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ABSTRACT 

Th i s Prel iminary Investigation 

S trategies of AAU 1 s t year students i.5 3 

based on questionnaire and interviews. 

into the Reading 

descriptive study 

251 AAU 1 st year 

studen ts were the target subje ,-cs of the study. 

Chapter one o f the study s:ates :.c" probl em, describes 

the aim, importance and li mitati ons o f ;:':1-2 s:u <..Jy . Chapter .: 

reviews relevant wor k on l an guage l earning strateg i es ill 

general and reading strategies in particu l ar. The study 

p r ocedure is described in the fa chapter wh ich is fo ll o wed 

by reportin g o f the results and discussion o f them in 

chap ter 4. The last chapter deals wit h conclusions and 

recommendations . 

The r estd t of t h e study indicat"?s chat mo st of the 

sub jects have relatively low awareness of readin g strategies 

that may fa cilitate more successful reading. Consequently , 

a numb2r of r<2adinq strategies b=-lieved l i kely by r2search8rs 

: 0 faci lita te m0re ~uccessfu: z'2cidinJ ~2~e said to be either 

never used or used very rare:y. More o v-?r I tile r esu ~ t of th(.:!1 

study suggests that a number c f readin g strategies that are 

deemed by re~ear~hers to be 2'n aprr(""~riate and likely to 

hinder th ,2 redding pr·:,' c2~S ~".:2~e $..5. j to be u3ecJ very 

frequently and are va lllEd hich:y by mc st of the s~bjects. 
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CHAPrER ONE 

INTRODUCTION 

1.1 STATEMENT OF THE PROBLEM 

It has lo ng been re cogniz ed that r e adi ng is o f paramount 

impo r ta nce t o f o reign language learners especially in 

situations where a f o reign langua ge is used as a medium o f 

in::;t r uc tion . Carre ll ( 1988 ) , Bea umont ( 1987 ) , Gina ( 1987 ) , 

McDo~ )ug h ( 1 98 4 ) a nd Eskey : 1 9 7 0) unan i mousl y agree that i n 

s itua tion s where a f oreign la nguage i3 used as a medium o f 

instruction, espe cia lly in h:g01er educaLi on, read i ng plays a~ 

ext r emel y significant role because learning o f almost all 

subject s requires read ing o f academic material . 

Eth i opia is typical in this reg a rd. Moreover , it is 

fr e quentl y asserted that the Engli sh la n guage proficiency .f 

r) ur S t uden t sis lower t.r. an the 1 eve 1 requ i red o f thell) to 

function effectively a t university level . This may be partly 

d u e to s o c io - c ultural fact o r s : Our students are u s ing a 

langua g e that mo st do n ot read o r speak soc ia ll y. They have 

limited ac c ess t o wr itten and spoken media and n ews in 

Englis:· . . ~he soc~al r o~e and significance give n t o Engli ::;h 

in Ethiopia is t01 er e f cr e lim ited . Vari ou s other f actors 

aff ec t i nd i vidual t:,erf o r:T,anC 02 su c ~ d2 i7Iot ivati o n, at t i tud e 

et7 . :tnd may cont r ib~ t.E- t o low l ar.g l~age pr Gfi cien ,:y. A 

f~irt h E r fact or could be th e l earner s ' l ac k of aware~ e ::;s and 

u::;e o f learning stra tegi es i:1 ''Jene ra l d;. ,j an appr opriate and 

suf fi :i ent. r a nge o f :-ead ing strategi.es in part.icular. Az-

Willing ( 1989:1 ) has observed : 

Eve r y teacher has encoun t ered 
bright lea rner s wh o , aithou gh t h ey 
have been amp l y e xpos ed t o 
apparent l y u seful and meaning f ul 
mat eria l, ne v erthe l ess se em to 
learn ver y little. Such ins t ances 
of n o n learning are attribut e d to a 
number of possible causes . On e 
comm on way of stating t he cause is 
t o say tha t the I e arner uses 
inadequate o r inappro priate 
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Many Ethiopian teachers will be able t o draw on 

experiences that c orroborate Willing's obs ervati on. I n 

view of this, i·_ may be hypo thesized that incoming, l , e. 

Fr eshman , st udents 1n Addi s Ab aba Uni ve r s :ty are n o t aware o f 

and d o n ot apply the op timum range of readIng strat eg ies that 

can f unction as tools to ta ck: e di fficu lti es in reading and 

facilitate effective read ing comprehensi on. 

1.2 AIM OF THE STUDY 

To d ate, no re se arch has been d o n'? in AAU wi th the 

intenti o n o f bringing t o light the range and variety of the 

reading strategies used by AAU students o r of assessing their 

strategy awareness o r ana l ys i~g why they use the strat egies 

they thi n k they use and why they do n o t use o ther strategies . 

The aim o f this stud y i s, thus , t o identify the reading 

st rategies a sample o f AAU 1 st year students say they use 

frequently, l ess fr ec;uently and not a t all . fu,- t her , it is 

aimed to relate those strategies that are believed by western 

researchers to result in more effective reading t o the 

strategies my sample of Ethi op ian st ude~ts say the y use and 

-:)0 n o t use I in order to see whic:-. ' :'lse fu l " s trat egi.es 

students claim t hey us e , wr.ether they use strategi es that 

researchers believe may hinder the readi:og p r ocess , and which 

other "useful " stra:.egies student s c ould bene fit fr om 

awar eness of and p!"actlce :n using . It is als o h oped to 

critically re lat e the c o ncept of ':..ls efu l" s t rategies as 

identified by re s earche rs in predominar.~:y western contexts 

t o our Ethi opian c o n:..eXT~ if. o r eer t C se e whether certain 

types 0 f strategies ~ay be !ess used ty Ethi o p i an student s 

because of soci o - c ultural expectat-ioE~ and practices in 

Ethi opi a rathe r than because o f indi vidual di fferences o r 

preferences. 

1.3 SIGNIFICANCE OF THE STUDY 

Al l f o rms o f l anguage teachins could be impr oved i f we 

had a belter understanding of the lancu~~e learne r and o f the 
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this , it is h oped that i n sights derived fr om the research 

will have some pedagogical signifi cance by b r inging t o li g ht 

the necessity for the developmen , o f ways o f con scious ne ss ­

raising and encouraging the use by Freshman students com ing 

from a r estrictive high school learning environmen t t o a 

situation that requires higher reas oningskills , a more self­

relian t attitude to learning, of a>,propriate strategies in 

reading in par ticular and lea rn in g in g eneral. Re s ults from 

the research may point to the need for the introduction o f 

5 0 me k:nd o f cons ciousness raising pr .... ')gr amme and related 

strategy training for 12 t h Grade and AAU freshman students and 

IT.a y, therefor e, give new in sights t o mat e rial writer s and 

syllabus designe r s . They may also provide usefu l i nsights 

for teach er educat o r s in terms o f rro v idi n g data f or 

de v elopi ng t ea c her t r a i nee s ' awareness o f the language 

learning strategies Grade t we lve/Fre shman students actively 

use. In gene r al , insigh t s der ived fr om the research may 

guide :he devel o pment of learner c o n sciousness raising and 

stra te g y training activities s o that student s c an become not 

only more efficient in their reading but also more autonomous 

in their learning a ppr oaches . 

1. 4 LIMITATIONS OF THE STUDY 

I believe that it wo u ld have been bette r t o extend the 

n umbe r sLbjects ,. " . , thE- Sl.uey . Ho wever, owins 

consLraints o f ti me and re sourC2~, th~ st~dy was :imited to 

investisating the readi ng ~trAt~gies o ~ a rar1dom sample of 

251 student::, approximately 3C " .. o f all Fresrlman s o cial 

science ~tudents of Addi 3 Aba~a University, I ri a dd i t .i. on, :;:: 

had t o make decisions about the data gat h ering inst ruments I 

would use . While ideally a b:-oader ra ng e of in struments 

cou Id have be e n u sed to obta i na wider range o f da ta o n 

:-eading strategies, felt 

constraints o f time and money , 

it neces sary , because of 
,. . 

to ... lmlt the instruments to a 

c;uestior.naire admi nistered to all and a guided interview 

administered to a subset of 36 o f the sample to verify the 

re5u l t ~ o f the ques:ic~naire. 
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is not the aim of this study to assess the value of 

readir.'O strategies for promoting ef fecti ve reading o f 2ng l ish 

as a f ~ reign language. as opposed to the !~portance o f other 

varia:~~s . This study is st r :c t l y limited to a description 

of thE st r ategies that ~tudents from AAU say they ~~e when 

read~~~ and an assessmenl of the value ~ f these strategies 

for ef:ective re a ding in th e light of the 2thiopian context 

(with its cultural, contextual . socia: and inst:t~tiona l 

pract. :·-: es J experiences and constrai~,~ s) and existing 

(pred0~ inantly western ) litera~ure o n learner sLrateg ies . 

An ObV: 0 US pr oblem , and one that is facej by all researchers 

in th!s field, is that the stra~egies respondents say they 

use may not of course represent what t hey actually do u se. 

While I have d o ne my best to cross-check my data by asking 

students in the interviews what they actua l l y did when 

readi~g particular tex ts in the very recent past , t here is 

ultimately no way o f being sure that what they believe they 

do or did is in any way what real ly happens when they read . 
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C HAPTER. 'TWC) 

2. REVIEW OF RELATED LITERATURE 

This chapter rev i e ws literature on a nd resear ch findi n gs 

re la ted t o classi fi cations o f language lea rn i ng st rategi e s , 

the importance o f r ead ing in a f o re ign lang uage, the r ole of 

r eadlng strategies in promoting e ffe ctive reading and 

class:ficatior.s o f readi ng stralegies: 

2.1 LANGUAGE LEARNING STRATEGIES 

La n gua ge lea rning strateg ies have 

dif f erent ways. Rubin ( 1987) reports 

O ' Ma lle y et al ( 1 9 85) and Brown et al 

been de fined in 

following tha t , 

(1983), langu a ge 

learning s trat egi es can be described as what learners d o t o 

learn and to r egulate t heir iearning . She further defines 

st r ategies as any set. o f 

rout i"es used by th e learner 

storage , ~e trieva l and use o f 

c perat ions , steps , plans , or 

to fa cil itate the obtaining , 

inf o rmati o n. Wenden ( 19 8 7: 7) 

describes language learni t1 g strategies as specific actions or 

~echn~,~ues which learners u tilize t a respond to a learning 

need o r t o fac~litate the acquisit~ on a~~ use o f inf0 rmat i on . 

5poisky (1982 :1 09) describes Lhem as learni n g styl es and as 

:nc1:c3.tor.3 o f h o w le a rners perceive , :r:t e-ract with and 

,espo nd t 'J t he learning enviro nm€nc Ox : o:: j ( 1989:8) defines 

:'her.; a .:: spe,::ific actions "_aken by t he learner to make 

~earr.. i r.g easier, f as1.er , mere enj oya~ l ~, :-:". '') :-;:- se l f-di rected, 

~o re effec~ive and mere trans~erab l ~ t o n~w sltliat i on~, 

~r om the defi n itions and exp~anatio~s give n above, o n e 

can conclude that lan guage learn ing strategies are the too ls 

:earn€r2 €mploy to make their language learni ng more 

succe s sful , self dire cted and enj o yable , but th ey dif f ere in 

their focus on action, interaction and purpose , 

Effective use o f language lea rn!n q strategies 1 S 

.-- '" 
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range o f learning strategies and use them appro!"riately -

i .e., acc ording to the demands of the task - strategies can 

~ncoura ge learners to actively take part i n their learning , 

which i s be lie ved l ikely t o ~esult in ~e:~er pr o fici e n c y o n 

the part o f the learner. Oxf o r d (1989 :1 ) argues: 

Language l earning strat egies ar~ 

especially imporlantf o r language 

learning because th~y are tools f o r 

active , s e lf-directed involvement whi c h 

is essential f o r developing 

c ommunicative c ompetence . Appro pl'iate 

learning st ra teg ies result in im!"rov e d 

proficiency and greater self-confidence. 

Foreign language learners are required to supplement the 

teaching they are exposed to in class. Language learning 

strategies make this possible. Chamot (198 7 : 71 ) writ e s : 

:f l earning is t o take p lace, it usually 

involves the collabo cct-.i o n of two 

people: a teacher and a learner. The 

teacher cannot do it all alone and most 

learners' learni ng strategies are 

techniques, approaches or del iberate 

actions that ~tuden ts t ake i n order to 

facilitate the learning and re call o f 

b o th linguistic and c o nt e nt ar eb 

information. 

It is argued that la ngua g e learning strate ':lies enable 

st.udents to take c ommand of their l earr.ir.g and wo :- k c n ~heir 

0 wn in t he ab sence o f their teachers. ~xf 0rd (19 83) has the 

s~ mila r no t ion that language l e a r ni ng s~ r ateg i~s e ncc~rage 

greater over-a ll se lf d irec tion , whic~ is ?a r ticula r l y 

important f or language learners becaus e they wi ll n ot always 

ha ve the teacher around to guide them as they use the 

~anguage outside the classroom. In the same way, Rubin 

( 1987 ) states t hat effective strategies enab l e learners t o 

wo rk outside the classroom by themselves o nce the ~eache r is 

n o t around to direct them . Ellis and Sinclair ( 1990 ) , 

N~ t tal l ( 1982) , ar e among the many ot her writers wh o ex p ress 

~ in. , . 

" \' l t 
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It is ac knowledged by many writ e r s that these stra t egie s 

are one of the variables that have a perceptible impact O~ 

the acquisition of a foreign language . Rub:n ( 1 987 :1 5) 

argues that a l l o ther things being equ a : , s ome stud e nts wi l l 

be more successful than o thers in learning a foreign 

langua g e . The learning strategy l it era t ure assume s that some 

o f this success can be attributed ," u parti c ular sets o f 

c ogn i tive and metacognitive behaviours which students engage 

in . Ho wever there may be a danger here in that researchers 

ma y seem t o be mak i ng universal claims , whereas , as I 

ment:oned before , it can be argued that the use o r n on- u se of 

certain strateg i es by AAU students may in fact be culture -

bound i.e. 

collective 

their use or n on-use may be the result o f 

socia l , cultural , institutional and other 

contextua l constraint s. 

Bearing the above arguments in mi nd, it i s my hypothesis 

that one of the causes o f lower profi c iency of our students 

in Eng 1 i sh language may be t heir low awarene ss o f 

"appropriate" language learning strategies and their overuse 

o f inappropriate strategies . It is also my hypothesis tha t 

the "..lnsucc e ssfu l o r inappr o priate st:-ategies may have a 

rati o nale in ter:n ::; o f students' 
1 . 
,. ea~n l n s 

within. the Ethiopian soc i a-cultura l an,': educati o nal context. 

I be l ieve, theref ,o re , that it wou l ~ be valuable t o c o nd u ct 

a st l...:d y iI': th i s field , part ic u l a rl y into the rea d~ n s 

stra t eg i e ~ s t udenL S say t~ey use . 

2.2 CLASSIFICATION OF LANGUAGE LEARNING STRATEGIES 

Applied 1 inguists wh o have studied second o r foreigr. 

l anguage learners have classified the learning strategies 

t hey use in varying ways . From reviewing these studies, we 

c an see that there is no agreement as to the identifi cati o n 

o f a un i f o rm c l assificati o n scheme that is c a pable o~ 

accounting f o r a l l the vari o us types o f learning strateg i es 

identified up to now by se co nd la n guage resea rc he r s. In thi s 

(', j" , Ii , ._, .L. 
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classification schemes that have been proposed so far by 

learning strategy researcher~ . 

Stern (1383 : 405 ) obs erves t,ha t.. the term learning 

strategy , which has come into use to re~er to ways o f dealing 

with the difficulties that are presented by language 

learninq , has not been emp loyed in the same way by al l 

researchers. ~e f~rther notes thaL vari ous investigations 

have produced dif ferent inventorie:. of learning strategies 

but that these lists c omprise more o r less s imila r ~a teg orjes 

divided up in somewhat di f ferent ways . 

Rubin (1987) reports that t~e work of the 1970s 

contributed to our understanding of language learning 

particularly by identifying a range o f st r ategies which 

contribute either directly t o language learning (cognitive 

strategies) or indirectly ( communicative and social 

strategies) 

O' Mall ey and Chamo t (1990) have written that rese a rch 

effo~ts i~ the 19705 , concentrating on the qua lities o f good 

" anguage learners ( Naiman et al 1978 , "ubin 1975" identified 

certain ~trategies r eported by st~denls or observed in 

l anguage learning si t uations that appea r to contribute to 

successful lea rn ing . These researc~ e:f o rts demons trated 

t.hat students do apply specific l e~rning strategies wh i le 

le arn ing a second lansuage and th2~ t~e ~e s t ratesies can be 

described ar.d classified. O'Mal:ey an..) ChaC'.·) t ( 1990:6 ) 

explain tha~ Naiman et.. a l ( 1 9 78 ~'r a po2ed five broad 

c ategories o f learning straLegie s and a numl)er o f secondary 

categol~ies. Their primary classification of strategies 

includes a n active task appr oach , real izat i on o f language as 

a system , realizati o n of language as a means of 

communication , management o f effective demand s and monit o ring 

of seco n·:) language perflOrmance . However the taxonomy lOf 

Naiman et al i2 too braod to be usable f o r the purposes o f my 

re search. 
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O 'Mal ley a nd Chamot also e xpla in that Rubin ( 1981 1 proposed 

a .:lassification scheme that subsumes learning strateg ies 

u!'lcer two primary groupings and a number o f subgroupings. 

Kubin's first primary category, consisting of strategies that 

direc~ly affect lea rn ing , includes: 

~. Seeking clarification/verificati on - This involves 

learners in asking for an example of how to use a 

word or expression t o confirm understanding. 

, 
~. Mor.i t o r ing This involves c o rrecting errors in 

one '.:::; own or another's lang uage use or 

understanding of language. 

3 . Memorization - This involves taking notes of new 

items, writing items repeatedly. 

s . 

6. 

Guessing/inductive inf8rencing This involves 

guessing meanings from words , structures , 

pictures, c ontext etc. 

Deductive reas ) ning This i nvolves comparing 

:.ative/other ~anguages with words / sentences / 

ideas in the target language . 

Practice i nvolve s repeating s e ~tences , 

li3tening carefully . 

~er zec o nd primary categ o ry cla~sifie~ t~ose s~rategies 

that co~t ri~ute i ndi r ectly to language . III this category she 

i!1cl c.des: 

1. Creati ng opportuni ties for practice This 

involves creating situations f or pract.ice wi th 

native speakers , 

f ellow students, 

l aboratory. 

initiating conversation with 

spending time in a language 
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2 . Production tricks This i n volves us i ng 

cirumlocution s , syno n yms , or cognates . 

Here we see that the main problem that makes this 

part icula r tax o nomy difficult to use f o r my research is that 

it is n o t rel "ted directly to reading and no examples are 

given to show exactly which strategies can be used to promote 

successful reading . A f urthe r problem , c ommon to all the 

main taxono mies , is the over-empha:;is o n i ndividual 

differences at the expense of socia-cultural and 

instituti onal practices . 

Si mi larly , O' Malley and Chamot ( 1 990) report that 

O'Malley et al (1985) and Chamot (1987) have identi fied three 

c a tegories o f languag e learning strategies - Metacognitive, 

cognitive and social/affective strategies. 

~ escribed as f o llows; 

These were 

1. Metaco g nitive strategies - These involve pla nning 

for, monitoring or ev a luati ng the success of a 

, 
" . 

l earning activity. Amo ng the processes that would 

be included as strate9ies f o r 

recepti ve or producti ve language tasks are; 

a . paying se l ective at~entiorz t o special aspects 

of a learn i ng task, as in p:anni~g to listen 

f or key word s o r phrase3 . 

b . planning the organiz3~i cn o f e ither written 

or spoken discourse . 

c . monitori ~g com~rehensi on o r production. 

d. evaluating o r checking c omprehens ion . 

Cognitive strategi e s These in'vol ve ope rating 

directly on incoming in f ormation , manipulating j~ 
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~ he researchers described the cognitive 

category f or listening an~ r eading comprehen ~i on 

are: 

3. rehearsing or repeating 

c. organ izing or gr o uping a~d cla3si ~ ying words , 

t erminology o r concepts acc ord i ng to their 

semantic O ~ sy~tactic ottr ibutes. 

c . inferencing 

c . sununarizing 

e . deducing or applying rules to unde rs ta n d 

language. 

f. u s ing imagery o r v isua l images 

g . t ransfe:-ring kn o wn 1 i ngui s tic 

in f orma~ i0~ : 0 faci l itat e a r.ew learning task 

h. e laborating - in~<?grat:!1 g new l anguage w: th 

known :nf o rmati o n 

i ~ o cia: ; a ~~ ect iv~ s tra:egie~ - re?resentir.g a 

bcc oa d grouping inv () 1 ve .:s either 

i nteracti on ~ith an ~ ~ 1~ 2 ~ p2r~on .~ ld2 a~ior.al 

cont r o l o ver f ee!i~;~. 

Whi I e t. his is a strateg y tax o n omy '_hat is clea::.-er and 

more det_ailed than thos e of Rubin a n d Na iman, it is stil l too 

general to apply directly to the purpo se o f my resea r ch o n 

reading strategies. 

Mo re r ecently , Oxf o rd ( 1 389) has c ompiled an extensive 

lis t o f strategies iden tified i n a l l the~e stud ies and has 

re-categorized ~hem. ~tl~ algues thbt ~e~- ci a~sificati on of 
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Firstly , i t is more comprehensive and more detailed. 

Secondly , un like the other classification , it is more 

systematic in linking indiv~dual strategies , as well as 

~lrategy groups , with each o f the four language skills . She 

divides her taxonomy of strategies into direct and indirect 

strategies . These two class23 are then sub-divided into a 

total of six groups , memory, c ')gnit.i v e and compensation under 

the direct class ; metacognitive , social and affective under 

the indirect class . She arc~es that direct strategies and 

indirect strategies support each other and that each strategy 

group is capable of connecting wit.h and assessing every other 

strategy system. 

Oxford shares the view o f o ther researchers that some 

strategies directly involve working o n the target langu age . 

The y require mental processing of the l anguag e but the three 

groups of direc t st ra tegies do this pr o cessing differently 

and for different purposes. Indi rect st r ategies work in 

tandem with direct strategies. They are called indirect 

because they support and help the learner manage language 

learning without ( in many instances) directly involving the 

direct strategies . 

From the discussion so far we ca:'. conclude that, 

a l though there IS considerable disparity in the taxonomies 

re~ear chers have used to classi:y l anguage l earn i ng 

strategies, there is shared Jnde~sta~dirlg among t~~em 

regarding the inval uable role Zitr3.teg~,=:: rlay i n facilitating 

l earning a foreigr. langctage. (Ie can also conclude t.ha t 

Oxford 13 the only researcher who has t. ried to classi:y 

strategies according to the role each plays in assisting the 

development of the four language skills. As far as reading 

is c once~ned, her taxonomy comprises what appea rs to be the 

broadest range of strategies that has been identified as 

valuable f or developing reeding ar.d describes h ow each 

strategy facilitates in different. ways the c omprehension of 

a text and the development o f reading a b ility . He r 

de.:;criptions a re de tai led withoue beinq too cc,mplica t ed an 
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app l icati o n o f the strategies. In shor t, I have found her 

tax o nomy the easiest to interpret and the mo st suitable to 

utilize f o r my study . However this d'Je3 not mean that it is 

necessar il y ideal for our soci o - .:: ul Lura l c on t ex~. and 

throughout my study I have borne in mind t h e- possib l e 

c onf l i c t between research findings generated i n western 

contexts and the possible inapplicabi l ity o f these findings 

t o our Ethiopian co n text. 

2.3 IMPORTANCE Of READING IN A fOREIGN LANGUAGE 

In 5it uatior~s whel-e a foreign l anguage is used as a 

medium of ins truction, reading plays a very s ignificant role, 

because learning of almost all subjec ts requires a 

considera b le amount of reading. In such contexts, reading 

can be regarded as the vehicle that facilitates the process 

o f learning. 

Carrell (1988), Beaumont (1983) , Gina (1987), McDonough 

(1 984 ) , and o thers agree on the influential ro l e reading 

plays in foreign language learners' studies . Carre l l (1988) , 

for :'nstance , argues that for many s tl.:dent.;; read i ng is by far 

the mo st impo rtant o f the f our s ki l ls in a seco nd lang uage , 

particular l y in English as a second o r f o reign language. 

Beaumo nt ' 19 8 3 : 31 ) further ass e rts that many students are 

req u ired ~ o be mo r e compet e nt readers i~ the f o re ig r. langua g e 

than in th e i r o wn first l ang u age: 

Sec 0 nd l anguage learners parti cula r l y at 

s econda r y l e vel , are invari a b l y n ot 

ef:ect i ve readers in their mothe!C 

tongue , indeed they are frequen t I Y n o t 

req u ired to be. It is often in the 

second language that g reater reading 

effi ci ency is demand ed , particu larly if 

th a t language i s being learnt p rimarily 

f o r instrumental purpo ses. 

Eff e::ti ve reading ability i n Englis h IS o f paramount 

i mp cr t ance a r. d ha s a d e cisive role f o r Eth i o pian st.L.:.d8nts 

.-.- -. i p ., p ~~ "'ltl,.J - --1= r. 
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institutions English is a medium of instruc ti o n and unless 

they are able readers , their academic succ e s s wi 11 be 

lj mited . Carrell ( 1988:1) argues that: 

In sec o nd l anguage teaching /l earn j n ~ 

situat ions f o r academi c purpo ses, 

especially in hi g her e d ucat ion 1[0 

English medium universit jes o r o t her 

programs that m.ake exten s ive use of 

academic materials wr itten in English , 

reading is paramount. Qu ite simp l y, 

with out s o lid reading proficiency , 

sec o nd language l earners cann o t perf o r m 

at leve ls they must in o r der t o succeed. 

I t is general l y agreed that many Ethi o pian students at 

senior sec o ndary schools and i n higher educa tional 

institutions such as AAU have low reading efficiency. 

( Hailemichael 1993, Gebremedhin 1993) . In view o f this, I 

have decided to try to find out which strategies a sample of 

AAU Freshman students beli e ve they use , in o r d er t o compare 

them wi th strategies perceived by r-esearchers t o promote 

effective reading and thereby assess whether the strategies 

they say they us e may be said to be effective or i neffective 

i n promot i ng reading pro f i c i ency . I wi ll al so try to acc o un t 

f o r the use o f any strategi es t hat may be arguab l y 

ineffec tive. 

2.4 THE ROLE OF READING STRATEGIES IN PROMOTING 

EFFECTIVE READING 

~n the firs t s e e ti O!l o f thi s pa p e r, I at tempt e d to s how 

th e r ole l a n guage lea r n ing stra tegi e s pl a y in f 3 c il i t a t ing 

the ac qu is iti o n o f a f oreign l anguage i n ge n e ral. In t he 

d i scus sions, I argu e d tha t t he degree o f abi l ity to use 

suitable learning s t rateg ies is o ne o f the fact o rs that can 

promote o r hinder the l earn i n g o f Engl ish. It is further 

argued that re a ding stra t egies are a subset o f these 

s t rategi es a nd that the a bility t o u s e a r ange of effective 

r e ad i ng strateg ie s i s bel ieve d t o be o f paramo un t i mp ortance 

t o forei g n language stude n ts I n making t hei r reading more 

Ir· --=>~r-:L'- " -11 ~ r.=. . .... ::J''=O I f "F:'ffE:c t ive!-
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read ing strategies will make a va l uable contribution to the 

reader 's reading comprehension and l a ck of the ability to use 

them can result in failure to comprehend . 

Scholars such as Nuttall ( 1982) , Goodman in Carrell et 

al (1988) , Cook ( 1391) and Widd o wson (1978) agree that 

readin g is an act.i·.;e cognitive act:'vity readers do to 

generate meaning. Howeve r t:-tey disagree as to how this 

meaning is achiev ed . Nuctall (1982 :5) de:ines r e ading as 

get t i n g out of the te xt a s ne3~ly as possible the message 

that the wr i ter put in:o ':t. , Readers can ef:ectively e x tract 

the meaning f rom a wr :.tten text by employing various reading 

strategies that help them tackle di f ficulties the y may 

encounter . For~ign ;anguage readers ne ed to pos sess these 

v ital strategies to make a n acceptable i nte rpretation o f what 

i s read. 

An alternatve v~ew of reading is p r opos ed by Widdows on, 

who argues that reading is a process of constructing me an ing 

as a result of what the reader brings to the text . He makes 

e x ~licit that reading is a diffic~lt task and that reading 

strategies are si::lificant to dccomp ~ i sh this 

successful ! y. Widd owso n ( 1 9 7 8:S7 ~ writes: 

Reading ,s t he understanding o f 
di sc ourse does n o t simply i nvolve the 
~ecognition of ~hdt ~ords and sent.ences 
mean CL..: 3 ! s o the rec o r~n it i on o f t:1e 
val u e __ hey t.cl:<.e o n in ass 0 cia ti on witt 
ea ~ h ot.her as ele~e ~ts in 6 discourse. 
Read':n-j i n tr.:s sense in 2 k:'nd 0 ':­

accomp ~ :' shr.\en t where!:> y a d i SCOL..rse is 
cre at e ,~ in t h e mi~d by ~eans o f a 
proc e ~s of reason:ng. 

task 

Fore ign language readers may fail to comprehend a t e xt 

unless they can fit it :nto their own prior knowledge of 

c ontent and formal scnemata , and at the same time ut i l ize a 

suita bl e range o f appr o ~=iate reading strategies. Goodman 

'\~e·.I·:2.l ;:.::; '321" no ' 

ef;",' ' ; ""',. 
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Proficient readers are both efficient 
and e:fective. They are effec ti ve in 
constructing a meaning that th ey can 
assimilate o r accow~oda~c and which 
bears some level of agreement with the 
original meaning of the a~:thor. To 
accomplish efficiency , re3ders ~aintain 
constant f ocus on cor.3truct.i~g t h e 
meaning thr o ughout the p:-oce33 alway::; 
~sing strategi e s f o r reducing 
uncertainty. 

is a confirmation of the vital role reading 

st ra tegies pla y in assisting ::-e Ci,::ers irl the process o f 

rea~ing for meaning. Grabe is another writer who has 

demonstrated this. In Carrell e: a1 (1988: 56), he points o ut 

t ha t our understanding of reading l n Engl is h as second 

la nguage is best c o nsidered as che interaction that occurs 

between the reader and the text . This interaction is to a 

large extent, created by the strateg ie s the reader employs . 

Thompson ( 1987:50) als o arg~es :hat: 

Research on the comprehension of written 
disc ourse conducted in the seventies has 
demonstrated that it is tr.e result of 
interaction between the reader and the 
text . The reader brins~ a certain set 
o f reading strategies t:· the reading 
task a t hand whi le the text pr o vides the 
reader with a certain kine of rhetorical 
organization . 7his ab~ li ty t o use 
~ fficient reading ~trateci e~ is o ne of 
the fact or s ir.vc~ve,j in c c) mprehending 
and storing the info~matic~ con~ained in 
a tex t. . 

The use o f reading strategies is ~ 0 t restri c ted ( nly to 

studyir . .; the la :'lguage. O~ce acquired by the lea rner, they 

c an enhance reading and understandin~ other subjects that are 

taught by the ta r get language . Gir.a ( 1 987 : 4 5) has written 

t.hat many of the reading skills taug~t i~ English classes are 

applicable to the study of other su ::,j e cts and ena bl e all 

students t o use t heir te xtbooks more efficiently . An Englis h 

teacher can enhar.ce the s tudent ' s mot.:val:"on to acquire these 

~kills by p o inting out how valuable and ~seful t hey are to 

·t~ ':'F"-' i·-



17 

It is ob vious that t he eventual goal o f f o reign l anguage 

learners i s to achieve i ndependence. This i ndepe nde nc e is 

pa r ticular l y real ized when th e l earner becomes able t o read 

and tackl12 d:' f ficu~ties o n h:s own . Thi s is to say that 

fo r eig n l angu ag e lea rners cannot remain dependent o n t he 

tea c her all their iives a s their reading in t h e target 

language cannot b e confi ned o n l y to the cl assroom. They need 

t o extend thei ~ readinc t o out side class. This is what makes 

independence i n reading ve ry signi:icant . Clay ( 1 982 : 2 44 ) 

argL:.8S that iLcependence in r2adi n g means tha t the lear ner 

has learn ed how to wo r k o ut word s and understand me anings f o r 

himself . Nuttal l ( 1 982 :21 ) a l s o unde rlines that we can 

seldom expect h elp wi th the reading tas k s we und e rtake in 

r eal life o utside the c ! ass r ooffi. The teacher does no t r emain 

at o ur side . Therefore , students hav e to develop the ability 

to read on their own. An independent reader must be able to 

tackl e texts he has never seen be f ore . 

Fo re ign language r eaders can att ain this independence 

and wor k out words and underst a nd meanings f o r t hemselves if 

they a r e aware of and able to ~se adequate and appropr iat e 

L-eading strategies . Without these strategies , it. is mo re 

.i. ike l y tha t the r eaders end withou t efLciently 

under standing wha t they cead o r a r f o r ced to se ek he l p from 

others . Nuttall ( :982:22) obser ves that: 

We hav e emphasized t~at r e3ding invo:ves 
::;ki l i s tnat the s t:...:dent IT:'U.St. learn f r.."'r 
~ i mse lf , 

teacher' s 
c earn~ to 

and t hat t.he measure of th e 
s uc cess i~ !10W far the student 
do wi thou~ hel p. 

To s ~m up, what has been st a t e d earlier i mplies tha t 

appr o priately u sed readi ng stra t egie s can , t o a large ex tent , 

promote reading comprehen s ion and help learners ta c kle 

difficulties o n t he ir own. 

2.5 CLASSIFICATION OF READING STRATEGIES 

(lx f rol:""rJ': r ' 9 8 1')) 

.:1 •• 1 



..... "'" 

18 

for use in this study . This section, theref o re, present s her 

classification and de:initions of the reading strategies that 

were found s uitable f o r the study . 

2 . 5.1 DIRECT READING STRATEGIES 

These strategies have a direct ef f ect on Sllccess in 

reading. They ' nclude : 

2.5.1.1 COGNITIVE READING STRATEGIES 

These involve students l~; 

a . Repeating:- This involves reading a passage 

more that once to unde rstand it 

more completely each t ime for 

diffe:cer. t p"..lrpos es to get the 

main idea , to read for detail etc . 

b . Practising naturalistically:- Th:s involves using 

e . 

the targeL langua ge in an 

Skimminc :-

Scann i ng:-

aut::-ten:.i:: way for readin9 

c omprehensi on (eg. by reading 

newspapers, magazines , etc . in 

t.he target language) . 

':'his involve:: goir.g thr o ug h readicg 

~ate:-ial jr: o r ·j ,2r t o get the gist 

o f it.. 

Th is involves 90 in9 thr o ugh reading 

material quickly to locate speci f ic 

:n f o :-mation. 

Using reso~~ces:- This inv ol ve~ USIng resources 

additi o na l to the text to 

find ou t the mean i ng 

rpad i n th e 

o f wha~ 

ta.rc:p t 
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word lists grammar books, 

phrase bo o ks , etc.) 

Re330ning deductive l y:- T h s involves 

derivinghypotheses about the 

meanins of what. is read by 

appl ying gEneral rli.les th e 

learner already kn c ws . ':'his 

i~ a lop-down strategy lEadi ng 

from genera l to specific 

g . Analyzing expressions : - This involVES finding the 

h. Translation : -

i . Taking not.e3:-

J. 

k . Highl ighting:-

me.aning of a new expreSSlon, word 

phrase, compi ex sentence or even 

paragraph by breaking it down i n to 

'i ts component parts. 

This involves using the l earner's 

own language as t.he basis for 

understanding what is read in t h e 

target language . 

This involves writing down the main 

idea or specifi~ p o ints. 

This invo lves IT.ak:ng a .::..)ndensed , 

3horter versi J n of the original 

passage . 

Tr~i3 involves Li.Slng a 'Ja.!""iety o f 

emphasis techniques as 

underlining , starring or colour 

coding) to focus o n importan t 

information in a passage . 

2.5.1.2 COMPENSATION READING STRATEGIES 

Th e~ e involve students in: 
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a. Using linguistic clues:- guessi ng meanings using 

previously gained knowledge of the 

target language (pref ix e s , 

suffixes , wo rd order , etc. ) 

b . Using other clues:- seeking and using clues that are 

not la n guage based (e . g. title , table 

o f contents , preface) 

2.5.2 INDIRECT READING STRATEGIES 

These strategies contribute indirectly to success in 

reading. 

They include: 

2.5.2 . 1 METACOGNITIVE READING STRATEGIES 

These involve students in: 

a . Finding out about language learning: - uncovering what 

is involved in language learning 

calking about their language learning 

problems . reading bo oks about language 

learning . 

b . Organ i zing:- a language 

f o r wr it i ng 

learning 

down new 

keeping 

noteboo k 

targe .. l ang uage expressi o ns, 

structurE's. 

c. Setting goa l s : - setting g oa l s in order t o bec ome 

d . 

proficient enough to read 

professional 

magazines 

pleasure or 

materials, to read 

o r newspapers :o~ 

in general o r reach a 

super i or read i ng pro ficiency level. 

I dentifyi n g t h e purpose o f a language task:-
< • 

J 
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something in the light 

s ituat ion and the type 

of 

o f 

the 

the 

ma t eria 1 , eg o sea rching quic~ly 

thr o ugh the piece to get t he main 

idea o r specific informati on . 

Reading a longe r text f o r pleasure 

( extensive reading ) o r in detail 

(i ntensive reacing) . 

e. Planning f or a language ta sk : - identifying the 

f . Seeki ng practice 

gener al :lature o f the task , 

figurin g out whether or not a 

readin g task requires the 

reader to recognize and 

understand a variety o f words , 

cons ider ing whether the reader 

has the needed v ocabulary. 

opportunities :- seeking out 

orcreat i ng o pportun ities f or practice , 

read in g mate ri als other than thos e 

required for study in class . 

g . Self-monitor i ng:- making guesses about wha t wi ll 

C OIT.enex t and c o :cre c t in g any 

misinterpreta ti o n as the r eader mo ves 

ahead . 

meaning 

Check ing whether o r n o t t he 

o f a te xt is 

unders t ood , Ci)rrecl ing 

correct ly 

inacc urate 

guesses . 

h. Self-evaluating :- invol ves learn ers i n assessi n g 

their read ing proficien c y in a 

variety o f ways. Considering 

whether o r not their 

compr ehension is acceptable at 

a S 1 ve:", pe,int, estimating 



2.5.2.2 . 

22 

whether their reading speed 

has i mpr o ved . 

SOCIAL READING STRATEGIES 

These involve studen ts in, 

a . Asking for clarification/ve rification 

o . Cooperating wi th peer:: : ­

eff o rt 

involving maki~g an 

to work together wi tr, 

o ther learners o n an activity 

wi th a comlnon goa I s eg . 

sharing parts of a story to 

read and then figuring out the 

entire st o ry through a p r ocess 

o f neg otia tin g and 

cooperating . 

c. Coope r ati n g wi th mor e pro ficien: use rs o f the new 

la ng uage,- wo rk i n g with more 

pr o ficient ~tSe ~ 5 o f the target 

l anguage , usual:y outsi de o f the 

language classroom. 

2 . 5.2 . 3. AFFECTIVE READING STRATEGIES 

These strategies involve student in: 

a. Usi ng progres s i ve re 1 axa t i o n 

meditati o n:-

deep breath i ng o r 

Th is invol ves 

alternately 

a 11 the 

te L3 ing and re l axing 

groups. maj o r muscle 

Me d itat ~on means focus:ng o n a 

mental image or sound t o c en tre 

o ne s th o ugh t . 
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This invol ves listening to music 

before any stressful l anguage task. 

It c an calm learners and put them 

in a more positive mood for 

reading. 

c . Usi n g laughter:- this invol ves seeking 

opportun ities to joke, chat wi th friends 

etc . to reduce anxiet y and bring pleasure. 

d .Making positive st atements :- involves making positive 

statements abo ut oneself and o ne's 

abil it y especially before a 

potentia lly difficul t task. 

e.Taking risks wis e l y:- This involves making a conscious 

decisi o n to t ake reas onable risks 

re g ardless of both the possibility 

of maki ng mistakes and fe a r of 

fai lure. 

f. Rewarding yourself:- Th:s involve s readers i n 

rewa:'ding ~. hemsel ve s for their 

achiE:vemen t s. 

1 . Listening to y our bo dy :- This nvolve s e moti o nal 

s e lf-asse:3smerl~ , payIng att en tion to 

o n e ' s emo t i o rla 1 sta t e , a nd trying to 

c ontro l fear, anx i ety e t c. 

h. Discuss i ng your fee l ings : - This involves 

discussing t he l anguage l earning process 

wit h o t her pe ople . 

To sum u p , i n this c hapter I have attempted to review 

r e lated literature i nc luding re l ated findings o f previ ous 

studies . The review discusses the role o f reading s tra teg i es 

in p a Lti c ular and t h at l angua g e leArning st r ateg il=:S il'1 

.;; - ---,-y. 1 
i 
I 
I 
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foreign l anguage and the various taxonomies researchers have 

used to classify these strategies. Every effort has also 

been made to r elate the areas to be :nvestigated in the study 

,0 what is reviewed in the chapter. Thus , the fourth c hapter 

of the study is dedicated t o the finJings of the study. 
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3. METHODOLOGY AND PROCEDURE OF THE STUDY 

3.1 METHODOLOGY 

This is a descriptive study . The ta r get popul ati on was 

a samp le of A.A . U . 1st year s tudents. 25 1 (30 "0) first year 

students assigned to the Social Science Facult y o f A.A. U . 

wer e s e I ec ted us i ng random samp 1 i ng te c hniques. A 

questionnaire and 2 gu. i ded interview we re then used t o gat her 

the data. The research er preferred these two instrument s to 

oth ers because they have been proven by researchers suc h a s 

Chamot ( 1987 ) , Cohen ( 198 7) and O 'Ma lley ( 1990 ) to be more 

in generating informa t ion on students' use of productive 

language 

O ' Malley 

learn ing strategies than other instrumen ts. 

and Chamo t (199 0 , 88) , for insta nce, st re ss that the 

broadest rang e o f c overage o f s trat e gy use can be o btained 

wit h questionna i res and guided interviews. 

also affirm that questi onnaires have 

Furthermore they 

the advantage of 

determining the responses to information that are rel evant 

and o f simpli fy ing data manipulati on while interviews a l so 

help a r esearcher o btain in-depth inf o rma tio n about the use 

.o f par t icular stra tegies a nd h elp to cl arify areas wher e 

misunderstandi n g may hav e oc cur r ed i n i n terpre t ing th e 

qLle s t i a nna ire. 

3.2 THE SUBJECTS 

3.2. 1 DESCRIPTION OF THE SUBJECTS 

The target populat ion c : the study was a sample fr om 

A .A . U. 1st year studen ts . According to t he i n f o r mation 

obtai ned fr om th e office of the Registrar of AAU , 838 fir st 

year students wer e registered in the Soc ia l Science Fa culty 

f o r the academic year 19 93/9 4. Of the tota l number of the 

stude nts , 218 ( 26°'0) were fema le s tudents. Distributi on o f 

the target popula ti on a ccordin,? to thei r place o f birth , s ex , 

age, first language and sec ondary ac hoola attended is 

jrd~c?ted i n 7ables F-8 
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3.3 METHODS OF DATA COLLECTION 

3.3 . 1 QUESTIONNAIRE 

One questionnaire prepared i n Eng l ish was used. In 

clesigning the questionnaire, care was taken to fit the 

la nguage to the s ubjects' level. The questionna ire had a 

covering letter to introduce the purpose of the study to t h e 

responde nts. 

3 . 3.1 . 1 DESIGN OF THE QUESTIONNAIRE 

The questionnaire had two sections . Section one dealt 

with the r espondents' personal data. It had 5 questions 

aimed at eliciting informa t i on o n the respondents' place of 

birth, sex , age , first language and secondary schoo l s 

attended. (see Appendix A, page -~Q- for the details of the 

information). Section two o f the questionnaire comprisecl 39 

questions intended to draw out information on the 

respondents' claimed use 

compensation , metacognitive, 

strategies. (see Appendix B, 

and awareness of cognitive, 

social and 
. 61 

page ---- ) . 

affective reading 

Each question h ad 

three possible answers , "Never" , "Sometimes" , and " Always" . 

Students were told t h at in this context, "A lways " was 

intended to r efe r t o "always when appropriate" . The 

strategies indicated in Oxford ' s taxonomy were not used word 

for word in the que stionnaire in most cases, but rather 

examples were given. It wa s h oped these would make more sen se 

to the stuclents and would thus elicit more accurately whether 

the strategy was used. 

3.3.1.2 ADMINISTRATION OF THE QUESTIONNAIRE 

The ini tial version of the quest i onnaire was fir st 

admi ni s tered as part o f a pilot study to 30 science studen ts 

attending the first semester of the year at AAU. Th e replies 

ob tained from this mini-sample were analyzed and interpreted. 

The resul t s obtained sLlcgested th" need for a ce~tain amour:t_ 

1.)' ~_ a " i ;., c. 
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inconsistencies, correct vague instructions, el iminate 

questions that did not produce appropriate data etc. Thus, 

the final version of the questionnaire was designed in a such 

a way that it would best meet the purpose of the study. 

The admin istration of the final. vers i on of the 

questionnaire took place from February 12th to 19th 1994. 

The questionnaire was admini stered to students from six 

sections through three instructors . The subjects filled in 

the quest ionnaire at h ome so that it would not affect their 

studies during lesson hours and so that it could be given 

thorough attention. 

The questionnaire was administered to 251 subjects 

sampled from six sections. The sample was thus 30% of th e 

target populati on. Out of the sample, 198 (78.9%) were male 

and 53 (21 . 1%) were fema le. Of the total 251 subjects, 27 

students (all male) did not return the questionnaire. The 

instructors told the researcher that those s tudents had not 

shown up during the la st few peri ods prior t o the termination 

of the first semester. Consequently , the number of the 

respondents was limited to 224 o f whom 171 were male and 53 

were female. 

3 . 3 . 2. INTERVIEW 

A set of follow up interviews was used for confirmation 

of some replies obtai ned through the questionnaire. It was 

employed to seek c l arification as t o whether the data on 

certain strategies was ac c urate and to make sure that the 

students had understood the questions. Thirty six students, 

six from each of the six sections, were selected randomly and 

interviewed. The strategies I asked about in the interview 

were repeating , skimming and scanni ng , using resources, 

reasoning deductive ly, taking notes, quessing, a r ange of 

metacogn itive st rategies , 

affective strategies. See 

cooperating 

page SU_ for 

wi th peers 

detai i s () f 

and 

the 
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CHAPTER FOUR 

4. RESULTS AND DISCUSSION 

4.1 COGNITIVE READING STRATEGIES 

One of the subdivisions of direct strategies in Oxford's 

classification of language lear~:ng st rategies is cognitive 

strategie s , which she describes as those st:-ategi e s that 

re ,~uire mental processing o f the language . Such strategies 

are essen t.:'a l in learning a ne ..... · lanquage in t:1at they he]£:. 

the learner to manipulate or tra n sform the target language . 

Oxf ord a sserts that cognit ive s:rategies are typically the 

strategies most frequently used by language learners. She 

argues that they enable learners to understand and produce 

the new language in many ways. 

Questions 1 - 4 

order to investigate 

cognit i ve strategies. 

in the questionnaire we re devised in 

the subjects' awareness and use of 

The questions were intended to draw 

information from the respondents on eleven strategies. 

Quest ions 3 and 5 were included to see w~et~er or not the 

subjects would say they use inappropriate cognitive read ing 

stl·ategies . Ta!)le 1 below shows the rezul ts oota ineu through 

these questions . 



.i 

• , 
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Items 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

~- J Ld, · .• LJJ U LLJ 

Strateg ies 

Rep<eati ng 

Pract i s ing naturali s tically 

Reading slowly 

Skimming by reading quick l y 

Scannin g by read ing slowly 

Scann in g b y reading q u ickly ~ 
Usi.ng resources 

Re ason ing d educ t ivel y 

An a lyzing expres s ion s 

Tran slati ng 

Taking n o t.e s by copy ing main 

sections 

Taking not e s by reducing text s 

int o phrase s 

Hi gh li ghting 

Summarizing 

I' U 'J U ,_ L" U uLd., 'd, :,', /J' ],J" ,r;r;7,;0 L L1.,J,l.,/A, W_ .dJ 'J '-', d _ " '1 
R es p 0 n s e 

" " . 

, 
Never Some t j mes Al ways 

II 
1 8 8% 60 26. 8 % 1 46 6 5 . 2% 

1 39 n2% 50 22.3% 35 15.7% 

44 1 9.6% 40 17 . g% 140 6 2 . 5 % 

126 56.3°-0 47 2 1% 51 2 2 . 7% 

24 1 0 . 7% 60 26.8% 1 4 0 62 . 5% 

121 S 4 % 70 3 1.3% 33 1 4 . 7 % 

I 1 3 5 .8% 77 3 4.3% 134 59.9% , 
112 S O% 89 3 9 . 7 % 23 1 0 . 3% I 
16 2 72 . l~o 2 1 9 .4% 41 1 8 . ~% i 

I 

29 1 3°.., 52 2 .3 . 2% 14 1 6 .3 . 8% 

I 15 6.7% 32 14.3% 177 79% 
, 
I 
i 

107 47.8% 91 40 . 6 % 25 1 1 . 6°, I 
1 2 5.4 . ~o 25 11 .1 % 187 8 3. 5~o 

119 53% 67 30% 38 17% 

I 
I 
I 

", 
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It em 1 was i n tended to see i f t h e students would say 

they read materials i~ English me re tha~ o nce , varying their 

purpo:::;e f o r readi ng . Table 1 i ndicaces that 1 4 6 (6 S . Z·o) 

students claimed t o :-ead r.tateria l:3 :'T;. ·:"l re than once very 

frequently :,..;hile 60 ( 26.8 °Q ) said t:ley did reall materials mo re 

~han o nce but ~ e :; :::; than frequently. Fo llow up i~1terview 

qL:estio n s '"ere used ·"it h a small sam[e,le of 36 stude n ts to 

seek c l ar'ification as t o whethe::- o r n o t those students really 

did read texts mo re than once f o r dif ~ er e nt purpos es and vary 

their speed accord~ns t o each purpose. Thi r ty t wo s tudents 

said that they had recently read :ext ::,c0ks and o tt1er related 

materials assigned tc them by their teachers. Thes e thirty 

t wo i n terviewees affirmed that they usually read such 

materials :nore thar. o nce to help them L.nderstand more , to 

rememb er wha t the y read and t o enab le them t o copy s o me 

i mp or t ant sections that felt they needed t o remember . Four 

students said that they had recer.tly lead newspapers !) ut that 

they had rEad these only once and with sl o w speed . This , 

therefore , made it clear that the vast majority of 3tudents 

read mo r e than o n ce on only limited o ccasions a nd t h at they 

never or seldom vary their speed. 

Item 2 asked the stL.dents if t ne y e ver practised rea3~ng 

I n English by reading au t he n tic mater i als suc h as magazine~ 

and newspat.:-e r s, Tab l e 1 revea~.5 that most of the sU:1ject3 

said they did not e~ga~e thems~l~es i n such activities. 1 3 9 

50 (2 2.3'.. ) o f the 

su~j e cts said t l1ey re ad authe~~ ~c ~.a t erials in Eflg ~ i s il v e ry 

s el d o m, wt il e only l S .7% sai~ : ~ e y d i ·j o s freqlJer1tly. Thi: 

c ould be explained partly in terffi ~ o f C0flstraints wi t h i n the 

s o ci o -cultural con:ex :' i . e. , :a ck c f e2sy ava i lab .Ll ity 0: 
such materials in schoo ls and at the university has meant 

there is a lack of a habit o r tra,j:t: o n o f reading for 

plea~ure o r a n y purpos e s other than acaJemic study . 

Research in r eadina ir.dic:ates that there is a direct 

r el ationsh i p betwee:--. comp reh e nsion a nd s peed. Nut tall 

(1 ') 82 : 3 2) a rg u e s that t here is n ·) d oubt that r,,,adin g s p e."d 

- ~'-
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likely to read with poor understanding . Seliger (1972 : 55) 

also argues that reading comprehension and reading speed are 

closely interrel ated. Faster readers are said to comprehend 

more than slower readers because they can f oeus on the 

message and not on the mechanics of reading. 

Items 3 6 in the questionna ire were therefore 

concerned with finding out the reading speeds the subjects 

wou ld say they used. Items 3 and 5 asked the respondents if 

they read slowly and carefully whil e Ite~s 4 and 6 asked tllem 

if they ever read quickly when the aim was to set the gist of 

a text or to locate specific information . 140 (62.5%) 

respondents repl ied that in t hese circumstances they o nl y 

read slowly and carefully. To support this a very high 

p r oportion of the subjects said that they neve r or ver y 

rarely read any text very quickly : 173 (77.3%) responding in 

this way to Item 4 and 191 (8.3%) to Item 6. In order to 

confirm ~his response, a follow up interview was used . The 

responses were consistent with those obtained through the 

questionnaire. Twenty seven students said that they preferred 

to read slowly because they believed that they could not 

otherwise comprehend efficiently . During ehe interview these 

students said they used the same speed irrespective of the 

material~ the y read or their purpose. 7he findings of this 

study re;ard ing the readi ng speed used by the subjects thus 

support. th o se o f a study made by Mol'a Jemere ( 1987) who 

arr~ved a~ the c o nclusion that most of his Freshman level 

~ubjects failed to readjust their speed according to their 

understanding needs or reading purposes and thus hand icapped 

thems elves in 

effectively. 

terms o f 

The fact 

meetiny 

that both 

their reading needs 

findings attest that 

students always tend to read slowly and perceive thi s as very 

appropriate 

traditional 

can be partly explained 

educational expectati o ns 

by reference t o 

and institutional 

practices in Ethi op ia. Thus , it is generally believed that 

fas ter reading cannot result in better comprehension. 

In Item 7, the subjects were asked if they used 
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1 ists and phrase books to help them understand what they 

rea d . Table 1 shows that such materials were said to be used 

very freque ntly by 134 (59.9·'0) and infrequently by 77 

(34.3%) . Only 13 (5.8%) students said they never used any of 

such materials . further enquiry was made through follow up 

interview questions to identify which of these materials 

students actually use . All the 36 inter viewed students 

replied that they actually used only dictionaries as language 

reference materials . The dictionary was said t o be used by 

the interviewe es citing as their reason that o ther materials 

are non-existent . In fact other materia l s are available but 

using them implie~ a more inquiring s elf-mo tivated and 

independent approach to learning a l anguage than most 

students have. 

Item 8 was intended to draw information from the 

subjects on whether or not they ever tried to use their 

knowledge of general rules of Engl ish to get meaning fr om 

wha t they read. 112 (50%) of the subjects responded that 

they never tried to apply the ir knowledge for such purposes 

while 89 (39.7%) said that they tried to do so but very 

rarely . Only 23 (10.3) students said t hey ve ry frequently 

appli e d thi s st rate g y. High school students spend year s 

studying mainly English grammar and in light of this the data 

was suspected to be inaccurate. To veri fy the repl ies to 

Items 8 and 9 , thirty six intervi e we es were given four 

sentences each containing o ne underlined wo rd. Their task 

was to analyse and interpret eac h sentence , to icentif y the 

word class of each of the underlined wo rds and to describe 

h o w they worked this out . Twenty six o f the 3 6 students 

identified the word classes o f the underlined words correct ly 

and expl a i ned how they used the i r knowl edge of sentence 

patterns to work out the word classes of the items . This 

made it clear that the previous data fr om the questionnaire 

was inaccurate. 

In response to Item 9, 16 2 (72 .3%) respo nden ts said that 

they never tried to ~~aiyz~ ~xr)re2~i0ns , 

::.. .. '':':'" .-; •. lJ j I.. .-
i . e . c omp 1 ex 

. " , 
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and only 41 (18.3%) said they used the strategy very 

frequent l y. The result suggests that this is another of the 

strategies that students believe they d o not use , though in 

fact it may be that they do use it th oug~ they are not aware 

of using it. For example, in carrying OUt the task referred 

to 1n the previous paragraph, the s5mple ( ) f students 

i nterviewed actually had to analyze and interpret several 

short sentenc es and as ment ioned above 26 out o f 36 were able 

eventually to explain that they actually did this by using 

chair knowledge of sentence patterns. T~:s presumably wo u ld 

be a st rat egy that would facilitate the understanding of more 

complex s entences too . 

The table indicates that 14 3 (63.8%) students responded 

that they tried very frequently to understand what they read 

by translating (Item 10) to their mother tongue. Onl y 52 

( 23.2%) said they used translation infre~uently while a mere 

15 (6.7%) said they never used it. Wh ile it is difficult to 

be sure, the result suggests that trans:ation is used very 

frequently by a large number of students. Here it should be 

noted that most writers c n learning st.rategies underline that 

translation should be use with care i .e., it should n o t be 

overused or used to translate everyth i ng. 

Items 11 and 12 were aimed at gathering data o n whether 

or n o t t he SUbjects would sa y they employed different 

t echniques to take notes . The repl ies show that a high 

percentage o f the subjects (79% ) said the; took notes simp l y 

b y copying important sections wi thoul c hanging the sentences. 

Further, a majority of the respondents said that they either 

never or very seldom to ok notes by reducing ~hat they read t o 

short phrases. In an attempt to verify the replies , follow­

up interv iew questions were used. The thirty six interviewed 

students all affirmed that they had taken notes recently by 

as u::;ual, copying important points as they bel ieved that 

accurate copying of whole chunks wo uld help them best to 

remember them later. 
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The result of the interview questions made it clear that 

students are not aware of or confident in using or convinced 

o f the value of other techniques o f taking notes and study 

skills and consequently rely on the limited approach o f 

copying . The reason for this is almost certainly 

institutior.a ~ practices ~n othe:" words in high schools 

notes are prepared by teachers and scudents simply copy them . 

They hardly ever read books and write their own notes. As a 

resul t , they are not aware of r. o .:- are they able to u se 

alterna:'ive Lo te-taki.r.g techniquEs requiring or enabling them 

to make use of higher thinking . 

In Item 13 , the subjects were asked if they ever 

underlined words, phrase s and sentences they th ought as very 

important in what they read . As could be predicted from my 

own experience , this wa s said to be a strategy used very 

frequently by most of the subjects (83 . 5%) . 

Item 14 asked the respondents if they ever summarized 

what they read by making a condensed , shorter version of the 

o r iginal text using their own 

shows that this strategy was 

words in sentences. Table 1 

said to be never used by 119 

(53 . 1"0; anc rarely u~ed oy 67 (30"0) subjects. The table 

indicates that the replies o btained 1n items 12 and 14 

support each other. Studen:s simply copy what they perceive 

to be important secti o n s as they a~pear in texts a nd seldom 

if ever attempt to use other method~ . 

To sum up, it has already been stated that the purpose 

of this :3tucy was to identify :-eadiLg strategies the subjects 

o f the study believe they use frequently, less frequently and 

not at all and thereby to assess the subjects' awareness and 

use of a wide range of reading strategies . In line with 

this , analysis of the data gathered through the questionnaire 

and the f o ll ow up intervi e w implies that a majority of the 

subjects are not aware of using , nor do they seem to employ , 

a number o f cognitive strategies which are believed by 

researcbers likely to lead tc 
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more successful reading, and are generally believed to be the 

strategies most frequently required. These include : 

1. Readinc; a te xt more than once each time for 

different purposes and varying reading s peed 

accord:ng to the perceived purpose . 

2 . Practising reading in English by reading a uthen tic 

mate r ials outside normal study texts. 

3 . Skirrunir.g and sca nning 

readinc; . 

v ary ing the style of 

4 . Using a range of techn ique s for taking notes . 

5 . Summa r i zing. 

Furthermore, the study aimed at ident i fyin g if the 

subjects wou ld say t~e y u s ed strategies that are c ons i dered 

by researchers to be likely to hinder the reading proces s. 

In this connection , the result demo nstrates that a high 

proporti o n o f t:"e subjects said they us ed the f ollowing 

strategies very frE-quently and that t hese strategies are 

valued very highly by them. 

1. Reading s:cwly :rrespective o f the materials being 

read o r their purpose. 

2. Translati on. 

The re sult also confirms the hypothesis that students 

are not alway s aware o f all o f the strategies they use and 

find it very difficult to analyze nd describe what they do 

actually. It also sugges ts that certain strategies perceived 

by researchers a s important f o r devel oping e ffective reading 

strategies are u nder used or not used at al l by the 

respondent s. The ir underuse of these st rategies may be 

be cause o f individu a l va riables or because o f collec tive 

~,. . 

-
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High school teachers do n o t teach stude n ts to use cognitive 

reading strategies n or do they raise conscious awareness of 

these strategies f or read i ng on a metacognitive level. 

Students in fact are not encouraged to go beyond a limited 

subset of practices handed down as accepted norms in 

classrooms from year to year. It can be argued that students 

could have benefited by u s ing a broader range of strategies , 

had they been made aware of them and exposed to p ractice in 

using them . 

4 . 2 . COMPENSATION READING STRATEGIES 

Oxford (1989) describes compensation strategies as tools 

that help learners make up for an inadequate repertoire of 

grammar, and espec i ally of vocabu 1 ary. The strateg i es a re 

described as helpful for learners t o use in order to overcome 

knowledge limitations in all four skill s. The compensation 

stLalegies that a ssist learners most in read i ng in a foreign 

language are termed as guessing strategi es. These 

strategies, also called' inferencing' involve using a wide 

variety of clues to guess meanings when the learner does not 

know all the words. In this way, they save readers time they 

otherwis e h a ve to spend to look the unknown words up in a 

dictionary and are also believed like l y t o assist in improved 

comprehension . 

Items 15 - 20 in the questionnaire were meant to draw 

information from the res pondents on the strategies they use 

when they encounter unkn o wn words. 

results: 

Table 2 below shows the 
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Table 2 

R e s p 0 n s e 

Items Strategies 
Sometimes Always Never 

15 Turni ng to a 

dictionary 

dk\ring 

reading a text 122 54.5 % 72 32% 30 13.4°-0 

16 Turning to a 

dicti o nary 

after reading 

text. 33 14 . 7% 65 2 goo 126 56. 3°0 

17 Guessing 123 55°0 51 22.7% 

18 Us ing 

conte x tual 5 0 2 2. 3% 

clues 17 1 6 .8% 30 29.7 °"0 5 4 5 3.5% 

1 9 Using 

background 59 58 . 4% 37 36 . 6% 5 5% 

knowledge 

20 Using 

linguistic 

clues 6 1 60 . 4°0 ~ 0 
~- 21 . 8", 18 17 . 8 °'0 

It ems 15 - :7 asked the cespondents whether o r not they 

turned to a dicti onary or tried to guess meanings of words 

they d o not know . The resul ~ :ndicates that m05~ stuoents 

wh o sai e" they turned t <) a d~ :tiona:-y very frequently said 

they did so a:ter reacing a te:,t (126 " 56 . 3°,) , whi:e another 

65 (29~) said they used a d d ~ ct i o nary afte:- reading but n o t 

frequently . In respoClse to Item 17, 123 (5S"q said they 

never tried to guess meanings of new words and 5 1 (22 . 7%) 

said they tried to guess mea ning s o n ly very seldom . Guessing 

was said to be used very frequently only by 50 (22.3%) 

s tudents. This means only 101 ( 45% ) o f the total population 

o f the study said that the y ever tried to guess mean ing of 

new words from texts fr equently or infrequently . I n Items 18 

- 20, these 1 0 1 students were then asked about the clues they 

~sed to help them guess meanings 54 (53. 5 " "f tYjE' 101 
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subjects said that they very frequently used the word(s) 

before or/and after the n ew words or the whole context to 

help them guess. 30 (29%) said they used such a technique 

:e5s than frequently. A signi:icantly high proportion of the 

subj ects also believed that they never or very rarely used 

their background knowledge or their knowledge of grammar. 

These replies were so d:fficult to believe that they 

suggested follow up i nterview questi ons were needed to seek 

c l ari f icati o n a~ t o whether cr no : the ;jata O~ Items 16 , 1 9 

and 20 was accurate , since :t '"as felt that either the 

questions had been misunderstood or students wee not a ware of 

what they actually did . The 36 interviewees were, t herefore , 

asked if they had used a dictionary , if they had worked out 

meanings by guessing , or if they had ignored any new wo r ds 

they had came across during the ir recent reading. Of t he 36, 

24 students explained clearly that the y had looked up words 

in a dictionary wh en it was available . They pointed out that 

the y had tried to work out wo rd meanings only when they did 

not have access to a dicti onary. Thus, using a dictionary 

was apparently valued much more than guessing. The 24 

student s and the remaini ng 12 students who said they wor ked 

out meanings by themselves were asked how they did so. Al l 

o f them were able to say that they used contextual clues . 

They , however, were unabl e t:) descri be the use of the i r 

background knowl edse or the i r use of knowl edge of g rammar. 

In a further attempt to elic:t more accurate data, the 36 

students were given two t exts wit~ unde r li ned wo rds and asked 

to work out what these words meant . Out of those 

interviewed , 25 students guessed the meanings of all the 

underlined word s correctly and it was possible to interpret , 

fr om the ways they said they applied , that they not o nly used 

contextual clues but they were also using their background 

knowledge of the topic and their knowledge o f grammar, 

a lt hough they were unable to describe their use of the two 

strategies adequately. 

Overa ll, the r esul ts obtai p ed ·hr~',qh t he questionnai r e 
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awareness of whether or not they were using guessing 

~t rategies and of the vari o us techniques that promot e them , 

i s very low. This does not mean that they were definitely 

not usi ng guessing strategies , bu t they d o n ot seem to be 

c onfi d ent to a ttempting t o attack and wo rk out mean i ng s o f 

new wo rds in texts. They ra ther pre f er to re ! y o n a 

dic ti onar y , or at lea st value it more hi ghly than their own 

guessi n g strategies , which they seem t o s uspect as less 

trustwo rthy. Some of their difficulties in reading may thus 

be pa r tly attributed to this lack o f appa rent use o f gue ssing 

strategies , while th i s may itself be due t o lac k o ~ awareness 

o f 

g ues s ing strategies and/or lack of con fide nc e in their value 

and reli a bility . 

Possible explanations for this cou ld include influences 

o f broad s oc io-cultura l and educationa l belief s as t o wha t 

const itutes effective teaching and learn ing of reading and 

vocabula ry; accepted institutional practices - what happens 

in th e typical c l assro om in regard to learning new words and 

~ead ing - and als o the text book s students a re exposed t o in 

hig h schools. First and f orem~ st the series o f E~E ~extbo o ks 

that is in use in high schools appears t o be unlikely to help 

students acquire such inferencing strategies. Students are 

not e ither shown ho w t o wo rk ou t meanings o f ne w words in 

reading passag e s or t ol d the value o f doing ~ his. The books 

si mp l y pr ov :de definiti ons ana e xamples of new wo rds a fter 

the pas sa ges . This discourages student.s f o rm hav i ng 

conf idence in their o wn effor:s t o work out the meanings o f 

the words which they read. Mo reover , teachers app l y the same 

methods in teaChing vocabulary as in testing, i . e " matching 

words to definitions. S t udents , therefore , come to the 

universi ty with very litt l e o r n o awarene s s of alternative 

ways that ca n help them successfully o vercome diffi c ulties 

the y face when they come across unknown words or expressions 

i n text s . Moreover , the ex p ecta t i o n s o f both teachers and 

learners are that teachers will explain and define. 

..... i • 
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out of context therefore , have a rationale in terms o f their 

experience and the views o f l anguage and learning they are 

expo sed to within society. Language lea rning is n o t regarded 

as a risk taking operation as chis emphasizes the i ndividual 

at the expense of the gr oup. Infe rencing , wh ic h is also 

asserting the aut o nomy o f the individuals inqu i rieg mind may 

also be seen as a threat to traditional socio-cultural 

practices. 

4. 3 METACOGNIT I VE READING STRATEGIES 

Metac og ni tive stratec;ie3 are d e scribed by Oxf ord and 

others as indirect strategies . They are described as actions 

which go beyo nd purely cognit:ve devices , and which provide 

a way for learners to co-ord i nate t h eir own lea rni ng 

processes. Metacognitive strategies are thus conside r ed as 

essential for successful l anguage learning. Rubin ( 1987) says 

that o vera l l metac ognitive ~trategies are useful co foreign 

1 anguage 1 earners in tha t they enable them to oversee, 

regulate or self-direct language learning . 

The study att empted ( a ) t c investigate how frequently 

the subjects wou ld say they used the eighc types of 

metacognitive strategie s reflected in this study and (b) to 

identify those metacognit:vE strategies the respondents 

seemed to be aware of a nd tho3e th~y were not aware of. 

Items 21 28 were t~eref o re, desig~ed to gather 

in f o rmati o n o n th e re spond e nts ' clai~ed use o r n on-use and by 

implication their awareness or :: on-a ...... ·3re!1eSS of metacognitive 

strategies. Th e replies t o th ese questions are indicated in 

Table 3 bel ow . 



, 
-. ~ 

i ~ .. " .. " , , 

rJ ., Table 3 

iJ:. 
~, , 
" '. 
~.;~ R e s p 0 n s e 

Items Strategies 
Never Somet imes Alway s 

t'_~' 
.. ~ . ') -
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Item 21 asked the subjects if they ever tried to know 

about language learning by talking to others or readi n g 

books . The result, as expected , shows that 121 (54%) of the 

subj ects said that they never tried to do so, wh i Ie 68 

(30.4°,) saicl that they appl ied the strategy less than 

frequently. 

In Item 22 , the respondents were asked if they ever kept 

a language learning notebook in whi ch they c ou ld write new 

English expressions , wo rd s a nd structures che y found while 

reading . The result ~eveals that a high pro p o rtion of the 

subjects replied that they either never (6 6%) or very rare l y 

(17 .4°'0) do so. This data was verified in the follow-up 

interview quest i ons . Of the 36 interviewed students , 29 

aff irmed t hat their only concern was copying sections they 

thought worth worthwhi Ie f o r examinations and tests. The 

r emaining seven interv i ewees replied that they infrequently 

wrote such elements but not in a separate notebook set for 

this purpose. The replies made explicit that this is a 

strategy students may be aware o f, but few students use . 

Item 23 was intended t o see whether or not students read 

materials in English outside class with the goal to improve 

their reading. Of the entire sample , 118 (5 2%) said they 

never applied the strategy and 72(32.1%) said they did so 

l es s than frequent ly . This dat a supported that obtained 

through Item 2 . 

Item 2 4 was aimed at gachering data on whether or n ot 

the respo nd e nts ever tried in advance to identify the p urpos e 

for readin g something in English . The result reveals that 

144 (64.3 °'0) of the responden ts claimed to d o so very 

frequently and 51 (22.8%) said theydid so , but infrequently . 

The result therefore suggests that a high proportion of the 

subjects claimed to use the strategy either very frequently 

or l ess frequently . An attempt was made through follow up 

interview questions to verify the data. Of the 36 

o - r: _,0 _ roo 0 ~ 
o !..lo~ .r U . ....J .;.c~ _ .!.'J'-- - . 
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material s related to their studies and used the same approach 

irrespective o f the mat eri al s the y read . 

Item 25 asked the subjects if they predicted in advance 

what they might find in a reading text before they started 

reading. The r esult reveals that 116 (51.8%) o f the subject s 

said that the y very frequently t ri ed to pre dict what they 

might fi n d in a text and 74 (33%) sa i d they did so, but 

infrequently . To verify the data , the 36 s tude nt s were asked 

i n the f o ll ow u p int erview questions i f and how they used the 

strategy . 31 of the interviewed students claimed that they 

made pred icti o n s about what they would find in a tex t by 

reading title s and tables o f contents . 

In I tem 26 , the subjects were asked if t h ey ever tried 

cO check back and correc t themse lves when they made mistakes , 

guessed wr o n gl y or misunderstood a text . The result indicates 

chat 133 ( 59.3 %) o f the respondents replied that t hey did so 

very fre quent ly whi l e 5 3 ( 2 3 .7%) said that they did so, but 

less than frequently. In the follow up int e rview q uesti o ns, 

31 of the interv iewees respo nded that the y re-read their 

texts whe n they doubted their understandi ng o r fa i led to 

und erstand . 

:tem 27 was a imed at eli ci ting da ta on the respondents' 

awareness and use of th e strategy of sel f -evalua ting. As 

expen.ed , 118 (52 .7·.) o f tr.e subjects responded that they 

never tried to assess their reading proficiency and 83 (37%) 

said they did so less than frequently . 

In It em 28 , t h e r espondents we re asked if they ever 

sought additional opportun i ties to pr ac ti se reading outside 

the classroom. Of the entire sample , 110 ( 49.1% ) said tha t 

they never used suc h strateg y and 77 (34 . 4%) said the y did 

so , though very rarely. 

The study suggests that the subjects are not aware of 

t h e str a tegies o f find i ng o u t about lang'lage l earning (Item 

J. =-1 '. ., . .-
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identifying the purpose of a language task (Item 24) , self­

evaluating (Item 27) and seeking practice opportunit ies (Item 

28) . It also suggests that the subjects seemed to be 

relatively better aware of and used ways of planning for a 

language task (Item 25) and self-monitoring (Item 26). 

Here, it should be re-emphasized that the labels used 

above are those used by Oxford but the questi ons in the 

questionr.aire were f ormed in language that was easier to 

understand and which asked a~o~t possi~le applications that 

illustrated the strategies. Ho wever, the study still reveals 

that most. o f the metac ognitive strategies a re not used by the 

majority o f the subjects. 

This apparent lack of use of certain metacognitive 

strategies may possibly be accounted f or by saying that 

critical reflection on learning and learne r autonomy o f any 

kind is not typical o f the learning situation in Ethi opia. 

Almost a ll students tend to rely on their teachers and avoid 

t a king charge of their own learning . Consequently, active 

and conscious participation or. the part o f students is very 

l o w, ~his , coupled with o t~er factors such a3 the absence o f 

a range v f alternative , c~lallenging educat i onal materials, 

teaching method~ and fa cilities has limiced the stimUli given 

to students. As a r esult , st°-,dents , particu l ar l y those in 

high schcal s, are passive rec~pient3 o f content and depend on 

the i r ~eachers to direct and ~a nage their learning in class . 

nence , awareness ar,.d use 0: Metacog!l.i:.ive strategies by 

ind i vi d ual students for m!naging their o wn learning is likely 

to be very low , 

4 . 4 SOCIAL READING STRATEGIES 

Research has pointeci out thac learning a language 

involves other people and that appropriate social strategies 

are o f paramount importance in the process. Rubin (1987 : 72) 

reports that the study made by McDona ld et al (1979) found 

that students tra ined tr, use cG!)perativ e learn i nq slrat~qies 
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f o r reading comprehension outperf o r med those who worked 

indiv i dually . 

I tems 29-31 in th e questionnair e were meant to draw 

i nf ormation from the respo ndents on their awarenes s and use 

of three t ypes o f soc ial st ra teg ie s . The r ep li es made t o 

these questions are prese n t ed in Table 4 below . 

c • 

R e s p 0 n s e 

Items Stra tegi es 
Never Sometimes Always 

29 Askin g f or 

cl arification 122 54 . 5'. 66 29.5% 36 16% 

30 Coope rat i ng wi th 

proficient us ers 

of t h e language 11 0 49.1 ~0 87 38 . 8% 27 12 .1% 

31 Cooperat i ng with 

p e ers 33 14. 7°.., 53 23.7% 134 

6 1 . 6<:0 

As I could have predic ted fr om my own exper ie n ce , the 

str·ateg ies of asking f e r c l arificati on/veri ficat ion ( It em 29 ) 

and c ooperat i ~ g with proficient users o f the l anguag e (Item 

30) were said by mos t o f t h e ~esponde~~s t o be either never 

or very seldom used . Item 31 a s ked the 3 ubject~ if they ever 

cooperated with peers and worked wi t h them o n the same text 

f o r the same goal . 1 38 (61.6%) o f the respondent s said t h a t 

they worked with their peers very frequently , wh ile 53 

(23 . 7°~) and 33 ( 14 . 7%) s tudents s aid that the y wo rked wi th 

their peers r arely and never r espective l y . In o rder t o verify 

the students · repl ies , mo re enquiries were made through 

foll ow-up interview q uesti ons . The th i rty six students were 

f i rst asked if they had r ead texts t ogethe r recentl y. Twenty 

four of the st~dprLS repl -1 .' at ~''''~'=>y l-~··1 ~(,t re-:td 71PY 
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with anyone else recently . All o f the interviewees were 

further asked if they ever cooperated with other students for 

reading . Twenty five students responded that they usually 

read individuall y and preferred t o do so . They also made 

clear that some students sought he lp for ~hemselves 

particularly during peri ods of preparat:on for examinations 

by reading with o thers. This shows that students do not read 

normally together for mutual benefit. 

The fi ndings of t he study o n social strateg:es suggest 

that students seem t o hardly use these strateg:.es at al l . 

Different reasons could be given f o r ~his. It i s t r ad i tiona 1 

that in Ethiopia there is always a dist ance between teachers 

and students and this discourages and makes students scared 

t o appr oac h their teachers and discuss matters related to 

their studies . This would f o r most students and teachers be 

culturally unacceptable and would contradict norms of 

behavior institutionalized with i n educational ~. ractices in 

Ethiopian Schools. The same practices ex is t even in the 

university . For the same reason most, i f not all , of our 

students do not have the hobit of asking their teachers for 

explanati on o n things they cann o t, unde rstand :> r vaguely 

u nder Jtand even when they are encouraged to do ~ " . 

In the fol lowing up interview , it was observed that the 

students are not aware of or ccnvinceJ of the value o f 

work ing together in their academic endeav o ur. 1:'1 th e ir 

r e sponses it became clear that they perce~ve thei~ education 

as ';1 highl y serious , painful and competitive purs~:'t in whi ch 

one has always to tl-Y t u outt=-erfo:-m the ethe rs. Since the 

chance and fear of failure are high , education is perceived 

as an indi vi dualistic and competitive activity rather than as 

c ooperative and mutually supportive endeavour. On the basis 

o f the results , one can infer that the concept c ~ education 

held within society - as a serious , painful strugg le for each 

individual in conjuncti o n with an unwil lingness to 

cooperate with more pro ficient users of the target language, 

because it goes aga in st traditional educational eX?8ctations , 
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help to explain the limited use of social strategies by the 

respondents. 

4.5 AFFECTIVE READING STRATEGIES 

Stern 11983 :411 ) states that affective st~ategies are 

st rategi es whi c h help learners cope effectively with the 

emotional and motivational problems o f language lea rning . 

O 'Mal l ey ( 1990) and Oxford ( 19 89) share this view . Oxford 

(1989:140) says that the term 'affective ' ref ers to emotions , 

attitudes , motivations and values and that language learners 

can gain control over these factors through affective 

strategies . 

is probably 

She adds that th e affective side of the learner 

one of the very biggest influenc es on language 

lea rning success or failure . According to her , good language 

learners are o ften those who know how to control their 

emot i ons and attitudes about learning. 

In her taxonomy of strategies , Oxford has thus 

identified and described a number of a ffective strategies 

that are said to be useful for successful : e arni ng . I , 

therefore, tried t o find ou t whether or not my subjects would 

say they used dif:eren: affective strategies to ease their 

tensions and to o v ercome other affective problems . Items 32 -

39 in the questi o nnaire were thus aimed at achievinc; this 

purpose. Table 5 presents the informati o n obtai n ed through 

these que stions . 
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R e s p 0 n s e 

Items Strategies 
Neve r Sometimes Alway s 

32 Using progress i ve 

relaxation, 

deep breathing 147 65.6% 48 21 . % 29 13% 

33 Listening to mus ic 113 50 .4% 70 3 1. 3% 41 18.3% 

3 4 Using laugh ter 1 28 57.1% 7 6 33 . 9% 20 9% 

35 Makin g positive 28 1 2.5% 50 22 . 3% 146 65.2% 

statemen ts 

36 Taking risks 21 9 .4% 44 19.6% 159 71 % 

wis e ly 46 20 . 5% 47 21% 1 3 1 - " e 
37 Rewarding yourself 38 16.9% 54 24.1% 5 8.5% 

Listeni n g to 132 59% 

yo urself 98 4 3.8% 85 37.9% 

38 Discussing your 41 18.3% 

emotions 

The result reveals that most of t h e students c la imed 

that they never or very rarely relaxed t hemselves by relaxing 

t hei r muscles o r breathing deep ly (Item 32), listening to 

mu sic (Item 33), chatti n g to frie nds (Item 34) or discussing 

their feelings with their peers or teachers ( Item 39). On 

the ot h er hand , a h igh proport i on of t h e subjects claimed 

that they very often tried t o ease thei r tensions by making 

p o sitive statements about themselves (Item 35) , by telling 

themselves that they should n ot worry if they made mi stakes 

(Item 36) , by rewarding thems elves (Item 37) a n d l istening to 

thei r emotions by discus s ing thei r feelings and frustrations 

abo u t reading with others (Item 38) . 

In an attempt t o further investigate th i s and i n o rder 

to verify the students' replies, a number o f foll ow up 

interview questions were employed with 36 intervi ewees . I n 

the interview it was attempted to conf irm whether or not the 

students had understood the questions . All of the thirt y six 

interv i ewed students confirmed that they were quite u n aware 
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of the value of the strategy o f using progressive relaxation 

an deep breathing (Item 32) and did not use it at al l. 

Contrary to the rep ' ies made to Items 36-37 , 29 said that 

they were usually too .... ·o rri ed about their study to make 

positive statements about themselves , in order to encourage 

themselves and they eve~ doubted that they could succeed. 

Regarding the strategy o f taking risks wisely (Item 36) and 

con t rary to :he responses given to this item in t he 

questionnaire , most of the students interviewed confirmed 

that the thought o f the possible fa i lure alway s disturbed 

them and that they never t olerat ed making mistakes. They 

als o made clear that they usually rewarded themselves only 

after tests or examinations. Mo st o f them also disclosed 

that they read their study materials o r tried to read them 

regardless of whether they felt relaxed or frustrated and 

tense at the time. 

The f ollow up interview, thus, enabled me to realize 

that most of the students know very little of strategies that 

may help them lessen their tension or overcome their 

affective problems; mo s ~ o f them are unwi 11 ing to give 

themselves time to re ~ ax in any wav . , for example , by 

listen ing to mu sic o r even by goi ng f o r a walk af~er reading 

f o r long hours. 

The resu lt that was obtai ned through the questionnaire 

and the follow up i nterview questions i s not surprising to 

one who IS inf o rmed of or has experienced Freshman life. 

Students always come t o the university with the expectation 

that university educati o n is unmanageab le and therefore, the 

likelihood o f failure is stronger than the likelihood of 

succeeding . The result is that students al ways feel under 

pressure and expect t o :eel so. This suggests that these 

strategies may be largely culture-bound and thus draws into 

questions the validity of this part of Oxford's taxonomy . 

-- !. '. 
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CHAPTER FIVE 

'. ,. 

S . CONCLUSIONS AND RECOMMENDATIONS 

S.l CONCLUSIONS 

This study was not intended to assess the val u e of 

langu a ge learning strategies in the I ight o f other var i a bl es. 

Neithe r wa s it to determine which strategies are most 

eff~ctive or would he:p the students ado pt more productive 

learning procedures . 

The purpo se of the present study was : 

i . to i n vestigate the re a ding strategies AAU 1st year 

students say they use frequently , les s frequent ly 

and n ot at all and thereby, 

II , to try to assess the students' awareness of a wide 

range of reading strategies that are believed by 

researchers to facilitate effective reading, 

IIi . t o identify if there were a~y reading strategi es 

believed by researcher s to be inappropriate t ha t 

the subjec,s of the study wo~l d say they used a nd 

to try to account f o r their ~se , 

A questionnair~ was used as a p:-imary s ourc e o f data 

collection f o r th e study , Fol :ow up i,."oerview que s tions were 

carried out with a subse t o f the target populat i on to verify 

and validate the replies obta ined through the questionnaire, 

Ana l ysis of the replies obtained fr om both sources 

suggested that the subjects are n ot aware o f , n o r do they 

employ a number of strategie s classified by resea r c hers as 

"usefu l " cognitive, compensation, metac-ognitive , social and 

af fect;ve strategies, F.s,..,~r-ially durinq t.hE' interviews, I 

... ,t.:,-~:Lle 'TI,,i' __ : .J~", " : 0" J ,_ ~ " I \,~ ,~ 
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rarely use these st ra tegies . Furthermore, the interview 

brought me t o c onclude that the students also lack awareness 

o f most of them. These include the f ollowi ng c ognitive 

reading strateg i es: 

a. reading a text mo re than once each time f or different 

purposes and varying the speed . 

b. Practising reading in English by reading authentic 

materials outs : d e norma l study text s . 

c. Skimming and sc anning 

d . Using a range of techniques for t aking notes 

e. Summariz ing 

Similarly, the student s seem to be unaware of and lac k 

confidence in using guessing strategies to attack and work 

out meanings o f new words in texts. 

The reading s tra t egies classified as metac ognitive st rat egies 

and that the studen t s are neither aware of nor frequently use 

include: 

a. Finding o ut about language learni ng by talking to people 

or reading books about language learning 

b . Keepi ng a language learning n o tebo ok for writing d own new 

target langu a g e expressions, 3tructures etc . 

c . Setting goals in order to become proficient enough t o read 

professional mat erials , magaz i nes, newspapers etc . 

d. Identifying the purpose of a language task 

e. Self evaluating 

f. Seeking practice opportuni.ies. 
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The study also suggested that the students are unaware of and 

unwilling to use social readings strateg ies termed as : 

a . Asking for clarification/verification 

b . cooperating wi th proficie~t users of the language and 

c . cooperati n g with peers . 

It was also observed from the study that the stuc:lents' 

awareness and use o f effective strate<;~es to ease their 

tension is almost next to no thi ng. Affective strategies not 

apparently used include: 

a. using progressive relaxati o n deep breathing. 

b. listening to music , 

c . using laughter 

d. making pos i tive statements 

e . taking risks wisely 

f . reward i ng oneself 

g. listening to oneself 

h . di scu ss i ng one's ernot. ions. 

The data yielded by the study , part.icularly during the 

interview, also suggested that the students make conscious 

decisions about using ce r tain strategies that researchers 

con sider to be less effective . In other wo rds , they 

deliberatel y prefer using them to o ther strategies. Thus, 

during the interview I f ound that t he subjects argued that 

strategies such as reading slowly , frequently translating and 

using dictionaries to get word meanings r ather than guessing 

them were appropri ate as basic strategi es and were helping 
, ;~ .. ,.... ,}. '-
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the students could not easily describe the strategies they 

actual l y use . On the basis of the results of the study it 

car., therefore , be arc;ued tha: AA'J 1 st year studen t s have 

l imited "st rategic knowledge" ( Wenden 1991:38) . 

The low awarenes£ and ~on-~se of certai n readi~g 

strategies considered to ~e l~ ~ely to facilitate e ffe ctive 

reading and the tendency to use o ther less effective 

strategies can be partly explai~ed i n terms of the influence 

of socio-cultural/educati onal a~d institutiona l practices on 

.:;t.udents , In Ethi opia , the awa.~'2ne:s students ha ve about h o w 

learning takes place is very l i~ ited and their be liefs about 

their own part in the learnins pr o cess are simil arly very 

unin f o rmed . Students regard teachers as solely r esponsible 

f o r the success or failure of their learning. Mo reover , 

teachers themselves have insu ffi cient awareness and relevant 

training to encourage more au~onomous learning. They also 

lack wi ll ingness to devo:ve re spons ibility to students a s a 

result of t heir own culturally cetermined beliefs about their 

roles in the teaching - learning process . Consequently , most 

students show very little enthusiasm for taking charge o f 

their o wn learning. Thi s lack o f a wareness in students o f 

the i r crucial r o le i n deve: oping 

teachers' insufficient 2\-;ZU'ene3S and 

encourage more aut onomous ~-=arning 

their own l earning , 

re levant training to 

and la ck o f any 

willir.gness to de v ol ve re.3po n~ :bi~i ty t o students arf:' , I 

believe , maj o r c au ses c ~ t~ ~ ~ )n-use of a number o f 

st~ategies widely be: i ev,="G tc be li kely to lea '_ l t o more 

~uccessful reading. As Ho rw i tz ( 19 ~ 7:120) argues, erroneous 

beliefs about langua ge :earn:'~g s trateg i es lead to les::; 

effective language learning strategies . 

Ir: the preceding sections o f this paper it has been 

pointed out that Oxf o r d ' s tax o nomy was used f or the purpose 

of the study as it was felt '.') be the most suitab l e one 

available . Al though the strate~i e 2 in the taxonomy were not 

used word for word, the res_It o f the study , h oweve r , 

indicates that some o f the stra ~egi es in her t ax onomy appear 
, 1 F 
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appl i cable to all situations. In particular it appea rs that 

a numbe r o f the strategie s classified as affecti ve strategies 

that relate to ways of coping with stress are likely to be 

alien to o u t students. This is be cause of the cultural and 

educati o nal expectations our students have assimilated. 

5.2 RECOMMENDATIONS 

On the basis of the findings of the study the following 

recommendations are made : 

1 . Efforts should be made to rais e our students' awareness 

of what language is and how pe ople learn languages and 

to modify their beliefs about and attitudes towards 

Engl i sh lan guage learning in pa r ticular . Many students 

in Ethiopia , particularly those in high schools , believe 

that their teachers are more responsible for their 

learning than they are . This is natural In a culture 

and an educational system where respect for authority 

and status are regarded so much more highly than 

willingness to depart from the norm , be independent etc . 

As a result, students are unwilling to take on 

responsibility for their learning . They accept the 

current tendency and lea rning process in which learning 

English is typically seen as learning sentence grammar 

and vocabulary with enlphasis en manipulation a nd 

memo r i za t i o!""1. and where l earn lns o f sk ill s in 

interpreting and making use of : anguag~ is ass'-i.med to be 

s omething the students will develop naturally if they 

are clever. The influence of ingrai ned teaching habits 

uninf o rmed by recent teachers' training , of textbooks 

which embody a very l im ited view of language lea rning, 

of socia-cui tural be ~ iefs about learning and what should 

happe n in classr ooms , all tend to e ncourage students to 

accept a passive , unquestioning approach to the leani ng 

process. This can account for students' use o f certain 

less-effective reading stratesies . 
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Students in the final years of high school should be 

encouraged to be more aware of and more active 

participants in the learning process. They should , 

if possible, be convinced that they can be more 

effective learners if they take greater responsibility 

f o r the success of their learning . In particular, they 

should be encouraged to believe that the attempts 

they make to tryout alternative reading strategies an 

decide their success o r fai lure in impr o ving their 

reading skills . 

O ' Ma lle y , in Wenden (1987:1 3 3 ) , argues that less 

competent learners should be able to impr ove their 

skills in a second language through training on 

strategies evidenced among more successful lan g u age 

learners. This points to the need not only to mod i fy 

our students ' beliefs about language and language 

learning and to raise their awareness of a range reading 

strategies, but also to provide specific training in 

using a range of strategies, thereby helping them to 

learn how to learn for themsel ves. In this way they may 

become more autonomous learners who , according to Wenden 

(1991:53 ) , wi ll be more wi ll ing t o take on some 

responsibility for their learning and see themselves as 

ha v ing a cruc ial role in their l anguage learning . 

This does n o t mean that all those strategies 

identified by Oxford and o ther researchecs may be 

acceptable or app l i c ab le to OU ! ' students . It wou ld 

appear, for example, that an emph asis o n certai n 

affective strategies concerned with way s of cop ing with 

stress by re l axing might be uns uccessful , because the 

influence o f socio-cul tural bel ie fs means there is a 

much higher tolerance for and expectation of stress as 

a part of the learning process. Put simply Freshman 

students expec t t o strugg l e, even expect t o fail as 

'Christmas Graduates' and this is not something 

that strategy training is likely to have much : mpact on. 
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3. O ' Malley (1987:135) argues that teachers can play an 

important role in st rategy training by conveying 

strategy applicati ons t o students and thereby supporting 

s t udents' eff o r~s t o lea~~ the new language . Indeed, it 

has been argued by Ayeneabeba (1993) that teachers are 

much mo re o f a barrier t o chang e than students. Eff orts 

sho~ld , theref ore, be ma~e by teacher trainers both in 

p re-service and in-service pr ograms t o raise teachers' 

awareness of what 1 ar~;uage is , how pe o ple l earn 

l an guages and ~ ~ make t~em awa r e o f the importan~e o f 

students ' using a range o f strategies in order t o learn 

to read successfull y. The re ason :or this is that 

teacher trainee s c an later in the classroom help their 

student s become aware o f la nguage learning strategies as 

i mportant agents and help them to acquire a nd app l y 

these strategies . 

4. Textbooks can help sLlcents become more successful 

readers if they are des i gned in such a way tha t they 

involve the students in various activities that raise 

awareness o f strategies a~d enco~rage the use o f a range 

o f st rategies. Ou r cu rrent ENE te xtboo ks are entirely 

i~adequate in this rega r d. To improv e t his situati o n 

syllabus desi gners and textbook wr iter should make 

eff o rts t o pr oduce mater:als that encourage stude nts to 

reflect more o r. their o wn lear~ing and give them the 

opport unit y t o pra ct i s e ~ sing a range o f strategies for 

developing readin~ skill~. 

5 . It is a pparen t. th at reading f ur purposes other than 

academi c ones has n o t become pa r t of ou r culture. Many 

p e ople hard ly , if ever, rea d f o r p l easure in their first 

language let alone in English. This lack of the habit 

of reading f o r pleasure can al so be seen in terms of the 

students' lac k o f con f idence in reading . 

To change these conditions and to i nv ol ve students at 

least in some extens;ve reading in English, schools, 

., - . '"l' ..J· .. I\ 
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learners to read in English outside class on a regular 

basis. School libraries ougr.t to make available to 

s t udents a range o f interesting, appropriately graded 

and authentic materials and teachers s h ould or even 

assign their students to read such materials. This 

cou l d include graded reade~s o r newspapers from school 

libraries . 

To lessen the problem o f shortage of such materials , 

te2chers and scho o ls should collect t oget h e r a varie ty 

of mate r ial in English such as tourism brochures , 

timetables, magazines, r.ewspa pers , ELT books and make 

these easily avai lable . Libraries should be open access 

and every effort should be exerted to se ll the idea of 

extensive reading to students and help them to develop 

confidence an interest in reading. 

Sch.:>ols should be encouraged to join a government or 

British Council Librar y and if possible to become part 

of the British Council bulk ~ook loans scheme. 

A d:sp l ay b oard :~ Q prominent place with items changed 

regularly and with interesting things in English to be 

read by all is a powerful way t o g et students to read . 

Schoo Is, theref ore, shou ld adopt such techni ques to 

attract their students ' att.er.tior:. and inv o lve them in 

ex~ensive reading. All these could ~ncour3ge students 

to rear: more an ~ o ga in con:idE:1Ce :n the application of 

vari ous and more appro?r~ate reading strategies . 
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Appe nd i x A 

BACKGROUND I NFORMAT ION OF THE SAMPLE 

T"b l e f, 

Pl" ce o f Bi rt.h No. of No . o f 

Respo nclRnt.s Sex Re s p o ndents 

Adrli s AhAb" ~3 23 . 7% M 171 7fl . 3% 

UrhMn gO 40 /2·0 F - s, 23 . 6 ~o 

RlJrAl R1 ."10. 1 ~" 

Table 7 

Age and F irst Langl.age 

Age No. of F irst No. of 

Respondent.s Language Respondents 

17 - 1 9 1 08 48.2°-0 Amharic 11 Ii 51 .7% 

20 - 2? 81i :lR . 4 "'0 Orom i gnr! li4 28 .8% 

23 - 25 12 8% Tigrigna 1 4 6. 3~0 

2fi ann .., hnve 1 8 R 4 ~ . . Ot.her !': 30 13.4 ~o 

Seronrlary Srhnnls Att.pnrlArl 

S<chool Type No . n f Responcl",nt.s 

Go vernment 163 72 . 7% 

No n-governme n t . 61 '2 7. 3~0 
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Appendix B 

Questionnaire Covering Letter 

Dear Students : 

firstly, I would like to thank you for participating in 

this study. 

The purpose of this questionnaire i s to gather data for 

a study leading to an MA degree in TEfL-Teaching English as 

a foreign Language. 

The study is conducted to explore the things you do in 

order to help you read and llnderstand reading materials in 

English. The researcher hopes that the result of this study 

will enable the University and other to take necessary steps 

to h elp students develop their reading strategies. 

The questionnaire has ~ questions . 

the f o llowing three options. 

Every question has 

I Never 

You are asked to tick ( 

three options provided. 

Sometimes Always 

your answer after considering the 

This questionnaire is not looking for 'right' answers, 

but is searching for your answers about you reading 

strategies when reading in English. The information you will 

prov ide in CONfIDENTIAL . So , I request you to be honest and 

frank. Your name is not required but it will be appreciated 

i f you c ould give some informati on about yourself . 

Thank you very much 

Girma Gezahegn 

School of Graduate Studies 

Addis Ababa Uni versi ty. 

II 
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1. Do you read reeding materiels in bnglish (e.g. Passages, 
Sentences, vlords, etc ••• ) more then once for different 
purposes or to und~rst8nd more each time? 

Never Sometimes Always 

2. Do you prGctise reading in English by r eeding D v1:'.riety of 
magazines, newspapers, Journals and other m['tericls written 
in English but not releted to your cCDdemic studies? 

Never Sometimes Alweys 

(3-4) 

To determine whether reeding material is relevant or not to your purpose or to get the main idea: 

3. Do you reed it slowly e.nd cc.refully e.nd try to understcnd\ 
everything? 

Never Sometimes Alwe.ys 
4. Do you r eed it quickly ignoring difficult words and 

sentences end try to understand the mein idee.? 

Never Sometimes 

If you \Vont e pr rticulcr piece of information (date, name of a person or pla ce etc): 
5. Do you reed the text slo~lly rnd cere fully until you get whl:'.t you er<:: looking for? 

Nev~r Sometimes l.lways 
6. Do you r eed the text very quickly until you c~ t ···.'I·e: . 70: gGt whet you ere looking .for? 

Nevc:r Sometime s 
7. Do you use dictionerics , gr emrncr books , word lists, rnd 

phrase books to he lp you understrnd what you r eed? 

Never Somotirnes l.lweys 

... / 

\ 
\ 
'. 
\. 

'. 
\ 

\ 
'. 
\ 

\. , . 

'. 
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A. \1hen you reed a text in >inglish, do you ever try to use 

generc l rule s of EnF,lish lrn~ur. ~e (e.g. knowledge of 

s entence p?tterns-subj oct +verb + obj ~ ct etc or other 

rule s e.g. it ends in -ed so it must be c pe st tense 

verb) or oth&r JenOlde:dge of English to get the mecning 

of wh£lt :you r eed? 

Never Som"tim., s i,lw~::l':: s 

9. "!hen you find it e ifficul t to understond a word, phrl'! se, 
s ente nc e or pert of e pc ssege ,. do you ev er divide it int. 

pcrts t o he lp y ou understand the t ext better? 

Never Sometime s Always 

10. How often d o you ~y to und~rstr. nd whe t you read by tra nsla­

ting it into your mother tongue? 

Nev er Some timt s 

I ; (11-15) 
In order t o h<.: lp you undcrstr nd or r emember whet 
you r eed in English, which of the following do you 
do? ' 

11. Take n ot 0s by cepyin;>; importnnt sections (i~e. without 

ch3nr; ing the s ent e·nc e s). 

Somt: time s 

12. Teke not , by \,rritin[ Gut mc in points end deteils or examples 

v c;ry briefly (i.e. r educing vlhe t y ou ro .:- d to short phr1:s,:, s) 

Never Some time s ::.hl2.ys 

13. Underline infor!":1:::.ti cn (wor ds, r hrc s c s, s entence s) you think 

1 : 6 ve r y i mportc.nt E: i th <.: r in your own notes or in books. 

Never Sometime s Always 

14. Summcrize whe t you r eed (i. e . I::·:::ke: c c ondensed, shorter 

v(;rsion of th t orit;incl t ext usine: yc·ur own words i..rl:\ sente,t::ce s). 

Never Sometime s 

"" "'""-- .... ' ... ----"-

f. lwoys 

... / 
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It you do not understcnd wh·:c t you rond (words, 
phr0s~ s, s entenc es): 

15. Do you turn t o e dictionary and look up all the unknown 
words in 

Never 
the t ext dU2:in~ your r~eding ? 

Sowetimes :tl"" y' _ , wa s_ 

16. Do you turn t o a dictioncry ~ nd look up ell the unknown 
words in tho t ext vftqr you t eed it? 

Never Sometimes J.J.ways 

17. Do you try to guess the m~ening? 

18. 

Never Sometimes /..lways \ 
\ 
I 

/ \ (18-20) 

If your enswer f or '18' is 'Sometimes ' o~ 'J..lways' 
whet clue s do you usc ? '. 

Using the word (s) bef or e or/ond cft0r th0 new word or 
your undcrst~ndinr,:: of the whole cont ....:,:t in thiJ text? 

NovQr SomGtimes i.1WllyS 

1~. UsinG!: your previous knowledge of the subj ect you ere 

r eI: l: 11G, your knowledge of the world, etc 

Never Som" timos fllwoys 

20. Using your knowledee of gr ammar ( e .g. it onds in -odso 
it must be c v~rb in pe st t ense) 

Never Sometimes 1.1wcys 

\. 

21. Do you ev~r try t o knCVl Doro about how p<l ople l C0rn l cngunges 
by tclking to others about your l enF,uet;e learning problems or 
by r eeding books cbout how pecpl e l evrn l anguages? 

Never Sometime s J,lways 

22. Do you keep D. l anguage l eerning not ebook in which you cen 

writo new inglish expr essions, words, structures you find while 
reeding? 

Never Somotimes 

". " 
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23. Do you ever reed ~ctericls in English o~tside class with 

the goel t o itJprovu your roc-dinG? 

Ne:ver !.lweys 

24. Do you try to identify in advenc(. thQ purpose for rEicding , 
sO~0thing in Enrlish (i. e. reeding for pleesure, reeding f or 

detcil etc in ord0r t o consciously vary your c pproGch cccording 

to your purpose)? 

Never Sometimes !.lwoys 

25. Dc you think ,':'.bout whet Y0U l:JDy find in D. recdinp: text 

(predict in cdvcnc0) b e f er o YOU stert roeding? 

Never Llwc.ys 

, 26. If you meke a ~1ist.::lce, cuoss wronr: l y, misund"rst~nd the LJccning 

of ell or p~rt of 0. t<.:xt, do you ch",ck b~ck e nd try to corr,"ct 
yoursGlf? 

NeVer f.lweys 

27. Do you try t o cssuss ycur r"cdinc~ profici0ncy to see wheth~r or 

not your spe:ed or cc.:::prch"nsion or ove:rcll rur dine; skills heve 

if1proved? 

J' 

Never Sometimes :.lweys 

28. Do you ever s c(;k cddition.'c l opportunities to prc ctise reeding 

29. 

outside: th" clcssreoEl ( e .g:). by r eeding 
or correspnndinr::: with c. pGn-pnl)? 

Never SO[lLtiElGS f'lweys 

newspDp0rs ~ [;]eQ;o.zinos 
, 
\ 

Ilhen y ou 

not whet 

ere ne t sure: whe th"r you h.,:, vL understood cor~octly or 

you hcvc r (;cd, do you c slc your t ",c cher or otht.r people 
'. 

who e r e b etter the n yc,u in Ene;lish f or clc.rific:-tion? 

Ncv"r SODetiL1C: s ~·. lwc.ys 

'. 
30 . When y ou c cnnot undurstc,nd wha t yeu ere ree ding in EnSlish, d o 

you cslc y our t(: .', ch<.:r or enother purson Wh0 is better thl:'n y<;,u 

in English f or h"'lp? 

31. 

Ilwoys , . 

Vlhen you end your f r iends (clc ss- lTIC',tes) hCVE: t o ~oed the acme ' 

t "xt f er the S~i;',,-, g ool , do y ou work with them (e.g. do you 

r~~cl t h ... text i'Q,·,tbv<: rn0. figui'., out t h" ov El .... r.ll ri,eC'n~ng 0" 

/ : ~ .... " 
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32. Do you try t o r c lcx y our Lluscl t: s ( e .g. by br0:: thing deeply) 

33. 

t o r " duc ;,: YGur t "nsic n if you he v e t n r eed s OQcthinc difficult 

or if y eu :::rc: w·.:rri ed :-b(lUt s C'I:'uthin':: y ou hevu got to reed? 

Never _-_lw:-,.ys 

Do y ou listun t o utlsic t o r " l cx y ourse lf befor.: ye,u stcrt 

reedinrs S"Dl. thine " f you think it I;::-.y b e difficult or if Y'lU 

ere c.nxious? 

Never Sooctiocs I:.lwcys 

34. Do you chet to fric:nds to relcx y oursc:lf before you stcrt 

r eodinr 0 t "xt, if you think.it will be difficult or if 

you ere! onxious? 

Se tl&tiLlC:S Llwcys 

35. Do y ou [!!ekc pe sitive stot eDE:nts to y ourself such as: 

I C.LI a [oed reeder, 

I enj oy r ",c.ding th," ne w 1 ,::-.nC'ue (~E:, 

I ccn undorst, nd whe t I r e ed etc 

Never I lways 

36. Do Y('U tell y ourself th:- t it is ok if you [;Jcke lJistckes or 

if y e u f e il t o unc .:: r s t c nd ~d"que t ely ::' nd tpet y c,u sh" uld not 
.r .... r f~ilur(: '}r iJ ,,:,!~in r:;~ :.~ ist ("" 1~ c·s? 

Never Alwc ys 

37. Dc Y':.u r(;wC'r(~ ;{0urself .f ~ r y cur ' chi",veCllmt in y eur re~dinG? 

(e.g. tell yours(: lf th: t y ou h::, ve dene well, tE:ll y ourself 

thot y ("U d(;servc r est :- nd , cup c f tvc / " offGe?) 

Never 

38. Do you try t c und."rstc nd y ,jur e!., 'c' ti :ms (v.g. whuth0r you 

f",el t0nsi , n, c:nxi(;ty, f,, :~ r, h :c ppiness) durinc or bc:fore reeding? 

Never ; ,lwe ys 

39. Do y eu discuss with ysur p""rs or t~cchE:rs y our f eelings end 

e tti tude s tOw.'~r<' " s ree dinc ? 

NE:ver :.lwc.ys 

End of que stionnc ire 

Thenk you very lliUCI1 
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Appendix C 

FOLLOW UP INTERVIEW 

1. Think about the things you have read for s tudy at the 

un iversity recently and any other mater ials you have in 

Engli s h outs ide your studies can you tell me about them? 

2. How many times do you usually read something in english ? 

3. 

Once? Twice? o r mo re? 

a. Do you remember whether you have read anything 

recently in English more than once? Whey did you 

do that? 

b. Did you 

writing 

purposes? 

ever feel you 

two or three 

were 

times 

reading a 

but f or 

pi ece of 

different 

Did you read everything slowly and carefully? 

value did you find in this? 

What 

4. Have you eve read anything in Engli s h very quickly 

recently? What? Whey? 

5. What kinds of reference materials in English have you 

used recently to help you understand what yo u read? 

What kinds o f help have you got from them recently? 

6. I'd like y ou to look at these sentences. Can you tell 

me what word classes the f ollow ing underl ined words 

belong to? (verbs, adjectives , nouns -- - )? 

He are cooked meat. 

He cooked the meat. 

He bought ~ cars. 

How did you work this out? 

, I 
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7. Have you ever taken n o tes recently? How did you do it? 

Why did you do it like that? 

8. Again I want you t o think about what you have done 

9. 

recently. Whenever y ou came across a new word whose 

meaning you did not know, wha t did y ou d o? Did you use 

a dictionary, try to work it out for yoursel f, ignore 

it? 

Look at this short texts. Ca n you work out what the 

underlined words mean ? can you describe to me how you 

worked out the meaning s? What clues did you use? 

1. Some of the green plants ewe have menti oned live 

on the land and others dwell in the waters of the 

earth, but usually live close to the surface where 

they are 

sunl ight. 

a . live 

in contact with all the impo rtant 

b. fight c . breathe 

2. The purple sulphur bacteria and the chemosynthetic 

bacteri a, o n the other had, are inhabi tants o f 

swampy and marshy areas. 

a . l i ve in b. c ann o t be found in c . do not live i n 

3. All other organisms are directly or indirectly 

dependent upon them for their sustenance. 

a. h ome b. f ood c . air 

II . Read the text and try to understand the genera l meaning 

o f the story. 

words. 

All the underlined words are n onsense 

A country girl was walki ng along the snerd wi th 

rogqj ~ o f m i ' k on her he ad She began savi 10 tu 
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make me enough money to increase my trund of eggs to 

three hundred. These eggs will produce the same number 

of chickens and I'll be able to sell the chickens for a 

1 arge lill.Il..k of money . Before long, I'll have enough 

money to live a rich and fallentious life. All the 

young men will want to marry me. But I'll refuse them 

all with a ribble of the head like this ----'. 

And as she ribbled her head, the roggle fell to the 

ground and all he milk ran in a white stream along the 

snerd, carryi ng her plans with it. 

10. 

Taken from Doff (pp ) . 

Have you ever written down new English 

expressions, words, structures you find while 

reading in order to remember them or to use them 

in speaking or/and writing? 

11. Think about the things you have red for study and 

other materials in English recently? Did you try 

to identify in advance the purpose for reading 

these materials reading f o r pleasure, reading 

for detail? Do you remember and varying your 

approach according t o your purpose? 

12. Again think about the things you have l"~a. for 

study recently and any other materials you have 

read in English. Do you remember thinking in 

advance what you might find in these materials 

before you start reading them? 

What helped you to make the predictions? 

13. Whenever you feel you guess wrongly, or make a 

mistake or fai 1 to unders t and what d o you do to 

corre c t yourself? 
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14. Think about r ead ing i n your other subjects ove r 

the past two wee ks. How often have you read texts 

together with your friends? Why /why not? Do you 

oft en cooperate with other students for reading? 

At any particul ar time? 

15. When yo are going to read something , are you eve r 

aware of re la xing yourself before you sta rt 

readi n g? How do you it? 

J, 

-J 
1 
I 
I 


