experience for management positions. It is assumed that if those people assigned for 

management posts are well above 35 years of age, it will be advantageous to ettlc 

effective management in any working situation, particularly in schools where they 

demand devoted and skilled managers . 

Regarding part 'C' telling about subjects' service year in Table - 1, 16 (29.63%) out of 

the sample population (54) had served from 1 to 5 years while 12 (22.22%) of them 

served for 31 and above years. Other respondents constituting the remaining numbers i.e. 

26 had from 6 - 30 service years. This may indicate that most of the respondents served 

for few years so that it is hard to expect these people to carryout their managerial roles as 

it is expected. This is because if one has served for a number of years, he/she is expected 

to learn a lot from life and experience so that he/she can be a good educational manager 

(Bull and Shirley, 1963). 

When we see part '0' in Table - 1, presenting the educational level of the respondents, 

more than half, i.e. 31 (57.40%) of the school management bodies were at the diploma 

level even though there were few i.e. 4 (7.41 %) individuals held first degree. This may 

show that there were no enough well trained professionals for management positions. As 

it is well known, schooling demands well-trained managers who are devoted and skillful 

for their professions . They are also expected to outsmart the people they administer in 

their level of understandings. This most often comes in to practice through the 

advancement of one's level of education. 
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4.1.2 Teachers' Personal Information (Issues) 

As the nature of implementing self-contained classroom teaching system can be 
associated with teachers' sex, age, service years and their level of education, they were 

asked about these issues. The following responses were forwarded by the sample teachers. 

Table 2: Teachers' Responses on Their Personal Issues 

A. Sex Number of respondents Percent 

Male 46 28.75 

Female 114 71.25 

Total 160 100 

B.Age Number of respondents Percent 

Below 20 3 1.87 

20 - 29 63 39.38 

30 - 39 22 13.75 

40-49 30 18.75 

50 and above 42 26.25 

Total 160 100 

C. Years of Service Number of respondents Percent 

1-5 62 38.75 

6-10 6 3.75 

II -15 12 7.70 

16 - 20 II 6.88 

21- 25 18 11.25 

26 -30 26 16.25 

31 and above 25 15.62 

Total 160 100 

D. Level of education Number of respondents Percent 

Below 121h grade -
12 grade completed 28 17.50 

TIl Certificate 115 71.88 

Diploma 17 10.62 

Total 160 100 

As can be seen from Table - 2 above, four issues, i.e. sample teachers' sex, age, service 

years and level of education like what has been done for school management bodies in the 

previous Table (1) are included. If we see at part 'A' - 'sex' in Table - 2 the majority i.e . 
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114 (71.25%) of the sample teachers were found to be females, where as only 46 

(28.75%) were males. It is likely very important that the nature of self-contained 

classrooms are to be home like (Chahin, 1988). This is to mean that most of the time, at 

homes mothers is seriously responsible as compared to fathers (males) to look after the 

small children. For this reason, the finding indicates that it may create a healthy condition 

for self-contained students. As most of the teachers were female ones, students may 

consider these teachers as their immediate nurses (i.e. their mothers). This was also 

proved during observations. However, one thing to be noted here is that, it is also true that 

there are some committed and enthusiastic male self-contained teachers who treat 

students (i.e. young children) fatherly. Therefore, they have to encourage taking part in 

this system of teaching, too. 

Referring part '8' - age, in Table - 2, it is realized that the majority of the teachers, i.e. 

63 (39.38%) were found in the range of 20 - 29 years of age. This may indicate that they 

are in their young age with full energy but they may be with less life experience unless 

they have been taught in academic institutions well. However, with the second highest 

portion, there were 46 (26.25%) teachers who had better life experiences included in the 

category of 50 and above years of age. Similarly, a small portion of sample teachers, i.e. 

30 (18.75%) were found to be between 40 and 49 years old. In general, the majority of the 

teachers were between 20 - 39 years of age. This may imply that a large majority of the 

teachers were in an active working age which is beneficial to the young children attending 

in the self-contained classrooms. 

With regard to the professional experience of teachers (i.e. years of service in teaching 

profession) part 'C', most of the teachers, i.e. 62 (38.75%) of them had not served for 

many years. This means, they served only below five years. This may show that thcy were 

relatively fresh to teaching profession. However, there were only 51 (31.87%) sample 

teachers who had served for 26 and above years. On the other hand, only very few 6 

(3.75%) teachers were found out to serve from 6 - 10 years. The rest lie among 11 to 15 

(7.70%), 16 - 20 (6.88%) and 21 - 25 (11.25%) years of service. Hence, significantly 
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high proportion of the sample teachers were categorized in the group who had served 

from 1 to 5 years, lately joined to the teaching profession. 

Coming to the last pali '0' - the level of teachers' education, in Table - 2, the majority, 

i.e. 115 (71 .88%) of the teachers were Teacher Training Institute (TTl) graduate at th 

certificate level. However, only 28 (17.50%) and 17 (10.62%) of them were 1 til grade 

completed and diploma holders respectively. This may, therefore, impl y that almost all of 

the sample teachers had the required qualification to teach first cycle primary grades, i.e. 

the self-contained classroom teaching system . 

4.2 General Awareness on Self Contained Teaching and Rating its 

Contribution 

4.2.1 Subjects' General Awareness on the Aim of Self-Contained 

Classroom Teaching System 

So as to know to what extent the subjects of the study were aware of the importance and 

the general aim of self-contained classroom teaching system, the following three major 

points which are presented in Table - 3 were included in the questionnaire. The analysis 

of the data on this variable is presented in Table - 3 as under. 

Table 3: Subjects' Responses on Helpfulness of Self-Contained Classroom Teaching 

System 

School management bodies Teachers 

Items Number of Number of 
% % 

respondents respondents 

a. It helps to use teachers properly 17 29.38 29 18.12 

b. It enables teachers to help students 25 47.50 49 30.63 

closely 

c. I don't think it gives a better service 12 23.12 82 51.25 

Total 54 100 160 100 
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In the Table (3) above, the sample management bodies expressed their general awareness 

on the three major points discussing about self-contained classroom teaching system. In 

doing so, most of the respondents, i.e. 25 (47.50%) reported that self-contained classroom 

teaching system enables teachers to help students closely. Furthermore, some respondents 

constituting 17 (29.38%) said that they were well aware in the sense that self-contained 

classroom teaching helps to use teachers properly. On the contrary, few sample school 

management bodies, i.e. 12 (23.12%) replied that they do not think that the self-contained 

classroom teaching system gives a better service as compared to the previous teaching 

method used for first cycle primary school (i.e. departmentalization). 

This may imply that there were some individuals who have been assigned in the school 

management positions even though they did not well accept the nature and the general 

aim of self-contained classroom teaching system to the extent that they may be right. 

When we look at the sample teachers' responses in the same Table 3 above, more than 

half, i.e. 82 (51.25%) of them reported that they do not think that self-contained 

classroom teaching system gives a better service as compared to departmentalization 

which was used in old days. This teachers' response largely contradicts with what the 

school management bodies reported. This is to mean that there is a difference between the 

responses obtained from the two sample subjects of the study. 

This may show that the way both subjects perceive the aim and nature of self-contained 

classroom teaching system is quite different. Thus, the researcher strongly believes that 

this situation needs further investigation. 

4.2.2 Rating the Contribution of Self-Contained Classroom Teaching 

System for Educational Management Duties 

In order to see the contribution of self-contained classroom teaching system for 

educational management duties, subjects were asked to rate using the four rating scales 

given in Table - 4 below . 
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Table 4: Subjects' Responses on Rating the Contribution of Self-Contained 

Teaching System as Compared to the Teaching Method used Earlier. to do 

Educational Management Duties 

School management bodies Teacher's 

Rating scales Number of Number of 
% ·X, 

respondents respondents 

Very good 17 31.88 19 11 .88 

Good 25 46.88 34 21 .25 

Satisfactory 5 8.12 39 24.37 

Poor 7 13 .12 68 42.50 

Total 54 100 160 100 

As the results depicted in Table - 4 show, the majority i.e. 25 (46.88%) of the school 

management bodies rated that the contribution of self-contained classroom teaching 

system to carryout the educational management duties as compared it with 

departmentalization teaching method was found to be 'Good ' while only 7 (13.12%) out 

of the total sample population rated the contribution as 'poor'. Others constituting 17 

(31.88%) and 5 (8.12%) also rated its contribution as 'very good' and satisfactory ' 

respectively. 

The above results indicate that a relatively larger number of respondents (i.e. school 

management bodies), 25 (46.88%), rated the contribution of self-contained teaching 

system for educational management duties positively. On the contrary, there were some 

sample school management bodies rating the contribution of the system under study for 

educational management duties negatively even though they were small in number. 

Coming to the teachers' responses in this regard, the majority, i.e. 68 (42.50%) of them 

rated the contribution as 'poor' while only19 (11.88%) rated its contribution as 'very 

good'. This may show that the rating increases while going from strongly positive (i.e. 

very good) to strongly negative (i.e. poor) rating scales. 
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This may imply that most of the actual self-contained classroom teachers have not been 

willing to teach in self-contained classrooms as they rated its contribution to contradict 

with what Franklin (1967) comment. He said that to manage the self-contained teaching 

approach properly, only those teachers who are potentially fit and like to tcach all thc 

subjects they claim should be assigned. As a result, they can create productive citizens. 

This is because creating productive citizens demands being dedicated to the system used . 

This also means that if teachers do not like the system, they will remain in different so 

that students will get idle. 

Two exactly similar open-ended questions were also included in both questionnaires to 

answer the first basic research question. The main theme of the questions were addressing 

to what extent both subjects of the study internalized the general aim and features of self­

contained classroom teaching system. Hence, when the researcher checked the subjects' 

responses on these two open-ended questions from the two questionnaires, most of them 

did not write anything what they know about self-contained classroom teaching system . 

This means, they simply left the open-ended questions unanswered. Besides, what makes 

the researcher surprised in this regard was, the two questionnaire items were prepared in 

Amharic in order to help the subjects to express their feelings without any problem. 

However, only few respondents from both groups tried their best to explain their feeling 

in written foml that to what extent the general aim of self-contained classroom teaching 

system is clear to them. So, these few individuals stated that the characteristic features 

and the general aim of self-contained classroom teaching system have been clear for them 

to some extent. 
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4.3 The Roles/Duties Subjects Play to manage Self-Contained 

Classroom Teaching System 

4.3.1 The Ways How the School Management Bodies assign Self­

Contained Classroom Teachers 

So as to distinguish the ways the school management bodies follow in assigning teachers, 

the following three items (major duties) listed under Table - 5 were included in the 

questionnaire (please see Appendix - A). Table - 5 presents the data relevant to this 

variable. 

Table 5: School Management Bodies' Responses on How Teachers are assigned 

Items (Major duties) 
Responses 

Number of respondents Percent 

a. Assigning teachers by their interest 16 29.63 

b. Assigning teachers by school management decision 30 55.56 

c. Assigning teachers by lottery method 8 14.81 

Total 54 100 

The above Table (5) depicts that more than half, i.e. 30 (55.56%) of the school 

management bodies responded that the actual self-contained teachers have been assigned 

by the school management decision. They further explained that when the school 

management played this major role, it has followed the major requirements or critelia set. 

This means, teachers have been assigned to teach in the self-contained classroom teaching 

system so long as they have taken proper trainings. 

Some 16 (29.63%) school management bodies reported that teachers were assigned to 

teach in the system under study based on their interest. This finding supports with what 

Franklin (1967) points out in the review of related literature. He says that only those 

interested teachers have been assigned for self-contained classroom teaching system. 
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Very small group, 8 (14.81 %), out of the school management bodies also replied that self­

contained teachers were usually assigned by lottery method if there is no prompt solution 

to solve the existing problem (i.e. shortage of qualified teachers) . 

4.3.2 The Decision the School Management Bodies made If Teachers 

have been transferred or being absent 

To explore the major decisions that the school management made when teachers have 

been transferred to another working places or being absent. Various statements were 

included in the questionnaire (please see Appendix - A) reflecting the major duties of 

school management bodies. And, the following results were found as shown in Table 6 

below. 

Table 6: School Management Bodies' Responses on the Decision They made When 

the Self-Contained Teachers have been transferred to Another Working 

Places or being absent 

Items (Major duties) 
Responses 

Number of respondents Percent 

a. Waiting until another teacher is assigned 15 27.78 

b. Announce to hire teachers - -

c. Assigning teachers who are free at the moment 39 72 .22 

Total 54 100 

The above Table (6) shows that the large majority I.e. 39 (72.22%) of the school 

management bodies said that the school management bodies have normally assigned 

teachers who are free at the moment if the actual teachers have been transferred or being 

absent. Where as only 15 (27.78%) of the remaining respondents told that they could not 

do anything except waiting until another teachers are assigned. When this happened, 

students have been told to play in their respective classroom or they may be taken to 

another class to learn together with their grade mates . Here, the researcher came to realize 

that there was no response given on the second item listed in Table - 6, which is read as 
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"Announce to hire teachers." This implies that the school management bodies do not have 

authority to announce vacancies so as to hire the needed teachers. 

The above major finding, which says "assigning teachers who are free at the moment", 

may create its own serious problem in the implementation of the teaching-learning 

process. This means, teaching demands careful preparation before coming to the class . So, 

it is obvious that the teachers assigned for a while as they are free for the time being, th y 

do not know what to teach and how to keep the classroom management. For this reason, if 

such kind of situation happens for consecutive working days it may mark students ' future 

life blank. In this regard, this finding contradicts with the suggested view in the review of 

related literature by Sherif (1999). He said that the teacher has to come to class well 

prepared. It is only in this manner that teachers can carryout their responsibilities 

accordingly. 

One open-ended question was also added in the questionnaire (please see Appendix - A) 

in order to answer the 2nd basic research question. This open-ended question invited 

subjects to state the major roles they have played for effective management of self­

contained classroom teaching system. So, few of them wrote that they checked whether 

teachers have carried out their responsibilities as they are expected or not. 

4.3.3 The Major Roles of Self-Contained Teachers 

In order to answer the second basic research question regarding the major roles sci f­

contained teachers played, the following six major roles are included in table 7. 
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Table 7: Teachers' Responses on the Major Roles They play in Implementing Self­

Contained Classroom Teaching 

Frequency 
Items (Major 

Always (4) 
Very often Sometimes 

Rarely (1) Never (0) 
Total Mean 

roles) 3) (2) 
Fr 0/0 Fr % Fr % Fr % Fr % Fr 0/0 X 

a. To have 16 10.00 22 13.75 56 35.00 59 36.88 7 4.37 160 100 1.88 
enough time 
to help 
students 

b. To use the 3 1.88 II 6.89 42 26.25 26 16.25 78 48.75 160 100 0.98 
class time 
effectively 

C. To give 24 15 .00 27 16.88 20 12.50 66 41 .25 23 14.37 160 100 1.89 
different 
exercises and 
check 

d. To address 17 11.25 2 1 13.12 38 23.75 72 45 .00 11 6.88 160 100 1.77 
students by 
their names 

e. To use 6 3 .75 13 8.12 36 22 .50 41 25 .63 64 40.00 160 100 1.1 0 
teaching aids 
easily 
available in 
the school 

f. To prepare 24 15.00 42 26.25 33 20.62 27 16.88 34 21 .25 160 100 1.97 
tests and 
check, then 
return them to 
students 
properly 

g. To check the 9 5.62 13 8.13 54 33.75 36 22.50 48 30.00 160 100 1.37 
prepared test 
by the subject 
head teacher 
before directly 
dispatching 
them to exam 
rooms 

Grund mean 1.56 

According to the response of teachers in Table (7), one can see that the major expected 

roles done by teachers in order to manage self-contained classroom teaching system were 

not carefully implemented as the results show in Table - 7. For example, the mean value 

for item - a is x = 1.88. This shows that the result is just below 2 but inclining to 

'sometimes'. This means, teachers do not have enough time to help students in the 

classroom, they only try to have enough time to help their students for sometimes. 
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Besides if we look item b, the least result obtained among others, the result is just below 

1 which falls on 'rarely' as a reference point. The result indicates that most of the teachers 

'rarely' used their class time effectively. Furthermore, if we look item e, it is also 

approaching to 1, 'rarely'. This implies that most of the sample teachers did not use the 

teaching aids easily available in the school when they teach their students. Above all, if 

we see the grand mean value; i.e. x = 1.56, it tells us that it is found between 'sometimes' 

and 'rarely' which connotes negative implication. 

This situation, in general, indicates that sample teachers did not play the roles they are 

expected to. This may happen due to various reasons. Among the reasons, they mentioned 

were the following: lack of proper assistance from the school management side, lack of 

facilities in the school, lack of recognition from the concerned bodies and the like. 

4.4 Internal Supportive Mechanisms to implement Self-Contained 

Classroom Teaching System 

In order to sort out the major internal supportive mechanisms which are valuable to 

implement self contained classroom teaching system as it is expected, the following 

internal supportive mechanisms are listed in Table 8 below. Both subjects (school 

management bodies and teachers) were asked on this variable. The following results were 

found as they are shown below . 
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Table 8: School Management Bodies' Responses on Internal Supportive Mechanisms 

to implement Self-Contained Classroom Teaching System 

A. Availability of textbooks and other Responses 
teaching materials Number of respondents Percent 

a. Fully available 13 24.07 

b. partially ava ilable 35 64.82 

c. Available at the very low rate 6 11.11 

Total 54 100 

B. The assistance offered by the school Number of respondents Percent 
management 

a. The school offers fu ll assistance 15 27.78 

b. The school offers ass istance to some extent 29 53.70 

c. the mission (role) of the school management 7 12.96 
is not clear 

d. It is difficult to give genuine answer 3 5.56 

Total 54 100 

C. Pre-service training or in-service training Number of respondents Percent 
about self-contained teaching system 

a. Yes, training is given to all 13 24.07 

b. Training is given to some of them 24 44.44 

c. No training has been given so far 8 14.82 

d. I have no information about it 9 16.67 

Total 54 100 

In the Table - 8 above, three major internal supportive mechanisms are listed . If we start 

looking from the first part 'A' refening about the availability of textbooks and other 

teaching materials in the schools, the majority i.e. 35 (64 .82%) of the school management 

bodies reported that textbooks and other teaching materials are partially available . 

Coming to the assistance offered by the school management to the academic staff, more 

than half i.e. 29 (53.70%) of the respondents replied that the school management offers 

assistance to its subjects to some extent. If we also look the last part 'C' discussing about 

pre-service and in-service trainings about self-contained teaching system, the relatively 

large majority, 24 (44.44%) of them reported that training was given to some of the self­

contained teachers. 
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Few school management bodies also gave responses for the open-ended question 

designed. They simply said that the school did not have well or"anl7.ed intern~l 8\'IPPQrtivo 

mechanisms. Which this ultimately affects the management of self-contained classroom 

teaching system . 

Table 9: Teachers' Responses on Internal Supportive Mechanisms to implement 

Self-Contained Teaching System 

A. Availability of textbooks and Responses 
other teaching matcri:lls Number of respondents Perccllt 

a. Fully available 17 10.62 

b. partially available 59 36.88 

c. Available at the very low rate 84 52.50 

Total 160 100 

B. The assistance offered by the Number of respondents Percent 
school management 

a. The school offers fu ll 20 12.50 
assistance 

b. The school offers assistance to 37 23.12 
some extent 

c. the mission (role) of the school 97 60.63 
management is not clear 

d. It is difficult to give genuine 6 3.75 
answer 

Total 160 100 

c. Pre-service training or in- Number of respondents Percent 
service training about self-
contained teaching system 

a. I have got full training 19 11.88 

b. 1 have got training for 22 13 .75 
sometimes 

c. I haven 't got any training so far 89 55.62 

d. I do not like to give a response 30 18.75 

Total 160 100 

As can be seen from the Table (9) above, once again the three major internal supportive 

mechanisms are listed as it is seen in the previous Table (8). Here the context is a little bit 

different as they present the responses of self contained teachers Looking in to the first 

part 'A', 84 (52.50%) of the teachers replied that the availability of textbooks and other 

teaching materials was at the very low rate. Similarly, 97 (60.63%) of sample teachers 
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reported that the mission (role) of the school management was not clear. They were also 

asked about pre-service and in-service trainings whether they had been given the 

opportunity or not. And, more than half, 89 (55.62%) of them said that they have not got 

any professional trainings so far. 

This indicates that most of the teachers did not get proper assistance or help from he 

school's internal supportive mechanisms as the schools may not give due attention to thi s 

variable. 

Most of the teachers seriously stated to the open-ended question asked in this section that 

the internal supportive mechanisms in their respective schools were not promising and 

motivating them to remain in the teaching profession. 

4.5 Subjects' Views on Self-Contained Classroom Teaching 

4.5.1 Views of School Management Bodies on Self-Contained Classroom 

Teaching 

To see the views school management bodies on the self contained classroom teaching 

system, six major items (views) designed based on the review of related literature were 

included in the questionnaire. The following results were also found. 
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Table 10: School Management Bodies' Views about Self Contained Classroom 

Teaching System 

Frequency 
Total Mean 

Items SD (1) D (2) UD (3) A(4) SA (5) 
Fr o/u Fr o/u Fr % Fr % Fr % Fr 11/0 X 

a. Self-contained 13 24.07 14 25 .93 9 16.67 8 14.81 10 18.52 54 100 2.78 
classroom teaching 
system does not give 
enough time to 
prepare the lessons 

b. The system is not 10 18.52 9 16.67 10 16.52 16 29.62 9 16.67 54 100 3.09 
suitable to teach all 
the subjects equally 

c. Most of the teachers 17 34.48 11 20.37 7 12.96 9 16.67 10 18.52 54 100 2.70 
are not willing to 
teach in self-
contained classroom 

d. Self-contained 19 35.19 10 18.52 13 24.07 8 14.81 4 7.41 54 100 2.41 
classroom teaching 
approach does not 
bring change on 
students' academic 
performance as 
compared to 
departmentalization 

e. The self contained 7 12.96 9 16.67 8 14.81 16 29.62 14 25 .93 54 100 3.31 
classroom facilities 
are not well balanced 
with the number of 
students 

f. The knowledge of 10 12.52 10 18.52 9 1667 16 29.62 9 16.67 54 100 3.07 
self contained 
teachers is below the 
standard in most 
subject areas 

Grand mean 2.91 

NB: The scales used above are abbreviated hereafter as follows: Strongly Disagree = SD, 
Disagree = D, Undecided = UD, Agree = A and Strongly Agree = SA. Besides, the values 
given for SD, D, UD, A and SA, to calculate the mean value for each item, are 1 2, 3, 4 
and 5 respectively. 

According to Table (10) above, six major views about self-contained classroom teaching 

are listed. The school management bodies also gave their responses on the variable under 

discussion. If we see the mean value of each views, the values range from x = 2.41 to x = 

3.39. This shows that the subjects' responses revolve on average results between 

'Disagree' and 'Undecided'. This implies in relative terms that most of the school 

management bodies were in a dilemma to forward their views about self-contained 
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classroom teaching system positively or negatively. To check this situation it is simple 

enough to see the grand mean value, x = 2.91 inclining to x = 3 which referli to the 80a10 

'undecided', dividing the two extremes . 

When the school management bodies were asked whether self-contained classroom 

teaching system to continue as it is or not, some of them said that the system should not 

continue as there are no proper facilities and well-trained professionals. This finding 

supports with what Hussen's (2001) research findings revealed. This means, 80.91 % of 

the research participants in Dessie primary schools hold the opinion that self-contained 

classroom teaching approach should be abandoned soon because it has serious drawback 

as compared to its advantages in Ethiopian context. 

4.5.2 Teachers' Views on Self-Contained Classroom Teaching System 

As school management bodies were asked to express their views on self-contained 

classroom teaching system, teachers' were also asked to state their views using the same 

views provided for school management bodies. The results of teachers' responses are 

shown in Table - 11 below. 
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Table 11: Teachers ' Views about Self-Contained Classroom Teaching System 

Frequency 
T otal Mea n 

Item SD (1) D (2) UD (3) A 4) SA (5) 
Fr % Fr % Fr % Fr % Fr % Fr % X 

a. Self-contained 14 8.75 16 10.00 15 9.37 63 39.38 52 32.50 160 100 3.77 
classroom 
teaching system 
does not give 
enough time to 
prepare the 
lessons 

b. The system is not 8 5.00 13 8. 13 II 6.87 54 33.75 74 46.25 160 100 4.08 
suitable to teach 
all the subjects 
equally 

c. Most of the 4 2.50 7 4.37 14 8.75 46 28.7 5 89 55.63 160 100 4.30 
teachers are not 
willing to teach 
in self-contained 
classroom 

d. Self-contained 9 5.62 10 6.25 9 5.62 81 50.63 51 3 1.88 160 100 4.97 
classroom 
teaching 
approach does 
not bring change 
on students ' 
academic 
performance as 
compared to 
departmentalizati 
on 

e. The self contained 2 1.25 6 3.75 4 2.50 45 28.12 103 64 .38 160 100 4.51 
classroom 
facilities are not 
well balanced 
with the number 
of students 

f. The knowledge of 21 13.12 17 10.63 7 4.37 43 26.88 72 45.00 3.8 1 
self contained 
teachers is below 
the standard in 
most subject 
areas 

Grand mean 4.07 

From the above Table - 11, one can see that all of the respondents agreed that they do not 

have positive views towards self-contained classroom teaching system. The notable 

checking mechanisms for this is just by looking the average mean value for each item in 

Table (11). This means, the least mean value is x = 3.77 which is well above the line 

which divide the scales, i.e. 'undecided' = x = 3.00. It is inclining to x = 4 which refers, 
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'Agree' . And the maximum mean value is x = 4.97 which closes to ' Strongly Agree' . In 

Addition to what has been said so far, the grand mean value, x = 4.07 shows the aggregate 

view of the sample teachers . 

Moreover, all the sample teachers except three said that self-contained classroom teaching 

system should not continue because of the reasons mentioned in the previous Table (10). 

Thus, once again this finding supports with what Hussen (2001) has found out when 

conducting a research on teachers ' views on self contained classroom teaching in some 

selected primary schools in Dessie. 

4.6 The Major P.·oblems Affecting the Implementation of Self­

Contained Classroom Teaching System 

In order to identify the major problems affecting the implementation of self contained 

classroom teaching subjects were asked to mention the notable problems that they think 

are the major ones . The analysis of the data on this variable is presented in Table 12 as 

under. 

Table 12: School management bodies' views on the major problems affecting self 

contained classroom teaching system 

Frequency 
Total Mean 

Major problems SD (1) D (2) UD (3) A (4) SA(S) 
Fr o/u Fr 0;', Fr % Fr % Fr % Fr 0/0 X 

a. Enough train ings which 4 7.41 6 I 1.1 I 12 23 .04 19 35.19 13 24.07 54 100 3.57 
build capacity are not 
given 

b. there are no enough 5 9.26 8 14.81 9 16.67 23 42.59 9 16.67 54 100 3.43 
textbooks 

c. There is no appropriate 13 24.07 16 2l) .62 8 14.81 14 25 .93 3 5.55 S4 100 2.59 
curriculum designed for 
self-contained classroom 
teach ing system 

d. There is no enough room 17 31.48 14 25 .93 6 11. 11 10 18.52 7 12.96 54 100 2.56 
matched with thc 
number of students 

e. There are no enough 10 18.52 6 I 1. 1 I II 20.37 19 35 .19 8 14.81 54 100 3.17 
tables, chairs, and others 

f. Students are not given 7 12.% 4 7.4 1 10 18.52 18 33 .33 15 27.88 54 100 3.56 
enough time to exercise 
on different learning 
activities 

Grand mean 3.15 
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As the data shown in Table (12) above, the results of the items (i.e. the major problems) 

except item (c) and item (d), their mean values are well above 'Undecided = x = 3.00' . 

This shows that most of the major problems stated under Table 12 are highly affecting the 

implementation of self contained classroom teaching system. Among these problems in 

which the sample respondents considered as the most seriously ones are: item (a) and item 

(f), which means, enough trainings which build capacity have not been given for a long 

time (item- a). Besides, students were not given enough time to exercise on di fferent 

learning activities (item - f). 

These problems most often emanate from poor management styles. This may be true that 

these problems usually appear from the top level management officials. 

Moreover, as the researcher interviewed some of the student's parents, among twelve of 

them 9 of them were not interested in their students' over all performance. This may come 

into being due to the problems listed under Table (12) . 

Table 13: Teachers' views on the major problems of self contained classroom 
t h· eac mg 

Frequency 
Total Mean I Major problems SD (I) D 2} UD (3) A (4) SA (S) 

Fr % Fr % Fr % Fr % Fr % Fr % X 
a. Enough trainings 10 6.25 15 9.37 4 2.50 32 20.00 99 61.88 160 100 4.23 

which build capacity 
are not given 

b. there are no enough 12 7.50 15 9.37 2 1.25 44 27 .50 87 54.38 160 100 4.12 
textbooks 

c. There is appropriate 9 5.92 7 4.37 6 3.75 37 23 .13 101 63 .13 160 100 4.34 
curriculum designed 
for self-contained 
classroom teaching 
system 

d. There is no enough 15 9.37 28 17.50 23 14.38 43 26.87 51 31.88 160 100 3.54 
room matched with 
the number of 
students 

e. there are no enough 9 5.62 10 6.25 0 0 47 29.38 94 58.75 160 100 4.29 
tables, chairs, and 
others 

f. Students are not II 6.87 14 8.75 7 4.37 61 38.13 67 41.88 160 100 3.99 
given enough time 
to exercise on 
different learning 
activities 

Grand mean 4.09 
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From the above Table (13), it is possible to generalize that all of the sample teachers 

agreed on the existence of the major problems affecting the management of scI f-containcd 

teaching system. This is to mean that, the mean values range from x = 3.54 to x = 4.34. 

The grand mean value of the variable x = 4.09 is telling that it is well above 'Agree' 

which counts x = 4.00. The most serious problems among others were, item (c) and item 

(e). This means, there is no appropriate curriculum designed for self-contained classroom 

teaching system and there are no appropriate tables and chairs to facilitate the teaching­

learning process. Thus, these findings contradict with what Jarvis (1969:38) suggests. He 

wrote that appropriate furniture, several types of instructional materials and attractive 

physical setting should be engaged in meaningful and worthwhile learning experiences. 

4.7 Solutions sought to minimize the Problems seen in Self-Contained 

Classroom Teaching System 

In order to minimize the observed major problems in managinglimplementing self­

contained classroom teaching system, subjects (i.e. teachers and school management 

bodies) were asked to forward suitable solutions that they think are appropriate to the 

Ethiopian context in particular. 

The 6th basic research question was raised in order to look for suitable solutions to the 

problems observed in implementing self-contained classroom teaching system. In this 

regard, both subjects were asked to state their suggestions in written form as the question 

prepared was an open-ended one. Based on this, both the subjects tried their best in 

recommending the practical solutions to alleviate the major problems. Thus both subjects 

forwarded the following suggestions so as to minimize the problems. If there is a strong 

need to sustain the system, in the first place, creating suitable curriculum for self­

contained classroom teaching system plays a remarkable role. They further comment that 

creating suitable curriculum does not bring change unless well-qualified and experienced 

teachers are assigned with the necessary resources and facilities. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

In this chapter, the summary, conclusions and recommendations of the major findings are 

presented. 

5.1 Summary 

This research was conducted in order to assess the management of self-contained 

classroom teaching in Addis Ababa with reference to ten selected sample primary school s 

where self-contained classroom teaching system was offered. 

In order to address the above major objective, the following basic research questions were 

raised. 

1. What is the level of awareness of facilitators (i.e. teachers, school managers, 

Addis Ababa Education Bureau Officials, Students' parents) towards the 

purpose of self-contained teaching approach? 

11. What are the roles played by the school management bodies and teachers for 

111. 

the management of self-contained classroom teaching approach? 

What are the internal supportive mechanisms used for the implementation of 

self-contained classroom teaching approach? 

IV. What are the views of teachers and school management bodies towards self-

contained classroom teaching approach? 

v. What are the major factors affecting the lessons learned in the self-contain d 

classroom lcaching approach? 

VI. What are the solutions which have been sought to overcome the problems 

encountered during the teaching-learning process in the self-contained 

classroom teaching approach? 
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Thus, fifty four school management bodies (i.e. directors, vice-directors and unit-leaders) 

were selected from the ten sample primary schools in Addis Ababa city government. 

Besides, one hundred sixty self-contained classroom teachers including the subject head 

teachers from the ten research settings participated in the study. The researcher used the 

lottery method, the availability sampling technique and systematic sampling technique to 

select the ten research settings, the school management bodies and the teachers 

respectively. Furthermore, three data collection instruments, such as questionnaire, 

observation and interview were used to gather enough information so as to answer the 

aforementioned six basic research questions. Hence, information obtained through 

questionnaires, observations and interviews had been analyzed. 

The data obtained from close-ended items in the two questionnaires (please see Appendix 

- A and Appendix - B) were first presented in tables then interpreted and finally analyzed 

by making use of percentages and mean values. On the contrary, the data obtained from 

open-ended items in both questionnaires (i.e. Appendix - A and Appendix - B), 

observations and interviews were described qualitatively. 

Therefore, based on the analysis made in the previous chapter (i.e. m Results and 

Discussion part), the following major findings were obtained. 

5.1.1 Both subjects (i.e. 40.74% of the school management bodies and 39.35% of the 

teachers) were at their young age (i.e. 20 -29). Besides, 29.63% of the school 

management bodies and 38.75% of the teachers had been serving in the self­

contained classroom teaching system for not more than five years. 

5.1.2 47.50% of the school management bodies' level of awareness about the nature and 

general aims of self-contained classroom teaching system was a little bit better than 

teachers. This means, the school management bodies were to some extent aware 

that the system under investigation enables teachers to help students closely. On the 

contrary, 51.25% of the self-contained classroom teachers reported that they did not 
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think the system under investigation gIves a better servIce as compared to 

departmentalization. 

5.1.3 According to the responses obtained from the school management bodies, 39 

(72.22%) of them reported that as their expected role they usually made decision by 

assigning teachers who were free at the moment when the actual self-contained 

classroom teachers have been changed to another working places or being absent 

(please see Table 6). Further more, as the grand mean value (X = 1.56) shows, most 

of the self-contained classroom teachers could not play the expected roles so as to 

effectively manage the system under investigation. 

5.1.4 The recommended intemal supportive mechanisms (i.e. the avai lability of textbooks 

and other teaching materials, the assistance offered by the school management 

bodies, and pre-and in-service trainings for teachers) which are helpful to 

implement self-contained classroom teaching system were not properly managed . 

5.1.5 Both subjects, particularly most self-contained classroom teachers with grand mean 

value (X = 4.07) had negative view towards the self-contained classroom teaching 

system. 

5.1.6 Among the major problems stated by both subjects, the following problems were 

taken as the most serious ones. Enough trainings which build capacity were not 

given, students were not given enough time to exercise on different leaming 

activities, there is no appropriate curriculum designed for self contained classroom 

teaching system and there were no enough tables and chairs to facilitate th 

teaching-learning process. 

5.1.7 Both subjects recommended the practical solutions to minimize the major problems 

observed in self-containcd classroom teaching system (please read the analysis 

described qualitatively under section 4.7). Thus, creating a suitable curriculum for 

self-contained classroom teaching system, assigning well-trained and experienced 

teachers and school management bodies, and also providing appropriate school 

53 



• 

• 

• 

• 

resources and facilities which arc nccessary to manage the system accordingly were 

among the major solution suggested by most of the subjects of the study. 

5.1 Conclusions 

Based on the major findings listed under section 5.1 above, the following conclusions 

could be drawn. 

5.2.1 Most of the subjects were at their young age and served for not more than five 

years. It is obvious that managing people demands experience. This indicates 

that most of the subjects did not have good exposure for managing people and 

school activities. This may show that the responsible body (may be Addis 

Ababa Education Bureau or the school management) did not consider the 

appropriate criteria, such as having enough experience in managing people and 

school activities and also long service years when school management bodies 

are assigned . 

5.2.2 It is believed that having a remarkable awareness on the nature and the general 

aim of self-contained classroom teaching system plays a pivotal role in order to 

sustain promising school management. However, most of the subjects 

particularly teachers did not know well about the nature and the general aim of 

the system under investigation. This may imply that most of the sample teachers 

did not like the system and were not eager to remain themselves in the teaching 

profession in general. 

5.2.3 It is known that all the school management bodies and teachers are expected to 

carryout their assigncd roles or duties properly. However, the results sho\! n that 

the school management did not have an authority to hire qualified teachers and 

assign regular assistant teachers when the actual self-contained classroom 

teachers have been changed to another working places or being absent. From 

this one may conclude that this situation prevents school management bodies to 

carryout their roles as they are expected. Moreover, most of the self-contained 
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classroom teachers reported that they could not play the suggested roles to 

effectively manage the system under investigation as there WAS no propor 

assistance from the school management side. This may indicate that teachers 

were not motivated and eager to work in self-contained classroom teaching 

system. 

5.2.4 The results of the study depicted that the recommended internal supportive 

mechanisms which are helpful to manage the self-contained classroom teaching 

system were not carefully managed. This implies that the status of the internal 

supportive mechanisms in the respective sample schools was below the 

expected level. Obviously, this may be resulted due to poor school management 

policy (i.e. if the school management doesn't not design the feasible internal 

supportive mechanism). 

5.2.5 The management of any teaching system can not be successful in producing 

responsible citizens unless the persons in charge (i.e. the school management 

bodies and the teachers) have positive views towards the system under use. As 

the finding shown, particularly the teachers did not have a positive view 

towards the self-contained classroom teaching system. This may indicate that 

the system under investigation has serious drawbacks (i.e. lack of trained 

manpower resource and facilities etc.) as compared to its advantages. 

5.2.6 The major problems affecting self-contained classroom teaching system, sllch as 

having enough trainings to build capacity were not given, not giving enough 

time for students to exercise on different leaming activities, not having 

appropriate curriculum designed for the system under investigation, and the 

acute shortage of tables and chairs were found to be the major evidences for the 

existence of a poor management system to run the self-contained classroom 

teaching . 
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5.2.7 Generally speaking, the recommended practical solutions used to minimize the 

major problems affecting the self-contained classroom teaching system play 

significant roles in bringing a good management style to run the system under 

investigation. From this the researcher has come to the conclusion that the 

recommended practical solutions have been properly implemented in order to 

sustain good management for the system under investigation. 

5.3 Recommendations 

On the basis of the major findings of the study and the conclusions drawn, the researcher 

forwarded the following recommendations which might be helpful to reduce the major 

problems affecting the management of self-contained classroom teaching system. 

5.3.1 One general suggestion which could be made is that it would be better if the 

government, in this case the Addis Ababa Education Bureau, recruits and then 

assigns those school management bodies and self-contained classroom teachers 

who are well-trained and experienced ones so as to effectively manage the self­

contained classroom teaching system. As a result, the problems observed in the 

ten sample primary schools may not be so severe in the future. 

5.3.2 It may be good if the responsible body increases the subjects' level of awareness 

about self-contained classroom teaching system by creating various relevant 

motivational strategies. For example, by giving them recognition, and proper 

orientations and the like. 

5.3.3 School management bodies need to have an authority to hire the needed 

academic staff so as to manage the self-contained classroom teaching system a, 

it is expected. This by itself may motivate the school management bodies to 

effectively carryout their assigned duties or roles. Self-contained classroom 

teachers should also get proper assistance like offering appropriate equipment 

and teaching materials in order to let them be encouraged to play their expected 

roles mainly in the classrooms. 
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5.3.4 If various efforts (i .e. follow ups) are exerted to use the recommended internal 

supportive mechanisms in the respective sample primary schools, the concern OQ 

bodies working in the school will get benefited. This ultimately motivates 

subjects to maintain a good school management style to run self-contained 

classroom teaching system. 

5.3.5 Above all, the Addis Ababa Education Bureau is expected to create different 

forums so as to orient subjects to have positive views towards the nature and the 

general purpose of self-contained classroom teaching system. However, lhe 

researcher believes that if it is not possible to change the subjects' views 

towards the system under investigation, it will be advantageous to abandon the 

system as most of the sample teachers reported that it has serious drawbacks as 

compared to its advantages. Then, substitutes it by the teaching system suitable 

to the Ethiopian context. For instance, by employing departmentalization as a 

teaching system as its enables teachers who are specialists in different streams 

(subjects). 

5.3.6 In order to bring the promlsmg management of self-contained classroom 

teaching system, the responsible bodies need to be encouraged (by formulating 

smooth bureaucracy) to actively participate in reducing the major problems 

identified. This often helps the facilitators to create good school management 

policies which are key elements for effective implementation of self-contained 

classroom teaching system. 

5.3.7 If the recommended practical solutions (i.e. stated in 4.7 of chapter four) 'm; 

successfully employed, the researcher believes that the major problems affecting 

the management of self-contained classroom teaching system may be easily 

controlled, keeping other factors constant. 

5.3.8 It should be mentioned that this study focused on ten government sample 

primary schools in Addis Ababa and it has dealt with a common problem faced 
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by many first cycle primary schools in Ethiopia. Thus, it is hoped that more 

research studies in this arca will supplement the findings of this study. Finally, 

the present researcher does not make any claims of comprehensiveness with 

reference to the topic under investigation. Further studies may throw further 

light on the problems observed on the management of self-contained classroom 

teaching system . 

58 



• 

• 

• 

• 

.. 

Bibliography 

ye1:H.I Debebe (2002). "The Self-Contained Classroom Setup: What it is and What is 
~--

not CPP. 43-56), Institute of Educational Research (IER), Addis Ababa 

University, Vol. 10, No.1, December 2002. 

Ambisa Kenea (2001) . "Primary School Teachers' View of the Adequacy of the pre­

service professional Training and the Support they Received During First Year 

of Teaching (pp. 333-342), "in Amare Asgedom and others (eds.), Quality of 

Primary Education in Ethiopia, Proceedings of National Conference held in 

Adama Ras Hotel [rom November 9-11, 2001. 

Arends, R. (1997). Classroom Instruction and Management. New York: McGraw Hill 

Company, Inc. 

Asnakech G/Sellasie (2002). "Problems Encountered in the Implementation of Pupils' 

Promotion policy in the first cycle primary schools in Oromia," College of 

Education, Addis Ababa University (Unpublished). 

Atchison, TJ and Hill, W.W (1978). Management Today_ New York: Harcourt Brace 

Jovanovich, Inc. 

Azeb Desta (1998). "The Self-Contained Classroom," in Amare Asgedom and others 
~------. 

(eds.), Quality of Education in Ethiopian Vision for 21st Century, 

Proceedings of Natiollal COllference held in Awasa College of Tcacher 

Education from 12-18 July, 1998. 

Bennairis, G. et.al (1994). Theory alld Practice of Education. Nairobi: East African 

Educational Publishers. 

Bull, D. and K.Shirley (1963). Classroom Management: Principles aud Practice. 

London: Routledge. 

Carpenter, B. and others (Eds.) (2001). Effective Teaching and Learningfor Difficulties. 

(2nd ed), London: David Fulton Publishers . 

59 



• 

• 

• 

• 

Chahin, M. (1988). Your Child at Primary School: Successful Parenting Guides. 

London: Cassell Educational Limited. 

Craig, H. et.al (1998). A Draft Paper oil-Teacher Development Making an Impact . 

Washington D.C: The Academy for Educational Development. 

Croll, P. and, N. Hastings (1988). Effective Primary Teaching: Research Based 011 

Classroom strategies. London: David Fulton Publishers Ltd. 

Dawson, O. and R.Lindstrom (1974). "The Expanded Self-Contained Classroom," The 

Elementary School Journal, vol. 74, No 5, PP (203-209) . 

De Young, A. and R.Wynn (1968). American Education. New York: McGraw Hill Book 

Company. 

Oerebssa Oufera (2001). "Factors Affecting the Implementation of the Current 

Curriculum in Ethiopian Primary Schools: Implication for Quality (pp. 175-186)," 

in Amare Asgedom and Others (eds.), Quality of Primary Education in Ethiopia, 

Proceedings of National Conference held in Adama Ras Hotel from November 9-

11,2001. 

Dereje Terfe (2001). "Ethiopian Primary School Curriculum Reform and Implementation: 

Some Ideas for Discussion (pp. 7-11)," in Amare Asgedom and Others (eds .), 

Quality of Primary Education, in Proceedings of National Conferellce held in 

Adama Ras Hotel from ovember 9-11,2001. 

Elefachew Astil (1972). "Self-Contained Classroom System in Addis Ababa Government 

Elementary School." Addis Ababa: Addis Ababa University (Unpublished). 

Farrant, 1. (1984). Prillciples alit! Practices of Education. (4th ed.). Singapore: Longman 

Group Ltd. 

Franklin, M. (1967). School Organization Theory and Practice. Chicago: Rand Mc Tally 

and Company. 

60 



• 

• 

i 

Gaynor, C. (1998). Decentralization in Education: Teacher Management. Washington, 

D.C: The World Bank. 

Girmay Berhe (1998). "The Implementation of Decentralization of Educational 

Management of Woreda Level in Tigray and Amhara National States in Ethiopia." 

Addis Ababa: Addis Ababa University (Unpublished MA Thesis) EdPM. 

Good, C. V (1973). Dictionary of Education. (3 rd ed), New York: McGraw Hill Book. 

Huffamn, K. and others (1987). Psychology in Action. New York: John Wiley and Sons, 

Inc. 

Hussen Eshetu (200 I). "Teacher and Head Teacher Views on the Self-Colllained 

Classroom in Dessie Primary Schools (pp.199-207)." In Amare Asgedom and 

others (eds.), Quality of Primary Education in Ethiopia, Proceedillgs of 

National Conference held in Adama Ras Hoten from November 9-11,2001. 

I}:DRjJ 999). Teachers Education Handbook. Addis Ababa: EMPDA. 

Ingranm, D. (1979). The New Elementary School Curriculum. New York: Van Nostrand 

Reinhold Company. 

Jarvis, O. (1969). Elementary School Administration. Iowa: WM. C. Brown Company 

Publishers. 

Jarvis, O. and L. Wootton (1969). The TransitionaL Elemen.tary School alld Its 

Curriculum. Iowa: WM.C. Brown Company Publishers. 

Labdell, L. and W.VanNess. (J963)."The Self-Contained Classroom in the Elemcntary 

Schools," The Elementary Schools Journal Vol. 63, N04, (pp. 213-217). 

Miller, R. (1985). Moving in the Management. New York: Bail Blackwell Inc. 

~OEFA (1963). Educational Administration Conference: Final Report. Addis Ababa: 

Ministry of Education and Fine Arts. 

61 



• 

• 

• 

• 

Negesu Kassie (2004). Instructional Methodology (Edited by Bitsate Terefe). Awassa, 

SNNPR Education Bureau. 

Sherief Aba Simel (199). "Motivational Factors towards the Fist Cycle Primary 

Education, in Oromia Regional States." Addis Ababa: Addis Ababa University 

(Unpublished MA Thesis). 

Shewaye Mekonnen (1999). "Attitudes of Teachers towards Teaching the First Cycle 

Primary Education: With Reference to some Selected Primary Schools in 

Amhara Regional States." Addis Ababa: Addis Ababa University 

(Unpublished, MA Thesis) . 

Shuster, A. and M. Ploghoft (1963). The Emerging Curriculum. Ohio: Charles E. Men'il 

Books. 

S~~s, w,. G and M.H. Scobey (1968). The Changing Curriculum and the 

Elemelltary Teacher. (21ld ed). California: Wadschorth Publishing Company Inc . 

Teshome Abebe (1998). "Teachers' Expressed Beliefs about in Teaching First Cycle 

Schooling System: the Case of Three Primary Schools in East Gojam Zone. 

Addis Ababa: Addis Ababa University (unpublished). 

______ (2001). "The Congruence Between the Teacher Training and the ew 

Education Policy for the First Cycle Primary Schoo1ing," Quality of Primary 

Education ill Ethiopia. Addis Ababa: IER. 

Tirusew Tefera (1998). "issues Surrounding the Academic Efficiency of Addis Ababa 

University." In Amare Asgedom and others, Institute of Educational Research 

(IER.) VoI.S, No 1, pp(19-35) . 

Transitional Government of Ethiopia (1994). Education and Training Policy. Addis 

Ababa: EMPDA. 

UNESCO (1982). Integrating Subject Area in Primary Education Curriculum. Bancok: 

UNESCO . 

62 



• 

• 

• 

• 

• 

• 

Vroom V. H. (1964). Work and Motivatioll. New York: Honh Wiley and Sons, Inc . 

Widen, M. and P. Tisher (1990). Research ill Teacher Education; Interllatiollal 

Perspective. London: The Flamer Press . 

Yalokwu, P. (2001). "Quality Primary Education in Ethiopia in the 21 SI Century: Issues, 

Problems and Strategies for Improvement (pp. 109-121)," in Amare Asgedom 

and Others (eds.), Quality of Primary Educatioll in Ethiopia, Proceedillgs of 

National Conference held in Adama Ras Hotel from November 9-11 , 200 I . 

63 



[ . 
I 

• 

• 

• 

• 

Appendix - A 

Addis Ababa University 

Faculty of Education 

Department of Educational Planning and Management 

(Graduate Programme) 

A questionnaire tilled by Directors, Vice-directors and Unit-leader 

The Aim of this questionnaire is to assess information on the management of sel f­

contained classroom teaching system. Consequently, you as the school management body 

is requested to give genuine responses on the roles you play, awareness, teaching aids and 

the self contained classroom organization. Your co-operation in responding to the 

questionnaire will be of considerable help to the success of this research and subsequently 

it may be used to identify the major problems in order to look for practical solutions. So, 

the researcher kindly requests you to give genuine response for each question below. 

Your co-operation will be greatly appreciated! 

General Directions 

1. You are not expected to write your name. 

11. You can give your answers in the box by putting this mark ../ \ her 

appropriate, and by writing for some questions on the space provided. 

lll. More than a single answer is possible for some questions. 

Section One 

Personal Information 

1. School's name __________ your job title _______ _ 

2. Sex: A. Male D B. FemaleD 

3. Age: A. Below 20 D B.20-290 C.30-390 

D. 40-49 D E. 50 and above 0 
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4. Years of service: A.I - SO 

D.16-200 

G. 31 and above 0 

B.6-100 

E. 21 -250 

5. Level of Education: A. TTl 0 B. Diploma 0 
D. If it is different from stated above 0 

Section Two 

C.ll-ISO 

F.26-300 

C. First degree 0 

• Concerning the general awareness on the aim of self-contained classroom teaching 

system 

6. To what extent the aim of self-contained classroom teaching system is clear for 

you? ________________________________________________________ _ 

7. In your opinion, what is (are) the main reason(s) if to take self-contained classroom 

teaching system is helpful? 

A. It helps to use teachers properly 0 
B. It enables teachers to help students closely 0 
C. I do not think it gives a better service D 

8. How do you rate the contributions of self-contained classroom teaching system to 

do educational management duties, as compared to the teaching method used 

earlier (i.e. departmentalization)? 

A. Very good 0 C. Satisfactory 0 
B. GoodO D. Poor 0 

9. Write in short that to what extent you are ware of the general aim of self-contained 

classroom teaching system. ___________________________ _ 
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Section Three 

• Concerning the roles the school management bodies play to manage self-contained 

classroom teaching system 

10. How do you assign teachers for self-contained classroom teaching system? 

A. Assigning teachers by their interest D 

B. Assigning teachers by school management decision D 

C. Assigning teachers by lottery method D 

11. If your answer for question o. 10 above IS "Assigning teachers by school 

management decision," what is (are) the point(s) to be considered? It is possible to 

give more than one answer. 

A. Selecting those teacher who are relatively better in teaching among others 

D 
B. Only those teachers taking trainings on self-contained classroom teaching 

system are assigned D 
C. All the teachers can be assigned just to cover the class D 

12. What kind of measure(s) is (are) taken if the actual self-contained teachers have 

been changed to some other places or being absent for a day or some? 

A. Waiting until another teacher is assigned D 
B. Announce to hire teachers D 
C. Assigning teachers who are free at the moment D 

13. If your answer for question No. 12 above is "Waiting until another teacher is 

assigned", how do the children pass the period? It is possible to give more than one 

answer. 

A. Letting them play in the class D 
B. Letting them play outside the classroom D 
C. Merging them with other classes D 
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14. As the school management body, what are the major roles you have played? Please 

write some of them underneath. _________ - __ --------

Section Four 

• Concerning the internal supportive mechanisms for the implementation of self­

contained classroom teaching system 

15. As the school management body, what would you say concerning the availability 

of textbooks and other teaching materials (which facilitate teaching) in your 

school? 

A. Fully available 0 
B. Partially available 0 
C. Available at the very low rate 0 

16. In your opinion, to what extent the school management offers assistance to sustain 

effective internal supportive mechanisms? 

A. The School offers full assistance 0 
B. The school offers assistance to some extent 0 
C. The mission (role) of the school management is not clear 0 
D. It is difficult to give genuine answer D 

17. Have self-contained teachers got pre-service training or in-service training about 

self-contained classroom teaching system? 

A. Yes, training is given to all 0 
B. Training is givcn to some of them D 
C. No, training given so far 0 
D. I have no information about it 0 
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18. Write a short summary about the internal supportive mechanisms implemented in 

your school (if any) ___ __________________ _ 

Section Five 

• Concerning the school management bodies' views on self-contained cia sroom 

teaching 

19. To what extent you express your feelings on the following VIews about self­

contained classroom teaching? 

Frequency 

Items Strongly Disagree Undecided Agree Strongly 

Disagree Agree 

a. Self- contained classroom teaching system does 

not give enough time to prepare the lessons 

b. The system is not suitable to teach all the subjects 

equally 

c. Most of the teachers are not willing to teach in 

self-contained classroom 

d. Self-contained classroom teaching approach does 

not bring change on students ' academic 

performance as compared to departmentalization 

e. The self-contained classroom facilities are not well 

balanced with the number of students 

f. the knowledge of self-contained teachers is below 

the standard in most subject areas 

20. In your opinion, should self-contained classroom teaching system continue or not? 

Please state the reasons that you think are appropriate __________ _ 
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Section Six 

• Concerning the major problems affecting the implementation of self-contained 

classroom teaching system 

21. To what extent you express your feeling on the following major problems which 

do not motivate teachers to teach subjects in self-contained classroom? 

Frequency 

Items Strongly Disagree Undecided Agree Strongly I 
Disagree Agree 

a. Enough trainings which build capacity are not 

gIven 

b. There are no enough textbooks 

c. There is no appropriate curriculum designed for 

self-contained classroom teaching system 

d. There is no enough room matched with the 

number of students 

e. There are no enough tables, chairs and others 

f. Students are not given enough time to exercise 

on di fferent learni ng acti vi tics 

Section Seven 

22. What is your opmlOn about the solutions which have to be taken to mmlmlze 

management problems seen in self-contained classroom teaching? Please state 

some of them that you think are the major ones. ____________ _ 
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Appendix - B 

Addis Ababa University 

Faculty of Education 

Department of Educational Planning and Management 

(Graduate Programme) 

A questionnaire filled by Subject Heads and Self-Contained Classroom Teachers 

The aim of this questionnaire is to assess information on the management of self­

contained classroom teaching system. As a result, you are requested to give genuine 

responses on the trainings you got (if any), awareness on the system, teaching aids, the 

classroom organization and about the major problems hindering the effective 

implementation of the self-contained classroom teaching system. Your co-operation in 

responding to the questionnaire will be of considerable help to the success of this study 

and subsequently it may be used to identify the major problems in order to look for the 

practical solutions. So, the researcher kindly requests you to give genuine response for 

each question below. 

Your co-operation will be greatly appreciated! 

General Directions 

1. You are not expected to write your name. 

11. You can give your answers in the box by putting this mark ./ where 

appropriate, and by writing for some questions on the space provided. 

Ill. More than a single answer is possible of some questions. 
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Section One 

• Personal Information 

1. School ' s name --------------------------------------
2. Which grade you teach _____________ Class size _____ _ 

3. Sex: A. Male D B. Female D 

4. Age: A. Below 20 0 B. 20 - 29 0 C.30 - 390 

D. 40 - 49 D E. 50 and above D 

5. Years of service: A. 1 - SOB. 6 -100 

D.16-20D E.21-25D 

G. 31 and above D 

C.ll-ISO 

F.26-30D 

6. Level of Education: A. Below 1 i h grade D 

C. TTl Certificate D 

B. 12 grade completed D 

D. DiplomaD 

Section Two 

• Concerning the general awareness on the aim of self-contained classroom 

teaching system. 

7. To what extent the aim of self-contained classroom teaching system is clear for 

you? ______________________________________________________ _ 

8. In your OpinIOn, what is (are) the mam reason (s) if to take self-contained 

classroom teaching system is helpful? 

A. If helps to use teachers properly 0 

B. If enables teachers to help students closely D 

c. I do not think it gives a better service 0 
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9. How do you rate the contribution of self-contained classroom teaching ys tem to 

do educational management duties, as compared to the teaching method ll sed 

earlier (i.e. departmentalization)? 

A. Very good D 

B. GoodD 

c. Satisfactory D 

D. PoorD 

10. Write a short summary to what extent you are aware of the general aim of self-

contained classroom teaching system? _________________ _ 

Section Three 

• Concerning the roles the subject heads and self-contained classroom teachers 

play to manage self-contained classroom teaching system . 

11. To what extent you have tried your level best to help your students for the 

following items? 

Frequency 
Items 

Always Very often Sometimes Rarely Never 

a. To have enough time to help students 

b. To use the class time effectively 

c. To give different exercises and check 

d. To address students by their names 

e. To use teaching aid. easily available 

in the school 

f. To prepare tests and check then return 

them to students properly 

g. To check the prepared leo l by the 

subject head teacher before directly 

dispatching them to exam rooms 
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12. As the self-contained classroom teacher, what are the major roles you have played? 

Please state som of them underneath. ----------------------------------

Section Four 

• Concerning the interval supportive mechanisms for the implementation of self­

contained classroom teaching system. 

13. What would you say about the availability of textbooks and other teaching 

materials in your school? 

A. Fully available 0 B. Partially available 0 

C. Available at the very low rate 0 

14.ln your opinion, to what extent the school management offers assistance to sllstain 

effective internal supportive mechanisms? 

A. The school offers full assistance 0 

B. The school offers assistance to some extent 0 

C. The mission (role) of the school management is not clear 0 

D. It is difficult to give genuine answer 0 

15 . Have you got pre-service trainings or in-service trainings about self-contained 

classroom teaching system so far? 

A. I have got full training 0 
B. I have got training for sometimes 0 
C. I have not got any training so far 0 
D. 1 do not like to give a response 0 . 

16. Write a short summary about the internal supportive mechanisms implemented in 

your school (if any) _____________________ _ 
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Section Five 

• Concerning the subject heads and self contained classroom teachers' views on 

self-contained classroom teaching system . 

17. To what extent you express your feelings on the following vIews about sc i f­

contained classroom teaching system? 

Frequency 

Items Strongly Disagree Undecided Agree Strongly 

Disagree Agree 

Self- contained classroom teaching system does 

not give enough time to prepare the lessons 

b. The system is not suitable to teach all the subjects 

equally 

c. Most of the teachers are not willing to teach in 

self-contained classroom 

d. Self-contained classroom teaching approach does 

not bring change on students' academic 

performance as compared to departmentalization 

e. The self-contained classroom facilities are not 

well balanced with the number of students 

f. The knowledge of self-contained teachers is below 

the standard in most subject areas 

18. In your opinion, should self-contained classroom teaching system continue or not? 

Please state the reasons that you think are appropriate __________ _ 
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Section Six 

• Concerning the major problems affecting the implementation of elf-contained 

classroom teaching system 

19. To what extent you express your feeling on the following major problems which do 

not motivate teachers to teach subjects in self-contained classroom? 

Frequency 
Items Strongly Strongly 

Disagree Undecided Agree 
Disagree Agree 

a. Enough trainings which build capacity are not 

glven 

b. There are no enough textbooks 

c. There is no appropriate curriculum designed 

for self-contained classroom teaching system 

d. There is no enough room matched with the 

number of students 

e. There are no enough tables, chairs and others 

f. Students are not given enough time to exercise 

on different learning activities 

Section Severn 

20. What is your opinion about the solutions which have to be taken to mInImIze 

management problems seen in self-contained classroom teaching? Please state 

some of them that you think are the major ones. ____________ _ 
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Appendix - C 

Addis Ababa University 

Faculty of Education 

Department of Educational Planning and Management 

(Graduate Programme) 

Interview Questions de igned for Addis Ababa Education Bureau Self­

Contained Classroom Teaching Co-ordinators 

1. Tell what you know all about the main aim of self-contained classroom teaching 

system. 

2. What are the major roles that those people involved in the implementation of self­

contained classroom teaching should play? 

3. To implement the self-contained classroom teaching, what do you think the 

internal supportive mechanisms should the primary (first cycle) schools possess? 

4. What kind of views do you think that teachers and school management bodies 

should develop so as to implement the self-contained classroom teaching system? 

5. In your opinion , what sort of solutions should bc sought to minimize the major 

problems affecting the implementation of self-contained classroom teaching 

system? 
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Appendix - D 

Addis Ababa Univer 'ity 

Faculty of Education 

Department of Educational Planning and Management 

(Graduate Programme) 

An Interview Question designed for Self-Contained Children's Parents. 

• What is your overall suggcstion about sclf-contained cl assroom teaching system? 
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Appendix E 

Addis Ababa University 

Faculty of Education 

De partment of Educational Planning and Management (EdPM) 

(Graduate Programme) 

Classroom observation checklist 

In order to ch ck the pres nce of the major problems related to the management of 

self-contained classroom teaching approach in some selected primary schools in Addis 

Ababa, thi observation checklist was used. 
---

NQ Type Observ ab le Point Presence 

1 Implementation of the A. Introduction VelY well introduced 

Four Teaching Well introduced 

Procedures Moderately introduced 

Unsatisfactorily introduced 

B. Presentation Very well presented 

Well presented 

Moderately presented 

Unsati factorily presented 

C. Stabilization Very well stabilized by giving 

short notes 

Well stabilized 

Moderately stabilized 

Unsatisfactorily stabilized 

D. Evaluation VelY well evaluated, by asking 

qLlesLions, etc 

Well evaluated 

Moderat 'ly evaluated 

Unsatisfactorily evaluated 

2 Classroom A. Individual work 

Interactions 8. Pair work 

C. Group work 

D. lockstep 

E. Others 

3 Possible Disciplinary A. Noise 

Problems Observed B. Disobedience 

C. Failure of doing home Hnd class works 
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D. Unable to form pair or group works 

E. Poor textbook use 

F. Lack of giving proper instruction 

G. Lack of knowledge of teaching methodology 

H. Poor supervision 

I. Lack of motivation 

J. Lack of feed back 

K. Others 

4 Usc of textbook in A. On' t xtbook to one student 

cla's 13 . On e textbook to two students 

C. One textbook to three students 

D. One textbook to four students 
- -

E. Others 

5 Nominating Students A. Using their name 

B. Without using names 

6 Classroom Techniques A. Offering feedback 

B. Providing clear instruction 

C. Telling students to keep their permanent seat 

D. Calling students by their names 

E. Others 

7 Classroom Condition A. Wide, having enough space 

B. Having proper light 

C. Others 

8 Teaching Resource A. Teacher's table 

Materials in the B. Enough students desks 

Classroom C. Writing boards 

D. Others 
I 
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